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Oz

Bu arastirmada yurt ici ve yurt disinda devlet okullarinda gérev yapmakta olan 6gretmenlerin orgiitsel
bagliliklar1 ve motivasyonlar1 arasindaki iligki meta-analiz yontemi ile incelenmistir. Arastirmada
Ogretmenlerin motivasyonlar: ve oOrgiitsel bagliliklar1 arasindaki iliskinin incelendigi birbirinden
bagimsiz 9 arastirma ile birlikte 2803 kisilik bir 6rneklem grubu elde edilmistir. Calismalarin genel
etki biiyiikliigiinii hesaplamak icin Oorneklemin &zelliklerine gore rastgele etkiler modeli tercih
edilmistir. Bunun sonucunda orgiitsel baglilik ve motivasyon degiskenleri arasinda giiglii bir iligkinin
oldugu tespit edilmistir. Heterojenlik testleri soncunda yiiksek heterojenlik tespit edilmesinden dolay1
yayin yeri, yayin tiirli, caligmanin yapildig1 yer ve 6rneklem degiskenleri iizerinde alt grup analizleri
yapilmistir. Bu analizler sonucunda 6gretmenlerin orgiitsel bagliliklar ve motivasyonlar1 arasindaki
iligkide alt gruplara gore istatiksel olarak anlamli bir farklilik tespit edilmemistir. Bu dogrultuda okul
yoneticilerine Ogretmenlerin oOrgiitsel bagliliklar1 ve motivasyonlarinin artirilmasi i¢in gerekli
onlemleri almalar1 konusunda arastirmacilara ise mevcut arastirma ile iligkili yapacaklari ¢alismalarda
yardimci olabilecegi diisiiniilen 6nerilerde bulunulmustur.
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Giris

Bireyin yasaminda dnemli yeri olan baglilik ve motivasyon, bireylerden olusan orgiitlerde de
onemini koruyan bir kavramdir. Toplumsal yasamda her birey hayatini orgiitlerle iliski i¢inde,
kimi zaman Orgiit liyesi kimi zaman ise orgiitlerin iirettikleri hizmetten yararlanan miisteriler
olarak gecirmektedirler (Tanriogen, 2018). Hangi durumda olurlarsa olsunlar insanlar
bulunduklar1 6rgiitlerde huzurlu olduklar: siirece daha verimli olmaktadirlar. Ancak bunun
onemli kosullarindan biri maddi kazanglar1 olsa da tek basina yeterli degildir (Eren, 1984).
Elton Mayo ve arkadaglart yiiriittiikleri ve yonetim siirecinin anlayisint biiyiik oSlgiide
degistiren Hawthorne arastirmalari sonucunda verimlilik ic¢in insanlarin is yerlerindeki
fiziksel etkenlerinden daha ¢ok sosyal etkenlerin énemli oldugunu sonucuna ulasmislardir

(Mayo, 1945). Bu sebeple zaman igerisinde ¢alisanlari neyin motive ettigi konusu ilgi ¢ekici
bir konu olarak kalmistir (Eren, 1984).

Barnard (1938) orgiitii en az iki kisinin bilingli ve esgiidiimlenmis olarak ortak bir
amag i¢in bir araya gelmis sistem olarak tanimlamaktadir. Ayrica Schein (1965) orgiitii cevresi
ile stirekli etkilesim i¢inde olan ve kendi igerisinde de bir¢ok alt sistemlerin bulundugu bir
yap1 olarak ifade etmektedir. Gerek Barnard gerekse Schein’in Orglit tanimlarindan yola
cikarak orgiitlerin iletisim temelinde olustugu ve orgiit liyeleri arasinda karsilikli bir etkilesim
oldugu diisiiniilebilir. Igerli (2009) orgiitlere dahil olan insanlarin ekonomik ve sosyal
ihtiyaglarin1 gidermek icin orgiitlerle etkilesim i¢ine girdiklerini, drgiite harcadiklar1 zaman
ve emek karsiliginda maddi-manevi birtakim beklentiler i¢inde olduklarini sdylemektedir. Bu
durum Tanriégen’in (2018) de belirttigi gibi etkili bir 6rgiit i¢in orgiit ¢ikarlar ile bireylerin
orgiitlerden beklentilerinin uyumlu olmas1 gerekliligi ilkesiyle de agiklanabilir. Bu sayede
orgiitten beklentileri ve talepleri karsilanan bireylerin verimliliklerinin ve motivasyonlarinin
en iist seviyelere ¢ikmasi1 beklenebilir (Hiriyappa, 2009; igerli, 2009). Hatta Rao ve Sudeepta
(2018) motivasyonu yiiksek bir kisinin isini profesyonelce yapmanin 6tesinde kalbini ve
ruhunu ortaya koyacagini ifade etmektedir.

Genel olarak degerlendirildiginde motivasyonun; is performansinda, yaraticilik,
sorumluluk alma tizerinde ve ¢alisanlarin orgiitsel bagliliklarinda olumlu etkileri oldugunu
ifade edilmektedir (Gagne, 1999). Ayrica Johnson ve digerleri (2010) calisanlarin
motivasyonlarmin orgiitsel bagliliklarim da artiracagini ifade etmektedir. Orgiitsel baglilik ve
motivasyon arasindaki iliskinin tiim Grgiitlerde oldugu gibi okullarda da ¢ok 6nemli bir yer
tuttugu acikca goriilmektedir. Bu sebeple bu iki kavramin analiz edilmesi ¢ok 6nemlidir.
Ciinkii bu sayede egitim sisteminde ve okullarda ¢ok Onemli bir yere sahip olan bu
kavramlarin iyilestirilmesi i¢in gerekli 6nlemler alinabilecektir.

Motivasyon

Glinlimiizde hemen hemen tiim insanlar, akademisyenler ve uygulayicilar kendi motivasyon
tanimlarin1 yapmaktadirlar (Luthans vd., 2015). Bu sebeple motivasyona ait birgok tanimin
olmas1 da muhtemeldir. Tanriogen (2018) insan davraniglarinin nedeni olarak belirttigi ve
Latince harekete gecirme anlami olan “movere” sdzciigiinden tiiretilen motivasyon kavramini
bireyin ihtiyacini karsilamasi ya da bir amacini gerceklestirmek iizere uyarilmasi siireci olarak
tanimlamaktadir. Vroom (1964) ise performans kavramini Performans = Yetenek X
Motivasyon seklinde bir formiille ifade ederken motivasyonun da performans iizerinde
dogrudan etkili oldugunu ortaya koymaktadir. Buradan hareketle bir bireyin orgiitsel agidan
performansinin yiiksek olmasi yeteneklerinin yaninda motivasyona da baglh oldugu
soylenebilir. Bu sebeple insanlarin motivasyonlarini artirmanin yollar1 zaman iginde stirekli
olarak arastirilmis (Eren, 1984) bdylece motivasyon kavrami is yasaminda onemi daha 1yi
anlagilan bir konu haline gelmistir.
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Temelinde ihtiyaglarin yattig1 motivasyon kavraminin kaynagi bireysel veya ¢cevresel
faktorler olabilir (Topguoglu Unal ve Bursali, 2013). Bu sebeple bireylerin motive olma
sekilleri ile ilgili igsel ve digsal motivasyon olmak iizere iki boyuttan soz edilmektedir
(Hiriyappa, 2009; Mustafa ve Othman, 2010; Tanridgen, 2018). igsel olarak motive olan bir
birey yapilan isin ilgi alaninda olmasini ve isten haz duymay1 istemekte (Aslan ve Dogan,
2020), odillendirme (not, para vb.) beklememekte ve davraniglari tamamen kisisel
diirtiilerden kaynaklanmaktadir (Topguoglu Unal, 2013). O halde motivasyon diirtii, ilgi ve
merak neticesinde ortaya ¢ikmaktadir seklinde bir yorum yapilabilir. Deci ve digerlerine
(1974) gore ise bireyler i¢csel motivasyonlari ile yaptiklari isler neticesinde kendilerini 6zerk
hissetmektedirler. Diger yandan digsal motivasyon ise bireyin disaridan gelen 6diil veya
uyaricilar neticesinde giidiilenmesi siirecidir. Bu orgiitlerde genellikle maddi unsurlar ve
olumlu geri doniisler seklindedir (Tanri6gen, 2018). Yani somut ve baskalar1 tarafindan da
gorilebilen dissal motivasyon (Luthans vd., 2015) bir beklenti i¢in ger¢eklesmektedir (Aslan
ve Dogan, 2020).

Motivasyon siirecini anlamanin anahtar1 ihtiyaclar (Mustafa ve Othman, 2010),
diirtiiler ve davraniglarin anlami ve aralarindaki iliskilerde yatmaktadir (Luthans vd., 2015).
Bir bireyin motive olma siireci etkilesimli ve birbirine bagimli {i¢ unsurlardan olusur.

1. Ihtiyaclar: Fizyolojik veya psikolojik bir dengesizlik oldugunda ihtiyaglar ortaya cikar
(Hiriyappa, 2009). Bu ihtiyaglar besin ve su olabilecegi gibi bazen insanlarin sosyal
olarak arkadaslart ile bir arada olmasi olabilir (Luthans vd., 2015; Tanri6gen, 2018).

2. Diirtiiler: Ihtiyaclar1 hafifletmek (karsilamak) igin ortaya cikarlar. Fizyolojik ve
psikolojik diirtiiler eylem odakli olup tam olarak motivasyon siirecinin ortasinda yer
alir. Bu asamada besin ve su ihtiyaci, aglik ve susuzluk diirtiisiine; arkadaslarla
sosyallesme ihtiyact ise iliski diirtiisiine doniisiir (Luthans vd., 2015; Tanridgen,
2018).

3. Davraniglar: Motivasyon dongiisiiniin sonunda, bir ihtiyaci hafifletecek ve bir diirtiiyii
azaltacak herhangi bir sey olarak tanimlanan davraniglar vardir. Davranislar
neticesinde psikolojik ve fizyolojik denge yeniden kurulur (Luthans vd., 2015;
Tanridgen, 2018).

Bu unsurlarin iliskisi su sekilde 6zetlenebilir. Bir ihtiyag ortaya ¢iktiginda bu ihtiyaci
gidermek i¢in giidiiler meydana gelir, bu giidiiler de bireyi harekete gecirir. Bu sayede
ithtiyagtan dogan gerilim dengeye ulagsmis olur (Tanridgren, 2018). Bilim insanlari, bireyi
giidiileyen seyler konusunda tam bir fikir birligine varmis olmasalar da genel olarak birincil
ve ikincil giidiileyicilerden bahsedilmektedir (Luthans vd., 2015). Ornegin; aglik, susuzluk,
uyku ihtiyaci, acidan kaginma ve anne kaygis1 birincil giidiileyicilerdendir (Lawrence ve
Nohria, 2002). Bunun yaninda gii¢, basari, glivenlik, statii ve baglilik gibi unsurlar ise ikincil
giidiileyicilerdendir (Luthans vd., 2015).

