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Abstract

This study was conducted to develop Book Selection Self-Efficacy Scale for Preschool Children and carry out the
reliability and validity studies of the student form for undergraduate students. The study was designed in survey
pattern. In order to develop the scale, an item pool consisting of 50 items was created via literature review and
focus group interviews. Expert opinion was taken to determine the relevance of the written items and whether the
scope is convenient or not. Through calculating the content validity index according to the Lawshe technique four
items were excluded from the scale. To determine the intelligibility of the items and the application times, a pre-
trial and trial study of the scale was conducted with 30 students, 10 of whom were continuining Child
Development, Preschool Education and Information and Document Management Departments. The psychometric
properties of the scale were determined by performing analyses of item, factor and reliability on the data obtained
from the scale. Confirmatory Factor Analysis was performed to determine the model-data fit of the scale, which
consists of 46 items and 9 sub-dimensions. The Cronbach Alpha coefficient was calculated to determine its
reliability and the value for the entire scale was obtained as .97. It was concluded that 46 items in the Student Form
of the scale were valid and reliable.
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Early childhood, beginning with infancy is one of the most crucial stages of
children regarding their personality, knowledge, abilities and habits (Temiz & Akman,
2015). In order to support their growth during this time, it is essential to offer them
opportunity to examine their environment, engage them with rich and appropriate
stimulus, and play games (Gonen et al., 2015). Additionally, reading with them
promotes their social connections and helps educators see what they have learned
(Honig & Shin, 2001). Increasing their exposure to literature at this time period
facilitates the acquisition of reading skills, helps them absorb new knowledge,
concepts, and experiences, and improves their problem-solving abilities (Alkan-Ersoy
& Bayraktar, 2018; Leech & Rowe, 2014).

In preschool stage, children's picture books are visual and literary art forms
providing several chances for children and their parents to learn and enjoy reading
(Wolfenbarger & Sipe, 2007). Qualified children's literature enables the child to
comprehend interpersonal relationships, recognize his own emotions, and confront the
issues he faces on a daily basis (Bayraktar & Demiriz, 2017; Christie et al., 2013).
Books for young children are generally the sources of entertainment and enhance
children’s cognitive development (Tare et al., 2010) and social interaction as parents
ask questions about its pictures, provide feedback and satisfy their curiosity, and
encourage them to talk about what they think (Mol et al., 2008). The socialization of
children boosts their social skills (Saracho & Spodek, 2010) and increases emotional
experiences such as happiness and grief and help them overcome internal tensions
(Aram & Shapira, 2012; Korat et al., 2019; Liu et al., 2012; Sparks et al., 2014).
Through books, children encounter circumstances that need research, they understand
their environment better, and have environmental sensitivity (Bas, 2015). They also
develop their imagination, creativity, and communication abilities (Andrian et al.,
2005). The early interaction of children with books enables them to focus on a subject
and develop their vocabulary and comprehension (Karweit & Wasik, 1996; Robins et
al., 2014) which increases their interest in reading (Dwyer & Neuman, 2008).
(Tercanh-Metin & Gokgay, 2014) It is also an effective activity among family
members. Books form the basic of children's reading abilities. This ability begins to
visually develop during the preschool years (Katranci & Yetkin, 2019). As children
do not know how to read, their parents or other family members read to them. This
ensures the communication between children and their family members (Karemaker
et al., 2017) and develops the emotional relationship (Pekdogan, 2017).

Activities such as reading at home, increasing the number of books, visiting the
library, a parent being a model as a reader, forming words, noticing the first and last
sound, saying rhymed words, noticing simple syllables and verbal rhyme games form
the basis of future reading skills (Dixon-Krauss et al., 2010; Schuele et al., 2007).
Stories read during this period encourage children to talk about emotions, motivations
and behaviors of the characters in the story (Aram & Shapira, 2012). While listening
to the story, children watch and pay attention to the drawings. In addition, children
enjoy listening to modern fantasy stories such as animals and objects with human
characteristics (Svab & Zumer, 2015). These experiences with books improve
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children's early literacy skills (Tekin & Tekin, 2006). Early literacy skills are
phonological and print awareness, vocabulary, comprehension and writing skills that
children acquire before learning how to read and write (Whitehurst & Lonigan, 1998).
Early literacy skills, knowledge of names and sounds associated with printed letters
(alphabet knowledge), ability to detect, use or decode auditory aspects of spoken
language (phonological awareness), ability to quickly name a sequence of random
letters or numbers (fast automatic naming of letters or numbers), the ability to quickly
name a sequence (for example, car, tree, house, man), or the ability to repeat random
groups of pictures of colors, write one's own name and briefly recall spoken
information (phonological memory) (Lonigan & Shanahan, 2008). It facilitates
literacy skills, phonological awareness, vocabulary, naming letters and using words.
Such skills enable children to learn to read successfully (Hilbert & Eis, 2014). With
the development of these skills, children learn how to hold the book, how to turn its
page, to understand how writing is formed (MacLean, 2008, Noble et al., 2019;
Tercanli-Metin & Gokgay, 2014). Besides, they also learn the letters (Chen et al.,
2016), how to establish a relationship between the text and its pictures (Gonen &
Uyanik-Balat, 2002) and to combine pictures and typefaces (Roux, 2012).

Children's books should offer information about real life, introduce children to
the people, and be devoid of features that may have harmful effects on him by
preparing him for his future life (Stevenson, 1996). There is a need for children's
books that appeal to visual, auditory, and tactile senses and are manufactured from
quality materials to establish the perception of a "good book" and develop their
aesthetic sense (Gonen et al., 2018).

When choosing a book for preschool children, it is important to pay attention to
the external and internal structure of it. While the external structure features include
the illustration of the book, the material used, book size, book weight, book cover,
volume, page layout, and lettering, the internal structure features include theme,
subject, hero, language and expression. Children should not be afraid of its pictures,
it should be practical and its physical structure sould be strong (Turan et al., 2017).
The materials used in the books differ according to children’s developmental stages.
For example, parents who have babies prefer washable and wipeable books that are
made of vinylex/thick cardboard (Soderman et al., 2005; Tir & Turla, 1999). For
children between three and six years first or second quality papers that do not disperse
colors can be preferred in printing (Alkan-Ersoy & Bayraktar, 2018). In children's
books, care should be taken to use first quality pulp paper that does not spoil the
characteristics of the pictures (Alkan-Ersoy & Bayraktar, 2018). Different sizes of
books that are compatible with the content and that can easily be used and carried can
be preferred (Machado, 2003). On the cover of the book, it is important to have a
picture overlapping with the content of the book. It is also important that the book
cover is solid and the cover is informative and interesting (Sever, 2003). In children's
books, attention should be paid to the page layout, that is, the ratio of pictures and
texts that change with age. Pictures in children's books should present the main
features of an object or event in simple and understandable drawings. The meaning
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and causes of the events and the aims and perspectives of the characters should
provide the child with the opportunity to think and should be presented in an easy-to-
follow order (Dowdall et al., 2020).

When examining the internal structure features of the novels, the “theme” is the
most prominent element. In children's literature, it is essential for children to
experience a variety of emotions and improve their imagination. It is essential that the
child senses the theme naturally, that the theme permeates the text, that the books'
contents are easy for them to understand, that they have a short, logical plot,
containing positive values, and that the events of the story are presented in
chronological order (Hsiao & Chang, 2016; Sen, 2020). When selecting books for pre-
school-aged children, topics that related to their interests (Tuncer, 2000), with cultural
and moral values, reflecting their immediate environment, entertaining or calming
them should be prioritised (Alkan-Ersoy & Bayraktar, 2018). The characters in
children's novels are one of the most notable aspects of the book. Human, animal,
object, or fictitious heroes may be featured in children's novels that do not contradict
with reality and stand out for their positive human qualities (Griffith et al., 2008). The
physical and psychological features of these heroes must be precisely established
(Santora, 2019; Sawyer, 2009; Tompkins, 2006). In addition, picture books expose
toddlers to a diverse vocabulary due to the wide range of words they include (Montag
et al., 2015; Strouse et al., 2018). Messages meant to be delivered in children's books
should not be presented in an authoritative manner; rather, they should be offered to
the child within the context of the evolution of events (Liile, 2007). In addition,
children's books should employ carefully selected language and rhythmic repetitions
(Turan etal., 2017).

Although the books of preschool children are usually chosen by the people
around them or their parents, children are actually selective in choosing books. In this
period, the adults who allow children to have experience with books and who are in
an active position are the children's parents. In this process, the child is mostly with
the books presented by the parents. The preparation of a library or book corner or
basket that the child can easily access at home, and the selection of the books together
with the children, taking into account the interests of the children, increases the
interest in books (Kozak & Recchia, 2018; Sengiil-Bircan, 2017).

There are courses to increase the level of knowledge about preschool children's
literature in the undergraduate education curricula related to the criteria that students
who continue their undergraduate education in the Child Development Department,
Preschool Education Program and Information and Document Management
Department should pay attention to when choosing preschool children's books. In the
content of the “Children's Literature” course in the Child Development Undergraduate
Education National Core Education Program (2016) the topics are as follows: The
importance and characteristics of children's literature, its contributions to the
development of the child, types of children's literature, characteristics of children's
books, selection of books according to age, points to consider when preparing
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children’s books, age group are some of the topics of the course content guide families
and educators, choosing suitable books in children's libraries around the world and in
Turkey, and interactive book reading activities with children. In Preschool Education
Undergraduate Program includes the subjects such as: the development of children's
literature in the world and in Turkey, the function of children's literature works, the
design, content and educational features that should be found in children's literature
works, the negative effects of unqualified children's books on the developmental
characteristics of children, various literary genres that appeal to children (epics, fairy
tales, poems, stories, novels, etc.) and linguistic tools (numbers, rhymes, riddles, etc.)
determining the contribution of children's development (Preschool Education
Undergraduate Program file:///C:/Users/hp/Desktop/School_Oncesi_Ogretmenligi_
Lisans_Programpdf). In the Information and Document Management Department,
there is a Child and Youth Publications course for children's books. When looking at
the content of this course, story, novel, fairy tale, fable, ABC books, comic book
evaluation and selection criteria, children and youth publishing, publishers, publishing
problems, supervision problems, reward systems, child development and the effects
of publications on development, children's book authoring, issues of illustrators,
children's book illustration, translation and editorial issues are taught
(https://bilsis.hacettepe.edu.tr/oibs/bologna/index.aspx?lang=tr&curOp=showPac&c
urunit=520&curSunit=396#). These courses and their contents ensure that
undergraduate students step into their profession by increasing their knowledge and
competencies.

In the literature, it is generally seen that interview forms, checklists and
questionnaires are used regarding this subject (Bagci-Ayranci et al., 2017; Bayraktar
& Demiriz, 2017; Demircan, 2006; Goénen et al., 2014; Hsiao & Chang, 2016;
Koriikgt, 2012; Maltepe, 2009; Pekdogan, 2017; Saracho & Spodek, 2010; Tekin &
Tekin, 2006; Tezel-Sahin & Tutkun, 2016; Turan et al., 2017). There is no validated
measurement tool for choosing books suitable for the age and developmental
characteristics of preschool children. It is thought that this scale will contribute to the
determination of the needs and self-efficacy of the students studying in the
departments of Child Development, Preschool Education Undergraduate Program and
Information and Document Management, who will primarily work with children. For
this purpose, Preschool Children's Book Selection Self-Efficacy Scale, Student Form
has been prepared for undergraduate students studying in these programs. The scale
developed in the study was applied to the students studying in these departments as
the books were for children with typical development. Students continuing their
undergraduate education in the field of Special Education were not included in the
study. With the developed scale, the self-efficacy of undergraduate students who will
work with children in choosing books for pre-school children can be determined, and
studies and support education activities can be planned to increase the knowledge and
skills of students studying in these fields before they graduate.
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The purpose of the present study is to develop the Preschool Children's Book
Selection Self-Efficacy Scale for undergraduate students and to determine its
psychometric properties.

