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Okul Oncesi Egitim Programinda Gérsel Sanat Egitimiyle
iliskili Kazanimlar Dogrultusunda Ogretmenlerin
Uyguladigi Sanat Calismalarinin Degerlendirilmesi

Onder YAGMUR', Nursen OSMANOGLU? Adil KUCUKOSMAN?, Mehmet
Burhan CAGIS% Nihan CIPLAKKILIC®, Mustafa SUkri NAZIFOGLU®

Ozet

Okul 6ncesi donemde yasanan deneyimlerin etkileri mur boyu
devam etmektedir. Temel yasam becerilerinin kazanildigi bu
dénemde sanat egitimine yoénelik verilen egitim ve
uygulamalar c¢ocugun gorsel algisini,  goérsel  bellegini
gelistirerek cocukta sanatsal bir bakis agisi olusturarak estetik
degerleri kazanmasina olanak saglar. Cocuktaki bu
kazanimlar o6grenmelere temel olusturur. Bu arastirma
ogretmenlerin okul éncesi egitim programinda gdrsel sanat
egitimi ile iliskili kazanimlar dogdrultusunda uygulamis
olduklari sanat c¢alismalarini  degerlendirmek amaci ile
yapilmistir. Arastirmada nitel arastirma yéntemlerinden ‘olgu
bilim’ deseni kullanilmistir. Arastirmanin ¢alisma grubunu
Diyarbakir, Elazig, Erzurum, Trabzon ve Van illerinde gdrev
yapan gorusme ve ses kaydini kabul eden toplam 24 okul
oncesi ogretmeni olusturmustur. Veriler yari yapilandirmis
gorisme formu ile uzaktan gérisme sistemi “Zoom” Gzerinden
ses kaydi ile alinmistir. Goérlismeler betimsel analiz yontemi ile
degerlendirilmistir. Arastirmanin sonucunda o6gretmenlerin
gorsel sanat uygulamalari ¢calismalarinda; etkinlik icerigini
belirleme, planlama, uygulama, uygun egitim ortami
olusturma ile malzeme, materyal ve 6zglin ¢calisma boyutunda
destege ihtiyaclari oldugu gorulmaustur.
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Giris

Egitim bireyin tum yasaminda var olan uzun bir surectir. Sanat ise bu

surecin icinde etkili bir bicimmde yer alan énemli bir kavramdir. Insana

0zgu bir eylem olan sanatin icinde bilgi, dusUnme ve yaratma

kavramlari vardir (Tepecik, 2002). Sanat egitimi bireye bu surecleri

yasattigiicin kesintiye ugramadan butun egitim kademelerinde devam
etmelidir (Buyurgan ve Buyurgan, 2007).

Okul 6ncesi egitim; cocuklari sonraki egitim kademelerine hazirlayan,
paylasmayi, is birligini, sosyallesmeyi, birlikte calismayl 6greten ve
ilerideki yasamlarina zemin olusturan énemli bir dénemdir (Gultekin ve
Yildiz, 2009). Gelisimin c¢cok hizli oldugu, kisiligin buyuk oranda
bicimlendigi veya sekillendigi bu kritik dénemde cocugun bilissel,
sosyal-duygusal, dil ve motor alanlarda butuncul olarak desteklenmesi
gerekir (Bayraktar, 2019; Poyraz ve Dere Ciftci, 2003; Yolcu, 2018). Cocuk
bu dénemde zihinsel, sosyal-duygusal, psikomotor, dil ve sanatsal
becerilerini organize ederek farkli ifade bicimleri icinde sergiler. Bu
dénem duyularin egitimi acisindan ¢ok dnemli bir surectir. Cevresini
algilamak onu bicimlendirmek bunun icin cabalamak ¢cocugun sanat
uretimi icin gerekli asamalardir (Artut, 2019; Erkut, 2016).

Sanat egitimi, bireyde estetik farkindalhgi gelistiren ayrica Kisiye gorme,
duyma, dokunma, tat alma ile cevresini algilama ve degerlendirme
yetisini kazandiran bir sUrectir (Brown ve digerleri, 2018; Cagis ve
Eraslan Taspinar, 2023; Caglayan, 2018; Gokdemir ve Buyukalan, 2018;
Karabay ve Gecen, 2022). Gorsel sanatlar egitimi ise, sanat egitiminin
sadece bir kismini olusturan resim, heykel, seramik, mimarlk, grafik
sanatlar, endustri tasarimi, sinematografi, fotograf, moda tasarimi,
dijital sanat, el sanatlari gibi oldukca genis bir alani kapsar. Dans, muzik,
tiyatro ise gorsel performans olarak tanimlanabilir (Capar, 2019;
Perignat ve Katz-Buonincontro, 2019).

MEB (2013), Okul éncesi egitim programi sanat egitimi icinde yer alan
“‘gorsel sanat etkinliklerini” cocuklarin birikimleri gelisim asamalari ve
bireysel farkhliklarinin géz énune alinarak ayni zamanda c¢ocugu
merkeze alan bir yaklasimla planlanmasi gerektigine vurgu yapmistir.
“Cocuklarin hayal gUcleri, yaratici, elestirel ve 6zgun disunme beceriler
ile iletisim kurma, duygularini ifade edebilme davranislari
desteklenmelidir” ilkesini benimsemistir.

Alan yazinda; Kandir vd., (2016) “Okul dncesi egitim programinin gorsel
sanat etkinlikleri yonunden degerlendirilmesi” konulu arastirmalarinda
programda yer alan kazanimlardan; gorsel materyalleri okur “gorsel dil”
ile iliskilendirilmistir. Kendini yaratici yollarla ifade edebilme, estetik
degerleri koruma ve sanat eserinin degerini fark etme “estetik deger ve
yaraticilik” ile kUguUk kaslari kullanma ise “el-g6z koordinasyonu” ile ilgili
oldugu gésterilmis, bu calismalarin gorsel sanatlar egitimi ile dogrudan
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ya da dolayli olarak baglantili oldugu ifade edilmistir. Bu baglamada;
gorsel sanat calismalarina ait “gdrsel dusunme” “gorsel dil” “estetik
deger ve yaraticilik” “el-gbdz-koordinasyonu” ile ilgili etkinlikler timuyle
gorsel sanat egitiminin icinde yer almaktadir (Kandir vd., 2016; Karabay
ve Gecgen, 2022).

Okul oncesi egitim goérsel sanat uygulamalari; sosyal ve duygusal
gelisimi desteklerken cocuga paylasma, yardimlasma iletisim, uyum,
duygularini fark etme ve duzenleme, 6z guven, 6z saygl, empati
becerilerini kazandirmaktadir. Dil gelisimine bilgi alma, dinleme
kendini ifade etme ve kelime dagarcigini zenginlestirmeye yonelik
katkl saglarken el-gdz koordinasyon calismalari ile fiziksel gelisimi
desteklemektedir. (Abaci, 2003; Alayrac ve digerleri, 2022; Ayaydin, 2010;
Dagal ve Salll, 2014; Eraslan, 2016; Karabay, 2021; Karabay ve Gegen, 2022;
Korkmaz, 2020; San, 2008; Winner ve digerleri, 2006). Ayni zamanda
Kavram ogretimi renk, sekil, doku, zit kavramlar, odaklanma, gorsel
bellegi destekleme, tahmin etme, karar verme, eslestirme, gruplama,
karsilastirma, iliski kurma, siralama, oruntu olusturma, parca butun
neden sonug iliskisi kurma gibi yetileri kazandirarak bilissel gelisime
katkl saglamaktadir (Kandir ve digerleri, 2016; Koster, 2012; Novakovic,
2015). Ayrica erken yaslarda verilen gorsel sanat egitimi ¢ocuklarda
gorsel-mekansal zeka, belirli sanat ifadeleri gelistirme, estetik duyarhlik,
yaraticilik, goérsel dil, gorsel, elestirel ve 6zgun dusunme becerilerini de
desteklemektedir (Abaci, 2003; Brown ve digerleri, 2018; Kandir ve
digerleri, 2016; Yilmaztekin ve Erden, 2017). Okul dncesi 6gretmenlerin
sanat etkinligi uygulamalarina yoénelik yurt disinda yapilan
calismalarda; Boyd ve Cutcher (2015), okuldncesi egitimde
ogretmenlerinin sanat uygulamalarinda cocugu materyal, malzeme ve
teknik seciminde 6zgur biraktigini sanat ile ilgili sohbetlerle cocugun
sanat algisinin gelistigini bu sUrecte o6gretmenin cocuga rehber
olduguna Eckhoff (2013), o6gretmenlerin cocugun sanat Uretimini
desteklerken model olma, cesaret verme, onlarla anlamli sohbetler
etme gibi ydontemleri kullanmasi gerektigine dikkat cekmislerdir. Ramli
ve Musa (2020), kopya ve taklit edilen ogretmen merkezli sanat
etkinlikleri yerine cocugu merkeze alan bir anlayisla cocugu motive
eden ve cesaretlendiren calismalarin, sanat etkinligi surecinde etkili
olduguna ve sanat etkinliklerinin c¢ocuklarin  zihinlerinin  ve
davranislarinin sekillenmesine destek olacagina vurgu yapmislardir.

Okul o6ncesi egitim ogretmenlerinin  sanat etkinliklerine iliskin
goéruslerinin  ele alindigr yurt ici c¢alismalarda; Ayaydin (2010),
arastirmasinda ogretmenlerin sanat egitiminin gdrsel okuma ve dil
gelisimine katki sundugunu ayrica fiziksel ve bilissel gelisimi
destekledigi yonunde gorus belirtiklerini ifade etmistir. Dagal ve Salli
(2014), ise okul dncesi egitime devam eden ¢cocuklarda sanat uygulama
programlarinin c¢cocuklarda farkli sanat tarzlarina karsi farkindalk
olusturdugunu belirtmistir. Bulut (2020), égretmenlerin okul oncesi
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egitim déneminde sinif ici sanatsal etkinliklere siklikla yer vermelerinin
en onemli nedeninin c¢ocuklarin el ve zihin koordinasyonunu
gelistirerek onlari temel egitime hazirlama istedi olabilecegini ifade
etmistir.

Avcl ve Sagsoz (2018), Yazici vd. (2016), okul oncesi égretmenlerini
gozlemledikleri arastirmalarinda cocugun yaraticihgini engelleyen
kesme-yapistirma, boyama, tekrar ve benzer calismalarla birlikte sinifici
etkinlere daha fazla yer verdiklerini belirtmislerdir. Aydogdu ve
Ayanoglu (2020), okul dncesi 6gretmenlerin sanat egitiminin dnemine
ve cocugun gelisimine cok yénlu destek verdigine inanmalarina
ragmen cok yonlu sanat etkinligi planlama farkli sanat tarzlarina yonelik
etkinlik uygulamalarinda yetersiz olduklarini belirtmislerdir. Benzer
arastirma  bulgularinda okul &ncesi o6gretmenlerinin  lisans
donemlerinde sanat egitimine yénelik almis olduklari dersleri yetersiz
goérdukleri ifade edilmistir (Avcl ve Sagsdz, 2018; Aykanat, 2018; Ozkan ve
Girgin, 2014; Temiz, 2017; Yal¢in ve Yalcin, 2018). Bu baglamda lisans
egitimin de sanat calismalarina yoénelik verilen geri doénutlerin
ogretmen adaylarinin sanata bakis acilarini olumlu yénde etkiledigi
belirtilmistir. Etkili sanat ¢alismalari yapabilmeleri icin lisans egitimi
surecinde zengin icerikli bir sanat egitimi almalarinin gerekli oldugu
ifade edilmistir (Akyildiz, 2020; Aydogdu ve Ayanoglu, 2020; Karabay,
2021; Sahin, 2020). Okuléncesi 6gretmen adaylarinin sanat egitimine
yoénelik bilgi ve becerilerinin arttirilmasi icin 6gretmen yetistiren okul
oncesi egitim programlarinda gorsel sanatlara yonelik secmeli derslerin
arttirilmasi gerektigi vurgulanmistir (Karabay ve Gecen, 2022; Ocak
Karabay ve Bilir Seyhan, 2017).

Benzer arastirmalarda; sanat uygulamalarinda olumsuz fiziksel kosullar,
materyal, arag¢-gerec¢ cesitliligi bunlarin  sunulmasi, merkezlerin
guncellenmesi, sinif mevcutlari 6gretmenlerin sanati sevme ve bu
konuda isteklerinin arttirllmasi ile ilgili sorunlarin da yasandigi
belirtilmistir (Aydogdu ve Ayanoglu, 2020; Dilmac, 2018; Gokdemir ve
Buyukalan, 2018; Kandir ve digerleri, 2016; Sahin, 2020; Uzun ve
Kalyoncu, 2022).

Cocugun butuncul gelisimine katkida bulunan, ayrica kopya ve taklit
edilen 6gretmen merkezli sanat etkinlikleri yerine, cocugu merkeze
alan bir anlayisla ve cocugu motive eden etkinliklerin planlanmasina
onem verilmelidir. Egitim ortami gorsel sanat egitimine ydnelik
cocuklarin kolaylikla ulasabilecegi farkl malzemelerden
olusturulmasina ézen gdsterilmelidir (Aral ve Can Yasar, 2015; Aydogdu
ve Ayanoglu, 2020; Aykanat, 2018; Boyd ve Cutcher, 2015; Eckhoff, 2013;
Ramli ve Musa, 2020; Sahin, 2020). Ayrica gdrsel sanat uygulamalarinda
cocuklara farkli sanat ve sanat eserlerini tanitan calismalarinin da
yapilmasi gerektigi belirtilmistir (Abaci, 2003; Artut, 2019; Balkas, 2020;
UlkU ve Yel, 2018).
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Arastirmanin Amaci ve Onemi

Sanat egitiminde okul dncesi 6gretmenlerinin rolU oldukca 6nemlidir.
Ogretmenin sanata karsi tutumu ve yeterliligi sanat uygulamalarinda
belirleyici temel ozelliklerdir. Bu baglamda cocuklarin bilissel, sosyal-
duygusal, motor gelisimini destekleme ayni zamanda el-géz
koordinasyonu, gérsel dusunme, gorsel dil, algilama, odaklanma, gérsel
kapasiteyi gelistirme estetik deger, yaraticilik, hayal gucu ve erken okur-
yazarlik ile ilgili becerileri kazandirmada okul 6ncesi egitim gdrsel sanat
uygulamalari buyuk bir dneme sahiptir. Cocugun butuncul anlamda
gelisimi icin bu denli éneme sahip olan gdérsel sanat etkinliklerine
yonelik o6gretmen uygulamalarini ortaya koymak onemlidir. Bu
calismada okul oncesi egitim programinda goérsel sanat egitimi ile
iliskili kazanimlar dogrultusunda ogretmenlerin uyguladigl sanat
calismalarinin  degerlendirilmesi amaclanmistir.  Arastirmanin alt
amaclarinda ise, ogretmenlerin programdaki kazanimlara yodnelik
dusunceleri, sanat merkezi, uygulamalar ve merkezde gorsel sanatlar
egitimine  yonelik  fiziksel  duzenlemelere iliskin  gdruslerin
belirlenmesidir. Bu arastirma sonucunda elde edilen bulgularin okul
oncesi egitimde “gdrsel sanat egitimi” calismalarina farkli acilardan
katki sunacagi dusunulmektedir.

Yéntem
Arastirmanin Modeli

Bu arastirmada nitel arastirma desenlerinden biri olan ‘olgu bilim’
deseni kullaniimistir. Farkinda oldugumuz veya yabancisi olmadigimiz
bir olguyu derinlemesine ve detay! ile 6grenmek amaci ile yapilan
calismalarda kullanilan bu ydontem “olgu bilim” analizi olarak adlandirilir
(Yildirim ve Simsek, 2013). Bu calismada égretmenlerin okul éncesi
egitim programinda yer alan sanat ile ilgili kazanim ve gdstergelere
cocuklari ulastirmak icin sanat uygulamalari kapsaminda yuruttukleri
calismalar olgu bilim yontemiyle degerlendirilmistir.

Bu arastirma, Atatlrk Universitesi Etik Komisyon Kurulunun 29/11/2021
tarihli E.79332546 sayil karari ile alinan izinle ydrutulmauastar.
Calisma Grubu

Arastirmanin ¢calisma grubunu Diyarbakir, Elazig, Erzurum, Trabzon ve
Van illerinde gérev yapan okul dncesi 6gretmenleri olusturmaktadir.
Arastirmanin orneklemi amacli érnekleme yontemlerinden kolay
ulasilabilir durum érneklemesine gore, Trabzon ilinden 8, diger illerden
4 6gretmen olmak Uzere, gorusme ve ses kaydini kabul eden toplam 24
okul 6ncesi 6gretmeninden olusmaktadir.

GCalismada Kullanilan Olgme

Arastirmaya katilan ogretmenlerin yaslarina bakildiginda 25-30 yas
arasl (n=8), 30-35 yas arasl (n=4), 35-40 yas arasl (n=6), 40 yas ve ustu
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(n=6) bir dadilima sahip oldugu gdérulmektedir. OJrenim duzeyleri
acisindan arastirmaya katilan  ogretmenlerin tamami  lisans
mezunudur.

