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Bu ¢alisma, egitimde dramanin ozel egitim ihtiyaci olan ogrenciler tarafindan dil
ve sosyo-duygusal yeterliliklerin kazanilmasina etkisinin arastirilmast iizerinedir.
Ozellikle, Yunanistan’daki genel bir ilkokulda yiiriitiilen bir egitimde dramaprogramina
katilan, ozel egitim ihtiyact olan ogrencilerin vaka ¢alismalarindan olusmaktadir.
Ozel program, katilimcr eylem arastirmast ilkelerini takip eden bir arastirma
cercgevesinde tasarlanmig ve yiiriitiilmiistiiv. Kullanilan veri toplama araglar; anket,
ogrencilerin yazili metinleri ve katilimci gézlem notlaridir. Calismanin sonuglarina
gore, ¢alismada yer alan 6grencilerin egitimde drama yontemi ile kiiltiirlerarast
becerilerini ve kiiltiirlerarasi empatilerini gelistirdikleri bulunmugstur. Ayni zamanda,
ozel egitim ihtiyaci olan 6grenciler, dil becerilerinin yani sira ekip ¢alismasi ve sosyal
beceriler gelistirmiglerdir bu da diger katiimct ogrencilerle aralarindaki olumlu
etkilesime ve karsilikli kabule katkida bulunmustur.

1 Dr., {lkdgretim Béliimii, Teselya Universitesi, Yunanistan.. Email: dpannou@yahoo.gr. Orcid ID: 0000-0003-0683-1262
2 Prof. Dr., Tiyatro Caligmalari Emekli Ogretim Elemani, Peloppnnese Universitesi, Yunanistan. Email: alkistiseros@gmail.com.

Orcid ID: 0000-0003-4342-7592.



Theodora Papaioannou & Alkistis Kondoyianni - Yaratict Drama Dergisi 2022, 17(1), 59-72

Giris

Yunanistan’da 6zel egitim, 6zel egitim ihtiyact ve engeli olan &grencilerin kisiliklerinin
kapsamli ve uyumlu bir sekilde gelistirilmesini ve miimkiin oldugunda genel bir okula entegre
olmalarini veya geri donmelerindeki uyum siirecini saglamak igin gerekli yetenek ve becerilerinin
gelistirilmesine ve kullanilmasima odaklanmaktadir. Buna ek olarak 6zel egitim, belirli 6grencilerin
karsilikli kabul gérmelerine ve toplumla uyumlu bir sekilde bir arada yagsamalarina ve esit toplumsal
gelisimlerine katkida bulunacak egitim programlarina erisimlerini miimkiin kilmay1 amaclamaktadir
[3699/2008 sayili Kanun Madde 2(5)]. Aymi zamanda hem uluslararasi diizeyde hem de
Yunanistan’da 6zel egitim ihtiyaci olan 6grencilerin, egitim siirecine ve genel okullarda gerceklesen
egitim etkinliklerine dahil edilmesi ve egitim programlarinin 6zel 6grencilerinin 6zel ihtiyaglarina
uyarlanmasi gerekli goriilmektedir (Kypriotakis, 2001; Stasinos, 2016).

Bu 6zel cerceve igerisine, literatiiriin gdzden gegirilmesi ve kiiresel diizeyde yiiriitiilen
caligmalarin gerekli teorik ve aragtirma temelini sagladig1 goz oniine alindiginda, Egitimde drama
(ED) tekniklerini kullanan egitim programlari dahil edilebilir. Buna ek olarak, 6zel egitim ihtiyaci
olan 6grencilerin Yunanistan’da genel ilkdgretim okullarinin siniflarinda kayitl olduklart géz 6niine
alindiginda, egitimde drama programlari olumlu yonde esit katilim1 ve belirli 6grenciler igin firsat
esitligini saglayabilir ve bunun bir uzantisi olarak onlarin okulun egitimsel faaliyetlerine katilimlarini
da iyi yonde etkiler. Kempe’ye gore, (2005, s.240-241) genel bir okulun 6grencileri ile 6zel egitim
ihtiyaci olan 6grenciler arasinda, bir egitimde drama programi ¢ergevesinde gerceklesen isbirligi,
sadece 6zel ihtiyaglar1 olmayan 6grencilerde degil, 6zel egitim ihtiyaci olan 6grencilerde de sosyal
becerilerin gelisimine olumlu katk: saglayabilir.

Mevcut ¢alisma, hem normal gelisim gosteren 6grencilerin hem de 6zel egitim ihtiyact
olan dgrencilerin katildig1 genel bir ilkokulda yiiriitiilen bir egitim programinda ED tekniklerinin
kullanimu ile ilgilidir. Caligmanin amaci, 6zel egitim ihtiyaci olan 6grencilerin kiiltiirlerarasi, dil ve
sosyo-duygusal becerilerinin gelisiminde ED tekniklerinin etkisini belirlemektir. incelenen arastirma
sorulart sunlardir:

i.  ED teknikleri, 6zel egitim ihtiyaclar1 olan 6grencilerin kiiltiirleraras: yetkinliklerinin
gelistirilmesine katkida bulunabilir mi?

ii.  ED teknikleri, 6zel egitim ihtiyaclar1 olan 6grencilerin dil yeterliliginin gelismesine
katkida bulunabilir mi?

iii. ED teknikleri, 6zel egitim ihtiyaclari olan 6grencilerin sosyo- duygusal yetkinlikleri-
nin gelistirilmesine katkida bulunabilir mi?

Teorik Arka Plan

Egitimde drama, aktif katihim ve deneyim yoluyla duyularmi uyarma potansiyeli
sundugundan 6zel egitim ihtiyaglar1t olan Ogrencilerin fiziksel, duygusal, diislinsel ve sosyal
gelisimlerine katkida bulunabilir. Yani, ED teknikleri yaratici ve dogaglama tiyatro anlatiminda ve
dolayisiyla yaraticiligin, 6z farkindaligin ve 6z sayginin gelistirilmesinde ve 6grencilerin iletisim
becerilerinin gelistirilmesinde olumlu bir rol oynayabilir (Alkistis, 2000 ve 2008; Burgoyne ve ark.,
2008; Cattanach, 1996; Crimmens, 2006; Hatton, 2009; Kempe, 2005 ve 2011; Schnapp ve Olsen,
2003).
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ED teknikleri zihinsel engelli, otizmli, isitme engelli, gérme engelli, fiziksel engelli,
davranigsal sorunlar olan ve dikkat eksikligi ve hiperaktivite bozuklugu gibi 6grenme giicliikleri
olan 6grencilerin bilissel ve sosyo duygusal yetkinlikleri ile ilgili ¢alismalarda kullanilmis ve olumlu
sonuglar vermistir. (Alkistis, 2000; Avdi ve Hatzigeorgiou, 2018; Berrington ve ark., 2013; Blythe
ve ark., 2011; Corcoran ve Davis, 2005; De la Cruz, 1995; Ewa ve dig., 2015; Griffiths, 2010;
Kempe & Tissot, 2012; Lenakakis ve Koltsida, 2017; Baka, 2011; Raphael, 2004; Schiller, 2008).
ED teknikleri ayn1 zamanda bilissel engelli 6grencilerde (Alkistis, 2000; Chatterton ve Usak, 1994;
Paraskevopoulou-Stavropoulou, 2016) ve 6grenme giicliigii ¢ceken Ogrencilerde dil becerilerinin
gelistirilmesinde kullanilmistir (De la Cruz ve ark., 1998). Ozellikle ED’nin deneyimsel ve takim
caligmasi faaliyetleri, 6grencilere farkli roller iistlenerek farkli iletisim baglamlarinda konusma
dilini ifade etme olanagi sunmaktadir (Chatterton ve Butler, 1994; De la Cruz ve ark. 1998;
Paraskevopoulou-Stavropoulou, 2016). Alkistis’in (2000, s.253) belirttigi gibi, ED tekniklerini
benimseyen bir egitim programi, ‘“uygulanmast sirasinda dil ve duygusal anlatim alistirmalar:
vapilabildigi icin dil becerilerinin gelisimine katkida bulunabilir”. Ayrica, boyle bir program, biligsel
alg1 becerilerinin gelistirilmesine (Alkistis, 2000) ve daha genel olarak 6z farkindalik gibi zihinsel
islevlerin gelistirilmesine ve ¢ocugun hem bir birey olarak hem de bir sosyal grubun iiyesi olarak
kapsamli ve dengeli gelisimine katkida bulunabilir (Tsiaras, 2012). Belirli teknikler, drama deneyimi
ile bu Ogrencilerin hiperaktivitelerini ve dikkatlerinin odagimi yonetebilecekleri bir 6grenme
ortaminin yaratilmasi anlaminda (Anderson ve Berry, 2014) dikkat bozuklugu yasayan 6grencilerde
sadece bireysel degil iletisimsel diizeyde de etkili olabilir (Lenakakis, 2008, s.462). Ek olarak ED
teknikleri, davranig sorunlart olan &grencilerin sosyal beceriler kazanmalaria, olumlu tutumlar
benimsemelerine ve genel olarak daha olumlu davranislar olugturmalarina katkida bulundugu i¢in bu
egitimde kullanilabilir (Freeman ve ark., 2003; Dullar, 1996).

