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Miidiir Yetkili Olarak Gérev Yapan Sinif Ogretmenlerinin
Miidiiriin Gorev, Yetki ve Sorumluluklarini Yerine Getirmekle
ilgili Oz Yeterlik Algilar:

Self-Efficacy Perceptions of Classroom Teachers with
Principal Authorization in Fulfilling Their Duties, Authorities
and Responsibilities

Ramazan AKTURK1

0z

Bu ¢alisma, miidiir yetkili sinif 6gretmenlerinin idari gorevlerine yonelik 6z yeterlik algilarini belirlemek
amaciyla yapilmistir. Bu sayede, belirlenen eksik 6z yeterlik algilarinin yiikseltilmesi ve gereken basarinin
saglanmasi icin farkindalik olusturulabilir ve gerekli ¢alismalar yapilabilir. Calismada fenomenoloji
(olgubilim) deseninden yararlanilmistir. Samsun ilinin bir ilgesindeki birlestirilmis sinifli okullarda gorev
yapmakta olan miidiir yetkili 6gretmenler arasindan, karar érnekleme yontemi ile segilen 20 katilimci,
calisma grubunu olusturmaktadir. Calisma grubundakilerle, telefon ve Zoom programi iizerinden yapilan
bireysel goriismelerde, yar1 yapilandirilmis goriisme yontemi ile hazirlanan toplamda alti soru
calisilmistir. Veriler betimsel analiz teknigi ile analiz edilmigtir. Midiir yetkili 6gretmenlerin
tecriibelerinin arttikca 6z yeterlik algilarinin da arttug da belirlenmistir. Oz yeterlik seviyelerinin en
yuksek olandan baslayarak sirasiyla; personel isleri, 6grenci isleri, okul isletmesi islemleri ve egitim-
ogretim isleri seklinde gerceklestigi tespit edilmistir. Mudir yetkili 6gretmenler, 6z yeterlik algi
seviyelerinin yiikseltilmesi i¢in daha etkin, uygulamali hizmet ici egitim kurs ve seminerlerin verilmesi
gibi 6nerilerde bulunmuslardir.

Anahtar Kelimeler: Miidiir yetkili 6gretmen, 6z yeterlik, birlestirilmis sinif.

Abstract

This study is carried out to determine the principal authorized classroom teachers' self-sufficiency in their
administrative duties. This, an awareness can be created to enhance the surveyed lack of self-sufficiency
and to provide needed success. In this study, phenomenology pattern is used. With the decision modeling
method, 20 principal-authorized classroom teachers working in multigrade schools in a district of Samsun
constitute the sample of this study. By using zoom and making phone calls, six questions are answered in
semi-structured interviews. Data is analyzed by using descriptive analysis. It has been revealed that the
principal authorized classroom teachers have experience the more they have self-sufficiency perception
about themselves. Starting from the most self sufficiency level to the least the teachers have about the
duties at school are listed as personnel affairs, student affairs, school administration affairs and teaching
and training affairs. Principal authorized classroom teachers suggested to attend more effective inservice
cources and seminars.

Keywords: Principal Authorized Teacher, Self-Efficacy, Combined Class.

GIRIS

Toplumlarin ideal yasam siirebilmeleri, toplumun en kiiciik parcasi olan bireyin ideal
yetistirilmesine baghdir. Beseri sermaye tanimi, ilk ortaya atildigi zamanlarda bir takim
elestirilerle karsilansa da (Nafukho, Hairston ve Brooks, 2004), giiniimiizde beseri sermayeye
yatirim, OECD iilkelerinin stratejilerinin merkezinde yer almaktadir (OECD, 1998). “Egitim,

insan sermayesini artirmaya hizmet ettiginden (Belfield, 2000) dolay1 insan sermayesinin en
onemli 6g8esi olarak goriilmektedir (Schultz, 1993).” (Akt. Durgun, 2008: 133).
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Varligini binlerce yildir icerik ve sekil degistirerek de olsa devam ettiren okullar (Tung, 2012),
caglar boyunca egitimin ilk ve en Onemli adresleri olmuslardir (Tehsil, 2021). Tim
vatandaslarinin egitimlerini hukuki diizenlemeler ile cesitli siireler dahilinde zorunlu tutan
devletler (Coskun, 2020), beseri sermayeye katkiy1 iilkelerinin en iicra yerlerine kadar
gotiirmeye gayret gostermislerdir (Kilic ve Abay, 2009). Sanayi devrimi sonrasinda iyice
kurumsallasan ve kitlesel diizeyde yayginlasan okullarin (Tung, 2012) yonetim isleri ise; bilimsel
yaklasim, uzmanlasma ve is boliimiine (Baransel, 1993) dogru evrilerek daha fazla 6nem arz
eder hale gelmistir. Okullarin yonetimi, miidiirlere verilerek, bu miidiirlere ¢esitli gorev, yetki ve
sorumluluklar tanimlanmistir (Baltaci, 2017).

Tiim bu siirecler boyunca, kentsel bolgelerdeki okullar yeterince kurumsallasabilirken, kirsal
kesimlerdeki okullar ise; “niifusun azhig” (Oztiirk, 2002: 21), “6grenci sayisinin yetersizligi”
(Cinar, 2004: 21; Erdem, 2004: 15), “ekonomik imkéansizliklar” (Erdem, 2004: 15), “cografi
kosullar” (Dogan, 2000: 9) gibi nedenlerden dolayi, devletleri farkli ¢6ziim yollar1 aramaya
itmistir. Bu ¢6zlim arayislarinin sonucunda ortaya ¢ikan ve bugiin diinyada Yunanistan,
Finlandiya (Ko6ksal, 2005), AB iilkeleri, Amerika, Kanada, Japonya gibi pek c¢ok iilkede
uygulanmaya devam eden birlestirilmis sinifli okul uygulamasi (Little, 1994), Tiirkiye'de de
yillardir stirdiiriilmektedir (Fidan ve Baykul, 1993; Mason ve Stimson, 1994; Brown ve Martin,
1989). “Miller’e (1991) gore, birlestirilmis sinif 6gretiminin ¢ikis nedeni, hemen hemen her tilke
icin neredeyse birbirine benzer. Aslinda birlestirilmis siniflar mali kaygilardan dolay1 okullasma
adina gecici care olarak hizmet vermek amaciyla planlanmistir.” (Akt. ilter, 2015: 1453)

Birden ¢ok yas grubundaki 6grencinin ayni sinifta, tek 6gretmenle ders yapmasi esasina dayali
olan bu uygulamanin (Binbasioglu, 1999), okuldaki 6grenci ve derslik sayisina gore; dort sinifa
tek 6gretmen verilmesinin yani sira, 1-2 ve 3-4. siiflar bir arada, 1. ve 4. siniflar bagimsiz, 2 ve
3. smiflar bir arada gibi farkl birlestirme versiyonlar1 da bulunmaktadir. Birlestirilmis sinif
uygulamasinin; akran 6grenmesini saglamasi (Sahin, 2010), son yillarda daha fazla 6n plana
¢ikan yapilandirmaci yaklasima daha uygun olmasi (Yildirim ve Amag, 2020) gibi avantajlari
vardir.

Bir taraftan birlestirilmis sinifli okul uygulamasinin tamamen ortadan kaldirilmasi tartismalari
yasanirken (Giirel, Capar ve Kartal, 2014), diger taraftan ise Milli Egitim Bakanliginin 2018
yilinda acgikladigit “2023 Egitim Vizyonu” belgesinde, birlestirilmis siifli okullarin
dezavantajlarinin giderilmesi amaciyla ek kaynak saglanmasi, burada gorev yapan 6gretmenlere
yonelik egitimlerin yapilmasi, bu okullarin kaynak planlamasinda éncelikli hale getirilmesi gibi
hedefler yer almaktadir(MEB, 2018). 2017 yilinda yayinlanan Milli Egitim Bakanligi Kurum
Ag¢ma, Kapatma ve Ad Verme Yonetmeligi’'nin, okullarin agilabilmesi ile ilgili 6. maddesinin ikinci
fikrasinin (a) bendinde; “Birlestirilmis sinif uygulamasi yapilan ilkokullarda en az 1 derslik ve 1
inci, 2 nci, 3 lnci ve 4 linci siniflarda toplamda en az 10 6grenci bulunmasi”, maddesi ile 10
0grencinin altina diisen koy okullarinin kapatilacag: belirtilirken (MEB, 2017), 2020 yilinda
yayinlanan ayni adli ydnetmeligin 2. maddesinin ikinci fikrasinin (c) bendinde ise:

“llkokul 1-4 tincii siniflarda égrenci sayisinin toplamda 10’un altina diismesi durumunda; ulasim
sartlarinin elverigsiz olmasi veya 6grenci velilerinin ¢ocuklarinin tasima yoluyla egitime erisim
kapsaminda dgrenim gérmelerini istememeleri hdlinde, dgrenci sayisina bakilmaksizin valilikgce
uygun gortilmesi durumunda Bakanlik¢a bu ilkokullarin agik kalmasi saglanabilir.” denilmektedir
(MEB, 2020).

Anilan madde ile bu sartlardaki okullarin a¢ik kalmasi i¢in gerekli olan 6grenci sayisi sinirlamasi
tamamen ortadan kaldirilmistir. A¢ik kalma kararinin verilmesi ise veli talebine bagh olarak
valiliklere birakilmistir. Ilgili maddeyle birlestirilmis simifli okullarin kapanmamasi yéniinde
glcli bir adim daha atildig1 goriilmektedir. Tim bu gelismeler bu okullarin varligini daha da
devam ettirecegini gostermektedir.

Tiirkiye’de 2020-2021 egitim 6gretim yilina ait ilkokul ve bunlarin igerisindeki koy okullar
bilgileri asagidaki Tablo.1’de gosterilmistir.
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Tablo 1. 2020-21 Egitim Ogretim Yili Ilkokullar ve Kéy Okullar: Bilgileri (MEB, 2021).

Toplam Koy ilkokullar Oran (%)
Okul Sayis1 24.576 5.363 21,82
Ogretmen Sayisi 306.937 21.785 7,10
Ogrenci Sayisi 5.328.391 261.101 4,90

Yukaridaki tabloda belirtilen kdy ilkokullarina ait bilgiler, yalnizca birlestirilmis sinifli okullara
ait olan veriler degil, tim koy okullarini kapsamaktadir. Birlestirilmis sinifli okul sayilarina
iliskin MEB verilerine bakildiginda ise agiklanan son sayilar 2017-2018 egitim 6gretim yilina
aittir. Bu verilere gore Tiirkiye’deki durum Tablo.2’de sunulmustur:

Tablo 2. 2017-2018 Y1l Birlestirilmis Sinifli Okul Bilgileri (KODA, 2018).

4 Siif Bir Arada 3 Sinif Bir Arada 2 Sinif Bir Arada Toplam
Ogretmen Sayisi 1.731 449 4.423 6.603
Ogrenci Sayisi 31.165 6.627 98.732 135.924

Tablo 2’de belirtilen sayilarin giinimiizde de yaklasik ayni degerlerde oldugu séylenebilir. Bunu;
koy okullarinda, o6zellikle birlestirilmis sinifli okullarda goérev yapan oOgretmenler iizerine
faaliyet gosteren Koy Okullar1 Degisim Ag1 (KODA) tarafindan yayinlanan 2020-2021 Faaliyet
Raporu’'nda 6zetlenen su ifadelerden ¢ikartabiliriz:

“Tiirkiye’deki kdylerin yaklagik yaris1 2012 yilinda gecen Biiyiiksehir Yasasi’ndan sonra
mahalle statlisiine gegtigi i¢in kirsalda egitime dair net istatistiki bilgiler elimizde yok. Var
olan veriler iizerinden giderek, 2021 itibariyle Tiirkiye’deki:

» Yaklasik 25.000 ilkokuldan 9.000 kadarinin koylerde bulunan
ilkokullar oldugunu (Her 3 ilkokuldan 1'i),

» Yaklasik 5.000.000 o6grenci icinden 450.000 kadar o6grencinin bu
okullarda okudugunu (Her 10 ilkokul 6grencisinden 1'i),

» Bu ilkokul 6grencilerinden de yaklasik tigte ikisinin tasimali egitim
yoluyla egitimine devam ettigini, yaklasik ilicte biri kadarinin ise
birlestirilmis siniflarda egitim aldigin1 tahmin ediyoruz.”(KODA,
2021).

llgili sayilara bakildiginda birlestirilmis sinifli okullarin, ilkokullar icerisindeki orani ve miidiir
yetkili 6gretmenligin 6nemi de ortaya ¢ikmaktadir.

Birlestirilmis sinif uygulamasi, avantajlarinin yani sira bazi dezavantajli durumlari1 da ortaya
cikarmaktadir (Veenman, 1985; Galluzzo, 1990; Sidekli, Coskun ve Aydin, 2015). Bu
dezavantajlardan birisi yukarida da bahsedildigi gibi, ekonomik imkansizliklardan o6tiiri
(Erdem, 2004) bu okullara midiir kadrosu verilmeyisidir. Bu okullarda gorev yapan sinif
Ogretmenlerinden birisine miidiirlikk gorevi verilir ve 6gretmenlik gorevlerinin yani sira, bir
miidiiriin gorev, yetki ve sorumluluklarini da tistlenirler (Akdogan, 2007).

Ogretmenlerin genelde kentsel bolgelerde ve biiyiik okullarda gérev yapma isteginden dolay
(Ozben, 2000), daha fazla hizmet puam olan 6gretmenler, bilyiikk okullara tayin isteyip
giderlerken, birlestirilmis sinifli okullar genelde bos kalmaktadirlar. Bos kalan bu yerlere ise
daha ¢ok, egitim fakiiltelerinden yeni mezun olmus, 6gretmenlik ve idarecilik tecriibesi olmayan
kigilerin atamasi yapilmaktadir (Yildirnrm ve Amag, 2020). Universitelerde yeteri kadar
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birlestirilmis sinif uygulamalari, yonetim isleri becerisi ve deneyimi kazanamamis olan meslege
yeni baslamis bu oOgretmenler, meslege adapte olmaya calisirlarken bir yandan da nasil
yapilacagini bilemedikleri idarecilik isleri ile de ugrasmak zorunda kalmaktadirlar (Kili¢ ve
Abay, 2009). Bunun sonucunda is ve yasam doyumlarini biiyiik oranda yitirerek tiikenmislik
sendromu gibi sorunlarla bas basa kalmaktadirlar (Durdudiler, 2019).

Bununla birlikte birlestirilmis sinifli okullarda, sadece mesleginin ilk yillarindaki tecriibesiz
O0gretmenler gorev almamaktadir. Meslekte yeterince tecriibe kazanmis durumda olan
ogretmenler de cesitli nedenlerle bu tiir okullarda ¢alismakta ve miidiir yetkililik gorevlerini
tistlenmektedirler. Ancak, bu 6gretmenler dahi, yeterince mesleki tecriibeleri bulunsa bile, ayni
anda birden fazla sinifin 6gretmenligini yaparken, bir yandan da bir midiiriin yapmasi gereken
tiim gorevleri yerine getirmek hususunda zorluk yasayabilmektedirler (Goézler, 2009). Milli
Egitim Bakanlig1 Okul Oncesi Egitim ve ilkégretim Kurumlar1 Yénetmeligi'nin 42. maddesinde
“Bagimsiz midiirliigli bulunmayan ilkokullarda sinif 6gretmenlerinden biri midir yetkili
O0gretmen olarak gorevlendirilir. Midir yetkili 0gretmen, miidiiriin gorev, yetki ve
sorumluluklarini tistlenir.” ibaresi bulunmaktadir (MEB, 2014). Miidir yetkili 68retmenlerden,
gorevlerinde basarili olabilmeleri icin bu gorevleri yerine getirmeleri beklenmektedir (Akdogan,
2007). Akyildiz (2021), bir miidiir yetkili 6gretmenin de tistlenmesi gereken okul miidiiriiniin bu
gorevlerini; egitim-68retimle ilgili isler, personelle ilgili isler, 6grenciyle ilgili isler ve
isletmecilikle ilgili isler olarak dort ana baslik altinda toplamistir.