Ogretmenlerin calisma sureleri 0-5 yil arasi 7 kisi, 5-10 yil arasi 2 kisi, 10-
15 arasi 8 kisi ve 15 yil ve Ustu 7 kisidir. Calismada katilan 6gretmenlerin
Trabzon (n=8), Diyarbakir (n=4), Elazig (n=4), Erzurum (n=4) ve Van (n=4)
illerinde gorev yaptiklari géorulmektedir.

Ogretmenlerin mezun olduklari lisans programinda sanat egitimine
yonelik aldiklari dersler incelendiginde; Gérsel sanatlar egitimi (n=7),
Materyal Tasarimi (n=7), Resim (n=6), Yaraticilik egitimi (n=4), Yaratici
sanat etkinlikleri (n=4), Okul 6ncesi sanat becerileri ve oyuncak yapimi
(n=3), Erken cocuklukta sanat egitimi (n=2) seklindedir. Ayrica sanat
egitimine yodnelik ders almayan iki ogretmenin de oldugu
gorulmektedir.

Veri Toplama Sureci

Calismanin verileri 2021 yili ekim ayinda Diyarbakir, Elazig, Erzurum,
Trabzon ve Van illerinden alinmistir. Arastirmacilarin yasadigi illerde
kolay ulasilabilir durum érneklemesine goére belirlenen 6gretmenler ile
gdérusmeci Zoom uzerinden sadece sesli gorusme yapilarak yapilan
goérusmeler kayda almistir. Arastirmanin gecerlik ve guvenirligi icin
butln gorusmeler yari yapilandiriimis gorisme formu dogrultusunda
tek bir arastirmaci tarafindan yapilmistir. Arastirmanin etik kurallara
uygun yurutulmesi icin arastirmanin ne amacla yapildigr katilimcilara
aciklanmis, okul ve 6gretmen isimlerinin arastirmada yer almayacagi ve
ucuncu kisilerle paylasiilmayacagi belirtilmistir. Her gérusme 30-45 dk.
arasinda tamamlanmistir.

Veri Analizi

Degerlendirme égretmenlerden elde edilen gdérusme verileri Uzerinden
yapilmistir. S6zIU materyallerin ayrintili olarak analizi yapilmis, analiz
soylemleri sayilarla kodlanmis ve arastirmada betimsel analiz ydntemi
kullaniimistir. Cunku elde edilen verileri acik bir sekilde sistematik
olarak tematik cerceveye gdre betimlemek ve betimlenen sonuclari
yorumlamak, irdelemek ve birtakim sonuclara ulasarak bu sonuclari
anlamlandirmak ve iliskilendirmek gerekir (Yildirim ve Simsek, 2013). Bu
arastirmada elde edilen veriler dort tematik baslik altinda
degerlendirilmistir.

Belirlenen Bashiklar
-Okul 6ncesi egitim programindaki kazanimlara yonelik dusunceler

-Sanat merkezlerinde gorsel sanat egitimi dogrultusunda yapilan
fiziksel duzenlemeler

-Sanat 6grenme merkezi ve uygulamalar
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-Gorsel sanat egitimi ile iliskili kazanimlara ulasmak icin yapilan
uygulamalar

Verilerin analizinde katilimcilar Kl, K2, K3, K24 seklinde kodlanmistir.
Calismanin  guvenilirligini - arttirmak amaciyla iki arastirmacinin
cozumlemeleri karsilastirilarak  uyum acisindan ortak noktalar
belirlenmis, buyuk olcide uyum saglandigr goérulmuastar (Yildirnm ve
Simsek, 2013). Ayrica bazi katilimcilara ait goruslere de oldugu gibi yer
verilmistir.

Bulgular

Calismada okul dncesi egitim kurumlarinda gorev yapan égretmenlerin
okul o6ncesi egitim programin da goérsel sanat egitimi ile iliskili
kazanimlar dogrultusunda uyguladiklari sanat calismalari
degerlendirilmistir.

Okul Oncesi Egitim Programindaki Gérsel Sanat Egitimi ile iliskili
Kazanimlara iliskin Dustnceler

OgJretmenlere okul dncesi egitim programindaki gorsel sanatlar egitimi
ile ilgili kazanimlar hakkindaki dusunceleri sorulmus olumlu goéruse
sahip &gretmenlerden (n=8) gelisim alanlarini destekledigini ifade
etmistir. Gelisimsel ihtiyaci karsilamaktadir diyen (n=3) tuar. Yaraticiligi
destekler (n=1), cocuk merkezlidir (n=1), cocugun hazir bulunuslugu icin
uygundur (n=1), kazanimlari desteklemektedir (n=1), 6zgun ozelliklere
sahiptir (n=1) diyen 6gretmenin oldugu gorulmektedir. Bir 6gretmen ise
estetik duygusunu, yardimlasmayl ve paylasmayl destekledigini
belirtmistir.

OJretmenler;

K.2 “Genel olarak kazanim ve gdstergeleri yeterli buluyorum. Ancak yetersiz
olan sey kazanimlara ve géstergeye uygun yaptigimiz plan ve etkinlikler.
Basta kendim ve diger meslektaslarim olmak Uzere yaratici etkinlikler
yapamiyoruz ¢ogu zaman birbirinin benzeri etkinlikler yapiyoruz. Daha
yaratici ve farkli calismalar yapmamiz gerektigine inaniyorum.”

K.3 “Ele alinan kazanim ve gdéstergeler hem ¢cocuk merkezli hem de ¢ocuklarin
butun gelisim alanlarina hitap edecek sekilde diuzenlenmistir.” agiklama
yapmislardir.

Ogretmenlerin kazanim ve gostergelere iliskin elestirel yaklasimlari
bulunmaktadir. Bunlar, kazanimlar temel duzeydedir (n=3), sosyal ve
duygusal gelisimi desteklemekte yetersiz (n=1) dir. Bu soruya iki
ogretmen ise cevap vermemistir.

Olumsuz yonde yanit veren égretmenler;

K11 “Kazanim ve gostergeler daha cok motor gelisim Gzerine duygusal gelisim
Uzerine kazanim gosterge yok kazanim ve goéstergeler artirilabilir.”

K14 “Hicbir alandaki kazanim ve gdstergeyi yeterli bulmuyorum.
Kazanim ve gostergeler cok yetersiz." olarak belirtmislerdir.
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Gorsel Sanat Egitimi ile iliskili Kazanimlar Dogrultusunda Yapilan
Fiziksel Diizenlemeler

24 6gretmenden 12'si sinifinda sanat merkezi oldugunu soylerken alan
kisitl oldugu icin duzenleme yapamiyorum diyen 11 égretmen ortak
sanat atélyemiz var diyen bir 6gretmeninin oldugu goérulmektedir.
Sanat merkezi olusturan &gretmenler sanat malzemelerini ve arag-
gerecleri cocuklarin kolayca ulasabilecekleri gdz hizasinda seffaf
kutulara yerlestirdiklerini (n=5), siniftaki en genis alani sectiklerini (n=2),
Isikli alan pencere kenari sectiklerini (n=1), masa ve sandalye olmasina
dikkat ettiklerini (n=1) ifade etmislerdir. Ayrica duzenlemeyi ¢cocuklarla
yaptiklarini (n=1), cocuklarin birbirine temas etmemesine dikkat
ettiklerini (n=1), sanat merkezinin dikkat ¢cekici olmasini (n=1), cocugun
yas ve gelisim duzeyine gore duzenlediklerini (n=1) ve kullandigi
malzemeye gbére duzenleme yaptiklarint  (n=1)  belirtmistir.
OJretmenlerin tamami gorsel sanatlara ydénelik fiziksel anlamda
herhangi bir duzenleme yapmadiklarindan sé6z etmislerdir.

OgJretmenler;

K24 “Fiziksel duzenleme yapiyorum. Cok buyuk basl basina bir sanat
merkezimiz var. Bu merkezde sanata dair her turli calisma yapiliyor. Ozellikle
sabah cocuklar bu merkezde 6zgur birakiliyor ve gesitli calismalar yapmalari
saglaniyor.”

K15 “Bu konudaki goruslerini ‘alan kisitl oldugu igcin sanat merkezimizi
olusturamadik sanat etkinlikleri yaptigimiz zaman sanat ile ilgili malzemeleri
¢tkarip masalarda etkinlik yapiyoruz ya da sinif ici dizenlemeler yapiyoruz.”
diye ifade etmislerdir.

Sanat Ogrenme Merkezi ve Uygulamalar

Ogretmenlerin sanat merkezinde bulundurduklari malzemeler; kuru
boya (n=11) ile en fazla bulundurulan malzeme olarak belirtiimistir.
Pastel boya (n=10), yapistirici (n=9), makas (n=8), oyun hamuru (n=6),
resimli dergi, gazete, takvim (n=5) tir. Bunlarin yani sira 6gretmenler
pecete ve kagit havlu rulosu (n=4), firca (nN=3), cesitli kumaslar (n=2),
dugme (n=2) ile boncuk (n=2) olarak ifade etmislerdir. Farkli fotograflar
(n=2), sunger (n=2), parmak boya (n=2), pet sise ve kapaklari (n=2),
sanatsal malzeme (yapacagdi calismaya gore sanat malzemesini temin
etme) (n=1) dir. Ayrica mum boya (n=1), seramik hamuru (n=1), kirdan
(n=1), pamuk (n=1), pipet (n=1), kagit tabak (n=1), gibi malzemelerin de
yer aldigi gorulmektedir. Bunlarin yani sira yumurta kolisi (n=1), akrilik
boya (n=1), gida boyasi (n=1), eva kagidi (n=1), kum (n=1), ve sure¢ icinde
farkli materyaller bulunduruyorum (n=1), ile materyalim yok etkinlikleri
video ile gosteriyorum diyen (n=1) dir. Bununla birlikte alti 6gretmen
materyal ve malzeme belirtmemistir.

Ogretmenlerin sanat merkezlerinde yaptiklari calismalara bakildiginda:
en fazla yapilan ¢alismanin kesme yapistirma (n=6) oldugu belirtilmistir.
Ikinci olarak da cocuk istedigi calismayi yapar (n=5) uygulamalarinin yer
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aldigr gérulmektedir. Ayrica farkli materyallerle calisma (n=4), tas
boyama (n=2), mevsimine gdre yaprak kozalak, dal parcalar ile
uygulama (n=2), serbest resim (n=2), oyun ve seramik hamuru ¢alismasi
(n=2), ebru (n=2), cam boyama (n=2), tuvale resim boyama (n=2) seklinde
etkinliklerin yapildigi aciklanmistir. En az yapilan ¢alismalarin ise Kil
calismasi (n=2), atik materyallerle calisma (n=1) ve dergilerden kesilen
resimlerle kolaj (n=1) oldugu goérulmektedir.

Ogretmenler;

K.1 “Sinifimizda bir sanat merkezimiz bulunmaktadir. Sanat merkezimizde
kuru, pastel, sulu boya, renkli fon kartonlar, kraft kGgitlari, artik kumaslar, tas
cesitli buyuklikte kutular, kagit bardaklar, aliminyum folyo, oyun hamurlari,
yapistiricl, makaslar pipet, kdgit pecete kurdan, pamuk, digme, boncuk, farkli
fotograflar, resimli takvimler, cesitli dergilerden kesilmis resimler, singerler,
fircalar bulunmaktadir. Gunlik olmasa da haftalik olarak oyun saatinden
once merkezlere farkli materyaller birakiyorum farkli materyaller birakarak
dikkatlerini cekmeye calisiyorum. Cocuklar bu sayede sanat merkezlerine
yoneliyor. Kolaj calismalari yaptiriyorum dogal materyaller ile veya renkli
gazete ve dergilerden kestigim resimlerle haftalik olarak sanat merkezine
farkl materyaller birakarak merkezi gtuncelliyorum.”

K17 “Sanat 6grenme merkezimiz yok. Sinifimda yardimci personel ya da
stajyer o6grenci yok bu yuzden malzemeleri agikta tutmuyorum. Cocuklar
dagitiyor bende mizag¢ olarak bu durumdan hoslanmiyorum. Ben bir sey
yaparken cocuk baska bir sey ile ugrasmamall bu sanatsal etkinlikler etrafi
kirletiyor rahatsiz oluyorum. Cocuklarin kendi baslarina ¢alismasina izin
vermiyorum birlikte yapariz. Sadece kesme ve yapistirma ¢alismalarinda
¢ocuklara ¢calismalariicin izin veriyorum.” Seklinde ifade etmislerdir.

Gorsel Sanat Egitimi ile iliskili Kazanimlara Ulasmak icin Yapilan
Uygulamalar

Gorsel Sanat Egitimi ile iliskili Kazanimlar ve Etkinlikler

Gorsel materyalleri okuma; kazanimina yonelik yapilan uygulamalarda
hikaye tamamlama (n=5) ile en fazla yapilan ¢calisma olarak belirtilmistir.
Dergilerden cikarilmis resimleri kullanarak oyku olusturma (n=4) iken
hikaye karti olusturma ve gorsel okuma yapma (n=4), Unlu ressamlarin
tablolarini inceleme ve farkli malzeme kullanarak benzer eserler yapma
(n=4) dur. Resim gosterilerek hikaye anlatma (n=2), farkli malzeme
(renkli dergi ve gazete resimleri, kumas, renkli fon kartonlari, renkli ip
karton, dogadan materyaller, v.b) ile dyku olusturma (n=2) seklindedir.
En az yapilan etkinlikler ise resim tamamlama (n=1), gorsel Uzerinden
yapma (n=1), etkinlikleri birlestirme (n=1), sinif kurallari ile ilgili gorselleri
asma (n=1), yaptiklari Uzerinden okuma yapma (n=1) ve sembolik
gorselleri okumalarini saglama (n=1) olarak belirtmislerdir.

Ogretmenler;

K.4 “Gorsel Uzerinden yapiliyor, herhangi bir sergi gezilmiyor genelde okul igi
sergiler. Her ¢cocukta kazanim seviyesi ayni olmuyor aile ve ¢cocugunda ilgisi
onemli”
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K11 “Cocuklarla Gnld ressamlara ait eserleri inceliyoruz. Resimlerde anlatiimak
istenenleri ifade etmeye calisiyorlar. Cocuklar farkli malzeme kullanarak ayni
resmi yapmaya calisiyorlar.” seklinde ifade etmislerdir.

Cocuklarda kUcUk kaslari kullanma; Ogretmenlerin bu kazanimi
desteklemek icin yaptiklari sanat calismalarinda en fazla yapilan
calismanin oyun hamuru ile (n=16) oldugu gorulmektedir. Kagit kesme-
yapistirma calismasi (n=11) dir. ipe dizme, baglama, cézme (n=6) iken
atik malzeme ile 6zgun drunler yapma (n=5), kil calismalari (n=4), tuz
seramigi (n=4) tur. Bunlara ek olarak kum ve su ile camur olusturma
(n=3), kagit hamuru olusturma (n=2), beyaz tutkala gida boyasi
karistirma farkli teknikler ile etkinlik yapma (n=2) olusturmaktadir. En az
yapilan calismalarin ise kolaj (n=1), baski teknigi (n=1), doku transferi
(n=1), farkli materyallerle 6yku olusturma (n=1) oldugu ifade edilmistir.

OJretmenler;

K.10 “Hamur etkinlikleri, ebru calismasi, seramik calismasi kolaj calismalari,
baski teknigi, cam boyama yaraticilik gerektiren malzemelerden hayvan
figurleri olusturma vb. etkinlikler uyguluyoruz.”

K.13 “Koy cocuklarinda bu kazanimlari elde etmek ¢ok kolay ¢cunkl ¢cocuklar
topragin ve ¢amurun icinde buyldukleri icin klucguUk kaslarini aktif olarak
kullanabiliyorlar. Desteklemek icin kesme, yapistirma, ¢izgi tutma birakma
yaptirtyorum ornek: renkli fon kartonlarindan daireler keserek birbiri Uzerine
yapistirarak tirtil olusturuyorlar. Okulun bahgesindeki topragi camur haline
getirip cevremizdeki nesnelerin minyatur heykellerini yapiyoruz.” seklinde
agtklama yapmislardir.

Sanat eserinin degerini fark eder; kazanimina yénelik yapilan sanat
calismalarinda UnlU ressamlara ait resimler getirme bu resimlerin
degerini anlatma, korumaya yonelik bilgi verme (n=10) ilk sirada yer
almaktadir. Cocuklarin kendi calismalarinin Uzerinden degerlendirme
yapma (n=6), cocuklarin kendi calismalarini port folyo icinde toplama
(n=2) uygulamalariyla da bu kazanima ulastiklarini aciklamislardir. En az
yapilan calismalar ise hikayeler Uzerinden yapma (n=1) ile soru- cevap,
gezi, video izleme (n=1) ve eger kitap icinde varsa uygulama yapma
diyen (n=1) dir. Gezi ve akilli tahta uygulamasi ile muzeleri gezme (n=1),
buz muzesine gezi (n=1) muzik etkinlikleri (n=1), radyo projesi ile sanat
eserlerini tanitma (n=1) olarak belirtmislerdir. Bir 6gretmen soézlu
iletisimmde dil problemi oldugu icin etkinlik yapamadigini ifade etmistir.