1. What is the level of compatibility of the factor structure of the Book Selection
Self-Efficacy Scale for Preschool Children Student Form with the model data?

2. What is the level of reliability and validity of the measurement results obtained
from the scale?

Method

In this section, the research model, study group, data collection tools and data
analysis are presented.

Research Model

This research, which aims to develop the Preschool Children's Book Selection
Self-Efficacy Scale for students and to determine its psychometric properties, is
basically a survey model. Survey models aim to show a situation that existed in the
past or that still exists today (Karasar, 2012). Survey research is a research method
that has a wide range of applications and can be used in many types of problems. In
this type of research, data about individuals' beliefs, attitudes, thoughts and activities
are collected by using questionnaires or scales (Christensen et al., 2011).

Study Group

A total of 478 people were included in the study group of the research in the
2020-2021 academic year. While forming the study group, the scale development
process was taken into account. The general characteristics of the study group are
given below. First of all, focus group meetings were held in addition to the literature
review to create an item pool. Focus group meetings were held with five students from
each department/program who are attending the 3rd and 4th grades and 10 students
from each department in total, who are studying in the Child Development, Preschool
Education Program and Information and Document Management Department. The
reason for choosing the 3rd and 4th grade students in the research is that they have
taken a children's literature course.

For the pre-trial application, 30 undergraduate students (10 students from each
department/program) were chosen. These students were studying in Child
Development Department at Istinye University, in Preschool Education Program at
Yildiz Technical University and in Information and Document Management
Department at Istanbul University.

For trial application there were 478 students for student application form. After
removing the missing responses, analyses were performed on the data of 462 students.
283 (61.3%) of these participants were in the Preschool Education Undergraduate
Program, 123 (26.6%) of them were in the Child Development Department, and 56
(12.1%) of them were in Information and Documentation Management Department.
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There were 410 (88.7%) female and 52 (11.3%) male participants. 58 (12.6%) of them
were in the first grade, 36 (7.8%) of them were in the second grade, 165 (35.7%) of
them were in the third grade, and 203 (43.9%) of them were in the fourth grade.

Data Collection Tools

Student General Information Form and Focus Group Meeting Interview Forms
for Students were used to collect the data in the study.

Student General Information Form

In this study, the general information form developed by the researchers was used to
determine the general characteristics of the students regarding age, gender,
department and class.

Focus Group Interview Form

A semi-structured interview form consisting of open-ended questions was prepared
and used during focus group interviews in order to reveal the features that students
paid attention to when choosing a book for children.

Developing the Scale

In the development process of the scale, the stages of creating an item pool,
getting expert opinion, pre-testing and trial application stages were followed
respectively.

Formation of the Item Pool

Within the scope of the research planned to develop the Book Selection Self-
Efficacy Scale for Preschool Children and the Student Form and to determine its
psychometric properties, the relevant literature was examined in detail (Alkan-Ersoy
& Bayraktar, 2018; Bagci-Ayranct & Aytas, 2017; Bayraktar & Demiriz, 2017,
Demircan , 2006; Gonen et al., 2014; Griffith et al., 2008; Hsiao & Chang, 2016;
Koriikgi, 2012; Maltepe, 2009; Pekdogan, 2017; Saracho & Spodek, 2010; Sen, 2020;
Tekin & Tekin, 2006; Tezel-Sahin & Tutkun, 2016; Turan et al., 2017). In the second
stage, focus group meetings were held with a total of 30 students, 10 of whom are
attending the 3rd and 4th grades of Child Development, Preschool Teaching and
Information and Document Management departments. As a result of the literature
review and focus group meeting discussions, an item pool was created by taking into
account the content validity for choosing a book. In this context, a 50-item form was
prepared. There were no studies in the field involving the students from these three
departments. For this reason, asking their opinions about children's books, increases
the value of the study. In addition, although there are questionnaires and forms on this
subject, there is no scale whose reliability and validity studies have been conducted.
With this scale, all dimensions of book selection were included and this scope was
discussed in more detail.
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Obtaining Expert Opinion

In order to determine the relevance of the items written by the researchers and
find out whether they measure the relevant scope or not, from the departments of Child
Development (3 academics), Pre-School Teaching (3 academicians), Information and
Documentation Faculty (2 academicians), Guidance and Psychological Counseling (1
academician) and Measurement and Evaluation (1 academician) expert opinion was
taken (from a total of 10 academicians) and content validity indexes were calculated.

Lawshe (1975) approach was used to determine the content validity of the items.
For the level of adequate coverage of the items, the content validity ratio (CVR) was
used and the number of 10 experts was taken into account. As a result of the
evaluation, the minimum (critical) value was determined as 0.62 (for p=0.05)
(Veneziano & Hooper, 1997). The CVR values calculated for each item were
examined, and because the 4 items in the draft form were lower than 0.62, they were
re-examined by the researchers and removed. By taking the mean CVR value of the
remaining 46 items in the scale, the Scope Validity Index (CGI) of the overall scale
was obtained as 0.86. Since the CGI calculated for the overall scale is >0.62, the
content validity of the final form consisting of 46 items is statistically significant.

Pilot Application

In order to determine the intelligibility and application time of 46 items in the
draft form of the scale with expert opinion, a pre-test was carried out with 30
undergraduate students (10 students from each department). In the end it is seen that
the items in the scale were understandable and completed in approximately 10
minutes.

Application

Within the scope of the application, analyzes were made depending on the data
gathered from 462 students. Detailed explanations are given in the data analysis and
findings section.

Ethical Declaration and Committee Approval

The research was produced from the project named "Development of the Student
Form and Librarian Form of the Book Selection Self-Efficacy Scale for Preschool
Children" within the scope of the Scientific Research Project numbered 2021/B30 of
Istinye University. Only the validity and reliability results of the "Student Form™ are
presented in the present article. This study was approved by the Ethics Committee of
Istinye University, Human Research Ethics Committee, with the protocol number 94
on 15.09.2020.
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Data Analysis

The focus group interviews conducted within the scope of the research were
transcribed/translated into text and analyzed with descriptive and content analysis
methods. For the draft form of the scales, the content validity rates and the content
validity index were calculated with the Lawshe technique. For the data obtained via
application of the scales, statistics such as item total correlation and item
discrimination were carried out. The value is generally expected to be greater than
0.30 for an item (Nurosis, 1994). In order to provide evidence for the reliability of the
data collected in the study, the Cronbach Alpha reliability coefficient based on internal
consistency was reported. The test-retest reliability could not be calculated due to the
failure to provide appropriate conditions for the two applications since the data was
collected during the epidemic. The Confirmatory Factor Analysis method was used to
provide evidence for the construct validity of the scales. The reason for using this
method is that the book selection criteria are clear in the relevant theory, and the
adequate criteria are clear in other studies in the literature (Demircan, 2006; Turla,
2018; Tiir & Turla, 1999). However, the lack of a reliable and valid scale for these
indicators in this study formed the main focus of the research. Although Exploratory
Factor Analysis is generally preferred in scale development studies, CFA can be used
to test the existing structure, especially if the factors and structure of the developed
scale can be clearly explained in the theory. In this case, the researcher can use CFA
when he wants to evaluate a well-articulated set theory about the underlying structure
for a set of variables. While establishing the CFA model, the researcher pre-specifies
the number of factors and how the variables are related to the factors (Matsunaga,
2010; Pohlmann, 2004). Within the scope of the research, the assumption of
multivariate normality was checked while performing CFA. It was observed that the
values of multivariate skewness and kurtosis generally deviated from normality
(Relative Multivariate Kurtosis (RMK) = 1.30) (Mardia, 1970). For this purpose, the
Robust Maximum Likelihood (MLR) estimation method, which is used in cases where
there are deviations from normality, was used while performing CFA. Within the
scope of the research, values such as RMSEA, SRMR, CFI, NFI and NNFI were
reported in order to test the DFA model data compatibility.

Findings
The findings related to the reliability and validity studies of the Student Form
of the Book Selection Self-Efficacy Scale for Preschool Children are presented in

three parts: the findings of item analysis, the findings of construct validity and the
findings of reliability values.

Findings of Item Analysis

The Book Selection Self-Efficacy Scale for Preschool Children, which was
developed within the scope of the research, consists of external and internal structure
features and a total of 9 sub-dimensions; illustration, material used in the book, book
size, book weight, cover and binding in the book and page layout. In this process,
focus group discussions and related literature (Alkan-Ersoy & Bayraktar, 2018;
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Bagci-Ayranci & Aytas, 2017; Bayraktar & Demiriz, 2017; Demircan, 2006; Dowdall
et al., 2020; Gonen et al., 2014; Hsiao & Chang , 2016; Koriikgt, 2012; Liile, 2007,
MacLean, 2008; Maltepe, 2009; Pekdogan, 2017; Santora, 2019; Sever, 2003; Sen,
2020; Turan et al., 2017; Turla, 2018; Tiir & Turla, 1999; Weih, 2015) were taken
into consideration and the main factors affecting the selection of children's books were
determined, and the items were written. For item selection, item statistics were first
calculated for each sub-dimension. For this purpose, item selection was made based
on item total correlation values and item averages.

In Tables 1, 2, 3, 4, 5 and 6, item statistics for the external structure sub-
dimensions of the Preschool Children's Book Selection Self-Efficacy Scale are
presented. In Table 1, item statistics for the illustration sub-dimension are given.

Table 1
Item Statistics for the Illustration Sub-Dimension

_ Total item
Items X SS correlation

11. 1 know how much the ratio of pictures and text in
children's books should be.

12. 1 can choose books with text and pictures that are age-
appropriate for children.

13. I am aware that the pictures in children's books should
contain movement in harmony with the text.

14. | know that the pictures in children's books should be
clear and free from unnecessary details.

I5. 1 know that the text and the picture read in children's
books should be compatible with each other.

16. | can determine whether the picture in children's books
reflects the text or not.

I7. 1 have knowledge that the character depicted in
children's books should be compatible with his/her 4.24 0.69 0.63*
own characteristics in the story.

18. 1 am aware that the colors used in the pictures may
change according to the nature of the story.

*p< .05

3.93 0.86 0.51*

4.24 0.61 0.63*

4.39 0.68 0.72*

4.43 0.68 0.66*

4.56 0.59 0.69*

4.42 0.63 0.71*

3.82 0.93 0.43*

As seen in Table 1, there are 8 items in the illustrating sub-dimension of the
scale. The averages of these items, which were scored as a five-point Likert scale,
ranged from 3.82 to 4.39. Considering the total item correlation, it was concluded that
the total item correlation values of all items were above 0.30 and that the items were
compatible with the relevant sub-dimension. In Table 2, the item statistics of the
material used in the book are presented.
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Table 2

Item Statistics for the Sub-Dimension of Material Used in the Book

ltems _ ss Total item

X correlation

19. 1 can c_heck _vvhetr]er safety measures are taken in 397 087 0.60%
material children's books.

110. I know f[he charactlerlstlcs of the paper that should 367 1.04 0.65%
be used in children's books.

111. I know which paint materials suitable for health
should be used in children's books. 343 110 0.62*

112. Toys, CDs, DVDs, etc. offered with children's
books. I make sure that the materials are prepared 423 0.75 0.47*
in accordance with the content of the story.