Bandura (1998, s.3), 6z yeterlik kavramini; “Kisinin basarili olabilmek i¢in gerekli etkinlikleri
diizenleme ve yapabilme kapasitesinin ne oldugu ile ilgili inanci.” seklinde tanimlamaktadir. Oz
yeterligin bir bireyde eksik olmasi durumunda ise, zihinsel siireclere dayali performans
beklentilerini sekteye ugrattigl iddia edilmektedir (Alexander, ve Krane, 1996). Egitim i¢in her
birey énemlidir ve bu yolla degisim yasayan ‘birey’, toplumun da degisip gelismesine zemin
hazirlar (Fettahoglu, 2005). Her bireyde var olan toplumu degistirme potansiyeli
diistintldiigiinde, hi¢bir okulun ve bireyin hedefsiz birakilamayacagi gercegi ortaya ¢ikmaktadir.
Azimsanmayacak sayida 6grencisi bulunan birlestirilmis sinifli okullarda (KODA,2018) gorev
yapan midir yetkili o6gretmenlerin iizerlerindeki yik de bu bakis acisiyla daha iyi
anlagilmaktadir. Oz yeterlik algisinin diisiik olmasi durumunda miidiir yetkili égretmenin
performansi da olumsuz etkilenebilecektir. Eger mudiir yetkili 6gretmenlerin 6z yeterlik algilar:
ylkseltilebilirse, bu okullarda 6grenim géren 6grencilerden daha yiiksek verim beklenebilir ve
ogrencilerin topluma katkilar1 konusulabilir. Ciinkii 6z yeterlik algis1 yliksek olan 6gretmenlerin;
daha iyi plan yapmak, daha fazla organizasyon olusturmak ve daha fazla sorumluluk iistlenmek
icin caba gosterdikleri bilinmektedir (Milner ve Woolfolk, 2003). Oz yeterlik algis1 yiiksek olan
okul yoneticilerinin islerine dair tutumlarinin olumlu olarak degistigi, bunun ise tiim okul
calisanlarinca desteklendigi bildirilmektedir (Bandura, 2009). Bunun tam aksine, diisiik 6z
yeterlik algisina sahip okul yoneticilerinin ise meslege karsi bakis agilarinin da olumsuz yonde
oldugu tespit edilmistir (Darmody ve Smith, 2016). Gerek tecriibesiz gerekse yeterince
tecriibeye sahip miidir yetkili 68retmenlerin goérevlerindeki basarilarinin arttirilabilmesi igin,
belirtilen yonetmelikte tanimlanan goérevlere dair 6z yeterlik algilarinin belirlenmesine ve bu
alginin yiikseltilmesi i¢in ¢6ziim yollar1 arastirilmasina ihtiya¢ duyuldugu ortadadir.

Tiirkiye’de miidiir yetkili 6gretmenler ve birlestirilmis sinifli okullarin yonetim isleri ile ilgili
alanyazin taramasi yapildiginda, miidiir yetkili 6gretmenlerin; genel sorunlarina (Aydemir,
2016; Kubang¢ ve Sama, 2017; Kiral ve Sagir, 2015), okul yonetimi konusundaki sorunlarina
(Akdogan, 2007; Cam-Tosun ve Filiz, 2017; Dal, 2016; Arslan, 2013; Gozler, 2009; Elma, 2013;
Dos ve Sagir, 2013), tiikkenmislik diizeylerine (Kocabas ve Diiztas, 2011; Akdag, 2014), stres
kaynaklarina (Dal, 2004), liderlik stillerine (Ustiin ve Cam, 2016), denetmenlere yonelik
goriislerine (Dos ve Kayran, 2013) ve miidiir yetkililik uygulamasina yonelik goriislerine (Bayar
ve Topal, 2020) dair ¢alismalar yapildig: tespit edilmistir. Ancak bu ¢alismalar arasinda, mudiir
yetkili 68retmenlerin goérevlerine dair 6z yeterlik algilar1 lzerine herhangi bir calismaya
rastlanilmamistir. Alaninda bir boslugu doldurmasi hedeflenen bu ¢alismadan, miidiir yetkili
ogretmenlik uygulamasindaki bir takim sorunlarin ¢oéziimiine katki saglamasi beklenmektedir.
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Arastirmanin Amaci

Bu calismanin amaci; miidiir yetkili 6gretmen olarak gérev yapmakta olan sinif 6gretmenlerinin,
bu uygulama cercevesinde, miidiiriin gorev, yetki ve sorumluluklar1 konularinda kendilerini
yeterli goriip gormediklerini, varsa yeterli gormedikleri alanlari tespit etmek; ayrica arastirmaci
tarafindan bu alanlara yonelik ¢6ziimler aramaktir. Belirlenen alanlardaki eksikliklerin tespit
edilmesine ve ¢6zlim Onerilerine yonelik olarak asagidaki sorulara yanit aranmistir.

Birlestirilmis sinifli okullarda gorev yapan miidiir yetkili sinif 6gretmenleri;
1. Midiir yetkili 6gretmen olarak kendilerini okul isletmesi konusunda yeterli goriiyorlar mi?
2. Midiir yetkili 68retmen olarak kendilerini personel isleri konusunda yeterli gériiyorlar mi1?

3. Midiir yetkili 68retmen olarak kendilerini egitim-6gretim isleri konusunda yeterli goriiyorlar
mi1?

4. Miudiir yetkili 6gretmen olarak kendilerini 6grenci isleri konusunda yeterli goriiyorlar mi?
Ayrica,
5. Idarecilikte / miidiir yetkililikte gegen siirenin 6z yeterlik lizerinde etkisi var midir?

6. Miidiir yetkili 68retmenlerin, kendilerini yetersiz gordiikleri alanlarda yeterlik kazanmak i¢in
ne gibi dnerileri var?

YONTEM

Nitel yontem ile gerceklestirilen bu c¢alismada, miidiir yetkili 6gretmenlerin okul yonetimi
slirecinde miidurin goérev, yetki ve sorumluluklarini yerine getirmekteki 6z yeterlik algilar
arastirilmistir. Calismada, diger nitel arastirma yontemlerine nazaran arastirmacilar tarafindan
slre ve tecriibe yoniinden daha kullanish olarak degerlendirilen (Creswell, 2013) olgubilim
(fenomenoloji) deseni tercih edilmistir.

Calisma Grubu

Arastirma, karar ornekleme (judgement samplying) yontemi kullanilarak Samsun ilinin bir
ilcesinde gorev yapmakta olan 20 midir yetkili 6gretmen ile gerceklestirilmistir. Karar
ornekleme, arastirmacinin daha 6nceki deneyim ve bilgilerine dayanarak, evren hakkindaki
¢ikarimlariyla 6rneklem belirlemesidir (Erkus, 2011).

Arastirmacinin, ¢calismanin yapildig1 yer hakkinda bilgiye sahip olmasi, ¢alisma grubundakilere
kolayca ulasabilecegi, verilerin daha pratik ve giivenilir bir sekilde elde edilecegi diistiniildiigii
icin karar 6rnekleme yontemi ve 20 katihma tercih edilmistir. Calisma grubunda, goriislerine
basvurulan miidiir yetkili 6gretmenlerin demografik bilgileri asagida, Tablo 3’de gosterilmistir.

Tablo 3. Arastirmadaki Calisma Grubuna Ait Bazi Demografik Ozellikler.

Yiiksek Lisans
Kidem Yoneticilik Siiresi Egitim Yonetimi ve Diger
Kod Cinsiyet (Y1l) (Y1l) Denetimi Alaninda Alanlarda
MY1 E 16-20 11-15
MY2 K 6-10 0-1
MY3 K 6-10 1-5
MY4 K 6-10 0-1
MY5 E 16-20 6-10
MY6 K 6-10 0-1
MY7 K 11-15 1-5
MY8 E 21-25 11-15 v
MY9 E 6-10 6-10
MY10 E 6-10 0-1 v
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MY11 E 16-20 6-10
MY12 E 1-5 0-1
MY13 E 21-25 1-5
MY14 E 6-10 0-1
MY15 K 11-15 6-10
MY16 K 11-15 0-1
MY17 E 6-10 0-1 v
MY18 E 6-10 6-10
MY19 E 11-15 6-10
MY20 E 6-10 1-5

Bu ¢alismada yer alan, tamami kadrolu ve sinif 6gretmenligi boliimii mezunu miuditr yetkili
o0gretmenden 13’0 erkek 7’si kadindir. Mesleki kideme bakildiginda; 10 katilimci 6-10 yil arasi, 4
katilimci 11-15 yil arasi, 3 katilimer 16-20 yil arasi, 2 katilimer 20-25 yil arasi ve 1 katilimci da 1-
5 yil aras1 mesleki kideme sahiptirler. Calisma grubunda yer alan katilimcilardan iicii yiiksek
lisans mezunudur ve bu katilimcilardan biri, yliksek lisansini egitim yonetimi ve denetimi
alaninda yapmuistir.

=
=3
d
3
=
=

11-15
Yil Arahikian

Sekil 1. Mesleki ve Yoneticilik Kidemlerinin Dagilim Yili Grafigi.

Midiir yetkililik, midiirliik ve miidiir yardimcihigi dahil, yoneticilikte gecen toplam siireye
bakildiginda (Sekil 1); 8 katilimcinin bir yi1ldan az, 6 katilimcinin 6-10 y1l arasi, 4 katilimcinin 1-5
y1l arasi ve 2 katilimcinin da 11-15 yil arasi yoneticilik yaptig1 goriilmektedir. Kidem araliklar: ve
yoneticilik siireleri ile ilgili grafiklere birlikte bakildiginda ise; kidem yili ¢ogunlukla 6-10 yil
araliginda olmasina ragmen, yoneticilik stirelerinde ise ¢ogunlugun 0-1 yil arasinda oldugu
ortaya ¢ikmaktadir.

Veri Toplama Araci

Bu arastirmada miidiir yetkili 6gretmenlerin, bir miidiiriin gorev, yetki ve sorumluluklarini
yerine getirmekle ilgili 6z yeterlik gortslerini arastirmak amaciyla yar1 yapilandirilmis bireysel
goriismeler yapilmasi planlanmistir. Bu amagla yar1 yapilandirilmis gériismeler hazirlanmadan
once, midiirlerin gorev, yetki ve sorumluluk alanlarn ile 6z yeterlik durumlar arastirilmais;
sorular alanyazina dayal olarak olusturulmustur. Hazirlanan bu sorular sinif egitimi alanindan,
miifettislik tecriibesi de olan bir akademisyenin gorlsiine sunulmus ve akademisyenin
tavsiyeleri dogrultusunda goriisme formuna son sekli verilmistir. Iki kisimda diizenlenen
goriisme sorularinin birinci kisminda demografik sorulara yer verilmistir. Ikinci kisminda ise, ilk
dordi miidiirtin gorev, yetki ve sorumluluklarina dair 6z yeterlik algilarina yonelik olmak iizere
toplamda alt1 soru yer almistir. Gortismeler 2021-2022 egitim 6gretim yilinin birinci déneminde
yapilmistir. Bu goriismeler sonucunda yaklasik 60 sayfalik ham veri elde edilmistir.
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Verilerin Analizi

Tamami gonilli miidiir yetkili 68retmenler ile yapilan bu arastirmada betimsel analiz teknigi
kullanilmigtir. Derinlemesine ve genislemesine yorumlama yapilmayan betimsel analiz
tekniginde arastirmaci, uzun konusmalarin tamamini degil, betimledigi verileri yorumlayarak
sunar (Sonmez ve Alacapinar, 2013).

Belirlenen midiir yetkili 6gretmenler ile telefon goriismesi ve goriintilii goriisme saglayan
Zoom programi Uzerinden goriismeler yapilmistir. Bu goriismeler her bir miidiir yetkili
O0gretmen ile ayr1 ayr1 planlanmis ve uygulanmistir. Her goriismenin baslangicinda ¢alisma ile
ilgili bilgi verilmis, isimlerinin gizli tutulacagi belirtilmis ve ses kaydinin tutulmasi icin izinleri
alinmistir. Katilimer basi ortalama 13 dakika siiren goriismelerde yaklasik 260 dakikalik kayit
tutulmustur. Telefon hattindaki anlik bir sikintidan dolay1 kayitlarda net duyulamayan bir cevap,
ilgili katilmciya bildirilerek, bahse konu olan sorunun cevabi kendisinden yazil olarak tekrar
alinmistir. Gorisiilen miidiir yetkili 6gretmenlere MY1, MY2, MY3,...MY20 kodlar1 verilerek
isimleri gizli tutulmustur. Ses kayitlari, konusmay1 yaziya ¢eviren programlar yardimi ile Word
formatindaki goriisme tutanaklarina aktarilmis ve olasi hatalar1 en aza indirebilmek i¢in kayitlar
tekrar dinlenerek gerekli diizeltmeler yapilmistir. Betimsel olarak incelenen verilerde, her
sorunun frekanslari ayr1 ayr1 belirlenmis ve analiz edilmeye ¢alisilarak yorumlanmistir.

Bununla birlikte, “Idarecilikte / Miidiir yetkili 6gretmenlikte gecirilen siirenin, 6z yeterlik algis
tizerinde etkisi var midir?” sorusu baglaminda bir sonug elde edilip edilemeyecegini belirlemek
amaciyla; “yeterli” goriise ii¢c puan, “kismen yeterli” goriise iki puan ve “yetersiz” goriise bir puan
verilerek elde edilen puanlarla, bu olgu da analiz edilmeye ¢alisiimistir.

BULGULAR

Bu boélimde miidiir yetkili 68retmenlerin, idari gorevlerine yonelik 6z yeterlik algilarina ve
bunun yaninda bu yetersizliklerini gidermeye yonelik 6nerilerine yer verilecektir.

Miidiir Yetkili Ogretmenlerin, Okul Isletmesi Konusundaki Oz Yeterlik Algilari

Katilimcilara, okul isletmesi kapsamina giren; yazismalar, biiro islemleri, elektronik ortamdaki
islemler, okul fiziki diizeninin saglanmasi, donanim eksikliklerinin giderilmesi gibi alanlara dair
0z yeterlik algilar1 sorulmus ve alinan cevaplara dair veriler Tablo 4’te sunulmustur.

Tablo 4. Miidiir Yetkili Ogretmenlerin Okul Isletmesi Konusundaki Oz Yeterlik Algilari.

Yeterlik Durumu f Nedeni Kisiler f
MY1, MY5,
Yeterli Midiir yetkililikte kazanilan tecriibeden dolay1 MY15, MY18, 5
MY19

(MY1, MY5, MY8, 8
MY9, MY15, MY18,

MY19, MY20) Kadrolu idarecilikte kazanilan tecriibeden dolay: MY8, MY9, MY20 3
Ki Y li MY3, MY4, MY6,
1smen Yeterll Miidiir yetkililikteki deneyimsizlikten dolay: MY10, MY13 5
(MY2, MY3, MY4, 7
MY6, MY10, MY11, Midiir yetkililigin ¢ok zor, ugrastirict ve ¢ok yonli bir is MY2, MY10, 3
MY13) olmasindan dolay1 MY11
Yetersiz i1k kez miidiir yetkililik yapiyor olmaktan dolay1 MY|\7/I’ Y'\q¥16’ 3
5
(MY7,MY12, MY14, Bununla ilgili daha 6nceden herhangi bir egitim
MY16, MY17) almamaktan dolay1 MY12, MY14 2
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Tablo 4’e gore miidiir yetkili 6gretmenlerin sekizi uzun zamandir bu gorevi yapmalarindan ya da
daha 6nceden kadrolu olarak idarecilik yapmis olmalarindan dolay1 kendilerini okul isletmesi
konusunda yeterli gormektedirler. Miidiir yetkili 6gretmenlerden yedisi kendisini kismen yeterli
goriirken, besi, ¢cogunlukla bu gorevin heniiz baslangi¢ asamalarinda olmalarindan dolay:
kendilerini yetersiz gordiiklerini ifade etmislerdir. Okul isletmesi alaninda miidiir yetkili
O0gretmen goriislerinden bazilar1 asagida sunulmustur;

MY5: “Yazismalarda da eksik oldugum konu varsa yine gerek WhatsApp
gruplarinda gerek daha tecriibeli miidiir tanidiklarimizdan eksiklerimizi
gideriyoruz ama hala ¢ok biiytik bir eksiklik yasamadim.”

