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Bu arastirmamin amact okul dncesi 6gretmenligi lisans programinda yer alan
erken ¢ocukluk egitiminde drama dersinin ogretmen adaylarimin dramaya yonelik
tutumlarint ve mesleki gelisim firsati olarak 6gretmenlik 6z-yeterlik inanglarini nasil
etkiledigini belirlemektir. Lisans programinda aldiklari drama egitiminin 6gretmen
adaylarvin dramaya iliskin tutumlarima ve ogretmenlik oz-yeterlik inanglarina
etkisinin incelenmesi icin tek gruplu dntest-sontest yari deneysel arastirma modeli
kullanilmisti: Bu ¢alismanmin orneklemini bir devlet tiniversitesinde okul oncesi
ogretmenligi lisans programu ikinci sinifina devam eden 52 dgrenci olugturmaktadir.
Ogretmen adaylarimin dramaya iliskin tutumlarint belirlemek icin Adigiizel (2007)
tarafindan gelistirilen Yaratict Drama Dersine Yonelik Tutum Olcegi ve dgretmen dz-
yeterliklerini belirlemek icin Tepe ve Demir (2012) tarafindan gelistirilen Okul Oncesi
Ogretmenligi Oz-Yeterlik Inanclart Olcegi kullamimistir. Okul oncesi Ogretmeni
adaylarmin 14 hafta boyunca katildiklart erken ¢ocukluk egitiminde drama dersi
oncesinde ve sonrasinda 6l¢iimler yapilarak bu derste yapilan uygulamalarin etkisi
incelenmigtir. Yaratict Drama Dersine Yonelik Tutum Olgeginden elde edilen verilerin
normal dagihm gostermemesi nedeniyle analiz islemlerinde Wilcoxon Isaretli
Siralar testi, Okul Oncesi Ogretmenligi Oz-Yeterlik Inanglar: Olceginden elde edilen
verilerin normal dagilim gostermesi nedeniyle bagimli gruplar t-testi kullanilmigtir.
Elde edilen bulgular, erken ¢ocukluk egitiminde drama dersini alan ikinci sinif okul
oncesi 6gretmeni adaylarmin 14 haftalik egitimleri sonunda drama dersine yonelik
tutumlarinda ve ogretmenlik 6z-yeterlik inanglarinda istatistiksel olarak anlaml bir
farklhilik oldugunu gostermistiv. Bu farklilik her iki degisken igin de olumlu yéndedir.
Bu nedenle lisans diizeyinde drama egitiminin ogretmen adaylarimin mesleki oz-
yeterliklerini gelistiren énemli bir firsat oldugu saptanmigtir
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Giris

Egitimde drama, etkilesime ve yasantilara dayali olarak bir konunun rol oynama ve
dogaclama teknikleriyle oyunsu siireclerde canlandirilmast anlamina gelmektedir (Adigiizel,
2019; 2020). Ogretmenlerin kullanabilecegi bir yontem olarak egitimde drama, ¢ocuklara bilgiyi
kazandirmak, merak uyandirmak, problem ¢6zmek ve 6grenci tutumlarini degistirmek gibi amaclarla
tercih edilmektedir (McCaslin, 2006). Katilimcilarina bir 6grenme ortami saglayan dramada,
tiyatronun birgok teknigi egitim amaciyla kullanilir ve performanstan ziyade hem igerige hem de
bigime odaklanilmaktadir (O’Sullivan ve Karavoltsou, 2011). Bilgi, beceri, strateji, inang, tutum
ve davraniglarin kazanilmasi ve degistirilmesi, cesitli biligsel, dilsel, fiziksel ve sosyal yonleri olan
o6grenme deneyimleri yoluyla gerceklesir (Schunk, 2012). Siniflarda kullanilan bir¢ok 6gretim
yontemi, Oncelikle Ogrencilerin akademik basarisina odaklanir. Ancak egitimde drama, diger
pedagojik yontemlerden farkli olarak yalnizca bilissel kazanimlarla degil, ayni zamanda 6grenmenin
duyussal alaniyla da ilgilenir (O’Hara, 1984; McCaslin, 2006; Baldwin, 2009). Ogrencilere ilk elden
6grenme deneyimleri sunan egitimde drama, yarattig1 hayali diinyaya gelisimin hem bilissel hem de
duygusal yonlerini dahil etmektedir (Bowell ve Heap, 2013). Bu nedenle, egitimde drama, 6grenciler
icin zengin bir ortam yaratmasi nedeniyle, 6zellikle erken ¢ocukluk donemi egitim i¢in okullarda
etkili bir 6grenme yontemi olarak kabul edilir.

Erken cocukluk egitiminde &gretmenlerden, tiim gelisim alanlarmi destekleyen g¢ocuk
merkezli ve oyun temelli yiiksek nitelikli 6grenme deneyimleri diizenlenmesi beklenmektedir
(Jackman, Beaver ve Wyatt, 2014; Berk, 2017). Drama, ¢ocuklar i¢in eglenceli ve anlamli bir
O0grenme baglami olusturmak igin gelisimin sosyal, biligsel, duygusal, dil ve motor olmak {izere
tiim alanlarmi i¢ine aldigindan 6gretmenler dramay1 kiiciik ¢cocuklarin egitimi i¢in dikkate deger bir
pedagojik yontem olarak diisiinmelidir. O’Neill (1989), 6gretmenlerin dramay1 ¢ocuklarin ihtiyaclari
ve ilgileri i¢in yapilandirdiklarinda ve kendileri de etkin olarak rol aldiklarinda, dramanin otantik
bir sinif atmosferi yaratarak kazanimlarina ulastigini savunmaktadir. Adigilizel (2020), egitimde
dramanin, drama alanina hakim ve deneyimli bir 6gretmen tarafindan uygulanmasi gerektigini
belirtmistir. Ogretmenin drama yontemini kullanirken planlama, uygulama ve degerlendirme
stireclerini bilerek dgrenme siirecini gergeklestirmesi gerekmektedir. Bu noktada dgretmen egitimi,
O0gretmen adaylarinin dramanin potansiyel etkisinin farkina varmalar1 ve drama etkinliklerini sinifta
kullanmalar1 amaciyla olumlu bir tutuma sahip olmalar1 i¢in kritik bir neme sahiptir.

Egitimde drama alaninda yapilan aragtirmalarin ¢ogu, akademik basar1 (Kardash ve Wright,
1987, Rosler, 2008, Fleming, Merrell ve Tymms. 2004), 6z-diizenleme (Lorenzetti ve Kruger, 2020)
sosyal beceri (Freeman, Sullivan ve Fulton, 2003), dil gelisimi (Mages, 2009; Podlonzy, 2000)
gibi 6grenci ¢iktilarina odaklanmaktadir. Yiiksekogretim kademesinde de drama hem akademik
bilgiyi hem de mesleki gelisimi artiran etkili bir pedagojik yontem olarak kullanilmaktadir (Hogan,
2008; McLaren, Welsh ve Long, 2021; Perry ve Medina, 2011; Russell-Bowie, 2013). Hizmet
Oncesi egitim, 6gretmen adaylarinin 6gretmenligin genis roliinli anlamalarina ve kabul etmelerine
yardimc1 olmanin yaninda onlara giiclii kisisel-profesyonel gelisim firsatlar1 sunmaktadir (Geng,
Black ve Smith, 2017). Hem kisisel hem de mesleki gelisime katki saglayabilen drama egitiminin
Ogretmen yetistirme programlarinda yer almasinin 6gretmen adaylarinin dramaya iliskin tutumlaria
ve dz-yeterlik inanglarina olumlu katki sunmasi beklenmektedir. Ornegin Gray, Pascoe ve Wright
(2018), 6gretmen adaylarinin drama hakkindaki inan¢ ve anlayiglarinin drama 6gretimindeki tutum
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ve deneyimleri iizerinde etkili oldugunu ortaya koymaktadir. Toivanen, Komulainen ve Ruismaiki
(2011) ise drama deneyimleri yoluyla 6gretmen adaylarinin 6zgiiven, yaraticilik tutkusu ve etkilesim
gibi 6gretim becerilerinin gelistirilebilecegini 6ne siirmektedir. Bu nedenle, hizmet dncesi 6gretmen
egitiminde dramanin, gelecegin dgretmenlerinin drama pedagojisine yonelik tutumlarini ve ayrica
ogretmenlik 6z-yeterlik inanglarini gelistirmeye yardimei olabilecegi diistiniilmektedir.