Orgiit kelimesi birgok kurumu akla getirebilir. Ancak Bursalioglu (1972) okulu diger
orgiitlerden ayiran en 6nemli 6zelligini hammaddesi insan oldugu i¢in farkli bir yapiya sahip
oldugunu ifade etmektedir. Bu sebeple okulun amaci sadece egitim ve dgretim faaliyetleri
degil, ayn1 zamanda okulda ¢alisanlarin istek ve beklentilerini en uygun diizeyde karsilamak
olmalidir (Alanoglu, 2014). Bu bahsedilen istek ve beklentiler belirtildigi gibi maddi kazancin
yaninda ve manevi unsurlar da olabilir (Tanridgen, 2018). Ornegin Ada Akan, Ayik, Yildirim
ve Yal¢in’m (2013) O&gretmenleri motive eden etkenleri arastirdiklart ¢alismada,
ogretmenlerin en ¢ok emeklerinin karsiligini aldiklarinda motive olduklarini dile getirmesi,
bu beklentilerin 6gretmen motivasyonundaki 6énemini gostermektedir. Ciinkii motivasyon
ogretmenlerin okulda performanslarini sergilemeleri i¢in 6nemli bir husustur (Mustafa ve
Othman, 2010). Baz1 arastirmalarda ise bu ihtiyaclar karsilanmadiginda 6gretmenlerin
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motivasyon kaybi yasayabilecekleri sonucuna ulasilmistir. Ornegin Egitim Is Gorenleri
Sendikasinin (Egitim-is) 23 ilde 1060 gretmenle yaptig1 “Ogretmenlerin Ekonomik, Mesleki
ve Sosyal Durumlarina Iliskin Ogretmen Goriisleri” adli arastirma sonuglarma gore
aragtirmaya katilan O6gretmenlerin %64,72°si borglari nedeniyle motivasyon diisikligi
yasadiklarini ifade etmektedirler. Bu arastirmaya gore orgiitten maddi anlamda beklentilerinin
kargilanmadigini diisiinen 6gretmenlerin motivasyon kaybi yasadiklari goriilmektedir. Bu
durum Adams’in (1963) esitlik teorisini ile de agiklanabilir. Adams’in teorisine gore bir
bireyin orgiite sagladig1 girdiler (uzmanlig, tecriibesi, aldig1 egitim vs.) ile ¢iktilar/bireysel
beklentiler (maas, sayginlik, takdir edilme, terfi vs. bir denge igerisinde olmalidir. Bireyler bu
dengenin saglanmadigini diislindiiglinde motivasyon kaybi yasarlar (Adams, 1963). Yani
Milli Egitim Bakanlhig1 orgiitiine aldiklari egitim, tecrilbbe ve her kosulda sabrini veren
ogretmenler maddi anlamda beklentileri karsilanmadigi i¢in motivasyon kaybi
yasamaktadirlar. Bu durumun 6gretmenlerin ¢alisma performanslari igin {iziicii bir tespit
oldugu sdylenebilir. Cilinkii Mustafa ve Othman (2010) 6gretmenlerin yiiksek bilgi birikiminin
yaninda yliksek motivasyona da sahip olduklarinda performanslarinin en iist seviyeye ¢iktigini
ifade etmektedirler. Yani maddi beklentileri karsilanamayan Ogretmenlerin Oncelikle
motivasyon kaybi ardindan da ¢alisma performanslarinda diisiis yasamalart muhtemeldir. Bir
baska arastirmada Egitim ve Bilim Emekgileri Sendikasi (Egitim-Sen, 2017) tarafindan
yapilan 7 bolgede 40 ilde ve her branstan 4952 6gretmenin katilmis oldugu anket ¢aligmasinda
“Ogretmenleri en ¢ok mutsuz eden sey nedir?” sorusuna Ogretmenler ilk sirada “Maddi
kosullarin zorlasmas1 ve maaslarin yetersizligi” cevabii vermislerdir. Ogretmenlerin maddi
durumlardan dolay1r mutsuz olmalart Maslow’un (1943) ihtiyaglar hiyerarsisi motivasyon
teorisi ile aciklanabilir. Maslow (1943) ihtiyaclar hiyerarsisi adin1 verdigi motivasyon
teorisinde kisileri motive etmenin bir siraya gore en asagidan yukariya dogru gergeklestigini,
bir alttaki ihtiya¢ seviyesi tatmin edilmediginde diger seviyenin aktif olamayacagini ileri
stirmektedir. Bu teoriye gore insanlar en temelde fizyolojik ihtiyaclari ile motive olurken en
yiiksek seviyede kendini gerceklestirme ihtiyaci ile motive olmaktadir. Dolayisiyla maddi
unsurlardan dolayr motive olamayan ogretmenlerin daha {ist basamaklardaki motivasyon
unsurlarii aktif hale getirmeleri olduk¢a zor olmaktadir. Dolayisiyla kendilerini maddi
sebeplerden dolay1r mutlu hissetmeyen 6gretmenlerin motivasyonlarinin ve buna bagh olarak
verimliliklerinin diisecegi yorumu yapilabilir.

Kirg1 (2007) ise giinlimiizde insanlart1 motive eden en onemli unsurun artik para
olmadigini bunun yerine bagka motivasyon unsurlarinin 6n plana ¢ikmaya basladigini
belirtmektedir. Adams (1963) buna benzer bir yaklasimla ¢alisanlart motive eden bir bagka
unsurun da takdir edilme oldugunu sdylemektedir. Uyesi olduklar1 érgiitlerde yaptiklart
olumlu islerin fark edilip takdir edildigini goren ¢alisanlarin motivasyonlar1 yiikselmektedir
(Kanoglu, 2007).

Motivasyon 6gretmenlerin performanslarinda ve okullarin basarili olmalarinda da
oldukca dnemlidir (Ada vd., 2013). Ozellikle 6gretmen motivasyonun dgrenci motivasyonu
iizerinde bliyiik bir etkisi oldugu (Bishay, 1996) diisiiniildiigiinde egitim yoneticilerinin bu
konunun farkinda olmalar1 gerektigi sdylenebilir (Jesus ve Lens, 2005).

Akbaba (2006) motivasyonun bireye enerji verip davranislarinda isteklilik yarattigini
belirtmektedir. Egitim kurumlarinda, Bishay’in (1996) da belirttigi lizere 6zellikle 6gretmen
motivasyonun &grenci motivasyonu iizerinde biiyiik bir etkisi oldugu diisiiniiliirse
motivasyonun en 6nemli yararimin 6grenci basarisi lizerinde olabilecegi yorumu yapilabilir.
Diger bir deyisle, 6grenci basarisizligina etki eden en 6nemli unsurlardan biri de 6grencilerin
motivasyon kaybi yasamalaridir (Topguoglu Unal, 2013). Ayrica Yiiksel’in (2004) de
belirttigi gibi motive olmus 6grencilerin 6gretmenin yiiksek is doyumu hissetmesine ve sinif
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isleyisine 6nemli katkilar1 olmaktadir. Benzer sekilde Oncii (2004) motivasyon artisinin
ogrenci ve dgretmenlerin daha fazla haz duymalarini saglayacagini belirtirken motive olmus
ogrencilerde gozlenen davranislar1 sdyle ifade etmektedir.

- Okula kars1 pozitif olma ve okulu tatmin edici bulma.
- Gorev almada istekli olma.

- Daha az yonetimsel sorunun kaynagi olma.

- Derinlemesine bilgi isleme.

Ogretmenlerin motivasyonu 6grenci basarisiin yaninda, dgretmenler ve okul igin de
onemlidir. Bunu baz1 arastirma sonuglar1 da gdstermektedir. Ornegin Veeman (1984) dokuz
iilkede goreve yeni baslayan 0gretmeler iizerinde yapmis oldugu calismada motivasyonun
ogretmenler icin mesleki agidan sorun yasamamalar1 ve mesleki haz duymalar1 i¢in ¢ok
onemli oldugu sonucuna ulagmistir. Motivasyonun tiim bu olumlu yonleri nedeniyle, bir
yoneticinin Orgiitteki en 6nemli gorevleri arasinda ¢alisanlar1 6rgiit amaglar1 dogrultusunda
tesvik etmek, cesaretlendirmek ve onlari motive etmek bulunmaktadir (Hiriyappa, 2009).
Buna bagli olarak Ada ve digerleri (2013), yaptiklar1 arastirmada &gretmenlerin olumlu
caligmalarinin ve gayretlerinin 6grenci velileri ve okul idaresi tarafindan goriiliip takdir
edilmesinin 6gretmenlerin motivasyonlarini artiran bir unsur oldugu bulgusuna ulagmislardir.
Diger yandan takdir edilmenin yani sira olumlu bir ¢alisma ortaminin da ¢alisanlar1 motive
ettigini ortaya koyan birtakim ¢alismalar mevcuttur. Ornegin; Mustafa ve Othman (2010)
ogretmenlerin maddi kazanglarinin yani sira huzurlu bir ¢alisma ortaminin gerilimi azaltmak
suretiyle 6gretmenlerin is kalitelerini de iist seviyeye ¢ekecegini, Klassen ve digerleri (2008)
okul ortaminin 6gretmen motivasyonu iizerinde 6nemli bir etkiye sahip oldugunu 6gretmen
goriiglerine gore tespit etmislerdir.

Orgiitsel Baghhk

Orgiitlerde ve ozellikle okullarda énemli konulardan biri de 6rgiitsel baghliktir. Orgiitsel
baglilik konusunda yapilan g¢alismalar incelendiginde arastirmacilarin Orgiitsel baglilik
kavramini net bir sekilde tanimlayamadiklar1 goriilmektedir (Mowday vd., 1982). Bunun
sebebi olarak Orgiitsel baglilik kavraminin arastirmacilarin  kendi bakis agilarindan
incelenmesi ve farkli disiplinlerin bu konuya olan ilgisinin artmasi gosterilebilir (S6kmen,
2000).

Orgiitsel baglilik, bireyin orgiitten kendi istegi ile ayrilma olasiliginin azalmasini
saglayan psikolojik bir durum olarak tanimlanabilir (Allen ve Mayer, 1996). Balc1 (2003)
orgiitsel bagliligin ii¢ dikkat ¢gekici boyutunu;

1) Orgiitiin hedef ve degerlerine kars1 duyulan gii¢lii inang gdsterme.

2) Orgiite faydali olmak igin emek harcama.

3) Orgiit iginde iiyeligi devam ettirmek i¢in hissedilen istek seklinde ifade etmektedir.

Insanla ilgili tiim konularda oldugu gibi 6rgiitsel baghiligin birey ve orgiit {izerinde

olumlu ve olumsuz yonleri bulunmaktadir. Ancak olumlu yonlerinin olumsuz yonlerinden
oldukga fazla oldugu bir gercektir. Bu sebeple orgiitsel baglilik orgiit icerisinde gelistirilmesi
gereken bir unsurdur (Bakan, 2018, s. 45). Ciinkii orgiitsel bagliligin diisiik oldugu orgiitlerde
bireysel basarilarda o oranda diigiik olacaktir. Boylelikle orgiit ¢alisanlarmin bilgi ve
becerilerini orgiit adina kullanma istekleri diisecek ve biiyiik kayiplar yasanacaktir. Nitekim
yapilan bazi arastirmalar (Organ ve Ryan, 1995) orgiitsel baglilig1 yiiksek olan bireylerin daha
iiretken ve daha verimli oldugunu ortaya koymaktadir. Bunlara ek olarak orgiit ¢calisanlarinin
orgiitii terk etme ihtimalleri de biiylik oranda yiikselecektir (Ada vd., 2008, s. 496). Tiim
bunlarin neticesinde isten ayrilan orgiit liyelerinin yerine doldurmak da orgiite biiytik ytikler
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getirebilir. Ornegin yeni 6rgiit iiyelerinin uyumu siirecinde verimlilik anlaminda kayiplar
yasanabilir.

Orgiitsel baglilik bazi arastirmacilar tarafindan farkli sekillerde incelenmistir.
Mowday ve digerleri (1982) orgiitsel bagliligi tutumsal ve davranigsal olarak iki grupta ele
alarak, tutumsal baglilig1 bireyin kendini orgiitle 6zdeslestirmesi ve oOrgiit amaglarini da
icsellestirmesi olarak ifade etmektedirler. Bu dogrultuda bireyler sahsi amaglarini orgiit
amaclarina uygun sekilde yeniden giincelleyerek orgiitte kalma istegi gosterirler. Bunun
yaninda davranigsal baglilik ise orgiitteki bireyin orgiitten ayrilmasi sonucu mahrum kalacagi
imkanlar sebebiyle duyulan baglilik olarak tanimlanmaktadir. Birey hali hazirda sahip oldugu
maddi imkanlardan mahrum kalmak istemez ve orgiit i¢i isleyisin devamini ister (Siiricii ve
Maslake1, 2018).

Mowday ve digeleri (1982) orgiitsel baglilig iki boyutta ele alirken, Meyer ve Allen
(1991) ise orgiitsel bagliligi ii¢ boyutta degerlendirmektedir. Bu boyutlar:

1) Bireyin orgiitte kendi istegi ile kalma istegi olarak adlandirilan duygusal baglilik.
2) Bireyin orglitten ayrilma maliyet hesabin1 yapmasi devam bagliligi.
3) Bireyin orgiitte kalmasini zorunluluk olarak gordiigli normatif baglilik.

Orgiit icerisinde bireylerin baglhlik diizeylerini artiracak dnemli konulardan biri de
orgiit icindeki iletisimdir. Birey iletisim siirecinde kendisine dnem verildigini gordigiinde
orgiite baghilig1 da artacaktir (Glimiistekin vd., 2010). Ayrica Cetin de (2004, s. 61) orgiit
icinde saglikli bir iletisim ortami olmasinin bireylerin orgiitsel bagliliklarin1 olumlu yonde
etkileyecegini belirtmektedir. Ciinkii bireyler saglikli iletisim ortamlarinda daha verimli
olmakta ve performanslari da {ist seviyelere ¢ikmaktadir. Bu sayede kendilerini daha mutlu
hisseden bireylerin orgiitsel bagliliklar1 artmaktir (Ekinci, 2006, s. 48). Bunun yaninda
okullarda motivasyonlar1 ve oOrgiitsel bagliliklar1 yiiksek olan Ogretmenlerin var olmasi
Ogrencilerin  akademik basarillarinin  artmasinda, Ogrenci G6gretmen iletisiminin
giiclendirilmesinde, 6grencilerin daha mutlu ve daha iiretken olmalarinda biiyiik bir etkiye
sahiptir (Tulunay Ates ve Bulug, 2018).