MY10: “Tabiri caizse beynimiz 2 béliimden olusuyor ama bu gérevler listesi bizden
beynimizi 8 parcaya bolmemizi istiyor. Cok boyutlu...”

MY16: “Ama su oluyor mesela; bir sey oldugunda ‘su yok’ deniliyor. Denilmesin diye
korku var icimde yani hani sanki benim sucummus gibi hissediyorum, anlatabiliyor
muyum? Yani hep béyle aklim orada. Orasi sanki benim bir evim oldu. Evimden ¢ok
oray! diistintir gibi oluyorum.”

Miidiir Yetkili Ogretmenlerin, Personel Isleri Konusundaki Oz Yeterlik Algilari

Midiir yetkili 6gretmenlere, okul yonetiminde personelle ilgili yazismalar, izin islemleri, hizmet
ici egitimler gibi alanlara dair 6z yeterlik algilar1 sorulmus ve alinan cevaplara dair veriler
asagidaki tabloda sunulmustur.

Tablo 5. Miidiir Yetkili Ogretmenlerin Personel isleri Konusundaki Oz Yeterlik Algilari.

Yeterlik Durumu f Nedeni Kisiler f
Yeterli MY1, MY5, MY6,
Personel sayisinin azlig MY7, MY18, 6
(MY1, MY2, MY3, MY19
MY5, MY6, MY7, 13 T I MY8, MY9, MY11,
MYS, MY, MY11, Yoneticilik tecriibesi MY20 4
MY16, MY18, MY19, Ogretmenlik d"onemmde de ayni isleri yapmaktan dolay1 MY2, MY3, MY16, 3
MY20) kazanilan tecriibe
Kismen Yeterli 2 Bu alanla alakali kendisini test edebilecegi bir durumla MY4, MY13 2
karsilasmamis olmak
(MY4, MY13)
. MY10, MY12
Yetersiz oneticili libesi ’ ¢
; Yoneticilik tecriibesi olmamasi MY14, MY17 4
(MY10,MY12, N i L .
MY14, MY15, MY17) Ust mercilerle iletisimdeki kopukluklar MY15 1

Tablo 5’e gore, miidiir yetkili 6gretmenlerin 13’i, ozellikle personel sayisinin azligl ve
o0gretmenlik yaptiklar1 donemlerde de personel islemleri konusunda deneyim sahibi olmalari
gibi nedenlerden dolay1 kendilerini yeterli gordiiklerini ifade etmislerdir. Midiir yetkili
o0gretmenlerden ikisi kendini kismen yeterli goriirken bes katilimci ise bu islemlerin nasil
yuriitiilecegi konusunda egitim almamalarindan, tecriibe sahibi olmadiklarindan ve kendi
dislarindaki etkenlerden dolay1 kendilerini yetersiz gordiiklerini belirtmislerdir. Mudiir yetkili
0gretmen goriislerinden bazilar1 asagidaki gibidir;

MY4: “Su ana kadar bununla ilgili bir sikinti yasamadim. Karsima herhangi bir sey
ctkmadi.”

MY17: “Bir rapor aldim. Rapor nasil islenir? MEBBIS’e isleyecekmisiz. WhatsApp’
tan géndermeyi, hani bunlari isin icine girince 6greniyorsun, normalde bilmiyorum.
Hani kurs da almadigimiz icin kendimi yeterli gérmiiyorum bu konularda.”

MY19: “(Universitede) Yaklasik bi iki ay falan orada iki tane Ggretmen vardu.
Onlarla beraber oturduk. Biitiin isleri, evraklart nasil, iste mihver ders uygulamasi
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vardi bu nasil? Sonra egitim 6gretim asamalari... Bire bir gérerek, icinde
bulundugumuz zaman daha faydali oldu diyebilirim. (...)Bizim sansimizdi. Hep
kéyde ¢alismis, tecriibeli arkadaslardl. (...) 5 sinif bir arada gérevlendirme nasil
yapilir? Iste 1. sinifa okuma yazma égretirken diger cocuklar nasil olacak? Ozellikle
sinif yénetimi konusu biraz sikintili bir ders; ama orada bayagi etkisini gordiik.
Bunun icin ¢ok da zorlanmadim diyebilirim.”

Miidiir Yetkili Ogretmenlerin, Egitim-Ogretim Isleri Konusundaki Oz Yeterlik Algilari

Gortsillen miidir yetkili 6gretmenlere kendilerini egitim-6gretimin planlanmasi, zaman
yonetimi, Ogretim programlarindaki kazanimlarin 6grencilere kazandirilmasi, denetimin
saglanmasi gibi calismalari iceren ydnetici olarak egitim-6gretim isleri konusundaki 6z yeterlik
algilar sorulmustur. Alinan cevaplardan elde edilen veriler Tablo.6’da sunulmustur.

Tablo 6. Miidiir Yetkili Ogretmenlerin Egitim-Ogretim isleri Konusundaki Oz Yeterlik Algilar:

Yeterlik Durumu f Nedeni Kisiler f
. . " MY1, MY5, MY10,
veterli Bu konudaki ge¢mis tecriibeler MY12 4
(MY1, MY5, MY, 6 Kiictik bir okul olmasi ve 6grenci sayisinin azligi MY7 1
MY7, MY10, MY12) o
Genel anlamda cergevesi belirli konular olmasi MY6 1
K v li MY2, MY4, MY8,
Ismen Yeterll Birden fazla sinifin bir arada olmasi MY13, MY14, 7
MY16, MY20
(MY2, MY4, MYS8, 8
MY13, MY14, MY15 f Qo < “ MY2, MY4, MY16,
’ ’ ’ Islerin yogunlugu 5
MY16, MY20) slerin yogunug MY14, MY
Okuldaki informal iligkiler MY15 1
Yetersiz Islerin yogunlugu MY3, MY11, 2
6 Birlestirilmis sinif tecriibesinin eksikligi MY9, MY17 2
MY3, MY9, MY11, R y B o o
MY17, MY18, MY19) Miifredatin yogunlugu ve doniit alma eksikligi MY18, MY19 2

Tablo 6’da sunulan verilere gore, egitim-68retimin yonetimi konusundaki 6z yeterlik algilar
sorulan midir yetkili 6gretmenlerden altisi, 6zellikle tecriibeden, okulun kiiciik olmasindan,
0grenci sayisinin azligindan bir de belirtilen alana ait islerin ¢ercevesinin genel anlamda belirli
olmasindan dolay1 kendilerini yeterli gordiiklerini ifade etmislerdir. Kendisini kismen yeterli
goren sekiz katilimci buna gerekce olarak; birden fazla sinifin bir arada olmas;, islerin yogunlugu
ve okuldaki informal iligkileri sebep olarak gostermislerdir. Yetersiz oldugunu belirten alti
katilmci ise buna gerekce olarak islerin ve miifredatin yogunlugunu, birlestirilmis sinif
tecriibesinin olmamasini ve donit almaktaki zorluklari siralamislardir. Egitim- 6gretim isleri
konusundaki muidiir yetkili 68retmen goriislerinden bazilari:

MY1: “Birlestirilmis siniflarda uzun yillar gorev yaptigim icin tecriibem var. Bu da
hatalarimizi azaltiyor ve plan programlar akict hale geliyor.”

MY4: “Birlestirilmis sinif okutup hem de birinci siniflart okutuyorum ben bir ve ikiyi.
Sinif mevcudunun kalabalik: birler 12 kisi, ikiler de zaten pandemi magduru
cocuklar oldugu igin, bir de iistiine ekstra miidiir yetkililik oldugu icin planlamada,
hani zaman kullaniminda sikinti yasiyyorum.”

MY8: “Ciinkii Oncesinde hep bir sinifin programini uygulamaya girince kolay
oluyordu. Simdi iki sinifin programini uygulamak, sinift ona gore diizenlemek
bayagi zor bir seymis. Yani birlestirilmis sinifin ne kadar zor oldugunu da 6grenmis
oldum béylece.”

MY11: “Ciinkii artik bu bizden mi kaynaklaniyor yoksa aliskanliklardan mi
kaynaklaniyor, zaman yénetimi diye bir sey yok zaten hocam. (...). 2 senedir
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internetim yok. Internetim olmadigi icin resmi isleri yapamiyorum bu da benim
biiro islemlerini ayiracagim zamani etkiliyor. Dogal olarak internet geldigi
zamanda da bu sefer acil bir yazisma oluyor. Yazilar1 kaydetmemiz gerekiyor. Bu
da ders zamanlarini etkiliyor. Anlatabiliyor muyum? Hani sunu diyemiyorum.
Dersler ile miidiir yetkililigi bir arada ben gétiiremiyorum sahsen. (linkii zaman
ayiramiyorum. Basina oturdugum zaman, teneffiiste otursam bile o teneffiis ders
saatine kayiyor. Ogle arast otursan yine yetistiremiyoruz o yiizden. O planlamayi
ben sahsen bu zamana kadar yapamadim.”

MY12: “Hani idareciligi bir kenara biraktigimizda, égretmenlik tecriibemden
kaynaklanarak acigimi kapattim.”

MY15: “Ciinkii beraber ¢calistigim arkadaslarimla bir samimiyet kurulduktan sonra
o idari denetim ya da egitim anlamindaki denetim biraz laubalilesiyor diyeyim.
Daha net bir sekilde denetlenmesini ve bu denetimin disaridan saglanmasinin
dogru oldugunu diisiintiyorum. Yani idarecinin, belki biiytik okullarda bu yapilabilir
ama ki saglantyor da zaten; ama miidiir yetkililikte cok kiiciik bir okuldasiniz ve
stirekli uzun stireli hatta ayni insanlarla berabersiniz. ‘Hadi getir defterini, ben seni
bir denetleyeyim.” ya da ‘Ben senin bugiin sinifina girecegim. Bakalim hangi
kazanimlardasin hangi konudasin.” denmesi biraz zor?”

MY16: “(Ogretmen denetimi) Yapamiyorum. O sey de yok bende. Nasil desem,
mesela bir smif yaptigim oluyor ki gizli gizli yapiyorum. Mesela 1-2 diger
égretmende. Gidiyorum, bilgisayarda, dikte yaparken ‘Aa, su cocuk nasilmis?’ Ama
yani hani alttan alta denetim yani, o sekilde yapabiliyorum? Anlatabiliyor muyum?
Defterine bakiyorum; ‘Sunu oku, bunu oku.’ gibi iste ‘Sunu da yaz.’ falan. O sekilde
yapabiliyorum. Yapabildigim kadar yapabiliyorum yani.”

Miidiir Yetkili Ogretmenlerin, Ogrenci Isleri Konusundaki Oz Yeterlik Algilari

Midiir yetkili 6gretmenlere, yapilan goriismelerde danismanlik hizmetleri, saglik hizmetleri,
yonlendirme gibi alanlar1 kapsayan 6grenci islerinin yonetimi alanindaki 6z yeterlik algilarina
dair goriisleri sorulmustur. Alinan yanitlara gore olusturulan Tablo.7 asagida sunulmustur.

Tablo 7: Miidiir Yetkili Ogretmenlerin Ogrenci Isleri Konusundaki Oz Yeterlik Algilar.

Yeterlik Durumu f Nedeni Kisiler f
MY5, MY6, MY7,
Yeterli . . MY10, MY13,
Yeterli tecriibe kazanmis olmak MY15, MY16, 8
(MY1, MY3, MY4, 12 MY18
MYS, MY6, MY7, Ogrenci sayisinin azhg1 MY1, MY4, MY5 3
MY10, MY11, MY13,
MY15, MY16, MY18) Bu alanda yeterli egitim almis olmak MY3, MY11 2
Rehberlik personeli eksikligi MY8, MY19
Kismen Yeterli 2
3
(MY2, MY8, MY19) Is cesitliligi ve fazlalig MY2 1
Yetersiz e O Tiss MY12, MY14,
(MYO, MY12, My14, 5  Leitim eksikligi MY20, 3
MY17, MY20) Tecriibe eksikligi MY9, MY17 2

Tablo 7 incelendiginde, 6grenci islerinin yonetimi alaninda, daha cok tecriibeden kaynakl olarak
12 midiir yetkili 6gretmen kendisini yeterli gérdiigi, ti¢ katilimcinin ise kendisini kismen yeterli
gordigl ortaya cikmaktadir. Tecriibe ve egitim eksikliginden dolay1 ise bes katilimcinin ise
kendisini yetersiz gordiigiinii anlasilmaktadir. Ogrenci isleri konusundaki 6z yeterliklerine dair
katilimcilarin goriislerinden bazilari su sekildedir:

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 64
Journal of Interdisciplinary Educational Research 2022; 6(11);55-75



Aktiirk, R. / Miidiir Yetkili Olarak Gorev Yapan Sinif Ogretmenlerinin Miidiiriin Gorev, Yetki ve Sorumluluklarim
Yerine Getirmekle ilgili Oz Yeterlilik Algilar1

MY?7: “Bir yoneticilik egitimi almadik. Yani hep béyle yaparak yasayarak 6grenme
diyebilirim. (...) Hani dedigim gibi ya bir iist mercideki milli egitime danisarak veya
baska bir miidiir yetkili arkadasimiza danisarak bu sekilde sey yaptik.”

MY17: “Bir siirii is var, ¢ocuklarinin saglik hizmet olarak yani. Biri yaralanirsa bir
sey yapiyorum ya da bir veliyle égretmen olarak gdériisiiyorum, miidiirii olarak
degil. Sonucta hani bir ‘Hastaneye gétiiriin.” Yani baskada yénlendirmiyorum.
Cocuklara; ‘Bol bol kitap okuyun.” demekten baska bir seyim yok idareci olarak da.
Hani hi¢ elimden bir sey geldigini diistinmiiyorum.”

MY19: “Yani, daha ¢ok hani okuma yazma lizerine, okudugunu anlama, dért
islemlere ancak zaten yetistirebiliyoruz. Ben dedigim gibi, yani bu rehberlik konusu
biraz daha nasil diyeyim, alaninda uzman kisilerin vermesi gereken bir konu
aslinda ve ¢cok da énemli. Ozellikle kirsalda ¢calisan arkadaslar igin ¢ok énemli. Ya
ben bu konuda genellikle sikistigim zaman ya bir rehabilitasyon merkezinden
yardim aliyorum ya da tanidigimiz rehberlik 6gretmeni varsa, hani “Bu ¢ocugun
boyle bir stkintist var. Ne yapabiliriz?”, iste; “Cocuk okumaya karsi isteksiz.” ya da
“Ailesinde yasadigi sorunlar, stirekli okul ortaminda diglaniyor. Bu ¢ocuga nasil
yardimci olabiliriz?” tarzinda. Hani kendimi o bakimdan biraz yetersiz gériiyorum”

Miidiir Yetkililik / Idarecilik Kidemi Ile Oz Yeterlik Arasindaki iliski Durumu

Idarecilik gorevlerinin dort temel alanina dair sorulan 6z yeterlik algilarina gore, mudiir yetkili
o0gretmenlerin cevaplari, verilerin analizi béliimiinde belirtildigi sekilde puanlanmistir. Bu
puanlamaya gore en diisiik puan “ii¢” (ii¢), en yiiksek puan ise “12” (on iki) olmaktadir. Idarecilik
kidem yil1 araliklari da eklenen Tablo.8, asagida verilmistir.