*p<.05

As can be seen in Table 2, there are 4 items in the material used in the book sub-
dimension of the scale. The averages of these items vary between 3.43 and 4.23.
Considering the total item correlation, it was concluded that the total item correlation
values of all items were above 0.30 and that the items were compatible with the
relevant sub-dimension. In Table 3, the item statistics of the book size sub-dimension
are presented.

Table 3
Item Statistics for the Book Size Sub-Dimension
_ Total item
Items X S5 correlation
113. I can choose_ books of different sizes suitable for the 4.26 0.73 0.84%
age of the children.
114. 1 can choose book_s of different sizes suitable for the 424 073 0.87%
development of children.
115. 1 know that | need to choose different size books
where the child can easily turn the pages and read the ~ 4.39 0.63 0.68*
pictures.
*p <.05

As seen in Table 3, there are 3 items in the book size sub-dimension of the scale.
The averages of these items vary between 4.24 and 4.39. Considering the total item
correlation, it was concluded that the total item correlation values of all items were
above 0.30 and that the items were compatible with the relevant sub-dimension. In
Table 4, the item statistics of the book weight sub-dimension are presented.
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Table 4
Item Statistics for the Book Weight Sub-Dimension
ltems _ sS Total item
X correlation
116. ng\r:gw how many spreads a children's book should 311 1.08 0.55%
117. 1 can decide the number of pages of the children's
book in accordance with the age of children. 3.85 0.87 0.59%
118. | know about the average weight of a children's 334 1.07 0.62*
book.
*p<.05

As seen in Table 4, there are 3 items in the book weight sub-dimension of the
scale. The averages of these items vary between 3.11 and 3.85. Considering the total
item correlation, it was concluded that the total item correlation values of all items
were above 0.30 and that the items were compatible with the relevant sub-dimension.
In Table 5, item statistics for the cover and binding sub-dimensions of the book are
presented.

Table 5

Article Statistics for Cover and Binding Sub-Dimensions in the Book

ltems _ ss Total item

X correlation

119. I am aware that the cover has an important place in -
introducing the book to the child. 4.42 0.66 0.46

120. 1 knoyv thelouter cover features that should be found 402 0.92 0.84%
in children's books.

121. 1 k_now tlhe inside cover features that should be in 3.89 0.96 0.83*
children's books.

122. 1 know what materials should be used on children's 366 1.03 0.79%
book covers

123. LIg(QOW the binding features of children's books by 337 1.08 0.66*

*p<.05

As seen in Table 5, there are a total of 5 items in the book cover and binding
sub-dimension of the scale. The averages of these items vary between 3.37 and 4.42.
Considering the total item correlation, it was concluded that the total item correlation
values of all items were above 0.30 and that the items were compatible with the
relevant sub-dimension. In Table 6, item statistics for the page layout sub-dimension
are given.
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Table 6

Article Statistics for the Page Layout Sub-Dimension

ltems _ sS Total item

X correlation

124. 1 kno_w the writing _featurles (letter characters, line 367 1.06 0.69%
spacing, etc.) in children's books.

125. 1 know how_many letter sizes (_pomtsl) should be 356 1.05 0.70%
used for which age range in children's books.

126. | know that in children's books, the text and the
picture should be in an order that can be noticed 412 0.76 0.53*
separately.

127. 1 know that punctuation marks should be used 4.07 0.85 0.59%

correctly and appropriately in children's books.
*p< .05

As seen in Table 6, there are 4 items in the page layout sub-dimension of the
scale. The averages of these items vary between 3.56 and 4.12. Considering the total
item correlation, it was concluded that the total item correlation values of all items
were above 0.30 and that the items were compatible with the relevant sub-dimension.

In Tables 7, 8 and 9, item statistics for the internal structure sub-dimensions of
the book selection self-efficacy scale are presented. In this context, item statistics for
the theme sub-dimension are given in Table 7.

Table 7
Item Statistics for Theme Sub-Dimension

— Total item
Items X SS correlation
128. Iblggﬁ\slv how to express the theme in children's 3.92 0.89 0.72%
129. I know that in children’s books, the theme should be 416 073 0.63%

perceived correctly for each child in the text.

130. ngnow how the theme of a children’s book should 399 082 0.76*
*p < .05

As seen in Table 7, there are 3 items in the theme sub-dimension of the scale.
The averages of these items vary between 3.92 and 4.16. Considering the total item
correlation, it was concluded that the total item correlation values of all items were
above 0.30 and that the items were compatible with the relevant sub-dimension. In
Table 8, item statistics for the subject sub-dimension are presented.
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Table 8
Item Statistics for the Subject Sub-Dimension
_ Total item
Items X SS correlation
131. I have the knowledge of which topics in children's -
books will attract the most attention. 3.96 0.89 0.58
132. 1 k_now sltereotypes that should not be included in 399 086 0.53%
children's books.
133. I know that the topics chosen in children's books
should include the characteristics of being a good
person, respect for cultural differences, protecting 4.45 0.63 0.61*
nature and living things, the importance of love and
sharing.
134. I know that children's books should be chosen
according to more distant subjects, starting from the 4.08 0.88 0.58*

child himself and his immediate environment.
135. I can choose children's books that will arouse
curiosity, are entertaining, and will lead the child to 4.34 0.68 0.64*
surprising results.
136. | know that | have to carefully select the books that
contain topics related to special situations (death,

*
divorce, the arrival of a new sibling, etc.) according 4.29 0.74 0.66
to age groups.
137. I know that I should choose books about children 416 0.85 0.54%

with special needs.
*p <.05

As seen in Table 8, there are 7 items in the subject sub-dimension of the scale. The
averages of these items vary between 3.96 and 4.45. Considering the total item correlation,
it was concluded that the total item correlation values of all items were above 0.30 and that
the items were compatible with the relevant sub-dimension. In Table 9, item statistics for
the sub-dimensions of heroes, text, language and expression are presented.

Table 9

Item Statistics for Heroes, Text, Language and Narration Sub-Dimension

ltems _ sS Total item

X correlation

138. 1 knov_v the features _that §houlq be considered in the 420 076 0.67%
selection of heroes in children's books.

139. 1 know_the number of he_roes t_hat sr]ould be used 361 1.06 0.67%
according to age groups in children's books.

140. | know how the text features of children's books 385 093 0.79%
should be.

141. | know from what age | should prefer children's 371 0.94 0.70%

books that include a subject and main idea.

(continued)
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Tablo 9 (continued)

_ Total item
ltems X SS correlation
142. 1 am farrrlllar with the language features used in the 399 081 0.77%

children's book.
143. LEQEZ,V how the narration should be in children's 414 076 0.74%
144. 1 h_ave krl10wledge about the structure of sentences in 392 085 0.77%
children's books.
145. | know what to consider when choosing the words -
used in children's books. a1l o 0.75
146. | know that there should be texts in books that can
support children's vocabulary and listening 4.29 0.68 0.61*
comprehension skills.
*p<.05

As seen in Table 9, there are 9 items in total in the heroes, text, language and
expression sub-dimension of the scale. The averages of these items vary between 3.61
and 4.29. Considering the total item correlation, it was concluded that the total item
correlation values of all items were above 0.30 and that the items were compatible
with the relevant sub-dimension.

Construct Validity Findings

Direct CFA was conducted in order to reveal the factor structure of the Book
Selection Self-Efficacy Scale for Preschool Children. Within the scope of the
research, the data compatibility of the measurement model, which was established
with a total of 9 sub-dimensions belonging to two general dimensions, namely
external structure and internal structure was tested. The path diagram, factor loads and
error variances of the Preschool Children's Book Selection Self-Efficacy Scale,
Student Form are presented in Figure 1.
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Figure 1
Factor Loads and Error Variances for the DFA Model

.57

Chi-Sguare=3405.02, df=877, P-wvalue=0.00000, BM

As seen in Figure 1, the standardized regression coefficients (factor loads) of the
CFA model established with 46 items in the scale vary between 0.49 and 0.95 and
error variances vary between 0.10 and 0.76. All these coefficients are significant at
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0.05 level. Factor load values above 0.32 for each item are considered sufficient for
model-data fit (Tabachnick & Fidel, 2013). In the model established in the DFA
model, a modification was made between M4-M5 and M24-M5, which have
associated error variances. For these items, variances that are not explained by the
implicit structure are related. The values of the model-data fit of the DFA model are
given in Table 10 (Forza and Filippini, 1998; Schermelleh-Engel et al., 2003).

Table 10

DFA Model Data Fit Criteria
Values of the

Acceptable level of

Fit Measure Good level of compliance ;

scale compliance
x2 /! sd 3.49 0<y%sd<2 2<y?%sd <5
RMSEA 0.07 0 <RMSEA <.05 .05 <RMSEA <.08
SRMR 0.08 0 <SRMR <.05 .05 <SRMR <.010
CFI 0.97 .97 <CFI<1.00 95<CFI<.97
NFI 0.96 95 <NFI<1.00 90 <NFI<.95
NNFI 0.97 .97 <NNFI<1.00 .95 <NNFI< .97

As seen in Table 10, ¥?/sd= 3.49 was obtained in the DFA model established for
the measurements acquired from the scale, and this value is at an acceptable level.
Similarly, RMSEA and SRMR values are lower than 0.08 and are at an acceptable
level. CFI, NFI and NNFI values above 0.95 showed good agreement. When all the
findings are evaluated together, it is concluded that the measurements obtained from
the scale and the inferences to be made based on these results are valid.

Findings Regarding Reliability Values

Within the scope of the research, Cronbach Alpha values were calculated for the
reliability of the measurements obtained from the general and sub-dimensions of the
Student Form of the Book Selection Self-Efficacy Scale for Preschool Children. The
results are given in Table 11.

Table 11

Cronbach Alpha Values Regarding the Reliability of the Measurement Results
Obtained from the Overall Scale and the Sub-Dimensions

Item Cronbach Alpha

Scale Subscales

number (o)
Imaging Features 8 0.86
Book Seleci Material Used in the Book 4 0.77
S;?-Eflsifz;:clon External Book Size 3 0.89
y Book Weight 3 0.75
Scale for structure Book C d Bindi 5 0.88

Preschool Children 00k Lover and binding )
Page layout 4 0.81
Exterior General 27 0.95
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Table 11 (continued)

Scale Subscales Item Cronbach alpha

number (o)

. Theme 3 0.84

Book Selection Subject 7 0.83
Self-Efficacy Internal Heroes, Text, Language and

Scale for structure " ' guag 9 0.92

Preschool Narration
Children Internal Structure General 19 0.94
Overall Scale 46 0.97

As seen in Table 11, the overall reliability coefficient of the scale was 0.97. This
value shows that the measurements obtained from the scale are highly reliable.
Considering the sub-dimensions of the scale, it is seen that the reliability coefficient
values are higher than 0.70, in other words, it has a good level of reliability (George
& Mallery, 2016).

Discussion, Conclusion and Recommendations

In this study, the purpose was to develop a unique scale to determine the self-
efficacy in choosing books for preschool children. Undergraduate students studying
in the departments of Child Development, Preschool Education and Information and
Document Management participated. For this purpose, first of all, a literature review
was made. When the relevant literature is examined, surveys are mostly used in
studies on preschool children's books in the areas of Child Development and
Preschool (Montag et al., 2015; Santora, 2019; Sawyer, 2009), and in the field of
Information and Documentation, there is a focus on preschool children's book
selections. Although there are many studies on the importance of libraries and the
contribution of libraries to reading and writing (Tepeli & Arici, 2012; Yilmaz & Ekici,
2011) and the selection of children's books, there is no scale for undergraduate
students in the studies. It is thought that this study will contribute to the field with this
aspect.