Ogretmen adaylan lisans egitimindeki deneyimleri araciligiyla gelecekteki uygulamalarimna
yon verecek inanglari olusturmaktadirlar (Kennedy, 1999). Ogretmen yetistirme programlari, gretim
icin beceri, icerik ve ortam1 gelistirme firsatlari sunmakta ve 6gretmen adaylariin egitime yonelik
yargilarini ve davraniglarini yorumlamalarina olanak tanimaktadir. Bdylece hizmet 6ncesi donemde
egitsel tutumlarini gelistirebilmekte ve var olan tutumlarini degistirebilmektedirler (Mitchell, 1976).

Vaughan ve Hogg (2005), tutumlart “sosyal énemi olan nesnelere, gruplara, olaylara veya
sembollere yonelik inanglarin, duygularin ve davranigsal egilimlerin nispeten kalic1 bir sekilde
diizenlenmesi” olarak tanmimlamiglardir (s.150). Myers (2012)’e gore “Tutumlar davranislari
sekillendirir ve davranislar tarafindan sekillenir” (s.6) ve her ikisi de digsal sosyal etmenlerden
etkilenir. Nesnelere veya insanlara yonelik bilingli tutumlar, bireylerin davranislarin énceden tahmin
edilebilir kilmaktadir (Wilson, Dunn, Kraft ve Lisle, 1989). Bu nedenle, 6gretmen adaylarinin
belirli bir program alanina (6rnegin drama) yonelik tutumlarina odaklanmak, gelecekteki sinif ici
uygulamalarmin bir gdstergesi oldugu i¢in oldukca énemlidir. Ogretmenin dramaya iliskin tutumu,
cocuklarm 6grenme deneyimlerini etkileyen 0gretmenin pedagojik tercihlerini etkileyebilir. Egitimde
dramanin 6nemini ve potansiyelini bilen 6gretmenler dramayi egitim programina dahil etmeye
calisabilirler.

Ogretmen yetistirme programlari hem pedagojik bilgi aktarmakta hem de yeni dgretim
tekniklerinin uygulamasini saglamaktadir (Hyson, Tomlinson ve Morris, 2009). Lisans programinda
drama, 6gretmen adaylarimin drama siireglerini deneyimlemelerini ve planlamalarini sagladigi i¢in
0z-yeterlik inanglarin1 desteklemesi beklenmektedir. Bandura (1977), sosyal 6grenme teorisinde 6z-
yeterligin “dogrudan ve aracili deneyimler tarafindan iletilen ¢esitli bilgi kaynaklarindan meydana
geldigini” (s. 203) belirtmis ve 6z-yeteriligi “insanlarin, belirli performans ¢iktilarini gergeklestirmek
icin gerekli eylem kaliplarini organize etme ve yiiriitme yeteneklerine iliskin kisisel yargilar1” olarak
tanimlamistir” (Bandura, 1986, s.391). Ayrica 6z-yeterlik, bir kiginin gelecekteki davranislarini,
cabasini ve 1srarini sekillendirerek (Bandura, 1986; 1997), kisiye yetenekleri hakkinda bilgi sunar.
Bu nedenle, kisilerin yeterlik inanglar1 hedefleri, motivasyonu ve davraniglari etkilemektedir. Egitim
baglaminda, 6gretmen 6z-yeterligi de hem 6gretmenlerin pedagojik tercihlerini hem de 6grencilerin
kazanimlarini etkileyebilir.

Bandura “0gretmenlik 6z-yeterligini” 6gretmenler tarafindan diizenlenen egitim ortamlarini
ve 6grencilerin akademik basarilarini etkileyen, grenmeye iligkin motivasyon ve giidiilemeye yonelik
ogretmenlerin kisisel yeterlik inanglar1 olarak tanimlamistir (Bandura, 1993). Meslege yeni baslayan
ogretmenlerin 6z-yeterlikleri ve kimlikleri, hizmet dncesi dgretmen egitim programlarindan biiyiik
oOlgtide etkilenmektedir (Pendergast, Garvis ve Keogh, 2011). Bireylerin davranigsal se¢imlerini
etkileyebilen 6z-yeterlik, kisisel performans sonuglarina, dolayli deneyimlere (modelleme), sozlii
iknaya ve duygusal durumlara dayanmaktadir (Schunck, 2012; Bandura, 1977). Sosyal, etkilesimli bir
siire¢ olan drama, bilissel, duyussal, sosyal, kiiltiirel ve yaraticilik alanlarinda anlayis ve becerilerin
gelisimine katkida bulunmaktadir (Bowell ve Heap, 2013). Drama, yarattig1 kurgusal diinyada tiim
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bu 6z-yeterlik kaynaklarini katilimcilara sunabilmektedir. Drama, bilgi ve becerilerin performansa
doniistiiriilmesine olanak sagladigi, baskalarini gozlemlemek i¢in giivenli bir ortam olusturdugu,
sozel geri bildirimlere ve duygusal alanlara duyarli bir atmosfer yarattigi i¢in 6z-yeterlik inancini
destekleyebilen bir siirectir.

Aragtirmalar genellikle 6gretmen adaylarinin 6z-yeterlik inanglariin gelistirilmesine
yonelik uygulamalara odaklanmistir (Klassen ve Durksen, 2014; Martins, Costa ve Onfore, 2015;
Smith ve Lev-Ari, 2005). Drama dersi dogal olarak 6gretmen adaylarmin bir drama egitmenini
modellemelerine (dolayli deneyim) ve dramayr uygulamalarina (dogrudan deneyim ve sozlii
ikna) olanak sagladigindan Ogretmenlik becerilerini gelistirebilir. Bdylece drama, gelecegin
Ogretmenlerinin 6z-yeterlik inanglarini olumlu yonde etkileyebilir. Arastirmalar, farkli 6gretmen
yetistirme programlarinda yer alan drama egitimlerinin 6gretmenlerin 6z-yeterlik inanglarini 6nemli
Olciide arttigini gostermektedir (Cawthon ve Dawson, 2009; Lee, Cawthon ve Dawson, 2013). Bunun
yaninda dramayi islevsel ve yogun bir sekilde egitimde kullanan okul dncesi 6gretmenlerinin mesleki
memnuniyetleri yliksek bulunmustur (Toivanen, Komulainen ve Ruisméki, 2011). Bu nedenle drama
okul 6ncesi 6gretmeni adaylar igin etkili bir mesleki gelisim araci olarak goriilmelidir.

Lisans diizeyinde drama egitimi, 6gretmen adaylarina hem kisisel hem de mesleki gelisim
firsatlar1 sunmaktadir. Dramanin vadettigi tlim kazanimlar, bu yetiskin 6grenciler i¢in de gegerlidir ve
gelecekteki kariyerleri icin drama egitimi almalar1 onlarin profesyonel gelisimlerine katki saglayabilir.
Bu nedenle s6z konusu arastirma, lisans programinda yer alan erken ¢ocukluk egitiminde drama
dersinin okul 6ncesi 6gretmeni adaylarinin dramaya yonelik tutumlarin1 ve mesleki gelisim firsati
olarak 6gretmenlik 6z-yeterlik inanglarini nasil etkiledigini belirlemek amaciyla gergeklestirilmistir.
Bu kapsamda agagida yer alan iki aragtirma sorusuna yanit aranmistir;

Erken ¢ocukluk egitiminde drama dersini alan okul 6ncesi 6gretmeni adaylarinin,

1. Drama dersine yonelik tutumlarinda ontest-sontest puanlar1 bakimindan anlamli bir
farklilik var midir?

2. Okul 6ncesi 6gretmenligi 6z-yeterliklerinde dntest-sontest puanlari bakimindan an-
laml1 bir farklilik var midir?

Yontem

Arastirma Modeli

Bu ¢aligmada erken ¢ocukluk egitiminde drama dersinin, 0gretmen adaylarinin dramaya
iligkin tutumlarma ve Ogretmenlik 6z-yeterlik inanglarina etkisinin incelenmesi igin tek gruplu
Ontest-sontest zayif deneysel arastirma modeli kullanilmistir. Bu arastirma modelinin tercih edilme
nedeni, dersin lisans programinda zorunlu olmasi ve bu yiizden dersi almayan bir kontrol grubunun
olusturulamamasidir. Zayif deneysel modelde, arastirmaci tek gruba uygulanan bir miidahalenin
sonuclarina odaklanir (Creswell ve Creswell, 2017). Tek gruplu zayif deneysel ¢alismalarda deney
stireci baginda ve sonunda ayni katilimcilara aym testler uygulanarak 6l¢tim yapilir (Sonmez ve
Alacapinar, 2011). Arastirma modelinin simgesel goriiniimii Tablo 1° de gosterilmistir.
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Tablo 1. Arastirma Modelinin Simgesel Goriiniimii