Tablo 8. Miidiir yetkili 68retmenlerin 6z yeterlik puanlari.

Egitim-Ogretim

idari isler Personel isleri isleri Ogrenci Isleri z
]
= = = = e
KOD £ g g g i
> > > > =
— o = — o N — = = — =) S S
T & £ % & § % & § % & § &g 2o
MY1 v v v v 12 11-15
MY2 v v v v 9 0-1
MY3 v v v v 9 1-5
MY4 v v v v 9 0-1
MY5 N v v v 9 6-10
MY6 v v v v 11 0-1
MY7 v v v v 10 1-6
MYS v v v v 10  11-15
MY9 v v v v 8 6-10
MY10 v v v v 9 0-1
MY11 v v v v 9 6-10
MY12 v v v v 6 0-1
MY13 v v v v 9 1-5
MY14 v v v v 5 0-1
MY15 v v v 9 6-10
MY16 v v v v 9 0-1
MY17 v N v v 4 0-1
MY18 v v v 10 6-10
MY19 v N v v 9 6-10
MY20 v v N 9 1-5
42 48 40 47

Tabloda her alana gore toplam puan degerleri de hesaplanmis ve en yiiksek 6z yeterlik algisinin
48 puanla personel isleri konusunda gerceklestigi goriilmustiir. Bunu sirayla; 47 puanla 68renci
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isleri ve 42 puanla idari isler takip etmistir. En dusiik 6z yeterlik algis1 puani ise, 40 puanla
egitim-6gretim isleri alaninda gerceklesmistir.

Idarecilikte gegirilen siire araliklarina gore bireysel 6z yeterlik algilar1 puanlarinin ortalamalari
alindiginda ise ortaya ¢ikan grafik asagida gosterilmistir.

0-1 1--5 6--10 11--15
idarecilik Siiresi Araliklar: (Y11)

[EnN
[\S}

—_
(=]

ee]

(o)}

S

N

0z Yeterlik Puan Ortalamalari

Sekil 2. idarecilik Kidem Yil1 Araliklarina Gére Oz Yeterlik Puan Ortalamalari

Sekil 2’de ortaya konulan verilere bakildiginda; miidiir yetkili 6gretmenlik gorevine yeni
baslamis, heniiz idarecilikte bir yilim1 doldurmamis olan katihmcilarin 6z yeterlik puan
ortalamasi sekiz puan iizerinden 3,75 olarak gerceklesmistir. Kidem yili biraz daha arttiginda,
yani 1-5 yil aralifindaki katilimcilarda bu puan 5,25’e ¢cikmaktadir. 6-10 yil arasinda idarecilik
yapmis olanlarda 5,60’a, 11-15 yil arasinda idarecilik tecriibesine sahip olanlarda ise 6,33’e
ylikselmektedir. Bu sonuglara gore, kidem yili arttiginda 6z yeterlik algisinin da arttig1 sonucuna
varilabilir.

Miidiir Yetkili quetmenlerin, Yetersizlik Hissettikleri Alanlardaki Yetersizliklerinin Nasil
Giderilebilecegine Yénelik Onerileri

Gorusiilen mudir yetkili 6gretmenlere, kendilerinde gordiikleri yetersizliklerin giderilebilmesi
icin kendi kendilerine ya da kendi dislarindaki etmenler (Bakanlk, YOK, yerel yonetimler vb.)
tarafindan yapilabilecekler {lizerine tavsiyeleri sorulmustur. Alinan cevaplara gore elde edilen
sonuclar asagida Tablo.9’da gosterilmistir.
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Tablo 9: Miidiir Yetkili Ogretmenlerin Yetersizliklerinin Giderilebilmesine Yonelik Onerileri.

Oneri Durumu f  Oneriler Kisiler f

MY4, MY6, MY10,
MY12, MY13, MY14, 9
MY16, MY19, MY20

Bireysel olarak MY6, MY9, MY12,

Tecriibeli idarecilerle/midiir yetkili 6gretmenlerle
iletisim giliclendirilmeli

yapilabilecekler 15 Sosyal medya etkin kullanilmali MY14, MY17 5
. - , - . MY5, MY8, MY10,
Velilerle irtibat gli¢lendirilmeli MY11 4
Okul yonetimi ile ilgili mevzuat iyi bilinmeli MY5, MY18 2
YOK tarafindan 4 Universitelerde kéy okullarindaki staj, idari egitim MY3, MY5, MY14, 4
yapilabilecekler yoniinden yogunlastiriimal MY18
MY2, MY3, MY5, MY6,
Birlestirilmis siniflardaki midir yetkili MY7, MY8, MY9,
o0gretmenlerin ihtiyaclarina uygun, uygulamali MY10, MY12, MY13, 15
hizmet ici egitimler/seminerler verilmeli MY14, MY17, MY18,
MY19, MY20
Miidiir yetkili 6gretmenlerin idari isleri azaltilmali MY10, MY15 2
Uygulamadaki o.gretllm programlari, birlestirilmis MY9, MY15 2
siniflarda seyreltilmeli
Bakanhk Midir "yetkili 6gr.et.menli]'< uygu.lama.51 kaldirilarak, MY10, MY17 2
yakin kéyler tek bir idareciye verilmeli
tarafindan 16 . <
L Zimre toplantilari cogaltilmal MY9 1
yapilabilecekler Meslekteki ilk yil, biiyiik okullarda staj olarak
tamamlanmal MY5 !
Ogrenci sayisina bakilmaksizin hizmetli verilmeli MY14 1
Okullarin altyapr sorunlari bakanligin olusturacagi MY10 1
ekipler tarafindan ortadan kaldirilmali
Blrle§t1r11r31.1§ s¥n1fll okullara yonelik amirlerin MY15 1
algilar degismeli
Amirler ilgi gdstermeli/yonlendirmeli MY7 1
Sosyal kiiltiirel alanlardaki faaliyetler arttirilmali MY1 1

Yetersizliklerin nasil  giderilebileceg§ine yonelik tavsiyeleri sorulan midir yetkili
o0gretmenlerden bu konuda goéris bildirmeyen hicbir katihmci olmamistir. Bildirilen goriisler
Tablo 9'da goriildiigii lizere; bireysel olarak yapilabilecekler, YOK tarafindan yapilabilecekler ve
bakanlik tarafindan yapilabilecekler seklinde ii¢ ana baslk altinda siniflandirilmistir. Gorts
bildiren 20 katilimcinin tavsiyeleri 16 baslik altinda birlestirilmistir. Frekansi en yliksek goriis
15 kez ile 6zellikle uygulamal sekilde diizenlenecek seminerler ve hizmet ici egitim kurslarinin
yapilmas1 tavsiyesi olurken; onu dokuz tekrar ile tecriibeli idareci ve midir yetkili
ogretmenlerle iletisimin siklastirilmasi 6nerisi takip etmistir.

Bu konuda tavsiyesini belirten MY18 kodlu midir yetkili 6gretmen; “Yalniz bizim maalesef
miidiirliigiimiiziin ve bakanligimizin egitim stratejisi daha cok; egitim almis olan kigsilerin
seminerlerde slaytlart okuyarak egitim vermeleri. Bunun da ¢ok etkili oldugunu diistinmiiyorum.
(...) Ama ben kendi meslek hayatim boyunca bir defa uygulamali egitim alma sansim oldu. Bu da
miidiirliigiimiiziin yaptigir bir ¢alismaydr: ilk yardim kursu, benim icin cok faydali gecti. Ciinkii
uygulamaliydl. Hepimizi bir salona doldurup 200 kisiye seminer vermediler. Yirmi beger, otuzar
kisilik kiiciik gruplarla, egitmen basimizda olarak, hem uygulamali hem sézlii sinavla bir egitimden
gecmistik ve onun hayatimdaki yeri ¢ok ayri olmustu. Béyle bir egitim bekliyorum mesela.”
seklinde goriis bildirmistir. MY14 kodlu égretmen ise goriislerini; “Universitede bununla ilgili bir
seyler yapilabilir. Yani sonugta bir stirii miidiir yetkili dgretmen var. Neden bununla ilgili hicbir sey
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gosterilmiyor okullarda. Ya da ben BILSEM’e yénlendireceksem neden liiniversitelerde BILSEM
yokmus gibi bir egitim veriliyor ya da RAM’a yénlendireceksem bir cocugu, neden hi¢ kimse
RAM’dan bahsetmiyor? RAM’a nasil yonlendirir bir miidiir, dgretmen dgrenciyi? Neden bundan
kimse bahsetmiyor? Bunlar karsilastigimiz problemler.” diyerek belirtmistir. MY13 kodlu miidiir
yetkili 6gretmen ise genel tavsiyelerin aksine; “(Universitelerde) Birlestirilmis siniflarla ilgili
okutulmali da miidiir yetkili 6gretmenlik ile ilgili, o yani tecriibe kazandik¢a olacak bir sey zaten
hocam. Bu éyle okumakla falan olmaz.” diyerek, tecrilbbenin 6nemi tizerinde durmustur.

SONUCLAR ve TARTISMA

Calismanin bu boéliimiinde, miidiir yetkili 6gretmenlerin 6z yeterlik algi seviyeleri ile ilgili
tespitler ve 6z yeterligin yiikseltilmesine yonelik dneriler sunulmaya calisilmistir. Birlestirilmis
siifli okullarda mudiir yetkili 6gretmen olarak gérev yapan sinif 6gretmenlerinin; midiriin
gorev, yetki ve sorumluluklarina dair 6z yeterlik algilarinin arastirildigi bu calismada; miidiir
yetkili 6gretmenlerin kendilerini personel isleri alaninda yeterli gordiikleri; okul isletmesi,
o0grenci isleri ve egitim-6gretim isleri alanlarinda kismen yeterli gordiikleri sonucuna
ulasilmistir. Yonetmelik geregi ilistlenmek durumunda kaldiklar1 bu gorev icin uygulamali ve
amaca yonelik egitimler almaya gonilli olan bu Kkisiler, tecriibesizlikten ve is yiikiiniin
fazlaligindan dolay1 yiprandiklarini ifade etmektedirler.

Oz yeterlik algis1 arastirmasi olmasi nedeniyle diger ¢alismalardan bir yoniiyle ayrilan bu
calismada, midiir yetkili 6gretmenlerin neleri yapip yapamadiklarindan ziyade, kendilerini
belirtilen alanlarda yeterli gérip gormedikleri arastirilmistir. Alanlara gére genel 6z yeterlik
puan ortalamalarina bakildiginda mudiir yetkili 6gretmenlerin yalnizca personel isleri alaninda
kendilerini yeterli gordiikleri, diger alanlarda kismen yeterli gordiikleri tespit edilmistir.
Arastirma sonucunda, 6z yeterlik algisinin, diger arastirmalarda tespit edilen sorunlarla genel
anlamda ortistigl belirlenmistir. Bu arastirmada en disiik 6z yeterlik algisindan en yiiksege
dogru siralanisy; egitim-6gretim isleri, okul isletmesi ile ilgili islemler, 6grenci isleri ve personel
isleri seklinde gergeklesmistir. Bingol (2002), Arslan (2013), Dal (2016) ile Kubang ve Sama’'nin
(2017) arastirmalarinda en ¢ok sorun yasanilan alandan en aza dogru siralanisi; okul isletmesi,
egitim 6gretim isleri, 68renci isleri ve personel isleri seklindedir. Ttim bu arastirmalarda mudiir
yetkili 6gretmenlerin en az sorun yasadig1 ve en yiiksek yeterlik hissettigi alan, daha c¢ok
personel sayisinin azhifina dayandirilarak, personel isleri alani olarak belirlenmistir. En fazla
sorun yasanan ilk iki alan ise okul isletmesi ve egitim-6gretim isleri alanlari olarak tespit
edilmistir. Bu calisma diger calismalara goére yalnizca ilk iki alanin siralamasi bakimindan
degisiklik gostermektedir. Buna gore genel anlamda 6z yeterlik algisinin, zorlanilan islere gore
sekillendigi sdylenebilir.

Arastirmada yoOnetim alanlarina gére sorulan sorular ele alindiginda ise durum sirasiyla su
sekildedir:

Okul Isletmesi Alaninda

Bu calismada goriislerine basvurulan midiir yetkili 6gretmenlerin, okul isletmesi alaninda
kendilerini kismen yeterli gordiikleri bulgusuna ulasimistir. Ortalama puanlara gore, okul
yonetiminin diger alanlarina nispeten dusiik sayilabilecek bir 6z yeterlik algisi puanina sahip
olundugu goriilmiistiir. Oz yeterlik algilar yeterli olanlar bunu tecriibeye baglarlarken, kendini
yetersiz ve kismen yeterli gorenler ise bunu is yiikiiniin fazlaligina (Ocakc1 ve Samanci, 2019),
tecriibesizlige (Dos ve Sagir, 2013) ve miidiir yetkililik iizerine bir egitim almamalarina
baglamislardir. Aydemir’in (2016) arastirmasinda genellikle, Akdogan’in (2007) arastirmasinda
ise siklikla sorun yasadiklari sonucu alinirken, Dal'in (2004), D6és ve Sagirin (2013)
calismalarinda ise, okul yonetimi ilgili isler en cok zorluk yasanan alan olarak tespit edilmistir.
Dal'in (2016) arastirmasinda bazen sorun yasandig tespitinde bulunulmustur. Basaran (1996),
okul yoneticisini; “Etkili egitim yonetimi icin, yonetim is ve islemlerini planlayan, okulun tiim
kaynaklarini ve giiglerini orgiitleyen ve esgiidiimleyen, okulun is gorenleri ile etkili iletisim
kuran, okulu amacglarindan saptirmamak ve etkili calismasini saglamak icin eylemleri, isleri ve
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islemleri denetleyen kisidir.” (Akt. Yakut, 2006) seklinde tanimlamaktadir. Buna gore
okullardaki etkili egitimin saglanmasinin 6n kosulu; okul idarecisi tarafindan okul yonetiminin
ideal bir sekilde gergeklestirilmesidir. Katiimcilarin, lisans diizeyinde okul y6netiminin nasil
olmasi gerektigi konusunda yeterli bir egitim almadiklari1 sonucu ortaya cikmaktadir.