Focus group interviews can be used in the preparation phase of scale
development studies. In this study, “Homogeneous Sampling” method was used to
determine focus groups. In the Homogeneous Sampling method, it allows to create a
small distinct subgroup (the optimal-optimal number of people is 6-12 people) by
bringing together individuals with similar characteristics (Sencan, 2005; Yildirim &
Simsek, 2006). Focus group interviews were held in different sessions with the 3rd
and 4th grade students who took the Children's Literature course in the Child
Development and Preschool Education Undergraduate Programs and the students who
took this course as an elective in the Information and Documentation Department. As
a result of the literature review related to the focus group interviews, an item pool of
50 items was created. The draft of the scale was presented to the opinion of 10
academicians who are experts in the field. Necessary corrections were made in line
with their feedback and 4 items that were unnecessary are removed from the scale.
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The Book Selection Self-Efficacy Scale for Preschoolers consists of two general
dimensions, namely the external and the internal structure features of the books, and
a total of 9 sub-dimensions under these general dimensions. The external structure
features include the illustration of the book, the material used, book size, book weight,
book cover and binding in the book, volume, page layout, and lettering, the internal
structure features include theme, subject, hero, language and expression. When the
item statistics regarding the external structure sub-dimensions of the scale are
examined, it is found that the averages of the sub-dimension items vary between 3.11
and 4.42. On the other hand, the averages of the internal structure sub-dimension items
are between 3.61 and 4.45. Considering the total item correlation, it was concluded
that total item correlation values of all items in both external and internal structures,
sub-factors were above 0.30 and that the items were compatible with the relevant sub-
dimension (Nurosis, 1994).

Linear Factor Analysis (CFA) was applied directly to determine the construct
validity of the scale. The reason for using this is that the book selection criteria are
clearly stated in the literature. In the studies, the features of children's books were
presented by grouping them as external structure and internal structure features.
However, surveys or checklists developed by researchers were generally used as
measurement tools in these studies. For example, Gonen et al. (2014) used a checklist
to examine the selected books in their study in which they examined the characteristics
of children's picture books for 0-3 year olds. In the checklist, there were items related
to illustration, size, material type and binding, writing properties, content (internal
structure) properties of subject, language, theme, language and expression regarding
physical properties. Weih's (2015) study primarily deals with book types (story books
and informative books) in the book selection criteria for preschool children. In
addition, while choosing a story book, the setting in which the story takes place, the
problem or conflict in the story, the subject and events and character traits are
examined. In informative books the content, creativity, illustration, expression and
printing features were determined as criteria. Yiikselen et al. (2016), on the other hand,
used a questionnaire to determine the criteria that preschool educators consider when
choosing children's books. In the questionnaire used, the physical and content
features, its suitability for the child's developmental level, and the types of children's
books were categorized. In this study, it was determined that the standardized
regression coefficients (factor loads) of the CFA model established with 46 items in
the Scale ranged from 0.49 to 0.95, and the error variances ranged between 0.10 and
0.76. All these coefficients are significant at the 0.05 level. The fact that the factor
load values for each item are above 0.32 indicates that it is sufficient for model-data
fit (Tabachnick & Fidel, 2013). In the DFA model established for the measurements
obtained from the scale, ¥*/sd= 3.49 was obtained. This value obtained is at an
acceptable level. Similarly, it is seen that RMSEA and SRMR values are less than
0.08 and at an acceptable level. CFI, NFI and NNFI values above 0.95 showed good
agreement. When all the findings are evaluated together, it is concluded that the
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measurements obtained from the scale and the inferences to be made based on these
results are valid.

Within the scope of the research, Cronbach Alpha values, which were made to
determine the reliability of the measurements obtained from the Book Selection Self-
Efficacy Scale for Preschool Children, Student Form and its sub-dimensions, were
determined as 0.97 for the overall scale. This value shows that the measurements
obtained from the scale are highly reliable. Considering the sub-dimensions of the
scale, it shows that the sub-dimensions of the scale are also reliable at a good level,
since the reliability coefficient values are higher than 0.70 (George & Mallery, 2016).

When all the findings are evaluated together, it is seen that the items in the
Student Form of the Book Selection Self-Efficacy Scale for Preschool Children, had
valid and reliable measurements for students. It has been concluded that the
measurements obtained from the scale and the inferences to be made based on these
results are valid and reliable. The Book Selection Self-Efficacy Scale for Preschool
Children, whose psychometric properties were determined in the study, consists of 46
items scored in a five-point Likert type. The lowest score that can be obtained from
the scale is 46, and the highest score is 230. There is no reverse scored item in the
scale. High scores for each sub-dimension and overall scale indicate a high level of
self-efficacy.

The scale developed within the scope of the research consists of two general
dimensions, namely the external and the internal structure features of the books, and
a total of 9 sub-dimensions under these general dimensions. The sub-dimensions of
the external structure in the scale are the illustration of the book, the material used,
book size, book weight, book cover and binding in the book, volume, page layout, and
lettering, the internal structure features include theme, subject, hero, language and
expression. When the studies in the literature are examined, Maltepe (2009) examined
the competencies of Turkish Language Teaching Department students in choosing
children's books. It was determined that the students paid attention to the visual
elements of the books (especially the pictures), printing, font and point size when
choosing the book. In the study of Tezel-Sahin and Tutkun (2016), in which they
examined the criteria that parents of preschool children pay attention to age
appropriateness and the content of the book when choosing a book for their children.
Bayraktar and Demiriz (2017) revealed that when choosing a book for children,
teachers include cover and binding, material used, page layout, illustration and size
from the external structure features of the book, and language and expression, subject
and hero features from the internal features. In the study of Colaklar (2019) the
external structure features of preschool children's books in the library was examined
and it is seen that most of the books in the library are easy to read and have less than
30 pages, with pictures, glossy paper, cardboard covers, few of them are cloth bound
and the pages are with illustrated text. Anil-Yilmaz and Yilmaz (2021) examined the
effect of the external and internal structure of the books on the borrowing levels of
children aged 0-7. They found the following features were important: whether the
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picture books were original or translated, whether the cover images were interesting
or not, the cover pictures reflecting the content (the subject), whether the pictures were
suitable for the child to create a story or not, the ratio of the picture and the text
appropriateness, whether they were suitable for the child's development level or not,
interests and needs. They determined that the borrowing rate has a positive effect on
the borrowing levels and that they borrowed more from the libraries. The results
obtained from the studies in the literature and the data obtained from the Book
Selection Self-Efficacy Scale for Preschool Children were compatible.

Considering the results of the research, the following suggestions can be made:

Compulsory and elective courses and their contents at universities in the field of
“Children's Literature” can be enriched by disseminating the scales that raise
awareness of undergraduate students' choice of children's picture books.

More qualified and purposeful products can be prepared by considering the
criteria in these scales in the preparation of children's books.

Field employees who graduated from Child Development, Preschool Education
and Information and Document Management departments can be supported to
contribute to public education in the regions they work. For example, families who
come to libraries can be guided about the points they need to pay attention to in
choosing books suitable for their children's age, and they can be taught practically
about reading shared books. People who work with children in health institutions can
be guided in choosing and reading books for children. Parents can also benefit from
this guidance and communicate more easily with their hospitalized children through
books.
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Bebeklikten baglayarak okul oncesi donemini de igine alan erken g¢ocukluk
donemi, cocugun kisiliginin olustugu, yasami i¢in gerekli bilgi, beceri ve
aligkanliklarini kazandigi en 6nemli donemlerinden biridir (Temiz ve Akman, 2015).
Bu donemde, ¢ocugun gelisimini desteklemek icin ¢evresini incelemesi, yakin
cevresindeki bireyler ile iletisim kurmasi, inceledikleri hakkinda konusmasi, oyun
oynamasi i¢in firsatlar sunmak 6nemlidir (Gonen ve dig., 2015). Cocukla birlikte
kitap okumak da bu tiir sosyal etkilesimlerin gelismesini desteklemektedir (Honig ve
Shin, 2001). Bu doénemde ¢ocuklarin ¢ocuk edebiyati ile ilgili deneyimlerinin
arttirtlmasi, ¢ocuklarin okuma becerisini daha kolay edinmelerini saglamakta, yeni
bilgi, kavram ve deneyimler kazanmasini desteklemekte, sorun ¢dzme becerilerini
arttirmaktadir (Alkan-Ersoy ve Bayraktar, 2018; Leech ve Rowe, 2014).

Okul o6ncesi donemde resimli ¢ocuk kitaplari, ¢ocuklar ve ebeveynleri igin
birgok O6grenme firsati sunan ve okumaktan zevk aldiklart gorsel ve edebi sanat
bicimidir (Wolfenbarger ve Sipe, 2007). lyi ¢ocuk edebiyat iiriinleri, cocugun insan
iligkilerini anlamasii, kendi duygularii fark etmesini, giinlik yasantisinda
kargilastig1 sorunlarla yiizlesmesini saglar (Bayraktar ve Demiriz, 2017; Christie ve
dig., 2013). Kiictik yas grubundaki ¢ocuklar icin kitaplar genellikle eglence kaynagi
oldugu kadar ebeveynlerin kitaptaki resimlerle ilgili sorular sormasi, doniitlerde
bulunmasi, ¢ocugun resimler {izerinde konusmasini saglamast sonucunda (Mol ve
dig., 2008) cocuklarin hem biligsel hem de sosyal etkilesimini arttirir (Tare ve dig.,
2010). Cocuklarin sosyallesmesi, toplumsal becerilerini (Saracho ve Spodek, 2010)
ve seving, hiizlin gibi duygusal deneyimlerini arttirir, i¢ catismalarini yenmesini saglar
(Aram ve Shapira, 2012; Korat ve dig., 2019; Liu ve dig., 2012; Sparks ve dig., 2014).
Kitaplar yoluyla ¢cocuklar, merak ettikleri durumlar: arastirir, ¢evresini daha iyi tanir
ve ¢evresine karst duyarliklarimi arttirirlar  (Bas, 2015), hayal giiclerini,
yaraticiliklarini  ve iletisim becerilerini gelistirirler (Andrian ve dig., 2005).
Cocuklarin erken donemde kitaplarla baslayan etkilesimi ¢ocugun dikkatini bir
konuya odaklamasimi saglarken, kelime hazinesi ve dil gelisimini de destekler
(Karweit ve Wasik, 1996; Robins ve dig., 2014) ve okumaya olan ilgisinin artmasin
saglar (Dwyer ve Neuman, 2008). Kitap okuma hem 6grenme hem de ebeveynleri ile
cocuklarin etkili zaman gecirmesine olanak tanir (Tercanli-Metin ve Gokgay, 2014).
Kitaplar ¢ocuklarim okuma becerisinin temelini olusturur. Bu beceri okul Oncesi
donemde gorsel olarak gelismeye baslar (Katranci ve Yetkin, 2019). Cocuklar okuma-
yazma bilmedikleri i¢in okula baglamadiklar1 donemde onlara kitaplar1 ebeveynleri
ya da diger aile iiyeleri okur. Bu ise ¢ocuklarin aile {iyeleri ile arasindaki iletigim ve
(Karemaker ve dig., 2017), duygusal bagin giiclenmesini saglar (Pekdogan, 2017).