Yontem

Arastirma Modeli

Bu arastirmada nitel arastirma veri toplama yontemlerinden katilimer eylem aragtirmasi
yaklagimi izlenmistir (losifidis, 2008, s.146; Robson, 2007, s.256). Eylem arastirmasi, sosyal
konularla ilgili olarak daha olumlu tutum benimsemek ve degerleri degistirmek amacglandiginda
egitim baglaminda kullanilabilir (Cohen, Manion ve Morrison, 2008, s.385). Daha ayrintili olmak
gerekirse, su li¢c dongiliden olusan bir siireg olan sarmal bir prosediir takip edilmistir: 6gretmenin projeyi
aciklamasina ve belgelemesine ve bu aragtirmanin elestirel goriisiine imkan saglayan planlama, eylem,
yansima ve yeniden tasarlama (Cohen, Manion ve Morrison, 2008, s.390-391; Sarafidou, 2011, s.83).

Katilimcilar

2018-2019 ogretim yilinda gergeklestirilen ve bes ay siiren ¢alismaya Yunanistan’da iki
okuldan ilkokul 4. smifa kayith 30 6grenci katilmistir. Katilimcilar arasinda 6grenme giicliigii ceken
4 dgrenci, segici dilsizligi olan 1 6grenci, dikkat eksikligi ve hiperaktivite bozuklugu olan 2 dgrenci
ve davranis sorunlari olan bir 6grenci bulunmaktadir. Katilimcilarin se¢imi, arastirmacinin nitel bir
arastirma tiirii yiiriitiirken belirli bir yas grubu veya ayni1 okula devam eden bir grupla ilgili olabilecek
bir veya daha fazla 6zellik agisindan katilimcilarin homojenligine dayali drnegi segebilmesine
dayandirilmistir (Cohen ve Manion, 2008, s.156).
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Veri toplama araclar

Veri toplamak icin anket, yazili denemelerin derlenmesi ve katilimc1 gozlemlerinden
yararlanilmistir.

Anket

Egitimde drama programindan 6nce ve sonra dgrenciler tarafindan bireysel ve isimsiz olarak
doldurulan anket, 6grencilerin “dtekilik” konusundaki goriis ve tutumlarinmi arastirmaya yonelik on
bir (11) agik uglu sorudan olusmustur (Cohen, Manion ve Morrison, 2008; losifidis, 2008).Ag¢1ik uglu
sorularin se¢imi, derinlemesine arastirilabilecek, 6zgiin ve dogru ve ayn1 zamanda kaliteli veriler
saglayan bilgiler saglamalarina dayandirilmistir (Cohen, Manion ve Morrison, 2008, s.430-431).
Anketin 6grencilere egitimde drama programindan 6nce ve sonra ‘“Ogretmenin role girmesi” teknigi
ile sanki postaci veriyormus gibi verildigini belirtmek gerekir (Avdi ve Chatzigeorgiou, 2018).

Yazili Denemelerin Derlenmesi

Yazilidenemelerinderlenmesi, ED ninortak calismayadayalitekniklerinintamamlanmasindan
sonra Ogrenciler tarafindan bireysel olarak yapilmistir. Daha detayli olarak agiklamak gerekirse,
Ogrenciler miilteci, gd¢cmen, farkli ten rengine sahip kisi, 6zel ihtiyaclar1 olan kisi ve farkli dini
inanglar olan kisilerle ilgili ED faaliyetlerindeki etkilesimleri sirasinda ortaya ¢ikan duygularini “rol
icinde yazma” teknigi ile yazmislardir (Alkistis, 2008, s.380-388; Avdi ve Chatzigeorgiou, 2007,
5.96; Papadopulos, 2010, s.257).

Katilimct Gozlem

Katilimc1 gézlemde aragtirmacinin hem arastirilan sosyal gruba hem de gerceklesen siirece
katilm derecesi Oonemli rol oynamaktadir (losifidis, 2008, s.126-127; Sarafidou, 2011, s.53).
Katilimer goézlemin kullanimi, 6gretmenin egitimde drama programi sirasinda, ED tekniklerinde
animator olarak yer almasina dayandirilmistir. Ayrica, hem ED faaliyetleri hem de grup {iyelerinin
performanslari sirasindaki davraniglartyla ilgili her miidahalenin yani sira, bu miidahaleler sirasinda
katilimer 6grenciler arasinda gergeklesen etkilesimler ve dgrenciler arasinda var olan iletigim tiirii
hakkinda notlar (arastirma gilinligii) tutulmustur.

Caligmanin Giivenilirligi ve Gegerliligi

“Uggenleme”, bir arastirma teknigi olarak sonuglarin gegerliligini ve giivenilirligini arttirmak
amactyla kullanilmistir. Uggenleme, arastirma ydntemindeki yaklasimla, yani birden fazla kaliteli
veri toplama kaynagi araciligiyla gerceklestirilmistir (Cohen, Manion ve Morrison, 2008, s.486;
losifidis, 2008, s.137; Sarafidou, 2011, s.98).

Veri Analizi

Anket, 6grencilerin yazili metinleri ve katilimci gézlem sonucu elde edilen verilerin analizi;
sunum, anlamlarin kontrolii ve yorumlanmas: ile detayli analizine, verilerin arastirilmasina ve
aralarinda bulunan iligkiyi vurgulamak amaciyla kategorilere ve konulara gore yapilandirilmasina
olanak sagladigindan dolay1 tematik igerik analizi ile yapilmigtir (Robson, 2007, s.358).
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Egitimde Drama Programi

Bu arastirma gergevesinde yiiriitiilen farkli “Oteki’yi” tanima adli egitimde drama programi
sirasinda kirk (40) didaktik etkinlik gergeklesmistir. Etkinlikler haftada iki kez, Esnek Bolge
icinde gergeklesti ve her biri bir ders saati (35 dakika) siirdii. Esnek Bolge, kiiltiirlerarasi iletigimi
gelistirmeyi amaglayan disiplinler arast kurslarin (Kaga, 2002, s.94-95) yani sira Yunanistan’daki
okullarin siniflarinda da var olan “gok kiiltiirliiliilk” ¢ercevesini harekete gecirmek igin sosyal
durumlarin temsilini amaglayan ED faaliyetleri i¢cin de uygundur(Matsagouras, 2002, s.17-21).