Personel Isleri Alaninda

ikinci béliimde, miidiir yetkili 6gretmenlerin personel islemleri konusundaki 6z yeterlik algilar
arastirilmistir. Genellikle personel azligindan ve bu konulara midiir yetkililikten 6nceki
o0gretmenlik tecriibeleri zamanlarindan da asina olmalar1 gibi nedenlerden dolayi, en yliksek 6z
yeterlik algisi puanina sahip olan alanin personel isleri alani oldugu tespit edilmistir. Bu sonug;
Arslan (2013), Aydemir (2016), Akdogan (2007), Dos ve Sagir (2013) ve Dal'in (2016)
calismalan ile paralellik gostermektedir. Yine buradan hareketle, 6z yeterlik algisinin, sorun
yasanmayan alanlarda daha yiiksek oldugundan séz edilebilir. Miidiir yetkili 6gretmenlik
gorevine yeni baslamis olan baz1 6gretmenler, bu alanda heniiz kendilerini test edebilecekleri bir
durumla karsilasmadiklarindan dolay1 kendilerini kismen yeterli gordiiklerini dile
getirmislerdir. Miidir yetkililik tecriibesi olmamasi ve bazi personel islemleri konusunda iist
mercilerle iletisim kopuklugundan dolay1 kendini yetersiz géren miidiir yetkili 6gretmenler de
mevcuttur. Genellikle personel azlifindan dolay1 sorun yasanmamasindan, hatta bu goreve yeni
baslamis olduklarindan dolay1 kendilerini test edecek herhangi bir islemle karsilasmamis
olmalarindan kaynakli goriinen 6z yeterlik algis1 yiiksekligi yaniltici olabilir (Arslan, 2013). Zira
ilk kez bir personel islemi ile karsilastiginda ne yapacagini bilemeyen bir midir yetkili
o0gretmenin, kaygi seviyesi yiikselebilir. Bu durumun; hem lisans diizeyinde bu alana yo6nelik
olarak egitimin arttirllmasina hem de idarecilerin, aylik olagan toplantilar, anlik mesajlasma,
sosyal medya uygulamalar1 gibi araglar iizerinden iletisimlerinin gii¢lendirilmesi (Dal, 2016)
gerektigine isaret ettigi soylenebilir.

Egitim-Ogretim Isleri Alaninda

Midiir yetkili 6gretmenlerin, genellikle is yogunlugu nedeniyle, diger alanlara oranla en diisiik
0z yeterlik algis1 puanina sahip olduklar1 alanin egitim-6gretim isleri alani oldugu tespit
edilmistir. Miidur yetkili 6gretmenler ortalama olarak kendilerini bu alanda kismen yeterli
gormektedirler. Aydemir’in (2016) ve Dal'in (2016) arastirmalarinda da bazen diizeyinde sorun
yasadiklar1 tespit edilen bu alandaki sonuglar ile bu c¢alismanin sonuglar1 Ortiisiyor
goriinmektedir. Kendini yeterli géren alt1 katiimcidan dérdi bunu tecriibeye baglamislardir. Bu
konuda birden fazla smifla ayni anda ilgilenmek zorunda kalinmasinin yaninda idarecilik
gorevlerinin getirdigi is ylikiinii kaldirmakta zorlanan midiir yetkili 6gretmenler icin ¢6zim
tretilmesi gerekliligi ortadadir.

Miidiir yetkili 6gretmenler, kiiciik bir okulda olmaktan dolayi, diger 6gretmenlerle informal iliski
icine girdiklerini ve bu nedenle denetim gorevlerini yapmakta zorluk ¢ektiklerini belirtmislerdir.
Bu durum, bu okullara her egitim 6gretim doneminde maarif miifettislerinin rehberlik (Gozler,
2009) ve denetim amach gelmeleri gerektigine isaret etmektedir.

Ogrenci Isleri Alaninda

Dordiinct boliimde, miidiir yetkili 68retmenlerin 68renci isleri konusundaki 6z yeterlik algilar
arastirilmis ve kismen yeterli olarak en yiiksek ikinci 6z yeterlik algisina sahip olduklari
belirlenmistir. Daha ¢ok gecmis tecriibeler olmak iizere, alanda yeterli egitim almis olmak ve
0grenci sayisinin azlig1 gibi nedenlerden dolay1 ¢ok fazla sorun yasanmadigi icin 6z yeterlik
algisinin yiiksek oldugu tespit edilmistir. Bu alanda 6z yeterlik algisi diisiik olanlarin buna sebep
olarak belirttikleri gerekceler ise; 6zellikle 6grenci yonlendirme gibi alanlar icin egitim ve
rehberlik personeli eksiklikleri, bunun yaninda tecriibe eksikligi ve tiim alanlarla birlikte is
yukiniin fazlaligidir. Arslan’in (2013), Aydemir’in ve (2016) Dal'in (2016) arastirmalarinda da
sorun yasanma sikliginin hicbir zaman seklinde olmasi, 6z yeterlik algis1 bu ¢alisma ile kismen
ortiismektedir. Akdogan’'in (2007) yaptig1 calismada ise bu ¢alismalardan farkl olarak, en fazla
problemin 6grenci islerinde yasandigi belirtilmektedir.
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Siirekli gelisen ve degisen egitim diinyasinin bu yapisina binaen degisiklik yasayan Milli Egitim
Bakanligi kurumlarinin ve isleyisinin, yliksek6gretim kurumlarinca da takip edilerek, lisans
egitiminin siirekli giincellenmesinin miidiir yetkili 68retmenlere bu konuda bir fayda saglayacagi
soylenebilir. Kisa zamanli hizli degisimler icin ise hizmet ici egitimlerin 6gretmenler tarafindan
talep ve takip edilmesinin, kendi 6z yeterlikleri acisindan bir gereklilik oldugu diisiiniilebilir.
Ozdemir, Ozdemir ve Giil (2020) yaptiklar1 calismada hizmet ici egitimlerin teorik alanin digina
¢ikamadigini, islevsiz ve yeterlilikten uzak oldugunu vurgulamislardir. Ancak buradaki teorik
vurgusuna dikkat etmek gerekir. Ciinkii goriisiilen miidiir yetkili 6gretmenlerin ifadeleri, bu
kurslarin uygulamali olmasi gerektigine isaret etmektedir.

Ogrenci sayisinin azhgindan dolayr bu okullara rehberlik personeli verilemeyecegi asikardir.
Ancak bu 6grencilerin de profesyonel anlamda rehberlige ihtiyaclar1 vardir (Dal, 2016). Simif
o0gretmenligi boliimi mezunu olan bu 6gretmenlerin, rehberlik alanindaki bilgilerinin kisith
olmasi, bakanligin bu konuda bir ¢dziim bulmasi gerektigine isaret etmektedir.

Miidiir Yetkililik / Idarecilik Kidemi Ile Oz Yeterlik Arasindaki Iliski Durumu

Calisma sonucunda, miidiir yetkililikte ve kadrolu yoneticilikte gecen toplam stirenin fazla
olmas1 durumunda 6z yeterlik algilarinin da fazlalastigi belirlenmistir. Midirliikk, midiir
yardimciligt ve midiir yetkililikte gecen toplam siireleri belirlenen ¢alisma grubundaki
ogretmenlerin, idari kidemleri arttikca 6z yeterlik algilarinin da arttigi saptanmigtir. Oz yeterlik
algis1 eksikliginin kaygi durumunu ylikselterek basariy1 diistirdiigli géz oniine alindiginda, lisans
esnasindaki uygulamali idari staj gibi miidiir yetkililik 6ncesinde tecriibeyi artirabilecek
girisimlerin faydali olacagi yorumunda bulunulabilir. Ancak Akdogan’in (2007) arastirmasina
gore ise mesleki kidemin, okul yonetimi alanlarinda sorun yasanmasi lizerine etkisi olmadigi
tespit edilmistir.

Miidiir Yetkili Ogretmenlerin Onerileri

Altinc1 béliimde, miidir yetkili 6gretmenlerin 6z yeterlik algilarinin ytikseltilmesine yonelik
onerileri arastirllmistir. Alinan oOneriler; bireysel olarak yapilabilecekler, bakanlik tarafindan
yapilabilecekler ve Yiiksekogretim Kurulu (YOK) tarafindan yapilabilecekler olarak ii¢ ana baslhik
altinda toplanmistir. En fazla frekansa sahip goriis 15 tekrar ile uygulamal hizmet i¢i egitimlere
agirlik verilmesi olmustur. En hizh, en pratik yontem olarak; Ocakci ve Samanci (2019), Ozdemir,
Ozdemir ve Giil (2020), Kili¢ ve Abay (2009), Karayel (2017), Durdudiler (2019), Gozler (2009),
Dal (2004), Akdag (2014), Keser-Ozmantar ve Civelek (2017), Ustiin ve Cam (2016) da
arastirmalarinda ayni oneriye yer vermislerdir. Ancak Akdogan'in (2007) arastirmasina gore
hizmet ic¢i egitimlerin, midir yetkili 6gretmenlerin sikinti ile Kkarsilasip karsilasmama
konusunda farkliliga neden olmadig1 saptanmistir. Bu Oneriyi, tecriibeli idarecilerle/miidiir
yetkili 6gretmenlerle irtibatin gliclendirilmesi 6nerisi takip etmistir. Bu, ayn1 zamanda miidiir
yetkili 68retmenlerin kendilerini yalniz hissederek, 6z yeterlik algisi eksikligi yasamalarinin da
ontline gecebilecek bir calisma olabilir. Benzer 6neri Sidekli, Coskun ve Aydin (2015), Dos ve
Sagir'in (2013) ¢alismalarinda da gorulmiistiir.

Miidiir yetkili 6gretmenler birlestirilmis siniflarda uygulanan 06gretim programlarinin
hafifletilmesi 6nerisinde bulunmuslardir. Bu 6neri ayn1 zamanda Aydemir (2016), Giirel, Capar
ve Kartal (2014), Karayel (2017), Ozdemir, Ozdemir ve Giil (2020) ve Gozler'in (2009)
onerilerinde de yer almaktadir. Boyle yapilirsa, bir 6gretmenin iizerine diisen yiik azalacak,
verilmesi gereken kazanimlarin basariyla verilme orani yiikselecek ve boylece 6gretmenin 6z
yeterlik algisi yiikselebilecektir.

Katilimcilar, velilerle irtibatin giiclendirilerek okul aile birliklerinin islerlik kazandirilmasi
onerisinde bulunmuslardir. Bu, basarilabilirse miidiir yetkili 6gretmen koyde kendini yalniz
hissetmeyecek, okulun sorunlar1 bir nebze daha kolay c6éziime kavusturulabilecektir. Benzer
oneriler; Giirel, Capar ve Kartal (2014), Karayel (2017), Sidekli, Coskun ve Aydin (2015) ve
Gozler’in (2009) calismalarinda da yer almistir. Meslegin ilk yilinda sehir merkezindeki tam
tesekkiillii, miistakil simifl1 bir okulda staj yapma 6nerisi de benzer sekillerde Keser-Ozmantar ve
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Civelek (2017), Giirel, Capar ve Kartal (2014), Kilig ve Abay (2009) ve Akdag'in (2014)
onerilerinde yer almaktadir. Boyle bir calismanin, tecriibeyi artiracagindan dolayi, 6z yeterlik
algisini ylikseltebilecegi soylenebilir.

Midiir yetkili 6gretmenlerin en c¢ok sorun yasadiklari alanlardan biri de bir¢cok resmi
gorevlerinin yaninda okulun hizmetli islerini de yerine getirmektir. Bu konuya deginen bir
goriismeci, 0grenci sayisi kac olursa olsun her kdy okuluna mutlaka bir hizmetli verilmesi
gerektigini belirtmistir. Glines ve Sahin (2021), Dal (2004) da calismalarinda bu 6neriye yer
vermislerdir.

Midiir yetkili ogretmenlerin en c¢ok sorun yasadiklari ve 6z yeterlik sikintis1 cektikleri
alanlardan birinin de okulun alt yapi1 sorunlarini ¢6ziime kavusturmakta yasadiklar1 zorluklar
oldugu tespit edilmistir. Katilimcilardan, devletin bu okullara daha fazla 6denek ayirarak tiim alt
yap1 sorunlarini gecikmeye mahal vermeden tamamlamasi gerektigi onerisi de gelmistir. Giirel,
Capar ve Kartal (2014), Giines ve Sahin (2021), Gozler (2009), Ocakci ve Samanci (2019) da bu
Oneriyi calismalarinda belirtmislerdir.

Uzerindeki is yiikii fazla olan miidiir yetkili 6gretmenlerin islerini daha rahat yapabilmeleri icin,
birlestirilmis smif uygulamasi yapilan okullardaki idari islerin azaltilmasi oOnerisi de
soylenmistir. Ayni 6neri Kocabas ve Diiztas'in (2011) ¢alismasinda da yer almistir. Mevcut
durumda, stratejik plan gibi baz1 ¢alismalar birlestirilmis sinifli okullardan beklenmiyor. Buna
benzer bazi biirokratik ¢alismalardan da bu okullarin muaf tutulmasinin, miidiir yetkili
ogretmenlere fayda saglayacagi soylenebilir.

Miidiir yetkililik uygulamasinin kaldirilmasi ve birlestirilmis sinifli okullarin idaresinin en yakin
miistakil miidirliigii bulunan okula verilmesi 6nerisi de dile getirilmistir. Benzer 6neri Kocabas
ve Diiztas’'in (2011) calismasinda da yer almistir. Ancak bu oneri hayata gecirilirse, yerinden
yonetim anlayisina ters olabilecegi, aninda miidahale gerektiren durumlarda isleri
yavaslatabilecegi ve kendisine birden fazla okul baglanan merkezi okul idarecilerinin is ytliklerini
¢ok fazla artirabilecegi cikariminda bulunulabilir.

Bir miidir yetkili 6gretmen icin gerekli olabilecek tecriibenin lisans egitimi sirasinda
kazandirilmasi, meslege yeni baslayan oOgretmenlerin 6z yeterlik algilarinin daha yiiksek
olmasini saglayarak, basariy1 da artiracagi diisiiniilebilir. Bunu saglayabilmek icin, lisans egitimi
sirasinda yonetimle ilgili derslere daha fazla yer verilmesi, birlestirilmis sinifli okullarda
kesinlikle staj yapilmasi ve bu stajin idari islerde yogunlastirilmasi fikri 6nerilmistir. Bu alandaki
oneriler Keser-Ozmantar ve Civelek (2017), Kili¢ ve Abay (2009), Karayel (2017), Sidekli,
Coskun ve Aydin (2015), Giines ve Sahin (2021), Gozler (2009) ve Akdag'in (2014)
calismalarindaki 6nerilerle benzerlik gostermektedir.

Ogretmenleri ilgilendiren mevzuatin miidiir yetkili 6gretmenler tarafindan iyi bilinmesi énerisi
Gozler'in (2009) calismasiyla; amirlerin miidiir yetkili 6gretmenlerle daha cok ilgilenerek
sorunlarini dinlemesi 6nerisi ise Karayel'in (2017) ¢alismasiyla benzerlik gostermektedir. Yine
birlestirilmis sinifli kdy okullarindaki sosyal-kiiltiirel faaliyetlerin artirilmasi onerisi, Dal'in
(2004) cahismasindaki; ziimre toplantilarinin cogaltilmasi onerisi ise, Keser-Ozmantar ve
Civelek'in (2017) c¢alismasindaki onerilerle paralellik gostermektedir. Goriismecilerin
onerilerinde yer alan, meslekle ilgili sosyal medyanin etkin olarak kullanilmasi 6nerisi ise miidiir
yetkili 6gretmenlerin teknolojik gelismelere adapte olduklar: seklinde yorumlanabilir.