Motivasyon ve Orgiitsel Baghhk iliskisi

Alan yazin incelendiginde, orgiitsel baglilik ve motivasyon kavramlariin iligkili oldugunu
ortaya koyan birtakim ¢alismalarin hem Tiirkiye’de (Canbaba, 2019; Ertiirk, 2014; Firat,
2012; Kalay, 2015; Memisoglu ve Kalay, 2017; Oran vd., 2016; Ozata ve Topgu, 2018;
Yilmaz, 2011; Yusein, 2013; Zeynel ve Carik¢i, 2015) hem de diger iilkelerde (Austen ve
Zacny, 2015; Bahrami vd., 2016; Mohan ve Sharma, 2015; Posey vd., 2015) yapildig
goriilmektedir. Diger yandan bazi1 calismalarda, calisanlarin Orgiitsel degerleri kabul
etmelerinde motive olma cabalar1 sayesinde orgiitsel baghiliklarinin gergeklestigi (Camilleri
ve Heijden, 2007); ¢alisanlarin hem igsel hem de dissal motivasyon faktorlerinin Grgiitsel
baghlikla iligkili oldugu (Moon, 2000) ve c¢alisanlarin bagliliklarinin artmasinda
motivasyonun ¢ok énemli oldugu (Johnson vd., 2010) bulgularina ulasilmistir.

Orgiit iiyelerinin motivasyonlarmin artmasinda orgiitsel baglilik ayni sekilde orgiitsel
bagliliklarmin artirllmasinda da motivasyonun O6nemli oldugu disiiniildiigiinde, bu
kavramlarin okullarda gretmenler iizerinde de etkili olabilecekleri sdylenebilir. Ornegin
Aksoy (2022) calismasinda oOrgiitsel baghiligin okullarda orgiitsel sinerji ve Orgiitsel
mutlulukla iligkili oldugu ve Yesil (2022) ¢alismasinda orgiitsel sinerjinin orgiitsel bagliligin
anlamli yordayicisi oldugu bulgularina ulasmislardir. Buradan hareketle orgiitsel baglilig
yiksek olan 6gretmenlerin ve yoneticilerin mutlu ve huzurlu olmakla beraber birlikte
caligmaktan da keyif alacaklari yorumu yapilabilir. Bunun yaninda Giiler’in (2022)
caligmasinda 6gretmenlerin orgiitsel bagliliklar1 ve 6grenci basarisi arasinda anlamli bir iligki
oldugu bulgusu dikkate alindiginda o6gretmenlerin orgiitsel bagliliklarinin 6grencilerin
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akademik basarilarinin artirilmasinda 6nemli unsurlardan biri oldugu sdylenebilir. Bunlara ek
olarak Koyuncu (2019) arastirma bulgusunda 6gretmenlerin 6rgiitsel bagliliklart ile degisime
hazir olma durumlar arasinda anlamli bir iliski elde etmis olmasindan hareketle yiiksek
orgiitsel bagliliga sahip 6gretmenler ile degisim ve yenilenme siireclerinin daha sorunsuz
gecirilebilecegi sOylenebilir. Diger yandan oOgretmenlerin motivasyonlarinin da okullar
iizerinde Onemli etkileri bulunmaktadir. Delen’in (2021) calismasinda Ogretmenlerin
motivasyonlariin yetkinliklerinin anlamli bir yordayicisi oldugu bulgusu 6gretmenlerin
yiiksek motivasyonla birlikte mesleki bilgi ve becerilerini daha etkili kullanabilecekleri
seklinde yorumlanabilir. Ayrica Giirler (2020) ¢alismasinda 6gretmenlerin motivasyonlari ile
orgiitsel 6grenme diizeyleri arasinda anlamli bir iligki tespit etmistir. Buradan hareketle
yiiksek motivasyon diizeyine sahip 6gretmenlerin bilgiyi analiz etme, saklama ve kullanma
konularinda daha basarili olacaklar1 sdylenebilir. Genel olarak degerlendirildiginde birbirleri
ile iliski icerisinde olan orgiitsel baglilik ve motivasyon kavramlar1 6gretmenlerin kendilerini
mutlu hissetmelerinde, birlikte calisma istegi i¢cinde olmalarinda, yeniliklere daha acik
olmalarinda, yetkinliklerinin artmasinda ve orgilitsel 6grenme diizeylerinin artmasinin yant
sira 6grencilerin akademik bagarilarinin da artirilmasinda 6nemli oldugu sdylenebilir.

Motivasyon ve Orgiitsel baglilikla ilgili ¢alismalar incelendiginde birbirinden bagimsiz
bir¢cok calismanin oldugu ve bu caligmalarda 6rneklem biiytikliiklerinin de farkli oldugu
goriilmektedir. Bu sebeple calismalarin odak noktasi ayni olsa bile tam olarak ortak bir sonug
birlikteliginden s6z edilemez. Dolayisiyla farkli calismalar olsa da bir biitiinliik i¢inde
olmamasinin bilgiye ulasmay1 ve yorumlanmasini zorlastirdigi sdylenebilir. Bu durumda
mevcut konu ile ilgili ¢alismalarin incelenip sistematik olarak bir araya getirilerek daha
genellenebilir bir bulguya ulasma ihtiyacindan s6z edilebilir. Alan yazin incelendiginde
Ogretmenlerin Orgiitsel bagliliklar1 ve motivasyonlar1 ile farkli degiskenler arasindaki
iligkilerin meta-analiz yontemi ile incelendigi bazi c¢aligmalarin oldugu tespit edilmistir.
Cogaltay ve digerleri (2014) okul miidiirlerinin doniisiimcii liderlik 6zellikleri ile orgiitsel
baglilik arasindaki iliskiyi, Gedik ve Ustiiner (2017) egitim orgiitlerinde orgiitsel baglhlik ve
1s doyumu arasindaki iliskiyi, Aslan ve Yildiz (2015) 6gretmenlerin orgiitsel bagliliklarini
yordayan degiskenleri, Korkmaz (2021) okullarda 6rgiitsel adaletin tiikenmislik, is doyumu,
orgiitsel baglilik ve orgiitsel vatandaslik ile iliskiyi incelenmesi Tiirkiye’de meta-analiz
yontemi ile yapilan caligmalardir. Bu caligmalarin bazilarinin 6gretmenler bazilarinin
ogretmenler ile okul yoneticileri lizerinde yapilmis olmast ve Orgiitsel baghlikla farkli
degiskenlerin iliskilerinin incelenmesi mevcut meta-analiz ¢aligmasinin 6nceki ¢alismalardan
farklilastigini gostermektedir. Ayrica Yurt disinda da orgiitsel baglilik ve motivasyonun meta-
analiz yontemi ile incelendigi bazi calismalar bulunmaktadir. Ornegin; Dalgic (2014)
cinsiyetin ogretmenlerin Orglitsel bagliliklar tizerindeki etkisini, Slemp ve digerleri (2020)
ozerk ve kontrollii 6gretmen motivasyonu bigimlerinin arasindaki iliskiyi, Cetin ve digerleri
(2015) orgiitsel baglilik ve orgiitsel vatandaslik davranisi arasindaki iliskiyi, Juhji ve digerleri
(2022) 6gretmenlerin is motivasyonu ve i doyumu arasindaki iliskiyi meta-analiz yontemi ile
incelemiglerdir. Ancak bu ¢alismalarinda 6rneklem ve meta-analize dahil edilen degiskenler
acisindan mevcut meta-analiz ¢alismasindan farkli oldugu sdylenebilir.

Farkli zamanlarda ve farkli 6rneklem biiyiikliikleri ile yapilan ¢calismalari tek bir biitiin
halinde birlestirerek genel bir bulguya ulagilmasina olanak saglayan yontem ise meta-analiz
yontemidir. Meta-analiz farkli arastirmacilarin ayni veya benzer arastirma sorulari ele alarak
elde ettikleri verileri 6ztimseyerek sorular1 yanitlamay1 miimkiin kilar (Field ve Gillett, 2010).
Bu sebeple mevcut aragtirmanin devlet okullarinda ¢alisan 6gretmenlerin orgiitsel bagliliklar
ve motivasyonlar1 arasindaki iligkinin daha net anlasilmasina katkida bulunacagi
distiniilmektedir. Bu dogrultuda asagidaki arastirma sorusuna cevap aranmistir.
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1) Ogretmenlerin orgiitsel baghliklar1 ve motivasyonlar1 arasindaki iliskinin ortalama
etki biliytkliigii nedir?

Yontem

Mevcut arastirma meta-analiz yontemi ile gerceklestirilmistir. Meta-analiz yontemi ile bir
konu ya da calisma alaninda benzer caligmalarin bulgularimin bir araya getirilerek
yorumlanmasi miimkiin olan bir ¢alisma olmasi nedeniyle (Dinger, 2021), titiz bir tarama
stirecinin siirdliriilmesi gerekmektedir (Card, 2012). Bu sayede meta-analiz yonteminin en
giiclii yonii olarak ifade edilen konularin ve temalarin genellenebilirligi imkéni1 ortaya
c¢ikmaktadir (Doo vd., 2020). Meta-analiz yontemi ile analiz yapabilmenin "arastirma
probleminin agik sekilde tanimlanmasi, literatiir arastirmasi yapilarak verilerin toplanmasi,
verilerin kodlanmasi, analiz yonteminin segilmesi, analizin yapilmast ve bulgularin
degerlendirilerek yorumlanmasi" seklinde alt1 ana basamagi bulunmaktadir (Decoster, 2004).

Verilerin Toplanmasi

Bu arastirmada o6gretmenlerin Orglitsel bagliliklari ve motivasyonlar1 arasindaki iliskiyi
inceleyen ve bir korelasyon degeri iceren ¢alismalar taranmistir. Caligmada taramalar yiiksek
lisans tezleri, doktora tezleri ve makaleler icerisinden yapilmistir. Tarama siirecine ilk olarak
01.05.2021 tarihinde baslanmis, diizenli araliklarla taramalar devam ettirilmis ve tiim
kontroller yapildiktan 13.10.2021 tarihinde sonlandirilmigtir. Tarama stirecinde Tiirkce olarak
“motivasyon”, “Orgiitsel baghlik”, “Ogretmen motivasyonu”, “Ogretmenlerin Orgiitsel
baghliklar1” ve “motivasyon ve orgiitsel baglilik iliskisi” anahtar kelimeleri; ingilizce olarak
“motivation”,  “organizational commitment”, “teacher’s motivation”, “teachers’
organizational commitment” ve “the relationship between motivation and organizational
commitment” anahtar kelimeleri kullanilmistir. Bu anahtar kelimelerle tarama yapilirken
anahtar kelimeler ¢aligmalarin bagliginda, 6zetinde ya da anahtar kelimelerinde yer almasina
gdre yapilmistir. Taramalar sirasinda veri tabani olarak Yiiksek Ogrenim Kurulu(YOK),
Ulusal Akademik Ag ve Bilgi Merkezi (ULAKBIM), Taylor & Francis, Ebscohost, Sage,
ScienceDirect, JSTOR, ProQuest, ERIC veri tabanlar1 kullanilmistir. Ayrica Tiirkiye’de bazi
caligmalarin hem doktora ve yiiksek lisans tezi hem de makale formatinda ayni ¢alismalarin
oldugu goriilmiistiir. Bu tip caligmalarda sadece yliksek lisans ya da doktora tezi olan
caligmalar tercih edilmistir. Meta-analiz ¢caligsmasi ylriitiiliirken ¢alismaya dahil edilecek daha
once yapilmis ¢calismalarin se¢imi aragtirmanin sinirliliklarinin belirlenmesi ve uygun veriye
sahip olan arastirmalarin belirlenmesi agisindan ¢ok Onemlidir (Decoster, 2004). Bu
dogrultuda G6gretmenlerin Orgiitsel bagliliklar1 ve motivasyon iligkisi iceren caligmalarin
mevcut ¢alismaya dahil edilme kosullart su sekilde belirlenmistir;

a) Tiirkiye 'de ve yurt disindaki devlet okullarinda ¢alismakta olan ogretmenlerle ilgili olmast,
b) Orgiitsel baglilik ve motivasyon arasinda korelasyon katsayisinin tespit edilmis olmasi ve
orneklem sayisinin belirtilmis olmasi, c) 2011 ile 2021 tarihleri arasinda tamamlanmusg yiiksek
lisans tezi, doktora tezi ve makale olmasi, d) Calismalarin Tiirkce veya Ingilizce olarak
yayumlanmis olmasi ve, e) Calismalarin ilkokul (1.-4.sinif), ortaokul (5.-8.sinif) ve
ortaogretim (9.-12.sinif) diizeyinde yapilmis olmasi.

