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Bu ¢alisma drama dersi alan sinif 6gretmenligi adaylarinin duyussal farkindaliklar: ve
egitim inanglarinin incelenmesi amaciyla 2019-2020 6gretim yili giiz doneminde sinif
ogretmenligi 2. ve 3.siniflarinda 6grenim gorven 147 ogretmen adayimin katilimiyla,

iliskisel tarama modelinde gerceklestirilmistir. Veri toplama araci olarak Yakar ve
Duman (2017) tarafindan gelistirilen “‘Ogretime Yonelik Duyussal Farkindalik
Olgegi” (OYDFO)” ile Yilmaz, Altinkurt ve Cokluk (2011) un gelistirdigi “Egitim
Inanclart Olgegi” (EIO) kullaminustir: Elde edilen verilerin normal dagilim ozelligi
gostermemesi nedeniyle analiz iglemlerinde Mann-Witney U ve Kurskal- Wallis
testleri, Spearman korelasyonu; aritmetik ortalama, standart sapma, frekans ve yiizde
kullanmilmigtir. Tiim islemlerde p<.05 alinmistir. Analiz sonunda ulasilan bulgulara gore
ogretmen adaylarimin ogretime yonelik duyussal farkindaliginin cok yiiksek oldugu,

olcegin tiim boyutlarinda drama derslerine yonelik yiiksek oranda olumlu gériise sahip
olduklari ve bu goriislerin cinsiyet, sinif diizeyi ve 6gretim elemani degiskenlerine gére
anlaml farklilik géstermedigi belirlenmistir. Katilimcilarin egitim inanci diizeylerinin

de yiiksek oldugu,; “esasicilik” disindaki diger egitim felsefelerinin gériislerine yiiksek
oranda katildiklar: gozlenmistiv. Egitim Inanclart Olgegi puanlarinda cinsivet ve
ogretim elemani degiskenine gore anlamli fark gozlenirken, simif diizeyinde anlamli

fark gozlenmemistir. Ogretmen adaylarinin OYDFO ve EIO puanlart arasindan pozitif
yonde ve orta diizeyde anlaml iliski tespit edilmistir.
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Giris

Bireylerin istenen nitelik ve 6grenme iiriinlerine sahip olarak yetistirilmesi egitimin en temel
gorevidir. Egitim, bu gorevini ancak dgretmen aracilifiyla 6gretme-6grenme siireglerindeki dgeleri
ve islemleri ise kosarak gergeklestirebilir. Bu nedenle egitimin sonuglarinin etkililigi ve amaglarimi
en iist diizeyde gerceklestirebilmesi, en temelde bu siireci yoneten 6gretmenin nitelikleriyle iligkilidir
(Celikdz, 2003). Dolayisiyla yetistirilmek istenen bireylerin 6zellikleri ne olursa olsun, egitim
uygulamalarmin verimliliginin ve basarisinin saglanmasinda en 6nemli dgenin 6gretmen oldugu
diisiincesi, tim teknolojik gelismelere ragmen tartismasiz olarak gergekligini korumaktadir.

Egitim sisteminde gorev alacak 6gretmenlerin hem hizmet 6ncesinde hem de hizmet siirecinde
iyl yetistirilmeleri, gorevlerini yerine getirme kalitesi yoniinden 6nem tasimaktadir (Sisman, 2001).
Buyetisme siirecinde 6gretmen adaylari, 6gretmen kimligi ve meslegine ait rol ve gorevlerin merkezini
olusturan dgretme-0grenme siirecinin dgelerini, islemlerini ve isleyisini etkili sekilde yonetebilme
bilgi ve becerileriyle (Yiiksekogretim Kurulu, 1998, 2007, 2018; MEB, 2006, 2017) ilgili duyussal
ozellikleri de kazanmalar1 gerekir. Otluoglu (2002)’na gore duyus; olay ve durumlarla ilgili anlik
ve o duruma uygun yasanan duygu durumlari olup ilgi, tutum, deger, aliskanlik kavramlariyla ifade
edilen davranis bicimlerini kapsar. Egitimde bu davranislarin kazandirilmasina yonelik kazanimlar
ise duyussal alanda yer almakla birlikte farkli duyugsal alan siniflamalart da bulunmaktadir. Bunlar
arasinda en yaygin olarak kabul géreni Bloom (1956)’un gelistirdigi Krathwohl, Bloom ve Masia’in
(1964) siniflamasidir. Bu siniflamada alma, tepkide bulunma, deger verme, orgiitleme ve kisiligi
haline getirme asamalar1 bulunmaktadir. Bu basamaklar kapsaminda bireylere; farkindalik, izleme,
ilgilenme, se¢me, tepki verme, sorumluluk alma, dikkat etme, 6nem verme, takdir etme, adanma gibi
duyussal 6zellikler ve bunlar kisiligine mal etme bigiminde gozlenen davraniglarin kazandirilmasi
amagclanir (Sonmez, 2020; Demirel, 2020; Yanpar Yelken ve Yavuz Konokman, 2017).

Duyussal alanda kazandirilacak 6zelliklerden biri olarak farkindalik kavrami, “gevresinde
gelisen olaylar1 bilme, algilama ve duyumsama becerisi; bir seyin bilincinde olma” anlaminda
(https://tr.wikipedia.org); Tirk Dil Kurumu (2021) tarafindan ise “farkinda olma durumu” olarak
tanimlanmaktadir. Bu kavram, biligsel agisindan kisinin kendi zihinsel siirecleri, onlarin isleyisi ve
ozellikleri hakkinda bilgi sahibi olmasi (Demir ve Doganay, 2009); duyussal acidan ise 6grenmeyi
gerceklestirirken bireylerin nasil hissettikleri ve duyumsadiklartyla iliskili olarak ele alinmaktadir
(Duman ve Yakar, 2017). Bu anlamda duyugsal farkindalik, kisinin dis diinyayla kendi bakis acisina
gore ilgilenmesi, onu anlamlandirmasi ve harekete gegmesini ifade eder. Farkindalik diizeyi yiiksek
bireylerin karsilagtiklar1 sorunlarla bas etme, ihtiyaglar1 dogrultusunda tercihlerde bulunma ve
kendilerini siirekli yenileme yoniinde saglikli kararlar vermesi beklenir. Bu ¢ercevede, duyussal
farkindaliga sahip Ogretmenin ve Ogretmen adaymnin da dgretme-0grenme siirecinde etkililigi
artiracak arayislar i¢inde olmasi ve bu yonde tercihlerde bulunmasi gerekir. Bu arayis ve kararlarin
amact, niteligi ve islevselligi ise 0gretmenin ve 6gretmen adaylarinin egitim inanglarindan etkilenir.

Egitim inanci; egitimin amaglari, ele alinacak konular, 6gretme-6grenme stireci etkinlikleri
ve yonetimi, 6grenci ve 6gretmen rolleri, degerlendirme siireglerine iliskin 6gretmen ve dgrencilerin
varsayim, ilke ve goriislerini olusturan yargilar (Haney, Lumpe ve Czerniak, 2003; Abu-Jaber, Al-
Shawareb, Gheith, 2010) olup bu yargilar, 6gretimle ilgili davranis ve kararlarini etkiler (Doganay
ve Sar1, 2003; Akyildiz, 1989). Bireylerdeki bu yargilarin kaynagini, egitim felsefesi anlayislart
olusturmaktadir (Y1lmaz, Altinkurt ve Cokluk, 2011; Levin ve Wadmany 2005).
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Egitim felsefesi, egitimin kimlere, ni¢in, nasil verilecegi, nasil degerlendirilecegi, hangi
konularm oOncelikle okutulmasi gerektigi vb. konularda, bir baska deyisle egitim programinin
Ogeleri ve siirecleriyle ilgili kararlar verilmesinde dayanak noktasini olusturan sistemli diisiinceler
biitiiniidiir (Sonmez, 2020; Ergiin, 2018; Akpinar, 2017; Doganay ve Sari, 2003). Alanyazinda
egitim uygulamalarini etkileyen egitim felsefeleri olarak daimicilik, esasicilik, ilerlemecilik, yeniden
kurmacilik ve varolusculuk 6ne ¢ikmakta olup bunlara ait 6zellikler kisaca vurgulanmistir (Sonmez,
2020; Demirel, 2020; Ergiin 2018; Akpmar, 2017; Ornstein ve Hunkins, 2014). Daimicilik ve
esasisicilik akimlar “6gretmen ve konu merkezli” olup egitimi, bireyleri evrensel ya da toplumsal
gergeklige uyum saglama aract olarak goriirler. Disiplin ve kurallarin 6nemsendigi, anlatim,
ezberleme, tekrarlama ogretim yontemlerinin agirlikli kullanildigi, 6gretmenin uzman ve dgrencinin
ise siirecte edilgen oldugu uygulamalar1 ve bilgiyi dlgen smavlari yansitir. Ilerlemecilik; 6grenci
merkezliligi, 6grencinin ilgi, ihtiya¢ ve yeteneklerini gelistirmeyi, sorun ¢dzmeyi, demokrasiyi,
isbirligini, yaparak yasayarak 6grenmeyi, 6grenilenleri yasamda kullanmay1 ve degisimi vurgular.
Yeniden kurmacilik ise toplumsal sorunlari, siirekli degisen yasam kosullarin1 yeniden diizenlemeyi,
demokrasiyi, is birligini, sorun ¢ézmeyi, proje iiretmeyi 6n planda tutar. Her iki yaklasimda da
ogrenci etkin, 0gretmen rehber roliindedir. Varolusgu anlayista ise egitim, insanin 6zgiirce kendi
varolusunu gerceklestirmesini saglamalidir. Bireyin kendi potansiyelini kesfetmesini, egitimin
bireysellesmesini, 6gretmenin bu siirecte rehber olmasi goriislerini benimser.

Egitim felsefeleriyle ilgili bu &zellikler dikkate alindiginda dgretme-6grenme siirecindeki
uygulamalari, 6gretenin ve 6grenenin etkin oluslarina gére 6gretmen ve 6grenci merkezli olarak iki
grupta ele almak miimkiindiir. Buna gore ilk grupta geleneksel egitim, klasik egitim, konu merkezli,
ezberci egitim tanimlamalartyla karsimiza ¢ikan 6gretmen merkezli uygulamalar alanyazinda yer
almaktadir. Bu uygulamalarda genel olarak bilgi aktarimi, ezberleme, d6gretmene ve kitaba bagh
kalma, diisiinme ve uygulama becerisini ¢ok gerektirmeyen, giinlilk yasamdan kopuk, tek yonlii
iletisimin ve bundan kaynakli sorunlarin hakim oldugu, bireysel farklilik ve yeteneklerin goz
ardi edildigi, grup 6gretimi anlayis1 6n plandadir (Ozden, 2005; Acikgdz, 2005; Giirol, 1995). Bu
siirliliklartyla bilgi ve teknoloji ¢aginin aragtiran, sorgulayan, 6grenmeyi grenen, iiretken, kendini
gelistiren iist diizey 6grenme iirlinlerine sahip bireylerini yetistirmenin giicliigli nedeniyle her seyi
bilen, kontrol eden ve bilgi aktarimi1 yapan &gretmen profili, bugiin egitim siireglerinin ya disinda
kalmistir ya da buna zorlayan kosullar ortaya ¢ikmaistir.

Gliniimiizde ise c¢agdas egitim, yapilandirmacilik, yapisalc1 anlayis olarak tanimlanan
O0grenci merkezli egitim uygulamalar1 6n plana ¢ikmistir. Bu uygulamalarda 6grencinin ilgi, ihtiyag,
beklenti, bireysel 6zellik ve farkliliklar1 dikkate alinarak dgrencilerin bireysel ya da isbirligi i¢inde
deneyimleriyle bilgiye ulasmalari ve onu anlamlandirmalari, sorun ¢ozmeleri, potansiyelleri
cergevesinde en iyl duruma gelmeleri i¢in onlara ¢esitli firsatlarin sunulmasi amaglanmaktadir. Bu
beklentilerin gerceklesmesi i¢in 6grenciyi merkeze alan, etkinlik temelli, yoruma agik, zengin ve
renkli 6grenme yasantilar1 yaratacak, neyin nasil 6gretileceginden ¢ok dgrencilerin hangi kosullarda
daha iyi 6grenebileceklerinin bilinciyle 6gretme-6grenme siirecinin planlandigi, uygulandigi ve
degerlendirildigi ¢cagdas egitim uygulamalarina ve tiim bu siirece iliskin etkili kararlar verebilen
O0gretmenlere ihtiya¢ duyulmaktadir.

Cagdas egitim felsefeleri ve egitim uygulamalarinin ozellikleri, 6grenci ve Ogretmen
rolleri, 0gretme-6grenme siireglerinin isleyis amag ve ilkeleri dogrultusunda, 6gretmenlerin hem
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duyussal farkindalik kazanma hem de ¢agdas 6grenci merkezli egitim felsefeleri ve uygulamalarinin
kosullarini yerine getirecek sekilde yetistirilmesi siirecinde etkili olarak kullanilabilecek 0gretim
yontemlerinden biri de yaratict dramadir. Clinkii yaratict drama, etkilesim temeline dayanan, biitiin
katilimeilarin etkin olarak katildigi, gergek yasam kosullarinin 6n planda oldugu (Henry, 2000;
Ustiindag, 1996; Polisini, 1993;) zengin 6grenme yasantilariyla hem &grenme iiriinlerinin hem de
farkli 6grenme alanlarindaki birikimlerin biitiinlestirilmesini saglayarak (Anneralla, 1992; San, 1990),
glinliik yasama dontik, daha anlamli ve kalic1 6grenmeleri kolaylastirmaktadir (Kaf-Hasirci, Bulut
ve Saban-Iflazoglu, 2008; Andersen, 2000). Nitekim alanyazinda drama yontemine yénelik yapilan
arastirmalarda iletisim, diistinme becerileri, duyarlilik, sorumluluk, saygi, empati, 6zgiiven kazanma,
deger egitimi (Yeler, 2018; Palavan, 2017 Kaya, Glinay ve Aydin, 2016; Arikiz, ve Bestepe, 2016;
Biitiin, Tiiziiner ve Duman, 2015; Y1lmaz, 2015; Cakmakg1 ve Ozabac1, 2014; Tanriseven ve Aykag,
2013; Demir, 2012; Basc1 ve Glindogdu, 2011; Hurd, 1991) basta olmak iizere kisisel ve sosyal
becerilerin kazanilmasinda; bilissel, duyussal ve devinissel alanlardaki 6grenmelerde etkili sonuglar
verdigini ortaya koyan ¢ok sayida calisma vardir. Ayrica Yeler (2018) tarafindan yapilan ¢caligmada
drama etkinliklerinin 6gretmen adaylarina 6gretimi nasil gerceklestirecekleri, hangi ydntem-
teknikleri neden ve nasil kullanmalar1 gerektigi, 6gretme-6grenme siirecini diizenleme, materyal
kullanma ve iletisim ilkelerini kazandirmada; Avci-Ayka¢ ve Metinam’in (2019) c¢alismasinda
ise 6grenci merkezli yapilandirmaci egitim anlayisinin 6zelliklerini kazandirmada etkili oldugu
belirlenmistir. Bu ¢er¢evede yaratict dramanin; ele aldigi konular, bunlar1 igleyis bigimleri, 6grenci ve
etkinlik merkezli uygulamalartyla biligsel, duyussal ve devinissel 6grenme alanlarinda kazandirdigi
davranislar agisindan ¢ok yonlii ve cok amaglhi bir 6zellik gosterdigi soylenebilir.