Bu ¢alismanin ilk dongtistinde 6grencilerde dilsel ve kiiltiirel ¢esitlilige iliskin olumlu tutum
ve gorlsler olugturmak ve ¢esitlilige yonelik olumsuz kliselerin ve dnyargilarin ortadan kaldirilmasina
yonelik ED teknikleri (Beyin firtinasi, roportajlar, telefon konusmalari, zaman makinesi, 6gretmenin
role biiriinmesi, dondurulmus resim, televizyon istasyonu, rol iginde yazma) kullanilmistir. Calismanin
ikinci dongiisiinde, 6grencilerden ten rengi ve fiziksel engelli kisiler acisindan farkli “otekiler” ile
ilgili olumlu tutum ve goriisler olusturmak i¢in ED teknikleri (Beyin firtinasi, duvardaki rol, radyo
istasyonu, uzman mantosu, rol yapma, rolde i¢inde yazma) kullanilmistir (Ek). Calismanin tigiincii
dongiisiinde, dini ve etnik ¢esitlilige kars1 olumlu bir tutum gelistirmek i¢in ED tekniklerinden (Fikir
aligverisi-tartisma, sicak koltuk, vicdan sokagi, grup tartismasi, rolde yazma) kullanilmistir.(Alkistis,
2008; Avdi ve Hatzigeorgiou, 2007, 2018; Fleming, 2004; Heathcote, 1985; Heathcote ve Bolton,
1995; Papadopulos, 2009; Papadopulos, 2010).

Bulgular

Anket Sonuclari

Anketten elde edilen verilerin analizi, belirtildigi gibi, tematik igerik analizi yoluyla
gerceklestirilmistir. Verilerin analizinden, ¢alismada yer alan 6grencilerin olumsuz kliselerle ilgili
goriiglerini degistirdikleri ve ulusal, kiiltiirel, dilsel ve dini 6tekilige karsi oldugu kadar beyaz
olmayan insanlar ve &zel ihtiyaclar1 olan insanlar acisindan da farkli “Otekilere” karsi olumlu bir
tutum benimsedikleri ortaya ¢ikmaktadir.

Daha spesifik olarak aciklamak gerekirse bes tematik analiz ortaya ¢ikmistir. Bunlardan ilki
etnik ve kiiltiirel ¢esitliligin kabulii ikincisi dilsel gesitliligin kabulii ticiinciisii dini ¢esitliligin kabulii
dordiinciisii teni farkli renk olan insanlar agisindan farkli “Gteki’nin kabulii ve besincisi fiziksel
engelli insanlarin kabulii ile ilgilidir.

Caligmanin sonuglarinin 6zel egitim ihtiyaci olan Ogrencilere iligkin kismi asagida
sunulmustur. Ozellikle, belirli 6grencilerin kiiltiirlerarast empati ve yetkinliklerinin gelisimini
gbsteren kisa gosterge niteligindeki sozel ifadeler arastirma kapsamina dahil edilmistir. Ogrenme
giicliigli ceken dgrencilerle ilgili sonuglarin toplu olarak sunuldugu belirtilmelidir.

“Mahallenizin parkinda bisikletinizle oynuyorsunuz ve lastik patliyor. Iki gocuk sana onlarin
bisikletine binebilecegini soyliiyor. Biri Rusya’dan gelen bir gd¢men, digeri ise Yunan. Hangi
bisiklete binersin ve neden?” sorusu icin, Ogrenci 1 (O1): ”Onu memnun etmek icin gécmenin
bisikletini kabul ederdim”.

“Ucretsiz ikinci dil kursu kazaniyorsunuz. Almanca veya Arapga dersi almay1 segebilirsiniz.
Hangi dili 6grenmek istiyorsunuz ve neden?” sorusuna,, O2: “Arapca dersleri almak istiyorum
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clinkii dili duymustum ve hosuma gidiyor”. “iki aile yan dairenizi kiralamak istiyor. Sizin yasinizda
bir gocugu olan Miisliiman bir aile ve sizin yasimizda da bir gocugu olan Ingiliz bir aile. Hangi ailenin
kiralamasini tercih edersiniz ve neden?” sorusunaO3: “Miisliiman bir ailenin kiralamasin: tercih
ederim ¢iinkii benimle ayni dine sahip olmamalarint umursamyyorum”.

“Kampa bir giin gec¢ kaldiniz ve aralarindan se¢im yapabileceginiz sadece iki yatak kaldi.
Engelli bir cocugun yaninda bir yatak var. Hangi yatag1 secersiniz ve neden?” sorusuna, O4: “Fiziksel
engelli cocugun yamindaki yatagi secerim ki ona yardim edebileyim”.

Secici dilsizligi olan 6grencinin gosterge niteligindeki sozlii ifadeleri “Afrika’dan bir ¢ocuk
sinifiniza geliyor. Masada birlikte oturmak ister misiniz? (Evet neden / Hayir neden) ve”’Siz resim
yapmay1 seviyor ve sanat derslerine katiliyorsunuz. Ciddi isitme problemleri olan bir ¢ocuk ¢ok iyi
resim yapiyor. Birlikte resim yapmak ister misiniz?(Evet neden / Hayir neden” sorulari i¢in su yanitlar
verilmistir: O5: “Arkadas olabilecegimiz icin Afrika dan gelen cocugun yanmna otururum”, “O ¢ocuk
kadar iyi resim yapmak isterim, kulaginin duymamasi takilamayacagimiz anlamina gelmez”.

Ayrica dikkat eksikligi ve hiperaktivite bozuklugu olan 6grencilerin gosterge niteliginde
cevaplar1 sunulmustur. “Simifiniza iki yeni 6grenci geliyor. Biri ailesiyle Fransa’da yasarken digeri
Suriyeli bir miilteci. Kiminle arkadas olmak istersin ve neden?” sorusuna, O6: “Suriye 'den gelen
¢ocukla arkadas olmak isterim ¢iinkii o bir miilteci”. “Evinizden ayn1 mesafede iki biife var. Birinde
mal sahibi Pakistan’dan bir gogmen, digerinde ise bir Yunan. Hangi biifeden aligveris yaparsiniz ve
neden?” sorusuna, O7: “Pakistanlinin biifesinden satin alirdim ¢iinkii ona yardim etmek istiyorum”.
Davranis problemleri olan 6grencinin yukaridaki sorular igin gosterge niteligindeki sozel ifadeleri su
sekilde gosterilebilir:

08: “Miisliiman ailenin kiralamasini isterim ¢iinkii farkli bir din hakkinda daha fazla bilgi
edinmek isterim”, “Pakistan’dan gelen gé¢menin biifesinden alirdim ¢iinkii parasi olmayabilir”.

Verilerin tamaminda hareketle, 6zel egitim ihtiyacglar1 olan 6grencilerin, ED teknikleriyle ele
aldiklar1 otekilik bicimlerine karsi ilk bastaki olumsuz tutumlarini degistirmelerinin bu tekniklerin
cesitliligin kabuliine iliskin olumlu etkisini gosteren bir delil oldugu tespit edilmistir.

Yazili Deneme Sonuclari

Ogrencilerin “Rol iginde yazma” teknigi ile yazdiklar1 yazili denemelerin sonuglarna
bakilarak (Avdi ve Hatzigeorgiou, 2007; Papadopoulos, 2010) yazili dil becerilerini gelistirdikleri
goriilmektedir. Asagida, 6grenme giicliigli ceken 6grencilerin egitimde drama programi sirasinda ele
aldiklar1 her 6tekilik bigimi i¢in kullandiklari birkag gosterge niteligindeki ifadeleri yer almaktadir.
Defterlerine 6zellikle miilteci cocuklarla ilgili sunlari yazdilar: O1 “Suriyeli Margarita ¢ok iizgiindii
ciinkii tilkesinde bir savas vardi ve esyalarim, arkadaslarini, evini kaybetmisti”, farkli bir “Oteki” ile
ilgili olarak O2 “Bugiin Kari’nin hapisten ¢iktigi icin cok mutluyum. Haksiz yere suglandi ¢iinkii o
yasli ve yabanciydi “ve gdemen cocuklarla ilgili olarak O3 “Ben bir gogmendim. Sar1 otobiise bindim
ve bir¢ok gogmen ¢ocugu gordiim. Birlikte seyahat ettik ve onlart tanima sansim oldu ve biiyiik bir
arkadas grubu olduk”, O4 “Sari otobiisle yolculuk siiperdi ciinkii diger gogmen cocuklarla seyahat
ettim ve tilkelerini tanima sansim oldu”. Ayrica, beyaz tenli olmayan cocuklarla ilgili yazdiklar
mektuplarda: O1 “Derinin rengi umurumda degil ve arkadasin olmak istiyorum” Ozel ihtiyagh
cocuklara yazilan mektuplarda, O2 “Ben her zaman senin arkadasin olacagim ve yiiriiyemedigin icin
endiselenmene gerek yok.”, farkli dini inanglara mensup cocuklara yazdiklari mektuplarda: O3 “Sana
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bu mektubu farkly bir tanrrya inanmanin onemli olmadigint séylemek igcin gonderiyorum. Seninle
tamgtigimiz ve arkadas oldugumuz i¢in gurur duyuyorum” ve refakatsiz miilteci ¢ocuklara yazilan
mektuplarda, O4 “Sevgili arkadasim Melak, kiz kardesinizle birlikte yasadiginiz her seyi biliyorum.
Sana okuluma gelmeni istedigimi ve kesinlikle en iyi arkadaslarimdan biri olacagini soylemek
istiyorum.”