Grup Ontest Islem Sontest
G O1.1 (Yaratict Drama Dersine 14 haftalik Erken Cocukluk O1.2 (Yaratici Drama Dersine
(N=52)  Yénelik Tutum Olgegi) Egitiminde Drama Dersi Yonelik Tutum Olgegi)
02.1 (Okul Oncesi Ogretmenligi 02.2 (Okul Oncesi Ogretmenligi
Oz-Yeterlik inanglar1 Olgegi) Oz-Yeterlik Inanglar1 Olgegi)
Calisma Grubu

Bu arastirmanin ¢alisma grubunu bir devlet liniversitesinde okul dncesi 6gretmenligi lisans
programina devam eden 52 ikinci simf dgrencisi olusturmaktadir. Okul Oncesi Ogretmenligi Lisans
Programinda dordiincii yariyilda yer alan erken cocukluk egitiminde drama dersini alan katilimeilarin
dramaya iliskin tutumlar1 ve 6gretmenlik 6z-yeterlik inanglar1 belirlenmistir. Katilimeilardan dokuzu
erkek 43’1 kadin olup yaslar1 19 ile 30 arasinda degismektedir (x=21.5).

Veri Toplama Araclar ve Verilerin Toplanmasi

Ogretmen adaylarmin dramaya iliskin tutumlarini belirlemek icin Adigiizel (2007) tarafindan
gelistirilen 50 maddelik Yaratict Drama Dersine Yénelik Tutum Olgedi veri toplama araci olarak
kullanilmistir. Bu dlgme araci, 6gretmen adaylarinin yaratict drama dersine yonelik tutumlarini
dlemek igin likert tipi besli dereceleme 6lgegi olarak gelistirilmistir. Olgekteki maddeler “tamamen
katiliyorum (5 puan) ... ve “higbir zaman katilmiyorum (1 puan)” seklinde yanitlanmaktadir.
Olgekten alinan puanlar arttik¢a dgretmen adaylarmin drama dersine yonelik daha olumlu bir tutuma
sahip oludugu anlasiimaktadir. Olgegin tamamina ait Cronbach Alpha giivenirlik katsayisi .94 olarak
hesaplanmustir. Madde faktor yiikleri .71 ile .32 arasindadir. Olgekteki madde toplam korelasyonlari
0.66 ile 0.32 arasinda degismektedir. Olgegin yanitlanmasi yaklasik 8-10 dakika almaktadar.

Okul 6ncesi 6gretmen adaylarinin mesleklerine yonelik 6z-yeterliklerini belirlemek amaciyla
Tepe ve Demir (2012) tarafindan gelistirilen Okul Oncesi Ogretmenligi Oz-Yeterlik inanglar1 Olgegi
adl1 37 maddeden olusan likert tipi besli dereceleme 6lcegi kullanilmistir. Olgek maddelerine katilim
durumu “tamamen” (5 puan) ve “hi¢” (1 puan) olarak degismektedir. Olcek gelistirilmesi asamasinda
on lisans, lisans ve yiiksek lisans derecesine sahip okul dncesi dgretmenleriyle calisilmustir. Olgek
maddelerinin faktor yiiklerinin 0.55-0.74 arasinda dagildig1 goriilmektedir. Ayrica 6lgek verileri
toplam varyansin %45.78’ini agiklamaktadir. Maddeler i¢in hesaplanan madde toplam korelasyonlari
0.54 ile 0.72 arasmda degismektedir. Olgek igin hesaplanan toplam Cronbach Alpha giivenirlik
katsayis1 0.97°dir. Olgegin yanitlanma siiresi yaklasik 5-6 dakikadir. Bu arastirmada, lgme araglari
ayni oturumda donemin basinda drama egitimi almadan 6nce ve sonunda 14 hafta arayla ayn1 gruba
sunularak veriler elde edilmistir.

Erken Cocukluk Egitiminde Drama Dersi Uygulama Siireci

Yiiksekogretim Kurulu (YOK) tarafindan &gretmen yetistirme lisans programlari 2018
yilinda giincellenmistir. Bu kapsamda Okul Oncesi Ogretmenligi Lisans Programina zorunlu alan
dersi olarak dordiincii yariyil programinda erken ¢ocukluk egitiminde drama dersi yer almaktadir. Bu
dersin amaglar1 YOK (2018) tarafindan su sekilde belirlenmistir:
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Drama teriminin tanimi ve anlami, psiko-drama, yaratict drama, egitici drama sosyo-drama
vb. kavramlar; drama-oyun iliskisi; egitimde drama uygulamalarimin tarihgesi; egitimde
dramanin yapist ve uygulanma agsamalari, drama ortami ve ogretmen nitelikleri; dramanin
degerlendirilmesi; alanin egitim amaglarina uygun drama ornekleri, 6rnekler gelistirilmesi

ve uygulanmasi.

Dersin belirlenen amaglarindan yola ¢ikarak arastirmanin yapildigi devlet iiniversitesinde
bu ders 14 hafta boyunca uygulama agirlikli olarak gerceklestirilmistir. Ogretmen adaylarinin
drama siire¢lerine hazirlanmalari amaciyla tanisma, 1sinma, etkilesim, iletisim, giiven ve is birligi
gibi temalar1 iceren dort haftalik bir egitim verilmistir. Bu siirecte 6gretmen adaylarinin drama
deneyimi kazanmalar1 ve aym1 zamanda 6gretmen olduklarinda simif iginde bu siiregleri nasil
planlayip uygulayacaklarina dair bakis acist gelistirmeleri hedeflenmistir. Sonraki haftalarda ders
siireglerinde okul dncesi ¢ocuklara yonelik farkli etkinlik tiirleriyle biitiinlestirilmis (Tiirkge, sanat,
miizik, matematik, oyun ve okuma-yazmaya hazirhik) drama planlart uygulanmistir. Ogretmen
adaylarmin bu oturumlarda erken ¢ocukluk déneminde drama egitiminin Okul Oncesi Egitim
Programi kapsaminda nasil biitiinlestirildigini, dramanin asamalarinin nasil yapilandirildigini,
planlamada nelere dikkat edilmesi gerektigini, farkli drama tekniklerinin kullanimini ve 6gretmenin
roliinii yagayarak deneyimlemeleri amaclanmistir. Son iki haftada ise 6gretmen adaylarindan drama
etkinlikleri planlamalari ve bu planlart sinifta sunarak degerlendirmeleri saglanmistir. Dersin
uygulama siireci, 6gretmen adaylarinin dramaya iliskin olumlu tutumlar gelistirmeleri ve gelecekteki
ogretmenlik yasantilarinda 6z-yeterlik inanglarina katki saglamasi amacini tagimaktadir. Dersi alan
lisans ikinci sinif 6gretmen adaylari, 30 kisilik iki gruba ayrilmis ve uygulamalar her iki grupta da
ayni1 sekilde ayni arastirmaci tarafindan uygulanmstir.

Verilerin Analizi

Bu calismada elde edilen nicel verilerin analizinden 6nce Shapiro-Wilk normallik testi
uygulanmustir. Test sonuglari, 6z-yeterlik inanglar1 6n test/son test puanlarinin normal dagildigini
(p>0.05), drama dersine yonelik tutum On test/sontest puanlarinin ise normal dagilmadigini (p<0.05)
gostermistir. Bu nedenle 0z-yeterlik inanglar1 verileri bagimli gruplar t-testiyle, drama dersine
yonelik tutum verileri ise parametrik olmayan Wilcoxon Isaretli Siralar testiyle analiz edilmistir.
Verilerin analizinde SPSS 20.0 paket veri analizi programi kullanilmastr.