Ogretmenler;

K.15 “Bunlarla ilgili geziler yapiyoruz. Burada bulunan sanat muzelerine gezi
yapiyoruz. Tabi burada bir sanat galerisi olmadigi icin ya da biz
gidemedigimiz icin ilcede yasadigimizdan akilli tahta uygulamasi ile uzaktan
muzeleri geziyoruz. Mesela Istanbul'daki oyuncak mduzesini ondan sonra
arkeoloji muzesini geziyoruz. Sonra onlara benzer etkinlikler yapiryoruz algiyi
kullanarak seramik hamuru kullanarak. Ressamlari taniyoruz, ressamlarin
resimlerini gosteriyoruz onlar gibi tuval calismalari yapiyoruz.”
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K.20 “Ciddi anlamada bir sanat eserini inceleme firsatim olmadi. Sadece buz
muzesini gezme firsatimiz oldu ancak ¢cok soguk oldugu icin ¢cocuklari fazla
tutamadik.” seklinde ifade etmislerdir.

Kendini yaratici yollara ifade eder kazanimina yonelik yaptiklari
calismalari genel olarak sanat merkezinde farkli malzemeleri kullanma
ile (n=9), drama, dans, muzik yontemini kullanma (n=5), farkli bir Grun
resmi vererek amaci disinda kullanma calismalari (n=3) seklinde ifade
etmislerdir. Ayrica atik malzeme kullanarak hikaye olusturma (n=3),
hikaye tamamlama (n=3), soru—cevap yontemini kullanma (n=3) ve bu
kazanima yoénelik en az kullanilan ¢calismalardan biri olan kukla sahnesi
ve kukla oyunlari (n=1) ile SCAMPER tekniginin (n=1) oldugunu ifade
etmiglerdir.

OJretmenlerden;

K13 “Kucuk bir tahtamiz, cocuklarin baslari gérinecek sekilde kesilmis bir
pencere var, tahtanin arkasina gecip duygular dusuncelerini ifade ediyorlar
ve bundan da cok keyif aliyorlar. Bununda yaninda yaratici drama da
yapabiliyoruz.”

K.24 “Cok onemli bir kazanim ve gosterge 6zellikle drama ¢ocuklar cok seviyor
ve surekli drama yapmak istiyor. Bir kitap bir 6yku sonrasinda kahramanlarin
rollerini canlandiriyor. Cocuklari kisitlamadan yaraticiliklarini desteklemeyi
sagliyoruz” diye agiklama yapmislardir.

Estetik degerleri koruma duygusunu ve aliskanhgini gelistirme
kazanimina yonelik yaptiklari calismalardan en fazla; sinif duzenini
koruma materyallerin ilgili merkezlerde bulunmasini saglama (n=10)
oldugu gorulmektedir. Sinif temizligini saglama (n=4), cocuklarla sinif
duzenlemelerini birlikte yapma (n=3), sinif temizligi ve duzeni ile ilgili
sorumluluk verme (n=3) de yapilan diger etkinlikler arasinda yer
almistir. En az yapilan calismalar ise ¢cevre temizligi (n=1), rutin olarak her
gun cevre temizligi konusunda sohbet etme (n=1), dogay! inceleme
(n=1), somut ornekler gosterme (n=1) ve hikaye anlatma (n=1) olarak
ifade etmislerdir.

Ogretmenlerden;

K12 “Sinifta bazen rahatsiz edici durumlar olusturuyorum. Bazi yerlere ¢op
atiyorum ya da bazi nesneleri yerlere dlusuriyorum fark etmeleri icin ve fark
etmelerini bekliyorum, duzenli yasamayi o&grensinler. Sinifimizda bitki
yetistiriyoruz bunun sorumlulugunu onlara veriyorum. Merkezlerde dizen
olusturmalari icin ara ara onlara musaade ediyorum masalarin, dolaplarin
yerlerini degistirmelerine kendi duzenlerini belirlemelerine izin veriyorum.
Istiyorum ki istedikleri bir ortama da egitim gérsdiinler.”

K.24 “Sanat eserlerine basvuruyorum. Cevresini farkli sekilde dizenlemelerine
izin veriyorum neyi nerde isterlerse o sekilde dlzenliyorlar ayni zamanda
temizliklerini de kendileri yapiyorlar. Aileden gelen bir aliskanlik olsa gerek
rahatsiz edici durumlardan ziyade rahatsiz edici davranislara yéneliyor
cocuklar.” seklinde aciklama yapmislardir.
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Tartisma, Sonug ve Oneriler

Okul éncesi egitim programinda goérsel sanat egitimi ile iliskili
kazanimlar  dogrultusunda  ogretmenlerin uyguladigli  sanat
calismalarini degerlendiren bu calismada; 6gretmenlerin programdaki
kazanimlara iliskin goérusleri, sanat merkezi, uygulamalar, merkezde
kazanimlara uygun fiziksel duzenlemelere yonelik gorusleri de ortaya
konulmaya calisiimistir.

Ogretmenlerin okul dncesi egitim programindaki gorsel sanat ile iliskili
kazanimlara yonelik dusuncelerinin  degerlendirildigi  bulgularda;
ogretmenlerin geneli programdaki gorsel sanat ile iliskili kazanimlarin
cocugun  gelisimsel ihtiyacini  karsiladigini  ve  yaraticilligini
destekledigini ifade etmislerdir. Ancak etkinliklerin cesitlendirilmesi ile
bunun MUmkun olabilecegini belirtmislerdir.

Bu gorusu dile getiren ogretmenler goérsel sanat egitimi ile ilgili
kazanimlara yonelik etkinliklerde cesitliligi saglama konusunda zorluk
yasadiklarini  belirtmislerdir. Bunun nedenini ise lisans egitimleri
suresince sanat derslerinin uygulamadan ziyade teorik olarak
verilmesinden kaynaklandigini ifade etmis, ayrica sanat derslerinin alan
uzmanlari tarafindan verilmediginin de bu yetersizlige sebep oldugunu
belirtmislerdir.

Buna goére ogretmenlerin gorsel sanat etkinliklerini
cesitlendiremedikleri anlasiimaktadir. Dolayisi ile bu durum cocuklarin
gorsel sanat egitimine iliskin kazanimlara ulasmalarinda bir olumsuzluk
olarak degerlendirilebilir.

Az sayida ogretmen ise kazanim ve godstergelerin temel duzeyde
kaldigini ayrica sosyal ve duygusal gelisimi desteklemekte eksik
oldugunu ifade etmislerdir. Bu goéruse sahip o6gretmenler tarafindan
MEB 2013 okul dncesi egitim programinin tam anlamiyla anlasiimadigi
dusunulmektedir.

Kandir vd. (2016), “MEB Okul éncesi egitim programinin gorsel sanat
etkinlikleri yoénunden degerlendirilmesi” konulu arastirmalarinda
cocuklarin gorsel sanat egitimi ile kazanacaklari becerileri kazanimlar,
ogrenme sureci ve degerlendirme boyutunu da incelemislerdir.
Arastirmada gorsel sanat egitimi ile iliskili kazanimlarin gérsel
dusunme, gorsel dil, estetik ve yaraticilhk ayrica gdz-motor
koordinasyonu alanlari yonunden yeterli kazanimlari icerdigini ifade
etmiglerdir.

Calismanin diger bir bulgusu ise Ogretmenlerin siniflarinda sanat
merkezi olusturma ve merkezde kazanimlar dogrultusunda yaptiklari
fiziksel duzenlemelere iliskin calismalardir. Bu bulguya yonelik
degerlendirme sonucunda; sinifinda sanat merkezi olan égretmenler
ile sanat merkezim yok diyen ogretmenlerin sayisinin esit oldugu
goérulmustar. Sinifinda sanat merkezi olusturmayan &ogretmenler
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fiziksel kosullari ve sinif alaninin kisith olmasini gerekce olarak
gostermislerdir.

Fazla sayida 6gretmenin fiziksel kosullar ve alan kisitlihdina bagli olarak
sanat merkezi olusturmadiklari gorulmektedir. Ancak farkli ¢dézim
yollari Uretilerek sanat merkezleri kurulabilir. Sanat egitimine dnem
vermeyen ogretmenlerin dolayisi ile de sanat merkezi kurma
konusunda gerekli cabayi géstermedikleri dustunulmektedir.

Okul o6ncesi egitim de etkili ve amacina uygun cocuklara farkl
deneyimler yasatan, kesfetmelerini saglayan duyu ve dusUnce
sistemlerini bir arada kullanarak yaraticiliklarini destekleyen, farkli
materyal ve malzeme ile etkilesime gececedi bir sanat merkezinin
duzenlenmesi gerekliligi vurgulanmaktadir (Aral ve Can Yasar, 2015;
Gurpinar, 2006; Kandir ve digerleri, 2016; UlkU ve Yel, 2018).
Arastirmamizin bulgulari ile paralellik gosteren bircok arastirma da
olumsuz fiziksel kosullara ve alan yetersizligine vurgu yapilmis, bunlara
ek olarak ekonomik olanaklarin ve idari sorunlarin da bu sureci
etkileyen faktorler oldugu belirtiimistir (Aydogdu ve Ayanoglu, 2020;
Aykac, 2019; Ocak Karabay ve Bilir Seyhan, 2017; Ulutas ve Ersoy, 2004).

OJretmenlerin sanat merkezi duUzenlerken goérsel sanat egditimine
yonelik  yaptiklari  fiziksel duzenlemelere iliskin  bulgularda;
ogretmenlerin  tamami  kazanima yoénelik fiziksel duzenleme
konusunda bilgi sahibi olmadiklarini dolayisi ile bu yonde duzenleme
yapmadiklarini belirtmislerdir. Can Yasar ve Aral, (2010), Ozkubat (2013),
Zembat ve KismuUs (2020), Ogretmenin sanat etkinliginde belirledigi
kazanimlara ulasabilmesi icin egitim ortaminin gdrsel sanat egitimine
yonelik olarak duzenlenmesi gerektigi ifade edilmistir. Cocuklarin
gorsel sanat egitimine iliskin kazanimlara ulasabilmesi icin sanata
aracilik eden malzeme ve materyale ek olarak, sanatla ilgili inceleme
yapmaya firsat veren, ressamlara ait tablolar ve reproduksiyonlar
bulundurulmalidir. Kartpostallar, gezi fotograflari, muze brosurleri,
sanat haberlerinin yer aldigi gazeteler, sergi panosu, cocuklarin cektigi
fotograflar, Ulkeleri tanitan resimler, heykeller, mimari eserler gibi
goérsel materyallerin sanat merkezlerinde bulundurulmasi ve gérsel
sanat etkinliklerinde kullanilmasi gerektigi belirtilmektedir. (Milli Egitim
Bakanlidi Okul Oncesi Egitim Programi, 2013). Arastirmaya katilan ve
siniflarinda  sanat merkezi bulunan &gretmenler ise sanat
merkezlerinde bu gdrsel materyallere ait drnekler olmadigini ifade
etmiglerdir.

Cocuklara gorsel sanat egitimi kapsaminda istenen becerileri daha
kolay ve etkili bir sekilde kazandirma da buyuk 6neme sahip olan sanat
merkezlerinin  bu goérevi tam anlamiyla yerine getiremedigi
gorulmektedir. Ogretmenlerin sanat merkezinde yaptiklari fiziksel
duzenlemeler ile literatur de belirtilen duzenlemeler arasinda
farklihklarin oldugu gorulmektedir.
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Calismada o6gretmenlerin sanat merkezlerinde bulundurduklari
materyal ve malzemelere iliskin bulgularda; sanat merkezlerinde kuru
boya, pastel boya, sulu boya, makas, yapistirici ve renkli fon kartonu en
fazla bulundurulan sanat malzemeleri olarak 6ne c¢ikmis, cok fazla
materyal ve malzemem yok diyen ogretmenlerin sayisinin fazla olmasi
ise dikkat cekmistir.

Sinifinda sanat merkezi bulunan 6gretmenlerin merkezde malzeme ve
materyal cesitliligi saglayamadiklari soylenebilir. Malzeme ve materyal
eksikligini belirtenlerin ise sanat egitimine gereken énemi veremeyen
ve sinifinda sanat merkezi olmayan &gretmenler oldugu
dusunulmektedir.

Erken cocukluk sanat egitimi ve uygulamalarinin dnemli bir boyutu da
kullanilan  materyal ve malzemenin c¢esitliligidir.  Okuléncesi
ogretmenlerinin materyal ve malzeme cesitliligini saglayarak, cocugun
goérsel materyalleri ve malzemeyi tanimasl, kullanma becerisi
kazanmasi el becerileriyle birlikte duyu gelisiminin de desteklenmesi
gerektigini belirtmistir. Benzer arastirmalarda ogretmenlerin sanat
etkinliklerinde materyal ve malzeme cesitliligi saglayamadiklari ve
sinirl sayida ara¢ gerec¢ kullandiklari ifade edilmistir (Avcl ve Sagsoz,
2018; Aydogdu ve Ayanoglu, 2020; Aysu ve Aral, 2016; Celik ve Yazar,
2009; Uysal ve ince, 2020; Parlakyildiz ve Yildizbas, 2006; Zembat ve
digerleri, 2020). Okul o6ncesi egitim kurumlarinda sanat
uygulamalarinda kullanilmakta olan materyallerin sayisi ve cesitliligi
etkili sanat calismalari ve uygulamalari acisindan onemlidir (Erkut, 2016;
Karabay ve Gecgen, 2022; Karabay, 2021).

Ogretmenlerin siniflarinda sanat merkezi duzenleme ile ilgili elde
edilen bulgularda; ogretmenlerin geneli malzeme ve materyalleri
cocuklarin géz hizasinda ve seffaf kutulara birakmaya dikkat ettiklerini
ifade etmislerdir. Arastirmanin sonuclariyla benzer sekilde Aydogdu ve
Ayanoglu (2020), Erdem (2019), cocuklar icin 0grenme merkezleri
duzenlerken materyal ve malzemelerin  cocuklarin  kolayca
ulasabilecegi ve goérebilecegi sekilde duzenlenmesi gerektigini
vurgulamislardir. Arastirmaya katilan o6gretmenlerin  duzenleme
yaparken bu ozelliklere dikkat ettigi soylenebilir.

Ogretmenlerin sanat merkezlerinde vyaptiklari calismalara iliskin
bulgularda; en fazla kesme-yapistirma ve cocuk istedigi calismayi yapar
gérusunun one ciktiglr goérulmektedir. Benzer arastirmalarda; gorsel
sanat etkinliklerinde cocuklara kontorleri belli ¢iktilar veya fotokopilerin
kesilip istenilen yere yapistirma, kitap veya sinirlialani boyama, kesme-
yapistirma etkinliklerine siklikla yer verildigi, kesme-yapistirma
calismalarinin cocuklar tarafindan sevilmeyen bir etkinlik oldugu
belirtilmis ayrica gorsel sanat etkinligi kapsaminda yapilan bu tar
calismalarin  ¢cocugun yaraticilligini engelleyen bir unsur oldugu
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belirtmistir (Avcl ve Sadsoz, 2018; Aydoddu ve Ayanoglu, 2020; Onder,
2016; Ozyurek ve Aydogan, 2011; Kilic ve digerleri, 2021).

Fox ve Schirrmacher (2018)'e gore kesme-yapistirma, hazir ¢ikti ve
kitaplari boyama, yaratici sanat gibi gérunen ancak &gretmenin
yoénlendirmesi ve surecten c¢ok Udrun odakll ayni zamanda
yapilandiriimis etkinliklerdir. Sanat cocuklarin yaratici ifade ve estetik
degerlerinin gelisimiicin bir arag olarak kullanilacaksa cocuk 6gretmen
tarafindan yapilandiriimis etkinlikleri ve modelleri takip etmek zorunda
kalmamalidir. Cocuklarin sanat materyallerini istedikleri sekilde
kullanmalarina izin verilmelidir.

Arastirmaya katilan 6gretmenlerin sanat etkinlerinde en fazla kesme-
yapistirma calismalarina yer vermeleri kicuk kas gelisimini destekleme
acisindan onemli olsa da tekrar edilen bu etkinliklerin ¢ocukta
yaraticilik ve 6zgun dusUnme becerisini engelleyen calismalar oldugu
soylenebilir. Bu calismalarin yerine cocuk merkezli ve ac¢ik uclu ve 6zgun
etkinlikler tercih edilmelidir.

Bu arastirmada 6gretmenler tarafindan en az yapilan sanat calismalari
ise kil, atik malzeme ve kolaj calismalaridir. Ogretmenler bu calismalari
sinif temizliginde yasanan sorunlardan dolayr yapamadiklarini ifade
etmigledir.

OJretmenlerin  siniflarin genel temizligi ve bu temizligin
surdurulmesinde yasanan sorunlardan dolayl bu etkinlikleri tercih
etmedikleri anlasiimaktadir. Kolaj ¢calismalari en az yapilan calismalar
icinde yer alsa da ogretmenlerin kesme- yapistirma etkinliklerde ve
farkli calismalarda kolaj c¢alismasi yaptirdiklari gorulmektedir. Bu
durumun &gretmenlerin kolaj teknigi hakkinda yeterli bilgi ve
deneyime sahip olmamalarindan kaynakli oldugu dusunulmektedir.

Benzer arastirmalarda ise kolaj calismalarinin en az yapilan c¢alisma
oldugu gérulmektedir (Avci ve Sagsdz, 2018). Ancak bircok arastirma
sonucuna godre okul dncesi donemde daha ¢cok kucuk kas gelisimine
yoénelik calismalarda kullanilan kolaj etkinliklerinin cocuktaki yaratici
dusunme becerisini gelistirme acisindan dnemli calismalar oldugu
ortaya konmustur (Danaci ve digerleri, 2018; Karabay ve Gecen, 2022;
Parlakyildiz ve Yildizbas, 2006; Saglam ve Enginoglu, 2016).