Oztiirk (2007) calsmasinda, birlestirilmis simfli okullarda gérev yapan &gretmenlerin,
koylerden bir an evvel kurtulmak diisiincesinde olduklarimi belirtmektedir. Bu arastirma
kapsminda katilimcilarla yapilan goértiismeler sonucunda, birlestirilmis sinifli okullara yonelik
zihinlerde yer alan, bu okullardan basari beklenmeyecegi algisinin artik yikilarak, yeni bir bakis
acisinin  kazandirilmas: gerektigine yonelik oneri gelmistir. Bu oOneri, miidir yetkili
o0gretmenlerin bu okullara yonelik olumsuz algidan rahatsiz olduklarinin ve birlestirilmis sinifli
okullari sahiplendiklerinin bir gostergesi olarak yorumlanabilir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 71
Journal of Interdisciplinary Educational Research 2022; 6(11);55-75



Disiplinlerarasi Egitim Arastirmalar: Dergisi

Sonug olarak; bircok isi ayni anda yapmaya calisan ve genelde meslekte ya da idarecilikte
tecriibesiz kisiler olan miidiir yetkili 6gretmenlerin 6z yeterlik algilarinin yiikseltilmesi
onemlidir. Merkezden uzakta gorev yapan bu Kkisilerin kendilerini yalniz ve terkedilmis
hissetmemeleri, idari bilgi ve deneyimlerinin artirilmasi gerekmektedir. Bunlar ayni zamanda,
basar1 artisini da beraberinde getirebilecek calismalardir. Bunu saglamaya yonelik oneriler
asagida sunulmustur:

Oneriler

v' Tecriibe arttik¢a 6z yeterlik algisinin yiikseldigi tespit edilen bu ¢alismaya gore, sinif
O0gretmenligi lisans ogrencilerine birlestirilmis sinif ve midiir yetkililik tecriibesi
kazandirmak icin, lisans egitimi esnasinda daha fazla uygulamal birlestirilmis sinif staji
yaptirilabilir.

v Gorev esnasinda mudiir yetkili 6gretmenlere, daha ¢ok uygulamali hizmet i¢i egitim kurs
ve seminerleri verilebilir.

v' Midiir yetkili 6gretmenleri en ¢ok zorlayan eksikliklerden biri olan hizmetli eksikligini
gidermek icin, ISKUR-TYP biinyesinde her okula o kdyde ikamet eden bir hizmetli
verilebilir.

v' 1l ve ilge milli egitim miidiirliikleri biinyesinde olusturulacak takip ekipleri ile bu okullar
zaman zaman ziyaret edilerek temel alt yap1 sorunlarn tespit edilip giderilebilir. Bu
sayede miidiir yetkili 6gretmen asil isi olan egitim-6gretime daha fazla zaman ayirarak
basariy ylikseltebilir.

v/ Miistakil midirligi bulunan okullardan beklenen bazi g¢alismalardan, birlestirilmis
sinifli okullar mimkiin oldugu kadar muaf tutulabilir. Bu sayede miidir yetkili
Ogretmenlerin is yiikii azaltilabilir.

v' Tecriibesiz midir yetkili 6gretmenlerle tecriibeli olanlarin yardimlagsmasini saglamak
amaciyla il ve ilge milli egitim miidiirliiklerince her ay diizenli olarak miidir yetkili
O0gretmenler bulusmalari/toplantilari organize edilebilir.

Arastirmacilara Oneriler

v" Bu c¢alisma meslekte biraz daha tecriibe kazanmis kisilerin mudiir yetkili olarak gorev
aldig1 bir ilcede yapilmistir. Ayni calisma, yeni atanan ve mesleki tecriibesi heniiz
bulunmayan 6gretmenlerin yogun olarak miidiir yetkililik gérevini listlendigi yerlerde de
yapilabilir.

v Birlestirilmis sinifli okullarda mudiir yetkili olmayan 6gretmenlerin de 6z yeterlik
algilar arastirilabilir.
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Abstract

This study is carried out to determine the principal authorized classroom teachers' self-sufficiency in their
administrative duties. This, an awareness can be created to enhance the surveyed lack of self-sufficiency
and to provide needed success. In this study, phenomenology pattern is used. With the decision modeling
method, 20 principal-authorized classroom teachers working in multigrade schools in a district of Samsun
constitute the sample of this study. By using zoom and making phone calls, six questions are answered in
semi-structured interviews. Data is analyzed by using descriptive analysis. It has been revealed that the
principal authorized classroom teachers have experience the more they have self-sufficiency perception
about themselves. Starting from the most self sufficiency level to the least the teachers have about the
duties at school are listed as personnel affairs, student affairs, school administration affairs and teaching
and training affairs. Principal authorized classroom teachers suggested to attend more effective inservice
cources and seminars.

Keywords: Teacher with Princiapl Authorization, Self-Efficacy, Multigrade Class.

INTRODUCTION

For societies to lead an ideal life depends on the ideal upbringing of the individual, the smallest
part of the society. The definition of human capital received some criticism when it was first put
forward (Nafukho, Hairston ve Brooks, 2004), though investing in human capital has since
become the center of the strategies of OECD countries (OECD, 1998). "Education is considered
the most important element of human capital (Schultz, 1993), as it serves to increase it (Belfield,
2000)." (as cited in Durgun, 2008:133).

Schools (Tung, 2012) have existed as the first and most important education centers throughout
the ages, changing their shape and content (Tehsil, 2021). Making education obligatory for all
their citizens through legal regulations (Coskun, 2020), states have tried to bring this
contribution to human capital even to the remote places in the land (Kilig & Abay, 2009). As
schools became institutionalized and widespread on a massive scale after the industrial
revolution (Tung, 2012), their administration has evolved towards a scientific approach,
specialization, and division of labor (Baransel, 1993), becoming ever more significant. This
administration was given to principals, defined with various duties, authorities, and
responsibilities (Baltac1,2017).

During these processes, schools in urban areas can be institutionalized sufficiently. However,
schools in rural areas have met specific problems like low population (Oztiirk, 2002: 21),
insufficient students (Cinar, 2004: 21; Erdem, 2004: 15), lack of financial possibilities (Erdem,
2004: 15), and geographical conditions (Dogan, 2000: 9). These have pushed states to seek
different solutions. Emerging as a solution to some of these problems, multigrade class teaching
(Little, 1994), has been implemented in many countries like Greece, Finland (Koksal, 2005), EU
countries, the USA, Canada, and Japan. It has been performed in Turkey for years (Fidan &
Baykul, 1993; Mason ve Stimson, 1994; Brown ve Martin, 1989). According to Miller (1991),
"multigrade class teaching has emerged for similar reasons across almost all countries.
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Multigrade classes have been formed to serve as a temporary remedy against financial
concerns." (as cited in flter, 2015: 1453)

Based on the principle of integrating students of different ages in the same class with a single
teacher, this practice (Binbasioglu, 1999), often involves assigning one teacher to four classes
according to the number of students and classrooms in the school. However, different
combinations have occurred, like combining the first and second grades and the third and fourth
grades, or keeping the first and fourth grades separate, while combining the second and third
grades. Multigrade class teaching has some advantages, like peer learning (Sahin, 2010), and it is
a good fit for the constructivist theory, which has become prominent in recent years (Yildirim &
Amag, 2020).

While there have been discussions about eliminating the practice of multigrade classes (Glirel,
Capar & Kartal, 2014), in 2018, the "2023 Education Vision" document announced by the
Ministry of National Education included some targets to eliminate the disadvantages of
multigrade class schools, like providing them with additional resources, training the teachers
working there, and giving these schools priority for resource planning (MEB, 2018). Article 6,
paragraph 2, clause (a) of the Regulation on Opening, Closing, and Naming Institutions,
published in 2017 by the Ministry of National Education, states, "schools that practice
multigrade class teaching shall have at least one classroom and at least ten students in the 1st,
2nd, 3rd and 4th grades,” indicating that village schools with less than ten students would be
closed (MEB, 2017). Article 2, paragraph 2, clause (c) of the same regulation as published in
2020 states:

"In case a school has less than ten students in the 1s--4th grades, if the conditions for transportation
are unfavorable or if the students' parents do not want their children to study by mobile teaching,
the Ministry may ensure to keep these primary schools open, regardless of the number of students,
provided that this is deemed appropriate by the governorship.” (MEB, 2020).

This article has completely removed the limit regarding the number of students required for
schools under these conditions to remain open. The decision is left to the governorship,
depending on the parents' demands. The article has been a solid step for preventing closing
schools with multigrade teaching, and these developments suggest that these schools will
continue to exist in the future.

Table 1 below gives information about Turkey's primary and village schools for the 2020-2021
academic year.

Table 1. 2020-21 Academic Year Primary Schools and Village Schools Information (MEB, 2021).

Total Village Schools Ratio (%)
Number of schools 24.576 5.363 21,82
Number of teachers 306.937 21.785 7,10
Number of students 5.328.391 261.101 4,90

The information in the above table includes all village schools, not just the data for schools with
multigrade classes. Considering the MEB data on the number of schools with multigrade classes,
the most recent numbers were announced for the 2017-2018 academic year. Table 2 shows
information about schools with multigrade classes in Turkey.
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Table 2. 2017-2018 Year Multigrade Class School Information (KODA, 2018).

4 classes together 3 classes together 2 classes together Total
Number of teachers 1.731 449 4.423 6.603
Number of Students 31.165 6.627 98.732 135.924

The numbers given in Table 2 are similar to those for today. This could be deduced from the
following statements in the 2020-2021 Activity Report published by the Village Schools
Exchange Network (KODA), an institution for teachers working in village schools, particularly
those with multigrade classes:

"We do not have clear statistical data on education in rural areas since nearly half of the villages
in Turkey have been granted neighborhood status after the Metropolitan Law passed in 2012.
Based on available data, we estimate that as of 2021,

» Nearly 9000 of 25,000 primary schools in Turkey are in villages (1 out of
every 3),

» Nearly 450,000 out of 5,000,000 students study in these schools (1 out of
every 10),

» Nearly two-thirds of these primary school students continue their education
by mobile teaching, and about one-third are in multigrade classes.”" (KODA,
2021).

These numbers reveal the ratio of schools with multigrade teaching among all primary schools
and the importance of teachers with principal authorization.

Aside from its advantages, multigrade teaching also brings some disadvantages (Veeman, 1985;
Galluzzo, 1990; Sidekli, Coskun & Aydin, 2015). One of these disadvantages, as mentioned above,
is that these schools are not given administrative staff due to a lack of financial possibilities
(Erdem, 2004). One of the classroom teachers working in these schools is assigned the
principal's duty, undertaking the duties, authorities, and responsibilities of a principal and their
teaching duties (Akdogan, 2007).

Teachers often want to work in large schools in urban areas (Ozben, 2000), and those with
higher service scores seek appointments to larger schools, so schools with multigrade classes
often remain without teachers. Teachers who have recently graduated from education faculties
and do not have teaching or administration experience are appointed to these schools (Yildirim
& Amag, 2020). With insufficient knowledge of multigrade teaching and having just started their
profession, these teachers have to deal with administrative work, which they do not know how
to do, while also adapting to their profession (Kilic & Abay, 2009). Therefore, they lose
satisfaction significantly and are left alone with problems like burnout syndrome (Durdudiler,
2019).

On the other hand, inexperienced teachers are employed in schools with multigrade classes.
Other teachers with enough experience in the profession also work in these schools for various
reasons, assuming the duties of the principal. However, with their professional experience, even
these teachers may have difficulties fulfilling all principal duties while teaching multiple grades
simultaneously (Gozler, 2009). Article 42 of the Regulation on Pre-School Education and
Primary Education Institutions, published by the Ministry of National Education, states, "In
primary schools with no independent administration staff, one of the classroom teachers is
assigned with the authorities of the principal. This teacher with principal authorization assumes
the principal's duties, authorities, and responsibilities." Teachers with principal authorization
are expected to fulfill these duties to be successful (Akdogan, 2007). Akyildiz (2021) divides the
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principal duties that such teachers undertake into four main groups: education duties, personnel
duties, student duties, and administrative duties.

Bandura (1998, p.3) defines the concept of self-efficacy as "an individual's belief in their capacity
to organize and perform the activities necessary for them to be successful.” It is claimed that a
lack of self-efficacy disrupts performance expectations based on mental processes (Alexander,
ve Krane, 1996). In education, every individual is essential, and those who experience a change
in this way pave the way for their societies (Fettahoglu, 2005). Considering the potential to
change the society inherent in every individual, no school or individual can be left without a goal.
This perspective helps better understand the burden placed on teachers working in schools with
multigrade classes with a significant number of students (KODA, 2018). Low perception of self-
efficacy could negatively affect teachers' performance with principal authorization. Increasing
these teachers' perceptions regarding their self-efficacy could yield higher efficiency in their
students and greater contributions to society. Because teachers with a high perception of self-
efficacy make better plans, organize better, and make an effort to take on more responsibilities
(Milner ve Woolfolk, 2003). It is reported that a positive change in the attitudes of school
administrators with high self-efficacy towards their jobs, which is supported by all the
employees within the school (Bandura, 2009). On the other hand, school administrators with
low self-efficacy have a negative perspective on their profession (Darmody and Smith, 2016).
For teachers to achieve better success in their duties, regardless of experience, it is necessary to
determine their perceptions regarding their self-efficacy with the duties defined in these
regulations and search for solutions to increase this perception.

A literature review on teachers with principal authorization and administration of schools with
multigrade classes in Turkey reveals several studies on the overall problems of teachers with
principal authorization (Aydemir, 2016; Kuban¢ & Sama, 2017; Kiral & Sagir, 2015), their
problems with school administration (Akdogan, 2007; Cam-Tosun & Filiz, 2017; Dal, 2016;
Arslan, 2013; Gozler, 2009; Elma, 2013; Dés & Sagir, 2013), burnout levels (Kocabas & Diiztas,
2011; Akdag, 2014), stress sources (Dal, 2004), leadership styles (Ustiin ve Cam, 2016), opinions
on supervisors (Dos & Kayran, 2013), and opinions on the practice of principal authorization
(Bayar & Topal, 2020). However, there is no study on teachers' perceptions of principal
authorization regarding their duties' self-efficacy. Aiming to fill the gap in this regard, this study
is expected to contribute to the solution of some problems in the practice of principal
authorization.

Purpose

The current study aims to determine whether classroom teachers with personal authorization
consider themselves competent for the duties, authorities, and responsibilities of principals
within the framework of this practice, determine the areas that they do not consider themselves
competent and search for solutions for these areas. To identify the deficiencies in these areas
and propose solutions, answers were sought to the following questions.

Classroom teachers with principal authorization working in schools with multigrade class;

1. As teacher with principal authorization, does consider themselves sufficient in school
administration?

2. As teacher with principal authorization, does consider themselves sufficient in personnel
duties?

3. As teacher with principal authorization, does consider themselves sufficient in education
duties?

4. As teacher with principal authorization, does consider themselves sufficient in student
duties?
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5. Does time spent in principal authorization affect self-efficacy?

6. What do teachers with principal authorization suggest to gain proficiency in areas that
consider themselves insufficient?

METHOD

This study, which was carried out with qualitative method investigates teachers' self-efficacy
perceptions with principal authorization in fulfilling the duties, authorities, and responsibilities
of principals in school administration. The phenomenology design was used as it is more
beneficial for time and experience than other qualitative methods (Creswell, 2013).

Study Group

The present study included 20 teachers with principal authorization working in a district of
Samsun, chosen by judgment sampling. Judgment sampling involves the researcher determining
the sample with inferences about the research population based on their experience and
knowledge (Erkus, 2011).

Judgment sampling was chosen because the researcher is knowledgeable about the study's
region, they could easily reach the study group, and the data could be obtained more practically
and reliably. Table 3 below shows the demographics of the teachers with principal
authorization.

Table 3. Some Demographic Characteristics of the Study Group in the Research

Master’s Degree

Educational
Seniority Administration time Administration and Other
Code Gender (Year) (Year) Supervision Field Fields
T1 E 16-20 11-15
T2 K 6-10 0-1
T3 K 6-10 1-5
T4 K 6-10 0-1
T5 E 16-20 6-10
T6 K 6-10 0-1
T7 K 11-15 1-5
T8 E 21-25 11-15 v
T9 E 6-10 6-10
T10 E 6-10 0-1 v
T11 E 16-20 6-10
T12 E 1-5 0-1
T13 E 21-25 1-5
T14 E 6-10 0-1
T15 K 11-15 6-10
T16 K 11-15 0-1
T17 E 6-10 0-1 v
T18 E 6-10 6-10
T19 E 11-15 6-10
T20 E 6-10 1-5

Of the 20 teachers with principal authorization, all regular personnel, and all graduated from the
department of classroom teaching, 13 were male, and seven were female. Considering seniority,
10 participants had 6-10 years of experience, 4 had 11-15 years, 3 had 16-20 years, 2 had 20-25
years, and 1 had 1-5 years. Three of the participants had a master's degree, and one of them had
a master's degree in educational administration and supervision field.
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Figure 1. Distribution Year Chart of Professional and Administration Seniority

Regarding the time spent in administration, including being a teacher with principal
authorization, principal, or assistant principal (Figure 1), 8 participants were in administration
for less than one year, 6 participants for 6-10 years, 4 for 1-5 years, and 2 for 11-15 years.
Considering the graphs about the seniority with teaching and administration together, most
teachers were in administration for 0-1 years, though teaching seniority ranged from 6 to 10
years.