Ev ortaminda ¢ocuga kitap okuma, kitap sayisini arttirma, kiitliphane ziyaretleri,
ebeveynin kitap okuyarak model olmasi ve sdzciik olusturma, ilk ve son sesi fark
etme, uyakli sozciik sdyleme, basit heceleri fark etme ve sozlii kafiye oyunlar1 gibi
etkinlikler ilerideki okuma becerisinin temelini olugturur (Dixon-Krauss ve dig.,
2010; Schuele ve dig., 2007). Bu donemde okunan hikayeler, ¢ocuklar: hikayedeki
kahramanlarin duygulari, giidiilenmeleri ve davranislari hakkinda sohbet etmeye
6zendirir (Aram ve Shapira, 2012). Cocuklar hikayeyi dinlerken okunanlar1 gozleri
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ile izler, ¢izimlere dikkat eder. Ayrica ¢ocuklar insan dzelliklerine sahip hayvanlar,
nesneler gibi modern fantezi hikayeleri dinlemekten de zevk alirlar (Svab ve Zumer,
2015). Kitaplarla olan bu deneyimleri ise ¢gocuklarin erken okuryazarlik becerilerini
gelistirir (Tekin ve Tekin, 2006). Erken okuryazarlik becerileri, cocuklarin okuma
yazmay1 6grenmeden dnce kazandig sesbilgisel farkindalik, yazi farkindalig, s6zciik
bilgisi, anlama ve yazi yazma becerilerilerdir (Whitehurst ve Lonigan, 1998). Erken
okuryazarlik becerileri, basili harflerle iliskili isimler ve seslerin bilgisi (alfabe
bilgisi), konusulan dilin isitsel yonlerini saptama, kullanma veya ¢éziimleme yetenegi
(fonolojik farkindalik), rastgele harflerden veya rakamlardan olusan bir diziyi hizli bir
sekilde adlandirma yetenegi (harflerin veya rakamlarin hizli otomatik adlandirilmast),
bir diziyi hizli bir sekilde adlandirma yetenegi (6rnegin, araba, agag, ev, adam) veya
renklerin rastgele resim gruplarini tekrarlama, kendi adin1 yazabilme ve konusulan
bilgileri kisa bir siire igin hatirlama yetenegini (fonolojik hafiza) igerir (Lonigan ve
Shanahan, 2008). Okuryazarlik becerileri, fonolojik farkindalik, kelime bilgisi,
harfleri adlandirma ve kelime kullanmay1 kolaylastirir. Bu tiir beceriler, ¢ocuklarin
okumay1 basarili bir sekilde 6grenmesini saglar (Hilbert ve Eis, 2014). Bu becerilerin
gelisimi ile cocuklar; kitaplar1 nasil tutacagini, sayfayi nasil ¢evirecegini, yazinin
seklini anlam (MacLean, 2008, Noble ve dig., 2019; Tercanli-Metin ve Gokgay,
2014), harfleri 6grenmelerini (Chen ve dig., 2016), okunan metin ile resimleri
arasinda iliski kurmasimmi (Gonen ve Uyanik-Balat, 2002) ve resim ile yaz

karakterlerini birlestirilmesini (Roux, 2012) saglar.

Cocuk kitaplarinin, ¢ocuga gercek yasam hakkinda bilgi saglamasi, giinliik
yasaminda karsilastigi kisileri tanitmasi ve gelecek yasamina hazirlayarak cocuk
iizerinde olumsuz etkilere neden olabilecek niteliklerden armdirilmisg olmas: gerekir
(Stevenson, 1996). Okul oncesi ¢ocuklari icin gorsel, isitsel ve dokunsal duyulara
hitap eden, iyi kitap algisinin ¢ocukta yerlestirilmesi ve estetik duygusunun
gelistirilmesi i¢in nitelikli malzemelerden iiretilen cocuk kitaplarina gereksinim vardir
(Gonen ve dig., 2018).

Okul 6ncesi donemdeki ¢cocuklar i¢in kitaplar secilirken kitaplarin dis ve i¢ yap1
Ozelliklerine dikkat edilmesi Onemlidir. Dis yap1 Ozellikleri arasinda kitabin
resimlenmesi, kitap yapiminda kullanilan malzeme, kitabin boyutu, agirligi, kapak,
cilt, sayfa diizeni, harf 6zelligi yer alirken, i¢ yap1 ozellikleri arasinda tema, konu,
kahraman, dil ve anlatim o6zellikleri yer almaktadir. Cocuklar kitabin resim ve
igeriginden korkmamali, rahat¢ca ¢ocuk tarafindan kullanilabilir fiziksel bir 6zellige
sahip olmali, kitabin fiziksel yapisinin bozulmamis olmasina dikkat edilmelidir
(Turan ve dig., 2017). Kitaplarda kullanilan malzeme ise ¢ocuklarin gelisim
donemlerine gore farklilik gosterir. Ornegin, bebek kitaplar1 igin yikanabilir,
silinebilir 6zelligi bulunan bez ya da vinileksten ya da kalin karton olan kitaplar tercih
edilirken (Soderman ve dig., 2005; Tiir ve Turla, 1999), 3-6 yas araligindaki ¢cocuklara
yonelik kolay yipranmayan, resimleri net, basiminda renkleri dagitmayan birinci ya
da ikinci kalitedeki kagitlarin kullanildig: kitaplar tercih edilebilir (Alkan-Ersoy ve
Bayraktar, 2018). Cocuk kitaplarinda ¢ocugun rahatca sayfayi c¢evirebilecegi, goz
yormayan bir baski elde edilebilecek (Bagci-Ayranci ve Aytas, 2017), resimlerin
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Ozelligini bozmayan, baskida renkleri dagitmayan birinci kalite hamur kagidin
kullanilmasma dikkat edilmelidir (Alkan-Ersoy ve Bayraktar, 2018). Kitabin
cocuklarin rahatlikla kullanabilecegi, tasiyabilecegi, hem de kitap igerigi ile uyumlu
farkli boyutlarda kitaplar tercih edilebilir (Machado, 2003). Kitabin kapaginda ise
kitabin igerigine uygun resmin olmasi1 énemlidir. Kitap cildinin saglam ve kapaginin
kitap ile ilgili bilgi verici ve ilgi ¢ekici olmasi da 6nemlidir (Sever, 2003). Cocuk
kitaplarinda sayfa diizenine, yani resim ve yazinin yas ile birlikte degisen oranina
dikkat edilmelidir. Cocuk kitaplarinda resimler, bir nesnenin veya olayin temel
ozelliklerini basit ve anlagilir ¢izimlerle sunmalidir. Olaylarin anlami ve nedenleri ile
karakterlerin amaglari ve bakis agilar1 gocuga diisiinme firsati saglamali ve gocuklarin
kolay takip edebilecegi bir siralama ile sunulmalidir (Dowdall ve dig., 2020).

Kitaplarin i¢ yap1 6zelliklerine bakildiginda ise en fazla dikkati ¢eken &zellik
“tema”dir. Cocuk kitaplarinda, ¢ocuklara farkli duygular1 yasatabilmesi ve hayal
giiciinii gelistiren temalar icermesi oOnemlidir. Cocugun temayr dogal yolla
duyumsamasi, temanin metnin i¢ine yayilmasi, ayrica kitaplarin i¢eriginin ¢ocuklarin
anlayabilecegi agiklikta olmasi, kisa, anlagilir, mantikl bir olay o6rgiisii ile donatilmus,
pozitif degerler icermesi ve Oykiide gegen olaylarin olus sirasina gore verilmesi
onemlidir (Hsiao ve Chang, 2016; Sen, 2020). Okul 6ncesi donemde ¢ocuklara kitap
secerken onlarin ilgilerine yonelik, onlar1 diisiinmeye yonelten (Tuncer, 2000), yaken,
kiiltiirel ve ahlaki degerlere uygun (Sirin, 2000), eglendirici ve dinlendirici konular
secilmelidir (Alkan-Ersoy ve Bayraktar, 2018). Cocuk kitaplarinda en fazla dikkati
¢eken oOzelliklerden biri de kitapta kullanilan kahramanlardir. Cocuk kitaplarinda
gergek yagamla ters diilsmeyen ve iyi insan yonleri ile 6n plana ¢ikan (Griffith ve dig.,
2008) insan, hayvan, nesne ya da hayal Urlinii kahramanlar kullanilabilir. Bu
kahramanlarin fiziksel ve duygusal 6zellikleri ¢ok iyi belirlenmelidir (Santora, 2019;
Sawyer, 2009; Tompkins, 2006). Ayrica, resimli kitaplar gocuklari icerdigi kelime
cesitliliginden dolay1 zengin bir dille tanistirir (Montag ve dig., 2015; Strouse ve dig.,
2018). Cocuk kitaplarinda verilmek istenen iletiler (mesajlar) otoriter bir tutumla &giit
verici sekilde verilmemeli, iletiler cocuga olaylarin gelisim siireci icinde sunulmalidir
(Liile, 2007). Ayrica, ¢ocuk kitaplarinda ritmik tekrarlara yer verilerek 6zenle se¢ilmis
sozciikler kullanilmalidir (Turan ve dig., 2017).

Okul o6ncesi donemdeki gocuklarin kitaplarini genellikle yakin cevresindeki
kisiler ya da ebeveynleri se¢se de aslinda gocuklar da kitap se¢iminde segici
konumdadir. Bu dénemde gocuklarin kitaplarla deneyim yasamasina olanak saglayan
ve etkin konumda olan yetigkin ise ¢ocuklarin ebeveynleridir. Bu siiregte ¢ocuk daha
¢ok ebeveynin sundugu kitaplarla birlikte olur. Evde ¢gocugun rahatlikla erigebilecegi
bir kiitliphane ya da kitap kosesi veya sepetinin hazirlanmasi, kitaplarin g¢ocuklarin
ilgi alanlar dikkate alinarak ve ¢ocuklarla birlikte se¢ilmesi ¢ocuklarin kitaplara olan
ilgisini arttirmaktadir (Kozak ve Recchia, 2018; Sengiil-Bircan, 2017).