Ogretmenlere gorsel sanat egitimi ile iliskili kazanim ve goéstergelere
yonelik yaptiklari calismalar ve c¢alismalardan o6rnek vermeleri
istenmistir. Ogretmenlerin “Gérsel materyalleri okur” kazanimina iliskin
becerileri desteklemek icin genel olarak hikdaye tamamlama,
dergilerden cikarilan resimlerle hikaye olusturma, hikaye kartlarindan
gorsel okuma ve artik materyallerden 6zgun Urunler olusturma
orneklerini vermislerdir. Okul dncesi donem cocuklarin gorsel okuma
yaparak ogrenme anlama ve ifade etme becerilerini kazandiklari bir
dénemdir. Ergin (2015), okul oncesi dénemde gorsel okuma
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becerilerinin kazandirilmasinin bir zorunluluk oldugunu ifade etmistir.
Okul oncesi déonemde kavramlari 6gretme asamasinda so6zlu olarak
ifade edilen kavramlarin gérseller ile desteklenmesi gerektigini ancak
bu yolla ¢cocuklarin zihninde somut olarak sekillenecegdini belirtmistir.
Shillito vd. (2008), cocuklarin gorsel sanat etkinliklerini kullanarak
kendilerini farkli sekillerde ifade etiklerini ayni zamanda farkl
okuryazarlik bicimlerini destekleyerek, gorsel dusunmeyi, elestirel
dusunme ve estetik duygusunu da gelistigini ifade etmislerdir (Duran
ve Tastekin, 2020; Inomjonovna ve Xolmirzayevna, 2023; Karabay ve
Gecen 2022). Ogretmenlerin bu kazanima yoénelik etkinliklerde
cocuklara farkli gorsel materyalleri sunamadigr ve cesitlilik
saglayamadiklari anlasilmaktadir.

Cocuklarin ilgilerini uyandirmak icin onlari cevreleyen olaylara ve
cevreye yonelik uygulamalarin icinde olmali ve cocuklar bu gorsel
materyaller Uzerinden dusuncelerini yorumlamaya ve paylasmaya
yonlendirilmelidir  (Inomjonovna ve Xolmirzayevna, 2023). Bu
calismalarda dogal ortamlardaki renklere, sekillere, sanat eserlerinde
kullanilan malzemelere, yazara, sanatc¢lya sanat eserinin igerigine ve
resimlere, sanat eserlerinde iletilen duygulara da yer verilmelidir. Bu
kazanimda kullanilmasi istenen gorsel materyaller MEB 2013
programinda cocugun c¢evresindeki resimler, sekiller, suslemeler,
fotograflar, tablolar, heykeller, grafik semalarindan ve mimari
eserlerden olusmasi gerektigi vurgulanmaktadir. Bununla birlikte
ogretmenlerin c¢cocuklari bu kazanimlara ait butun godstergelere
ulastirmak icin farkli gorsel materyalleri bulundurmalari ve kullanmalari
gerekli oldugu da aciklanmaktadir.

Ogretmenlerin “KUcUk kas kullanimi gerektiren hareketler yapar”
kazanimina yonelik becerileri gelistirmek icin yapmis olduklari sanat
uygulamalari calismalarinda cogunlugun oyun hamuru kullandigi
ayrica kagit yirtma burusturma ve kesme calismalari gibi etkinlikler de
yaptiklari gérulmektedir. En az yapilan calismalar kil ve Kkolaj
calismalaridir.

Ogretmenler tarafindan oyun hamuru etkinliklerinin  cocuklar
tarafindan cok sevilen bir etkinlik oldugu ifade edilmistir. Bu nedenle
oyun hamuru ile ilgili calismalara siklikla yer verdiklerini belirtmislerdir.

Ogretmenlerin KucUk kas gelisimi icin en fazla oyun hamurunu
kullandiklari  gérulmektedir. Cocuklarin  oyun hamuru ile ilgili
etkinliklere ilgi duymalari, cocuklari zorlamayan ve kolay sekil alan ayni
zamanda sinifta surekli bulunan bir malzeme olmasindan dolayi
ogretmenler tarafindan tercih edildigi anlasiimaktadir.

Oyun hamuru kolay ulasilabilen ayrica esnekligi cocuga kolaylik
saglayan, yaratici dusunme becerisi gelistiren ayni zamanda kucguk kas
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gelisimiyle birlikte zihinsel surecleri de gelistirmek icin siklikla tercih
edilen bir materyal oldugu sdylenebilir.

Benzer arastirmalar da 6gretmenlerin sanat uygulamalarin da yogurma
malzemesi olarak en fazla oyun hamurunu kullandiklari belirtilmistir
(Avcl ve Sagsoz 2018; Celik ve Yazar, 2009; Parlakyildiz ve Yildizbas, 2006).
Erken yaslardaki ¢cocuklar icin bu turdeki sanatsal calismalar parmak
kaslarini ve kas koordinasyonunu desteklemektedir. Novakovic¢ (2015),
Koster (2012), camur ve kilin ¢cocuk icin gdorunus ve dokuyu anlama
acisindan uygun materyaller oldugu cocuklar da algisal farkindaligi
gelistirdigi ifade edilmistir. (Rahmani ve Moheb, 2010; Sholt ve Gavron,
2006; Yedikardes, 2020; Yurteri Ozturk, 2021) ise kil calismalarinin
cocuklarin zihinlerini ve davranislarini sekillendiren calismalar oldugu
belirtiimistir. Ayrica cocuklar tarafindan ilgi gdéren sanat calismalari
oldugu da ifade edilmistir.

“Sanat eserinin dederini fark eder” kazanimina yonelik yapilan sanat
calismalarinda “Unlu ressamlara ait tablolar Uzerinden konusma,
inceleme” calismasinin édne c¢iktigl gdrulmektedir. Kopuk (2022), bu
kazanima yoénelik farkli 6grenme ortamlarinin kullanilmasini, muze,
sanat galerisi gibi yerlerle cocuklarin iletisime gecmesi, sanat ve
sanatciya yonelik elestirel bakis acilarinin gelistirilmesini MEB (2013), ise
heykel, grafik, fotograf, mimari yapilar gibi diger sanat eserlerine yonelik
etkinliklerinde yapilmasini 6nermektedir. Ancak calismaya katilan
ogretmeler tablolar disinda diger sanat eserlerinden s6z etmemislerdir.

OJretmenlerin bu kazanima yonelik etkinliklerde sadece tablolari
kullandiklari gérulmektedir. Bunlarin disinda sanat eserinin degerini
koruma ile ilgili calismalari ¢cesitlendiremedikleri sdylenebilir.

Ogretmenlerin lisans egitimleri surecinde gdrsel sanat egditimine
yonelik derslerde yeterli bilgi ve beceriye sahip olmadiklari gibi gérev
yaptiklari sure icinde de kendilerini sanat egitimi konularinda
gelistirmede pasif kaldiklari anlasilmaktadir. Ayrica sanat egitimi
calismalarinin gunluk akis karmasasi icinde benzer, tekrar ve rutin sanat
etkinliklerine donustugu de dusunulmektedir.

Ogretmenlerin sanat ile ilgili bilgi ve becerilerini uygulamali olarak
gelistirebilecekleri hizmet ici egitimler duzenlenerek &gretmenlerin
sanatl sevme ve sanat yapma isteklerinin artirilmasi saglanabilir.

Cocugun sanat etkinlikleri yolu ile elde ettigi kazanimlar estetik
farkindaligi arttirarak  yaratici  dusunme becerilerini  gelistirir.
Duygularini ve dusUncelerini sanat eserine yansitan cocuk sanat
eserinin degerinin farkina varir. Yaptigi sanat eserinde anlatmak istedigi
duyguyu farkli yaratici yolarla ifade edebilir. Bu durum cocukta estetik
duyarliligi gelistirdigi gibi, kulturel mirasla gelen sanat eserlerini
koruma duygusunu guclendirir (Erim ve Caferoglu, 2012; Fox ve
Schirrmacher, 2018).
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“Kendini yaratici yollara ifade eder” kazaniminda “sanat merkezlerinde
farkli malzeme kullanma” etkinliginin en fazla kullanilan ¢alisma oldugu
gorulmustar. Bazi 6gretmenler ise drama dans, muzik gibi etkinlikleri
kullandiklarini belirtmislerdir. Ogretmenlerin ézgun Grlnler olusturma
calismalarinin yaninda cocuklari diger sanat dallari ile tanistirmalari
gerekir MEB (2013), programi bu kazanima yonelik olarak resim, heykel,
sanat galerileri, muzeler, tarihi yerlerin gezilebilecegini ayrica sanatci
atdlyelerinin ziyaret edilebilecedi sanatc¢i veya ustalarin siniflara davet
edilebilecegini 6nermektedir. OJretmenler bu onerilere yodnelik
herhangi bir calismadan ve etkinlikten s6z etmemistir.

“Estetik degerleri koruma” kazanimina iliskin 6gretmen calismalarinda
“Sinifin  duzenini  korumak malzemeleri ve materyalleri ilgili
merkezlerde bulundurmak” gérustunun o6ne ciktigr gorulmektedir. Bu
calismalara ek olarak cocugun dogayi ve farkli sanat eserlerini tanimaya
yoénelik calismalarin icinde olmasina énem verilmelidir OJretmenler
dogal cevre ve farkli sanat tarzlarina iliskin calisma yapmadiklarini ifade
etmiglerdir.

OgJretmenlerin estetik degerleri korumaya ydnelik etkinlikleri sadece”
sinif dUzenini koruma, malzeme ve materyalleri ilgili merkezlerde
bulundurma” ile iliskilendirdikleri ayrica cocuklarda sanata deger
verme, koruma ve duyarliliklarini arttirma farkli sanat eserlerini ve
tarzlarini tanitmaya yonelik calismalarda cesitliligi saglayamadiklari
goérulmektedir. Bu konuda okul dncesi 6gretmenlerinin sanat ve estetik
degerleri kazandirma ile ilgili 6z yeterlik algilarinin énemli oldugu
dusunulmektedir.

Akyildiz (2020), “okul édncesi 6gretmenlerinin sanat ve estetik degerleri
kazandirma &z yeterlik algilarint” inceledigi calismasinda 6gretmenlerin
estetik bakis ve uygulama boyutunda 06z yeterliliklerinin dusuk
oldugunu tespit etmis, estetik bakis ve uygulama 06z yeterliliklerinin
dusuk olmasini bilgi ve deneyim eksikligine baglamistir. Beni¢ vd.
(2017), 6gretmenlerin sanat ve yaraticiiga ait mesleki yeterlilikleri
aldiklari egitimin kalitesine bagl olduguna, Collins (2016), ise sanat
konusunda 6gretmen 6z yeterliginin 6nemine dikkat cekmistir. Benzer
calismalarda, 6gretmen adaylarinin sanat ile ilgili estetik degerleri
korumaya yonelik uygulamalarda yeterli bilgi, donanim ve deneyime
sahip olmadiklari gosterilmistir (Yildirim ve Ozgun, 2021).

Ogretmenler gorsel sanat egitimi ile iliskili kazanimlara ydnelik
yaptiklari sanat calismalari hakkinda bilgi vermis, ancak etkinlik érnegi
vermekte zorlanmislardir. Sadece bir 6gretmen matematik- sanat
batunlestirilmis bir etkinlik ornegi vermistir. Diger ogretmenler
butunlestirilmis bir sanat etkinligi 6rnegini vermemislerdir. Avci ve
Sagsoz (2018), Ewing (2011), LaJevic (2013), cocuklarin butunlestirilmis
etkinliklere daha cok ilgi gésterdiklerini ancak etkinliklerin cocuklarin
ilgisinden ziyade 6gretmenlerin tercihine gére planlandigini, cocuklarin
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yuksek duzeyde ilgi gosterdigi butunlestiriimis calismalara siklikla yer
vermeyen ogretmenler bu tur c¢alismalarin zaman almasini,
butunlestirilmis calismalar sonrasi siniflarinin kirlenmesini sebep olarak
gostermislerdir. Butunlestirilmis sanat etkinliklerinde kavramlarin ele
alinmasi cocuklar acisindan daha iyi 6grenilmekte, pekismekte, ayni
zamanda, sanata bakis acilari gelismekte ve sanata karsi duyarliklari
artmaktadir.

Arastirmaya katilan 6gretmenlerin buUyuk bir cogunlugu aldiklari sanat
egitimi derslerinin sanat etkinlikleri hazirlama konusunda yeterli katkiyi
saglamadigini ifade etmis, ayrica ¢ok yonlu ve butunlestiriimis etkinlik
planlama konusunda yeterli deneyimlerinin olmadigini belirtmislerdir.

Ogretmenlerin kendilerini butunlestiriimis sanat etkinlikleri hazirlama
konusunda yetkin géremedikleri ayrica sure¢ odakli calismmadan ziyade
uran odakli calismayi tercih ettikleri anlasiimaktadir.

Programi uygulayan ogretmenin gunluk akis plani ve kazanimlari
secmedeki yeterliligi, cocugun butuncul olarak gelisim alanlarina ait
bilgisi ve butunlestirilmis egitim etkinliklerini planlama becerisi nitelikli
bir sanat egitimi icin gerekli kosullardir (Okur Berberoglu ve Uygun,
2013).

Ayrica arastirmaya katillan ogretmenlerin sanat calismalarinda daha
cok sinif ici calismalara yoneldikleri gérulmektedir. Arastirmaya katilan
ogretmenlerden sadece biri sinif disi bir sanat uygulamasindan s6z
etmistir. Okul dncesi egitim kurumlarindaki dis mekanlar, cocuklarin
yaraticiligini ve gorsel algisini desteklemek acisindan en az i¢c mekanlar
kadar onemlidir. Yapilan bircok arastirmada ise sinif disi etkinliklerin
gercek deneyimler oldugu ve cocuklara sinirsiz kesif imkani ve 6zgurluk
sundugu belirtilmistir. Sinif disi etkinliklerin cocuklara tum duyularini
kullanma imkani  vererek, cocuklarda  gorsel kapasitenin
desteklenmesine cok buyuk katki sunacagi vurgulanmistir (Ayan, 2017,
Brown ve digerleri, 2018; Polat ve digerleri, 2022; Ulutas ve Ersoy, 2004).

Arastirmanin bulgularina bakildiginda; 6gretmenlerin sanatin cocugun
gelisimine butuncul anlamda nasil destek sagladigi konusunda yeterli
bilgiye sahip olmadiklari, cocuklari gdrsel sanat ile iliskili kazanimlara
ulastirma acisindan tekrar ve benzer etkinliklerin disina ¢cikmadiklari,
sanat calismalarini  kesme-yapistirma, boyama etkinlikleri ile
sinirlandirdiklari, batunlestirilmis etkinlik planlama konusunda gerekli
Ozeni gostermedikleri anlasiimaktadir.

Ogretmenler okul dncesi editim programinda gorsel sanat egditimi ile
iliskili kazanimlara yonelik etkinlik hazirlarken cocugun butun gelisim
alanlarini destekleyen &zellikte plan hazirlamaya dikkat etmelidir. Bu
baglamda ogretmen okul éncesi egitim programi hakkinda bilgi
edinmeli ve programin felsefesini kavramis olmalidir. Sanat
calismalarini planlama ve uygulama konusunda gerekli bilgi, beceri ve
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donanima sahip olmalidir. Bununla birlikte 6gretmen okul oncesi
egitim doneminde sanat programlari hazirlarken cocugun yasaminin
icinden olmasina, uygulanabilir olmasina, sanatsal malzemeleri ve
materyalleri tanima kullanma becerisini gelistirmeye ve cocuga estetik
duygusu kazandirmaya yonelik etkinlik plani yapmalidir. Sanat
merkezleri olustururken cocuklarin yaslarina ve gelisim ozelliklerine
uygun o6zgun, farkli materyal ve malzemenin bulundugu donanimli
sanat merkezleri olusturulmalidir. Fiziksel yapidan kaynakli sanat
merkezi olusturmayan ogretmenler alternatif c¢oézumler Ureterek
cocuklar icin  sanat merkezleri olusturmalidir. Sinif i¢ci sanat
etkinliklerinin yani sira sinif disinda yapilmasi gerekli sanat etkinliklerine
de yer vermelidir (MUzeler, sanat galerileri, sergiler, sanatci atolyeleri,
mimari yapilar gibi). Sanat ile ilgili etkinlikler planlanirken kazanima
uygun etkinlikler icerik olarak zenginlestiriimeli, ¢esitlendirilmeli ve
batunlestirilmis  etkinlikler  olarak  uygulanmalidir.  Etkinlikler
planlanirken o6gretmen merkezli etkinliklerden ziyade c¢ocugun
yaraticiligini ve problem ¢dzme becerisini gelistiren ve destekleyen
cocuk merkezli etkinliklere yer verilmelidir. Bu arastirma Turkiye'de
uygulanan Okul Oncesi Egitim Programindaki gorsel sanatlar ile iliskili
kazanimlara yoéneliktir. Farkl gruplarla benzer arastirmalar veya nicel
yontemlerle daha buyuk orneklemlerle 6gretmenlerin gérsel sanat
egitimine iliskin yeterlilikleri ortaya konabilir. Hizmet ici egitim veya
destekleyici ¢alismalarla égretmenlerin okul dncesi egitimde sanata
yonelik farkindaliklari arttirilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Atattirk Universitesi Etik Komisyon
Kurulunun 29/11/2021 tarihli E.79332546 sayili karari ile alinan izinle
yarutalmauastdar.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir c¢ikar
catismasi yoktur.