Data Collection Tool

This study involved semi-structured individual interviews investigating teachers' perceptions of
principal authorization regarding their self-efficacy for fulfilling a principal's duties, authorities,
and responsibilities. For this purpose, their self-efficacy perceptions were investigated before
the semi-structured interviews were prepared, and the questions were generated based on the
literature. These questions were presented to the opinion of an academician in classroom
teaching, who also had experience as an inspector. The interview form took its final form in line
with their recommendations. The interview was organized into two parts, the first including
demographic questions and the second with six questions. The first four were about their self-
efficacy perceptions of a principal's duties, authorities, and responsibilities. The interviews were
held in the first semester of the 2021-2022 academic year. These interviews yielded nearly 60
pages of raw data.

Data Analysis

Conducted with volunteering teachers with principal authorization, this research used the
descriptive analysis technique. This technique does not involve in-depth or extensive
interpretation, but instead, the researcher interprets and presents the data they define (S6nmez
& Alacapinar, 2013).

Interviews were held with the teachers with principal authorization via phone calls and Zoom, a
software that allows for video calls. These interviews were planned and implemented separately
with each teacher. At the beginning of each interview, the teachers were informed about the
study. They were told that their information would be kept confidential, and their permission
was obtained for audio recording. Each interview lasted 13 minutes, and nearly 260 minutes
were recorded. The answers that could not be heard clearly in the recordings were reported to
the relevant participant, and their answer was obtained in writing. The teachers with principal
authorization were coded as T1, T2, T3, .., T20, and their names were kept confidential. The
audio recordings were turned into meeting minutes in Word format using speech-to-text
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programs, and to minimize mistakes, they were playing again, and necessary corrections were
made. The data were analyzed descriptively, and the frequencies of each question were
determined, analyzed, and interpreted separately.

Also, to obtain a result for the research question "Does time spent in administration/principal
authorization teaching affect on the perception self-efficacy?" in the context of the question, the
answers were scored as 3 for "sufficient," 2 for "partially sufficient,” and 1 for "insufficient." This
way, this phenomenon was analyzed based on the scores.

RESULTS

This section includes teachers' perceptions of teachers with principal authorization regarding
their self-efficacy in administrative duties and as well as their suggestions for eliminating any
inadequacies.

Self-Efficacy Perceptions of Teachers with Principal Authorization on School Administration

The participants were asked about their perceptions regarding self-efficacy in school
administration, based on areas like correspondence, office procedures, electronic environment
procedures, ensuring the physical order of the school, and eliminating equipment deficiencies.
Table 4 presents the data on their answers.

Table 4. Self-Efficacy Perceptions of Teachers with Principal Authorization on School
Administration

S}lfﬂa.ency f Reason Participants f
Situation
Due t . ined in administrati T1,T5, T15, T18, 5
Sufficient ue to experience gained in administration T19
8
(T1, TS5, T8, T9, T15, . . . . .
T18, T19, T20) Due to experience gained in permanent administration T8, T9, T20 3
Partiallv suffici T3, T4, T6, T10,
artially sufficient Due to inexperience of the administration T13 5
7

(T2, T3, T4, Té, T10,
T11,T13) Since being a manager is very difficult, challenging and
versatile job

T2,T10, T11 3

Insufficient Due to being an administrator for the first time T7,T16, T17 3

(T7,T12, T14, T16, . . ) . .
T17) Due to not having received any previous training on this T12,T14 2

According to Table 4., eight teachers considered themselves sufficient in school administration
because they held this duty for a long time or worked as a principal before. Seven of the teachers
considered themselves partially sufficient. The remaining five teachers considered themselves
insufficient, mainly because they were still in the beginning stages of this position. Below are
some of the opinions stated by the teachers;

T5: “If there is a subject that | am missing in correspondence, we make up for our
shortcomings both in WhatsApp groups and from our more experienced manager
acquaintances, but I still have not experienced a great deficiency.”

T10: “Our brain consists of 2 parts, so to speak, but this list of tasks asks us to divide
our brain into 8 parts. Multidimensional...”

T16: “But this is what happens; when something happens, it is said 'no that". I have
a fear of not being told, so I feel like it's my fault, can I tell? So that's how my mind is
always there. It's like it's my home. [ seem to think about it more than my home.”
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Self-Efficacy Perceptions of Teachers with Principal Authorization on Personnel Duties

The participants were asked about their perceptions regarding self-efficacy in areas like
personnel correspondence, leave procedures, and in-service training. Table 5 presents the data

on their answers.

Table 5. Self-Efficacy Perceptions of Teachers with Principal Authorization on Personnel Duties

Sufficiency -
Situation f Reason Participants f
Sufficient Due to low number of personnel T1,T5, T6, T7,
P T18,T19
(T1,T2,T3,T5T6, 13 Administration experience T8,T9, T11,T20 4
T7,T8, T9, MY11, Experience gained from doing the same work during the
T16, T18, T19, T20) teaching period MY2, MY3, MY16, 3
Partially sufficient 2 Not having encountered a situation in which he/she can T4 T13 2
test himself/herself in this field. ’
(T4, T13)
Insufficient No administration experience T10, :11:1127' T14, 4
5
(T10,T12, T14, T15, . o L
Breakdowns in communication with higher authorities T15 1

T17)

According to Table 5, 13 of the teachers considered themselves sufficient due to the low number
of personnel and their experience in personnel duties during their teaching period. 2 of them
considered themselves partially sufficient. The remaining 5 participants considered themselves
insufficient because they did not receive training on carrying out these procedures, had no
experience, and had some external factors. Below are some of the opinions reported by the
teachers;

T4: “ haven't had any problems with it so far. I did not come across anything.”

T17: “I got a report. How is the report processed? We were going to commit to
MERBBIS. You learn how to send from WhatsApp when you get involved, normally |
don't know. You know, since we didn't take any courses, I don't see myself enough in
these subjects.”

T19:  “(At university There were two teachers there for about a month or two. We
sat with them. How was all his work and paperwork, there was the axis course
application, how was this? Then the education and training phases... I can say that
the time we are in has been more beneficial by seeing it one-on-one. (...) It was our
chance. They were experienced friends who had always worked in the village. (...)
How to assign 5 classes together? Here's what other kids will be like when teaching
1st grade to read and write. Especially the subject of classroom management is a
somewhat troublesome course; but we saw quite the impact there. I can say that |
did not find it very difficult for this.”

Self-Efficacy Perceptions of Teachers with Principal Authorization on Education Duties

The participants were asked about their perceptions regarding self-efficacy in areas like
planning education, time management, student acquisitions according to the curriculum, and
supervision. Table 6 presents the data on their answers.
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Tablo 6. Self-Efficacy Perceptions of Teachers with Principal Authorization on Education Duties

Sufficiency -
Situation f Reason Participants f
. Past experience in this field T1,T5,T10, T12 4
Sufficient
6 Small school and low number of students T7 1
(T1, T5,T6,T7, T10,
T12) Certain subjects with a framework T6 1
Partially sufficient . T2, T4,T8, T13,
. Multiple classes together T14, T16, T20 7
(T2, T4, T8, T13,
T14, T15, T16, T20) Intense workload T2,T4,T16,T14 5
Informal relationships T15 1
Insufficient Intense workload T3, T11, 2
6 Lack of experience in multigrade teaching T9, T17 2
T3,T9,T11, T17, ) e e .
T18, T19) Intense curriculum and difficulties in receiving feedback T18, T19 2

According to Table 6, 6 of the teachers considered themselves sufficient because of their
experience, the small size of the school, the low number of students, and the overall framework
of these duties. Eight participants considered themselves partially sufficient, stating the reasons
for multiple classes, intense workload, and informal relationships at school. Six participants
considered themselves insufficient, stating the reasons as intense workload and curriculum, the
lack of experience in multigrade teaching, and difficulties in receiving feedback. Below are some
of the opinions reported by the teachers;

T1: “I have experience as I have served in multigrade classes for many years. This
reduces our mistakes and the plans become fluent.”

T4: “I teach multigrade classes and I teach first grades one and two. The class size is
large: one of them is 12 people, two of them are children who are already victims of
the pandemic, and on top of that, because there is an extra manager's authority, |
have difficulties in planning and using time.”

T8: “Because before, it was always easy when I implemented the program of a class.
Now it was quite difficult to implement the program of the two classes and arrange
the class accordingly. So I learned how difficult the combined class is.”

T11“Because now, is it due to us or is it due to habits, there is no such thing as
time management anyway, my teacher. (...). [ have not had internet for 2 years.
Since I don't have internet, I can't do official work, which affects the time I will
spare for office work. Naturally, when the internet comes, there is an urgent
correspondence this time. We need to save the posts. This also affects the lesson
times. Know what [ mean? I'm not saying that. I personally cannot take the
courses and the manager's authority together. Because I don't have time. When [
sit in front of him, even if [ sit during recess, that recess shifts to the lesson time.
That's why we can't catch up if you sit down at noon. I personally have not been
able to do that planning until now.”

T12: “When we left the administration aside, I closed the gap due to my teaching
experience.”

T15: “Because, after establishing intimacy with the friends | work with, let me say
that administrative control or supervision in terms of education becomes a little
laudable. I think it is right to have it audited more clearly and to provide this
control from outside. In other words, this can be done by the administrator, maybe
in big schools, but it is already provided; but you are in a very small school with
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principal authority and you are constantly with the same people for a long time.
‘Come on, bring your notebook, I'll check on you.' or 'I'm going to your class today.
Let's see, what achievements are you in, what subject are you in." It's a bit difficult
to say?"

T16: “(Teacher control) I can't. I don't have that thing either. How can I say, for
example, when I make a class, I do it secretly. For example, 1-2 other teachers. I'm
going, on the computer, while dictating, "Oh, how is that kid?" Know what | mean?
I'm looking at his notebook; Like 'Read this, read this', like 'Write this too' or
something. I can do it that way. So I can do as much as I can.”

Self-Efficacy Perceptions of Teachers with Principal Authorization on Student Duties

The participants were asked about their perceptions regarding self-efficacy in areas like
counseling services, health services, and orientation. Table 7 shows the data on their answers.

Tablo 7: Self-Efficacy Perceptions of Teachers with Principal Authorization on Student Duties

S}lffla.ency f Reason Participants f
Situation
T5,T6, T7, T10,
Sufficient Sufficient experience T13,T15, T16, 8
T18
(T1,T3, T4, T5, MY6, 12 Low number of the students T1, T4, T5 3
T7,T10,MY11, T13,
T15,T16, T18) Have sufficient education in this field T3, T11 2
Partially sufficient Lack of counseling staff T8, T19 2
3
(T2, T8, T19) Job diversity and redundancy T2 1
Insufficient Lack of education T12,T14,T20, 3
(T9, T12,T14,T17, 5
T20) Lack of experience T9, T17 2

According to Table 7, 12 teachers considered themselves sufficient in student affairs, primarily
due to their experience, while three considered themselves partially sufficient. Five participants
considered themselves insufficient due to a lack of experience and training. Below are some of
the opinions reported by the teachers;

T7: “We did not receive any management training. So, I can say that I always learn
by doing. (...) As I said, we did something like this either by consulting the national
education in a higher authority or by consulting another manager authorized
friend.”

T17“There is a lot of work, in terms of their children's health care. If someone is
injured, I do something or talk to a parent as a teacher, not as a principal. After
all, you know, 'Take him to the hospital.' That is, | do not direct him to another. to
children; As an administrator, I have nothing but to say, 'Read lots of books." |
don't think there's anything I can do."

T19: “I mean, we can only train on reading and writing, reading comprehension,
and four operations. As I said, how can I say this guidance issue a little more, it is a
subject that should be given by experts in the field, and it is very important. It is
especially important for friends working in the countryside. Either I get help from a
rehabilitation center when I'm often stuck on this issue, or if there is a guidance
teacher we know, you know, "This kid has such a problem. What can we do?”, here;
“The child is reluctant to read.” or “The problems he has in his family are always
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excluded in the school environment. How can we help this child?” in style. You know,
I see myself as a bit inadequate in that respect”

Correlations Between Self-Efficacy and Seniority of Administration

Based on the four main areas of administrative duties, the teachers' answers were scored as
mentioned in the data analysis. Accordingly, the lowest score was 3, and the highest was 12.
Table 8 below gives the teachers' seniority with administration.

Tablo 8. Self- Efficacy Scores of Teachers with Principal Authorization

Admlnls'tratlve Personnel duties Education duties Student duties
duties —_
£%
55
CODE . L% . - . - . - g<
25 2 § 28 8 E 2§ & § zi ¢ H
S =5 & T s5 & T S5 & T =5 & ) = 8
€ € 2 € E£€ Z &€ g Z &€ g Zz & EE
& £3 2 & §£§3 £ ZF £33 £ & £3 2 & 28
T1 vV N N v 12 11-15
T2 N N N v 9 0-1
T3 Vv v v v 9 1-5
T4 v v v v 9 0-1
T5 v v v v 9 6-10
T6 v v v v 11 0-1
T7 N v v v 10 1-6
T8 v N N v 10  11-15
T9 N N v v 8 6-10
T10 N N N v 9 0-1
T11 N N v v 9 6-10
T12 v v v v 6 0-1
T13 v v v v 9 1-5
T14 v v v v 5 0-1
T15 vV v v v 9 6-10
T16 N N N v 9 0-1
T17 N N v v 4 0-1
T18 N v v v 10 6-10
T19 N N v v 9 6-10
T20 N N N v 9 1-5

42 48 40 47

The total scores for each area were calculated. Accordingly, the highest self-efficacy perception
was observed in personnel duties with a score of 48, followed by student duties with 47, and
administrative duties with 42. The lowest score for self-efficacy perception was observed in
education duties, with a score of 40.

The graph below shows the averages of self-efficacy perception scores according to the time
spent in administration.
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Figure 2. Averages of self-efficacy perception scores according to the time spent in
administration.

Given the data in Figure 2, the participants who just began to teach and did not complete their
first year in the administration had a mean self-efficacy score of 3.75 out of 8. When the seniority
increases a little more, that is, for the participants with 1-5 years of experience, this score rises
to 5.25. The teachers with an experience of 6-10 years had a mean score of 5.60, and those with
11-15 years of experience had a mean score of 6.33. These results suggest that as seniority in
administration increases, the perception of self-efficacy also increases.

Suggestions by Teachers with Principal Authorization on How to Eliminate Insufficiencies

The participants were asked for suggestions on what they or external factors (Ministry, Higher
Education Council, local administrations, etc.) could do to eliminate the insufficiencies they
perceived. Table 9 below demonstrates the results obtained from their answers.