Secici dilsizligi olan 6grenciyle “rol icinde yazma” teknigi kullanilmis ve 6zellikle kendi
oynamadigi rolleri iistlenip bu rolleri sinif arkadaslarimin oynamasimi izledigi ve onlar tarafindan
kullanilan ifadeleri kullandig1 gézlemlenen yedi yazili metin tiretmistir. Asagida, 6grencinin yazdigi
metinlerde kullandig1 gosterge niteligindeki ifadeler siralanmistir. Defterine yazdig ilk iic metinde,
miilteci ¢ocuklarla ilgili: “ Cocuklarla farkl seyler hakkinda, hatta duygular hakkinda konustuk ve bu
durumda olduklari igin ¢ok iiziildiim”, gogmen ¢ocuklarla ilgili olarak “Gezimizde tiim iilkeleri gordiik
ve otobiiste bes arkadasla tanistim, Nora, Zalia, Lorax, Larsen ve Johanna” ve diger “Oteki” ile ilgili
olarak “Mahkeme salonunda Kari’yi iyi savundum ve ¢cok memnunum ¢iinkii gitmesine izin verdiler”.
Mektup seklinde yazdigi sonraki dort metinde su ifadeleri kullandi, cildi beyaz olmayan ¢ocuklarla
ilgili olarak “Siyah ve beyaz oldugun i¢in iiziilmene gerek yok — Arkadasim olmant istiyorum”, 6zel
ihtiyaglari olan ¢ocuklarla ilgili olarak, “Sorunlarin oldugu icin endiselenme — Seni arkadaslarimla
tamgtiracagim ve hep birlikte oynayacagiz”, farkli dinlerden ¢ocuklarla ilgili olarak, “Seni yanimda
kiliseye gotiirdiigiim icin mutluyum. Seni yamimda gotiirmek istedim ¢iinkii sen benim arkadasimsin
ve seni seviyorum” ve refakatsiz miilteci ¢ocuklarla ilgili olarak “Merhaba, Nour. Okuluma gelmeni
bekliyorum. Sana yardim etmek istiyorum, ailen gelene kadar seni evimde agirlayacagim”

Yazili metinlerin sonuglari, dil becerilerinin gelistirilmesine iliskin asagida sunulan katilimct
gbzlemin sonuglari ile uyumludur.

Katilimer Gozlem Sonuclar:

Egitimde drama programi sirasinda katilime1 gozlem, a) 6grencilerin 6zel egitim ihtiyaglari ve
siif arkadaslari ile etkilesimlerini, b) ED etkinliklerine katilimlarini ve c) genel olarak, uyguladiklari
tekniklerle gelistirdikleri becerileri kaydetmeyi amaglayan bir dergi araciligiryla kullanilmistir.
(Mason, 2003, s.137; Sarafidou, 2011, s.54).

Ogrenme giicliigii ¢eken dgrencilerde dil becerilerinin gelisimi ile ilgili katilimer gozlem
sonuclar1 asagida kisaca sunulmustur. Okulun dil konusuyla ilgili iyilestirici 6gretim programina
kayith olan belirli 6grenciler, programin basinda ED etkinliklerinin hazirlanmasi sirasinda ¢ok az
konugmuslardir. Programa katilimlarinin ti¢iincii ayindan sonra, dort 6grenci de tartismalar ile sorular
olusturarak ve etkinlikler sirasinda cevaplar vererek kendilerini sézli dilde daha eksiksiz ifade etme
becerisine sahip oldular. Egitimcinin — iyilestirici 6gretim programi baskani1 — goriislerinin, egitimde
drama programinin belirli 6grencilerde sozlii dil becerilerinin gelisimi tizerindeki olumlu etkisi
konusunda bu bulgularla ayni dogrultuda oldugunu belirtmek gerekir.

Segici dilsizligi olan Ogrencinin program sirasindaki ilgisinin arttigi goriilmektedir.
Ogrencinin ED tekniklerini tiim sinifa sunarken, etkinliklerin hazirlanmasinda hem diger ekipleri
hem de kendi ekibini biiyiik bir ilgiyle izledigi gézlemlenmistir. “Donmus resim” teknigine hevesle
katilmustir, ¢iinkii bu teknik sozIii dil ifadelerini gerektirmemektedir. Ayn1 sekilde, “Oteki” nin ve
sosyal cevresinin diisiincelerini kaydettigi “Duvardaki rol” teknigine katilmistir. Buna ek olarak,
programin basinda tek bagina oturmaya caligirken, programin ilk ayindan sonra sinif arkadaslariyla
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iligkiler gelistirdigini ve diger ekipler tarafindan ED faaliyetleri sunuldugunda sinif arkadaslariyla
oturdugunu belirtmek gerekir.

Egitimde drama programina katilan 6zel egitim ihtiyaci olan 6grencilerde sosyal yeterliliklerin
gelistirilmesi ile ilgili katilimec1 gézlem sonuglar1 asagida kisaca siralanmustir.  Ozellikle dikkat
eksikligi ve hiperaktivite bozuklugu olan iki 6grencinin ED tekniklerine hevesle katildiklar1 ve
ekibin diger tiyeleriyle isbirligi yaptiklar tespit edilmistir. Yukarida belirtilen faaliyetler sirasinda
serbestce hareket etme firsati buldukg¢a hiperaktiviteleri giderek azalmigtir. Sadece oturmak ve
yazmak zorunda kaldiklar1 “rol i¢inde yazma” teknigi sirasinda, programin ii¢lincli ayindan sonra
daha az hiperaktivite gostermislerdir. Benzer sekilde, egitimde drama programinin tamamlanmasinin
ilk ayindan sonra, diger ekiplerin iistlendikleri rolleri daha uzun siireler boyunca sunmalarini izlerken
dikkat eksiklikleri azalmistir. Ayrica bu 6grenciler tiyatro etkinliklerinin hazirlanmasi sirasinda
gruplarinin diger liyeleriyle tartisarak daha fazla zaman harcadilar.

Davranig sorunlari olan 6grencilerin davranisinin sadece sinif ortaminda degil okul bahgesinde
de gelistigi tespit edilmistir. Baglangicta bu 6grenci ED’nin grup faaliyetleri ¢er¢evesinde isbirligi
yapmakta zorland1 ve genellikle ekibinin diger iiyeleri ve genel olarak diger smif arkadaslariyla
zitlastt. Programin ikinci ayindan sonra takim caligmasi becerilerini gelistirerek takima uyum
saglamaya ve takim iiyeleriyle daha etkin etkilesime girmeye basladi. Bu, diger iiyeler tarafindan
kabul edilmesine, gerilimlerin azaltilmasina ve aralarindaki zitliklarin sinirlandirilmasina katkida
bulundu. Bu siire¢ 6grencinin programin dordiincii ayimndan sonra sinif arkadaslariyla sorunsuz bir
sekilde igbirligi yapabilmesiyle sonug¢landi. Egitimcinin izleniminin de — boliim baskanimin - bu
yonde oldugu, yani bu 6grencinin sadece egitimde drama programi sirasinda degil, tamamlandiktan
sonra da daha olumlu davranislar sergiledigini belirtmek gerekir.