Arastirma ve Yayin Etigi

Bu arastirmanin Cukurova Universitesi Rektorliigii Sosyal ve Beseri Bilimler Alaninda
Bilimsel Arastirma ve Yayin Etigi Kurulu Bagkanliginin 30.09.2020 tarihli, 11 nolu kararn ile etik
ilkelere uygun oldugu belirlenmistir.

Bulgular

Erken ¢ocukluk egitiminde drama dersinin okul 6ncesi 6gretmeni adaylarinin drama dersine
yonelik tutumlarina etkisini belirlemek igin Yaratici Drama Dersine Yénelik Tutum Olgegi dntest
ve sontest sonuclar1 Wilcoxon Isaretli Siralar Testi kullanilarak degerlendirilmistir. Analiz sonugclari
Tablo 2’ de gosterilmistir.
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Tablo 2. Ogretmen Adaylarimin Dramaya Iliskin Ontest-Sontest Tutum Puanlarinin

Karsilastiriimasi
Ontest-Sontest N Sira ortalamasi Sira toplam z P
Negatif Siralar 8 14,81 118,50 -4,854% 0,001
Pozitif Siralar 44 28,63 1259,50
Esit 0
Toplam 52

*Negatif siralar temelinde

Yapilan Wilcoxon Isaretli Siralar Testi sonucunda, dntest-sontest tutum puanlari arasindaki
artigin istatistiksel olarak sontest lehine anlamli bir fark oldugu belirlenmistir (z =-4,854, ve p <.05).
Analiz sonuglari, aragtirmaya katilan 6gretmen adaylarmin drama dersine yonelik Ontest tutum
puanlart ortalamasimin 209,64 iken sontest tutum puanlart ortalamasinin 225,85’e yiikseldigini
gostermektedir. Bu bulgular drama egitiminin 6gretmen adaylariin drama dersine yonelik olumlu
tutumlarini artirdigini ortaya koymaktadir.

Erken cocukluk egitiminde drama lisans dersinin okul Oncesi 6gretmen adaylarinin
ogretmenlik 6z-yeterlik diizeylerine etkisinin belirlenmesi i¢in bagimli gruplar t-testi yapilmistir.
Tablo 3’te 6gretmen adaylarmin 6gretmenlik 6z-yeterlik inanglar1 dntest-sontest toplam puanlarina
iliskin analiz sonuglar1 yer almaktadir.

Tablo 3. Ogretmen Adaylarimin Ogretmenlik Oz-yeterlik Inanglart (Ontest-Sontest) Puanlarinin
Karsilastirilmasina Yonelik Bagimli Gruplar i¢in t-Testi Sonuglart

Grup N X Ss
t SD p
Ogretmenlik (")Z-yeterlik On test 52 149,10 15,31 -4,847 13,59 0,001
inanglan Son test 52 158,23 15,34

Lisans egitiminde yer alan “erken ¢ocukluk egitiminde drama” dersinin 6gretmenlik 6z-
yeterlik puanlarina etkisinin belirlenmesi i¢in yapilan t testi sonuglarina gore 6gretmen adaylarinin
sontest puanlar1 lehine anlamli bir artisin oldugu ortaya c¢ikmistir [t(13,59)= -4,847, p < .05)].
Ogretmen adaylarmin 6z-yeterlik puani ortalamalar1 baslangicta 149,09 iken drama dersi sonrasinda
158,23’e yiikselmistir. Arastirma bulgulari, artan 6gretmenlik 6z-yeterligi {izerinde drama dersinin
de bir katkis1 olabilecegini gostermektedir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada lisans programinda yer alan erken ¢ocukluk egitiminde drama dersini alan
ikinci sinif okul dncesi 6gretmeni adaylariin 14 haftalik egitimleri sonunda drama dersine yonelik
tutum ve 6gretmenlik 6z-yeterlik inang¢lar1 toplam puanlarinda istatistiksel olarak anlamli bir artisin
oldugu belirlenmistir (p <.05). Bu nedenle lisans diizeyinde drama egitiminin 6gretmen adaylari igin
onemli bir mesleki gelisim firsat1 oldugu sonucuna ulasilmistir.

Lisans diizeyinde drama egitiminin 6gretmen adaylarinin; 6zgilivenleri ve konu alani bilgileri
(Abbott, 2014), iletisim becerileri (Aydin-Sengiil ve Topguoglu-Unal, 2018), insan haklar1 bilgisi
(Ulubey ve Aykag, 2016), ortaokul diizeyinde drama etkinliklerine yonelik tutumlar1 (Clift ve Wilson,
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1984), okul 6ncesi ¢cocuklarin dil becerilerini gelistirmeleri (Melville ve Farran, 2021) tizerinde etkili
oldugu bulunmustur. Dramanin hem 6grenciler hem de dgretmenler i¢in faydalarimi destekleyen
cok sayida arastirma olmasina karsin, 6gretmen adaylarinin dramanin pedagojik bir yontem olarak
kullanimina iliskin tutumlar hakkindaki bilgiler sinirlt kalmaktadir.

Kusdemir Kayiran (2018) tarafindan yapilan ¢alismada sinif 6gretmenligi adaylariin lisans
diizeyinde aldiklar1 drama egitiminin drama yontemini kullanmaya yonelik 6z-yeterlik algilarini ve
tutumlarint olumlu yonde etkiledigi belirlenmistir. Bagka bir ¢aligmada drama dersi alan 6gretmen
adaylarinin dramaya yonelik tutum puanlariin yiiksek oldugu ve etkili bir 6gretim yontemi oldugu
goriisiinii tasidiklar1 ortaya konulmustur (Basci ve Giindogdu, 2011). Ceylan ve Omeroglu (2007)
ise okul Oncesi O0gretmenligi lisans programinda yer alan drama dersinin 6gretmen adaylarina
sagladigi pek cok kisisel katki sayesinde, 6gretmen adaylarinin 6gretmen olduklarinda egitim
programinda dramaya yer verme olasikliklarini artiracagini ileri siirmiislerdir. Tiim bu ¢alismalarin
ortak noktasi, lisans egitiminde drama dersinin 6gretmen adaylarina olumlu tutum kazandirdigi ve
boylece d6gretmen adaylarinin 6gretmenlik meslek yasantilarinda bir yontem olarak dramayi egitim
stireclerinde kullanabilecekleri yoniindedir.

Bu arastirmanin bir diger odagi ise dgretmen adaylarinin katildiklar1 drama egitiminin
onlarin Ogretmenlik 06z-yeterlik inanglarina etkisini incelemesidir. Arastirmacilar, hizmet igi
ve hizmet Oncesi Ogretmen Oz-yeterliginin pek cok farkli degisken tizerinde etkisi oldugunu
ortaya koymuslardir. Ogretmenlerin siif ydnetimi inanglar1 (Woolfolk, Rosoff ve Hoy, 1990),
Ogrenci basarisi ve motivasyonu i¢in sorumluluk almalar1 (Tschannen-Moran, Woolfolk Hoy ve
Hoy, 1998; Frumos, 2015), 6gretimsel bagliliklar1 (Coladarci, 1992), is tatmini ve tiikenmislik
diizeyleri (Aldridge ve Fraser, 2016; Skaalvik ve Skaalvik, 2017) 6gretmen 6z-yeterligi ile anlamli
bir sekilde iliskilendirilmistir. Ogretmenler, lisans egitimi sayesinde yeni referans cergeveleri
gelistirerek sinif i¢i 6gretim etkinliklerini farkli sekilde yorumlamakta ve onlara kars: farkli tepkiler
gelistirebilmektedirler (Kennedy, 1999). Bu nedenle 6gretmen adaylarinin 6z-yeterlik inanclarmin
farkli egitim yaklasimlariyla desteklenmesi 6nem arz etmektedir. Tschannen-Moran, Woolfolk
Hoy ve Hoy (1998), 6gretmen oz-yeterligini, bir ogretmenin belirli bir ogretim gorevini basarryla
yerine getirmek i¢in gereken eylemleri organize etme ve tamamlama becerisine olan inanci olarak
tanimlamustir. Lisans programindaki erken ¢ocukluk egitiminde drama dersinin 6gretmen adaylarina
bu pedagojik yonteme dair teorik bilgi ve uygulamali deneyim sunmasi sayesinde 6gretmenlik 6z-
yeterlik inanglarini destekledigi diisiiniilmektedir. Cocuklarin gelisimsel ihtiyaglarini destekleyen
ogrenme ortamlarinin olusturulmasi, igerik bilgisine hakim ve 6gretme konusunda ytiksek 6zyeterlige
sahip etkili 6gretmenlere baglidir (Ashton ve Webb, 1986; Gibson ve Dembo, 1984). Adigiizel
(2020)’e gore, dramanin temel bilesenlerinden biri 6gretmendir. Erken ¢ocukluk egitiminde drama
etkinliklerine yer verecek dgretmenin dramanin teorik altyapisini bilmesi, bir drama dersini planlama,
uygulama ve degerlendirme yeterligi olmasi ve alaninda dramay1 bir yontem olarak kullanmasi
gerekmektedir.