Table 9: Suggestions by Teachers with Principal Authorization to Eliminate Insufficiencies

Suggestions to f Suggestions Participants f
Strengthened  communication  with  experienced T4, T6, T10, T12, T13, 9
administrators/teachers with principal authorization T14,T16, T19, T20
Effective use of social media T6, T9, T12, T14, T17 5

Teach 15

eachers Strengthened communication with parents T5, T8, T10, T11 4
Gooq . knowledge of the legislation on school T5, T18 2
administration

nghel_‘ Education 4 More 1nten§e 1nt_erns}_11p in ad_mlmstratlon in village T3, T5, T14, T18 4

Council schools during university education
Practical in-service training/seminars in line with the T2, T3, T5, T6, T7, T8,
needs of teachers with principal authorization in T9, T10, T12, T13, T14, 15
schools with multigrade teaching T17,T18, T19, T20
The less administrative workload on teachers T10, T15 2
Reduced curriculum in multigrade classes T9, T15 2
Removal of the practice of teachers with principal
authorization and single administration for close-by T10, T17 2
villages
More group meetings T9 1

Ministry 16  The first year in the profession as an internship at larger TS 1
schools
Education services, regardless of the number of

T14 1
students
Elimination of infrastructure problems at schools by
o T10 1
teams to be formed by the ministry
Different perceptions by supervisors towards schools
. ; . T15 1
with multigrade teaching
Interest/guidance by supervisors T7 1
More activities in social and cultural areas T1 1
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None of the teachers who were asked for their suggestions refused to express their opinion in
this regard. As seen in Table 9, the teachers' opinions were divided into three groups individual
suggestions for teachers, suggestions for the Higher Education Council, and suggestions for the
ministry. The suggestions of the 20 participants were grouped under 16 headings. The most
frequently voiced suggestion was organizing practical seminars and in-service training courses
(15 teachers), followed by strengthened communication with experienced administrators and
teachers with principal authorization (9 teachers).

When asked about this matter, the teacher with principal authorization, coded T18, stated:
"Sadly, the education strategy of our directorate and ministry focuses on people reading slides in
seminars. I do not think this is very effective. (...) I had the opportunity to receive practical training
once during my career. This was an effort by the directorate: the first aid course was very beneficial
for me. Because it was practical, they did not just bring us all to a hall and give a seminar to 200
people. We had practical and verbal training in small groups, twenty-five or thirty people, with an
instructor, and that training has a very special place for me. I expect something like this." The
teacher coded T14 stated: "Something about it can be done at university. After all, there are many
teachers with principal authorization. Why aren't they teaching anything about it in schools? If 1
am to direct a student to BILSEM (Science and Art Centers), why do universities act like BILSEM
does not exist? If I am to direct a child to RAM (Guidance and Research Centers), why is no one
talking about RAM? How does a principal or a teacher with principal authorization direct a student
to RAM? Why isn't anyone talking about this? These are the problems that we face.” The teacher
coded T13 emphasized experience, stating: "Universities should teach about multigrade teaching,
yes, but being a teacher with principal authorization is all about the experience. This is not about
studying.”

DISCUSSION and CONCLUSION

This section presents interpretations of the self-efficacy perception levels of teachers with
principal authorization and their suggestions for increasing their self-efficacy. The current study
investigated the self-efficacy perceptions of primary school teachers with principal
authorization in multigrade classes regarding the duties, authorities, and responsibilities.
Accordingly, the teachers considered themselves sufficient in personnel duties but partially
sufficient in school administration, student duties, and education duties. The teachers expressed
that they were worn out due to their inexperience and the excessive workload and were willing
to receive practical and purposeful training for the tasks they needed to undertake.

This research differs from other relevant studies in one aspect, as it explores perceptions of self-
efficacy. Rather than what the teachers could or could not do, the research focused on whether
they considered themselves sufficient in certain areas. Given the overall statements of the
teachers, they considered themselves sufficient only in personnel duties and partially sufficient
in other areas. The findings obtained here overlap with the problems identified in other studies.
In this study, the lowest level of self-efficacy perception was observed regarding education
duties, followed by the school administration, student duties, and personnel duties. Bingol
(2002), Arslan (2013), Dal (2016), and Kuban¢ and Sama (2017) found that the most
problematic areas in this regard were school administration, followed by education duties,
student duties, and personnel duties. In all these studies, teachers with principal authorization
reported the least problems and felt the highest level of competence in personnel duties,
primarily because of the low number of personnel. The two areas with the highest number of
problems were school administration and education duties. The only difference between the
present study and these previous studies was the order of these two areas.

Other than that, teachers' perceptions regarding self-efficacy were generally shaped according to
the problems encountered:

School Administration
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In this study, the teachers with principal authorization considered themselves partially sufficient
in school administration. According to the mean scores, their self-efficacy perception levels for
school administration were relatively lower than in the other areas. Those with sufficient self-
efficacy perceptions attributed this to experience. In contrast, those who considered themselves
insufficient or partially sufficient attributed this to excessive workload (Ocakci & Samanci,
2019), inexperience (D6s & Sagir, 2013), and a lack of previous training in principal
authorization. Aydemir (2016) found that teachers often encountered problems in this area, as
also reported by Akdogan (2007). Dal (2004) and Dés & Sagir (2013) found that duties of school
administration were the most challenging area for teachers. Dal (2016) highlighted that
problems were encountered sometimes. Basaran (1996) defined the school principal as "a
person who plans the administrative work and procedures, organizes and coordinates all the
resources and powers of the school, and establishes effective communication with the school
personnel for an effective administration, and supervises the actions, works, and procedures to
keep the school focused on its goals and to ensure that it works efficiently (as cited in Yakut,
2006). Accordingly, the prerequisite for effective education in schools is the principal's ideal
implementation of school administration. The participants here did not receive sufficient
training at the undergraduate level in school administration.

Personnel Duties

The area of personnel duties was observed to have the highest self-efficacy perception scores,
often due to the low number of personnel and the teachers' familiarity with such matters from
their teaching experience before having principal authorization. This finding is in parallel with
the studies of Arslan (2013), Aydemir (2016), Akdogan (2007), Dés & Sagir (2013), and Dal
(2016). From this perspective, teachers' self-efficacy perceptions were higher in areas with no
problems. Some of the teachers who just began to work as a teacher with principal authorization
stated that they considered themselves partially sufficient because they were yet to encounter
the conditions to test themselves in this area. Some of the teachers considered themselves
insufficient due to a lack of experience in administration and a lack of communication with
higher authorities regarding some personnel procedures. Since they often did not experience
any problems due to the low number of school personnel, they were recently assigned these
duties. They were yet to test themselves in this regard; their high level of perception regarding
self-efficacy may be misleading (Arslan, 2013). A teacher with principal authorization who does
not know what to do when faced with personnel duties for the first time may experience anxiety.
This could indicate the need to increase training in this area at the undergraduate level and
strengthen administrators’ communications via tools like regular monthly meetings, instant
messaging, and social media applications (Dal, 2016).

Education Duties

Compared to other areas, the teachers with principal authorization were found to have the
lowest self-efficacy perception scores in education duties, often due to the workload. On average,
the teachers considered themselves partially sufficient in this regard. The findings obtained here
seem to overlap with the results of previous research, like Aydemir (2016) and Dal (2016), who
reported that sometimes problems were encountered. 4 out of the 6 participants who
considered themselves sufficient attributed this opinion to experience. Given that these teachers
have to deal with multiple classrooms simultaneously and have difficulties handling the
workload from their administrative duties, it is clear that a solution is warranted.

The teachers with principal authorization stated they had difficulties performing their
supervisory duties by working in a small school and having informal relations with other
teachers. This suggests that education inspectors visit these schools for guidance (Gozler, 2009)
and supervision purposes during each academic year.

Student Duties
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The teachers with principal authorization had the second-highest self-efficacy perception scores
regarding student duties, primarily considering themselves partially sufficient. The perceptions
in this area seem high because there were not many problems since the teachers received
sufficient education in this regard, had past experiences, and had not had many students. The
teachers who reported low self-efficacy in this area gave the following reasons: a lack of
personnel, particularly for student guidance, a lack of experience, and an intense workload.
Arslan (2013), Aydemir (2016), and Dal (2016) observed that teachers never experienced
problems in this area, which partially agrees with the perception scores found here. Unlike most
previous research, Akdogan (2007) stated that most problems were experienced in student
duties.

Given the structure of the ever-developing and ever-changing education world, monitoring the
Ministry of National Education institutions' institutions and their functioning by higher
education institutions and constantly updating the undergraduate curriculum can benefit
teachers with principal authorization. Their demand for in-service training regarding rapid
changes is required for their self-efficacy. Ozdemir, Ozdemir, & Giil (2020) highlighted that in-
service training could not go beyond theory, is dysfunctional, and far from being sufficient.
Attention should be paid to the emphasis on theory because the teachers' statements with
principal authorization indicate that these courses should be implemented.

It seems evident that these schools will not be assigned guidance personnel, given the low
number of students. Still, these students need professional guidance (Dal, 2016). The limited
knowledge of these teachers, who are graduates of the department of classroom teaching, on
guidance indicates that the ministry should find a solution in this context.

Correlations Between Self-Efficacy and Seniority of Principal Authorization

The findings here demonstrate higher self-efficacy perceptions with a longer time spent having
principal authorization or working as a regular principal. As the teachers' experience with the
administration as principal, assistant principal, or teacher with principal authorization
increased, their self-efficacy perceptions also increased. Given that a lack of self-efficacy leads to
anxiety and reduces success, initiatives that can increase teachers' seniority before they are
assigned to administration, like practical administrative internships during undergraduate
education, would be beneficial. Although, Akdogan (2007) emphasizes that seniority does not
affect encountering problems in school administration.

Suggestions by Teachers with Principal Authorization

Teachers with principal authorization are grouped under three main headings: individual
suggestions for teachers, suggestions for the Council of Higher Education, and suggestions for
the ministry. The most frequently expressed opinion focused on practical in-service training,
voiced by 15 teachers. This was also the most expressed practical suggestion in Ocakc1 &
Samanc (2019), Ozdemir, Ozdemir & Giil (2020), Kih¢ & Abay (2009), Karayel (2017),
Durdudiler (2019), Gozler (2009), Dal (2004), Akdag (2014), Keser-Ozmantar & Civelek (2017),
and Ustiin & Cam (2016). On the other hand, Akdogan (2007) determined that in-service
training did not cause any difference in difficulties encountered by teachers with principal
authorization. In the current study, this suggestion was followed by strengthened
communications with experienced administrators/teachers with principal authorization. This
could also prevent these teachers from feeling lonely and experiencing a lack of self-efficacy.
Similar suggestions were observed in Sidekli, Coskun, & Aydin (2015), and Dds & Sagir (2013).

The teachers with principal authorization suggested a lightened curriculum in multigrade
classes. This was also voiced in Aydemir (2016), Glirel, Capar, & Kartal (2014), Karayel (2017),
Ozdemir, Ozdemir & Giil (2020), and Gozler (2009). This could ease the burden on teachers,
increase successful student acquisition, and thus increase teachers' self-efficacy perceptions.
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The participants suggested that the parent-teacher associations should be given more function
through strengthened communications with parents. This could help teachers with principal
authorization not feel alone in such villages, ensuring that the problems at schools are solved
more easily. Similar suggestions were expressed in Giirel, Capar & Kartal (2014), Karayel (2017),
Sidekli, Coskun, & Aydin (2015), and Gozler (2009). Another suggestion was about internships in
full-fledged schools with independent classes, in the city center, during the first year of the
profession, as also expressed in Keser-Ozmantar & Civelek (2017), Giirel, Capar, & Kartal (2014),
Kili¢ & Abay (2009), and Akdag (2014). This practice could increase teachers' experience, thus
increasing their perception of self-efficacy.

One of the most problematic areas for the teachers was that they had to carry out janitorial
duties and their many official duties. One participant touched on this subject, stating that
janitorial personnel must be assigned to every village school, regardless of the number of
students. Similar suggestions were included in Giines & Sahin (2021) and Dal (2004).

One of the areas where the teachers with principal authorization had the most problems and the
least self-efficacy perceptions was solving the schools' infrastructure problems. The participants
suggested that the state allocate more funds to these schools and solve all problems with
infrastructure without delay. Gilirel, Capar, & Kartal (2014), Giines & Sahin (2021), Gozler
(2009), and Ocakc1 & Samanci (2019) reported this suggestion as well.

The teachers suggested reducing the administrative workload in schools with multigrade
teaching since they already have a heavy workload. The same suggestion was voiced in Kocabas
& Diiztas (2011). Some procedures like strategic planning are not expected from schools with
multigrade teaching, and exempting these schools from some similar bureaucratic procedures
would benefit teachers with principal authorization.

Another suggestion was about removing the practice of teachers with principal authorization
and assigning the nearest independent directorate for the administration of schools with
multigrade teaching. A similar suggestion was stated in Kocabas & Diiztas (2011). Although,
implementing this suggestion could be contrary to the decentralization approach, slow down the
procedures where immediate intervention is needed, and increase the workload of central
school administrators, who are connected to multiple schools.

For a teacher with principal authorization to gain the experience they need during
undergraduate education would lead to higher self-efficacy perceptions, increasing success. To
achieve this, the teachers suggested including courses about administration in undergraduate
education, practicing internships in schools with multigrade teaching, and concentrating this
internship on administrative procedures. Similar suggestions were presented in Keser-
Ozmantar & Civelek (2017), Kih¢ & Abay (2009), Karayel (2017), Sidekli, Coskun & Aydin
(2015), Glines & Sahin (2021), Gozler (2009), and Akdag (2014).

The suggestion about a better knowledge of the legislation on teachers is similar to those voiced
in Gozler (2009). The suggestion about supervisors showing interest in teachers' problems was
similarly stated in Karayel (2017). Again, the suggestion to increase social-cultural activities in
village schools with multigrade teaching appears in Dal (2004). The suggestion to hold more
group meetings was in parallel with the suggestions proposed in Keser-Ozmantar & Civelek
(2017). The suggestion regarding effectively using social media indicates that teachers with
principal authorization adapt to technological developments.

Oztiirk (2007) states that teachers working in schools with multigrade classes think about
getting out of these villages as soon as possible. The current study suggested eliminating the
perception that no success should be expected from schools with multigrade teaching and
building a new perspective. This suggestion indicates that teachers with principal authorization
are uncomfortable with the negative perception of their schools and embrace schools with
multigrade teaching.
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In conclusion, it is crucial to increase teachers' self-efficacy perceptions with principal
authorization, who try to carry out multiple duties simultaneously and are often inexperienced
in the profession or administration. Working far from central regions, these individuals should
not feel lonely and abandoned, and their administrative knowledge and experience should be
increased. Implementing these suggestions could also bring higher success. Below are the
suggestions to achieve this:

Suggestions:

v" According to this study, in which the perception of self-efficacy increases as
experience increases, more applied combined classroom internships can be
done during undergraduate education in order to provide classroom teaching
undergraduate students with multigrade classroom and administration
experience.

AN

More applied in-service training courses and seminars can be given to
teachers authorized by the principalwith principal authorization during their
duty.

v" In order to eliminate the lack of staff, which is one of the most challenging
deficiencies for teachers with principal authorization, a staff member residing
in that village can be assigned to each school within the Turkish Employment
Agency (ISKUR) .

v' With the follow-up teams to be formed within the provincial and district
national education directorates, these schools can be visited from time to
time to identify and resolve basic infrastructure problems. In this way,
teachers with principal authorization can increase success by allocating more
time to education, which is his main job.

v As far as possible, schools with multigrade classes may be exempted from
some of the work expected from schools with independent directorates. In
this way, the workload of teachers with principal authorization can be
reduced.

v' Provincial and district national education directorates may organize regular

meetings/meetings for teachers with principal authorization every month, in

order to ensure that inexperienced teachers with authorized principals and
experienced ones cooperate.

Suggestions to Researchers

v This study was carried out in a district where people who have gained a little
more experience in the profession are assigned as teacher with principal
authorization. The same work can be done in places where newly appointed
teachers who do not have professional experience yet assume the duty of
principal authorization.

v Self-efficacy perceptions of teachers whose principal is not authorized can
also be investigated in multigrade-class schools.
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