Tartisma ve Sonug¢

Egitimde drama programindan elde edilen sonuglar, ED tekniklerinin genel okula kayith
0zel egitim ihtiyaglar1 olan 6grencilerin dil, sosyo-duygusal ve kiiltiirleraras1 becerilerin gelisimini
olumlu yonde etkileyebilecegini gdstermektedir (Alcistis, 2008; Aitzdi ve Hazigeorgiou, 2018;
Adattana Nontthaith, 1996; De La Asczkruz, 1998; Fleming, 2004; Lenakakis, 2015 ve 2018;
Papadopulos, 2009; Tsiaras, 2007). Ozellikle, ED tekniklerinin belirli dgrencilere, kisisel gelisimleri
ve Ozel egitim ihtiyaclari olmayan sinif arkadaslariyla etkilesimleri konusunda ¢ok sayida olanak
yarattigi gézlenmistir.

Bu calismanin sonuglari, 6z saygi ve 6z farkindaligin gelistirilmesinde, davraniglarin ve
hiperaktivitenin yonetilmesinde, kiiltlirlerarasi1 yetkinligin gelistirilmesinde, dil ve sosyal becerilerin
gelistirilmesinde ED tekniklerinin kullanildig: ilgili arastirmalarin sonuglari ile uyumludur (Alkistis,
2000; Burgoyne ve ark., 2008; Berrington ve ark., 2013; Blythe ve ark., 2011; Chatterton ve Butler,
1994; Corcoran ve Davis, 2005; De la Cruz, 1995; Freeman , Sullivan ve Fulton, 2003; Griffiths,
2010; Guli ve ark. 2013; McLenna ve Smith, 2007; Baka, 2011; Raphael, 2004; Schiller, 2008; Snape
ve Vettraino, 2007; Tsiaras, 2012; Dullar, 1996).

Bucalismadan, ED tekniklerinin egitimde ve zel egitim ihtiyaci olan 6grencilerin tipik gelisim
gosteren 0grencilerle birlikte yer alacagi ve isbirligi yapacagi genel okullar i¢in tasarlanacak benzer
egitimde drama programlarinda kullanilabilecegi ve uygulanabilecegi sonucu ortaya ¢ikmaktadir.
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Sonug olarak, benzer egitim programlarinin ED teknikleri kullanilarak tasarlanmasi ve yiiriitiilmesi,
bu programlarda yer alan tiim 6grencilerin keyifli ve giivenli bir 6grenme ortaminda sadece bireysel
diizeyde degil, ayn1 zamanda grup diizeyinde de beceri kazanmalari i¢in de uygulanabilir.

ED tekniklerinin 6zel egitim ihtiyact olan Ogrencilere olumlu katki sagladigi tespit
edildiginden, burada varilan sonuclarin daha fazla arastirilmas: onerilmektedir. Ozellikle, farkli
illerde ve farkli ilkokul siniflarina kayitli Ogrenciler arasinda benzer egitim programlarinin
uygulanmasi dnerilmektedir. Genel okullarda egitimde drama programlarinin uygulanmasi, katilan
tiim 6grencilerin edinebilecekleri yetkinliklerin yani sira (Kempe, 2005), 6zel egitim ihtiyaci olan
ogrencilerin okul ortamina daha sorunsuz uyum saglamalarini, uyumlu sekilde okula devam etmelerini
ve diger katilimci 6grencilerle aralarindaki iletisim ve etkilesimin saglanmasini kolaylagtirir.
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Ek 1
22. Etkinlik

Ik etkinlik “Beyin Firtinas1” idi. Ogrenciler, bilgilerini sinamak icin smiflarindaki “6zel
ihtiyaci olan kisi” ile ilgili iligkisel kelimeler ve climleler yazmislardir, ¢iinkii bu etkinlik bir konunun
¢oklu boyutlarin1 vurgulamaya yardimci olur ve degerlendirmeye uygundur (Alkistis, 2008: 260).

Daha sonra Ogrencilerin fiziksel engelli bireyler ve sosyal cevrenin kendilerine karsi
benimsemeleri gereken tutum hakkinda bir radyo programi yaptiklart “Radyo Istasyonu” teknigi
kullanilmistir (Alkistis, 2008: 263). Grup tiyeleri, radyo istasyonunun adini, programin adin1 ve atifta
bulunduklari kisilerin sahip olacagi engellilik tiirlinii sectiler. Etkinligin tamamlanmasindan sonra bir
tartisma ve diisiiniim gerceklesti. Ozellikle, bir daire i¢indeki dgrenciler, 6zel ihtiyaclari olan kisilere
yapilabilecek kabul edilebilir davranislar ve etkinlik boyunca sahip olduklar1 deneyim hakkinda fikir
aligverisinde bulundular.

23. Etkinlik

Yirmi t¢iincii etkinlik “Duvarda yuvarlanma” teknigi (Avdi & Chatzigeorgiou, 2007: 90)
ogrenciler tarafindan bireysel olarak kullanilmistir. Ozellikle, 6grenciler, biiyiik bir kagida ¢izilen
ve siif duvarina yerlestirilen ve 6zel ihtiyaglari, diisiinceleri ve duygulari olan bir ¢ocugun roliinii
temsil eden bir insan figiiriiniin ana hatlarina yazi1 yazdilar. Sonra ne yazdiklarimi sinif arkadaglarina
sOylediler. Etkinligin tamamlanmasindan sonra 6grenciler bireysel olarak ve “Rolde yazma” takma
adin1 kullanarak rol yaptilar. Giinliiklerine, 6zel ihtiyaglar1 olan bir ¢ocuk roliinde, diisiincelerini ve
duygularmi yazdilar.

24. Etkinlik

Yirmi dordiincii etkinlik, 6grenciler insan figliriiniin ana hatlar1 disina 6zel ihtiyaglart olan
bir ¢ocuk i¢in kendi diigiincelerini ve duygularini yazdilar ve siif arkadaslarinda duyurduklarindan
yukaridaki etkinlik farkli bir baglamda devam etti. Cogu 6grenciden figiiriin digina ikinci kez
yazmalari, fakat bu kez roliin temsil ettigi fiziksel engelli ¢ocuk hakkinda ek diigsiince ve hisleri
yansitmalari istendigine dikkat edilmelidir.

Etkinlik tamamlandiktan sonra, belirli bir roliin “uzaktan” incelenmesi ve derin sekilde
anlamlandirilmast ile ilgili bir tartisma ve diigiinim yapildi (Avdi ve Hatzigeorgiou, 2007: 90). Bu
etkinlik sayesinde O0grenciler, 6zel ihtiyaglari olan ¢ocugun yerinde olma ve disiincelerini kendi
tarafindan yazili olarak ifade etme ve ayni zamanda Gzel ihtiyaglari olan ¢ocuga kars1 kisisel bakis
acilarini sosyal bir ortam ile yazili olarak ifade etme firsat1 buldular.

25. Etkinlik

Yirmi besinci etkinlik, 6grenciler bireysel olarak ve “Rolde yazma” teknigini kullanarak
rol yaptilar. Spesifik olarak, 6grenciler fiziksel engelli bir ¢cocuk olan bir arkadaslarina mektup
yazdilar. Ogrenciler, mektuplarinda kendilerine hitap edecek arkadaslarinin adimi ve sahip olduklari
engellilik tiiriinii sectiler. Bu etkinligin amaci, 6grencilerin kisisel diizeyde, yazili konusma yoluyla,
0zel ihtiyaglar olan bir ¢cocukla (erkek veya kiz) iletisim kurmalar1 ve hem psikolojisini hem de
ihtiyaclarini anladiklari dereceyi ve ona karsi tutumlarini yazili olarak kaydetmeleriydi. Mektuplarini
tamamladiktan sonra onlar1 boyadiklarini, zarflar yaptiklarini ve arkadaglarina gonderilebilmek icin
posta pulu ¢izdiklerini belirtmekte fayda var.
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Introduction

In Greece, Special Education focuses on the comprehensive and harmonious development
of the personalities of the students with special educational needs and disabilities, as well as on the
improvement and utilization of their abilities and skills so as to enable their integration or reintegration
to a general school when possible. In addition, Special Education aims at making possible access
of the specific students to educational programs which will contribute to the mutual acceptance
and their harmonious coexistence with society at large and in their equal social development [Law
3699/2008 Art. 2(5)]. At the same time, both on an international level as well as in Greece, the
inclusion of students with special educational needs in the educational process and in the educational
events which occur in the general school as well as the adaptation of educational programs to the
special needs of the specific students are considered necessary (Kypriotakis, 2001; Stasinos, 2016).