Arastirmanin Amaci

Alanyazinda ulasilan bu bilgiler ¢ergevesinde ve yaratici dramanin kendine 6zgii igerik ve
uygulama sekilleri dikkate alindiginda, egitim fakiiltesinde drama dersi alan 6gretmen adaylarinin bu
ders kapsaminda yapilan etkinliklerin kendilerinde olusturdugu duyussal farkindalik diizeyleri, his ve
duyumlarin neler oldugu ile bu uygulamalara iliskin egitim inanglarmin belirlenmesinin gerekliligi
ortaya ¢ikmustir. Ogretmen adaylarinin ve 6gretmenlerin sahip oldugu duyussal farkindalik diizeyi
ve egitim inanglarnin niteliginin, onlarin mesleki gérev ve sorumluluklarimi yerine getirme niteligini
etkiledigini ortaya koyan arastirma sonuglarindan (Northcote, 2009; Pajares, 1992) sonra boyle bir
calismanin 0gretmen yetistirme siirecinin etkililigini artirmaya katki saglayacagi diisiiniilmektedir.
farkindalik ve egitim inanglar1 arasindaki iligkiyi belirmektir. Bu kapsamda asagidaki sorulara cevap
aranmistir.

1. Drama dersini alan 6gretmen adaylarinin 6gretime yonelik duyussal farkindalik dii-
zeyleri nedir?

2. Drama dersini alan 6gretmen adaylarinin;

a. Cinsiyet, b. Sinif diizeyi c. Ogretim elamam degiskenleri ile dgretime yonelik
duyussal farkindalik 6lgegi (OYDFO) puanlari arasinda anlaml bir fark var midir?

3. Drama dersini alan 6gretmen adaylarinin egitim inanclar1 diizeyi nedir?

4. Drama dersini alan 6gretmen adaylarinin;
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a. Cinsiyet, b. Sinif diizeyi c. Ogretim elamani degiskenleri ile Egitim Inanclari
Olgeginin (EIO) toplam ve alt boyutlarina iliskin puanlar1 arasinda anlaml bir fark
var midir?

5. Drama dersini alan 6gretmen adaylarinin 6gretime yonelik duyussal farkindalik pu-
anlar1 (OYDFO) ile egitim inanglar1 puanlari (EIO) arasinda anlamli bir iliski var
midir?

Yontem

Arastirma Modeli

Bu ¢aligmada, drama dersi alan sinif 6gretmeni adaylarinin duyussal farkindalik diizeyleri ve
egitim inanglar1 arasindaki iligkiyi belirlemek amaglandigindan iligkisel tarama modeli kullanilmaistir.
S6z konusu bu modelde en az iki degisken arasindaki iligski ve bu iligkinin degisim ozelliklerini
belirlemek amaclanir (Tekbiyik, 2019; Fraenkel ve Wallen, 2009).

Calisma Grubu

Bu calismanin o6rneklemini, 2019-2020 &gretim yili giiz doneminde Yiiksekdgretim
Kurulu YOK’iin (2006) 6gretmen yetistirme programlarinda sinif 6gretmenligi programimin ikinci
sinifinda ve iiglincii sinifinda yer alan drama derslerini almakta olan, sinif 6gretmenligi programinin
2. ve 3. smiflarinda 6grenim goren 102 kadin, 45 erkek olmak iizere toplam 147 6gretmen aday1
olusturmaktadir.

Veri Toplama Araglari

Bu caligsmada iki veri toplama araci kullanilmistir. Bunlardan ilki, Yakar ve Duman (2017)
tarafindan gelistirilen Ogretime Y&nelik Duyussal Farkindalik Olgegidir (OYDFO). Bu dlgek, “1-
bana hi¢ uygun degil 2-bana uygun degil; 3- bana uygun; 4- bana biraz uygun 5- bana tamamen
uygun” 5’li likert tipinde 37 maddeden olusmaktadir. Bu 6l¢ek; alma (7 madde), tepkide bulunma
(9 madde), deger verme (8 madde), orgiitleme (7 madde) ve kisilik haline getirme (6 madde) olmak
lizere bes faktorden ve toplam 37 maddeden olusmaktadir. Olgegin geneli i¢in Cronbach Alpha
giivenirlik katsayisi, a=,896’dir. Calismada kullanilan ikinci veri toplama araci, Yilmaz, Altinkurt
ve Cokluk (2011)’un gelistirdigi Egitim Inanclar1 Olgegidir (EIO). Bu 6lgekte 5°li likert tipinde olup
ilerlemecilik (13 madde), varolus¢culuk (7 madde), yeniden kurmacilik (7 madde), daimicilik (8
madde), esasicilik (5 madde) olmak iizere toplam 40 maddeden olugsmaktadir. Bu maddeler “kesinlikle
katilmiyorum, katilmiyorum, orta derecede katiliyorum, katiliyorum, kesinlikle katiliyorum”
derecelerinden olugsmaktadir. Bu dlgeklere ait calismada elde edilen i¢ tutarlilik katsayilari Tablo
1°de verilmistir.
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Tablo 1.Calismada kullanilan 6l¢eklerin Crombach Alpha (a ) degerleri

OYDFO EiO

Alt Boyutlan a Alt Boyutlar a

Alma ,884 Ilerlemecilik ,939
Tepki verme 916 Yeniden Kurmacilik 927
Deger verme ,864 Varolusguluk ,868
Orgiitleme ,833 Daimicilik ,847
Kisilik haline getirme ,897 Esasicilik ,909
Toplam ,965 Toplam 947

Tablo 1°de goriildiigii gibi bu calismada OYDFO’nin geneline ait a=,965; EIO nin 0=,947
olarak bulunmustur. Olgeklerin alt boyutlarinda gozlenen i¢ tutarlilik katsayilari da tabloda yer aldig
gibi tespit edilmistir.

Verilerin Analizi

Aragtirma siirecinde elde dilen puanlarin normal dagilim 6zelligi gostermemesi nedeniyle
verilerin analizinde Mann-Witney U ve Kurskal- Wallis testleri, Spearman korelasyonu; betimsel
istatistiklerden de aritmetik ortalama, standart sapma, frekans ve yiizde kullanilmustir. Istatistiksel
islemlerde p<.05 kabul edilmistir.

Arastirma ve Yayin Etigi

Bu caligmanin verilerinin 2019-2020 6gretim yilinda toplanmasi nedeniyle Etik Kurul
karar1 bulunmamaktadir. Caligmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaym Etigine Aykir1 Eylemler” baslig1 altinda belirtilen eylemlerden
higbiri gerceklestirilmemistir.

Bulgular

Bu boliimde arastirma elde edilen veriler analiz edilerek arastirmanin alt problemleri
dogrultusunda tablolar seklinde asagida sirasiyla sunulmustur.

1. Ogretmen adaylarinin OYDF O betimsel istatistikleri ve frekans yiizde dagilimlart
Tablo 3. OYDFO Betimsel Istatistikleri

Alt boyutlar n X s

Alma 147 4,05 ,678
Tepkide bulunma 147 422 ,657
Deger verme 147 4,06 ,649
Orgiitleme 147 3,90 720
Kisilik haline getirme 147 4,10 ,709
Toplam 147 4,07 ,600
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Tablo 3’teki betimsel istatistikler incelendiginde, 6gretmen adaylarini OYDFO’nin toplam
puaninda (X=4,07) ile ¢ok iyi diizeyde olduklar1 goriilmektedir. OYDFO’nin alt boyutlarindaki diisiik
(X=3,90) ve en yiiksek (X=4,22) arasinda degismektedir. Bu aritmetik ortalama degerleri, 6gretmen
adaylarinin 6gretime yonelik duyussal farkindalik diizeylerinin iyi ve ¢ok iyi diizeylerinde oldugunu
gostermektedir.

Tablo 4. Alma Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1* 2 3 4 5
f % f % f % f % f %

1 Dersteki etkinlikler dikkatimi gektigi i¢in, derste
T N . 7 S 4 3 26 18 62 42 48 32
ogrendiklerimin farkina vardigimi hissederim

2 B 1 kinlikl lisimimi sagladig
udersteyapl anet'm 1. er gelisimimi sagladigindan, 1 7 6 4 18 12 65 44 57 39
yapilanlar1 dikkatle izlerim.

B teki etkinlikl kullanilan k: 1 k
3 u dersteki etkinli erflé ullanilan kavramlar meral 705 3 2 15 69 47 50 34
duygumu harekete gegirir.

4 Buderst lanl d k ettigi leri
u derste yapilanlar sirasinda, merak ettigim seyleri 711 8 35 24 53 36 47 32
sorarak anlamaya c¢abalarim.

5 Bu derste darendisim konular icerisinden dnemli —
11 ?rs e.og.ren igim 'onu arlge“nsm en on'efn1 10 7 35 24 53 36 49 33
gordiiklerimi segerek dinlemeye 6zen gosteririm.

6 Bu dersin hedeflerine ilgi duyarim. 2 1 3 2 20 14 77 52 45 31
7  Bu dersin bana kazandiracaklarini merak ederim. 2 - 3 2 23 16 69 47 52 35
Toplam 1 1 6 4 26 17 64 44 50 34

(* 1-Bana hi¢ uygun degil, 2-bana uygun degil, 3- bana biraz uygun, 4- bana uygun, 5- bana uygun tamamen
uygun)

Tablo 4’te goriildigli gibi drama dersine yonelik olarak Slgegin “alma” basamagindaki
maddelere verilen “bana uygun ve bana tamamen uygun” cevaplari birlikte ele alindiginda 6gretmen
adaylarinin % 74 si dersteki etkinlikler dikkatlerini ¢ektigi i¢in 6grendiklerinin farkina vardiklarini;
%83’1i dersteki etkinliklerin gelisimlerini sagladigindan yapilanlar1 dikkatle izlediklerini; %81°1
derste kullanilan kavramlarin merak duygusunu harekete gecirdigini; %68°1 ders siirecinde merak
ettigi seyleri sorarak anlamaya ¢abaladigini; %69’u dersteki konular arasindan 6nemli gordiiklerini
secerek dinlemeye 6zen gosterdigini; %831 dersin hedeflerine ilgi duydugunu ve %82’si de dersin
kendisine kazandiracaklarint merak ettigini ifade etmektedir. Olgegin “alma” alt boyutunda, gretmen
adaylarinin %78’1 ders etkinliklerinin kendilerine uygun oldugu konusunda goriis belirtmektedir.
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Tablo 5. Tepkide Bulunma Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5

8  Budersin hedeflerine ulagsmak i¢in gerekli sorumluluklart  -- -
alirim.

9  Buderse ¢alismaktan haz duydugum i¢in verilen
gorevleri zamaninda yaparim.

10 Bu derste yapilan etkinliklerin beni 6grenmeye tegvik
ettigini hissederim.

11 Bu dersin islenisinde kullanilan yaklagimlar, derse
katilmam konusunda beni istekli kilar.

12 Bu derste kullanilan arag-gereg ve materyaller 6grenmemi
kolaylastirdigi i¢in derse katilmaktan zevk duyarim.

13 Bu derste basarili olmak i¢in kendimi sorumlu
hissettigimden, verilen gdrevleri yerine getirmek igin 1,7 4 3 20 14 60 41 62 42
¢abalarim.

14 D ktif olarak katildig 08 kten keyif - -
aherrlsli aktif olarak katildigimda, 6grenmekten keyi 4 3 20 14 51 35 72 49

15 Ders igerisi 1 1 1 ig - -
ers igerisinde yapilan grup ¢alisma ar1I.1Hd.a .dlg.er . 5 1 16 11 57 39 72 49
arkadaslarimla uyumlu ¢alismam gerektigini hissederim.

16 Bu dersten basarili oldugumda keyfime diyecek olmaz. 2 1 5 3 8 5 53 36 79 54

Toplam I 1 5 3 18 13 57 39 65 44

Tablo 5’te goriildiigii gibi Ol¢egin “tepkide bulunma” basamagindaki maddelere verilen
cevaplardan “bana uygun ve bana tamamen uygun” segenekleri birlikte diisiiniildiigiinde 6gretmen
adaylarindan %811 dersin hedeflerine ulagsmak i¢in gerekli sorumluluklar: aldigini, %78’si derse
calismaktan haz duydugundan verilen gorevleri zamaninda yaptigin, % 82’si dersteki etkinliklerin
kendisini 6grenmeye tesvik ettigi hissini tagidigini, %801 dersin islenisinde kullanilan yaklasimlarin
derse katilmada kendisini istekli kildigini, %83°ti kullanilan arag-gere¢ ve materyallerin
ogrenmesini kolaylastirdigini ve derse katilmaktan zevk duydugunu, basarili olmak icin kendini
sorumlu hissettigini ve verilen gorevleri yerine getirmek icin ¢abaladigini; %84’ derse aktif olarak
katildiginda 6grenmekten keyif aldigini, %88’1 ders igerisinde yapilan grup calismalarinda diger
arkadaslariyla uyumlu ¢alismasi gerektigini, %90°1 da bu dersten basarili oldugunda keyif aldigini dile
getirmektedir. Tepkide bulunma basamagmin genelinde ise katilimeilarin %831 ders etkinliklerinin
kendilerine uygun ve tamamen uygun oldugunu; %13l biraz uygun oldugunu, geri kalan %4l de
kendisine uygun olmadigin1 diisiindiigiini belirtmektedir.
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Drama Dersi Alan Sinif Ogretmenligi Adaylarin Ogretime Y6nelik Duyussal Farkindaliklar1 ve
Egitim Inanglarmin Incelenmesi

Tablo 6. Deger Verme Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5

17 Bu derste, digerlerinin duygu ve fikirlerine saygi
duyarim.

18 Bu derste yapilan etkinliklerin isime yarayacagini
diistindiigiim icin dersi degerli goriiriim.

19 Dersin kazanimlari, 6grendiklerimi daha fazla
icsellestirmemi sagladigi i¢in bu dersi diger derslere 2 1 8 5 34 23 55 37 48 33
tercih ederim.

20 Daha nitelikli bir 6gretim icin bu derse daha fazla
katki saglamaya ¢abalarim.

21 Bu derste kendi ¢aligmalarim hakkinda yapilan
elestirileri birer kazang olarak goriiriim.

22 Saglik acisindan kendimi rahatsiz hissetsem

bile, derse gelerek yeni bilgiler kazanmay1, evde 6 4 16 11 34 23 47 32 44 30
dinlenmeye tercih ederim.
23 Bu derste aldigim puanlari 6nemserim. 4 3 6 4 15 10 54 37 68 46

24 Buderste b l1 0l bagka derslerde b 1
u erse"as,"arllomayl, aska derslerde basarili 5 3 90 14 43 29 43 29 36 25
olmaktan ustiin tutarim.