Arastirmalar, egitimde dramanin 6gretmenlerin 6z-yeterlik inanglar izerinde olumlu etkileri
oldugunu gostermektedir. Drama temelli mesleki gelisim programlari, 6gretmenlerin 6z-yeterliklerini
olumlu yonde etkilemektedir (Stanton, Cawthon ve Dawson, 2018). Bencze ve Upton (2006), drama
temelli fen 6gretiminin, 6grencileri 6grenmeye motive etmenin yani sira dgretmen i¢in olumlu bir
0z-yeterlik inanci gelistirmeye yardimci oldugunu ortaya koymustur. Bunun yaninda Cawthon ve
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Dawson (2009) tarafindan yiiriitiilen bir calismada ise drama temelli bir mesleki gelisim programinin
ogretmenlerin otantik 6gretimle ilgili becerilerine katki saglarken 6gretmenlik 6z-yeterlik diizeylerini
etkilemedigi bulgusuna ulasilmistir. Ciinkii bu calismada 6gretmenlerin zaten Oz-yeterlik inang
diizeylerinin yiiksek oldugu i¢in drama temelli mesleki gelisim programinin etkisinin goriillemedigi
belirlenmistir. Bu nedenle diisiik 6z-yeterlik inancina sahip 6gretmen veya ogretmen adaylari igin
drama egitiminin mesleki gelisimlerine katkisinin daha fazla olmasi beklenebilir.

Ogretmen yetistirme programlarinda drama egitiminin yer almasmin dgretmenlerin &z-
yeterlik inanglarina 6nemli 6l¢iide katki sagladigi goriilmektedir (Cawthon ve Dawson, 2009; Lee,
Cawthon ve Dawson, 2013). Melville ve Farran (2021), drama egitiminin 6gretmen adaylarimin
dil ve okuma becerilerinin dgretimine yonelik 6z-yeterlik inanglarinda ve tutumlarinda onemli
bir gelisme sagladigini  bulmuslardir. Karacil ve Yayla (2018) tarafindan yapilan ¢aligmada simif
Ogretmeni adaylarinin dordiincli smifta aldiklar1 drama egitiminin 6gretmenlik 6z-yeterliklerini
geleneksel yonteme gore anlamli bir sekilde olumlu etkiledigi saptanmistir. Okul 6ncesi 6gretmeni
adaylarinin aldiklar1 drama egitiminin onlarin 6z-yeterlik inanglarina yansimalarini ortaya koymay1
amagclayan bu ¢calismada elde edilen bulgular alanyazinda yapilmis sinirl sayida ¢alismayla benzerlik
gostermektedir.

Okul o6ncesi 6gretmenligi mesleki 6z-yeterligi 6zelinde, 6gretmen adaylarmmin 6grenme
siireclerini planlama, uygulama ve degerlendirme boyutlarinda kendilerini yetkin hissetmeleri
onemlidir. Drama, Okul Oncesi Egitim Programi’nda (MEB, 2013) hem ayr1 bir etkinlik tiirii hem
de diger etkinliklerde kullanilabilen bir yéntem olarak ele alinmaktadir. icerdigi oyunsu siiregler ve
sundugu zengin 0grenme firsatlart degerlendirildiginde drama, okul 6ncesi donemdeki ¢ocuklarin
gelisimsel ihtiyaclar1 igin en uygun yontemlerden biri olarak 6ne cikmaktadir. Bir okul 6ncesi
ogretmeninin giinliik egitim akisinda drama etkinliklerine yer vermesi MEB (2013) Okul Oncesi
Egitim Programinin; ¢ocuk merkezli, oyun temelli, esnek, dengeli, yaraticiligin gelistirilmesi
ve kesfederek O0grenmenin Oncelikli olmasi gibi temel 6zelliklerini karsilayabilmesini miimkiin
kilmaktadir. Bu noktadan hareketle, egitimde dramanin okul Oncesi Ogretmeninin mesleki
yeterliklerine katki sagladigi sonucuna ulasilabilir.

Kennedy (1999), hizmet 6ncesi 6gretmen egitimini, 6gretmenlerin 6grenci olarak gecmis
deneyimleri ile 6gretmen olarak gelecekteki deneyimleri arasinda bir donem olarak adlandirmaktadir.
Bu nedenle lisans programindaki pek ¢ok egitim dersi, 6gretmen adaylarinin gegmis deneyimlerini
sorgulamalar1 ve degistirmeleri igin bir firsattir. Ogretmen adaylarina hem kisisel hem de mesleki
gelisim firsati sunma potansiyeli disiiniildiigiinde drama dersinin lisans diizeyinde 6gretmen
adaylarmin 6z-yeterlik inanclarini destekledigi sonucuna varilmistir. Ogretmenlik mesleki gelisim
programlarinda etkili bir yontem olan dramanin 6gretmen adaylariin pedagojik alan bilgileri ile
mesleki tutum ve davraniglarina da olumlu bir sekilde katki saglayabilecegi diistiniilmektedir. Bu
caligmadan elde edilen bulgular, 6gretmen adaylarinin drama egitimi sonrasinda 6gretmenlik 0z-
yeterlik inang¢larinda istatistiksel olarak anlamli bir artis kaydettiklerini ortaya koymustur.

Mevcut caligmada, 6gretmen adaylarinin drama egitimi sonrasinda drama dersine yonelik
tutumlarinda ve dgretmenlik dz-yeterlik inanclarinda artis oldugu sonucuna ulasilmistir. Ozellikle
ogretmenlik Oz-yeterlik inanglarinda tespit edilen istatistiksel anlamli farkliligin sadece drama
dersi almaktan kaynaklanamayaca@i ancak yukarida tartisilan nedenlerden dolayr 6z-yeterlik
inancina olumlu katki saglayan bir etken oldugu belirlenmistir. Bu anlamli farkin drama dersinden
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kaynaklandigini belirlemek i¢in ayni smif diizeyinde ancak drama egitimi almamis bir kontrol
grubuna ihtiyag vardir. Okul Oncesi Ogretmenligi lisans programinda zorunlu ders olmasi nedeniyle
bu ¢alisma kontrol gruplu deneysel desende yapilamamistir. Bu durum arastirmanin sinirliligini
olusturmaktadir.

Caligmadan elde edilen sonuglar yorumlanirken 6gretmen adaylarina sunulan erken ¢ocukluk
egitiminde drama dersinin hem teorik hem de uygulamali olarak islendigi, okul Oncesi egitim
programinda nasil planlanacagi ve uygulanacagi lizerine yogunlasildigi hesaba katilmalidir. Ayrica bu
dersi veren arastirmact, siireci planlarken dramay1 6gretmen adaylari i¢in hem kisisel hem de mesleki
gelisimlerini destekleyebilecek bir 6grenme yontemi olarak ele almistir. Bu noktada dramanin insan
yasamina dogrudan etki eden ve hali hazirda var olan tutum, davranis ve diisiincelerini sorgulamaya,
yeniden yapilandirmaya ve degistirmeye olanak saglayan bir doniigiim firsat1 oldugu inanciyla siire¢
gerceklestirilmistir.