Cocuk Geligsimi, Okul Oncesi Ogretmenligi Programi ve Bilgi ve Belge
Yonetimi Boliimlerinde lisans &grenimine devam eden Ogrencilerin okul Oncesi
donem c¢ocuk kitaplarini segerken dikkat etmeleri gereken olgiitlerle iligkili lisans
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egitim miifredatlarinda okul oncesi donemde cocuk edebiyati hakkinda bilgi
diizeylerini arttirmaya yonelik dersler bulunmaktadir. Cocuk Gelisimi Lisans Egitimi
Ulusal Cekirdek Egitim Programi (2016) igerisinde “Cocuk Edebiyati1” ders igeriginde
cocuk edebiyatinin 6nemi ve dzellikleri, gocugun gelisimine katkilari, cocuk edebiyati
tirleri, cocuk kitaplarmin o6zellikleri, yaglara gore kitap secimi, cocuk kitab1
hazirlarken dikkat edilecek noktalar, yas grubuna uygun kitap seciminde aile ve
egitimcilere rehberlik, diinyada ve Tiirkiye’de ¢ocuk kiitiiphaneleri ve ¢ocuklarla
etkilesimli kitap okuma calismalar1 gibi konular yer almaktadir. Okul Oncesi
Ogretmenligi lisans programinda diinyada ve Tiirkiye’de cocuk edebiyatinin gelisimi,
cocuk edebiyat1 eserlerinin islevi, cocuk edebiyati yapitlarinda bulunmasi gereken
tasarim, icerik ve egitsel 6zellikler, niteliksiz ¢ocuk kitaplarinin ¢ocuklarin gelisim
Ozellikleri {izerindeki olumsuz etkileri, ¢ocuklara seslenen ¢esitli edebi yazinsal
tiirlerin (destan, masal, siir, 6ykii, roman, vb.) ve dilsel gereglerin (sayismaca,
tekerleme, bilmece vb.) cocuklarin gelisimlerine olan katkilarinin belirlenmesi
konularini igermektedir (Okul Oncesi Ogretmenligi Lisans Programi, 2018). Bilgi ve
Belge Yonetimi Boliimiinde ise ¢ocuk kitaplarina yonelik Cocuk ve Genglik Yayinlart
dersi yer almaktadir. Bu dersin igerigine bakildiginda, hikdye, roman, masal, fabl,
ABC kitaplari, ¢izgi roman degerlendirme ve se¢im Olgiitleri, cocuk ve genglik
yaymcilifi, yaymncilar, yayincilik sorunlari, denetleme sorunlari, 6diil sistemleri,
cocuk gelisimi ve yayinlarin gelisime etkisi, ¢ocuk kitab1 yazarligi, ¢izerler, cocuk
kitab1 resimleme, ceviri ve editorliik sorunlar1 konulari ele alinmaktadir (https:
IIbilsis.hacettepe.edu.tr/oibs/bologna/index.aspx?lang=tr&curOp=showPac&curUnit
=520&curSunit=396#) Bu ders igerikleri de lisans dgrencilerin bilgi ve yeterlilikleri
arttirillarak meslege adim atmalar1 saglanmaktadir.

Alanyazinda bu konu ile ilgili genellikle goriisme formlari, kontrol listeleri ve
anketlerin kullanildig1 goriilmektedir (Bagci-Ayranct ve Aytas, 2017; Bayraktar ve
Demiriz, 2017; Demircan, 2006; Gonen ve dig., 2014; Hsiao ve Chang, 2016;
Koriikeii, 2012; Maltepe, 2009; Pekdogan, 2017; Saracho ve Spodek, 2010; Tekin ve
Tekin, 2006; Tezel-Sahin ve Tutkun, 2016; Turan ve dig., 2017). Okul o6ncesi
donemde ¢ocuklarin yas ve gelisimsel 6zelliklerine uygun kitap se¢imine ydnelik
gegerlik ve gilivenirlik ¢aligmast yapilmis bir 6lgme araci bulunmamaktadir. Bu
caligma ile gelistirilen 6lgekle Oncelikle gocuklarla ¢alisacak olan Cocuk Gelisimi
Boliimii, Okul Oncesi Ogretmenligi Lisans Programi ve Bilgi ve Belge Y&netimi
boliimlerinde okuyan &grencilerin kitap se¢imine yonelik gereksinimleri ve 6z
yeterliklerinin belirlenmesine katki saglayacagi diisiiniilmektedir. Bu amagla Cocuk
Gelisimi, Okul Oncesi Egitimi Ogretmenligi ve Bilgi ve Belge Y®&netimi
programlarinda dgrenim géren lisans &grencilerine yénelik Okul Oncesi Dénemi
Cocuklart Kitap Secim Ozyeterlik Olcegi, Ogrenci Formu hazirlanmistir. Calismada
gelistirlen dlgegin daha ¢ok tipik gelisim gdsteren ¢ocuklara yonelik segilen kitaplar
oldugu icin Cocuk Gelisimi, Okul Oncesi Ogretmenligi Programi ve Bilgi ve Belge
Yonetimi Boliimii dgrencilerine uygulanmistir. Calismaya Ozel Egitim alaninda
lisans 6grenimine devam eden 6grenciler dahil edilmemistir. Gelistirilen Slgek ile
cocuklarla calisacak olan lisans 6grencilerinin okul dncesi donemdeki ¢ocuklar igin
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kitap se¢imi konusundaki 6z yeterlikleri belirlenerek, bu alanlarda okuyan
Ogrencilerin bilgi ve becerilerini mezun olmadan arttirmaya yonelik ¢alismalar ve
destek egitim ¢aligmalar1 planlanabilir.

Aragtirmanin amaci okul 6ncesi donemdeki ¢ocuklarla ¢alisacak lisans boliim ve
programlarina devam eden dgrenciler icin Okul Oncesi Dénemi Cocuklar1 Kitap
Secim  Ozyeterlik Olgegi’nin  gelistirilmesi ve psikometrik  6zelliklerinin
belirlenmesidir.

1. Okul Oncesi Dénemi Cocuklar1 I¢cin Kitap Secim Oz Yeterlik Olgegi,
Ogrenci Formu’nun faktor yapisinin model veri uyumu ne diizeydedir?

2. Olgekten elde edilen &lgme sonuclarmin gegerligi ve giivenirligi ne
diizeydedir?

Yontem

Bu boliimde arastirmanin modeli, ¢aligma grubu, veri toplama araglari ve
verilerin analizi konularinda bilgi verilmistir.

Arastirma Modeli

Ogrenciler icin Okul Oncesi Dénemi Cocuklarn Kitap Secim Ozyeterlik
Olgegi’nin gelistirilmesi ve psikometrik 6zelliklerinin belirlenmesini amagclayan bu
aragtirma temelde bir tarama g¢aligsmasidir. Tarama modelleri, gegmiste olan veya
giinlimiizde halen var olan bir durumu inceleyerek oldugu gibi gostermeyi
amaglamaktadir (Karasar, 2012). Tarama arastirmalari, genis bir uygulama alani olan
ve bircok problem tiirlinde kullanilabilen bir arastirma yontemidir. Bu arastirma
tirinde daha ¢ok anket ya da 6lgekler kullanilarak bireylerin inanglari, tutumlari,
diistinceleri ve etkinlikleri hakkinda veri toplanir (Christensen ve dig., 2011).

Calisma Grubu

2020-2021 egitim 6gretim yilinda yapilan arastirmanin ¢alisma grubuna toplam
478 kisi almmistir. Calisma grubu olusturulurken 6lcek gelistirme siireci dikkate
alinmis ve calisma grubunun genel dzellikleri asagida verilmistir. Oncelikle, madde
havuzu olusturmak i¢in alanyazin taramasmin yani sira odak grup goriismeleri
diizenlenmistir. Cocuk Gelisimi, Okul Oncesi Ogretmenligi Programi ve Bilgi ve
Belge Yonetimi boliimlerinde 6grenim goren, her bir boliimden/programdan 3. ve 4.
smifa devam eden beser 6grenci olmak iizere toplam 30 6grenci ile odak grup
goriigsmeleri gerceklestirilmistir. Arastirmada 3. ve 4. siif &grencilerinin segilme
nedeni ¢ocuk edebiyati dersi almig olmalaridir.

On deneme uygulamas1 30 lisans dgrencisi ile (her bir béliimden/programdan
10’ar 6grenci) gerceklestirilmistir. Bu 6grenciler Istinye Universitesi Cocuk Gelisimi
Béliimii, Yildiz Teknik Universitesi Temel Egitim Boliimii Okul Oncesi Ogretmenligi
Programi ve istanbul Universitesi Bilgi ve Belge Yonetimi Béliimiinde 6grenimlerine
devam etmektedir.
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Deneme uygulamasi i¢in 6grenci formunun 6rnekleminde toplam 478 katilimei yer
almustir. Eksik cevaplar silindikten sonra toplam 462 6grenciye ait veri lizerinde analizler
yapilmigtir. Bu  katilmeilarin 283%i (%61.3) Okul Oncesi Ogretmenligi Lisans
Programinda 6grenim gérmekte iken, 123’1 (%26.6) Cocuk Gelisimi Boliimiinde ve 56’s1
(%12.1) ise Bilgi ve Belge Yonetimi Boliimiinde 6grenim gérmektedir. Katilimcilarin
410’u (%88.7) kadm iken, 52°si (%11.3) erkektir. Katilimeilarin simif diizeyleri dikkate
alindiginda 58’1 (%12.6) birinci smif, 36’s1 (%7.8) ikinci smif, 165’1 (%35.7) tiglinci sinif
ve 203’1 (%43.9) de dordiincii sinif 6grencisidir.

Veri Toplama Araglar

Aragtirmada verileri toplamak igin Ogrenci Genel Bilgi Formu ve Ogrenciler
icin Odak Grup Toplant1 Gériigme Formlari kullanilmigtir.

Ogrenci Genel Bilgi Formu

Bu ¢alismada, arastirmacilarin gelistirmis oldugu genel bilgi formu,
6grencilerin yas, cinsiyet, boliim, sinif gibi genel 6zelliklerini belirlemek amaciyla
kullanilmustir.

Odak Grup Gériisme Formu

Ogrencilerin ¢ocuk kitabi secerken dikkat ettikleri dzellikleri ortaya ¢ikarmak
amact ile a¢ik uclu sorulardan olusan yar1 yapilandirilmig goriigme formu
hazirlanarak odak grup goriigmeleri sirasinda kullanilmisgtir.

Olgegin Gelistirilme Siireci

Olgegin gelistirilme siirecinde sirasiyla madde havuzunun olusturulmasi, uzman
goriisiiniin alinmasi, 6n deneme ve deneme uygulama asamalari izlenmistir.

Madde havuzunun olusturulmasi

Okul 6ncesi donemi ¢ocuklar igin Kitap Segim Ozyeterlik Olgegi, Ogrenci
Formunun gelistirilmesi ve psikometrik o6zelliklerinin belirlenmesi amaciyla
planlanan arastirma kapsaminda Oncelikle ilgili alanyazin ayrmtili bigimde
incelenmistir (Alkan-Ersoy ve Bayraktar, 2018; Bagci-Ayranci, ve Aytas, 2017,
Bayraktar ve Demiriz, 2017; Demircan, 2006; Gonen ve dig., 2014; Griffith ve dig.,
2008; Hsiao ve Chang, 2016; Koriik¢ti, 2012; Maltepe, 2009; Pekdogan, 2017;
Saracho ve Spodek, 2010; Sen, 2020; Tekin ve Tekin, 2006; Tezel-Sahin ve Tutkun,
2016; Turan ve dig., 2017). Ikinci asamada, Cocuk Gelisimi, Okul Oncesi
Ogretmenligi ve Bilgi ve Belge Yonetimi Boliimleri 3. ve 4. sinifa devam eden beser
6grenci, olmak tizere toplam 30 6grenci ile odak grup goriismeleri diizenlenmistir.
Alanyazin incelemesi ve odak grup gorlismeleri sonucunda kitap segmeye yonelik
kapsam gegerligi de dikkate alinarak madde havuzu olusturulmustur. Bu kapsamda
formda kullanilmak iizere 50 maddelik form hazirlanmistir. Alanda bu {i¢ boliimiin
Ogrencilerini iceren ¢aligmaya rastlanmamistir. Bu nedenle mezun olduktan sonra
okul dncesi egitim donemi ¢ocuklart ile yiiz yiize ¢alisacak olan gocuk gelisimciler,
okul 6ncesi 6gretmenleri ve kiitiiphane ¢alisanlar1 olarak goérev alacak bilgi ve belge
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yonetimi  6grencilerinin ¢ocuk kitaplart ile ilgili gorislerinin birlikte alinmast
calismanin degerini arttirmaktadir. Ayrica bu konuda yapilmig anket ve formlar olsa
da gecerlik ve giivenirlik galismasi yapilmig bir 6lgek bulunmamaktadir. Hazirlanan
bu olgcekle kitap se¢imi konusunda tim boyutlara yer verilerek bu kapsam daha
ayrmtili olarak ele alinmistir.