Caligmalarin taranmasi siirecinde ilk olarak ogretmenlerin orgiitsel baglhiliklar1 ve
motivasyonlarinin incelendigi 10 yiliksek lisans tezi, 4 doktora tezi ve 11 makaleye
ulagilmistir. Bu c¢alismalardan bazilarinin nitel caligmalar olmasi sebebi ile 6gretmenlerin
orgiitsel bagliliklar1 ve motivasyonlar1 atasinda bir korelasyon katsayisina sahip olmadiklar
goriilmiis ve mata-analiz disinda birakilmistir. Bu sebeple toplamda 6 yiiksek lisans tezi, 2
doktora tezi ve 5 makale olmak {izere 13 caligmanin meta-analize dahil edilmesine karar
verilmistir. Fakat “Ilkokul ve ortaokullarda gérev yapan 6gretmenlerin érgiitsel baghlik ve
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motivasyonlart arasindaki iliski” adli calismanin Memisoglu ve Kalay (2017) ile Kalay (2015)
tarafindan, “Ogretmenlerin is motivasyonlari ile érgiitsel baghliklar: arasindaki iliski” ise
Ertirk ve Aydin (2016) ile Ertiirk (2014) tarafindan g¢alisilmasi 6rneklem, bulgular ve
korelasyon katsayilarinin ayni olmasi sebebiyle makale formatinda olan iki ¢alismanin harig
birakilmasi ile toplamda 11 ¢alismanin meta-analize alinmasina karar verilmistir. Son olarak
Cansu’nun (2019) “yenilik¢i yonetim ozellikleri gosteren okul yoneticilerinin ogretmenlerin
motivasyon ve orgiitsel baghliklar: iizerine etkilerinin incelenmesi” adli g¢aligmasi ile
Kamar’in (2021) “okul yoneticilerinin demokratik tutum ve davramislar: ile 6gretmenlerin
motivasyon ve orgiitsel baglilik diizeyleri arasindaki iligki” adl1 ¢alismalarda 6gretmenlerin
orgiitsel bagliliklari ile i¢sel ve digsal motivasyonlari arasindaki iliskiye ait korelasyon degeri
olmas1 ve Orgiitsel bagliliklar1 arasinda dogrudan bir iliskiyi gosteren korelasyon katsayisi
olmamas1 nedeniyle bu iki ¢calismada mevcut arastirma kapsaminin disinda birakilmistir. Bu
basamaklar sonucunda dahil edilme kriterleri ile uyumlu toplamda 4 yiiksek lisans tezi, 1
doktora tezi ve 4 makale olmak {izere toplamda 9 ¢aligma meta-analiz kapsamina alinmastir.
Meta-analize dahil edilen ¢alismalar kaynakca boliimiinde “ * ” simgesi ile belirtilmistir.

Verilerin Analizi

Bu calismada Tiirkiye’de ve yurt disinda 6gretmenlerin 6rgiitsel bagliliklart ile motivasyon
seviyeleri arasindaki iligskinin incelendigi ¢alismalarin tarama siirecinde toplam 9 c¢aligma
meta-analiz yontemleri kullanilarak bir araya getirilmistir

Caligmada Cohen, Manion ve Morrison (2007) korelasyon katsayist etki
biiytikliiklerini; +,00 ile +,10 arasinda ise zayif; = ,10 ile ,30 arasinda ise kiiciik; +,30 ile ,50
arasinda ise orta; = ,50 ile ,80 arasinda ise gii¢lii; = ,80 iizerinde ise ¢ok giiclii etki seklindeki
siniflandirmalar1 temel alinmistir. Meta-analiz calismasinda elde edilen veriler CMA
(Comprehensive Meta Analysis v3) istatistik programi ile analiz edilmistir.

Meta-analiz ¢alismasinda dahil edilecek ¢alismalarin kodlanmasi oldukg¢a 6nemli bir
konu oldugu belirtilmektedir (Ustiin ve Eryilmaz, 2018). Bu sebeple bir kodlama formu
olusturularak bir Egitim Y6netimi alaninda bir de Olgme ve Degerlendirme alaninda Doktora
derecesine sahip iki arastirmacidan goriis alinmistir. Arastirmacilardan gelen oneriler lizerine
kodlama formuna son hali verildikten sonra kodlamalar bu forma gore yapilmistir. Kodlama,
arastirmanin kapsam gecerliliginin artirilmas1 amaci ile iki aragtirmaci tarafindan ayri ayri
yapilmustir. Lipsey ve Wilson (2001) kodlayicirlar arasi tutarliligin kodlama gilivenirligini
gosteren yontemlerden biri oldugunu ifade etmektedir. Bu sebeple Orwin ve Vevea (2009)
tarafindan ortaya konulan Keodlayicirlar arast uzlasma oranit A.R (Agreement Rate) =
Uzerinde anlasilan goriis sayisy/Toplam goriis sayist formiiliine gore hesaplanmistir. Buna
gore kodlayicilar arasi uzlagsma orani % 95,5 olarak hesaplanmistir.

Meta-analizde diger 6nemli bir konu da model se¢imine karar verilmesi asamasidir.
Basol ve digerleri (2016) c¢alismalarinda model se¢imi i¢in Heterojenlik testinin
kullanilmamasinin daha uygun olacagini, heterojenlik testinin model se¢iminden sonraki
asamalarda gergeklestirilmesi gerektigini ifade etmektedirler. Bunun yerine ¢alisma
ornekleminden evrene genelleme yapilmak isteniyorsa ve evreni temsil edici bir 6rnekleme
sahip ise rastgele etkiler modeli kullanilmasi gerektigi ifade edilmektedir. Buradan hareketle
meta-analizin 6rneklemini olusturan ¢calismalarin gerek yurt i¢i gerek yurt disindan ¢calismalar
olmasi, tiim egitim kademelerinden ve ¢esitli yillara ait calismalar i¢germesi sebebi ile mevcut
meta-analiz calismasinda rastgele etkiler modelinin kullanilmasina karar verilmistir.

Bulgular

Ogretmenlerin orgiitsel bagliliklar1 ve motivasyon seviyeleri arasindaki iliskiyi inceleyen
arastirmalara ait betimleyici 6zellikler Tablo 1°de verilmistir.
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Tablo 1
Osretmenlerin Orgiitsel Baghliklar: ve Motivasyon Seviyeleri Arasindaki iskiyi Inceleyen
Arastirmalara Ait Betimleyici Ozellikler

Makale

Tez (Yiiksek Lisans+Doktora)

2011

2014

2015

2016

2019

2020

Ilkokul

[lkokul-Ortaokul
Okul Seviyesi Ortaokul

Lise

Calismanin Tiirt

Calismanin Yapildig: Yil

Tiim Kademeler
0-200 aras1
Orneklem Biiyiikliigii 300-400 aras1
400-500 aras1
Yurtigi
Yurtdist

Calismanin Yapildig1 Yer

WA |R|WIND|WIN|IOINININININ |~ =]~ un]|~

Tablo 1 incelendiginde arastirma kapsamindaki caligmalarin tiirliniin en fazla tez
oldugu, calismalarin en ¢ok 2019 ve 2020 yilinda yapildigi, ¢aligmalarin en ¢ok tiim egitim
kademelerinde yapildigi, en fazla 400 ile 500 arasinda drneklem biiyiikliigline sahip olduklar1
ve ¢alismalarin altisinin yurti¢inde {igiiniin de yurtdisinda yapildiklar1 goriilmektedir.

Meta-analiz ¢aligmalarinda etkinin yayimlanmis ve aralarinda anlamli iligski bulunan
caligmalardan secilmesi sonucu yayin yanliligi adi verilen bir durum s6z konusu olabilir (Sen
ve Akbas, 2016). Dolayistyla bu etkinin yayin yanliligindan kaynaklanip kaynaklanmadiginin
degerlendirilmesi gerekmektedir (Sar1 ve Oren, 2020). Bu sebeple yaym yanliliginin tespit
edilmesi i¢in ilk olarak Sekil 1°de gdsterilen huni grafigi (Funnel Plot) incelenmistir.
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Sekil 1
Ogretmenlerin  Orgiitsel baghliklart ve motivasyonlar: arasindaki iliskive ait etki
biiyiikliiklerinin huni sa¢itlim grafigi

0,00

/
/
f
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Yukarida verilen huni grafiginde huni grafigini dik olarak bélen ¢izgi genel etki
biiytikliigiinii, yatay (X) ekseni etki biiyiikligi, dikey (Y) eksen orneklem biiyiikliigiinii
gostermektedir. Orneklem sayisi fazla olan galigmalar huni grafiginin iist kismma ve genel
etki blytikliigii ¢cevresinde, drneklem sayisi az olan galismalar ise huninin alt kisminda yer
almaktadirlar. Ayrica bireysel ¢alismalar daire genel etki biiyiikligli ise elmas seklinde
gosterilmektedir. Huni grafigi yorumlanirken calismalarin genel etki biiytikliigii etrafinda ve
simetrik bir goriiniim olusturmalar1 beklenmektedir (Dinger, 2014). Bu bilgiler 15181 altinda
caligmaya dahil edilen ¢alismalarin ¢cogunun huni grafigi i¢inde oldugu, simetrik bir dagilima
sahip olmalar1 sebebi ile yayin yanliligi olmadig: sdylenebilir. Ancak Ozgiil (2021) huni
grafiginin gorsel yorumlamaya dayanan bir yontem olmasi sebebiyle bagka istatiksel
yontemlerle desteklenmesi gerektigini dile getirmektedir. Bu sebeple klasik hata koruma
yonteminin (Classical fail-safe N) sonuglari incelenmistir. Bu sonuglar Tablo 2°de verilmistir.

Tablo 2

Orgiitsel Baghlik ve Motivasyon Iliskisine Ait Calismalarin Hata Koruma Sayisi Verileri
Incelenen ¢alismalar icin Z degeri 27,65
Incelenen ¢alismalar igin p degeri ,000

Alfa ,05

Yon 2,0

Alfa i¢in Z degeri 1,95996
Incelenen ¢alisma sayis1 9

Hata koruma sayisi 1783

Tablo 2 incelendiginde Ogretmenlerin oOrglitsel bagliliklari ve motivasyonlar
arasindaki iliskiyi inceleyen ¢alismalardan elde edilen koruma sayisi klasik hata koruma
yontemi ile tespit edilmistir. Bu verilere gore elde dilen p=,000 istatiksel anlamlilik degerinin
p<,05 olabilmesi i¢in eldeki verilere zit en az 1783 ¢aligmanin yapilmasi gerekmektedir. Genel
etkiyi etkisiz kilma icin ¢ok fazla sayida calismaya ihtiya¢ duyuldugundan yapilan meta-
analiz ¢aligmasimin sonuglarinin giivenilir oldugu ve yaymn yanliligi olmadigi sonucuna
ulagilabilir (Rosenthal, 1991). Yapilan analizler sonucunda mevcut meta-analiz ¢alismasinin
giivenilir oldugu sodylenebilir.

Meta-analize dahil edilen ¢aligmalarin heterojenlik testi Tablo 3’te verilmistir.
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Tablo 3
Heterojenlik Testi Meta-Analiz Sonuglart
Heterojenlik
Q df p I
164,697 8 .000 95,14

Tablo 3’te verilen heterojenlik testi sonuglarina gore arastirmaya dahil edilen 9 ¢alisma
neticesinde Q=164,697, df=8 ve p=000 oldugu goriilmektedir. P=,000<,05 olmasi ¢aligsmalar
arasinda anlamli bir farklilik oldugunu gostermektedir. Fakat Dinger (2014) temel istatistikte
anlamliligin p degerine gore yapilmasina karsin meta-analizde Q degerinin %2 tablosundaki
karsilik gelen degerden yliksek olmasi durumunda heterojen diisiik olmasi durumunda ise
homojen bir yapida olacagindan bahsetmektedir. Bu dogrultuda df=8 ve p=,05 i¢in Q degeri
164,697 olarak tespit edilmistir. Bu deger y2 tablosundaki Q degerinden (Q=23,589) biiylik
olugu i¢in ¢alismanin heterojen bir yapida oldugu anlasilmaktadir. Bununla beraber 1> degeri
icin Higgins ve Thompson (2002) heterojenlik seviyesinin bir gostergesi olarak ifade
etmiglerdir. Buna gore %25 (diislik heterojen); %50 (orta heterojen); %75 (yiiksek heterojen)
olarak Onerilmistir. Buradan hareketle mevcut meta-analiz ¢calismasinda 1>=95,140 degerinin
yliksek diizeyde heterojenligi gosterdigi sdylenebilir. Heterojenligin kaynaginin belirlenmesi
amaci ile yayin yeri, egitim kademesi, 6rneklem biiyiikliigii ve yayin tiirii moderator degisken
olarak ele alinarak alt grup analizleri gerceklestirilmistir.

Tablo 4
Yayin Tiiriine Gore Alt Grup Analizi
%95 Gliven Araligi Heterojenlik
Yaym Tiiri f df Ortalama Etki Biiyiikliigii Alt Limit Ust Limit  Q df P
Makale 4 3 0,820 0,401 1,239
Tez 5 4 0,445 0,3 0,59 2,745 1 0,098
Karma 9 8 0,485 0,348 0,662

Tablo 4 incelendiginde, makale ¢calismalarinin ortalama etki biiytikligi 0,820, [0,401;
1,239], tez calismalarinin ortalama etki biyikligi 0,445, [0,348; 0,662] ve karma
caligmalarin ortalama etki biiyiikligii ise 0,485, [0,348; 0,662] oldugu goriilmektedir. Bu alt
gruplar i¢in ortalama etki biiytikliikleri i¢in anlamli bir farklilik tespit edilmemistir (p>,05).
Diger bir ifade ile 6gretmenlerin rgiitsel bagliliklar1 ve motivasyonlar: arasindaki iliskinin
yayin tiirline gore istatiksel olarak farklilasmadig1 sdylenebilir.