Yazar Katkisi: Makale yazarlarinin ¢alismada katkisi esit orandadir.
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Introduction

The first letter of the section titles should be written in capital letters.
First level headings should be written in bold, centered and 12 font size.
In articles, the problem should be clearly stated in the introduction
section. The introduction section should be followed by "method",
"findings", '"discussion, conclusion, and suggestions" sections,
respectively.

Education is a long process that exists throughout an individual's life.
Art is an important concept that takes place effectively in this process.
Art, which is a human-specific action, includes the concepts of
knowledge, thinking and creation (Tepecik, 2002). Art education should
continue at all educational levels without interruption, as it allows the
individual to experience these processes (Buyurgan & Buyurgan, 2007).

Pre-school education is an important period that prepares children for
the next level of education, teaches sharing, cooperation, socialization,
working together, and lays the groundwork for their future lives
(Gultekin & Yildiz, 2009). In this critical period when development is very
rapid and personality is largely shaped or molded, the child should be
supported holistically in cognitive, social-emotional, language and
motor areas (Bayraktar, 2019; Poyraz & Dere Ciftci, 2003; Yolcu, 2018). In
this period, the child organizes his/her mental, social-emotional,
psychomotor, language and artistic skills and exhibits them in different
forms of expression. This period is a very important process in terms of
training the senses. Perceiving the environment, shaping it and making
efforts are the necessary stages for the child's art production (Artut,
2019; Erkut, 2016).

Art education is a process that develops aesthetic awareness in the
individual, and also provides the person with the ability to perceive and
evaluate his/her environment via seeing, hearing, touching, and tasting
(Brown et al, 2018; Cagis & Eraslan Taspinar, 2023; Caglayan, 2018;
Gokdemir & Buyukalan, 2018; Karabay & Gecer, 2022). Visual arts
education, on the other hand, covers a very wide range of area such as
painting, sculpture, ceramics, architecture, graphic arts, industrial
design, cinematography, photography, fashion design, digital art,
handicrafts, which are only a part of art education. Dance, music, and
theater can be defined as visual performance (Capar, 2019; Perignat &
Katz-Buonincontro, 2019).

Ministry of National Education (2013) emphasized that “visual art
activities” included in pre-school education program art education
should be planned with an approach centered on the child at the same
time, taking into account the accumulation, developmental stages and
individual differences of children. It has adopted the principle of
“Children's imagination, creative, critical and original thinking skills in
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addition to communication and expressing feelings should be
supported”.

In the relevant literature, in their research on “Evaluation of pre-school
education program in terms of visual art activities”, among the
outcomes in the program, Kandir et al. (2016) associated reading visual
materials with “visual language”. It was indicated that expressing
oneself in creative ways, protecting aesthetic values and recognizing
the value of the work of art were related to "aesthetic value and
creativity" while using small muscles was related to "hand-eye
coordination”, and these activities were directly or indirectly related to
visual arts education. In this vein, the activities related to “visual
thinking”, “visual language”, “aesthetic value and creativity” and “hand-
eye-coordination”, belonging to visual art works are completely
included in visual art education (Kandir et al.,, 2016; Karabay & Gecgetr,
2022).

Preschool education visual art applications support social and
emotional development, and give the child the skills of sharing, helping,
communication, adaptability, recognizing and regulating their
emotions, self-confidence, self-respect, and empathy. While it
contributes to language development in terms of getting information,
listening, self-expression and enriching vocabulary, it also supports
physical development with hand-eye coordination exercises (Abaci,
2003; Alayrac, et al,, 2022; Ayaydin, 2010; Dagal & Salll, 2014, Eraslan, 2016;
Karabay, 2021; Karabay & Erken, 2022; Korkmaz, 2020; San, 2008; Winner
et al, 2006). At the same time, Concept teaching contributes to
cognitive development by teaching skills such as color, shape, texture,
antonyms, focusing, supporting visual memory, estimation, decision
making, matching, grouping, comparing, establishing relationships,
ordering, forming patterns, and establishing part-whole and cause-
effect relationships (Kandir et al., 2016; Koster, 2012; Novakovic, 2015). In
addition, visual art education given at an early age supports children's
visual-spatial intelligence, developing specific art expressions, aesthetic
sensitivity, creativity, and visual language in addition to visual, critical
and original thinking skills (Abaci, 2003; Brown et al., 2018; Kandir et al,,
2016; OztUrk Yilmaztekin & Tantekin Erden, 2017). When we look at the
studies on art activity practices of preschool teachers abroad, Boyd and
Cutcher (2015) draws attention to the fact that in preschool education,
teachers leave the child free to choose supplies, materials and
techniques in art practices, the child's perception of art develops
through conversations about art, and the teacher guides the child in
this process. Eckhoff (2013), on the other hand, stresses that teachers
should use methods such as being a model, encouraging, and having
meaningful conversations with them while supporting the child's art
production. Finally, Ramli and Musa (2020) emphasizes that the
activities that motivate and encourage the child with an understanding
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that takes the child to the center instead of copying and imitating
teacher-centered art activities are effective in the art activity process,
and indicates that art activities will help to shape the minds and
behaviors of children.

As for the studies where the views of pre-school teachers about art
activities are investigated in Turkish context, in the study of Ayaydin
(2010), the teachers state that art education contributes to visual
reading and language development, and also supports physical and
cognitive development. Dagal and Salli (2014), on the other hand, claim
that art application programs raise awareness about different art styles
among children attending pre-school education. Finally, Bulut (2020)
indicates that the most important reason why teachers frequently
include in-class artistic activities during the pre-school education
period may be the desire to prepare children for primary education by
improving their hand and mind coordination.

In their research where they observed pre-school teachers, Avcl and
Sagsoz (2018), and Yazicl et al., (2016) stated that they included more in-
class activities such as cutting-pasting, painting, repetition and similar
activities that hinder the creativity of the child. Also, Aydogdu and
Ayanoglu (2020) indicated that although preschool teachers believed in
the importance of art education and its multi-faceted support for the
development of the child, they are insufficient in planning muilti-
faceted art activities and implementing activities for different art styles.
In similar research findings, it has been stated that pre-school teachers
consider the courses they took for art education during their
undergraduate years to be insufficient (Avcl & Sagsoz, 2018; Aykanat,
2018; Ozkan & Girgin, 2014; Temiz, 2017; Yalcin & Yalcin, 2018). In this vein,
it was stated that the feedback given to the art work in undergraduate
education positively affected the prospective teachers' perspectives on
art. It was also stated that in order to be able to make effective works of
art, it is necessary to receive art education with a rich content during
undergraduate education (Akyildiz, 2020; Aydogdu & Ayanoglu, 2020;
Karabay, 2021; Sahin, 2020). Thus, it has been emphasized that elective
courses for visual arts should be increased in pre-school education
programs that train teachers in order to increase the knowledge and
skills of pre-school teacher candidates in art education (Karabay and
Gecer, 2022; Ocak Karabay and Bilir Seyhan, 2017).

In similar studies, it has been stated that there are also problems related
to negative physical conditions, material, supplies variety, their
presentation, updating the centers, class sizes, teachers' love for art and
increasing their desire in art practices (Aydogdu & Ayanoglu, 2020;
Dilmag, 2018; Gokdemir & BuyuUkalan, 2018; Kandir et al.,, 2016; Sahin,
2020; Uzun & Kalyoncu, 2022).
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In addition, instead of copying and imitating teacher-centered art
activities, importance should be given to planning activities that
contribute to the holistic development of the child and motivate the
child, with a child-centered understanding. Care should be taken to
ensure that the educational environment is oriented towards visual arts
education and includes different materials that children can easily
access (Aral & Can Yasar, 2015; Aydogdu & Ayanoglu, 2020; Aykanat, 2018;
Boyd & Cutcher, 2015; Eckhoff, 2013; Ramli & Musa, 2020; Sahin, 2020). In
addition, it has been stated that in visual art practices there should be
activities which introduce children to different arts and works of art
(Abacl, 2003; Artut, 2019; Balkas, 2020; UlkU & Yel, 2018).

Aim and Importance of the Study

The role of pre-school teachers in art education is very important. Their
attitudes towards art and competences are the determinant key
features in art practices. In this sense, pre-school education visual art
practices have great importance in supporting children's cognitive,
social-emotional and motor development in addition to developing
skills related to hand-eye coordination, visual thinking, visual language,
perception, focusing, visual capacity, aesthetic value, creativity,
imagination and early literacy. It isimportant to reveal teacher practices
for visual art activities which are of great importance for the holistic
development of the child. Therefore, in this study, it is aimed to evaluate
the art works applied by the teachers in line with the learning outcomes
related to visual art education in the pre-school education program. The
sub-objectives of the research are to reveal the opinions of the teachers
about the outcomes in the program, the art center, the practices and
the physical arrangements for the visual arts education in the center. It
is thought that the findings of this research will contribute to the "visual
art education" studies in pre-school education from different
perspectives.

Method
Research Design

This research was designed as phenomenological research which isone
of the qualitative research methods. This method, which is used in
studies conducted with the aim of learning a phenomenon that we are
aware of or not familiar with, in depth and in detail, is called
"ohenomenology" analysis (Yildirrm & Simsek, 2013). In this study, the
activities carried out by the teachers within the scope of art practices in
order to bring children to the outcomes and indicators related to art in
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the pre-school education program were evaluated with the help of
phenomenological research.

The ethics committee approval for this research was obtained from
Ataturk University Publication Ethics Committee (Date: November 29,
2021, Decision no: E.79332546).

Participants

The study group of the research consists of pre-school teachers working
in the provinces of Diyarbakir, Elazig, Erzurum, Trabzon and Van.
According to convenience sampling which is one of the purposeful
sampling methods, the sample of the research consists of 24 pre-school
teachers, eight from Trabzon and four from other cities, who accepted
to take part in the interview and voice recording.

As for the ages of the participating teachers, they range from 25/30-
year-old (n=8) and 30/35-year-old teachers (n=4) to 35/40-year-old (n=6),
and 40-year-old and over teachers (n=6). In terms of educational levels,
all of the participating teachers had a bachelor's degree.

Seven teachers have been working for 0-5 years, two teachers have
been working for 5-10 years, eight teachers for 10-15 years, and seven
teachers for over 15 years. It is seen that the participating teachers work
in the provinces of Trabzon (n=8), Diyarbakir (n=4), Elazi§ (n=4), Erzurum
(n=4) and Van (n=4).

As to the Courses Taken by the Teachers for Art Education in their
Undergraduate Program

The courses are as follows: Visual arts education (n=7), Material Design
(n=7), Painting (n=6), Creativity education (n=4), Creative art activities
(n=4), Pre-school art skills and toy making (n =3), art education in early
childhood (n=2). In addition, it is seen that there are two teachers who
did not take any lessons for art education.

Materials
Data Collection Procedures

Subheadings should be written in lowercase letters and in accordance
with the above format. As here, this format should be taken into
consideration in subsections.

The data of the study were collected in Diyarbakir, Elazig, Erzurum,
Trabzon and Van provinces in October 2021. The interviews with the
teachers who were determined according to convenience sampling in
the provinces where the researchers lived were conducted by making
only voice recording via Zoom. For the validity and reliability of the
research, all the interviews were conducted by a single researcher in
line with the semi-structured interview form. In order for the research
to be conducted in accordance with ethical rules, the purpose of the
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research was explained to the participants, and it was stated that the
names of the schools and teachers would not be included in the
research and would not be shared with third parties. Each interview
lasted for 30-45 minutes.

Data Analysis

The analysis was conducted on the interview data gathered from the
teachers. The voice recordings were analyzed in detail, the analysis
discourses were coded with numbers, and content analysis as a
descriptive analysis method was used in the research since it is
necessary to describe the gathered data clearly and systematically
according to the thematic framework, interpret and examine the
described findings, and interpret and relate these findings by drawing
some conclusions (Yildirm & Simsek, 2013). The data gathered in this
study were evaluated under four thematic headings.

These headings are as in the following:
-Reflections on the outcomes in the pre-school education program

-Physical arrangements made in art centers in line with visual arts
education

-Art learning center and applications

-Applications performed to achieve the outcomes related to visual art
education

In the analysis of the data, the participants were coded as K1, K2, K3, K24.
In order to increase the trustworthiness of the study, the analyses of the
two researchers were compared, and the common aspects were
determined in terms of agreement level, and it was seen that there was
a high level of agreement between the coders (Yildirrm & Simsek, 2013).
In addition, the reflections of some of the participants were included
without making any changes.

Findings

In the study, the art works applied by the teachers working in pre-
school education institutions in line with the learning outcomes related
to visual art education in the pre-school education program were
evaluated.

TReflections on the Outcomes Related to Visual Art Education in the
Pre-School Education Program

The teachers were asked about their opinions about the learning
outcomes related to visual arts education in the pre-school education
program, and the teachers who had a positive opinion (n=8) stated that
the outcomes supported their development areas. Some teachers (n=3)
stated that these outcomes meet the children’s developmental needs.
It was seen that there were also teachers who indicated that the
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outcomes supported creativity (n=1), were child-centered (n=1), were
suitable for the child's readiness (n=1), supported outcomes (n=1), and
had unique characteristics (n=1). One teacher stated that they
supported aesthetic sense, cooperation and sharing.

Some of the teacher reflections are as follows:

K.2 “In general, | find the outcomes and indicators sufficient. However, what is
insufficient is the plans and activities we have done in accordance with these
outcomes and indicators. We can't do creative activities, especially myself and
my other colleagues, and we often do similar activities. | believe that we need
to do more creative and different activities.”

K.3 “The outcomes and indicators in question are both child-centered and
designed to appeal to all developmental areas of children.”

The teachers had critical approaches to learning outcomes and
indicators. To illustrate, they stated that these outcomes were at the
basic level (n=3), and insufficient to support social and emotional
development (n=1). Two teachers did not answer this question.

Some of the teacher reflections with a negative opinion are as in the
following:

K.11 “The outcomes and indicators are mostly on motor development, but not
on emotional development. The outcomes and indicators can be increased.”

K.14 “l do not find the outcomes and indicators in any field sufficient. The
outcomes and indicators are very insufficient.”

Physical Arrangements Made in line with the Learning Outcomes
Related to Visual Art Education

It is seen that 12 of 24 teachers indicate that there is an art center in
their classroom, 11 teachers say that they cannot make arrangements
because the space is limited, and one teacher states that they have a
common use art workshop. The teachers who created the art center
stated that they placed the art materials and supplies in transparent
boxes at eye level that the children could reach easily (n=5), they chose
the widest area in the classroom (n=2), they chose the lighted area by
the window (n=1), paid attention to having tables and chairs (n=1). In
addition, they stated that they made the arrangement with the
children (n=1), they paid attention not to let children touch each other
(n=1), ensured that the art center was attractive (n=1), they arranged the
center according to the child's age and development level (n=1), and
they arranged it according to the material used (n=1). All of the teachers
mentioned that they did not make any physical arrangements for visual
arts.

Some of the participant quotes are as follows:

K24 “I'm making physical arrangements. We have a very large art center on
its own. All kinds of works related to art are carried out in this center. Especially
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in the morning, the children are set free in this center and provided with
various activities.”

K.15 “We could not create our art center because the space was limited. When
we organize some art events, we take out the materials related to art, and
carry out the activities on the tables or we make in-class arrangements.”

Art Learning Center and Applications

The material that the teachers mostly had in the art center was dry
paint (n=11). This was followed by crayon (n=10), glue (n=9), scissors (n=8),
play dough (n=6), illustrated periodicals, newspaper, calendar (n=5).
Also, the teachers added napkins and paper towel rolls (n=4), brushes
(n=3), various fabrics (n=2), buttons (n=2) and beads (n=2). Additionally,
they mentioned different photographs (n=2), sponge (n=2), finger paint
(n=2), plastic bottles and their caps (n=2), artistic materials (providing art
materials according to the work to be done) (n=1). Besides, they
mentioned materials such as crayon (n=1), ceramic paste (n=1),
toothpick (n=1), cotton (n=1), straw (n=1), paper plate (n=1). Finally, there
were materials such as egg carton (n=1), acrylic paint (n=1), food coloring
(n=1), Eva paper (n=1), sand (n=1), and one teacher said that s/he had
different materials in the process, while another teacher said that s/he
did not have any materials, and showed the activities with some videos.
However, six teachers did not specify any supplies or materials.

As for the activities done by the teachers in the art centers, it was stated
that the most common activity was cut and paste activity (n=6).
Secondly, it is seen that the applications where the child does the
activity s/he wants (n=5) come to the fore. In addition, there were some
other activities such as working with different materials (n=4), stone
painting (N=2), application with leaves, pine cones, and tree branches
according to the season (n=2), free painting (n=2), play dough and
ceramic paste activities (n=2), paper marbling (n=2), glass painting (n=2),
painting on canvas (N=2). It was seen that clay activities (n=2), activities
with waste materials (n=1), and collage with pictures from magazines
(n=1) were the least performed activities.