Within this specific framework, educational programs using the techniques of Drama in
Education (DiE) may be incorporated given that a review of the literature and studies conducted on
a global level provide the necessary theoretical and research foundation. In addition, given the fact
that students with special educational needs are enrolled in classrooms of general primary schools
in Greece, educational drama programs may intervene positively in the equal participation and the
offering of equal opportunities to the specific students and by extension, their inclusion in the schools’
educational activities. According to Kempe, (2005: 240-241) the collaboration between students of
a general school and students with special educational needs in the frame of an educational drama
program may contribute positively to the development of social skills not only in the students without
special needs but also in those with special educational needs.

The present study concerns the use of techniques of DiE in an educational program carried
out in a general primary school in which both students of regular development and students with
special educational needs participated. The aim of the study was to determine the impact of DiE
techniques on the development of intercultural, language and socio-emotional skills of students with
special educational needs. The research questions examined are the following:

i.  Can the techniques of DiE contribute to the development of intercultural competence
of students with special educational needs?

ii. Can the techniques of DiE contribute to the development of language competence of
students with special educational needs?

iii. Can the techniques of DIiE contribute to the development of socio-emotional
competence of students with special educational needs?

Theoretical Background

Drama in Education may contribute to the physical, emotional, intellectual and social
development of students with special educational needs since it offers the potential to stimulate their
senses through active engagement and experientiality. Namely, the techniques of DiE may play a
positive role in creative and improvised theatre expression and, by extension, in the development of
creativity, self-awareness and self-esteem as well as in improving the students’ communication skills
(Alkistis, 2000 & 2008; Burgoyne, et al., 2008; Cattanach, 1996; Crimmens, 2006; Hatton, 2009;
Kempe, 2005 & 2011; Schnapp & Olsen, 2003).
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The DiE techniques have been used with positive results in studies concerning the
development of cognitive and socio-emotional competence in students with cognitive disabilities,
autism, hearing disabilities, vision impairments, physical disabilities, behavioral problems, attention
deficit and hyperactivity disorders as well as with learning disabilities (Alkistis, 2000; Avdi &
Hatzigeorgiou, 2018; Berrington, et al., 2013; Blythe, et al., 2011; Corcoran & Davis, 2005; De la
Cruz, 1995; Ewa, et al., 2015; Griffiths, 2010; Kempe & Tissot, 2012; Lenakakis & Koltsida, 2017;
Baka, 2011; Raphael, 2004; Schiller, 2008). Simultaneously, the techniques of DiE have been used
in developing language skills in students with cognitive disabilities (Alkistis, 2000; Chatterton &
Butler, 1994; Paraskevopoulou-Stavropoulou, 2016) and in students with learning disabilities (De
la Cruz, et al., 1998). The experiential and teamwork activities of DiE, especially, offer students the
ability to express spoken language in different communication situations by undertaking different
roles (Chatterton & Butler, 1994; De la Cruz, et al., 1998; Paraskevopoulou-Stavropoulou, 2016). As
stated by Alkistis (2000: 253), an educational program that adopts DiE techniques “may contribute to
the development of language skills as language and emotional expression exercises may be carried
out during its implementation”. Furthermore, such a program may contribute to the development
of cognitive perception skills (Alkistis, 2000) and more generally in the development of mental
functions such as self-awareness and in the comprehensive and balanced development of the child as
a person and as a member of a social group (Tsiaras, 2012). The specific techniques may be effective
not only on a personal but also on a communicative level in students facing attention deficit disorders
(Lenakakis, 2008: 462) in the sense that through the experience of drama, a learning environment
is created in which these students can manage their hyperactivity and the focus of their attention
(Anderson & Berry, 2014). In addition, the techniques of DiE can be used in the acquisition of social
skills by students with behavioral problems since they contribute to the adoption of positive attitudes
and more generally in forming positive behaviors (Freeman, et al., 2003; Widdows, 1996).

Methodology

Research model

The research methodology of the present study followed the approach of participatory action
research using qualitative research data collection methods (Iosifidis, 2008: 146; Robson, 2007: 256).
Action research is a popular research method in educational settings (Robson, 2007: 256) which can
be used in an educational context if it aims to adopt more positive attitudes and change values in
relation to social issues (Cohen, Manion & Morrison, 2008: 385). Specifically, a spiral procedure was
followed, a process consisting of the three cycles: planning, action, reflection and redesign, which
allowed the teacher to explain and document the project, as well as the critical view of this research
(Cohen, Manion & Morrison, 2008: 390-391; Sarafidou, 2011: 83).

Participants

In the study which was carried out during the school year 2018-2019 and lasted five months,
30 students enrolled in two primary school 4™ grade classes in Greece participated. It must be noted
that during the study, the anonymity of the participating students was secured (Cohen, Manion &
Morrison, 2008). Amongst the participants were 4 students with learning disabilities, 1 student
with selective mutism, 2 students with attention deficit and hyperactivity disorder and one student
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with behavioral problems. The selection of participants was based on the fact that in conducting
a qualitative type of research the researcher can select the sample based on the homogeneity of
the participants in terms of one or more characteristics that may relate to a specific age or a group
attending the same school (Cohen & Manion, 2008: 156).

Data collection tools

In order to gather data, the following tools were utilized: the questionnaire, the composition
of written essays and the participatory observation (Cohen, Manion & Morrison, 2008: 486; losifidis,
2008: 137; Sarafidou, 2011: 98).

The questionnaire

The questionnaire, which was completed individually and anonymously by the students both
before and after the educational drama program, consisted of eleven (11) open-ended questions.
aimed at exploring the opinions and positions of the students regarding “otherness” (Cohen, Manion
& Morrison, 2008; losifidis, 2008).The choice of open-ended questions was based on the fact that
they provide information that can be explored in depth, are characterized by authenticity and honesty
and at the same time provide quality data (Cohen, Manion & Morrison, 2008: 430-431). It is worth
mentioning that the questionnaire was given to the students through the technique ““Teacher in Role”
of a postman, both before and after the educational drama program (Avdi & Chatzigeorgiou, 2018).

Composition of written essays

The composition of written essays was carried out individually by the students after the
completion of the collaborative techniques of DiE. Specifically, the students wrote through the
technique “Writing in a role” (diary, letter) their feelings that arose during their interaction in the
activities of DiE regarding: the refugee, the immigrant, the person with different skin color, the
person with special needs and the person with different religious beliefs (Alkistis, 2008: 380 & 388;
Avdi & Chatzigeorgiou, 2007: 96; Papadopoulos, 2010: 257).

Participatory observation

In the participatory observation essential role plays the degree of participation of the
researcher in relation to both the social group under investigation and the process that takes place
(losifidis, 2008: 126-127; Sarafidou, 2011: 53). The use of participatory observation was based on the
fact that the teacher was fully involved during the educational drama program, as animator during the
techniques of DiE. Also, she kept notes (research diary) on each intervention that concerned both
the activities of DiE and the behaviors of the group members during their performance, as well as the
interactions that took place between the participating students throughout each intervention and the
type of communication that existed between the students (Sarafidou, 2011: 54).