Caligmanin sonuglar1 dogrultusunda, okul 6ncesi dgretmeni adaylarmin dramaya iliskin
tutum ve 6gretmenlik 6z-yeterlik inanglarinda artisin nedenlerinden biri olarak belirlenen erken
cocukluk egitiminde drama lisans dersinin mesleki gelisim imk&n1 sunmas1 gdz onitine alindiginda,
dersin daha fazla ders saati/kredisi ile programda yer almasi 6nerilmektedir. Bunun yaninda 6gretmen
adaylarinin mesleki gelisimlerine katki saglayabilecek diger alan derslerinde de drama ydntemine
yer verilmesi biitlinciil olarak 6gretmen adaylariin dramay1 farkli etkinlik gesitlerinde kullanmaya
iliskin tutumlarin artirabilir ve bdylece 6gretmenlik 6z-yeterlik inanglarimi destekleyebilir. Son
olarak bu ¢alismanin bulgularindan yola ¢ikarak drama dersi almis 6gretmen adaylarinin son sinifta
ogretmenlik uygulamasi dersi kapsaminda drama etkinliklerine nasil ve ne siklikla yer verdikleri
incelenebilir. Boylece drama dersinde kazanilan olumlu tutum ve 6z-yeterlik inanclarinin gergek bir
sinif ortamina yansimalarinin nasil oldugu goriilebilir.
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Introduction

Drama in Education (DIE) is to act out a subject in play-like processes with role-playing and
improvisation techniques based on interaction and experiences. DIE’s characteristics allow it to serve
a variety of functions in educational programs (Adgiizel, 2019; 2020). DIE as a method in teaching
a subject area is preferred by teachers to convey knowledge, provoke curiosity, solve problems,
and change student attitudes. (McCaslin, 2006). As a learning medium, DIE employs many skills
and techniques of theatre for educational purposes and focuses on both content and form rather
than performance (O’Sullivan & Karavoltsou, 2011). Acquiring and modifying knowledge, skills,
strategies, beliefs, attitudes, and behaviours occurs through learning methods, which have a variety
of cognitive, linguistic, physical, and social aspects (Schunk, 2012). Many teaching methods used in
classrooms primarily focus on the academic achievement of pupils. DIE, unlike other pedagogical
methods, not only focuses on cognitive outcomes but is also concerned with the affective domain
of learning (O’Hara, 1984; McCaslin, 2006; Baldwin, 2009). Drama provides learners with first-
hand learning experiences and incorporates both cognitive and emotional aspects into the imaginary
world that it creates (Bowell & Heap, 2013). Thus, DIE is regarded as an effective way of learning
in schools, especially in early years of education because of creating a prosperous environment for
pupils.

In early childhood education, teachers should organize child-centered and play-based high-
quality learning experiences that support all developmental areas (Jackman, Beaver & Wyatt, 2014;
Berk, 2017). Since drama interweaves the social, cognitive, emotional, language, and motor aspects
of development to create a playful and meaningful learning context for children, teachers should
consider DIE as a remarkable pedagogical method for early learners. O’Neill (1989) argues that if
the teacher structures the drama for students’ needs and interests and actively engages in the role,
the drama achieves the goals through creating an authentic classroom dialogue. Therefore, a teacher
who prefers to use the educational opportunities of drama should have a clear understanding of and
experience with drama in education. According to Adgiizel (2020), drama in education should be
implemented by a qualified teacher with expertise in the discipline. While using DIE, the teacher
needs to realize the learning process that includes planning, implementation, and evaluation processes.
Therefore, teacher training is critical to realize the potential impact of DIE and to have a positive
attitude to use it effectively in the classroom.

Much of the DIE research is concerned with the students’ outcomes, such as academic
achievement, (Kardash & Wright, 1987, Rosler, 2008, Fleming, Merrell & Tymms. 2004), self-
regulation (Lorenzetti & Kruger, 2020) social skills (Freeman, Sullivan & Fulton, 2003), language
development (Mages, 2009; Podlonzy, 2000). Drama is also an effective pedagogical method that
increases both academic knowledge and professional development in the higher education context
(Hogan, 2008; McLaren, Welsh & Long, 2021; Perry & Medina, 2011; Russell-Bowie, 2013).

Pre-service education should help teacher candidates comprehend and accept the broad role
of being a teacher, as well as develop strong personal-professional integration (Geng, Black & Smith,
2017). Integrating DIE in undergraduate teacher education programs contributes to the attitudes and
self-efficacy beliefs of prospective teachers. Gray, Pascoe & Wright (2018) reveal that the beliefs
and understandings of pre-service teachers about drama have an impact on attitudes and experiences
in teaching drama. Toivanen, Komulainen & Ruisméki (2011) suggest that teaching skills such as
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confidence, creative passion, and interaction skills can be developed through drama experiences
for pre-service teachers. Therefore, we assume that DIE in pre-service teacher training can help to
improve future teachers’ attitudes toward drama pedagogy and also their self-efficacy beliefs.

Pre-service teachers form the beliefs that will direct their future practices through their
experiences at the undergraduate level (Kennedy, 1999). The teacher training programs suggest
opportunities to develop the skills, content, and environment for teaching and allow pre-service
teachers to interpret their judgments and behaviours towards education. So, they can develop and
change their attitudes during that period (Mitchell, 1976).

Attitude is defined by Vaughan and Hogg (2005) as “a relatively enduring organization of
beliefs, feelings, and behavioural tendencies toward socially significant objects, groups, events, or
symbols” (p.150). “Attitudes shape and are shaped by behaviours” (p. 6) and both are influenced by
external social forces (Myers, 2012). Conscious attitudes toward things or people may anticipate the
subsequent behaviours of individuals (Wilson, Dunn, Kraft, & Lisle, 1989). Therefore, focusing on
preservice teachers’ attitudes towards a particular curriculum domain (e.g., drama) is crucial since
it is presumably an indicator of their future classroom practices. Attitudes towards teaching drama
can affect the teachers’ pedagogical preferences, which influence the children’s learning experiences.
Teachers who recognize the importance and potential of DIE endeavour to integrate it into the
curriculum.

Teacher training programs may both convey pedagogical knowledge and practice new
teaching techniques (Hyson, Tomlinson & Morris, 2009). DIE in the undergraduate program serves
the pre-service teachers to experience and plan the drama activities, which may contribute to their
self-efficacy beliefs. Bandura (1977) conceptualises self-efficacy in social learning theory as “arising
from various sources of information conveyed by direct and mediated experience” (p. 203) and
defined as “people’s judgments of their capabilities to organise and execute courses of action required
to attain designated types of performances” (Bandura, 1986 p.391). Furthermore, self-efficacy
predicts the future behaviours, effort, and persistence of a person (Bandura, 1986; 1997), so we gain
knowledge of our abilities. Therefore, people’s efficacy beliefs influence the construction of goals,
motivation, and behaviours. In the education context, teacher self-efficacy can affect both teachers’
pedagogical choices and learners’ outcomes.

Bandura also identified “teacher efficacy” as a type of self-efficacy and defined it as the
personal efficacy beliefs of teachers towards motivation and promotion of learning, which influence
the educational environments created by teachers and the academic achievements of pupils (Bandura,
1993). Beginning teachers’ self-efficacy and identity are heavily influenced by pre-service teacher
education programs (Pendergast, Garvis & Keogh, 2011). Self-efficacy, which can affect individuals’
behavioural choices, is based on individuals’ performance outcomes, vicarious experiences
(modelling), verbal persuasion, and emotional states (Schunck, 2012; Bandura, 1977). As a social
and interactive process, DIE contributes to the development of cognitive, affective, social, cultural
and creative understanding and skills (Bowell & Heap, 2013). DIE may suggest to participants all
these sources of self-efficacy by creating an imaginary world. Drama is a process that can support the
self-efficacy belief as it provides the opportunity to transform knowledge and skills into performance,
suggests a secure environment to observe others and creates an atmosphere that is sensitive to verbal
feedback and emotional domains.
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Research has generally focused on the practicum for the development of pre-service
teachers’ self-efficacy beliefs (Klassen & Durksen, 2014; Martins, Costa & Onfore, 2015; Smith &
Lev-Ari, 2005). DIE courses naturally provide and can improve pre-service teachers’ teaching skills
by allowing them to model a drama teacher (vicarious experience) and practice drama itself (mastery
experience and verbal persuasion). Thus, DIE can affect the self-efficacy beliefs of prospective
teachers positively. Studies show that the self-efficacy beliefs of teachers increase significantly when
drama is used in teacher training programs (Cawthon & Dawson, 2009; Lee, Cawthon & Dawson,
2013). Also, early years education teachers who engage in drama functionally and intensively are
more likely to be satisfied with and appreciate their profession (Toivanen, Komulainen & Ruismaéki,
2011). Hence, DIE should be considered as an effective tool for professional development for
prospective teachers.