25 g ig
Bu derste.k.azz.ln(%lgm.l tutumlar, diger derslere 3 9 9 6 31 21 63 43 41 08
caligma bi¢imimi etkiler.

Toplam 3 2 & 5 25 18 56 38 55 37

Tablo 6 incelendiginde, 6l¢egin “deger verme” alt boyutunun geneline iligskin “bana uygun
ve bana tamamen uygun” seklindeki cevaplar1 bir arada ele alindiginda, katilimeilarin %75°1 dersle
ilgili yaklagimlar1 uygun olarak degerlendirirken %18’1 biraz uygun oldugunu belirtmis, %7’si de
uygun olmadig diisiincesini ifade etmistir. Ogretmen adaylarinin %93’u séz konu alt boyutla ilgili
olarak derste digerlerinin duygu ve fikirlerine saygi duydugunu, %89’u dersteki etkinliklerin isine
yarayacagini diisiindiigii i¢in dersi degerli gordiigiinii, %701 dersin kazanimlari, 6grendiklerini daha
fazla igsellestirmesini sagladigindan drama dersini diger derslere tercih ettigini, %83’ii daha nitelikli
bir dgretim icin bu derse daha fazla katki saglamaya cabaladigini, %78’1 derste kendi calismalarina
yapilan elestirileri birer kazang olarak gordiigiinii, %62’si saglik agisindan rahatsiz olsa bile derse
gelerek yeni bilgiler kazanmay1 evde dinlenmeye tercih ettigini, %83’1 derste aldig1 puanlar
onemsedigini, %54’1 derste basarili olmayi, bagka derslerde basarili olmaktan iistiin tuttugunu ve
%71°1 bu derste kazandig1 tutumlarin diger derslere ¢aligma bi¢imini etkiledigini “kendine uygun ve
tamamen uygun” olarak degerlendirmistir.
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Tablo 7. Orgiitleme Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5
f % f % f % f % f %

26 Bu derste kendimi yeterli hissetmek i¢in
e 2 1 11 8 44 30 55 37 35 24
calismalarimi siirekli gdzden gegiririm.

27 Bu derste 6grendiklerimi yasamimda kullanmaya
6zen gosteririm.

28 Bu derste yapilan uygulamalarin, bana yeni degerler
kazandirdigini fark ederim.

29 Bu derste, sinif arkadaslarimin basari veya

13 9 23 16 29 20 48 33 34 23
basarisizligindan kendimi sorumlu hissederim.

30 Bu derste 6grendiklerimin, giinliik hayatima katki
sagladigini hissederim.

31 Bu dersteki basarimin, 6grendiklerimi meslek

hayatimda kullanma yeterliligimi arttirdigin 32 6 4 9 6 65 44 o4 44
hissederim.
Toplam 5 3 10 6 28 19 58 40 46 32

Tablo 7’deki veriler incelendiginde, 6gretmen adaylariin %72’si dersin kendilerine etkisini
uygun ve tamamen olarak goriirken %19’u biraz uygun, %9’u de dlgegin “Orgiitleme” basamaginda
degerlendirilen davranislar a¢isindan uygun olmadigi seklinde degerlendirmistir. Duyussal alanin
bu basamaginda katilimcilar1 %61°1 kendini yeterli hissetmek icin ¢alismalarini siirekli gdzden
gecirdigini, %69’u derste Ogrendiklerimi yasaminda kullanmaya 6zen gosterdigini, %75’i bu
derste yapilan uygulamalarin kendine yeni degerler kazandirdiginin farkinda oldugunu, %56’s1
sinif arkadaglarinin basar1 veya basarisizligindan kendini sorumlu hissettigini, %79’u bu derste
ogrendiklerinin giinliik hayatia katki sagladigimi ve %88’1 de bu dersteki basarisinin dgrendiklerini
meslek hayatinda kullanma yeterliligini arttirdigini belirtmislerdir.

Tablo 8. Kisilik Haline Getirme Basamagina Iliskin Cevaplarin Dagilimi

Maddeler 1 2 3 4 5
f % f % f % f % f %
32 Bu dersin kazanimlar1 kendimi gelistirmemi destekler. 1 )7 5 3, 12 8 64 44 65 44
33 Bu derste dgrendiklerim, yasama yonelik yeni bakis - -

S 4 3 18 12 62 42 63 43
acilart gelistirmeme yardimect olur.

34 Bu derste 6grendiklerim glinliik hayatta sahip oldugum
aligkanliklart etkiler.

35 Buders ile kazandigim deneyimleri bir yagam bigimine
dontstiririm.

36 Bu derste yapilanlar sayesinde yeni bakis agilari
gelistiririm

37 Bu dersteki basarilarimin, “basarilt olmay1” yasam
felsefesi haline dontistiirmeme katki sagladigimi fark 1,7 10 7 31 21 52 35 53 36
ederim.

Toplam 1 1 6 3 25 17 59 41 55 37
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Drama Dersi Alan Sinif Ogretmenligi Adaylarin Ogretime Y6nelik Duyussal Farkindaliklar1 ve

Egitim Inanglarmin Incelenmesi

Tablo 8’de goriildiigli gibi “kisilik haline getirme” basamagindaki davraniglar dikkate
alindiginda drama dersinin kendilerine sagladig1 katkilar agisindan 6gretmen adaylarinin %781

uygun ve tamamen uygun, %]17’si biraz uygun, geri kalan %5’1 de uygun degil ve hi¢ uygun degil

goriisiinii yansitmistir. Olgegin bu alt boyuttaki maddelere verilen “bana uygun” ve “bana tamamen

uygun” seklindeki cevaplar incelendiginde, bu dersin kazanimlarinin kendilerini gelistirmelerini

destekledigini (%88’1), dgrendiklerinin onlarin yasama yonelik yeni bakis acilar1 gelistirmesine
yardime1 oldugunu (%75°1), bu derste 6grendiklerinin gilinliik hayatta sahip olduklar1 aligkanliklari
etkiledigini, (%74°1), derste kazandiklar1 deneyimlerini bir yasam bi¢imine dontstiirdiikleri (%71°1),
bu derste yapilanlar sayesinde yeni bakis agilar1 gelistirdikleri (%91°1), dersteki basarilarinin “basarili

olmay1” yasam felsefesi haline doniistiirmelerine katki sagladigini (%71°1) ifade etmislerdir.

2. Ogretmen adaylarimin; a. Cinsiyet, b. Siif diizeyi c. Ogretim elamant degiskenleriyle

OYDFO puanlarin karsilastirimast.

Tablo 9. Cinsiyet Degiskeni ile OYDFO Puanlarimin Karsilastirilmasi

L. Sira Sira ..
Boyutlar Cinsiyet n U Z Degeri P

Ortalamasi Toplam

Alma Erkek 45 76,17 3427,50
2197,500 -412 ,681

Kadin 102 73,04 7450,50

Tepki verme Erkek 45 73,14 3291,50
2256,500 -,162 ,871

Kadin 102 74,38 7586,50

Deger verme Erkek 45 77,96 3508,00
2117,000 -,750 ,453

Kadin 102 72,25 7370,00

Orgiitleme Erkek 45 78,14 3516,50
2108,500 -,786 ,432

Kadm 102 72,17 7361,50

Kisilik haline Erkek 45 77,51 3488,00
. 2137,000 -,668 ,504

getirme Kadm 102 72,45 7390,00

Toplam Erkek 45 76,84 3458,00
2167,000 -,538 ,501

Kadm 102 72,75 7420,00

Tablo 9°da goriildiigii gibi katihmcilarin cinsiyet degiskeni ile OYDFO’nin hem alt

boyutlarinda hem de toplam diizeyindeki puanlarinda anlamli farklilik gézlenmemistir. Bir baska
deyisle drama dersi alan 6gretmen adaylarinin 6gretime iliskin duyussal farkindaliklar1 cinsiyet

degiskenine gore farklilasmamaktadir.
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Tablo 10. Sinf Diizeyi ile OYDFO Puanlarimn Karsilastirilmasi

Smif diizeyi n Sira Ortalamasi Sira Toplam U Z Degeri P

Alma 2.smif 56 71,90 4026,50
2430,500 -,471 ,638

3.simif 91 75,29 6851,50

Tepki verme 2.smif 56 71,09 3981,00
2385,000 -,652 514

3.smif 91 75,79 6897,00

Deger verme 2.smif 56 72,81 4077,50
2481,500 -,266 ,790

3.smf 91 74,73 6800,50

Orgiitleme 2.smif 56 67,65 3788,50
2192,500 -1,422 ,155

3.smif 91 77,91 7089,50

Kisilik haline 2.smif 56 76,12 4262,50
. 2429,500 -,476 ,634

getirme 3.simif 91 72,70 6615,50

Toplam 2.smf 56 71,46 4002,00
2406,000 -,567 571

3.simuf 91 75,56 6876,00

Tablo 10’daki veriler incelendiginde ikinci ve fliglincli simifta islenen drama dersinin,
ogretmen adaylarmin dgretime yonelik his ve duyumlarinda OYDFO’nin tiim boyutlarinda anlamli
farklilik yaratmadig1 gozlenmektedir.

Tablo 11. Ogretim Eleman: Degiskeniyle OYDFO Puanlarimn Karsilastirilmasi

Boyutlar Ogretim Eleman n X ss Sira Ortalamalari sd Ve p
Alma A 31 4,129 ,6477 77,97
B 52 4,050 ,6998 74,80
3 ,837 ,841
C 39 3,985 ,6635 69,06
D 25 4,040 , 7077 75,12
Tepki verme A 31 4,251 ,5893 74,42
B 52 4,201 , 7446 75,44
3 ,291 ,962
C 39 4222 ,5796 70,92
D 25 4213 ,6923 75,28
Deger verme A 31 4,149 ,5087 78,90
B 52 3,983 , 7234 70,06
3 2,308 511
C 39 4,026 ,5794 69,76
D 25 4,140 ,7494 82,74
Orgiitleme A 31 4,069 ,6104 83,85
B 52 3,835 ,7551 70,49
3 2237 525
C 39 3912 ,6040 73,29
D 25 3,787 9158 70,18
Kisili haline A 31 4,167 ,6455 76,82
getirme B 52 4,039 8176 71,97
3 3481 323
C 39 4,026 ,5508 66,68
D 25 4,260 ,7639 86,14
Toplam A 31 4,158 ,5232 79,34
B 52 4,030 ,6738 71,61
3 Lot  ,799
C 39 4,044 ,5405 70,86
D 25 4,092 ,6373 77,26
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Drama Dersi Alan Sinif Ogretmenligi Adaylarin Ogretime Y6nelik Duyussal Farkindaliklar1 ve
Egitim Inanglarmin Incelenmesi

Tablo 11°de goriildiigii gibi drama dersini veren dort 6gretim eleman1 agisindan OYDFO nin
toplam puan diizeyinde, Olgegin alt boyutlarina iliskin puanlarda istatistiksel olarak anlaml
farklilik goriilmemistir. Bir bagka deyisle drama dersi alan 6gretmen adaylarinin 6gretime duyussal
farkindaliklar1 puanlar bu derse giren 6gretim elemanlarma gore farklilagma yaratmamaktadir.

3. Drama dersini alan ogretmen adaylarinin egitim inanclar: diizeyleri

Tablo 12. EIO Betimsel Istatistikleri

Alt boyutlar n X s
Ilerlemecilik 147 442 ,660
Varolusguluk 147 4,49 ,674
Yeniden Kurmacilik 147 425 ,666
Daimicilik 147 4,15 , 7104
Esasicilik 147 3,18 1,263
Toplam 147 4,19 ,565

ilerlemecilik, yeniden kurmacilik ve daimicilik seklinde siralanmaktadir.

Tablo 13. E[O 'niin Ilerlemecilik Boyutuna Verilen Goriislerin Dagilimi

Tablo 12 incelendiginde dgretmen adaylarinin en yiiksek varolusculuk (X=4,49), en az ise
esasicilik (x=3,08) goriislerine sahip oldugu goriilmektedir. Diger egitim felsefelerine iliskin puanlar

Maddeler 1* 2 4 5
f % f % f % f % f %
Egitim 6grenci merkezli olmalidir. 5 3 4 8 7 44 30 84 57
Egitimci, yeni bilgilere uyum saglamalidir. 1 ,1 8 5 4 40 27 92 63
Og iler istedigi & sretmenden d labilmeli, hatt
grenme@se.lglogremen en ders alabilmeli, hatta 4 03 9 6 27 18 41 28 66 45
onu secebilmelidir.
Egitim siirekli degisen yasami 6gretmelidir. - - 06 4 6 40 27 92 63
Egitimin icerigi siirekli gézden gecirilmelidir. 2 1 3 4 38 26 97 66
. Jor. 53 irecine aktif bir sekil
Ogrenciler, 6grenme siirecine aktif bir sekilde 5 1 5 3 7 5 35 24 98 67
katilmalhdir.
7  Ogretmenin gorevi, 6g rt hazirlamak 1
O“gre memrll gorevi, 6grenme ortamint hazirlamak ve yol 76 4 7 5 4 29 9 &
gostermektir.
Okul, yasama bir hazirlik degil, yasamin kendisidir. 3 2 6 4 11 8 42 29 85 58
Egltlmde ogrencilerin beklentileri (ilgi, ihtiyac vb) I 75 3 11 8 42 29 88 60
dikkate alinmalidir.
10 Egitimin amac1 yasama yon veren Kisiler yetistirmektir. 1 7 4 3 10 7 36 25 96 65
11 Og berlemeden daha ¢ok probl 0
Srenme, ezberlemeden daha ¢ok probleme ¢6zmeye 3 02 2 1 128 31 21 99 67
dayali olmaldir.
12 Sinavlarda ezbere dayali sorular sorulmamalidir. 1 7 5 3 15 10 45 31 81 55
13 Og il lan bilgileri lak dogru ol 5 — -
Ogvr'enm. ere,vs.unu an bilgilerin mutlak dogru olmadig, 7 s 9 6 44 30 87 59
degisebilecegi vurgulanmalidir.
Toplam 2 1 5 4 11 7 40 27 89 6l

(* 1-Kesinlikle katilmryorum; 2-katilmiyorum; 3-orta derecede katilryorum;
tilryorum)

4-katiliyorum ve 5-kesinlikle ka-
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Tablo 13°te gorildiigii gibi 6l¢egin ilerlemecilik alt boyutundaki maddelere verilen cevaplara
ogretmen adaylarinin %88’1 katildigini ve tamamen katildigini, %11°1 orta derecede katildigini, %5°1
de katilmadigmi ve hi¢ katilmadigini belirtmektedir. ilerlemecilik felsefesini yansitan maddelere
verilen katildigini ve tamamen katildigimi belirten cevaplar birlikte diisiildiigiinde, katilimeilarin
% 87’si egitim 0grenci merkezli olmali, %90°1 egitimci, yeni bilgilere uyum saglamalidir, %73’
ogrenciler istedigi 6gretmenden ders alabilmeli hatta onu se¢ebilmelidir, %901 egitim siirekli degisen
yasami Ogretmelidir, %92°si egitimin icerigi siirekli gozden gecirilmeli, %911 hem o6grenciler
ogrenme siirecine aktif bir sekilde katilmali hem de 6gretmenin gorevi, 6grenme ortamini hazirlamak
ve yol gostermek olmal1 goriisiinii belirtmistir. Ayrica 6gretmen adaylarinin %87’si yagsamin kendisi
olmali, %89’u egitimde 6grencilerin beklentileri dikkate alinmali, %901 egitimin amac1 yasama yon
veren kisiler yetistirmek olmali, %88’1 6grenme probleme ¢cozmeye dayali olmali, %86’s1 sinavlarda
ezbere dayali sorular sorulmamali ve %89°u da 6grencilere sunulan bilgilerin mutlak dogru olmadigi,
degisebilecegi vurgulanmali diisiincesini ifade etmektedir.