The teachers' reflections on art education applications are exemplified
below:

K1“We have an art center in our classroom. In our art center, there are various
materials such as dry paint, pastel, watercolor paint, colored cardboards
(railroad board), craft papers, leftover fabrics, stone, boxes of various sizes,
paper cups, aluminum foil, play dough, glue, scissors, drinking straws, paper
napkins, toothpicks, cotton, buttons, beads, different photos, illustrated
calendars, pictures cut from various magazines, sponges, brushes. Even if not
daily, | leave different materials to the centers before the game time on a
weekly basis, | try to attract their attention by leaving different materials. In
this way, children tend towards art centers. | make collage works with natural
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materials or pictures | cut from colorful newspapers and magazines, and |
update the center by leaving different materials on a weekly basis.”

K.17 “We do not have an art learning center. | do not have any auxiliary staff
or trainees in my classroom, so | do not keep the materials out. The children
scatter these materials, and | do not like this situation due to my
temperament. While | am doing something, the child should not deal with
something else. These artistic activities pollute the classroom and | am
disturbed by this situation. Thus, | do not let the children work on their own,
we do it together. | only allow children to work on cut and paste activities.”

Applications Made to Reach the Learning Outcomes Related to
Visual Art Education

Outcomes and Activities Related to Visual Art Education

Reading Visual Materials. It was stated that the most common
activity done for learning outcomes was story completion (n=5). This
was followed by creating a story by using pictures from magazines
(n=4), creating story cards and making visual reading (n=4), examining
the paintings of famous painters, and making similar art works by using
different materials (n=4). In addition, the teachers mentioned some
activities such as telling a story by showing pictures (n=2), and creating
a story with different materials (colorful magazine and newspaper
pictures, fabric, colored cardboards (railroad board), colored yarn-
wrapped cardboard, and materials from nature, etc. (n=2). Finally, the
least-performed activities included completing the picture (n=1), doing
art works via the given visual (n=1), combining the activities (n=1),
hanging the visuals related to the classroom rules (n=1), reading over
the works completed (n=1), and enabling the children to read symbolic
images (n=1).

Some of the participant reflections are provided below:

K4 “It is done through the given visuals, no exhibitions are visited, there are
usually in-school exhibitions. The level of achievement is not the same for
every child, and family and child interest is also important.”

K11 “We examine the works of famous painters with children. They try to
express what is meant to be conveyed in the pictures. They try to make the
same Picture by using different materials.”

Using Small Muscles in Children. It is seen that most commonly
activity done by the teachers in the art studies to support this outcome
is using play dough (n=16). This is followed by paper cut-paste activity
(n=11). Also, there were some activities such as stringing, tying, untying
(n=6), making original products with waste material (n=5), clay activities
(n=4), and salt ceramics (n=4). In addition to these, there were activities
such as creating mud with sand and water (n=3), creating paper pulp
(n=2), mixing food dye with white glue, and performing activities with
different techniques (n=2). It was stated that the least-performed
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activities were collage (n=1), printing technique (n=1), tissue transfer
(n=1), story making with different materials (n=1).

Some of the teacher reflections are exemplified below:

K10 “We are making activities such as dough activities, marbling activities,
ceramic activities, collage activities, printing technique, glass painting,
creating animal figures from materials that require creativity, etc.”

K13 “It is very easy to achieve these outcomes in village children because they
can actively use their small muscles as they grow up in an environment
including soil and mud. To support it, | make cut and paste activities, tracing
activities (holding and leaving lines). For example, they create caterpillars by
cutting circles from colored cardboards and sticking them on top of each
other. We turn the soil in the school garden into mud, and make miniature
sculptures of the objects around us.”

Realizing the Value of the Work of Art. Introducing the pictures
of famous painters, explaining the value of these pictures, and giving
information about their protection (n=10) are in the first place for this
learning outcome in the art studies. The teachers also stated that they
reached this outcome by making evaluations on the children's own
work (n=6), and collecting their own work in a portfolio (n=2). The least
performed activities covered doing activities based on the given stories
(n=1), question-answer, trip, watching videos (n=1), and the activities in
the book (n=1). There were also some other activities such as visiting
museums with trips and smart board application (n=1), visiting ice
museum (n=1), music events (n=1), introducing works of art with radio
project (n=1). Finally, one teacher stated that s/he could not do any
activities because s/he had a language problem in oral communication.

Some of the teacher reflections are as in the following:

K.15 “We arrange some trips about them. We take a trip to the art museums
located here. Of course, since there is no art gallery here or we cannot go, and
we live in a district, we visit museums remotely with the smart board
application. For example, we visit the toy museum in Istanbul, and then the
archeology museum. After that, we do some activities similar to them by using
plaster or ceramic paste. We get to know the painters, show the paintings of
these painters, and make canvas works like them.”

K.20 “I haven't had the opportunity to examine a work of art in a real sense.
We only had the opportunity to visit the ice museum, but we couldn't keep the
children there for a long time because it was too cold.”

As to the activities related to the learning outcome of expresses oneself
in creative ways, the teachers stated that they generally referred to the
activities such as using different materials in the art center (n=9), using
drama, dance, and music methods (n=5), giving a different product
picture and using it out of its purpose (n=3). In addition, they mentioned
such activities as creating a story by using waste material (n=3),
completing the story (n=3), and using question-answer method (n=3).
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Finally, the least performed activities for this outcome included puppet
scene and puppet plays (n=1), and SCAMPER technique (n=1).

Some of the teacher reflections are provided below:

K13 “We have a small board and a window designed to show the children's
heads. They get behind the board to express their feelings and thoughts, and
they enjoy it very much. We can also do creative drama activities.”

K24 “It is a very important outcome and indicator, especially drama. The
children love drama and they want to do drama activities all the time. They
act out the roles of the protagonists after a book or story. We try to support
the children’s creativity without limiting them.”

As for the activities related to the learning outcome of developing the
sense and habit of protecting aesthetic values, the most commonly
used activity was related to maintaining the classroom order, and
ensuring that the materials are available in the relevant centers (n=10).
Ensuring classroom cleanliness (n=4), making classroom arrangements
together with children (n=3), giving responsibility for classroom
cleanliness and order (n=3) were also among the other activities
performed. Finally, the Ileast performed activites included
environmental cleaning (n=1), routinely talking about environmental
cleaning every day (n=1), examining the nature (n=1), showing concrete
examples (n=1), and storytelling (n=1).

Some of the teacher reflections are as follows:

K12 “Sometimes | create disturbing situations in the classroom. | throw
garbage in some places or drop some objects on the ground for them to
notice, and | wait for them to realize so that they get used to regular life. We
grow plants in our classroom, and | give them their responsibility. From time
to time, | allow them to make arrangements in the centers, change the places
of the tables and cupboards, and determine their own arrangements. | do
want them to study in an environment they desire.”

K.24 “| refer to some works of art. | allow them to organize their environment
differently so they organize what they want wherever they want, and at the
same time they do their own cleaning. It must be a family habit. The children
tend towards disturbing behaviors rather than disturbing situations.”

Discussion, Conclusion, and Suggestions

In this study, which evaluates the art works applied by the teachers in
line with the learning outcomes related to visual art education in the
pre-school education program, the participating teachers' reflections
on the learning outcomes in the program, the art center, teaching
practices, and the physical arrangements suitable for these outcomes
in the center were revealed.

According to the findings on the teachers' reflections on the learning
outcomes related to visual art in the pre-school education program,
most of the teachers stated that the outcomes related to visual art in
the program meet the developmental needs of the children and
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support their creativity. However, they stated that this could be possible
by diversifying the activities.

The teachers who expressed this opinion stated that they had difficulty
in diversifying the activities for the outcomes related to visual arts
education. They stated that the reason for this was that the art courses
were given theoretically rather than practically during their
undergraduate education, and they also stated that the fact that the art
courses were not given by the field experts resulted in this inadequacy.
Accordingly, it is understood that the teachers cannot diversify their
visual art activities. Therefore, this situation can be considered as an
obstacle for children to reach the learning outcomes related to visual
art education.

A small number of the teachers stated that the outcomes and
indicators remained at the basic level, and were deficient in supporting
social and emotional development. It is thought that the MoNE
(Ministry of National Education) 2013 pre-school education program is
not fully understood by the teachers who possess this view.

Kandir et al, (2016), in their research on “Evaluation of the MoNE pre-
school education program in terms of visual art activities”, also
examined the skills, outcomes, learning process and evaluation
dimensions that children will reach with visual art education. In the
research, they stated that the learning outcomes related to visual art
education include sufficient outcomes in terms of visual thinking, visual
language, aesthetics and creativity, as well as eye-motor coordination.

Another finding of the study is related to the teachers' practices about
creating an art center in their classrooms and the physical
arrangements they make in the center in line with these outcomes. In
light of the related findings, it has been observed that the number of
the teachers who have an art center in their classroom and those who
do not have an art center is equal. The teachers who did not create an
art center in their classrooms stated physical conditions and limited
classroom space as reasons.

It is seen that a large number of teachers do not create an art center
due to physical conditions and space constraints. However, art centers
can be arranged by creating different solutions. It is thought that the
teachers who do not attach importance to art education do not make
the necessary efforts to establish an art center.

In pre-school education, it is emphasized that an art center should be
organized that is effective and suitable for its purpose, enables children
to have different experiences and explore, supports their creativity by
using their sense and thought systems together, and where the child
interacts with different materials and supplies (Aral & Can Yasar, 2015;
Gurpinar, 2006; Kandir et al.,, 2016; UlkU & Yel, 2018;). In many studies with
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findings parallel to our research findings, negative physical conditions
and lack of space have been emphasized, and it has been stated that
economic opportunities and administrative problems are also factors
affecting this process (Aydogdu & Ayanodlu, 2020; Aykag, 2019; Ocak
Karabay & Bilir Seyhan, 2017; Ulutas & Ersoy, 2004).

According to the findings regarding the physical arrangements made
by the teachers for visual art education while organizing an art center,
all of the teachers stated that they were not informed of the physical
arrangement for the learning outcome, and thus, they did not make
any arrangements for this purpose. Can Yasar and Aral, (2010), Ozkubat
(2013), and Zembat and Kusmus (2020) stated that the educational
environment should be arranged for visual arts education in order for
the teacher to reach the outcomes specified for the art activity. In
addition to the supplies and materials that mediate art, paintings and
reproductions of painters that give the opportunity to examine art
should be available so that children can reach the outcomes related to
visual art education. It is stated that visual materials such as postcards,
travel photos, museum brochures, newspapers with art news,
exhibition boards, photos taken by children, pictures introducing
countries, sculptures, and architectural works should be kept in art
centers and used in visual art activities (Ministry of National Education
Pre-school Education Program, 2013). The teachers who participated in
the research and had art centers in their classrooms stated that there
were no examples of these visual materials in the centers.

It is seen that art centers, which are of great importance in helping
children to have the desired skills within the scope of visual art
education more easily and effectively, cannot fully fulfill this task. It is
also seen that there are some differences between the physical
arrangements made by the teachers in the art center and the
arrangements stated in the literature.

In the study, according to the findings related to the materials and
supplies that the teachers have in art centers; dry paints, crayons,
watercolors, scissors, glue and colored cardboards came to the fore as
the most commonly used materials in the art centers, and the fact that
the number of the teachers who indicated that they did not have many
materials and supplies was high attracted the attention.

It can be claimed that teachers who have an art center in their
classroom cannot provide supplies and material diversity in the center.
It is also thought that those who mention the lack of supplies and
materials are the teachers who do not give the required importance to
art education or do not have an art center in their classrooms.

An important dimension of early childhood art education and practices
is the variety of materials and supplies used. It has been stated that in
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addition to providing assistance to the child in terms of sensory
development along with hand skills, by providing material and supplies
diversity, pre-school teachers should support the child to recognize the
visual materials and supplies, and have the ability to use them. In similar
studies, it was stated that teachers could not provide material and
supplies diversity in art activities, and used a limited number of tools
(Avcl & Sagsdz, 2018; Aydogdu & Ayanoglu, 2020; Aysu & Aral, 2016; Celik
& Yazar, 2009; Parlakyildiz & Yildizbas, 2006; Uysal & ince, 2020; Zembat
et al,, 2020). The number and variety of materials used in art practices
in pre-school education institutions are important in terms of effective
art studies and practices (Erkut, 2016; Karabay, 2021; Karabay & Gecger,
2022;).

In light of the findings related to the arrangement of art centers in the
classrooms, the teachers generally stated that they paid attention to
placing the art materials and supplies at the eye level of the children
and in the transparent boxes. In a similar vein, Ayanoglu (2020) and
Erdem (2019) emphasized that when organizing learning centers for
children, materials and supplies should be arranged in a way that
children can easily reach and see. Thus, it can be said that the
participating teachers paid attention to these features while making
arrangements.

As to the findings related to the activities done by the teachers in the
art centers, it is seen that cut and paste activities, and the opinion that
the child can do whatever activity they want come to the fore. In similar
studies, it has been indicated that in visual art activities, some activities,
which include asking children to cut certain printouts or photocopies
and paste them on the required place, painting a book or limited area,
cut and paste activities, were among the frequently performed
activities. It was also stated that cut and paste activities were not
appreciated by the children and that such activities carried out within
the scope of visual art activities are an element that prevents the
creativity of the child (Avci & Sagsoz, 2018; Aydogdu & Ayanoglu, 2020;
Onder, 2016; Ozyurek & Aydogdan, 2011; Kilic et al., 2021).

According to Fox and Schirrmacher (2018), cutting-pasting and coloring
ready-made printouts and books are activities that seem like creative
art, but are also structured activities that are product-oriented rather
than focusing on teacher's guidance and process. If art is to be used as
a tool for the development of children's creative expression and
aesthetic values, the child should not have to follow the activities and
models structured by the teacher. Children should be allowed to use art
materials as they wish.

Although including mostly cut and paste activities in the art education
activities is important in terms of supporting small muscle
development, it can be said that these repeated activities prevent
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creativity and original thinking skills of children. Instead of these
studies, child-centered, open-ended, and original activities should be
preferred.

In this research, the least performed art activities by the teachers were
clay, waste material, and collage activities. The teachers stated that they
could not do these activities due to the problems in classroom cleaning.

It is concluded that the teachers do not prefer these activities due to
the general cleaning of the classrooms and the problems experienced
in maintaining this type of cleanliness. Although collage activities are
among the least performed activities, it is seen that the teachers have
collage activities in cut and paste activities, and various activities. It is
thought that this situation results from the fact that the teachers do not
have sufficient knowledge or experience about the collage technique.

In similar studies, it is seen that collage activities are the least performed
activities (Avcl & Sagsdz, 2018). However, according to the results of
many studies, it has been revealed that collage activities, which are
mostly used for small muscle development in the pre-school period, are
important activities in terms of improving the creative thinking skills of
children (Danaci et al, 2018; Karabay & Gecger, 2022; Parlakyildiz &
Yildizbas, 2006; Saglam & Enginoglu, 2016).

The teachers were asked to give examples of their activities for the
outcomes and indicators related to visual arts education. In order to
support the skills related to the outcome of "Reading visual materials",
the teachers generally gave examples of completing stories, creating
stories with pictures taken from magazines, reading visuals via story
cards, and creating original products from waste materials. Pre-school
period is a period in which children acquire the skills of learning,
understanding and expressing via visual reading. Ergin (2015) states
that it is a necessity to acquire visual reading skills in the pre-school
period. The author also indicates that verbally expressed concepts
should be supported with visuals at the stage of teaching concepts in
the pre-school period so that these concepts will be shaped concretely
inthe minds of children. Shillito et al. (2008) claims that children express
themselves in different ways by using visual art activities, and also
develop visual thinking, critical thinking and aesthetic sense by
supporting different forms of literacy (Duran & Tastekin, 2020;
Inomjonovna & Xolmirzayevna, 2023; Karabay & Gecen, 2022). In this
sense, it is concluded that teachers cannot present different visual
materials or provide diversity to children in the activities designed for
this outcome.

In order to arouse children's interest, they should be involved in the
events surrounding them and the practices related to the environment,
and should be guided to interpret and share their thoughts through
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these visual materials (Inomjonovna & Xolmirzayevna, 2023). In these
activities, the colors and shapes in natural environments, the materials
used in the works of art, the author, the artist, the content of the work
of art and the pictures, and the emotions conveyed in the works of art
should also be included. In the MoNE 2013 program, it is emphasized
that the visual materials required to be used for this outcome should
consist of pictures, shapes, ornaments, photographs, paintings,
sculptures, graphic schemes and architectural works around the child.
In addition, it is explained that teachers need to keep and use different
visual materials in order to help children to reach all the indicators of
these outcomes.

It is seen that the majority of the teachers use play dough in the art
practices they apply to develop the skills for the outcome of "Making
movements that require the use of small muscles", and they also do
activities such as tearing, crumpling and cutting papers. The least
performed activities are clay and collage related activities.

It was stated by the participating teachers that play dough activities
were a very popular activity among the children. For this reason, they
stated that they frequently referred to the activities including play
dough.

It is seen that the teachers mostly use play dough for small muscle
development. It is understood that this activity is preferred by the
teachers because the children are interested in activities related to play
dough, it is a material that does not force the children physically and
takes shape easily, and is always available in the classroom.

It can be said that play dough is a frequently used material as it is easily
accessible, provides flexibility for the child, develops creative thinking
skills, and enhances mental processes along with small muscle
development.