Uzman goriisiiniin alinmasi

Aragtirmacilar tarafindan yazilan maddelerin uygunlugunun ve ilgili kapsami1
Olciip Olgmediginin belirlenebilmesi amactyla Cocuk Gelisgimi Bolimii (3
akademisyen), Okul Oncesi Ogretmenligi (3 akademisyen), Bilgi ve Belge Boliimii
Ogretim Uyesi (2 akademisyen), Rehberlik ve Psikolojik Danigmanlik Boliimii (1
akademisyen) ve Egitimde Olgme ve Degerlendirme Anabilim Dali (1 akademisyen)
alaninda calisan toplam 10 akademisyenden uzman gorisii alinmig ve kapsam
gegerlik indeksleri hesaplanmistir.

Maddelerin kapsam gegerligini belirlemek amaci ile Lawshe (1975) yaklagimi
kullanilmistir. Maddelerin yeterli kapsama sahip olma diizeyini belirlemek amaciyla
kapsam gegerlik oran1 (KGO) kullanilmis olup, 10 uzman sayist dikkate alinmistir.
Degerlendirme sonucu minimum (kritik) deger 0.62 (p = .05 i¢in) olarak belirlenmistir
(Veneziano ve Hooper, 1997). Her bir madde i¢in hesaplanan KGO degerleri
incelenmis ve taslak formda bulunan 4 maddenin 0.62 degerinden diisiik olmas1
nedeniyle arastirmacilar tarafindan tekrar incelenmis ve uzmanlarin gerekgeleri uygun
goriilerek bu dort madde ¢ikartilmistir. Olgekte kalan 46 maddenin ortalama KGO
degeri almarak Slgegin geneline ait Kapsam Gegerlik indeksi (KGI) 0.86 olarak elde
edilmistir. Olgegin geneli icin hesaplanan KGI> 0.62 oldugu i¢in 46 maddeden
olusturulan nihai formun kapsam gecerligi istatistiksel olarak anlamlidir.

On deneme uygulamasi

Uzman goriisi ile dlgegin taslak bigiminde yer alan 46 maddenin anlasilabilirligini
ve uygulama siiresini belirlemek amactyla 6n deneme uygulamasi 30 lisans 6grencisi (her
bolimden 10’ar 6grenci) ile gergeklestirilmistir. Uygulama sonucunda 6lgekte yer alan
maddelerin anlasilir oldugu ve yaklasik olarak 10 dakikada tamamlandig belirlenmistir.

Deneme uygulamasi

Deneme uygulamasi kapsaminda 6grenci formunun O&rnekleminde 462
Ogrenciye ait veri ilizerinde analizler yapilmistir. Bununla ilgili ayrintili agiklamalar
veri analizi ve bulgular kisminda agiklanmustir.

Etik Kurul Karan

Arastirma Istinye Universitesi, 2021/B30 numarali Bilimsel Arastirma Projesi
kapsaminda Okul Oncesi Dénemi Cocuklar1 igin Kitap Secim Ozyeterlik Olgegi
Ogrenci Formu’nun ve Kiitiiphaneci Formununun Gelistirilmesi Giivenirlik ve
Gegerlik Calismas1 adli projeden iiretilmistir. Makalede sadece “Ogrenci Formu”
gegerlik ve giivenirlik sonuglart sunulmustur. Bilimsel Arastirma Projesi olarak
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hazirlanan bu ¢alisma Istinye Universitesi, Insan Arastirmalar1 Etik Kurulu,
15.09.2020 tarihi 94 nolu protokol ile etik kurulu tarafindan onaylanmustir.

Verilerin Analizi

Arastirma kapsaminda yapilan odak grup goriismeleri yaziya aktarilarak/metne
doniistiiriilerek betimsel ve igerik analizi teknikleri ile ¢oziimlenmistir. Olgeklerin
taslak formu akademisyenlerden alinanan uzman goriisleri Lawshe teknigi ile Kapsam
gecerlik oranlar1 ve kapsam gecerlik indeksi hesaplanmustir. Olgeklerin deneme
uygulamasiyla elde edilen veriler i¢in madde toplam korelasyonu, madde ayirt
ediciligi gibi madde istatistikleri hesaplanmigtir. Bir madde i¢in bu degerin genel
olarak 0.30°dan biiyiik olmasi beklenmektedir (Nurosis, 1994). Arastirmada toplanan
verilerin giivenirligine kanit sunmak amaci ile i¢ tutarliga dayali Cronbach Alpha
giivenirlik katsayisi raporlanmistir. Test tekrar test giivenirligi pandemi kosullari
nedeni ile iki uygulamanin yapilmasi i¢in uygun kosullarin saglanamamasindan
dolay1 hesaplanamamistir. Olgeklerin yap1 gegerligine kanit sunmak amaciyla, diger
bir deyisle 6l¢eklerin amaca uygun sekilde ¢alisip ¢alismadiginin belirlenebilmesi i¢in
Dogrulayict Faktor Analizi yontemi kullanilmistir. Bunun nedeni kitap se¢im
Olciitlerinin ilgili kuramda net olmasi, alanyazinda yer alan diger ¢aligmalarda buna
iligkin yeterli dlciitlerin net olmasidir (Demircan, 2006; Turla, 2018; Tiir ve Turla,
1999). Ancak bu arastirmada bu gostergelerle ilgili giivenilir ve gecerli bir 6lgegin
olmamasi arastirmanin ana odagini olusturmustur. Genellikle olgek gelistirme
caligmalarinda oncelikle Agimlayici Faktor Analizi tercih edilmektedir. Ancak
gelistirilen 6lgegin faktorleri ve yapisi ile ilgili kuramda net agiklanabildigi durumda
mevcut yapiyl test etmek amaciyla DFA kullanilabilmektedir. Bu durumda
arastirmact, bir dizi degisken i¢in temel yap1 hakkinda iyi ifade edilmis bir dizi kurami
degerlendirmek istediginde DFA kullanabilir. DFA modeli kurulurken arastirmaci,
faktor sayisint ve degiskenlerin faktorlerle nasil iligkili oldugunu 6nceden belirtir
(Matsunaga, 2010; Pohlmann, 2004). Aragtirma kapsaminda, DFA yapilirken ¢ok
degiskenli normallik varsayimi kontrol edilmis ve genel olarak ¢ok degiskenli
carpiklik ve basiklik degerlerinin normallikten sapma gosterdigi (Relative
Multivariate Kurtosis (RMK)= 1.30) gozlenmistir (Mardia, 1970). Bu amagla DFA
yapilirken normallikten sapmalarin oldugu durumlarda kullanilan Robust Maximum
Likelihood (MLR) kestirim yontemi kullanilmigtir. Arastirma kapsaminda DFA
modeli veri uyumunun test edilmesi amaciyla RMSEA, SRMR, CFI, NFI ve NNFI
gibi degerler raporlanmistir. Arastirma kapsaminda yapilan istatistiksel testlerin
anlmaliligin belirtmek i¢in 0.05 dikkate alinmistir.

Bulgular
Okul Oncesi Dénemi Cocuklar1 I¢in Kitap Secim Ozyeterlik Olcegi, Ogrenci
Formu gegerlik ve giivenirlik ¢alismasina iliskin bulgular, madde analizlerine ait
bulgular, yap1 gecerligine ait bulgular ve giivenirlik degerlerine ait bulgular olmak
iizere ii¢ boliimde sunulmustur.
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Madde Analizlerine Ait Bulgular

Arastirma kapsaminda gelistirilen Okul Oncesi Dénemi Cocuklari I¢in Kitap Segim
Ozyeterlik Olgegi, dis yap1 6zellikleri ve i yapi 6zellikleri ve bu 6zelliklerle iliskili toplam
9 alt boyuttan (resimleme, kitapta kullanilan malzeme, kitap boyutu, kitap agirligi, kitap
kapagi ve ciltleme, sayfa diizeni, tema, konu, kahramanlar, metin, dil ve anlatim)
olugsmustur. Bu siiregte odak grup goriismeleri ve ilgili alanyazin (Alkan-Ersoy ve
Bayraktar, 2018; Bagci-Ayranci ve Aytas, 2017; Bayraktar ve Demiriz, 2017; Demircan,
2006; Dowdall ve dig., 2020; Goénen ve dig., 2014; Hsio ve Chang, 2016; Koriikgii, 2012;
Liile, 2007; MacLean, 2008; Maltepe, 2009; Pekdogan, 2017; Santora, 2019; Sever, 2003;
Sen, 2020; Turan ve dig., 2017; Turla, 2018; Tir ve Turla, 1999; Weih, 2015) dikkate
alinarak ¢ocuk kitab1 se¢iminde etkili olan temel faktérler belirlenmis ve bu faktorlere
uygun maddeler yazilmistir. Madde se¢imi i¢in ilk olarak her bir alt boyut i¢in madde
istatistikleri hesaplanmigtir. Bu amagla madde toplam korelasyon degerleri ve ortalamalar
temel alinarak madde se¢imi yapilnustir. Tablo 1, 2, 3, 4, 5 ve 6’da Okul Oncesi Dénemi
Cocuklar1 i¢in Kitap Secim Ozyeterlik Olcegi dis yapi alt boyutlarina iliskin madde
istatistikleri sunulmustur. Tablo 1°de resimleme alt boyutuna ait madde istatistikleri
verilmisgtir.

Tablo 1
Resimleme Alt Boyutuna Ait Madde Istatistikleri

Diizeltilmis madde
toplam korelasyonu

>

Maddeler SS

M1. Cocuk kitaplarmdaki resim ve yazi oraninin
ne kadar olmasi gerektigini bilirim.

M2. Cocuklarin yaslarina uygun metin ve resim
iceren kitaplar segebilirim.

M3. Cocuk kitaplarindaki resimlerin metinle
uyumlu hareket icermesi gerektigi bilgisine 4.39 0.68 0.72*
sahibim.

M4. Cocuk kitaplarinda yer alan resimlerin
anlagilir ve gereksiz ayrintilardan 4.43 0.68 0.66*
armdirilmis olmasi gerektigini bilirim.

M5. Cocuk kitaplarinda okunan metin ile resmin
birbirine uygun olmas1 gerektigini bilirim.

M®6. Cocuk kitaplarinda yer alan resmin metni
yansitip yansitmadigini belirleyebilirim.

M7. Cocuk kitaplarinda resmedilen karakterin
hikaye i¢inde kendi karakteristik 424 0.69
ozellikleriyle uyumlu olmasi gerektigine dair ' '
bilgiye sahibim.

M8. Resimlerde kullanilan renklerin hikayenin
ozelligine gore degisebilecegi bilgisine 3.82 0.93 0.43*
sahibim.

*p< .05

3.93 0.86 0.51*

4.24 0.61 0.63*

4.56 0.59 0.69*

4.42 0.63 0.71*

0.63*
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Tablo 1°de goriildiigi iizere 6lgegin resimleme alt boyutunda toplam 8 madde
yer almaktadir. Besli likert olarak puanlanan bu maddelere ait ortalamalar 3.82 ile
4.39 arasinda degismektedir. Madde toplam korelasyonu dikkate alindiginda, tiim
maddelere ait madde toplam korelasyon degerlerinin 0.30 iizerinde oldugu ve
maddelerin ilgili alt boyutla uyumlu oldugu sonucuna ulagilmistir. Tablo 2’de kitapta
kullanilan malzeme alt boyutuna ait madde istatistikleri sunulmustur.