Tablo 14. EIO 'niin Varolus¢uluk Boyutunda Verilen Gériislerin Dagilimi

Maddeler 1 2 3 4 5
% f % f % f %
14 Egitim ortaminda tek tek her 6grenci dnemlidir. 1 7 5 3 8 5 34 23 99 67

15 Egitim, her insanin kendi 6zelliklerini tanimasina firsat

—

o
=
s

. J 7 5 4 3 37 25 98 67
vermelidir.

16 Ogret f i¢i tartigmal tarafsiz olmal
ggre n.1en sinif i¢i a} 1‘sma flrda arafsiz olmall, I 7 2 1 14 10 35 24 95 65
ogrencilere herhangi bir dogruyu dayatmamalidir.

17 Ogretmen tek bilgi kaynag: degildir. 2 1 3 2 6 4 49 33 87 59
18 Egitimde sezgiye ve yaraticiliga 6nem verilmelidir. 1 )77 4 3 14 10 33 22 95 65
19 Egitim, insanin dzglirlesmesine firsat vermelidir. 1 )77 4 3 7 5 41 28 94 64

20 O, t . . . Y .1 . k d. .t
gretmenin ggrew, ogrencilerin kendini tanimasina 1 76 4 13 9 39 27 88 60
yardim etmektir.

Toplam 1 1 4 3 9 7 38 26 94 64

Tablo 14’te gozlendigi gibi varolusculuk egitim felsefesini yansitan maddelere verilen
cevaplarin yiizdelerinin toplam dagilimi dikkate alindiginda, O0gretmen adaylarinin %90’1 bu
goriislere katildigini ve tamamen katildigini, %7°si orta derecede katildigini, %4’t de katilmadigini
ve hi¢ katilmadigini ifade etmektedir. Varolusgulukla ilgili maddelere verilen cevaplar ayr ayri
incelendiginde katilimcilar; egitim ortaminda tek tek her 6grenci 6nemli (%90°1), egitim her insanin
kendi 6zelliklerini tanimasina firsat vermeli, 6gretmen tek bilgi kaynagi degildir ve egitim, insanin
ozgiirlesmesine firsat vermeli (%92°1), 6gretmen sinif ici tartigmalarda tarafsiz olmali, 6grencilere
herhangi bir dogruyu dayatmamali (%89’u), egitimde sezgiye ve yaraticiliga 6nem verilmeli ve
Ogretmenin gorevi, 6grencilerin kendini tanimasina yardim etmek olmal1 (%87’s1) diisiincesini dile
getirmektedir.
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Tablo 15. EIO 'niin Yeniden Kurmacilik Boyutuna Iliskin Gériiglerin Dagilimi

Drama Dersi Alan Sinif Ogretmenligi Adaylarin Ogretime Y6nelik Duyussal Farkindaliklar1 ve
Egitim Inanglarmin Incelenmesi

Maddeler 1 2 3 4
f % £ % f % f % f %
21 Egitimin 6ncelikli amaci kiiltiirel krizi asmak igin
o . 32 4 2 17 12 48 33 75 51
toplumu yeniden insa etmektir.
22 Okul, temel degerleri yeniden yorumlamalidir. ~— - 9 6 14 10 55 37 69 47
23 Egitim, gercek demokrasiyi yerlestirmek i¢in vardir. 2 1 4 3 11 8 50 34 80 54
24 Egitimin amaci, ortak degerlere dayali bir diinya - -
6 4 18 12 49 33 74 50
olusturmaktir.
25 Egitim, toplum merkezli olmalidir. 2 1 11 8 23 16 50 34 61 42
26 Egitimde, toplumdaki ti fl ihtiyaglari dikkat
gitimde, toplumdaki tiim siniflarin ihtiyaglart dikkate 707 5 18 12 43 29 78 53
almmalidir.
27 Egitim sosyal reformlara onciiliik etmelidir. - - 16 11 59 40 64 44
Toplam 1 1 17 12 51 34 72 49

Tablo 15°deki verilere gére, EIOniin yeniden kurmacilik anlayisin1 yansitan diisiincelere

ogretmen adaylarinin %83 i katildigin1 ve tamamen katildigini, %12’si orta derecede katildigini, %6’s1
da katilmadigini ve hi¢ katilmadigini belirtmektedir. Bu alt boyuttaki maddelere verilen cevaplarin
dagilimi “katiliyorum” ve “tamamen katiliyorum” segenekleri birlikte incelendiginde; katilimeilarin

%84’ egitimin Oncelikli amacinin toplumu yeniden insa etmek, temel degerleri yeniden yorumlamak

ve sosyal reformlara onciiliik etmek oldugunu, %88’1 egitimin gergek demokrasiyi yerlestirmesi

gerektigini, %831 egitimin amacinin ortak degerlere dayali bir diinya olusturmak olmasi1 gerektigini,

%76’s1 egitimin toplum merkezli olmas1 gerektigini ve % 82’si egitimin toplumdaki tiim simniflarin

ihtiyaglarini dikkate almas1 gerektigi diisiincelerini dile getirmektedir.

Tablo 16. E[O 'niin Daimicilik Boyutuna Iliskin Gériiglerin Dagilimi

Maddeler 1 2 3 4
f % f % f % f % f %
28 Ahlaki ilkeler ve degerler evrenseldir, degismez. 12 8 14 10 20 14 51 35 50 34
29 Egitimin 6ncelikli amact saglam ve dogru karakterli
. _ . JJ7 7 5 12 8 42 29 85 58
insanlar yetistirmektir.
30 Egitimi ka listirilmesi
gitim insan zekasinin gelistirilmesine I 7 6 4 17 12 44 30 79 54
odaklanmalidir.
31 Egiti 1 g 5 gl
"gl 1@ .evrense ve degismez gergege uyum saglama 6 12 8 20 14 47 3 59 40
stirecidir.
32 Insanin ayrit edici 6zelligi aklidur. 3 2 4 25 17 52 35 61 42
33 Egitim hayatin kopyasi degil, ona hazirliktir. 2 1 5 9 6 48 32 80 54
34 Ogret d lart ile 6g ide 6g istegi
gretmen davranislari ile 6grencide 6grenme istegi 3 4 3 15 10 37 25 87 59
uyandirmalidur.
35 Smavlar, 6 inin aklm1 kull kull dig
"1nav ar, og.renc1r.1.1na mt u .amp ullanmadigim 4 3 11 8 24 16 46 31 € 4
Olcecek sekilde diizenlenmelidir.
Toplam 5 3 9 6 18 12 46 31 70 49
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Tablo 16°da goriildiigii gibi daimicilik felsefesine uygun diistincelere 6gretmen adaylarinin
%80’1 katildig1 ve tamamen katildigini, %12°si orta derecede katildigini, %9’u ise katilmadigim ve
hi¢ katilmadigini sdylemektedir. Daimicilik alt boyutundaki “katiliyorum” ve “tamamen katiliyorum™
cevaplart birlikte diisiintildiigiinde katilimcilar, ahlaki ilke ve degerlerin evrenselligini (%69),
egitimin oncelikli amacinin dogru karakterli insanlar yetistirmek oldugunu (%87), egitimin insan
zekasmin gelistirilmesine odaklanmasi gerektigini (%84), egitimin evrensel ve degismez gergege
uyum saglama stireci oldugunu (%72’si), insanin ayrit edici 6zelliginin akil oldugunu (%77), egitimin
yasama hazirlik doldugunu (%86°s1), 6gretmenin dgrencide 6grenme istegi uyandirmasi gerektigini
(%.84’11) ve smavlarin 6grencinin aklini kullanip kullanmadigii 6lgecek sekilde diizenlenmesi
gerektigini (%.73’1) diistinmektedir.

Tablo 17. EIO 'niin Esasicilik Boyutundaki Gériislerin Dagilimi

Maddeler 1 2 3 4 5
f % f % f % f % f %

36 Ogrenme siirecinde kat1 kurallarin oldugu sik1 bir

e L 23 16 26 18 17 12 33 22 48 33
disiplin 6grenme siirecini kolaylagtirir.

37 Egitim 68 i ha ¢ok 6gret kezli
gitim 6grenciden daha ¢ok 6gretmen merkezli 35 24 36 25 18 12 15 10 43 29

olmalidir.
38 Egitim konu merkezli bir siirectir. 22 15 29 20 30 20 28 19 38 26
39 Okulda temel gii¢ 6gretmendedir. 24 16 32 22 24 16 32 22 35 24

40 Egitim ort: kurall ) i
gitim o aml?(.ia urallara uymayan 6grenci 28 19 21 14 36 25 19 13 43 29
cezalandirilabilir.

Toplam 26 18 29 20 25 17 25 17 41 28

Esasicilik egitim akimma iligkin verilen cevaplarin toplam dagilimlar1 incelendiginde,
katilimcilari %45°1 katildigim1 ve tamamen katildigini, %17’si orta derecede katildigini, %38’1
katilmadig1 ve hi¢ katilmadig1 yoniinde goriis belirtmektedir (Tablo 17). Bu alt boyuttaki maddelere
verilen “katiliyorum” ve “tamamen” katliyorum cevaplar1 birlikte degerlendirildiginde 6gretmen
adaylarinin %55 nin 6grenme siirecinde siki bir disiplinin 6grenme siirecini kolaylastirdigini; %39 u
egitimin 0gretmen merkezli olmas1 gerektigini; %45°1 egitimin konu merkezli oldugunu, %46’s1
okulda temel giiciin 6gretmen oldugunu, %42’si de kurallarauymayan 6grencinin cezalandirilabilecegi
goriislinii tercih etmektedir.
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4. Ogretmen adaylarinin; a.cinsiyet, b. sinif diizeyi c. ogretim elamani degiskenleri ile EIO
puanlarimin karsitlastirilmast

Tablo 18. Cinsiyet Degiskeniyle EIO Puanlarimin Karsilastirilmasi

Sira Z
Gruplar n Sira Toplanm U .. P
Ortalamasi Degeri
Ilerlemecilik Erkek 45 61,44 2765,00
1730,000 -2,387 ,017%
Kadin 102 79,54 8113,00
Varolusculuk  Erkek 45 62,42 2809,00
1774,000 -2,251 ,024%*
Kadmn 102 79,11 8069,00
Yeniden Erkek 45 67,87 3054,00
2019,000  -1,166 ,243
Kurmacilik — gadin 102 76,71 7824,00
Daimicili Erkek 45 74,88 3369,50
2255,500 -,167 ,868
Kadm 102 73,61 7508,50
Esasicilik Erkek 45 84,94 3822,50
1802,500 -2,074 ,038*
Kadin 102 69,17 7055,50
Toplam Erkek 45 72,79 3275,50
2240,500  -229 819
Kadin 102 74,53 7602,50

Tablo 18’deki verilere gére drama dersi alan 6gretmen adaylarinin EiO’nin hem toplam
puan diizeyinde hem de yeniden kurmacilik ve daimicilik egitim felsefelerinin puanlarinda, cinsiyete
gore bir farklilasma bulunmanmustir. Ote yandan 6lgegin ilerlemecilik ve varolusculuk puanlarinda
kadin 6gretmen adaylar1 lehine, esasicilik puanlarinda ise erkek adaylar lehine anlamli farklilik
gdzlenmistir. Buna gdre ilerlemeci ve varolusgu diisiincede kadin adaylar, esasici diisiincede ise daha
cok erkek adaylar 6ne ¢ikmaktadir.

Tablo 19. Sunf Diizeyi ile EIO Puanlarinin Karsilastirilmast

Sira Z

Gruplar n Sira Toplami U . . P
Ortalamasi Degeri
Ilerlemecilik 2.smif 56 78,22 4380,50
2311,500  -,948 ,343
3.smf 91 71,40 6497,50
Varolusculuk 2.simif 56 74,43 4168,00
2524,000  -,098 ,922
3.smif 91 73,74 6710,00
Yeniden Kurmacilik ~ 2.sinif 56 75,94 4252,50
2439,500  -,435 ,663
3.smf 91 72,81 6625,50
Daimicilik 2.smif 56 78,92 4419,50
2272,500  -1,102  ,270
3.smf 91 70,97 6458,50
Esasicilik 2.sinif 56 77,18 4322.00
2370,000  -,711 477
3.smf 91 72,04 6556,00
Toplam 2.smif 56 78,82 4414,00
2278,000 -1,077 281
3.simnif 91 71,03 6464,00
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Tablo 19°da goriildiigii gibi drama dersi alan 6gretmen adaylarmim EiO’nin hem toplam
puan diizeyinde hem de 6lgegin tiim alt boyutlarinda ikinci ve iigiincii sinif diizeyinde anlamli bir
farklilagsma tespit edilmemistir.