Tablo 5
Egitim Kademesine Gére Alt Grup Analizi
%95 Giiven Araligi Heterojenlik
Egitim Kademesi f df Ortalama Etki Biiyiikliigii Alt Limit Ust Limit Q df P
Tlkokul 2 1 0,991 -0,055 2,037
Ilkokul-Ortaokul 2 1 0,489 0,417 0,561
Lise 2 1 0,562 0,496 0,629 3,224 3 0,358
Tim Kademeler 3 2 0,443 0,133 0,754
Toplam 9 8 0,527 0,479 0,576

Tablo 5 incelendiginde, ilkokulda yapilan caligmalarinin ortalama etki biiyiikliigii
0,991, [-0,055; 2,037], ilkokul ile ortaokulda yapilan ¢aligmalarin ortalama etki biiyiikligi
0,489, [0,417; 0,561], lisede yapilan calismalarin ortalama etki biiyiikligi 0,562, [0,496;
0,629], ve tiim egitim kademelerinde yapilan caligmalarin ortalama etki biiyiikliigi ise 0,443,
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[0,479; 0,576] olarak tespit edilmistir. Egitim kademesi altindaki alt gruplar i¢in etki
biiytikliikleri i¢cin anlamli bir farklilik tespit edilmemistir (p>,05).

Tablo 6
Orneklem Biiyiikliigiine Gore Alt Grup Analizi
%95 Giiven Araligi Heterojenlik
Orneklem Ortalama Etki Alt Ust
Biyikligi | O Biyiikliigii Limit Limt < 9 P
0-200 2 1 1,139 0,343 1,934
300-400 3 2 0,498 0,434 0,563
400-500 4 2 0,446 0,266 0,625 2815 20,245
Toplam 9 8 0,496 0,435 0,557

Tablo 6 incelendiginde, 0-200 arasinda Orneklem biyiikligiine sahip ¢alismalarin
ortalama etki biiyiikligii 1,139, [0,343; 1,934], 300-400 arasinda 6rneklem biiyiikliigiine sahip
caligmalarin ortalama etki biiyiikligi 0,498, [0,434; 0,563] ve 400-500 arasinda 6rneklem
biiytikliigiine sahip ¢aligmalarin ortalama etki biiytikliigii 0,446 [0,266; 0,625] olarak tespit
edilmistir. Orneklem biiyiikliigiiniin alt gruplarinda istatiksel olarak anlamli bir farkliligin
olmadig goriilmektedir (p>,05).

Tablo 7
Yayin Yerine Gore Alt Grup Analizi
%95 Giiven Araligi Heterojenlik
Yaym Yeri f df Ortalama Etki Biiyiikliigii Alt Limit Ust Limit Q df P
YurtDist 3 2 0,933 0,225 1,64
Yurt Ici 6 5 0,453 0,332 0,575 1,72 1 0,19
Toplam 9 8 0,467 0,346 0,587

Tablo 7 incelendiginde, yurt disinda yapilan ¢aligmalarin ortalama etki biiyiikligii
0,933, [0,225; 1,64] ve Yurt i¢inde yapilan ¢alismalarin ortalama etki biiyiikligi 0,453,
[0,332; 0,575] olarak tespit edilmistir. Caligmalarin yapildig1 yayin yerine gore alt gruplarda
istatiksel olarak anlamli bir farkliligin olmadig1 goriilmektedir (p>,05).

Meta-analize dahil edilen calismalarin etki modeli tiirline gore etki biiyiikliikleri ve
giiven araliklar1 Tablo 8’de verilmistir.

Tablo 8
Calismalarin Genel Etki Biiyiikliigii Analizi

95% Giiven Aralig1
Model Genel Etki Biiytikligii Alt Siur Ust Smir
Sabit Etkiler Modeli 0,471 0,441 0,499
Rastgele Etkiler Modeli 0,537 0,401 0,649

Tablo 8 incelendiginde, %95 giliven araliginda alt sinir 0,401 ile {ist sinir 0,649 iken
genel etki bliyiikliigii 0,537 olarak hesaplanmistir. Elde edilen genel etki biiyiikliigii Cohen ve
arkadaslarinin (2007) etki biiytikliigii siniflandirmast dikkate alinarak degerlendirildiginde
ogretmenlerin Orgiitsel bagliliklar1 ve motivasyonlar1 arasinda giiclii diizeyde bir iliskinin
oldugu soylenebilir.

Tartisma ve Sonug¢

Bu calismada, 6gretmenlerin orgiitsel bagliliklar1 ve motivasyonlar1 arasinda iliskinin etki
biiyiikliigiiniin meta-analiz yontemi ile belirlenmesi amaglanmistir. Rastgele etkiler modeline
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gore yapilan meta-analiz sonuglarina gore Ogretmenlerin Orglitsel bagliliklart ve
motivasyonlar1 arasinda giiclii diizeyde bir iliski oldugu tespit edilmistir. Bu bulgu
dogrultusunda egitim oOrgiitlerinde 6gretmenlerin hem motivasyon diizeylerinin orgiitsel
bagliliklar1 tizerinde hem de Orgiitsel bagliliklarinin motivasyon diizeyleri tizerinde oldukga
onemli oldugu sdylenebilir. Mevcut arastirma bulgusunu destekleyen 6gretmenlerin
motivasyonlar1 ve Orglitsel bagliliklar1 arasinda iligkinin oldugu bulgusuna ulasilan bazi
caligmalar (Perhla, 1986; Zhengli Xei, 2022) bulunmaktadir. Ayrica Zeynel ve Carikei (2015),
Tiirk kamu {iniversitelerinde goérev yapmakta olan akademisyenlerde de motivasyonun
orgiitsel baglilik tizerinde gii¢lii diizeyde etkisinin oldugunu tespit etmistir. Bu bulgular 15181
altinda, her ne kadar diger orgiitlerden kendine 6zgii farkliliklar1 olsa da egitim kurumlarinin
caliganlarin motivasyonlarinin artirilmasmin diger oOrgiitlerle benzer sonuglar doguracagi
sOylenebilir. Diger yandan Muhammad ve Chaudhary (2020) o6gretmenlerin Orgiitsel
bagliliklar1 ve 6gretmen giiglendirme kavrami arasinda yiiksek diizeyde pozitif bir iliski tespit
etmislerdir. Ogretmenlerin giiclendirilmesi 6gretmenlerin bagliliklarinin artirilmas1 icin
kullanilan etkili yollardan birisidir (Chib, 2016). Baska bir ifada ile 0Ogretmen
giiclendirilmesinin tesvik edildigi okullarda 6gretmenlerin motivasyon ve orgiitsel baglilik
seviyeleri de yiikselmektedir (Kiral, 2019). Bogler ve Somech (2004) 6gretmen gii¢clendirme
kavramin1 dgretmenlerin kendileri ile ilgili kararlar1 alma yeterliligi ve Maeroff (1988)
Ogretmenlerin statiilerinin gelistirilerek karar verme siirecine dahil edilmeleri olarak
tanimlamaktadir. Dolayist ile kendileri ile ilgili kararlar1 alabilen, statiileri iyilestirilmis ve
karar verme siirecine etkin katilimi istenen 6gretmenlerin Orgiitsel baglilik ve motivasyon
seviyelerinin yiiksek olmasi gayet dogal bir durum olarak degerlendirilebilir.

Nicel aragtirmalarin sonuglarinin degerlendirildigi bu meta-analiz ¢alismasinin
bulgularini destekleyen bazi nitel arastirmalar da bulunmaktadir. Ornegin Uyar (2015)
orgiitsel baglilik ve motivasyon arasinda dogrusal bir iliski oldugunu ve calisanlarin
motivasyonlarinin artmasi halinde orgiitsel bagliliklarinin da artacagini dile getirmektedir.
Ayrica Bagcioglu (2017) da benzer bir sekilde orgiitsel baglilikla motivasyonun paralellik
gosterdigini ve Orgiitsel baglilik ile motivasyonu yiiksek olan ¢alisanlarin 6rgiit hedeflerini
daha ¢ok benimsediklerini ifade etmektedir.

Meta-analiz yontemi sonucunda orgiitsel baglilik ve motivasyon arasindaki iligki ilgili
yapilan nicel ve nitel arastirma sonuglar1 gére okulda 6gretmenlerin motivasyon diizeyleri ile
orgiitsel baglilik diizeyleri arasinda dogrudan iligkili oldugu goriilmektedir. Dolayist ile
yiiksek motivasyona sahip 6gretmenlerin daha fazla orgiitsel baglilik gosterecekleri yorumu
rahatlikla yapilabilir. Bu sayede de orgiitiin hedeflerine ulasmasi ve varligini devam ettirmesi
oldukga kolay olacaktir. Ogretmenlerin orgiitsel bagliliklarin1 dolayist ile iligkili olan
motivasyon sevilerinin artirilmasi i¢in okul miidiiriniin destegi ve liderlik tarzi dogrudan
etkilidir (Singh ve Billingsley, 1998). Bu sebeplerden dolay1 gerek egitim yoneticileri gerekse
diger orgiit yoneticileri motivasyon ve orgiitsel baglilik iligkisinin farkinda olarak ¢aliganlarin
motivasyonlarini ylikseltmeyi ve yiiksek seviyede tutmay1 saglamak zorundadirlar. Okullarda
orgiitsel baglilikla iliskisi olan bir kavramda orgiitsel sinerjidir (Aksoy, 2022; Yesil, 2022).
Zhou’nun (2010) 6gretmenlerin okullarda diisiik isbirligi i¢inde oldugu ifadesi dogrultusunda
orgiitsel baglilikla pozitif yonlii bir iliski icinde olan 6rgiitsel sinerji kavraminin da onemli
oldugu sdylenebilir. Clinkii Orgiitsel sinerji en basit tanimi ile orgiit i¢inde igbirligi olarak
tanimlanabilir. Dolayisiyla 6gretmenlerin orgiitsel bagliligin artirilmasi ile birlikte okullarda
ogretmenler arasi isbirliginin de artacagi yorumu yapilabilir.

Diger yandan meta-analiz heterojenlik testi sonucunda 1*>=95,140 degerinin yiiksek
diizeyde heterojenligin gostergesi olmasi sebebi ile yayin yeri, egitim kademesi, orneklem
biiyiikliigii ve yayin tirii moderatdor degisken olarak ele alinarak alt grup analizleri
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gergeklestirilmistir. Bu analizler neticesinde yayin yeri, egitim kademesi, orneklem biiyiikliigii
ve yayin tiirti alt gruplarinda 6gretmenlerin orgiitsel baglilik ve motivasyonlari arasindaki
iliskide istatiksel olarak anlamli bir iliski tespit edilmemistir. Buradan hareketle 6gretmenlerin
orgiitsel bagliliklar1 ve motivasyonlar1 arasindaki iligkinin yurt i¢inde ve yurt disinda benzer
oldugu yorumu yapilabilir. Davis ve Wilson’in (2000) 6gretmenlerin 6gretmenlik meslegini
kutsal bir ig olarak gordiikleri i¢in is motivasyonlar1 konusunda dis etkenlere ve ddiillere daha
az Onem verdikleri ifadesi bu aragtirma bulgusunu desteklemektedir. Baska bir ifade ile
ogretmenler diinyanin neresinde olurlarsa olsunlar islerini 6gretmenlik meslegine atfettikleri
kutsallik diisiincesi ile icra ettikleri bu nedenle de benzer baglilik ve motivasyon iliskilerine
gore hareket ettikleri yorumu yapilabilir.

Mevcut meta-analiz ¢aligsmasi bulgularina gore 6gretmenlerin orgiitsel bagliliklarini
ve motivasyonlarini artirmak i¢in egitim yoneticilerine, farkli ¢alismalar icinde c¢alisanlara
Oneriler getirilmistir.

1- Ogretmen giiclendirilmesi kavrami iist yoneticiler ve okul miidiirleri tarafindan
benimsenmeli ve okullarda buna uygun bir kurum kiiltiirii gelistirilmelidir.

2- Okul midirlerinin demokratik ve katilimci bir yonetim tarzi izlemeleri
gerektiginde oOgretmenleri desteklemeleri gerekmektedir. Bu konu hakkinda
mevcut okul miidiirlerine bilgilendirici egitimler verilebilir.

3- Ogretmenlik mesleginin diinyanin her tarafinda benzer kutsal degerleri &n plana
almas1 sebebi ile Ogretmenlerin yurtdisindaki meslektaslar ile bilgi aligverisi
yapabilme imkénlar1 sunulabilir.