In similar studies, it was stated that teachers mostly use play dough as
a kneading material in art practices (Avcl & Sagsoz 2018; Celik & Yazar,
2009; Parlakyildiz & Yildizbas, 2006). This type of artistic activity supports
finger muscles and muscle coordination among children at pre-school
stage. Novakovic¢ (2015) and Koster (2012) argue that mud and clay are
suitable materials for children to understand appearance and texture,
and develop perceptual awareness in children. Sholt and Gavron (2006),
Rahmani and Moheb (2010), Yedikardes (2020), and Yurteri OztUrk
(2021), on the other hand, indicate that clay activities shape children's
mind and behaviors. It is also stated that they are the works of art that
attract attention of children.

It is seen that the activity of "talking about and examining the paintings
of famous painters" comes to the fore in the art related activities
designed for the outcome of "Realizing the value of the work of art". Fort
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his learning outcome, Kopuk (2022) recommends using different
learning environments, guiding children to visit places such as
museums and art galleries, and developing critical perspectives
towards art and artists, while MoNE (2013) recommends performing
activities for other works of art such as sculpture, graphics,
photography, and architectural structures. However, the participating
teachers did not mention the other works of art other than paintings.

It is seen that the teachers only use paintings in the activities for this
outcome. Apart from these activities, it can be claim that they cannot
diversify the activities for protecting the value of the work of art.

It is concluded that the teachers do not have sufficient knowledge and
skills in visual arts education courses during their undergraduate
education, and remain passive in improving themselves in art
education areas in their in-service teaching experiences. It is also
thought that art education studies turn into similar, repetitive and
routine art activities in the chaos of daily flow.

By organizing in-service trainings where teachers can enhance their
knowledge and skills about art practically, it can be ensured that their
willingness to appreciate and perform art can be increased.

The achievements of the child through art activities increase their
aesthetic awareness and improve their creative thinking skills. The child
who reflects his/her feelings and thoughts on the work of art realizes
the value of the work of art. S/he can express the emotion s/he wants to
reveal in his/her work of art in different creative ways. This situation not
only improves the aesthetic sensitivity of the child, but also strengthens
the sense of protecting the works of art that are transferred via the
cultural heritage (Erim & Caferoglu, 2012; Fox & Schirrmacher, 2018).

It was seen that the activity of "using different materials in art centers"
was the most used activity for the outcome of "Expressing oneself in
creative ways'". Some teachers also stated that they used activities such
as drama, dance and music. In addition to their efforts to create original
products, teachers should introduce children to other branches of art.
In a similar sense, the program of the MoNE (2013) suggests that
painting, sculpture, art galleries, museums, historical places can be
visited, artist workshops can be visited, and artists or experts can be
invited to classes for this outcome. However, the teachers did not
mention any activities regarding these suggestions.

It is seen that the view of "maintaining the order of the classroom and
keeping the supplies and materials in the relevant centers" comes to
the fore in teacher practices regarding the outcome of "Protecting
aesthetic values". In addition to these studies, it should be emphasized
that the child is involved in activities aimed at recognizing nature and
different works of art. However, the teachers stated that they did not
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have any activities about the natural environment and different art
styles.

It is seen that teachers only associate their activities aimed at protecting
aesthetic values with "maintaining classroom order, keeping supplies
and materials in relevant centers", and they cannot provide diversity in
activities aimed at valuing, protecting, and increasing sensitivity about
art among children and introducing different works of art and styles. In
this regard, it is thought that pre-school teachers' self-efficacy
perceptions about teaching artistic and aesthetic values are important.

In the study of Akyildiz (2020) who investigated "pre-school teachers'
self-efficacy perceptions of teaching artistic and aesthetic values", it was
revealed that the teachers' level of self-efficacy in aesthetic perspective
and practice dimension was low, and attributed the low level of self-
efficacy regarding aesthetic perspectives and application to lack of
knowledge and experience. In a similar vein, Benic¢ et al. (2017) drew
attention to the fact that teachers' professional competenciesin art and
creativity depend on the quality of the education they receive, while
Collins (2016) attracted the attention to the importance of teachers'’ self-
efficacy in art. In similar studies, it has been demonstrated that pre-
service teachers do not have sufficient knowledge, equipment and
experience in practices aimed at protecting aesthetic values related to
art (Yildirnm & Ozgun, 2021).

The teachers shared their reflections on their art related activities for
the outcomes related to visual art education; however, they had
difficulty in giving examples of activities. Only one teacher gave an
example of an integrated activity in mathematics-art. The other
teachers did not give any examples of an integrated art activity. Avci
and Sagsoéz (2018), Ewing (2011), and LaJevic (2013) indicate that children
display more interest in integrated activities, but the activities are
planned according to the preferences of the teachers rather than the
interest of the children, and the teachers who do not frequently include
integrated studies in which children show a high level of interest
attribute the reasons of lack of applications to the fact that these
activities take time, and the classrooms are left dirty after such
integrated activities

Introducing concepts in integrated art activities helps children to learn
better and reinforce, and at the same time, their perspective on art
develops and their sensitivity towards art increases.

The majority of the participating teachers stated that the art education
courses they received did not contribute to the preparation of art
activities sufficiently, and also indicated that they did not have enough
experience in planning multi-faceted and integrated activities. Thus, it
can be concluded that that the teachers do not consider themselves
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competent in preparing integrated art activities, and prefer product-
oriented activities rather than process-oriented activities.

The competency of the teacher who implements the program in
choosing the daily flow plan and outcomes, and his/her knowledge of
the child's development areas as a whole, and the ability to plan
integrated educational activities are the necessary conditions for a
qualified art education (Okur Berberoglu & Uygun, 2013).

In addition, it is seen that the participating teachers tend to focus more
on in-class activities regarding art activities. Only one of the
participating teachers mentioned an art practice outside the
classroom. Outdoor spaces in pre-school education institutions are at
least as important as indoor spaces in terms of supporting children's
creativity and visual perception. In many studies, it has been stated that
out-of-class activities are real experiences and offer unlimited
exploration opportunities and freedom to children. It has also been
emphasized that out-of-class activities will make a great contribution
to supporting the visual capacity of children by giving them the
opportunity to use all their senses (Ayan, 2017; Brown et al., 2018; Polat
et al,, 2022; Ulutas & Ersoy, 2004).

Considering the findings of the research, it is understood that the
teachers do not have sufficient knowledge about how art supports the
development of the child in a holistic sense, they do not go beyond
repetitive and similar activities in terms of helping children to reach the
learning outcomes related to visual art, limit their art activities to
cutting-pasting, painting activities, and do not attach the required
importance to planning integrated activities. While preparing activities
for the outcomes related to visual art education in the pre-school
education program, teachers should pay attention to preparing a plan
that supports all developmental areas of the child. In this vein, the
teacher should be informed of the pre-school education program and
understand the philosophy of the program. They should also have the
necessary knowledge, skills and equipment to plan and implement art
activities. In addition, while preparing art programs during the pre-
school education period, the teacher should plan an activity which is
found in the life of the child, is applicable, develops the ability to
recognize and use artistic supplies and materials, and gives the child a
sense of aesthetics. When creating art centers, well-equipped art
centers with original and different materials and supplies suitable for
the ages and developmental characteristics of children should be
created. Teachers who do not create art centers due to the physical
structure should create art centers for children by producing alternative
solutions. In addition to in-class art activities, there should be out-of-
class art activities (such as museums, art galleries, exhibitions, artist
workshops, architectural structures). While planning activities related
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to art, activities that are suitable for the outcome should be enriched in
terms of content, diversified and applied as integrated activities. While
planning the activities, child-centered activities that develop and
support the child's creativity and problem-solving skills should be
included rather than teacher-centered activities. This research is about
the learning outcomes related to visual arts in the Pre-School Education
Program implemented in Turkey. Teachers' competencies in visual arts
education can be demonstrated with larger samples through similar
studies with different groups or quantitative methods. Teachers'
awareness of art in pre-school education can be increased with in-
service training or supportive activities.

Ethics Committee Approval: This research was conducted with the
permission obtained by the Ataturk University Scientific Research and
Publication Ethics Social and Human Sciences Board's decision dated
29/12/2021 and numbered E-79332546

Conflict of Interest: The authors declare that they have no conflict of
interest.

Author Contribution: The contribution of the article authors to the
study is equal.

References

Abaci, O. (2003). Okul 6ncesi egitim kurumlarinda gorsel sanat egitimi. Morpa
Yayinlari.

Akyildiz, S. (2020). Okul o6ncesi égretmenlerinin sanat ve estetik dederleri
kazandirma 6z yeterlik algilarinin incelenmesi. Degerler Egitimi Dergisi,
18(39), 209-234. https://doi.org/10.34234/ded.629922

Alayrac, J. B, Donahue, J., Luc, P., Miech, A, Barr, I, Hasson, Y., & Simonyan, K.
(2022, Nov 29th-Dec 1st). Flamingo: A visual language model for few-
shot learning [Conference presentation]. 36th Conference on Neural
Information Processing Systems (NeurlPS2022). Online.
https://proceedings.neurips.cc/paper_files/paper/2022/file/960al172bc7f
bfO177ccccbb411a7d800-Paper-Conference.pdf

Aral, N. & Can Yasar, M. (2015). 36-72 Aylik cocuklar icin egitim programi. AK
Akyol (Ed.), Okul éncesi egitim programlari (s. 78-112). Hedef Yayinlari.

Artut, K. (2019). Cocukta sanat ve yaraticilik. Anadolu Universitesi Acik
Ogretim Yayinlari.

Avcl, C. & Sagsoz, G. (2018). Okul dncesi egitimde gorsel sanat etkinliklerinin
incelenmesi. Kastamonu Education Journal, 26(2), 403-412.
doi:10.24106/kefdergi.347947

Ayan, B. E. (2017). Okul éncesi ve ilkokul 6gretmenlerinin yaraticiliga iliskin
gorusleri ile ogrencilerinin  yaraticilik performanslari  arasindaki
iliski [Yayinlanmamis yUksek lisans tezi]. Kocaeli Universitesi.

158


https://doi.org/10.34234/ded.629922
https://proceedings.neurips.cc/paper_files/paper/2022/file/960a172bc7fbf0177ccccbb411a7d800-Paper-Conference.pdf
https://proceedings.neurips.cc/paper_files/paper/2022/file/960a172bc7fbf0177ccccbb411a7d800-Paper-Conference.pdf

PUJE, 60, [2024] Yagmur et al. https://doi.org/10.9779/pauefd.1107694

Ayaydin, A. (2010). Okul oncesi donemde gorsel sanatlar egitiminin bireye
kazandirdigi degerler. Erzincan Universitesi Egitim Fakdultesi Dergisi,
12(1), 187-200. https.//dergipark.org.tr/tr/pub/erziefd/issue/5999/79995

Aydogdu, F. & Ayanoglu, M. (2020). Okul oncesi 0gretmen adaylarinin sanat
etkinlikleri  konusundaki goruslerinin  6gretmenlik  uygulamasi
kapsaminda incelenmesi. Gazi Universitesi Gazi Egitim Fakdultesi
Dergisi, 40(2), 699-726.
https://dergipark.org.tr/tr/pub/gefad/issue/56462/681286

Aykac, V. (2019). Cocukta sanat ve yaraticilik. Anadolu Universitesi Acik
Ogretim Yayinlari.

Aykanat, E. (2018). Okul oncesi ogretmenlerinin sanat egitimine ydnelik
tutumlarini belirlemek uzere Olcek gelistirme
calismasi [Yayinlanmamis yuksek lisans tezi]. Baskent Universitesi.

Aysu, B. & Aral, N. (2016). Okul dncesi d6gretmenlerinin 6grenme merkezleri
hakkindaki gorus ve uygulamalarinin incelenmesi. Kastamonu EgGitim
Dergisi, 24(5), 2561-2574.
https://dergipark.org.tr/tr/pub/kefdergi/issue/27735/318061

Balkas, G. (2020). Cocuk ve sanat iliskisi Gzerine bir inceleme [Yayinlanmamis
yUksek lisans tezi]. Kirikkale Universitesi.

Bayraktar, I. (2019). Okul éncesi dgretmenlerinin okul éncesinde sanat
egitimine yonelik gc’jrdgleri [Yayinlanmamis yuksek lisans tezi].
Kahramanmaras SUtcU imam Universitesi.

Beni¢, M. Z, Herzog, J., & Susi¢, B. B. (2017). Early childhood education-
students’ self-assessment of their teaching competences in the arts.
New Trends and Issues Proceedings on Humanities and Social
Sciences, 4(10), 66-78.10.18844/prosoc.v4i6.2916

Boyd, W., & Cutcher, L. (2015). Learning from early childhood philosophy, theory
and pedagogy: Inspiring effective art education. Australasian Journal
of Early Childhood, 40(1), 91-99.

Brown, E. D., Garnett, M. L, Velazquez-Martin, B. M., & Mellor, T. J. (2018). The art
of Head Start: Intensive arts integration associated with advantage in
school readiness for economically disadvantaged children. Early
Childhood Research Quarterly, 45, 204-214.
https://doi.org/10.1016/j.ecresq.2017.12.002

Bulut, A. (2020). Okul 6ncesi 6gretmenlerinin sanat ve yaraticilik kavramlarina
iliskin algilarl. Anemon Mus Alparslan Universitesi Sosyal Bilimler
Dergisi, 8(3), 913-920. https://doi.org/10.18506/anemon.622609

Buyurgan, S. & Buyurgan, U. (2007). Sanat egitimi ve égretimi. Pegem A
Yayincilik.

Can Yasar, M. & Aral, N. (2010). Yaratici dusunme becerilerinde okul dncesi
egitimin etkisi. Kuramsal Egitimbilim, 3(2), 13-45.
https://www.ajindex.com/dosyalar/makale/acarindex-1423908023.pdf

Collins, A. (2016). Generalist pre-service teacher education, self-efficacy and
arts education: An impossible expectation? International Journal of

159


https://dergipark.org.tr/tr/pub/erziefd/issue/5999/79995
https://dergipark.org.tr/tr/pub/gefad/issue/56462/681286
https://dergipark.org.tr/tr/pub/kefdergi/issue/27735/318061
http://dx.doi.org/10.18844/prosoc.v4i6.2916
https://psycnet.apa.org/doi/10.1016/j.ecresq.2017.12.002
https://doi.org/10.18506/anemon.622609
https://www.ajindex.com/dosyalar/makale/acarindex-1423908023.pdf

PUJE, 60, [2024] Yagmur et al. https://doi.org/10.9779/pauefd.1107694

Education & the Arts, 17(26), 68-89.
https://files.eric.ed.gov/fulltext/EJ1110062.pdf

Cagis, M. B. & Eraslan Tasgpinar, S. (2023). Pedagojik sanat elestirisinin
ogrencilerin  elestirel dusUnme becerilerine etkisi. Pamukkale
Universitesi Egitim Fakdltesi Dergisi, 59, 103-119.
doi:10.9779.pauefd. 1176433

Caglayan, E. (2018). Sanat egitiminde kolaj teknigi ve &grencilerin
kompozisyon kurma becerilerine katkisi. Pamukkale Universitesi
Egitim Fakultesi Dergisi, 43, 1-13.
https://dergipark.org.tr/tr/pub/pauefd/issue/34003/376410

Capar, V. (2019). Cocukta sanat ve yaraticilik. Anadolu Universitesi Acik
Ogretim Yayinlari.

Celik, M. & Yazar, A. (2009). Okul dncesi egitim kurumlarinda uygulanan sanat
etkinliklerinde kullanilan yogurma maddelerine iliskin &gretmen
gorusleri. Sanat Dergisi, 16, 45-5].
https://dergipark.org.tr/tr/pub/ataunigsfd/issue/2604/33520

Dagal, A. B. & Salli, D. (2014). Okul éncesi dénem c¢ocuklarina “sanat ve sanat
dallari” hakkinda farkindalik kazandirarak duyarhliklarini arttirma
projesinin “proje tabanl 6gretme” yontemiyle aktarilmasli. Egitim ve
Ogretim Arastirmalari Dergisi, 3(4), 217-224.

Danacl, M. O,, Kavakli, N. & Tikiz, G. (2018). Anaokullarinda egditim géren 4-5 yas
cocuklarinin  psikososyal gelisimlerinde kagit kolaj calismalarinin
etkililigi. Electronic Turkish Studies, 13(19), 2019-2032.
http://dx.doi.org/10.7827/TurkishStudies. 14195

Dilmag, O. (2018). Cocuk sanatinin tarihi, Pegem Akademi.

Duran, M. & Tastekin, A. N. (2020). Finlandiya erken cocukluk egitimi.
Kahramanmaras Sutcl imam Universitesi Sosyal Bilimler Dergisi, 17(2),
600-624. https://doi.org/10.33437/ksusbd.721284

Eckhoff, A. (2013). Conversational pedagogy: exploring interactions between a
teaching artist and young learners during visual arts experiences. Early
Childhood Education Journal, 41(5), 365-372.
http://dx.doi.org/10.1007/s10643-012-0567-0

Eraslan Taspinar, S. (2016). Sanat egitiminin gorsel okuryazarlik becerilerine
etkisi. The Turkish Online Journal of Design, Art and Communication,
6(3), 335-342. DOI: 10.7456/10603100/005

Erdem, C. (2019). Turkiye'de okul éncesi egitim kurumlarinda sanat temelli
etkinliklerin  gdrsel sanatlar egitimi amaglari  dogrultusunda
degerlendirilmesi [Yayinlanmamis doktora tezi]. Uludag Universitesi.