Tablo 20. Ogretim Elemani Degiskenine Gére EIO Puanlarimn Karsilagtirilmast

Ogretim SS Sira
N Ortalama sd e P
Elemam Ortalamalar
Ilerlemecilik A 31 42779 ,64989 59,79
B 52 4,3447 ,83163 74,61
3 5,010 171
C 39 4,5562 ,46405 81,37
D 25 4,5385 47471 78,86
Varolusculuk A 31 4,4240 ,57081 65,19
B 52 4,3489 ,86800 69,40
3 5,660 ,129
C 39 4,6777 ,48690 86,60
D 25 45714 ,52001 74,82
Yeniden A 31 4,1751 ,68483 68,56
Kurmacilik B 52 41786 ,71000 69,71
3 2,768 ,429
C 39 4,2967 68777 77,47
D 25 4,4457 47972 84,24
Daimicilik A 31 42258 ,62784 76,84
B 52 4,0505 , 72222 67,53
3 2,934 ,402
C 39 4,0994 ,81826 73,53
D 25 4,3450 ,57992 84,68
Esasicilik A 31 3,4774 1,02330 83,18
B 52 3,2231 1,22308 75,11
3 13,386 ,004*
C 39 2,5846 1,30294 54,62
D 25 3,6560 1,26164 90,56
Toplam A 31 4,1750 ,54540 72,05
B 52 4,1173 ,66645 71,05
3 3,549 315
C 39 4,1942 ,48573 70,17
D 25 4,3790 ,44789 88,54

Tablo 20’de goriildiigii gibi 6gretmen adaylarinin goriiglerine gére Drama dersine giren
ogretim elemanlarmin egitim inanglarinin esasicilik disindaki egitim felsefelerinde ve toplam
puanlarda fark yaratmadigi belirlenmistir.
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5. Ogretmen adaylarimin OYDFO puanlart ile EIO puanlart arasindaki iligkinin
incelenmesi

Tablo 22. OYDFO ve EIO Arasindaki Korelasyon Sonuglar:

@ L 2 =
= f oz £.% % £,
> E = oy o z 3 5 = £ 5 F 3
© < = = Q© 2z O = > ~ X A =
OYDFO -
Alma 874"
Tepkide bulunma  ,902™ 785" -
Deger verme 910" 733™ 779" -
Orgiitleme ,886™ 721 706" 769" -
Kisilik H. Getirme ,843" 672 705" 744" 724" -
Ilerlemecilik 563 479" 526™ ,550™ 4567 4707 -
Varolusculuk A58 4517 4307 433 345" 382" 758" -
Yeniden 455 407 388" 413" 418" 414" 748" 715
Kurmacilik ’
Daimicilik 2507 169" 203" 263" 2167 ,238™ 539" 515 ,661™
Esasicilik -079 -126 -,190 -,025 ,017 011 -,061 -,118 123 372"
EiO 3907 3047 3017 4127 3527 364" 736" 664" 8127 8647 489"

Tablo 21°de goriildiigii gibi drama dersi alan 6gretmen adaylarinin 6gretime yonelik duyussal
farkindaliklar ile egitim inanglar1 puanlar arasinda pozitif yonde ve orta diizeyde anlamli bir iligki
belirlenmistir. OYDFO’nin alma, tepkide bulunma, deger verme, 6rgiitleme ve kisilik haline getirme
boyutlar1 ile EIO &lgeginin ilerlemecilik, varolusculuk, yeniden kurmacilik alt boyutlari arasinda
da pozitif yonde ve orta diizeyde anlamli bir ilisik gdzlenmisti. OYDFO’nin tiim alt boyutlar:
ile daimicilik egitim anlayis1 puanlar arasinda pozitif yonde ve diisiik diizeyde anlamli bir iligki
gortliirken esasicilik puanlar1 arasinda anlamli bir iliski bulunmamustir.

Tartisma, Sonuc ve Oneriler

Ogretmen adaylar, OYDFO’de en ¢ok puami duyussal alanin “tepkide bulunma”, en
az puam da “Orgiitleme basamaginda” almislardir. Olgegin genelinde bakildiginda drama dersini
alan katilimcilarin dgretime yonelik farkindaliklarinin st diizeyde oldugu sonucuna ulagilmistir.
OYDFO’nin alt boyutlarindaki maddelere verilen cevaplarin dagilimlarina gore alma (%78’1),
tepkide bulunma (%83°1), deger verme (%75°1), orgiitleme (%72°1) ve kisilik haline getirme (%781)
basamaklarina ait davraniglar kendileri i¢in “uygun” ve “tamamen uygun” yoniinde belirtmislerdir.
Bu durum, 6gretmen adaylarinin drama dersindeki etkinliklerin duyussal alan basamaklarina
uygunlugunu ve bunlar1 benimseme diizeylerine iliskin goriislerinin yiiksek oranda oldugu seklinde
degerlendirilebilir

Ogretmen adaylarinin cinsiyet, sinif diizeyi ve dgretim elamanmi degiskenleri ile OYDFO
puanlari arasinda anlamli bir fark bulunmamistir. Bu sonug, cinsiyet degiskenine gore ele alindiginda
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drama dersindeki etkinliklerin kadin ve erkek 6gretmen adaylarinda benzer diisiinceler yarattigi; sinif
diizeyi acisindan degerlendirildiginde ise drama dersinde yapilan etkinlik ve verilen mesajlarin her
iki sinif diizeyinde de fark yaratmayacak sekilde benzerlik ve tutarlilik tasidigi sdylenebilir. Ayrica
Ogretim elemanlarina gore farklilasma olmamasinin en 6nemli gerekgesi, drama dersini veren dort
elemaninin bu dersteki 6gretme-6grenme yaklasimlarinin benzerlik tasimasi olarak diistiniilebilir.

Ogretmen adaylarinin drama dersindeki etkinliklerine iliskin EIO puanlarinin en yiiksekten
en diisiige dogru varolusguluk, ilerlemecilik; yeniden kurmacilik; daimicilik ve esasicilik seklinde
siralandig1 goriilmektedir. Buna gore katilimcilarin daha ¢ok ¢agdas egitim uygulamalarina yon
veren varolugeulik, ilerlemecilik ve yeniden kurmacilik egitim felsefelerinin goriislerine sahip
oldugu anlasilmaktadir. Bunun olasi nedenleri arasinda dramanin temelinde O6grenci merkezli,
etkilesime dayali, dogal ve yasamin iginde etkin siire¢lerin demokratik bir sekilde kullanilmasina
dayali bir 6gretim yontemi olmasinin rolii olabilecegi degerlendirilmektedir. Nitekim EIQ’ye verilen
“katiliyorum” ve “tamamen katiliyorum” cevaplar birlikte ele alindiginda katilimcilarin %88’inin
ilerlemecilik, %90’ min varoluscu, %83 iiniin yeniden kurmacilik, %80’inin daimicilik ve %45’inin
de esasicilik goriislerini benimsedikleri sonucuna ulagilmistir. Alanyazinda katilimcilarin geleneksel
ve ¢agdas egitimden birini tercih edebildigi gibi (Duman ve Ulubey, 2008) birden fazla egitim
felsefesinin goriislerine katilanlar da olabilmektedir (Doganay ve Sari, 2003). Ayrica alanyazinda
Ogretmen adaylarinin egitim inanglarini inceleyen bazi ¢alismalarda da en ¢ok varolusculuk en az
esasicilik goriislerini benimsendigi, cesitli arastirmalarin (Sénmez Ektem, 2019; Berkant ve Ozaslan,
2019; Yarali, 2018; Aslan, 2017; Kahramanoglu ve Ozbakis, 2018; Tunca, Alkin-Sahin ve Oguz,
2015; Alkin-Sahin, Tunca ve Ulubey, 2014; Yilmaz, Altinkurt ve Oguz, 2012; Yilmaz ve Tosun,
2013; Biger, Er ve Ozel, 2013) ulastiklar1 sonuglarla benzerlik gostermektedir.

Drama dersini alan gretmen adaylarmin cinsiyet degiskeni ile EIO nin hem toplam puan
diizeyinde hem de yeniden kurmacilik ve daimicilik egitim felsefelerinin puanlarinda cinsiyete gore
bir farklilagsma bulunmamistir. Ancak ilerlemecilik ve varolusguluk puanlarinda kadin 6gretmen
adaylar1 lehine, esasicilik puanlarinda ise erkek adaylar lehine farklilasma belirlenmistir. Bu sonuca
gore kadin adaylarin ilerlemeci ve varolusgu diisiinceye, erkek adaylarin ise esasici diisiinceye daha
¢ok sahip olduklar1 sdylenebilir. Caligmanin bu sonucu, varolusguluk ve ilerlemecilik puanlarini
kadinlarm esasicilik anlayisini da erkeklerin lehine bulan arastirmalarin (Berkant ve Ozaslan, 2019;
Aslan, 2017; Biger, Er ve Ozel 2013; Duman ve Ulubey, 2008; Doganay ve Sar1, 2003) bulgularini
destekler niteliktedir. Ancak egitim inanglarinin cinsiyete gore degismedigini ortaya koyan
arastirmalarin (Aybek ve Aslan 2017; Biger, Er ve Ozel, 2013; Altinkurt, Yilmaz ve Oguz, 2012;
Coban, 2007 ve Doganay ve Sari, 2003) sonuglariyla uyumlu degildir.

Drama dersini alan katilimeilarin simif diizeyine gére EIO nin hem toplam puan hem de 6lgegin
tiim alt boyutlarinda anlamli fark elde edilmemistir. Bir bagka ifadeyle drama dersi alan 6gretmen
adaylarinin ikinci ya da {i¢iincii sinifta olmasi, onlarin egitim inanglarinda degisiklik yaratmamistir,
Bu sonug, egitim inanglarimin sinif diizeyine gore farklilasmadigini belirleyen Kozikoglu ve Erden
(2018)’in ulastig1 sonugla paralellik gosterirken farklilagsmanin oldugu ydniindeki arastirmalarin
(Yaral1 2018; Alkin-Sahin, Tunca ve Ulubey, 2014; Biger, Er ve Ozel 2013) bulgularin1 destekler
nitelikte degildir. Ogretmen adaylarinin drama dersini aldiklari dért gretim elamanin etkinliklerine
iliskin EIO puanlarindan esasicilik disinda fark olusmadig: da gozlenmistir.
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Drama dersini alan 6gretmen adaylarinin 6gretime yonelik duyussal farkindaliklari ile egitim
inanglar1 puanlar1 arasinda pozitif yonde ve orta diizeyde anlaml bir iliski belirlenmistir. Bu sonug
Northcote (2009)’1n ulastig1r 6gretme-0grenme yaklagimlariyla egitim inanglarinin iliskili oldugu
bulgusunu destekler niteliktedir. Ayrica OYDFO’nin alt boyutlariyla EIO 6lgeginin gagdas egitim
felsefelerini yansitan ilerlemecilik, varolusculuk, yeniden kurmacilik alt boyutlar1 arasinda da pozitif
yonde ve orta diizeyde anlamli bir iliski gdzlenmistir. Ote yandan 6gretmen adaylarinin OYDFO nin
tiim alt boyutlar1 ile daimicilik egitim anlayis1 puanlar1 arasinda pozitif yonde ve diisiik diizeyde
anlamli bir iligki goriiliirken esasicilik puanlari arasinda anlamli bir iligki bulunmamustir.

Sonug olarak bu ¢alismada dgretmen adaylarmin OYDFO puanlarmin ¢ok yiiksek oldugu,
Olcegin tiim boyutlarinda drama derslerindeki etkinliklere yonelik yiiksek oranda olumlu goriise sahip
olduklar1 ve bu goriislerde cinsiyet, sinif diizeyi ile 6gretim elemani degiskenlerine gére anlamli
farklilik olusmadig1 belirlenmistir. Katilimcilar EiO diizeylerinin de yiiksek oldugu, katilimeilarin
esasicilik disinda diger egitim felsefelerinin gorislerine yiiksek oranda katildiklari belirlenmistir.
Cinsiyet ve dgretim elemani degiskenine gore dgretmen adaylarinin EIO puanlarinda farklilasma
gozlenirken, sinif diizeyinde gézlenmemistir. Her iki 6l¢egin puanlari arasindan pozitif yonde ve orta
diizeyde anlamli iligki tespit edilmistir.

Bu sonuglara gére drama yonteminin dgretmen adaylarmin egitimin duyussal farkindalik
ve egitim inanclarim1 etkilemek amaciyla, ders i¢i ve ders dist etkinler seklinde kullanimi
yaygimlastirtlmalidir. Bdylece 6gretmen adaylarinin mesleki, kisisel, sosyal ve duygusal gelisimleri
biitlinciil olarak saglanabilecegi gibi, 0gretmen adaylar1 bu gelisimlerinin yoniinii ve niteligini
belirleyecek olan hem duyussal farkindalik hem de egitim felsefelerine dayanan egitim inanclari
olusturabilirler. Bu amaglara yonelik uygulamalardan hem hizmet 6ncesinde egitim fakiiltelerinde
hem de hizmet i¢i egitim siire¢lerinde mesleki gelisim asamalarinda yararlanilabilir. Bu ¢alismanin
nicel temelde yapilmis olmasinin en 6nemli siirliligt olarak katilimcilarin goriislerini “neden”” ve
“nasil” sorulartyla derinlestirmek miimkiin olmamistir. Bu anlamda daha sonra yapilacak ¢alismalarin
nitel arastirma yontemlerini de ise kosacak sekilde planlanmasinin alana dnemli katki saglayacagi
distiniilmektedir.
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Introduction

Educating individuals with the desired qualifications and learning outcomes is the most basic
task of education. Education can only fulfill this task by employing the elements and operations
in the teaching-learning processes through the teacher. For this reason, the effectiveness of the
results of education and the ability to achieve its goals at the highest level are mainly related to the
qualifications of the teacher who manages this process (Celikéz, 2003). Therefore, regardless of
the characteristics of the individuals to be trained, the idea that the teacher is the most important
element in ensuring the efficiency and success of educational practices maintains its indisputable
reality despite all technological developments.

For this reason, it is important for the teachers who will work in the education system to be
well trained both in pre-service and in-service process, in terms of the quality of fulfilling their duties
(Sisman, 2001). In this training process, pre-service teachers should be equipped with the knowledge
and skills to effectively manage the elements, processes and functioning of the teaching-learning
process, which form the center of the roles and duties of the teacher identity and profession (Higher
Education Institution, HEI 1998; 2007; 2018; MoNE, 2006; 2017) and the affective qualities.

According to Otluoglu (2002), perception is the emotional states related to events and
situations that are experienced instantly and appropriate to that situation, and covers the forms
of behavior expressed with the concepts of interest, attitude, value and habit. While the learning
outcomes for acquiring these behaviors in education are in the affective domain, there are also
different affective domain classifications. The most widely accepted among these is the classification
of Krathwohl, Bloom and Masia (1964), which was developed by Bloom (1956). In this classification,
there are the stages of receiving, responding, valuing, organization and characterization. Within the
scope of these steps, it is aimed to make the individuals acquire the behaviors observed in the form
of awareness, monitoring, interest, choosing, responding, taking responsibility, paying attention,
giving importance, appreciating, devotion, organizing affective features and appropriating them to
their character (Sonmez, 2020; Demirel, 2020; Yanpar Yelken and Yavuz Konokman, 2017).

The concept of awareness, as one of the features to be gained in the affective field, is “the
ability to know, perceive and sense the events developing around a person; being aware of something”
(https://tr.wikipedia.org); and it is defined as “awareness” by TDK (2021). This concept means having
knowledge about one’s own mental processes, functioning and features in terms of cognitive process
(Demir & Doganay, 2009); and in affective terms, it is handled in relation to how individuals feel and
perceive while learning (Duman & Yakar, 2017). In this sense, emotional awareness means dealing
with the outside world according to one’s own perspective, making sense of it and taking action.