Research shows that drama in education has positive effects on teachers’ self-efficacy
beliefs. Bencze & Upton (2006) revealed that drama-based science teaching helps to develop a
positive self-efficacy belief for the teacher, along with motivating the students to learn. The drama-
based instruction professional development program affected the self-efficacy of teachers positively
(Stanton, Cawthon & Dawson, 2018).

At the undergraduate level, DIE provides pre-service teachers with both personal and
professional development opportunities. All the benefits of drama are available to these adult learners,
and being taught about drama for their future careers contributes to professional development. DIE
is associated with positive student outcomes and is an effective method in professional development
programs. Therefore, we have sought to understand how the DIE undergraduate course impacts pre-
service teachers’ attitudes towards drama in education and their self-efficacy beliefs, as a professional
development opportunity.

Method

Research Model

In this study, a one-group pretest-posttest pre-experimental research model was used to
examine the effect of the “Drama in Early Childhood Education” course on pre-service teachers’
attitudes towards drama and their teachers’ self-efficacy beliefs. The reason for choosing this research
model is that the DIE course is compulsory in the undergraduate program and, therefore, a control
group that does not take the course cannot be found. In the pre-experimental model, the researcher
focuses on the results of a treatment applied to one group (Creswell & Creswell, 2017). In one-group
pre-experimental studies, the same tests are provided to the same participants at the beginning and
end of the experiment process (Sonmez & Alacapinar, 2011). The research model is shown in Table 1.

Table 1. Research Model

Group Pretest Intervention Posttest

G P1.1 (Attitude Scale Towards  14-week Drama in Early P1.2 (Attitude Scale Towards

(N=52) Creative Drama Lesson) Childhood Education Course  Creative Drama Lesson)
P2.1 (Early childhood P2.2 (Early childhood
Teachers’ Self-Efficacy Teachers’ Self-Efficacy
Beliefs Scale) Beliefs Scale)
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Participants

The participants in this study are 52 sophomore students in a state university’s pre-school
teaching undergraduate program. The attitudes toward drama and teachers’ self-efficacy beliefs of
participants who attended the “Drama in Early Childhood Education” course, which is in the Early
Childhood Education Undergraduate Program’s fourth semester, were investigated. Nine men and 43
women took part in the study, with ages ranging from 19 to 30 (mean = 21.5).

Data Collection Tools

To determine the attitudes of teacher candidates towards drama, the 50-item ““Attitude Scale
Towards Creative Drama Lesson” developed by Adigiizel (2007) was used as a data collection tool.
Likert-type five-point scale items are answered as “strongly agree (5 points) ... and “strongly disagree
(1 point)”. The Cronbach Alpha reliability coefficient of the entire scale was calculated as .94. Item
factor loads are between .71 and .32. The item-total correlations in the scale ranged from 0.66 to 0.32.
It takes about 8-10 minutes to answer the scale.

A measurement tool developed by Tepe & Demir (2012) was used to determine the self-
efficacy of pre-school teacher candidates for their profession. Likert type “Early childhood Teachers’
Self-Efficacy Beliefs Scale” created by the researcher consists of 37 items that are answered as
“strongly agree (5 points) ... and “never (1 point)”. During the scale development phase, the data
was obtained from both in-service and pre-service pre-school teachers. The factor loads of the scale
items are distributed between 0.55 and 0.74. In addition, the scale data explains 45.78% of the total
variance. The item-total correlations calculated for the items ranged from 0.54 to 0.72. The total
reliability coefficient (Cronbach alpha) calculated for the scale is 0.97. The response time of the scale
is approximately 5-6 minutes. In this study, data were collected by presenting the measurement tools
to the same group at the beginning and end of the semester, 14 weeks apart.

Drama in Early Childhood Education Course

Teacher training undergraduate programs were updated by the Turkish Council of Higher
Education (YOK) in 2018. In this context, Drama in Early Childhood Education is included in the
fourth-semester program as a compulsory subject in the undergraduate program of Early Childhood
Education. The objectives of this course have been determined by YOK (2018) as;

The definition and meaning of the term “drama’’; concepts of psycho-drama, creative drama,
educational drama, socio-drama, etc.; drama-play relationship, history of drama practices
in education, the structure and application stages of drama in education; drama environment
and teacher qualifications; evaluation of drama, planning and implementing drama examples
suitable for the educational purposes

Based on the course content, this course was given for 14 weeks in the state university where
the research was carried out. To prepare the pre-service teachers for the drama process, a four-week
training was given including themes such as meeting, warming up, interaction, communication,
trust and cooperation. In this process, it is aimed that pre-service teachers gain drama experience
and at the same time develop a perspective on how they will plan and implement drama in the
future. In the following weeks, drama plans integrated with different types of activities (Turkish,
art, music, mathematics, play and preparation for literacy) for preschool children were experienced
during the course process. It was hoped that pre-service teachers would gain an understanding of how
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drama education in early childhood is integrated within the scope of the Early Childhood Education
Curriculum, how the stages of drama are structured, what should be considered in planning, the use
of various drama techniques, and the role of the teacher during these sessions. In the last two weeks,
pre-service teachers were asked to plan drama activities and present these plans in the classroom
and evaluate them. The application process of the course aims to help pre-service teachers develop
positive attitudes towards drama and contribute to their self-efficacy beliefs in their future teaching
experiences. The undergraduate second-year teacher candidates who took the course were divided
into two groups of 30, and the training was applied in the same way in both groups by the same
researcher.

Data Analysis

The Shapiro-Wilk normality test results showed that self-efficacy beliefs pre-test scores
were normally distributed (p>0.05) but the attitudes towards drama course pre-test scores were not
normally distributed (p<0.05). Therefore, self-efficacy beliefs data were analyzed in a one-sample
t-test, and attitudes towards drama course data were analyzed in non-parametric Wilcoxon Signed
Rank Test.

Research and Publication Ethics

Ethical approval for this study was obtained from the Presidency of the Scientific Research
and Publication Ethical Committee of Social and Human Sciences of Cukurova University Ethics
Committee (Reference:30.09.2020/11)

Results

The pre-test and post-test results of the Attitude Scale Towards Creative Drama Lesson
were evaluated using the Wilcoxon Signed Rank Test to determine the effect of the Drama in Early
Childhood Education undergraduate course on the attitudes of early childhood education teacher
candidates towards drama. Analysis results are shown in Table 2.

Table 2. Comparison of Pretest-Posttest Attitude Scores of Pre-Service Teachers towards Drama

Posttest—Pretest N Rank average Rank total z P
Negative rank 8 14,81 118,50 -4,854* 0,001
Positive rank 44 28,63 1259,50

Equal 0

Total 52

*Based on the negative rank

The Wilcoxon Signed Rank Test analysis results show that there is a statistically significant
difference in favor of the post-test between the pretest and posttest attitude scores of the pre-service
teachers who participated in the study (z =-4.854, p < .05). The results of the analysis show that the
mean of the pre-test attitude scores of the teacher candidates participating in the research towards
the drama course was 209.64, while the mean of the post-test attitude scores increased to 225.85.
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This result shows that the undergraduate drama course helps teacher candidates improve a positive
attitude towards drama activities.

To determine the effect of the Drama in Early Childhood Education course on the teachers’
self-efficacy levels of early childhood teacher candidates, dependent groups t-test was conducted.
Table 3 shows the results of the analysis of the pre-test and post-test total scores of the teacher
candidates’ teaching self-efficacy levels.

Table 3. Dependent Groups t-test Results for the Comparison of Teacher Candidates’ Teaching
Self-Efficacy Beliefs (Pretest-Posttest) Scores

Group N X Ss
t SD P
Teachers’ Sel-efficacy On test 52 149,10 15,31 -4,847 13,59 0,001
Beliefs Son test 52 158,23 15,34

According to the results of the t-test conducted to determine the effect of teacher candidates
on teachers’ self-efficacy scores before and after the drama course, it was revealed that there was a
significant increase in favor of the post-test [ t(13,59)=-4,847, p <.05)]. While the self-efficacy score
averages of the pre-service teachers were 149.09 at the beginning, they increased to 158.23 after the
course. This finding suggests that taking a drama course might help teacher candidates improve their
teaching self-efficacy.