4- Linnansaari-Rajalin ve digerlerinin (2014) okullarin bulunduklar1 ¢evrede yiiksek
gelir seviyesinin ve diisiik igsizlik oraninin 6gretmenlerin orgiitsel bagliliklarinim
artmasinda énemli oldugu bulgusu dikkate alinarak ekonomik olarak dezavantajl
olan bolgelerde bulunan okullara maddi anlamda pozitif ayrimcilik yapilabilir.

5- Orgiitsel baghligin artirilmas1 i¢in Ogretmenler arasi isbirligini gelistirici
etkinlikler yapilabilir.

6- Bu arastirma 2020-2021 tarihleri arasindaki caligmalarla gergeklestirildigi icin
daha genis bir zaman diliminde farkli calismalarin dahil edilmesi ile bir meta-
analiz calismas1 gergeklestirilebilir.

7- Ogretmenlerin  6rgiitsel baglhiliklart ve motivasyonlart ile iliskili farkli
degiskenlerle farkli meta-analiz ¢alismalar1 gerceklestirilebilir.

Etik Kurul izin Bilgisi: Mevcut ¢alisma cesitli tekniklerle katilimcilardan veri toplanmasini
gerektiren nitel ya da nicel yaklasimlarla yiiriitiilen, insan ve hayvanlarin (materyal/veriler
dahil) deneysel ya da diger bilimsel amaclarla kullanilan arastirmalar kapsamina
girmediginden Etik Kurul Onay belgesine gerek yoktur.

Yazar Cikar Catismasi Bilgisi: Mevcut ¢calismada yazarlar arasinda finansal ya da kisisel
olarak bir ¢cikar catismast bulunmamaktadir.

Yazar Katkisi: Makalenin hazirlanmasinda tiim yazarlar esit derecede katkida
bulunmuslardr.
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Introduction

Commitment and motivation, which have an important place in the life of the individual, is a
concept that maintains its importance in organizations consisting of individuals. In social life,
every individual spends his life in relationship with organizations, sometimes as members of
the organization and sometimes as customers benefiting from the services produced by the
organizations (Tanriégen, 2018). Regardless of their situation, people are more productive as
long as they are peaceful in the organizations they are in. However, one of the important
conditions for this is financial gains, but it is not enough on its own (Eren, 1984). Elton Mayo
et al., as a result of their Hawthorne research, which has changed the understanding of the
management process to a large extent, concluded that social factors are more important for
productivity than the physical factors of people in the workplace (Mayo, 1945). For this
reason, the issue of what motivates employees over time has remained an interesting subject
(Eren, 1984).

Barnard (1938) defines an organization as a system in which at least two people
consciously and coordinated come together for a common purpose. In addition, Schein (1965)
expresses the organization as a structure that is in constant interaction with its environment
and has many sub-systems within itself. Based on the definitions of organization by both
Barnard and Schein, it can be thought that organizations are formed on the basis of
communication and that there is a mutual interaction between the members of the
organization. Igerli (2009) states that people involved in organizations interact with
organizations to meet their economic and social needs, and they have certain expectations in
return for the time and effort they spend on the organization. This situation can also be
explained by the principle that for an effective organization, the interests of the organization
and the expectations of the individuals from the organizations should be compatible, as stated
by Tanri6gen (2018). In this way, it can be expected that the productivity and motivation of
individuals whose expectations and demands are met from the organization will reach the
highest levels (Hiriyappa, 2009; Igerli, 2009). In fact, Rao and Sudeepta (2018) state that a
highly motivated person will reveal his heart and soul beyond doing his job professionally.

When evaluated in general, motivation; it is stated that it has positive effects on job
performance, creativity, taking responsibility and organizational commitment of employees
(Gagne, 1999). In addition, Johnson et al. (2010) state that employees' motivation will increase
their organizational commitment. It is clearly seen that the relationship between organizational
commitment and motivation has a very important place in schools as in all organizations.
Therefore, it is very important to analyze these two concepts. Because in this way, necessary
measures can be taken to improve these concepts, which have a very important place in the
education system and schools.

Motivation

Today, almost all people, academics and practitioners define their own motivation (Luthans
et al., 2015). For this reason, it is possible that there are many definitions of motivation.
Tanriogen (2018) defines the concept of motivation, which is derived from the Latin word
"movere", which he states as the cause of human behavior and means to act, as the process of
stimulating the individual to meet his needs or to realize a goal. Vroom (1964), on the other
hand, expresses the concept of performance with a formula as Performance = Talent x
Motivation, and reveals that motivation has a direct effect on performance. From this point of
view, it can be said that the high organizational performance of an individual depends on
motivation as well as his abilities. For this reason, the ways of increasing people's motivation
have been continuously researched over time (Eren, 1984), so the concept of motivation has
become a subject whose importance is better understood in business life.
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The source of the concept of motivation, which is based on needs, can be individual or
environmental factors (Topguoglu Unal & Bursali, 2013). For this reason, two dimensions,
internal and external motivation, are mentioned about the way individuals are motivated
(Hiriyappa, 2009; Mustafa & Othman, 2010; Tanriégen, 2018). An internally motivated
individual wants the job to be in his area of interest and to enjoy the job (Aslan & Dogan,
2020), does not expect rewards (note, money, etc.), and his behaviors are purely due to
personal impulses (Topguoglu Unal, 2013). In that case, it can be interpreted that motivation
arises as a result of impulse, interest and curiosity. According to Deci, Benware, and Landi
(1974), individuals feel autonomous as a result of the work they do with their intrinsic
motivation. On the other hand, extrinsic motivation is the process of motivating the individual
as a result of external rewards or stimuli. In these organizations, it is generally in the form of
material elements and positive feedback (Tanriogen, 2018). In other words, extrinsic
motivation that is concrete and visible to others (Luthans et al., 2015) occurs for an expectation
(Aslan & Dogan, 2020).

The key to understanding the motivation process lies in needs (Mustafa & Othman,
2010), the meaning of impulses and behaviors, and the relationships between them (Luthans
et al., 2015). An individual's motivation process consists of three interactive and
interdependent elements.

1. Needs: Needs arise when there is a physiological or psychological imbalance
(Hiriyappa, 2009). These needs may be food and water, as well as being socially
together with friends (Luthans et al., 2015; Tanri6gen, 2018).

2. Impulses: They arise to relieve needs. Physiological and psychological impulses are
action-oriented and lie exactly in the middle of the motivational process. At this stage,
the need for food and water, hunger and thirst urge; the need to socialize with friends
turns into a relationship drive (Luthans et al., 2015; Tanri6gen, 2018).

3. Behaviors: At the end of the motivation cycle, there are behaviors that are defined as
anything that alleviates a need and lessens an impulse. As a result of behaviors,
psychological and physiological balance is re-established (Luthans et al., 2015;
Tanridgen, 2018).

The relationship between these elements can be summarized as follows. When a need
arises, motives arise to satisfy this need, and these motives activate the individual. In this way,
the tension arising from the need reaches a balance (Tanridren, 2018). Although scientists do
not fully agree on what motivates the individual, primary and secondary motivations are
generally mentioned (Luthans, Luthans, & Luthans, 2015). For example; hunger, thirst, need
for sleep, avoidance of pain and maternal anxiety are the primary motivators (Lawrence &
Nohria, 2002). In addition, factors such as power, success, security, status and loyalty are
among the secondary motivators (Luthans et al., 2015).

The word organization can bring to mind many institutions. However, Bursalioglu
(1972) states that the most important feature that distinguishes the school from other
organizations is that it has a different structure because its raw material is human. For this
reason, the aim of the school should not only be education and training activities, but also to
meet the wishes and expectations of the employees at the school at the most appropriate level
(Alanoglu, 2014). As stated, these aforementioned wishes and expectations can be in addition
to financial gain and spiritual elements (Tanri6gen, 2018). For example, in a study by Ada
Akan et al. (2013) in which they investigated the factors that motivate teachers, the fact that
teachers stated that they are most motivated when they receive the return of their efforts shows
the importance of these expectations in teacher motivation. Because motivation is an
important issue for teachers to display their performance at school (Mustafa & Othman, 2010).



368 Tiirk & Tulunay Ates / Pamukkale University Journal of Education, 59, 365-386. 2023

In some studies, it has been concluded that teachers may experience a loss of motivation when
these needs are not met. For example, according to the results of the study titled "Teachers'
Opinions on the Economic, Professional and Social Status of Teachers" conducted by the
Education Employees' Union (Egitim-Sen) with 1060 teachers in 23 provinces, 64.72% of the
teachers who participated in the research stated that they had low motivation due to their debts.
According to this research, it is seen that teachers who think that their financial expectations
from the organization are not met, experience a loss of motivation. This situation can also be
explained by Adams's (1963) theory of equality. According to Adams' theory, an individual's
inputs to the organization (expertise, experience, education, etc.) and outputs/individual
expectations (salary, dignity, appreciation, promotion, etc.) should be in balance. When
individuals think that this balance is not achieved, they experience a loss of motivation
(Adams, 1963). In other words, teachers who give their education, experience and patience to
the Ministry of National Education organization experience a loss of motivation because their
financial expectations are not met. It can be said that this is a sad finding for teachers' work
performance. They state that their performance reaches the highest level when they have high
motivation as well as knowledge. In the survey study, in which 4952 teachers from all
branches and 40 provinces participated in 7 regions, the first answer to the question “What
makes teachers unhappy?” was “Hard financial conditions and insufficient salaries”. The fact
that teachers are unhappy due to financial situations can be explained by Maslow's (1943)
hierarchy of needs theory of motivation. Maslow (1943) argues in his theory of motivation,
which he calls the hierarchy of needs, that motivating people occurs from the bottom up in an
order, and when the lower level of need is not satisfied, the other level cannot be active.
According to this theory, people are motivated primarily by their physiological needs, while
they are motivated by the need for self-actualization at the highest level. Therefore, it is very
difficult for teachers who are not motivated due to financial factors to activate the motivational
elements at higher levels. Therefore, it can be interpreted that the motivation of teachers who
do not feel happy due to financial reasons and accordingly their productivity will decrease.

Kir¢1 (2007), on the other hand, states that the most important factor that motivates
people today is no longer money, but instead other motivational factors have started to come
to the fore. With a similar approach, Adams (1963) states that another factor that motivates
employees is appreciation. The motivation of the employees who see that the positive works
they do in the organizations they are members of are noticed and appreciated (Kanoglu, 2007).

Motivation is also very important in the performance of teachers and the success of
schools (Ada et al., 2013). Considering that teacher motivation has a great effect on student
motivation (Bishay, 1996), it can be said that education administrators should be aware of this
issue (Jesus & Lens, 2005).

Akbaba (2006) states that motivation gives energy to the individual and creates
willingness in his behavior. Considering that teacher motivation has a great effect on student
motivation in educational institutions, as Bishay (1996) states, it can be interpreted that the
most important benefit of motivation may be on student success. In other words, one of the
most important factors affecting student failure is the loss of motivation of students
(Topguoglu Unal, 2013). In addition, as Yiiksel (2004) states, motivated students make
significant contributions to the teacher's high job satisfaction and classroom functioning.
Similarly, Oncii (2004) states that an increase in motivation will enable students and teachers
to feel more pleasure, while expressing the behaviors observed in motivated students as
follows.

- Being positive towards school and finding school satisfactory.

- Willingness to take charge.
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- Being the source of fewer managerial problems.
- In-depth information processing.

Teachers' motivation is important not only for student success, but also for teachers
and the school. Some research results also show this. For example, Veeman (1984) in his study
of new teachers in nine countries concluded that motivation is very important for teachers not
to have professional problems and to feel professional pleasure. Because of all these positive
aspects of motivation, one of the most important duties of a manager in the organization is to
encourage and motivate employees in line with the goals of the organization (Hiriyappa,
2009). Accordingly, Ada et al. (2013) found in their research that the positive work and efforts
of teachers are seen and appreciated by the parents and the school administration, which is a
factor that increases the motivation of the teachers. On the other hand, there are some studies
that show that a positive work environment motivates employees as well as being appreciated.
For example; Mustafa and Othman (2010) stated that in addition to the financial gain of
teachers, a peaceful working environment will increase the quality of work of teachers by
reducing tension, and Klassen et al. (2008) determined that the school environment has a
significant effect on teacher motivation.

Organizational Commitment

One of the important issues in organizations and especially in schools is organizational
commitment. When the studies on organizational commitment are examined, it is seen that
researchers cannot define the concept of organizational commitment clearly (Mowday et
al.,1982). The reason for this is the examination of the concept of organizational commitment
from the perspectives of researchers and the increasing interest of different disciplines on this
subject (Sokmen, 2000).

Organizational commitment can be defined as a psychological state that reduces the
possibility of an individual leaving the organization voluntarily (Allen & Mayer, 1996). Balci
(2003) expresses three remarkable dimensions of organizational commitment as follows.

1) Demonstrating a strong belief in the goals and values of the organization.
2) Spending effort to be useful to the organization.
3) The desire to maintain membership within the organization.