Individuals with a high level of awareness are expected to make healthy decisions in coping
with the problems they face, making choices in line with their needs, and constantly renewing
themselves. In this context, teachers and teacher candidates with emotional awareness should also
be in search of increasing effectiveness in the teaching-learning process and make choices in this
direction. The purpose, quality and functionality of these pursuits and decisions are affected by the
educational beliefs of the teacher and teacher candidates.

Educational beliefs are the assumptions, principles and opinions of teachers and students
regarding the aims of education, the topics to be covered, the activities and management of the
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teaching-learning process, the roles of students and teachers, and assessment processes (Haney,
Lumpe, & Czerniak, 2003; Abu-Jaber, Al-Shawareb, Gheith, 2010) and these judgments affect their
behavior and decisions about teaching (Doganay & Sari, 2003; Akyildiz, 1989). The source of these
judgments in individuals is their understanding of philosophy of education (Yilmaz, Altinkurt, &
Cokluk, 2011; Levin & Wadmany 2005).

Philosophy of education is a set of systematic thoughts that form the basis for making decisions
on issues on to whom, why, how education will be given, evaluated, which subjects should be taught
first, etc. In other words, it deals with the elements and processes of the curriculum (Sénmez, 2020;
Ergiin, 2018; Akpinar, 2017; Doganay & Sari, 2003). In the literature, perennialism, essentialism,
progressivism, reconstructionism and existentialism stand out as educational philosophies that affect
educational practices, and their characteristics are briefly emphasized (S6nmez, 2020; Demirel,
2020; Ergiin 2018; Akpmar, 2017; Ornstein & Hunkins, 2014): Perennialism and essentialism
movements are “teacher and subject-centered” and see education as a means of adapting individuals
to universal or social reality. It reflects practices and exams that measure knowledge, in which
discipline and rules are considered important, teaching methods such as narration, memorization,
repetition are used predominantly, the teacher is an expert and the student is passive in the process.
Progressivism emphasizes student-centered, improvement of students’ interests and needs, abilities,
problem solving, democracy, cooperation, learning by doing, using what is learned in life, and
change. Reconstructionism, on the other hand, prioritizes social problems, reorganizing the ever-
changing living conditions, democracy, cooperation, problem solving and producing projects.
In both approaches, the student is active and the teacher is in the role of guide. In the existential
understanding, education should enable people to realize their own existence freely. It adopts the
discovery of one’s own potential, the individualization of education, and the teacher’s guidance in
this process.

Considering these features related to educational philosophies, it is possible to consider the
practices in the teaching-learning process in two groups as teacher and student-centered, depending
on the effectiveness of the teacher and the learner. Accordingly, in the first group, there are teacher-
centered practices, which we encounter in the literature with the definitions of traditional education,
classical education, subject-centered and rote learning. In these practices, the understanding of
group teaching, which does not require much knowledge transfer, thinking and practice skills, is
disconnected from daily life; based on memorization, teacher and the book, one-way communication
and the problems arising from it, in which individual differences and abilities are ignored (Ozden,
2005; Agikgoz, 2005; Giirol, 1995) is prominent. With these limitations, the profile of the teacher
who knows everything, controls and transfers information due to the difficulty of raising individuals
who research, question, learn to learn, are productive, self-developing, and have high-level learning
products, is out of the educational processes.

Today, student-centered education practices defined as contemporary education and based
on constructivism have come to the fore. In these practices, it is aimed to provide opportunities for
students to reach and make sense of information, solve problems, and optimize themselves within the
framework of their potential, by taking into account their interests, needs, expectations, individual
characteristics and differences. In order to realize these expectations, contemporary educational
practices will create student-centered, activity-based, open to interpretation, rich and diverse
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learning experiences, and teachers who are able to make effective decisions regarding the planning,
implementation and evaluation of the teaching-learning process with the awareness of the conditions
under which students can learn better rather than what and how to teach are needed.

In line with the characteristics of contemporary educational philosophies and educational
practices, the roles of students and teachers, the purpose and principles of the teaching-learning
processes, creative drama is one of the lessons and teaching methods that can be used effectively in
raising teachers both in acquiring emotional awareness and in educating them in a way that fulfills
the conditions of contemporary student-centered educational philosophies and practices. The reason
for this is that creative drama is based on interaction, in which all participants actively participate,
and real-life conditions are at the forefront (Henry, 2000; Ustﬁndag, 1996; Polisini, 1993) it provides
integrating both learning products and experiences from different learning areas (Annerella, 1992,
San, 1990) and facilitates more meaningful and permanent learning for daily life (Kaf-Hasirci, Bulut,
& Saban-iflazoglu, 2008; Andersen, 2000). As a matter of fact, in the literature there are some studies
on drama lesson and method, which show that drama lesson and method is effective in terms of
communication, thinking skills, sensitivity, responsibility, respect, empathy, gaining self-confidence,
value education (Yeler, 2018; Palavan, 2017 Kaya, Giinay, & Aydin, 2016; Arikiz, & Bestepe, 2016;
Biitiin, Tiiziiner & Duman, 2015; Yilmaz, 2015; Cakmak¢1 & Ozabaci, 2014; Tanriseven & Aykag,
2013; Demir, 2012; Basc1 & Giindogdu, 2011; Hurd, 1991) and in the acquisition of personal and
social skills, and in the learning experiences in cognitive, affective and psychomotor domains. In
addition, in the study conducted by Yeler (2018), it was found that drama activities gave effective
results in teaching prospective teachers how they would teach, which methods-techniques, why and
how they should be used, organizing the teaching-learning process, using materials and acquiring
communication principles. Avci-Aykag¢ and Metinanm (2019), on the other hand, determined that
students acquired the student-centered constructivist education approach by drama method. In this
context, it can be said that creative drama has a multi-faceted and multi-purpose feature in terms
of the subjects it deals with, the way it works, student and activity-centered applications, and the
behaviors it provides in acquiring behaviour in cognitive, affective and psychomotor learning areas.

Aim of the Study

Considering the specific content and application forms of creative drama within the
framework of this information obtained in the literature, the necessity of determining the emotional
awareness levels, feelings and sensations created by the activities carried out within the scope of this
course, and the educational beliefs of the pre-service teachers taking drama course in the education
faculty has emerged. It is thought that such a study will contribute to increasing the effectiveness of
teacher training processes, after the results of the studies (Northcote, 2009; Pajares, 1992) revealing
that the level of emotional awareness of prospective teachers and teachers and the quality of their
educational beliefs affect their ability to fulfill their professional duties and responsibilities. In this
context, the aim of this study is to determine the relationship between emotional awareness and
educational beliefs of primary school prospective teachers who take drama lessons. In this context,
answers to the following questions were sought.

1.  What are the emotional awareness levels of prospective teachers who take the drama
course for teaching?
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2. Is there a significant difference between the scores of the prospective teachers who
take the drama course obtained from the affective awareness towards teaching scale
(AATTS) in terms of

a. Gender, b. class c. instructor variables?

3.  Whatis the Educational Beliefs Level of the prospective teachers who took the drama
course?

4. Is there a significant difference between the scores of the prospective teachers who
take the drama course obtained from the educational beliefs scale (EBS) in terms of;

a. Gender, b. class c. instructor variables?

5. Is there a significant relationship between the scores obtained from affective aware-
ness for teaching scale and the educational beliefs scale?

Method

Research Model

In this study, the correlational model was used since it was aimed to determine the relationship
between emotional awareness levels and educational beliefs of primary school prospective teachers
who took drama lessons. In this model, it is aimed to determine the relationship between at least two
variables and the change characteristics of this relationship (Tekbiyik, 2019; Fraenkel & Wallen,
2009).

Study Group

The sample of this study is taken from the 2" grade and 3™ grade university students studying
at education faculty classroom teaching training curriculum during 2019-2020 academic year and
who were taking the drama courses. The sample group consisted of 147 prospective teachers. Of
them, 102 were female and 45were male.

Data Collection Tools

Two data collection tools were used in this study. The first data collection tool is the “Affective
Awareness towards Teaching Scale (AATTS), developed by Yakar and Duman (2017). The scale
consists of 37 items in 5-point Likert type and the items of the scale range as “1-it never suits me;
2-it does not suit me; 3- it suits me; 4- it somewhat suits me; 5- it completely suits” consists of. The
scale also consists of five sub-dimensions as “receiving” (7 items), “respond” (9 items), “valuing”
(8 items), “organizing” (7 items) and “characterizing” (6 items). The second data collection tool
used in the study is the Education Beliefs Scale (EBS) developed by Yilmaz, Altinkurt, and Cokluk
(2011). This scale is 5-point Likert type and includes a total of 40 items with progressivism (13
items), existentialism (7 items); reconstructionism (7 items), perennialism (8 items) and essentialism
(5 items) sub-dimensions. The internal consistency coefficients obtained in the study of these scales
are given in Table 1.
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Table 1. Cronbach Alpha (o. ) values of the scales used in the study

AATIS EBS

Sub-dimensions o Sub-Dimensions o
Receiving .884 Progressivism 939
Respond 916 Reconstructionism 927
Valuing .864 Existentialism .868
Organizing .833 Perennialism .847
Characterizing .897 Essentialism .909
Total .965 Total .947

As seen in Table 1, in this study, reliability of the AATTS was found as 0=.965 while it was
found as a=.947 for EBS. The internal consistency coefficients obtained in the sub-dimensions of the
scales were also determined as in the table.

Data Analysis

Since the scores obtained in the study did not show normal distribution, Mann-Witney U
and Kurskal-Wallis tests, Spearman correlation and among the descriptive statistics arithmetic mean,
standard deviation, frequency and percentage were used. In statistical procedures, p<.05 was taken
into account.

Research and Publication Ethics

Since the data of this study were collected in the 2019-2020 academic year, there is no
Ethics Committee decision. In the study, all the rules specified to be followed within the scope of
“Higher Education Institutions Scientific Research and Publication Ethics Directive” were complied
with. None of the actions specified under the title of “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, were not carried out.

Findings
In this section, the data obtained from the study are analyzed and presented in the form of
tables in line with their sub-problems, respectively.
1. Descriptive statistics and frequency percentage distributions of prospective teachers in
AATTS
Table 3. Descriptive statistics of AATTS

Sub-Dimensions n X ss

Receiving 147 4.05 .678
Respond 147 4.22 .657
Valuing 147 4.06 .649
Organizing 147 3.90 720
Characterizing 147 4.10 709
Total 147 4.07 .600
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When the descriptive statistics in Table 3 are examined, it is seen that the prospective
teachers’ total score (X=4.07) was at a very good level. The scores obtained from the AATTS range
between the lowest score (X=3.90) and the highest score (X=4.22). These arithmetic mean values
show that prospective teachers’ emotional awareness levels towards instruction are at good and very
good levels.

Table 4. Distribution of Scores in Receiving Sub-dimension

Items 1* 2 3 4 5
f % f % f % f % f %

1 [Ifeel that I am aware of what I have learned in the lesson
. 7 5 4 3 26 18 62 42 48 32
because the activities in the lesson attract my attention.

2 Since the activities in this 1 bl devel t
ince the activities in 1§ .e.ssonena emy development, 7 6 4 18 12 65 44 57 39
I carefully follow the activities.

3 Th t d in the activities in this 1 tivat
econcepsus‘e .1n e activities in this lesson activate 705 3 22 15 69 47 50 34
my sense of curiosity.

4 B ;
Duflng the lesson, I t.ry to understand the things that [ am I 7 11 8 35 24 53 36 47 32
curious about by asking.

5 Ich to listen to what I d important from th —
c.oose o lis er'l 0\'7v at I deem important from the 10 7 35 24 53 36 49 33
topics I learned in this course.

6 I am interested in the objectives of this course 2 1 3 2 20 14 77 52 45 31
7 I wonder what this course will teach me. 2 - 3 2 23 16 69 47 52 35
Total I 1 6 4 26 17 64 44 50 34

(* 1-never suits me, 2-does not suit me, 3- somewhat suits me, 4- suits me, 5- completely suits me)

As can be seen in Table 4, when the responses given to the items in the Receiving sub-
dimension of the scale for the drama lesson are considered with the options “suits me and completely
suits me”, it is seen that 74% of the prospective teachers realized that they were aware of what
they had learned because the activities in the lesson drew their attention; 83% of them said that
they followed the activities carefully because they provided the development of the activities in the
lesson; 81% indicated that the concepts used in the course stimulate the sense of curiosity; 68% of
them said that they tried to understand the things they was curious about during the course; 69% of
them said that they chose to listen to what they deem important among the topics in the course; 83%
of them stated that they are interested in the objectives of the course and 82% of them are curious
about what the course will bring them. In the receiving sub-dimension of the scale, 78% of the
prospective teachers stated that the course activities were suitable for them.
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Table 5. Distribution of Scores in Respond Sub-dimension

Items 1 2 3 4 5
f % f % £ % f % f %
8 I take the necessary responsibilities to achieve the - -

o . 5 3 23 16 62 42 57 39
objectives of this course.

9  Since I enjoy studying for thi I lete th
1n.ce enjoy stu y'mg or this course, I complete the 5 1 8 5 22 15 66 45 49 33
assigned tasks on time.

10 I feel that the activities in this lesson encourage me to
1 1 6 4 20 14 58 40 61 42
earn.

11 Th h in th hing of thi k
eapproac es us'e'd 1nt.eteac ing of this course make 1775 22 15 54 37 63 43
me willing to participate in the course.

12 lenj rticipati in th i the tool d
enjoypa ICIP.a 1ng in the course s.mce. e tools an 1 5 3 18 12 56 38 66 45
materials used in this course make it easier for me to learn.

13 Since I feel responsible for being successful in this course,
I try to fulfill the given tasks.
14 I enjoy learning when I actively participate in class. - - 4 3 20 14 51 35 72 49

J 4 3 20 14 60 41 62 42

15 I feel that I need to work in harmony with my other friends

2 1 16 11 57 39 72 49
in group work conducted during the course.

[\

16 When I am successful in this course, I feel very happy. 1 5 3 8 5 53 36 79 54
Total 1 1 5 3 18 13 57 39 65 44

As seen in Table 5, when the responses given to the items in the Response sub-dimension of
the scale are considered together with the options “suits me and completely suits me”, it is seen that
81% of the prospective teachers stated that they took the necessary responsibilities to achieve the
objectives of the course; 78% of them stated that since they took pleasure in studying, they complete
the assigned tasks on time; 82% felt that the activities in the lesson encouraged them to learn; 80%
of them stated that the approaches used in the teaching of the course made them willing to participate
in the course; 83% of them stated that the tools and materials used made it easier to learn and they
enjoyed participating in the course, they felt responsible for being successful and they struggled to
fulfill the given tasks; 84% of them enjoy learning when they actively participate in the lesson; 88%
of them said that they should work in harmony with other friends in group work conducted in the
course; 90% of them said that they are successful in this course and enjoy it. In the respond sub-
dimension, 83% of the participants stated that the course activities suit them and completely suit
them; 13% think that they somewhat suit them and 4% think that they do not suit them.
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Table 6. Distribution of Scores in Valuing Sub-dimension

Items 1 2 3 4 5
f % £ % f % f % f %
17 In this class, I respect the feelings and opinions of others. 1 ,7 2 I 7 5 57 39 80 54
18 I find the lesson valuable because I think that the activities
in this lesson will be useful for me.