Ergin, T. (2015). Gorsel okuma programinin okul éncesi donem hazirlik sinifi
ogrencilerinin bilissel islem performanslarl Uzerine etkisi. Hacettepe
University Faculty of Health Sciences Journal, 12(23), 34-68.
https://dergipark.org.tr/tr/pub/husbfd/issue/7893/103890

Erim, G. & Caferoglu, M. (2012). Gorsel sanatlar egitimi dersinin zihinsel engelli
cocuklara katkisinin  6zel egitim ogretmenlerinin  gdrusleriyle

160


https://files.eric.ed.gov/fulltext/EJ1110062.pdf
https://dergipark.org.tr/tr/pub/pauefd/issue/34003/376410
https://dergipark.org.tr/tr/pub/ataunigsfd/issue/2604/33520
http://dx.doi.org/10.7827/TurkishStudies.14195
https://doi.org/10.33437/ksusbd.721284
http://dx.doi.org/10.1007/s10643-012-0567-0
http://dx.doi.org/10.7456/10603100/005
https://dergipark.org.tr/tr/pub/husbfd/issue/7893/103890

PUJE, 60, [2024] Yagmur et al. https://doi.org/10.9779/pauefd.1107694

belirlenmesi. Uludag Universitesi EJitim Fakultesi Dergisi, 25(2), 321-
342. https://dergipark.org.tr/tr/pub/uefad/issue/16696/173554

Erkut, D. (2016). Okuléncesi egitim kurumlarinda uygulanan sanat
etkinliklerine iliskin 6gretmen goérusleri [Yayinlanmamis doktora tezi].
Anadolu Universitesi.

Fox, J. E., & Schirrmacher, R. (2018). Cocuk merkezli sanata karsi 6gretmen
merkezli projeler, cocuklarda sanat ve yaraticiligin gelisimi, (Cev: G.
Duman), (Ceviri editoru: N. Aral, G. Duman), Nobel Yayincilik.

Gibson, R, & Ewing, R. (2020). Transforming the curriculum through the arts
(2nd ed.). Palgrave Macmillan Cham. https://doi.org/10.1007/978-3-030-
52797-6

Gokdemir, M. A. & Buyukalan Filiz, S. (2018). Sinif 6gretmenlerinin goérsel
sanatlar dersinde karsilastiklari sorunlar ve bu sorunlara iliskin ¢6zum
onerileri  (Mardin  ornegi). Turkish  Studies, 13(19), 775-793.
http://dx.doi.org/10.7827/TurkishStudies.13976

Gultekin, B. & Yildiz, E. (2009). lletisimde cocuk figtrt. Nobel Publishing.

Gurpinar, H. A. (2006). Okul éncesi 6grenime devam eden ¢ocuklarin tercih
ettikleri ilgi koseleri ve tercih etme nedenleri. [Yayinlanmamis yuUksek
lisans tezi]. Anadolu Universitesi.

Inomjonovna, R. |, & Xolmirzayevna, X. N. (2023). Types, methods and methods
of teaching visual activity knowledge and application. O6PA3OBAHUVE
HAYKA W WHHOBALIMOHHbLIE WOEW B MUPE, 14(3), 92-97.
https://newjournal.org/index.php/O1/article/view/3048

Kandir, A, GézUm, A. 1. C. & Turkoglu, D. (2016). T.C. MEB 2013 Okul éncesi egitim
programinin goérsel sanat etkinlikleri yonunden degerlendirilmesi.
Pegem Egitim Ogretim Dergisi, 11, 531-546.
DOI:10.14527/97860531835630b2.032

Karabay, O. & Gecen, F. (2022). Sanat egitimi kapsaminda atik ve artik

materyallerle gdrsel bellegi guclendirilen ¢cocuga “gdrsel dusunme”
yetisinin kazandirilmasi. Sanat ve insan Dergisi, 6(1), 69-90.

Karabay, O. (2021). Okul oncesi ve ilkokul 6gretmenlerinde alan hakimiyeti
baglaminda sanatsal beceri ve 6zguven eksikligi. Uluslararasi Sanat ve
Estetik Dergisi, 4(6), 97-126. http://dx.doi.org/10.29228/usved.51405

Kilic, Z., Tunceli, H. i. & Unsal, F. O. (2021). Okul éncesi 6gretmenlerinin egitim
ogretim sureclerinde uygulamayi tercih ettikleri etkinlik turlerine iliskin
gorusleri. Ankara Universitesi Egitim Bilimleri Fakultesi Dergisi, 54(1),
69-90. https://doi.org/10.30964/auebfd.696279

Kopuk, M. (2022). Okul oncesi egitime devam eden 5-6 yas cocuklarinin
pedagojik sanat elestirisi duzeylerinin belirlenmesi. [Yayinlanmamis
yUksek lisans tezi]. Balikesir Universitesi.

Korkmaz, S. (2020). Waldorf yaklasimina dayali egitim programinin okul
oncesi donemdeki ¢cocuklarin yaraticilik ve bilissel becerilerine etkisi.
[Yayinlanmamis yUksek lisans tezi]. Aydin Menderes Universitesi.

161


https://dergipark.org.tr/tr/pub/uefad/issue/16696/173554
https://doi.org/10.1007/978-3-030-52797-6
https://doi.org/10.1007/978-3-030-52797-6
http://dx.doi.org/10.7827/TurkishStudies.13976
https://newjournal.org/index.php/01/article/view/3048
http://dx.doi.org/10.14527/9786053183563b2.032
http://dx.doi.org/10.29228/usved.51405
https://doi.org/10.30964/auebfd.696279

PUJE, 60, [2024] Yagmur et al. https://doi.org/10.9779/pauefd.1107694

Koster, J. B. (2012). Growing artists: Teaching art toyoung children (6th ed.).
Thomson Delmar Learning.

LaJevic, L. (2013). Arts integration: What is really happening in the elementary
classroom? Journal for Learning Through the Arts, 9(1), 1-28.
http://escholarship.org/uc/item/9gt3n8xt

MEB. (2013). Okul Oncesi Egitim Programi.
https://tegm.meb.gov.tr/dosya/okuloncesi/ooproram.pdf

Novakovi¢, S. (2015). Preschool teacher's role in the art activities of early and
preschool age children. Croatian Journal of Education, 17(1), 153-163.
https://doi.org/10.15516/cje.v17i0.1497

Ocak Karabay, S. & Bilir Seyhan, G. (2017). Okul éncesi 6gretmen adaylari icin
gorsel, sanat egitimi ve estetik. Sanat Egitimi Dergisi, 5(2), 213-236. DOI:
10.7816/sed-05-02-06

Okur Berberoglu, E. & Uygun, S. (2013). Sinif disi egitimin dunyadaki ve
Turkiye'deki gelisim durumunun 6rgun ve yaygin egitim kapsaminda
incelenmesi. Mersin Universitesi Egitim Fakultesi Dergisi, 9(2), 32-42.
https://dergipark.org.tr/tr/pub/mersinefd/issue/17383/181540

Onder, A. (2016). Okul éncesi dénemde cocuklari dederlendirme ve tanima
teknikleri (2. Baski). Pegem akademi

Ozkan, B. & Girgin, F. (2014). Okul éncesi 6gretmenlerinin gérsel sanat etkinligi
uygulamalarini degerlendirilmesi. Electronic Journal of Vocational
Colleges, 4(4), 79-85. DOI: 10.17339/ejovoc.97606

Ozkubat, S. (2013). Okul ©6ncesi kurumlarinda egditim ortamlarinin
duzenlenmesi ve donanimi. Adnan Menderes Universitesi EJitim
Fakultesi Egitim Bilimleri Dergisi, 4(2), 58-66.
https://dergipark.org.tr/tr/pub/aduefebder/issue/33895/375263

Ozturk Yilmaztekin, E. & Tantekin Erden F. (2017). Investigating early childhood
teachers' views on science teaching practices: The integration of
science with visual art in early childhood settings. Early Child
Development and Care, 187(7), 194-1207.
http://dx.doi.org/10.1080/03004430.2016.1160899

Ozyurek, A. & Aydogdan, Y. (2011). Okul dncesi 6gretmenlerinin serbest zaman
etkinliklerine iliskin uygulamalarinin incelenmesi. Sakarya Egitim
Dergisi, 22, 41-58.
https://dergipark.org.tr/tr/pub/sakaefd/issue/11218/133961

Parlakyildiz, B. & Yildizbas, F. (2006). Okul éncesi sanat etkinliklerinde artik
materyallerin kullanilmasina iliskin d3retmen gérusleri. Abant lzzet
Baysal Universitesi Egitim Fakdltesi Dergisi, 1, 39-
49, https://dergipark.org.tr/tr/pub/aibuefd/issue/1513/18358

Perignat, E., & Katz-Buonincontro, J. (2019). STEAM in practice and research: An

integrative literature review. Thinking Skills and Creativity, 31, 31-43.
https://doi.org/10.1016/j.tsc.2018.10.002

Polat, O., Aslan, N. & Aydin, E. (2022). Okul dncesi 6gretmenlerin sanata yonelik
tutumlari ile yaratici dusunme egilimleri arasindaki iliskinin

162


http://escholarship.org/uc/item/9qt3n8xt
https://tegm.meb.gov.tr/dosya/okuloncesi/ooproram.pdf
https://doi.org/10.15516/cje.v17i0.1497
https://dergipark.org.tr/tr/pub/mersinefd/issue/17383/181540
https://dergipark.org.tr/tr/pub/aduefebder/issue/33895/375263
http://dx.doi.org/10.1080/03004430.2016.1160899
https://dergipark.org.tr/tr/pub/sakaefd/issue/11218/133961
https://dergipark.org.tr/tr/pub/aibuefd/issue/1513/18358
https://doi.org/10.1016/j.tsc.2018.10.002

PUJE, 60, [2024] Yagmur et al. https://doi.org/10.9779/pauefd.1107694

incelenmesi. Ahi  Evran Universitesi Kirsehir EJitim  Fakultesi
Dergisi, 23(3), 2836-2868.
https://dergipark.org.tr/tr/pub/kefad/issue/72994/857172

Poyraz, H. & Dere Ciftci, H. (2003). Okul éncesi egitimin ilke ve yontemleri. Ani
Yayincilik

Rahmani, P., & Moheb, N. (2010). The effectiveness of clay therapy and narrative
therapy on anxiety of pre-school children: a comparative study.
Procedia-Social and Behavioral Sciences, 5, 23-27.
https://doi.org/10.1016/j.sbspro.2010.07.044

Ramli, M. F.,, & Musa, R. (2020). Ekplorasi seni visual melalui aktiviti lakaran asas
terhadap kanak-kanak prasekolah: An exploration of visual arts through
fundamental sketch activities to the preschool children. Jurnal
Pendidikan  Awal Kanak-Kanak  Kebangsaan, 9(1), 35-47.
https://doi.org/10.37134/jpak.vol9.1.4.2020

Saglam, F. & Enginoglu, T. (2016). Atik nesnelerin sanat egitiminde
kullanilmasi. Bati Anadolu Egitim Bilimleri Dergisi, 7(14), 45-58.
https://dergipark.org.tr/tr/pub/baebd/issue/31810/349059

San, I. (2008). Sanat ve egitim. Utopya Yayinlari.

Shillito, S., Beswick, & K., Baguley, M. (2008). The aims of art education: an
analysis of visual art in Tasmania's Essential Learnings curriculum.
Australian Online Journal of Arts Education, 4(1), 1-16.

Sholt, M., & Gavron, T. (2006). Therapeutic qualities of clay-work in art therapy
and psychotherapy: A review. Art Therapy, 23(2), 66-72.
https://doi.org/10.1080/07421656.2006.10129647

Sahin, D. (2020). Okul éncesi ogretmenlerinin gorsel sanat etkinliklerine
yonelik gorUslerinin incelenmesi. Inénu Universitesi Sanat ve Tasarim
Dergisi, 10(21), 71-85. https://doi.org/10.16950/iujad.676880

Tepecik, A. (2002). Grafik Sanatlar. Detay Yayincilik.

Temiz, Z. (2017). Hangisi daha guzel? Yaraticl sanata karsi kaliplasmis sanat
etkinlikleri.  Arastirma  Temelli  Etkinlik  Dergisi, 7(2), 51-61.
https://ated.info.tr/ojs-3.2.1-3/index.php/ated/article/view/36

Ulutas, I. & Ersoy, O. (2004). Okul éncesi dénemde sanat egitimi. Kastamonu
Egitim Dergisi, 12(1), 1-12.
https://dergipark.org.tr/tr/pub/ataunigsfd/issue/2604/33520

Uysal, S. & ince, M. (2020). Okul éncesi kurumuna devam eden 48-60 aylik
cocuklarin sanat calismalarinda ¢evresel unsurlarin etkisine iliskin bir
inceleme. inénu Universitesi EJitim Fakultesi Dergisi, 21(2), 542-559.
https://dergipark.org.tr/tr/pub/inuefd/issue/56519/505724

Uzun, Y. & Kalyoncu, R. (2022). Okul éncesi ve sinif 6gretmeni adaylarinin Kisilik
ozelliklerine gore gorsel sanatlar dersine yonelik tutumlari. Milli Egitim
Dergisi, 51(236), 2801-2814. https://doi.org/10.37669/milliegitim.943296

163


https://dergipark.org.tr/tr/pub/kefad/issue/72994/857172
https://doi.org/10.1016/j.sbspro.2010.07.044
https://doi.org/10.37134/jpak.vol9.1.4.2020
https://dergipark.org.tr/tr/pub/baebd/issue/31810/349059
https://doi.org/10.1080/07421656.2006.10129647
https://doi.org/10.16950/iujad.676880
https://ated.info.tr/ojs-3.2.1-3/index.php/ated/article/view/36
https://dergipark.org.tr/tr/pub/ataunigsfd/issue/2604/33520
https://dergipark.org.tr/tr/pub/inuefd/issue/56519/505724
https://doi.org/10.37669/milliegitim.943296

PUJE, 60, [2024] Yagmur et al. https://doi.org/10.9779/pauefd.1107694

Ulka Kan, A. & Yel, E. (2018). Okul éncesi siniflarinda sanat merkezlerinin
etkinligine iliskin  &grenci-6gretmen-veli gorusleri. International
Journal of Social Science, 71,137-152. http://dx.doi.org/10.9761/JASSS7821

Winner, E., Hetland, L., Veenema, S., Sheridan, K, & Palmer, P. (2006). Studio
thinking: How visual arts teaching can promote disciplined habits of
mind. New Directions in Aesthetics, Creativity, and the Arts, 12,189-205.

Yalcin-Aggul, F. & Yalgin, M. (2018). Okul &ncesi ogretmenlerin okul oncesi
egitimin sorunlariyla ilgili gorusleri: Agr ili érnedi. ilkégretim Online,
17(1), 367-383. https://doi.org/10.17051/ilkonline.2018.413784

Yazicl, E., Baydar, ., Y. & Pinarcik. O. (2016). Okul éncesi égretmenlerinin sanata
iliskin goéruslerinin incelenmesi, Uluslararasi Egitim Arastirmalari
Dergisi, 7(3), 74-88.
https://dergipark.org.tr/tr/publ/ijiia/issue/40265/523069

Yedikardes, C. (2020). Erzurum ili ézelinde 3-6 yas araligindaki okul éncesi

gruplarla temel becerileri gelistirmeye yonelik kil uygulamalari. SED-
Sanat Egitimi Dergisi, 8(1), 22-31. doi: 10.7816/sed-08-01-03

Yildirbm, A. & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yéntemleri.
Seckin Yayincilik.

Yildirnm, A. & Ozgln, G. (2021). Okul éncesi dgretmenlerinin  yaraticilik
baglaminda sanat etkinliklerini uygulama deneyimleri
[Yayinlanmamis yUksek lisans tezi]. Anadolu Universitesi.

Yolcu, E. (2018). Sanat egitimi kuramlari ve yontemleri. Pegem Akademi
Yayinlari.

Yurteri OztUrk, S. (2021). Okul 6ncesi cocuklarda (¢ boyutlu seramik etkinlikleri
uzerine bir durum c¢alismasi [Yayinlanmamis yuksek lisans tezi.
Necmettin Erbakan Universitesi.

Zembat, R, Tosun, D., Calis, N. & Yilmaz, H. (2020). Okul 6ncesi donemde dogal
ve artik malzeme kullanimina yonelik 6gretmen gorusleri. Dumlupinar
Universitesi  Egitim  Bilimleri  EnstitistG  Dergisi, 4(1), 19-32.
https://dergipark.org.tr/tr/pub/debder/issue/57190/667742

Zembat, R. & Kusmus, G. i. (2020). Okul é6ncesi égretmenlerinin sinif ydonetimi
becerileri  ile  mesleki profesyonellikleri  arasindaki iliskinin
incelenmesi. Kastamonu Egitim Dergisi, 28(4), 1725-1739.
https://doi.org/10.24106/kefdergi.3621

164


http://dx.doi.org/10.9761/JASSS7821
https://doi.org/10.17051/ilkonline.2018.413784
https://dergipark.org.tr/tr/pub/ijiia/issue/40265/523069
https://dergipark.org.tr/tr/pub/debder/issue/57190/667742
https://doi.org/10.24106/kefdergi.3621