As in all human-related issues, organizational commitment has positive and negative
aspects on the individual and the organization. However, it is a fact that the positive aspects
outweigh the negative aspects. For this reason, organizational commitment is an element that
needs to be developed within the organization (Bakan, 2018). Because in organizations where
organizational commitment is low, individual success will be low at that rate. Thus, the will
of the employees of the organization to use their knowledge and skills on behalf of the
organization will decrease and great losses will be experienced. As a matter of fact, some
studies (Organ & Ryan, 1995) reveal that individuals with high organizational commitment
are more productive and efficient. In addition to these, the possibility of organizational
employees to leave the organization will increase substantially (Ada et al., 2008). As a result
of all these, replacing the members of the organization who left the job can also bring great
burdens to the organization. For example, there may be losses in terms of efficiency in the
adaptation process of new organizational members.

Organizational commitment has been studied in different ways by some researchers.
Mowday et al. (1982) consider organizational commitment in two groups as attitudinal and
behavioral, and express attitudinal commitment as the individual's identification with the
organization and internalization of organizational goals. In this direction, individuals show a
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desire to stay in the organization by updating their personal goals in accordance with the goals
of the organization. In addition, behavioral commitment is defined as the commitment felt due
to the opportunities that the individual in the organization will be deprived of as a result of
leaving the organization. The individual does not want to be deprived of the financial
opportunities he already has and wants the continuation of the internal functioning of the
organization (Siiriici & Maslaket, 2018).

While Mowday et al. (1982) consider organizational commitment in two dimensions,
Meyer and Allen (1991) evaluate organizational commitment in three dimensions.

These dimensions are:

1) Emotional commitment, which is called the individual's willingness to stay in the

organization.

2) Continuance commitment of the individual to calculate the cost of leaving the

organization.

3) The normative commitment that the individual sees as an obligation to stay in the

organization.

One of the important issues that will increase the level of commitment of individuals
within the organization is communication within the organization. When the individual sees
that he is given importance in the communication process, his commitment to the organization
will increase (Glimiistekin et al., 2010). In addition, Cetin (2004) states that having a healthy
communication environment within the organization will positively affect the organizational
commitment of individuals. Because individuals become more productive in healthy
communication environments and their performances rise to higher levels. In this way,
organizational commitment of individuals who feel happier is to increase (Ekinci, 2006). In
addition, the presence of teachers with high motivation and organizational commitment in
schools has a great effect on increasing the academic success of students, strengthening
student-teacher communication, and making students happier and more productive (Tulunay
Ates & Bulug, 2018).

The Relationship between Motivation and Organizational Commitment

When the literature is examined, some studies revealing that the concepts of organizational
commitment and motivation are related both in Turkey (Canbaba, 2019; Ertiirk, 2014; Firat,
2012; Kalay, 2015; Memisoglu & Kalay, 2017; Oran et al., 2016; Ozata & Topcu, 2018;
Yilmaz, 2011; Yusein, 2013; Zeynel & Carik¢i, 2015) as well as in other countries (Austen &
Zacny, 2015; Bahrami et al., 2016; Mohan & Sharma, 2015; Posey et al., 2015) appears to
have been done. On the other hand, in some studies, organizational commitment is realized
by the efforts of employees to be motivated to accept organizational values (Camilleri &
Heijden, 2007); It has been found that both internal and external motivation factors of
employees are related to organizational commitment (Moon, 2000) and motivation is very
important in increasing employee commitment (Johnson et al., 2010).

Considering that motivation is important in increasing organizational commitment in
increasing the motivation of organizational members, it can be said that these concepts can
also be effective on teachers in schools. For example, Aksoy (2022) found that organizational
commitment was associated with organizational synergy and organizational happiness in
schools, and in the study of Yesil (2022), organizational synergy was a significant predictor
of organizational commitment. From this point of view, it can be interpreted that teachers and
administrators with high organizational commitment will enjoy working together with being
happy and peaceful. In addition, considering the finding that there is a significant relationship
between teachers' organizational commitment and student achievement in Giiler's (2022)
study, it can be said that teachers' organizational commitment is one of the important factors
in increasing students' academic success. In addition to these, it can be said that change and
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renewal processes can be passed more smoothly with teachers with high organizational
commitment, based on the fact that a significant relationship was obtained between the
organizational commitment of teachers and their readiness for change in the research finding
of Koyuncu (2019). On the other hand, teachers' motivations also have important effects on
schools. The finding in Delen's (2021) study that teachers' motivation is a significant predictor
of their competencies can be interpreted as teachers can use their professional knowledge and
skills more effectively with high motivation. In addition, Giirler (2020) found a significant
relationship between teachers' motivation and organizational learning levels. From this point
of view, it can be said that teachers with a high level of motivation will be more successful in
analyzing, storing and using information. When evaluated in general, it can be said that the
concepts of organizational commitment and motivation, which are in a relationship with each
other, are important for teachers to feel happy, to be willing to work together, to be more open
to innovations, to increase their competencies and to increase the level of organizational
learning, as well as to increase the academic success of students.

When the studies on motivation and organizational commitment are examined, it is
seen that there are many independent studies and the sample sizes in these studies are also
different. For this reason, even if the focus of the studies is the same, it is not possible to talk
about a common result. Therefore, although there are different studies, it can be said that the
lack of unity makes it difficult to access and interpret information. In this case, it can be
mentioned that there is a need to reach a more generalizable finding by examining the studies
related to the current subject and bringing them together systematically. When the literature
is examined, it has been determined that there are some studies in which the organizational
commitment and motivation of teachers and the relationships between different variables are
examined by meta-analysis method. Cogaltay et al. (2014) the relationship between the
transformational leadership characteristics of school principals and organizational
commitment, Gedik and Ustiiner (2017) the relationship between organizational commitment
and job satisfaction in educational organizations, Aslan and Yildiz (2015) variables that
predict teachers' organizational commitment, Korkmaz (2021) examining the relationship
between organizational justice in schools, burnout, job satisfaction, organizational
commitment and organizational citizenship are studies conducted in Turkey using meta-
analysis method. The fact that some of these studies were conducted on teachers, some on
teachers and school administrators, and the examination of the relationship between
organizational commitment and different variables shows that the current meta-analysis study
differs from previous studies. In addition, there are some studies abroad in which
organizational commitment and motivation are examined by meta-analysis method. For
example; Dalgic (2014) examined the effect of gender on teachers' organizational
commitment, Slemp, Field and Cho (2020) the relationship between autonomous and
controlled teacher motivation styles, Cetin et al. (2015) the relationship between
organizational commitment and organizational citizenship behavior, Juhji et al. (2022)
examined the relationship between teachers' job motivation and job satisfaction using meta-
analysis method. However, it can be said that these studies are different from the existing
meta-analysis study in terms of the sample and the variables included in the meta-analysis.

The method that allows to reach a general finding by combining the studies conducted
at different times and with different sample sizes into a single whole is the meta-analysis
method. Meta-analysis makes it possible to answer questions by assimilating the data obtained
by different researchers by addressing the same or similar research questions (Field & Gillett,
2010). For this reason, it is thought that the present study will contribute to a clearer
understanding of the relationship between the organizational commitment and motivation of
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teachers working in public schools. In this direction, an answer to the following research
question was sought.

1) What is the average effect size of the relationship between teachers' organizational
commitment and motivation?

Method

The present research was carried out using the meta-analysis method. Since it is a study that
can be interpreted by bringing together the findings of similar studies in a subject or study
area with the meta-analysis method (Dinger, 2021), a rigorous screening process should be
continued (Card, 2012). In this way, the possibility of generalizability of the subjects and
themes, which is expressed as the strongest aspect of the meta-analysis method, emerges (Doo
et al., 2020). There are six main steps to be able to analyze with the meta-analysis method:
"clearly defining the research problem, collecting data by conducting literature research,
coding the data, choosing the analysis method, performing the analysis, and evaluating and
interpreting the findings" (Decoster, 2004).

Data Collection

In this study, studies examining the relationship between teachers' organizational commitment
and motivation and containing a correlation value were scanned. In the study, scans were made
from master's theses, doctoral theses and articles. The scanning process was first started on
01.05.2021, scanning was continued at regular intervals and ended on 13.10.2021 after all
checks were made. In the scanning process, the keywords "motivasyon", "orgiitsel baglilik",
"6gretmen motivasyonu", "6gretmenlerin orgiitsel baghliklar" and "motivasyon ve orgiitsel
baghlik" were used in Turkish; In English, the keywords "motivation", "organizational
commitment", "teacher's motivation", "teachers' organizational commitment" and "the
relationship between and organizational commitment" were used. While scanning with these
keywords, the keywords were made according to whether they are in the title, abstract or
keywords of the studies. During the searches, Higher Education Council (YOK), National
Academic Network and Information Center (ULAKBIM), Taylor & Francis, Ebscohost, Sage,
ScienceDirect, JSTOR, ProQuest, ERIC databases were used. In addition, it has been observed
that some studies in Turkey have the same studies in both doctoral and master's thesis and
article formats. In this type of studies, only studies with master's or doctoral thesis were
preferred. While conducting the meta-analysis study, the selection of the previous studies to
be included in the study is very important in terms of determining the limitations of the study
and identifying the studies with appropriate data (Decoster, 2004). In this direction, the
conditions for inclusion of studies involving teachers' organizational commitment and
motivation were determined as follows;

a) It is related to teachers working in public schools in Turkey and abroad, b) The correlation
coefficient between organizational commitment and motivation has been determined and the
number of samples has been specified, c) Master's thesis, doctoral thesis and article completed
between 2011 and 2021 d) The studies were published in Turkish or English, and e) The
studies were conducted at primary school (1st-4th grade), secondary school (5th-8th grade)
and secondary school (9th-12th grade).

In the process of scanning the studies, first of all, 10 master's theses, 4 doctoral theses
and 11 articles, which examined the organizational commitment and motivation of teachers,
were reached. Since some of these studies were qualitative studies, it was observed that
teachers' organizational commitment and motivation did not have a correlation coefficient,
and they were excluded from the meta-analysis. For this reason, it was decided to include 13
studies, including 6 master's theses, 2 doctoral theses and 5 articles in the meta-analysis.
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However, the study named "The relationship between the organizational commitment and
motivation of teachers working in primary and secondary schools" was determined by
Memisoglu and Kalay (2017) with Kalay (2015), and "The relationship between teachers'
work motivation and organizational commitment" was determined by Ertiirk and Aydin
(2016) with Ertiirk ( 2014) and the sample, findings and correlation coefficients were the
same, it was decided to include 11 studies in total for meta-analysis by excluding two studies
in article format. Finally, Cansu's (2019) study titled "Examination of the effects of school
administrators with innovative management characteristics on teachers' motivation and
organizational commitment" and Kamar's (2021) "The relationship between school
administrators' democratic attitudes and behaviors and teachers' motivation and
organizational commitment levels". These two studies were excluded from the scope of the
present study, since there is a correlation value for the relationship between teachers'
organizational commitment and their intrinsic and extrinsic motivations, and there is no
correlation coefficient showing a direct relationship between their organizational
commitments. As a result of these steps, a total of 9 studies, including 4 master's thesis, 1
doctoral thesis and 4 articles, were included in the scope of meta-analysis. Studies included in
the meta-analysis are indicated with the symbol “ *  in the bibliography section.

Analysis of Data

In this study, a total of 9 studies were brought together using meta-analysis methods in the
screening process of studies examining the relationship between teachers' organizational
commitment and motivation levels in Turkey and abroad.

In this study, the classification developed by Cohen, Manion and Morrison (2007) was
taken into account. According to this classification, between +.00 and +.10 is weak; If it is
between .10 and .30, it is small; between £.30 and .50 is moderate; + .50 to .80 strong; If it
is above * .80, it is interpreted as a very strong effect. The data obtained in the meta-analysis
study were analyzed with the CMA (Comprehensive Meta Analysis v3) statistical program.

It is stated that the coding of the studies to be included in the meta-analysis study is a
very important issue (Ustiin & Eryilmaz, 2018). For this reason, a coding form was created
and opinions were received from two researchers who have a PhD in the field of Educational
Administration and one in the field of Measurement and Evaluation. After the coding form
was finalized upon the suggestions from the researchers, the coding was done according to
this form. Coding was done separately by two researchers in order to increase the content
validity of the research. Lipsey and Wilson (2001) state that consistency between coders is
one of the methods that show coding reliability. For this reason, the agreement rate between
coders, which was put forward by Orwin and Vevea (2009), was calculated according to the
formula A.R (Agreement Rate) = Number of Agreed Opinions/Total Number of Opinions.
Accordingly, the agreement rate between encoders was calculated as 95.5%.

Another important issue in meta-analysis is the decision on model selection. Basol et
al. (2016) state that it would be more appropriate not to use the heterogeneity test for model
selection, and that the heterogeneity test should be performed in the stages after model
selection. Instead, it is stated that if it is desired to generalize from the study sample to the
population and the population has a representative sample, the random effects model should
be used. From this point of view, it was decided to use the random effects model in the current
meta-analysis study, since the studies that make up the sample of the meta-analysis are both
domestic and international studies and include studies from all education levels and various
years.
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Findings

Descriptive features of studies examining the relationship between teachers' organizational
commitment and motivation levels are given in Table 1.