7 4 3 12 8 58 40 72 49

19 I prefer this course to other courses as the learning
outcomes of the course allow me to internalize what I 2 1 8 5 34 23 55 37 48 33
have learned more.

20 [ try to contribute more to this course for a more qualified
teaching.

21 In this course, I see criticism of my own work as a
reward.

22 Even if I feel uncomfortable in terms of health, I prefer
to acquire new knowledge by coming to class andrestat 6 4 16 11 34 23 47 32 44 30
home.

23 [ care about the marks I get in this course. 4 3 6 4 15 10 54 37 68 46

24 I consider being successful in this course superior to

5 3 20 14 43 29 43 29 36 25
being successful in other courses.

25 The attit I ire in thi ffect th I
e attitudes I acquire in this course affect the way 39 9 6 31 21 63 43 41 28
study other courses.

Total 32 8 5 25 18 56 38 55 37

When Table 6 is examined, when the answers to the total score of the valuing sub-dimension
of the scale was examined in terms of the “suits me and completely suits me”, 75% of the participants
evaluated the approaches related to the course as suits me; 18% were as somewhat suits me; 7% of
them think that they do not suit them. Regarding this sub-dimension, prospective teachers respected
the feelings and ideas of others in the lesson (93%); they consider the lesson valuable (89%); they
preferred the drama lesson to other lessons (70%) as the learning outcomes of the lesson allowed
them to internalize what they learned more; they try to contribute more to this course for a more
qualified teaching (83%); see criticism of their own work in class as a reward (78%); even if they are
unwell in terms of health, they prefer to acquire new knowledge by coming to class, to rest at home
(62%); they care about the grades they get in the course (83%); consider that being successful in a
course is superior to being successful in other courses (54%) and that the attitudes acquired in this
course affect the way they study for other courses (71%).
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Table 7. Distribution of Scores in Organizing Sub-dimension

Items 2 3 4 5
f % £ % f % £ % f %
26 I constantly review my work to feel competent in this
2 1 11 8 44 30 55 37 35 24
course.
27 Itry to use what I learned in this course in my life. 3 2 8 5 34 23 56 38 46 31
28 I realize that th licati de in thi i
realize that the applications made in this course give 3 2 7 5 27 18 59 40 51 35
me new values.
29 Inthis 1 I feel ible for th fail
n this lesson, I feel responsible for the success or failure . o o 0 S0 40 a3 34 03
of my classmates.
30 I feel that what I learn in this course contributes to my
- 3 2 4 3 25 17 67 46 48 33
daily life.
31 I feel that in thi i ilit
eel that my success in 1's course 1ncrejases rr'ly ability 3 9 6 4 9 6 65 44 64 44
to use what I have learned in my professional life.
Total 5 3 10 6 28 19 58 40 46 32

When the data in Table 7 is examined, 72% of the prospective candidates see the effects of

the course on them as suits me and completely suits me; 19% as somewhat suits me and 9% of them

consider that the items in the organizing sub-dimension do not suit them. In this sub-dimension of
the affective domain, 61% of the participants stated that they constantly review their work to feel
competent; 69% of them take care to use what they learned in the course in their lives; 75% of

them are aware that the applications made in this course add new values to themselves; 56% felt

responsible for the success or failure of their classmates; 79% of them evaluate that what they learned
in this course contributes to their daily life and 88% of them evaluate that their success in this course

increases their proficiency in using what they have learned in their professional life.

Table 8. Distribution of Scores in Characterizing Sub-dimension

Items 1 4 5
f % f % f % f % f %
2 The learni t f thi rt 1f-
3 e learning outcomes of this course support my se 1 75 3. 12 8 64 44 65 44
development.
33 Whatll in thi hel devel - -
a e.:amm .1scourse elps me develop new 403 18 12 6 42 63 43
perspectives on life.
34 Whatll in thi ffects the habits I have i
.a .earnln is course affects the habits I have in 5 1 7 5 30 20 57 39 51 35
daily life.
35 I transform the experiences I gained with this course into
. 2 1 4 3 37 25 56 38 48 33
a lifestyle.
36 1 1 i hrough what i in thi
develop new perspectives through what is done in this 5 1 4 3 2 15 69 47 50 34
course.
37 Trealize that my success in this course contributes to my
transformation of “being successful” into a philosophy of 1 ,7 10 7 31 21 52 35 53 36
life.
Total 1 1 6 3 25 17 59 41 55 37
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As seen in Table 8, when the behaviors in the characterizing sub-dimension are taken into
account, 78% of the pre-service teachers stated that the items suit them and completely suits them in
terms of the contributions of the drama course; 17% stated as somewhat suits them and 5% indicated
that the items do not suits them and never suit them. When the responses given to the items in this
sub-dimension of the scale are examined in terms of suits me and completely suits me options,
prospective teachers stated that the learning outcomes of this course support their self-development
(88%); what they learned helped them develop new perspectives on life (75%); what they learned in
this course affects the habits they have in their daily life, (74%); they transformed the experiences
gained in the course into a lifestyle (71%); developed new perspectives thanks to what was done in
this course (91%); their success in the course contributes to transforming “being successful” into a
philosophy of life (71%).

2. Comparison of the scores obtained from AATTS in terms of a. Gender, b. Grade level c.
[flecturer variables.

Table 9. Comparison of the scores obtained from AATTS in terms of gender variable

Sub-dimensions Gender n Mean Rank Sum of Ranks U Z Value P
Receiving Male 45 76,17 3427,50
2197,500  -412 ,681
Female 102 73,04 7450,50
Respond Male 45 73,14 3291,50
2256,500  -,162 871
Female 102 74,38 7586,50
Valuing Male 45 77,96 3508,00
2117,000  -,750 453
Female 102 72,25 7370,00
Organizing Male 45 78,14 3516,50
2108,500 -,786 ,432
Female 102 72,17 7361,50
Characterizing Male 45 77,51 3488,00
2137,000  -,668 ,504
Female 102 72,45 7390,00
Total Male 45 76,84 3458,00
2167,000  -,538 ,591
Female 102 72,75 7420,00

As seen in Table 9, there was no significant difference between the gender variable of the
scores obtained in both sub-dimensions and total mean score of AATTS. In other words, the affective
awareness towards teaching level of prospective teachers who take drama lessons does not differ
according to the gender variable.
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Table 10. Comparison of the scores obtained from AATTS in terms of grade variable

Sub-dimensions Grade n  Mean Rank Sum of Ranks U Z Value p
Receiving 2nd grade 56 71,90 4026,50
2430,500  -,471 ,638
3rd grade 91 75,29 6851,50
Respond 2nd grade 56 71,09 3981,00
2385,000  -,652 ,514
3rd grade 91 75,79 6897,00
Valuing 2nd grade 56 72,81 4077,50
2481,500  -,266 ,790
3rd grade 91 74,73 6800,50
Organizing 2nd grade 56 67,65 3788,50
2192,500  -1,422 ,155
3rd grade 91 77,91 7089,50
Characterizing 2nd grade 56 76,12 4262,50
2429,500  -,476 ,634
3rd grade 91 72,70 6615,50
Total 2nd grade 56 71,46 4002,00
2406,000  -,567 571
3rd grade 91 75,56 6876,00

When the data in Table 10 are examined, it is seen that the drama lesson taught in the second
and third grades did not make a significant difference in all dimensions of AATTS in the feelings and
emotions of prospective candidates towards teaching.

Table 11. Comparison of the scores obtained from AATTS in terms of lecturer variable

Sub-dimensions Lecturer n X ss Mean Rank sd e p
Receiving A 31 4,129 ,6477 77,97
B 52 4,050 ,6998 74,80
3 ,837 ,841
C 39 3,985 ,6035 69,06
D 25 4,040 , 7077 75,12
Respond A 31 4,251 ,5893 74,42
B 52 4,201 ,7446 75,44
3 ,291 ,962
C 39 4,222 ,5796 70,92
D 25 4,213 ,6923 75,28
Valuing A 31 4,149 ,5087 78,90
B 52 3,983 , 7234 70,06
32,308 511
C 39 4,026 ,5794 69,76
D 25 4,140 ,7494 82,74
Organizing A 31 4,069 ,6104 83,85
B 52 3,835 , 7551 70,49
32237 525
C 39 3,912 ,6040 73,29
D 25 3,787 9158 70,18
Characterizing A 31 4,167 ,6455 76,82
B 52 4,039 ,8176 71,97
3 3,481  ,323
C 39 4,026 ,5508 66,68
D 25 4,260 ,7639 86,14
Total A 31 4,158 ,5232 79,34
B 52 4,030 ,6738 71,61
3 1,011,799
C 39 4,044 ,5405 70,86
D 25 4,092 ,6373 77,26
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As seen in Table 11, there was no statistically significant difference in the scores of the sub-
dimensions and the total mean score of the scale in terms of the four lecturers teaching drama course.
In other words, the emotional awareness scores of the prospective teachers who take drama lessons
do not differentiate according to the lecturers giving this course.

3. Educational belief levels of prospective teachers who took drama course

Table 12. Descriptive statistics for EBS

Sub-dimensions n X SS
Progressivism 147 442 ,660
Existentialism 147 4,49 ,674
Reconstructionism 147 425 ,666
Perennialism 147 4,15 ,7104
Essentialism 147 3,18 1,263
Total 147 4,19 ,565

When Table 12 is examined, it is seen that the highest score was obtained in Existentialism
(X=4.49) and the lowest score was obtained in Essentialism (X=3.08). The scores for other educational
philosophies are followed as Progressivism, Reconstructionism, and Perennialism.

Table 13. Distribution of the Responses for Progressivism Sub-dimension of EBS

Items 1* 2 3 4 5
% f % f % f % f %
1  Education should be student-centered. 5 3 4 8 7 7 44 30 84 57
The educator must adapt to new information. 1 ,1 8 5 6 4 40 27 92 63

Students should be able to take lessons from any teacher

. 4 3 9 6 27 18 41 28 66 45
they want, or even choose him/her.

4  Education should teach the ever-changing life. - - 6 4 9 6 40 27 92 63

5  The content of the education should be constantly

reviewed.

6  Students should actively participate in the learning process. 2 1 5 3 7 5 35 24 98 67

7  The task of the teacher is to prepare and guide the learning
environment.

8  School is not a preparation for life, it is life itself. 3 2 6 4 11 8 42 29 85 58

9  In education, students’ expectations (interest, needs, etc.)

should be taken into account. L7 5 3 118 42 29 88 60

10 The purpose of education is to train people who shape life. 1 ,7 4 3 10 7 36 25 96 65
11 Learning should be based on problem solving rather than

memorization.

12 Questions based on memorization should not be asked in
1 )7 5 3 15 10 45 31 81 55

exams.

13 It should be emphasized to the students thatthe - -
information presented is not absolutely correct and may 75 9 6 44 30 87 59
change.
Total 2 1 5 4 11 7 40 27 89 ol

(* 1-Completely disagree; 2-diasgree; 3-moderate level agree; 4-agree and S-completely agree)
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As seen in Table 13, 88% of the prospective teachers agreed and completely agreed in the
answers given to the items in the progressivism sub-dimension of the scale; 11% agree at moderate
level; 5% also state that they disagree and completely disagree. When the responses stating that they
agree and completely agree with the items reflecting the philosophy of progressivism are deducted,
87% of the participants stated that education should be student-centered; 90% stated that educators
must adapt to new information; 73% think that students should be able to take lessons from any
teacher they want, or even choose that teacher; 90% think that education should teach the ever-
changing life; 92% think that the content of education should be constantly reviewed, and 91% reflect
the view that both students should actively participate in the learning process and that the duty of the
teacher should be to prepare the learning environment and guide. In addition, 87% of prospective
teachers think that education should be life itself; 89% stated that students’ expectations should be
taken into account in education; 90% stated that the education should be aimed at educating people
who shape life; 88% of them stated that learning should be based on problem solving; 86% of them
stated that questions based on memorization should not be asked in exams and 8§9% of them stated
that it should be emphasized that the information presented is not absolutely correct and may change.

Table 14. Distribution of the Responses for Existentialism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %

14 Each individual is i in th ional
ac. individual student is important in the educationa 1 753 8 5 34239 67
environment.

15 Education should all h to get to k thei
ucation s o'u.a ow each person to get to know their 1 77 5 4 3 3725 98 67
own characteristics.

16 The teacher shoul impartial in cl i i
e teacher s o'udbe impartial in classroom discussions 1 7 2 1 14 10 35 24 95 65
and should not impose any truth on the students.
17 The teacher is not the only source of information. 2 1 3 2 6 4 49 33 87 59

18 Intuition and creativity should be given importance in

1 )7 4 3 14 10 33 22 95 65

education.
19 Education should allow people to be free. 1,7 4 3 7 5 41 28 94 64
20 The teacher’s task is to help students know themselves. 1,7 6 13 9 39 27 88 60
Total 1 1 4 3 9 7 38 26 94 64

As seen in Table 14, when the total distribution of the percentages of responses given to the
items reflecting the existential philosophy of education is taken into account, 90% of the prospective
teachers agree and completely agree with these views; 7% agree at moderate level; 4% state that they
disagree and completely disagree. When the responses given to the items related to existentialism are
examined separately, the participants found that each individual student is important in the educational
environment (90%); education should allow each person to recognize their own characteristics; the
teacher is not the only source of knowledge and education should allow for emancipation (92%);
the teacher should be impartial in classroom discussions, not imposing any truth on students (89%);
intuition and creativity should be given importance in education and the duty of the teacher should
be to help students get to know themselves (87%).
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Table 15. Distribution of the Responses for Reconstructionism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %
21 The pri im of tion is t il iety t
¢ primary aim o educ'a.lon is to rebuild society to 3 9 4 2 17 12 48 33 75 51
overcome the cultural crisis.
22 The school must reinterpret core values. — - 9 6 14 10 55 37 69 47
23 Education exists to establish true democracy. 2 1 4 3 11 8 50 34 80 54
24 The aim of education is t t 1d based hared --- ---
e aim of education is to create a world based on share 6 4 18 12 49 33 74 50
values.
25 Education should be community centered. 2 1 11 8 23 16 50 34 o1 42
26 In education, the needs of all classes in society should be
. JJ 7 5 18 12 43 29 78 53
taken into account.
27 Education should lead social reforms. — - 8 5 16 11 59 40 64 44
Total 1 1 7 5 17 12 51 34 72 49

According to the data in Table 15, 83% of the prospective teachers agree and completely

agree with the ideas reflecting the reconstructivism approach of EB; 12% agree at moderate level;

6% state that they disagree and completely disagree. When the distribution of the responses given to

the items in this sub-dimension are examined together, 84% of the participants say that the primary

purpose of education is to rebuild the society; reinterpret core values and lead social reforms; 88%
think that education should establish real democracy; 83% state that the aim of education should be

to create a world based on shared values; 76% of them state that education should be community-

centered and 82% of them state that education should take into account the needs of all classes in
society.