Reliability & validity of the study

As a research technique was used “triangulation”, in order to enhance the validity and
reliability of the results. Specifically, the triangulation was carried out with the approach within the
research method, through multiple sources of quality data collection (Cohen, Manion & Morrison,
2008: 486; losifidis, 2008: 137; Sarafidou, 2011: 98).
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Data Analysis

The analysis of the data obtained from the questionnaire, the written texts of the students and
the participatory observation, was carried out through thematic content analysis, as it provides the
possibility of presentation, control and rendering of meanings and extensive analysis, investigation
and systematic structuring of data into categories and topics, in order to highlight the relationships
that exist between them (Robson, 2007: 358).

Educational Drama Program

During the educational drama program Getting to know the different “Other” which was
conducted in the frame of this research, forty (40) didactic interventions occurred. The interventions
took place twice a week, within the Flexible Zone and each of them lasted one teaching hour (35
minutes). The Flexible Zone is suitable for interdisciplinary courses aimed at cultivating intercultural
communication (Kaga, 2002: 94-95), as well as for the activities of DiE that aimed at the representation
of social situations in order to activate the framework of the “multiculturalism” that exists in the
school classrooms in Greece (Matsagouras, 2002:17 & 21).

In the first cycle of the present study DiE techniques (“Brainstorming”, “Interviews”,
“Telephone Conversations”, “Time Machine”, “Courtroom”, “Teacher in Role”, “Frozen Picture”,
“Television Station”, “Writing in Role”) were used to form positive attitudes and views by students
regarding linguistic and cultural diversity and the removal of negative stereotypes and prejudices
towards diversity. In the second cycle of the study DiE techniques (“Brainstorming”, “Role on the
Wall”, “Radio Station”, “Mantle of expert”, “Role play”, “Writing in Role”) were used to form
positive attitudes and views from students regarding the different “other” in terms of skin color
and people with physical disabilities (Apendix). In the third cycle of the study DiE techniques
(“Exchange of Opinions-Debate”, “Hot Seat”, “Conscience Alley”, “Group Discussion”, “Writing
in Role”) were used to developing a positive attitude towards religious and ethnic diversity (Alkistis,
2008; Avdi & Hatzigeorgiou, 2007, 2018; Fleming, 2004; Heathcote, 1985; Heathcote & Bolton,
1995; Papadopoulos, 2009; Papadopoulos, 2010).

Results

Questionnaire results

The analysis of the data from the questionnaire, as mentioned, was conducted through
thematic content analysis (Robson, 2007: 416-418; Sarafidou, 2011: 117). From the analysis of the
data, it was found that the participating students altered their negative stereotypes and adopted a
positive attitude toward national, cultural, linguistic and religious otherness as well as toward the
different “Other” as far as people of color and people with special needs were concerned.

Specifically, five categories of thematic analysis emerged, the first of which concerns the
acceptance of ethnic and cultural diversity, the second concerns the acceptance of linguistic diversity,
the third concerns the acceptance of religious diversity, and the fourth concerns the acceptance of
the different “other” in concerns the color of the skin and the fifth concerns the acceptance of people
with physical disabilities.
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Below the part of the results of the study concerning students with special educational needs
are presented. Specifically, brief indicative verbal expressions of the specific students are presented
indicating the development of their intercultural empathy and competence. It must be stated that
the results concerning students with learning disabilities are presented collectively. Regarding the
question «You play with your bike in the park of your neighborhood and the tire bursts. Two children
tell you that you can ride on theirs. One is an immigrant from Russia and the other is a Greek.
Which bike will you take for a ride and why?», Student 1 (S1): “7 would accept the bicycle from the
immigrant in order to please him”. Regarding the question «You win free second language courses.
You can choose whether to take German or Arabic lessons. Which language would you like to learn
and why?», S2: “I would like to take Arabic lessons because I have heard the language and 1 like it”.
Regarding the question «Two families want to rent the apartment next to yours. A Muslim family that
has a child your age and an English family that also has a child your age. Which family would you
prefer to rent and why?», S3: “I would prefer a Muslim family to rent it because I don t care that they
do not have the same religion as me”. Regarding the question «You were one day late to go to camp
and there are only two beds left to choose from. Next to a bed is a child with physical disabilities.
Which bed will you choose and why?», S4: “I will choose the bed next to the child with physical
disabilities so I can help him”.

Indicative verbal expressions of the student with selective mutism are presented for the
following questions: «A child from Africa comes to your class. Would you like to sit at the desk
together? (Yes why/No why)» & «You like painting and you attend art classes. A child who has
severe hearing problems paints very well. Would you like to paint together?(Yes why/No why», S5:
“I'would sit next to the kid from Africa since we could become friends”, “I would like to draw as well
as that kid, just because he doesn 't hear doesn 't mean that we can t hang out”.

Also, indicative answers of the students with attention deficit and hyperactivity disorders
are presented. Regarding the question «Two new students are coming to your class. One lived with
his family in France and the other is a refugee from Syria. Who would you like to be friends with
and why?», S6: “I would like to be friends with him from Syria because he is a refugee”. Regarding
the question «At the same distance from your house there are two kiosks. In one the owner is an
immigrant from Pakistan and in the other a Greek. From which kiosk will you buy something you
will need and why?, S7: “I would buy from the kiosk of the Pakistan because I want to help him”.
Indicative verbal expressions of the student with behavioral problems are presented

for the above questions, S8: “Iwould like the Muslim family to rent it because I want to learn
more about a different religion”, “I will buy from the immigrant kiosk from Pakistan because he may
not have money”.

It should be noted that from the entirety of the data, it was found that students with special
educational needs changed their initial, negative attitude toward the forms of otherness that they
addressed through the techniques of DIE, a fact which indicates the positive influence of these
techniques regarding the acceptance of diversity.
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Written essay results

Based on the results of the written essays of the students through the “Writing in role”
technique (Avdi & Hatzigeorgiou, 2007; Papadopoulos, 2010), it seems that they developed written
language skills. Below, a few indicative word expressions which the students with learning disabilities
used for each form of otherness they addressed during the educational drama program. Specifically,
they wrote in their journals regarding refugee children: S1 “Margarita from Syria was very sad
because there was a war in her country and she lost her things, her friends, her house”, regarding
the different “Other”: S2 “Today I am very happy that Kari got out of jail. She was unfairly accused
because she was a hag and a foreigner” and regarding immigrant children: S3 “/ was an immigrant.
1 got onto the yellow bus and saw many immigrant children. We traveled together and I got to know
them and we became a big group of friends”, S4 “The trip with the yellow bus was super because I
traveled with other immigrant children and I got to know their countries”. Also, in their letters, they
wrote regarding children of color: S1 “You should know that I don t care at all about the color of your
skin and I want to be your friend”, regarding children with special needs: S2 “I will always be your
friend and you don t need to worry that you cant walk”, regarding children with different religious
beliefs: S3 “I am sending you this letter to tell you that it doesn t matter that you believe in a different
god. I am very proud to have met you and that we 're friends” and regarding unaccompanied refugee
children: S4 “My dear friend Melak, I know about everything you went through, together with your
sister. I want to tell you that I want you to come to my school and you will surely become one of my
best friends”.

Regarding to the student with selective mutism, the technique “Writing in role” was used and
she specifically produced seven written texts in which it was observed that she undertook roles that
she had not played but rather had watched her classmates playing and used word expressions that had
been used by them. Below are listed indicative word expressions which the specific student used in
the texts she wrote. Namely, in the first three texts which she wrote in her journal concerning refugee
children: “We spoke to the kids about different things, even about emotions, and I was very sad that
they were in this position”, concerning immigrant children: “On our trip we saw all the countries and
on the bus I met five friends, Nora, Zalia, Lorax, Lasan and Johana” and concerning the different
“Other”, the foreigner: “In the courtroom I defended Kari well and I am very pleased because they
let her go”. In the next four texts which she wrote in the form of a letter, she used the following word
expressions regarding children of color: “You don t need to be sad because you re black and white
— I want you to be my friend”, regarding children with special needs “Dont worry that you have
problems — I will introduce you to my friends and we will all play together”, regarding children of
different religions “/ like that I took you with me to church. I wanted to take you because you are my
friend and I love you” and regarding unaccompanied refugee children: “Hello, Nour. I am waiting for
you to come to my school. I want to help you, I will host you at my house until your parents come”.