Table 1
Descriptive Features of Studies Examining the Relationship Between Teachers'
Organizational Commitment and Motivation Levels

Article

Thesis

2011

2014

2015

2016

2019

2020

Primary School

Publication Type

Year of Study

Primary School+Secondary School

Education Level Secondary School
High School
All Education Levels
Between 0-200
Sample Size Between 300-400
Between 400-500
Domestic
Abroad

Place of Study

WA |[WIN|WIN[DIN|INININ|IN| === ]un|~

When Table 1 is examined, it is seen that the most of the studies within the scope of
the research are thesis, the most of the studies are done in 2019 and 2020, the studies are
mostly done in all education levels, they have a sample size between 400 and 500 at most, and
six of the studies are done in Turkey and three of them are abroad.

In meta-analysis studies, there may be a situation called publication bias as a result of
selecting the effect from studies that have been published and have a significant relationship
between them (Sen & Akbas, 2016). Therefore, it should be evaluated whether this effect is
due to publication bias (Sar1 & Oren, 2020). For this reason, the funnel plot shown in Figure
1 was first examined to detect publication bias.
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Figure 1

Funnel Plot of Effect Sizes of the Relationship between Teachers' Organizational Commitment
and Motivation
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In the funnel plot given above, the vertically dividing line of the funnel plot shows the
overall effect size, the horizontal (X) axis the effect size, and the vertical (Y) axis the sample
size. Studies with a large sample number are located at the top of the funnel plot and around
the overall effect size, while studies with a small sample number are located at the bottom of
the funnel. In addition, individual studies are shown as circles and the overall effect size as
diamonds. When interpreting the funnel plot, the studies are expected to form a symmetrical
view around the overall effect size (Dinger, 2014). In the light of this information, it can be
said that most of the studies included in the study are in a funnel plot and there is no
publication bias since they have a symmetrical distribution. However, Ozgiil (2021) states that
since the funnel plot is a method based on visual interpretation, it should be supported by other
statistical methods. For this reason, the results of the classical fail-safe N method were
examined. These results are given in Table 2.

Table 2
Fail-Safe N Datas of Studies on the Relationship between Organizational Commitment and
Motivation

Z value for observed studies 27.65

P value for observed studies .000
Alpha .05
Tails 2.0

Z for Alpha 1.95996
Number of observed studies 9
Fail-Safe N 1783

When Table 2 is examined, the number of protection obtained from studies examining
the relationship between teachers' organizational commitment and motivation was determined
by the classical Fail-Safe N method. According to these data, in order for the statistical
significance value of p=.000 to be p<.05, at least 1783 studies should be conducted against
the available data. Since a large number of studies are needed to neutralize the overall effect,
it can be concluded that the results of the meta-analysis study are reliable and there is no
publication bias (Rosenthal, 1991). As a result of the analyzes made, it can be said that the
current meta-analysis study is reliable..

The heterogeneity test of the studies included in the meta-analysis is given in Table 3.
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Tablo 3
Meta-Analysis Results of Heterogeneity Test
Heterogenity
Q df p I
164.697 8 .000 95.14

According to the results of the heterogeneity test given in Table 3, it is seen that
Q=164.697, df=8 and p=000 as a result of the 9 studies included in the study. P=.000<.05
indicates that there is a significant difference between studies. However, Dinger (2014)
mentions that although the significance is made according to the p value in basic statistics, in
the meta-analysis, if the Q value is higher than the corresponding value in the 2 table, if it is
heterogeneous, it will have a homogeneous structure. Accordingly, the Q value for df=8 and
p=.05 was determined as 164.697. Since this value is greater than the Q value (Q=23.589) in
the %2 table, it is understood that the study has a heterogeneous structure. However, for the I?
value, Higgins and Thompson (2002) expressed it as an indicator of the level of heterogeneity.
Accordingly, 25% (low heterogeneous); 50% (moderate heterogeneous); 75% (high
heterogeneity) has been suggested. From this point of view, it can be said that the value of
1’=95.140 in the current meta-analysis study indicates a high level of heterogeneity. In order
to determine the source of heterogeneity, subgroup analyzes were carried out by considering
the place of publication, education level, sample size and publication type as moderator
variables.

Table 4
Subgroup Analysis by Publication Type
%95 Confidence Interval Heterogenity
Pub%;c;:on f % Average Effect Size  Lower Limit [I{?r?lftr Q df P
Article 4 3 0.820 0.401 1.239
Thesis 5 4 0.445 0.3 0.59 2745 1 0.098
Mixed 9 8 0.485 0.348 0.662

When Table 4 is examined, the average effect size of the article studies is 0.820,
[0.401; 1.239], the average effect size of thesis’ studies was 0.445, [0.348; 0.662] and the
average effect size of mixed studies was 0.485, [0.348; 0.662]. No significant difference was
found for the mean effect sizes for these subgroups (p>.05). In other words, it can be said that
the relationship between teachers' organizational commitment and motivation does not differ
statistically according to the type of publication.

Table 5
Subgroup Analysis by Education Level
%95 Confidence Interval Heterogenity
. Average Effect Lower Upper
Education Level  f df Size Limit Limit Q df P
Primary School 2 1 0.991 -0.055 2.037
Primay-Secondary 5 0.489 0417 0561
High School 2 1 0.562 0496 0629 o224 3 0338
All Education Levels 3 2 0.443 0.133 0.754
Mixed 9 8 0.527 0.479 0.576
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When Table 5 is examined, the average effect size of the studies conducted in primary
school is 0.991, [-0.055; 2.037], the average effect size of studies conducted in primary and
secondary schools was 0.489, [0.417; 0.561], the average effect size of studies conducted in
high school was 0.562, [0.496; 0.629], and the average effect size of studies conducted at all
educational levels was 0.443 [0.479; 0.576]. No significant difference was found for the effect
sizes for the subgroups under the education level (p>.05).

Table 6
Subgroup Analysis by Sample Size

%95 Confidence Interval Heterogenity
. . Lower Upper
Sampe Size f df  Average Effect Size Limit  Limit Q df p
0-200 2 1 1.139 0.343 1.934
300-400 3 2 0.498 0.434  0.563
400-500 4 2 0.446 0.266  0.625 2815 2 0245
Mixed 9 8 0.496 0.435 0.557

When Table 6 is examined, the average effect size of studies with sample sizes between
0-200 is 1.139, [0.343; 1.934], the average effect size of studies with a sample size of 300-
400 is 0.498, [0.434; 0.563] and the average effect size of studies with sample sizes of 400-
500 is 0.446 [0.266; 0.625]. It is seen that there is no statistically significant difference in the
subgroups of the sample size (p>.05).

Table 7
Subgroup Analysis by Place of Publication
%95 Confidence Interval Heterogenity
Place f df Average Effect Size Lower Limit Upper Limit Q df P
Domestic 3 2 0.933 0.225 1.64
Abroad 6 5 0.453 0.332 0.575 1.72 1 0.19
Nixed 9 8 0.467 0.346 0.587

When Table 7 is examined, the average effect size of studies conducted abroad is
0.933, [0.225; 1.64] and the average effect size of studies conducted in Turkey was 0.453,
[0.332; 0.575]. It is seen that there is no statistically significant difference in the subgroups
according to the publication place of the studies (p>.05).

The effect sizes and confidence intervals of the studies included in the meta-analysis
according to the effect model type are given in Table 8.

Table 8
Overall Effect Size Analysis of Studies

95% Confidence Interval

Model Overall Effect Size Lower Limit  Upper Limit
Fixed Effects Model 0471 0.441 0.499
Random Effects Model 0.537 0.401 0.649

When Table 8 is examined, the lower limit is 0.401 and the upper limit is 0.649, while
the overall effect size is calculated as 0.537 in the 95% confidence interval. When the overall
effect size is evaluated by considering the effect size classification of Cohen et al. (2007), it
can be said that there is a strong relationship between teachers' organizational commitment
and motivation.
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Discussion and Result

In this study, it was aimed to determine the effect size of the relationship between teachers'
organizational commitment and motivation by meta-analysis method. The results of the meta-
analysis conducted according to the random effects model show that there is a strong
relationship between teachers' organizational commitment and motivation. In line with this
finding, it can be said that both the motivation levels of teachers in educational organizations
and their organizational commitment are very important on their motivation levels. There are
some studies (Perhla, 1986; Zhengli Xei, 2022) that found a relationship between teachers'
motivation and organizational commitment, which supports the current research finding. In
addition, Zeynel and Carik¢1r (2015) determined that motivation has a strong effect on
organizational commitment in academics working at Turkish public universities. In the light
of these findings, it can be said that increasing the motivation of the employees of educational
institutions will have similar results with other organizations, although they have unique
differences from other organizations. On the other hand, Muhammad and Chaudhary (2020)
found a highly positive relationship between teachers' organizational commitment and the
concept of teacher empowerment. Empowering teachers is one of the effective ways to
increase teachers' commitment (Chib, 2016). In other words, teachers' motivation and
organizational commitment levels increase in schools where teacher empowerment is
encouraged (Kiral, 2019). Bogler and Somech (2004) define the concept of teacher
empowerment as the competence of teachers to make decisions about themselves, and Maeroff
(1988) as the inclusion of teachers in the decision-making process by improving their status.
Therefore, it can be considered as a natural situation that the organizational commitment and
motivation levels of teachers who can make decisions about themselves, whose status has
been improved and whose active participation in the decision-making process are desired, are
high.

There are also some qualitative studies that support the findings of this meta-analysis
study, in which the results of quantitative studies are evaluated. For example, Uyar (2015)
states that there is a linear relationship between organizational commitment and motivation
and that if employees' motivation increases, their organizational commitment will also
increase. In addition, Bagcioglu (2017) similarly states that organizational commitment and
motivation show parallelism and that employees with high organizational commitment and
motivation adopt organizational goals more.

As a result of the meta-analysis method, according to the results of quantitative and
qualitative research on the relationship between organizational commitment and motivation,
it is seen that there is a direct correlation between the motivation levels of teachers at school
and their organizational commitment levels. Therefore, it can be easily interpreted that
teachers with high motivation will show more organizational commitment. In this way, it will
be very easy for the organization to reach its goals and continue its existence. The school
principal's support and leadership style are directly effective in increasing the motivation
levels associated with teachers' organizational commitment (Singh & Billingsley, 1998). For
these reasons, both educational administrators and other organizational administrators have to
be aware of the relationship between motivation and organizational commitment and ensure
that the motivation of employees is increased and kept at a high level. Organizational synergy
is a concept that is related to organizational commitment in schools (Aksoy, 2022; Yesil,
2022). In line with Zhou's (2010) statement that teachers have low cooperation in schools, it
can be said that the concept of organizational synergy, which is in a positive relationship with
organizational commitment, is also important. Because organizational synergy can be defined
as cooperation within the organization with its simplest definition. Therefore, it can be
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interpreted that with the increase of teachers' organizational commitment, the cooperation
between teachers in schools will also increase.

On the other hand, since the value of 1>=95.140 as a result of the meta-analysis
heterogeneity test is an indicator of high level of heterogeneity, subgroup analyzes were
carried out by considering the place of publication, education level, sample size and type of
publication as moderator variables. As a result of these analyzes, no statistically significant
relationship was found in the relationship between teachers' organizational commitment and
motivation in the subgroups of publication place, education level, sample size and publication
type. From this point of view, it can be interpreted that the relationship between teachers'
organizational commitment and motivation is similar in Turkey and abroad. The statement of
Davis and Wilson (2000) that teachers give less importance to external factors and rewards in
terms of work motivation because they see the teaching profession as a sacred job supports
this research finding. In other words, it can be interpreted that teachers, wherever they are in
the world, carry out their work with the thought of the sanctity they attribute to the teaching
profession, and therefore they act according to similar commitment and motivation
relationships.

According to the findings of the current meta-analysis study, suggestions were made
to educational administrators and employees in different studies in order to increase teachers'
organizational commitment and motivation.

1- The concept of teacher empowerment should be adopted by senior education
administrators and school principals, and an appropriate corporate culture should
be developed in schools.

2- When school principals need to follow a democratic and participatory management
style, they should support teachers. Informative training can be given to current
school principals on this subject.

3- Since the teaching profession prioritizes similar sacred values all over the world,
teachers can be offered the opportunity to exchange information with their
colleagues abroad.

4- Considering Linnansaari-Rajalin et al.'s (2014) finding that high income level and
low unemployment rate in the environment where schools are located are
important in increasing teachers' organizational commitment, positive
discrimination can be made for schools located in economically disadvantaged
regions.

5- In order to increase organizational commitment, activities to improve cooperation
between teachers can be carried out.

6- Since this research was carried out with studies between 2020 and 2021, a meta-
analysis study can be carried out by including different studies in a wider time
period.

7- Different meta-analysis studies can be carried out with different variables related
to teachers' organizational commitment and motivation.
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