Table 16. Distribution of the Responses for Perennialism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %
28 Moral principles and values are universal, unchangeable. 12 8§ 14 10 20 14 51 35 50 34
29 The pri f education is to rai le with
e primary purpose of education is to raise people wi 1 7 7 5 12 8 42 29 85 58
strong and correct character.
30 E tion should f th 1 tofh
’ duc%l ion should focus on the development of human I 7 6 4 17 12 44 30 79 54
intelligence.
31 Education is the process of adapting to the universal and
. . 9 6 12 8 20 14 47 32 59 40
unchanging reality.
32 The distinguishing feature of man is his mind. 2 6 4 25 17 52 35 61 42
33 Education is not a copy of life, it is preparation for it. 8 5 9 6 48 32 80 54
34 The teacher should arouse the desire to learn in the
o . 4 3 4 3 15 10 37 25 87 59
student with his/her behaviors
35 E houl i heth
xams should be firranged' in a way to measure whether 4 3 11 8 24 16 46 31 62 42
the student uses his/her mind.
Total 5 3 9 6 18 12 46 31 70 49
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As can be seen in Table 16, 80% of the prospective teachers agreed and completely agreed
with the ideas in line with the philosophy of perennialism; 12% agree at moderate level; 9% of them
say that they disagree and completely disagree. When the responses of “I agree and I completely
agree” in the perennialism sub-dimension are considered together, the participants stated that moral
principles and values are universal, unchangeable. (69%); the primary purpose of education is to
raise people with the right character (87% ); education should focus on the development of human
intelligence (84%); education is the process of adapting to the universal and immutable reality (72%);
the distinctive feature of human being is the mind (77%); education was completed in preparation
for life (86%); the teacher should arouse the desire to learn in the students (.84%) and that the exams
should be organized in a way to measure whether the student uses his/her mind or not (.73%).

Table 17. Distribution of the Responses for Essentialism Sub-dimension of EBS

Items 1 2 3 4 5
f % f % f % f % f %

36 A strict discipline with strict rules in the learning process

facilitates th:leamingprocess. . 23 1626 18 17 1233 22 48 33
37 E Education should be teacher-centered rather than

student-centered.
38 Education is a subject-centered process. 22 15 29 20 30 20 28 19 38 26
39 The main power in the school is in the teacher. 24 16 32 22 24 16 32 22 35 24

40 Students who do not follow the rules in the educational

35 24 36 25 18 12 15 10 43 29

) ) 28 19 21 14 36 25 19 13 43 29
environment can be punished.

Total 26 18 29 20 25 17 25 17 41 28

When the total distribution of the responses regarding the essentialism education movement
is examined, 45% of the participants agree and completely agree; 17% participated agree at moderate
level; 38% state that they disagree and completely disagree (Table 17). When the responses I agree
and completely agree given to the items in this sub-dimension are evaluated together, 55% of the
teacher candidates stated that a strict discipline learning process facilitates the learning process;
39% said that education should be teacher-centered; 45% of them think that the education is subject-
centered; 46% stated that the main force at school is the teacher; 42% prefer the view that students
who do not comply with the rules can be punished.
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4. Comparison of the scores obtained from EBS in terms of a. Gender, b. Grade level c. f
lecturer variables

Table 18. Comparison of the scores obtained from EBS in terms of gender variable

Sub-dimensions Groups n Mean Rank  Sum of Ranks U Z Value P
Progressivism Male 45 61,44 2765,00
1730,000 -2,387 ,017*
Female 102 79,54 8113,00
Existentialism Male 45 62,42 2809,00
1774,000 -2,251 ,024%
Female 102 79,11 8069,00
Reconstructionism Male 45 67,87 3054,00
2019,000 -1,166 ,243
Female 102 76,71 7824,00
Perennialism Male 45 74,88 3369,50
2255,500 -,167 ,868
Female 102 73,61 7508,50
Essentialism Male 45 84,94 3822,50
1802,500 -2,074 ,038%
Female 102 69,17 7055,50
Total Male 45 72,79 3275,50
2240,500 -,229 ,819
Female 102 74,53 7602,50

According to the data in Table 18, there was no difference according to gender variable in
terms of total mean score level of the prospective teachers who took drama courses and the scores
obtained from the educational philosophies of reconstructionism and perennialism. On the other
hand, a significant difference was found in favor of female prospective teachers in the progressivism
and existentialism sub-dimensions, and in favor of male prospective teachers in the essentialism sub-
dimension. Accordingly, female prospective teachers have progressive and existential point of view.
On the other hand, male candidates have the essentialist point of view.

Table 19. Comparison of the scores obtained from EBS in terms of grade variable

Sub-dimensions Groups n  Mean Rank Sum of Ranks U Z Value P
Progressivism 2nd grade 56 78,22 4380,50
2311,500  -,948 ,343
3rd grade 91 71,40 6497,50
Existentialism 2nd grade 56 74,43 4168,00
2524,000  -,098 ,922
3rd grade 91 73,74 6710,00
Reconstructionism 2nd grade 56 75,94 4252,50
2439,500  -,435 ,663
3rd grade 91 7281 6625,50
Perennialism 2nd grade 56 78,92 4419,50
2272,500  -1,102 ,270
3rd grade 91 70,97 6458,50
Essentialism 2nd grade 56 77,18 4322.,00
2370,000  -,711 AT77
3rd grade 91 72,04 6556,00
Total 2nd grade 56 78,82 4414,00
2278,000  -1,077 ,281
3rd grade 91 71,03 6464,00

As it can be seen in Table 19, no significant difference was found between the second and
third grade levels and the total mean score and in all sub-dimensions of the EBS scale.

33



Mustafa Yeler - Yaratici Drama Dergisi 2022, 17(1), 17-40

Table 20. Comparison of the scores obtained from EBS in terms of lecturer variable

Sub-dimensions Lecturer N Mean SS Mean Rank  sd e P
Progressivism A 31 42779 ,64989 59,79
B 52 4,3447 ,83163 74,61
3 5,010 171
C 39 4,5562 ,46405 81,37
D 25 4,5385 47471 78,86
Existentialism A 31 4,4240 ,57081 65,19
B 52 4,3489 ,86800 69,40
3 5,660 ,129
C 39 4,6777 ,48690 86,60
D 25 45714 ,52001 74,82
Reconstructionism A 31 41751 ,68483 68,56
B 52 4,1786 ,71000 69,71
3 2,768 ,429
C 39 4,2967 ,68777 77,47
D 25 4,4457 ,47972 84,24
Perennialism A 31 42258 ,62784 76,84
B 52 4,0505 , 72222 67,53
3 2,934 ,402
C 39 4,0994 ,81826 73,53
D 25 4,3450 ,57992 84,68
Essentialism A 31 3,4774 1,02330 83,18
B 52 3,2231 1,22308 75,11
3 13,386 ,004*
C 39 2,5846 1,30294 54,62
D 25 3,6560 1,26164 90,56
Total A 31 4,1750 ,54540 72,05
B 52 4,1173 ,66645 71,05
3 3,549 315
C 39 4,1942 ,48573 70,17
D 25 4,3790 ,44789 88,54

As seen in Table 20, according to the opinions of the prospective teachers, it was determined
that the educational beliefs of the instructors who taught the drama course did not make a difference
in the educational philosophies of prospective teachers apart from Essentialism and in the total mean
score.
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5. The relationship between the prospective teachers’ AATTS and EBS scores
Table 22. Correlation Results between AATTS and EBS
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Receiving 874 -
Respond 902" 785" -
Valuing 910%™ 733" 779" -
Organizing 886 7217 706 769" -
Characterizing 843 6727 7057 744" 724" -
Progressivism ,563 479 526" 550" ,456™ 470" -
Existentialism A58 451" 430" 433" 345" 382" 758" -
Reconstructionism ,455™ 407" 388" 413" 418" 414" 748" 715"
Perennialism 2507 ,169° 203" 263 ,216™ 238" 539" 515" ,661" -
Essentialism -079  -126 -190 -025 ,017 ,011 -061 -118 123 372"
EBS 3907 3047 3017 4127 352° 3647 7367 6647 8127 864" 489"

As seen in Table 21, a positive and moderate level significant relationship was determined
between the affective awareness towards teaching and educational beliefs of prospective teachers who
took the drama course. A positive and moderate level significant correlation was also found between
the dimensions of receiving, respond, valuing, organizing, and characterizing sub-dimensions of the
AATTS and the progressivism, existentialism, and reconstructionism sub-dimensions of the EBS.
There was a positive and low-level significant relationship between all sub-dimensions of the AATTS
and the scores obtained from perennialism sub-dimension. On the contrary, there was no significant
relationship between the scores obtained from essentialism sub-dimension.

Discussion, Result and Suggestions

The results of the study showed that prospective teachers have the highest score in respond
sub-dimension in the affective domain and the lowest score in the organizing sub-dimension in the
affective domain of the AATTS. When the total mean score of the scale is examined, it is concluded
that the awareness of the participants who took the drama course was at a high level. According to
the distribution of the responses given to the items in the sub-dimensions of the AATTS; prospective
teachers stated that the behaviors of receiving (78%); respond (83%); valuing (75%); organizing
(72%) and characterizing (78%) levels suit them and completely suit them. This situation can be
evaluated as that the prospective teachers think that the activities in the drama course are positive,
these activities are appropriate for the affective domain steps, and their level of adoption is at high
level.
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There was no significant difference between prospective teachers’ gender, grade level, and
lecturer variables and their scores on AATTS. When this result is considered according to the gender
variable, it was found that the activities in the drama course created similar thoughts in male and
female prospective teachers. When evaluated in terms of grade level, it can be said that the activities
and messages given in the drama course are similar and consistent in a way that does not make a
difference in both grade levels. In addition, the most important reason for the lack of differentiation
according to the lecturer can be considered as the similarity of the teaching-learning approaches of
the four lecturers who teach the drama course.

The scores of prospective teachers regarding their activities in the drama class were
as existentialism, progressivism, reconstructionism, perennialism and essentialism from the
highest to the lowest. According to this, it is understood that the participants mostly have the
views of existentialism, progressivism and reconstructionism educational philosophies that shape
contemporary educational practices. Among the possible reasons for this, it is considered that the
democratic use of student-centered, interactive, natural and active processes in life may play a role in
the basis of drama. As a matter of fact, 88% of the participants have progressivism view; 90% have
existentialist view; 83% have reconstructivist view; 80% of them adopted the views of perennialism
and 45% of them adopted the views of essentialism. In the literature it is stated that, participants may
prefer one of the traditional and contemporary education (Duman & Ulubey, 2008), and there may be
those who agree with the views of more than one educational philosophy (Doganay & Sar1, 2003).
In addition, similar to the findings in this study, in some studies examining the educational beliefs of
teacher candidates in the literature, it is seen that existentialism was adopted most and essentialism
views are adopted least (Sonmez Ektem, 2019; Berkant & Ozaslan, 2019; Yarali, 2018; Aslan, 2017;
Kahramanoglu & Ozbakis, 2018; Tunca, Alkin-Sahin et al. Oguz, 2015; Alkin-Sahin, Tunca, &
Ulubey, 2014; Yil—maz, Altinkurt & Oguz, 2012; Yilmaz & Tosun, 2013; Biger, Er & Ozel, 2013).

There was no difference between the gender variable of the prospective teachers who
took the drama course and the total score level of the EBS, as well as the scores of the educational
philosophies of reconstructionism and perennialism according to gender variable. However, a
significant difference was determined in favor of female prospective teachers in progressivism and
existentialism scores, and in favor of male candidates in essentialism scores. According to this result,
it can be said that female candidates have more progressive and existential thinking, while male
candidates have more essentialist thinking. The findings of this study is parallel to the findings of
some studies in the literature (Berkant and Ozaslan, 2019, Aslan, 2017; Biger, Er and Ozel 2013;
Duman and Ulubey, 2008; Doganay and Sari, 2003), in which the understanding of essentialism
was found in favor of males and the understanding of existentialism and progressivism was found in
terms of females. However, it is not compatible with the results of the studies, which revealed that
educational beliefs do not change according to gender variable (Aybek and Aslan 2017; Biger, Er and
Ozel, 2013; Altinkurt, Y1ilmaz and Oguz, 2012; Coban, 2007 and Doganay and Sar1, 2003).

According to the grade level of the participants who took the drama course, no significant
difference was found in both the total score and all sub-dimensions of the EBS scale. In other words,
the fact that the prospective teachers who took drama lessons were in the second or third grade
did not change their educational beliefs. While this result is in line with the conclusion reached by
Kozikoglu and Erden (2018), who determined that educational beliefs do not differ according to
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grade level; the findings contradict with the finding of some studies (Yaral1 2018; Alkin-Sahin, Tunca
& Ulubey, 2014; Biger, Er & Ozel 2013). It was also obtained that there was no difference except
essentialism sub-dimension of the EBS scores regarding the activities of the four lecturers in which
the prospective teachers took the Drama course.

A positive and moderate level significant relationship was determined between the emotional
awareness level and the scores of educational beliefs of the prospective teachers who took the
drama course. This result supports the finding of Northcote (2009) indicating that teaching-learning
approaches are related to educational beliefs. In addition, a positive and moderate level significant
relationship was observed between the sub-dimensions of AATTS and the sub-dimensions of
progressivism, existentialism, and reconstructionism, which reflect the contemporary educational
philosophies of the EBS scale. On the other hand, while there is a positive and low-level significant
relationship between all sub-dimensions of the AATTS and Perennialism education understanding
scores, there was no significant relationship between essentialism scores.

As a result, in this study, it was determined that the prospective teachers’ scores on AATTS
were very high, they had high positive opinions about the activities in drama lessons in all dimensions
of the scale, and there was no significant difference in these opinions according to the variables
of gender, class level and lecturer. It was determined that the participants had high educational
beliefs levels, and they highly agreed with the views of other educational philosophies apart from
Essentialism. While there was a difference in EBS scores according to gender and lecturer variable,
significant difference was not observed at the grade level. A positive and moderate level significant
relationship was found between the scores of both scales.

According to these results, the use of drama course and method in the form of in-class
and extra-curricular activities should be expanded in order to affect the emotional awareness and
educational beliefs of prospective teachers. Thus, the professional, personal, social, emotional and
professional development of prospective teachers can be provided holistically, and they can create
educational beliefs based on both emotional awareness and educational philosophies, which will
determine the direction and quality of their development. Applications for these purposes can be
used both in pre-service education faculties and in the professional development stages of in-service
training processes. In addition, the most important limitation of the quantitative basis of this study is
that it was not possible to deepen the study with why and how questions. In this sense, it is thought
that in future studies integrating qualitative research methods will make important contributions.
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