It should be noted that the results of the written texts are in agreement with the results of the
participatory observation which are presented below regarding the development of language skills.
Results of participatory observation

During the educational drama program, participatory observation was utilized through use
of a journal aiming at recording a) the interactions of the students with special educational needs and
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their classmates, b) their participation in DiE activities and ¢) in general, the skills they developed
through the techniques which they carried out (Mason, 2003: 137; Sarafidou, 2011: 54).

Below are briefly presented the results of participatory observation connected with the
development of language skills in students with learning disabilities. The specific students, who had
been enrolled in remedial teaching program of the school regarding the subject of Language, in the
beginning of the program spoke very little during the preparation of the DiE activities. After their
third month of participation in the program, all four students had the ability to express themselves
more completely in spoken language as they formulated arguments and questions and provided
answers during the activities. It is worth noting that the opinions of the educator — remedial teaching
program head — were in conjunction as far as the positive impact of the educational drama program
on the development of oral language skills in the specific students is concerned.

With regard to the student with selective mutism, it seems that her interest during the program
was piqued. It was observed that she watched her team with great interest during the preparation of
the activities as well as the other teams when they presented the techniques of DiE to the entire class.
She participated with enthusiasm in the technique “Frozen picture” as this technique does not require
the expression of oral language. Likewise, she participated in the technique “Role on the wall” in
which she recorded the thoughts of the “Other” and those of his social environment. In addition,
it is worth noting that while at the beginning of the program she tried to sit alone, after the first
month of the program, she developed relationships with her classmates and sat with them during the
presentation of the activities of DiE by the other teams.

Below are listed briefly the results of participatory observation that are associated with the
development of social competencies in students with special educational needs that participated in
the educational drama program. Specifically, regarding the two students with attention deficit and
hyperactivity disorders, it was found that they participated with enthusiasm in the techniques of DiE
and collaborated with the other members of the team. Their hyperactivity gradually decreased as
they had the opportunity during the aforementioned activities to move about freely. Only during the
“Writing in role” technique in which they had to sit and write did they display hyperactivity which
was limited after the third month of the program. Likewise, their attention deficit was limited after
the first month of completion of the educational drama program as they watched the other teams
present the roles they had undertaken for longer periods of time. They also spent more time in
discussion with the other members of their group during the preparation of the theatrical activities.

As far as the student with behavioral issues is concerned, it was found that his behavior
improved not only in the classroom setting but also in the school yard. Initially, he faced problems
collaborating in the framework of group activities of DiE and often came into conflict with the other
members of his team and his other classmates in general. After the second month of the program,
he began to integrate into the team and to interact more effectively with its members by developing
teamwork skills. This contributed to his acceptance by the other members, to the reduction of tensions
and the limitation of conflicts between them. This resulted in the student being able to collaborate
smoothly with his classmates after the fourth month of the program. It is worth noting that the
impression of the educator — head of department - coincided, i.e. that the specific student displayed
more positive behavior not only during the educational drama program but also after its completion.
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Conclusions

The results which arose from the educational drama program indicate that the techniques
of DiE may positively impact the development of language, socio-emotional and intercultural
skills in students with special educational needs enrolled in general school (Alkistis, 2008; Avdi
& Hatzigeorgiou, 2018; Cattanach, 1996; De la Cruz, 1998; Fleming, 2004; Lenakakis, 2015 &
2018; Papadopoulos, 2009; Tsiaras, 2007). Specifically, the multitude of possibilities offered by the
techniques of DiE to the specific students regarding their personal growth as well as regarding to
their interaction with their classmates who did not have special educational needs were observed.

The results of the present study are in agreement with the results of related research in which
DiE techniques were utilized in the development of self-esteem and self-awareness, in managing
behavior and hyperactivity, in developing intercultural competency and in developing language and
social skills (Alkistis, 2000; Burgoyne, et al., 2008; Berrington, et al., 2013; Blythe, et al., 2011;
Chatterton & Butler, 1994; Corcoran & Davis, 2005; De la Cruz, 1995; Freeman , Sullivan & Fulton,
2003; Griffiths, 2010; Guli, et al., 2013; McLenna & Smith, 2007; Baka, 2011; Raphael, 2004;
Schiller, 2008; Snape & Vettraino, 2007; Tsiaras, 2012; Widdows, 1996).

In conclusion, from the present study it arises that the techniques of DiE may be utilized
and implemented in teaching and for analogous educational drama programs to be designed for the
general school in which students with special educational needs will partake and collaborate with
students of typical development. Consequently, the design and execution of analogous educational
programs using DiE techniques may be implemented in educational practice so that all participating
students acquire skills not only on a personal level but also on a group level in a pleasant and safe
learning environment.

Based on the fact that it was found that the techniques of DiE contribute positively to
students with special educational needs, it is recommended that the conclusions reached here be
further investigated. Specifically, the implementation of analogous educational programs in different
prefectures and among students enrolled in different classes of primary school is recommended. The
implementation of educational drama programs in general schools may give rise to multiple benefits
in the sense that aside from the competencies that may be acquired by all the participating students
(Kempe, 2005), it is possible to achieve the smoother integration and harmonious coexistence of
students with special educational needs into the school environment as well as the communication
and interaction between them and the other participating students.
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Appendix 1
228 Intervation

The initial activity was the “Brainstorming”. The students wrote associative words
and sentences in their classroom about “the person with special needs “ in order to explore their
knowledge, as this activity helps to highlight the multiple dimensions of a topic and is suitable for
evaluation (Alkistis, 2008: 260).

Then the technique “Radio Station” was used (Alkistis, 2008: 263) in which the students made
a radio show about the people with physical disabilities and the attitude that the social environment
should adopt towards them. The members of the groups had the opportunity to choose the name of
the radio station, the name of the show, as well as the type of disability that the people, they were
referring to, would have. After the completion of the activity, a discussion and reflection took place.
Specifically, the students in a circle exchanged views on acceptable behaviors to the people with
special needs and the experience they had through the activity.

23" Intervation

In the twenty-third intervention, the technique “Roll on the wall” (Avdi & Chatzigeorgiou,
2007: 90) was used individually by the students. Specifically, the students wrote, in an outline of
a human figure, which was drawn on a large piece of paper and placed on the classroom wall and
represented the role of a child with special needs, his thoughts and feelings. Then announced what
they had written in their classmates. After the completion of the activity the students performed
individually and using the pseudonym “Writing in role”. They wrote at their diary, in role of children
with special needs, their thoughts and feelings.

24t Intervation

In the twenty-fourth intervention, the above activity continued in a different context, as the
students wrote outside the outline of the human figure their own thoughts and feelings for a child
with special needs and announced it in their classmates. It should be noted that most students were
asked to write outside the figure a second time, that is, to capture additional thoughts and feelings
about the child with physical disabilities that the role represented.

After the completion of the activity, a discussion and reflection took place regarding the
investigation of the specific role “from a distance” and its deep understanding (Avdi & Hatzigeorgiou,
2007: 90) in the sense that students through this activity had the opportunity to take the place of the
child with special needs and to express in writing from his own side his thoughts and at the same time to
express in writing their personal point of view, as a social environment, for the child with special needs.

25 Intervation

In the twenty-fifth intervention, the students performed individually and using the pseudonym
“Writing in role”. Specifically, the students wrote a letter to a friend who was a child with physical
disabilities. Students had the opportunity to choose the name of the friend who would address them
with their letter, as well as the type of disability they had. The purpose of this activity was for the
students to communicate on a personal level, through written speech, with a child (boy or girl) with
special needs and to record in writing both the degree to which they feel his psychology and his needs
and their attitude towards him. It is worth mentioning that after completing their letters they painted
them and made envelopes and painted stamps so that they could be sent to their friends.
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