Conclusion and Recommendations

In this study, we found that second-year undergraduate early childhood teacher candidates
who attended the 14-week “Drama in Early Childhood Education” course improved attitudes toward
drama lessons and teachers’ self-efficacy beliefs were statistically significant (p < .05). As a result,
drama education at the undergraduate level provides a valuable opportunity for teacher training. For
this reason, it has been concluded that drama education at the undergraduate level is an important
professional development opportunity for teacher candidates.

The DIE at the undergraduate level has been found to be effective in the pre-service teachers’
attitudes towards dramatic activities with secondary school students (Clift & Wilson, 1984), their
confidence and content knowledge (Abbott, 2014), teaching language skills to pre-schoolers (Melville
& Farran, 2021), human rights (Ulubey & Aykac, 2017), communication skills (Aydin-Sengul &
Topcuoglu-Unal, 2018). Even though there is emerging research supporting the benefits of drama
for both learners and teachers, our knowledge of preservice teachers’ attitudes regarding the use of
drama as a pedagogical method remains limited.

In the study conducted by Kusdemir Kayiran (2018), the drama education that the primary
school teacher candidates took at the undergraduate level positively affected their self-efficacy
beliefs and attitudes towards using the drama method. In another study, pre-service teachers who took
drama courses had high attitude scores in drama and they considered drama as an effective teaching
method (Bas¢1 & Giindogdu, 2011). Ceylan and Omeroglu (2007) argued that the possibility of
integrating drama into the curriculum will increase when they become teachers, hence many personal
contributions of the drama course in the early childhood education undergraduate program to the pre-
service teachers. The common ground of all these studies is that drama as an undergraduate course

131



Inang Eti & Meltem Emen Parlatan - Yaratict Drama Dergisi 2022, 17(2), 125-138

provides teacher candidates with a positive attitude, and thus they can use drama as a method in their
teaching professional life in their educational processes.

Another focus of this research is to examine the effect of drama education on teacher
candidates’ self-efficacy beliefs. Researchers have found significant relationships between teacher
self-efficacy and a wide range of outcomes for in-service and pre-service teachers. For teachers,
classroom management beliefs (Woolfolk, Rosoff, & Hoy, 1990), responsibility for student
achievement and motivation (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998; Frumos, 2015),
teaching commitment (Coladarci, 1992) job satisfaction, and burnout (Aldridge & Fraser, 2016;
Skaalvik & Skaalvik, 2017) have been associated with teachers’ self-efficacy. During undergraduate
education, teachers can analyze classroom teaching activities and develop distinct reactions by
creating new frames of reference (Kennedy, 1999). Therefore, supporting teacher candidates’ self-
efficacy beliefs with different educational approaches is essential. Tschannen-Moran, Woolfolk Hoy,
and Hoy (1998) defined teacher self-efficacy as a teacher’s belief in his or her ability to organize
and complete the actions required to successfully fulfill a particular teaching task. “Drama in Early
Childhood Education” course in the undergraduate program supports the teaching self-efficacy
beliefs of teacher candidates as it provides theoretical knowledge and practical experience of this
pedagogical method. Since drama in early childhood education is a play-based method that supports
all developmental areas of children and allows creativity and imagination, early childhood teacher
candidates’ taking this training contributes to their professional development. Creating learning
environments that support children’s developmental needs depends on effective teachers who have
knowledge of content and high self-efficacy in teaching (Ashton & Webb, 1986; Gibson & Dembo,
1984) Adigiizel (2020) identified one of the basic components of drama as a teacher. The teacher
who will integrate drama activities into early childhood education should know the theoretical
background of drama, have the ability to plan, implement, and evaluate drama processes, and use
drama as a method.

Studies show that drama in education has positive effects on teachers’ self-efficacy beliefs.
Drama-based professional development programs positively affect teachers’ self-efficacy (Stanton,
Cawthon, & Dawson, 2018). Bencze & Upton (2006) revealed that drama-based science teaching
helps to develop a positive self-efficacy belief for the teacher, along with motivating the students to
learn. In a study conducted by Cawthon & Dawson (2009), a drama-based professional development
program improved the authentic instruction skills of teachers but not their self-efficacy because
they already had high efficacy beliefs, which meant it could not reveal the effect of the drama-
based professional development program. For this reason, it is expected that drama education will
significantly contribute to the professional development of teachers or teacher candidates with low
self-efficacy beliefs.

The integration of drama education in teacher training programs increases teachers’ self-
efficacy beliefs significantly (Cawthon & Dawson, 2009; Lee, Cawthon & Dawson, 2013). Melville &
Farran (2021) found that drama workshops provide a significant improvement in preservice teachers’
self-efficacy beliefs and attitudes on teaching language and reading skills. The study conducted
by Karacil and Yayla (2018) found that the drama education taken by fourth-grade primary school
teacher candidates had a significant positive effect on their teaching self-efficacy compared to the
traditional method. The findings obtained in our study, which aims to reveal how the self-efficacy
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beliefs of pre-school teacher candidates are affected by the drama education they receive, are similar
to the limited studies in the literature.

Considering the pre-service teachers, feeling competent in the process of planning,
implementation, and evaluation of learning is fundamental in particular for early childhood teachers’
professional self-efficacy. Drama is considered both as a distinct activity type and a method that
can be integrated with other activity types in the Early Childhood Education Program (Ministry
of National Education [MoNE], 2013). Regarding the playful processes it contains and the rich
learning opportunities it offers, drama is one of the most appropriate educational methods for the
developmental needs of children. An early childhood teacher’s inclusion of drama in the program
MoNE (2013) Early Childhood Education Program makes it possible to meet the basic features
such as child-centered, play-based, flexible, balanced, creative, and discovery-based learning. In this
respect, drama in education contributes positively to a teacher’s professional competencies.

Kennedy (1999) refers to pre-service teacher education as a period between teachers’ past
experiences as students and their future experiences as teachers. Therefore, many education courses
in the undergraduate program are an opportunity for teacher candidates to reflect on and change
their past experiences. Considering the potential to offer teacher candidates both personal and
professional development opportunities, the drama course supports their self-efficacy beliefs at the
undergraduate level. Drama is an effective method in teaching professional development programs
and can contribute positively to teacher candidates’ pedagogical content knowledge and professional
attitudes and behaviours. The findings obtained from this study also revealed that pre-service teachers
had a statistically significant increase in their self-efficacy beliefs after the drama course.

In this study, we found that pre-service teachers’ attitudes towards the drama lesson and their
teaching self-efficacy beliefs increased after the drama education. In particular, it was determined
that the statistically significant difference found in teaching self-efficacy beliefs could not only be
caused by taking drama lessons but that it was a factor that contributed positively to self-efficacy
beliefs for the reasons discussed above. In order to determine that this significant difference is due
to the drama course, a control group at the same grade level but without drama education is needed.
Since it is a compulsory course in the Early Childhood Education undergraduate program, this study
could not be carried out in an experimental design with a control group. This situation constitutes the
limitation of the research.

While interpreting the results obtained from the study, it should be taken into account that
the “Drama in Early Childhood Education” course offered to pre-service teachers focuses on how to
plan and implement both theoretical and practical aspects of pre-school education. The researcher,
who taught this course, considered drama as a learning method that can support both the personal and
professional development of teacher candidates. At this point, the process was carried out within the
framework that drama is a transformation opportunity that directly affects human life and allows to
question, restructure and change existing attitudes, behaviors and thoughts.

According to the results of the study, “Drama in Early Childhood Education” undergraduate
course, which was determined as one of the reasons for the increase in pre-school teacher candidates’
attitudes towards drama and teaching self-efficacy beliefs, should be included in the program with
more course hours/credits, considering that it offers professional development opportunities. In
addition, including the drama method in other field courses that can contribute to the professional
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development of pre-service teachers can holistically increase the attitudes of pre-service teachers
towards using drama in different activity types and thus support their teaching self-efficacy beliefs.
Finally, based on the findings of this study, it can be examined how and how often the pre-service
teachers, who took drama lessons, included drama activities within the scope of the teaching practice
course in their senior year. Thus, it can be seen how the positive attitudes and self-efficacy beliefs
gained in the drama course are reflected in a real classroom environment.
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