Tablo 2
Kitapta Kullanilan Malzeme Alt Boyutuna Ait Madde Istatistikleri
Maddeler 5 sS Diizeltilmis madde

toplam Kkorelasyonu

M9. Materyalli ¢ocuk kitaplarinda giivenlik
tedbirlerinin alinip alinmadigimni kontrol 3.97 0.87 0.60*
edebilirim.

M10. Cocuk kitaplarinda kullanilmasi
gereken kagidin 6zelliklerini bilirim.

M11. Cocuk kitaplarinda sagliga uygun hangi
boya malzemelerinin kullanilmasi 3.43 1.10 0.62*
gerektigini bilirim.

M12. Cocuk kitaplarinin yaninda sunulan
oyuncak, CD, DVD vb. materyallerin
hikaye icerigine uygun hazirlanmig
olmasina dikkat ederim.

*p< .05

3.67 1.04 0.65*

4.23 0.75 0.47*

Tablo 2’de goriildiigii tizere 6lgegin kitapta kullanilan malzeme alt boyutunda
toplam 4 madde yer almaktadir. Bu maddelere ait ortalamalar 3.43 ile 4.23 arasinda
degismektedir. Madde toplam korelasyonu dikkate alindiginda, tim maddelere ait
madde toplam korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt
boyutla uyumlu oldugu sonucuna ulasilmistir. Tablo 3’te 6lgegin alt boyutlarindan bir
digeri olan Kitap boyutuna ait madde istatistikleri sunulmustur.

Tablo 3
Kitap Boyutu Alt Boyutuna Ait Madde Istatistikleri
Maddeler % sS Diizletilmis madde
toplam korelasyonu
M13. Cocuklarin yaslara uygun farkl -
boyutlarda kitaplar se¢ebilirim. 4.26 0.73 0.84
M14. Cocuklarin gelisimine uygun farkli 424 073 0.87%

boyutlarda kitaplar secebilirim.

M15. Cocugun sayfalarini rahatga ¢evirip
resim okuyabilecegi farkli boyutta 4.39 0.63 0.68*
kitaplar secmem gerektigini bilirim.

*p< .05
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Tablo 3’te goriildiigii iizere 6lgegin Kitap boyutu alt boyutunda toplam 3 madde
yer almaktadir. Bu maddelere ait ortalamalar 4.24 ile 4.39 arasinda degismektedir.
Madde toplam korelasyonu dikkate alindiginda, tim maddelere ait madde toplam
korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu
oldugu sonucuna ulasilmigtir. Tablo 4’te kitap agirligi alt boyutuna ait madde
istatistikleri sunulmustur.

Tablo 4 .
Kitap Agirligi Alt Boyutuna Ait Madde Istatistikleri
Maddeler e sSS Diizeltilmis madde

toplam korelasyonu

M16. Cocuk kitaplarinin kag formadan

e e 311 1.08 0.55*
olusmasi gerektigini bilirim.
M17. Cocuklarin yaslarina uygun olarak
¢ocuk kitabimnin sayfa sayisina karar 3.85 0.87 0.59*
verebilirim.
M18. Bir ¢ocuk kitabinin ortalama agirlig 334 1.07 0.62%

hakkinda bilgi sahibiyim.

*p< .05

Tablo 4’te goriildiigii tizere 6lgegin kitap agirlig: alt boyutunda toplam 3 madde
yer almaktadir. Bu maddelere ait ortalamalar 3.11 ile 3.85 arasinda degigmektedir.
Madde toplam korelasyonu dikkate alindiginda, tiim maddelere ait madde toplam
korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu
oldugu sonucuna ulasilmigtir. Tablo 5°te kitap kapag: ve ciltleme alt boyutuna ait
madde istatistikleri sunulmustur.

Tablo 5
Kitap Kapag: ve Ciltleme Alt Boyutuna Ait Madde Istatistikleri
Maddeler e SS Diizeltilmis madde

toplam korelasyonu

M19. Cocuga kitab1 tanitmada kapagin 6nemli

*
bir yeri oldugu bilgisine sahibim. 442 0.66 0.46
M20. Cocuk kitaplarinda bulunmasi gereken -
dis kapak dzelliklerini bilirim. 4.02 0.92 0.84
M21. Cocuk .l.<1tap.1arm.da.1 bp!upmas1 gereken i¢ 389 096 0.83*
kapak 6zelliklerini bilirim.
M22. Cocuk kitab1 kapaklarinda hangi
materyallerin kullanilmasi gerektigini 3.66 1.03 0.79*
bilirim
M23. Cocuk kitaplarinin yaslara gore ciltleme 337 1.08 0.66%

Ozelliklerini bilirim.

*p< .05
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Tablo 5’te goriildiig tizere 6lgegin kitap kapagi ve ciltleme alt boyutunda
toplam 5 madde yer almaktadir. Bu maddelere ait ortalamalar 3.37 ile 4.42 arasinda
degismektedir. Madde toplam korelasyonu dikkate alindiginda, tiim maddelere ait
madde toplam korelasyon degerlerinin 0.30 {izerinde oldugu ve maddelerin ilgili alt
boyutla uyumlu oldugu sonucuna ulasilmistir. Tablo 6’da sayfa diizeni alt boyutuna
ait madde istatistikleri verilmistir.

Tablo 6
Sayfa Diizeni Alt Boyutuna Ait Madde Istatistikleri
Maddeler e sS Diizletilmis madde

toplam korelasyonu

M24. Cocuk kitaplarindaki yazi 6zelliklerini (harf
karakterleri, satir aralig1 vb.) bilirim.

M25. Cocuk kitaplarinda hangi yas aralig1 i¢in kag
harf biiyiikliigii (punto) kullanilmasi 3.56 1.05 0.70*
gerektigini bilirim.

M26. Cocuk kitaplarinda metin ve resmin ayri ayri
fark edilebilecek diizende olmasi gerektigini  4.12 0.76 0.53*
bilirim.

M27. Cocuk kitaplarinda noktalama isaretlerinin
dogru ve uygun bir sekilde kullanilmasi 4.07 0.85 0.59*
gerektigini bilirim.

3.67 1.06 0.69*

*p< .05

Tablo 6’da goriildiigii tizere 6l¢egin sayfa diizeni alt boyutunda toplam 4 madde
yer almaktadir. Bu maddelere ait ortalamalar 3.56 ile 4.12 arasinda degismektedir.
Madde toplam korelasyonu dikkate alindiginda, tim maddelere ait madde toplam
korelasyon degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu
oldugu sonucuna ulagilmistir. Tablo 7, 8 ve 9’da kitap se¢im 6zyeterligi 6lgegi i¢ yap1
alt boyutlarma iliskin madde istatistikleri sunulmustur. Olgegin ic yap1 alt
boyutlarindan biri olan tema alt boyutuna ait madde istatistikleri Tablo 7’de
verilmistir.

Tablo 7
Tema Alt Boyutuna Ait Madde Istatistikleri

Maddeler e SS Diizeltilmis madde
toplam korelasyonu

M28. Cocuk kitaplarinda temanin nasil ifade
edilmesi gerektigini bilirim.

M29. Cocuk kitaplarinda temanin metin igerisinde
her ¢ocuk i¢in dogru algilanir olmasi 4.16 0.73 0.63*
gerektigini bilirim.

M30. Cocuk kitabimin temasinin nasil olmast
gerektigi hakkinda bilgiye sahibim.

3.92 0.89 0.72*

3.99 0.82 0.76*

*p< .05
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Tablo 7°de goriildiigii lizere 6lgegin tema alt boyutunda toplam 3 madde yer
almaktadir. Bu maddelere ait ortalamalar 3.92 ile 4.16 arasinda degismektedir. Madde
toplam korelasyonu dikkate alindiginda, tiim maddelere ait madde toplam korelasyon
degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu oldugu
sonucuna ulagilmigtir. Tablo 8’de konu alt boyutuna ait madde istatistikleri
sunulmustur.

Tablo 8
Konu Alt Boyutuna Ait Madde Istatistikleri
= Diizeltilmis madde
Maddeler X SS toplam korelasyonu
M31. Qom.:uk kltagl.anind.a.hangl kopularln daha fazla 3.96 089 0.58*
ilgi ¢ekecegi bilgisine sahibim.
M32. Cocuk kitaplarinda yer almamasi gereken 3.99 086 0.53*

kalip yargilar bilirim.

M33. Cocuk kitaplarinda segilen konularin iyi insan
olma o6zellikleri, kiiltiirel farkliliklara saygi,
dogay1 ve canlilari koruma, sevgi ve 4.45 0.63 0.61*
paylasmanin 6nemi gibi konular1 igermesi
gerektigini bilirim.

M34. Cocuk kitaplarinin ¢ocugun kendisi ve yakin
¢evresinden baglayarak daha uzak konulara 4.08 0.88 0.58*
gore secilmesi gerektigini bilirim.

M35. Merak duygusu uyandiracak, eglendirici,
¢ocugu siirpriz sonuglara gotiirecek ¢ocuk 4.34 0.68 0.64*
kitaplar1 secebilirim.

M36. Ozel durumlarla ilgili konular (&liim,
bosanma, yeni bir kardesin gelmesi vb.)

*
iceren kitaplar1 yas gruplarina gore dikkatle 4.29 0.74 0.66
segmem gerektigini bilirim.
M37. Ozel gereksinimli ¢ocuklari anlatan kitaplar 416 0.85 0.54%

secmem gerektigini bilirim

*p< .05

Tablo 8’de goriildiigi tizere 6l¢egin konu alt boyutunda 7 madde yer almistir.
Bu maddelere ait ortalamalar 3.96 ile 4.45 arasinda degismektedir. Madde toplam
korelasyonu dikkate alindiginda, tim maddelere ait madde toplam korelasyon
degerlerinin 0.30 iizerinde oldugu ve maddelerin ilgili alt boyutla uyumlu oldugu
sonucuna ulasilmistir. Tablo 9°da kahramanlar, metin, dil ve anlatim alt boyutuna ait
madde istatistikleri sunulmustur.
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Tablo 9

Kahramanlar, Metin, Dil ve Anlatim Alt Boyutuna Ait Madde Istatistikleri

Maddeler _ sS Diizletilmis madde
X toplam korelasyonu

M38. Cocuk kitaplarindaki kahramanlarin
seciminde dikkat edilmesi gereken 4.20 0.76 0.67*
ozellikleri bilirim.

M39. Cocuk kitaplarinda yas gruplarina gore
kullanilmasi gereken kahraman sayisini 3.61 1.06 0.67*
bilirim.

M40. Cocuk kitaplarinin metin 6zelliklerinin nasil
olmasini gerektigini bilirim.

M41. Bir konu ve ana fikrin yer aldig1 ¢ocuk
kitaplarim kag yastan itibaren tercih etmem  3.71 0.94 0.70*
gerektigini bilirim.

M42. Cocuk kitabinda kullanilan dil 6zellikleri

3.85 0.93 0.79*

*
hakkinda bilgi sahibiyim. 3.99 0.81 0.77
M43. Cocuk kitaplarinda anlatimin nasil olmasi 414 076 0.74*
gerektigini bilirim. ' ' '
M44. Cocuk kitaplarinda yer alan ciimlelerin %
yapist hakkinda bilgi sahibiyim. 3.92 0.85 0.77
M45. Cocuk kitaplarinda kullanilan sozciiklerin
seciminde nelere dikkat edilmesi gerektigini  4.11 0.77 0.75*
bilirim.
M46. Kitaplarda ¢cocuklarin sdzciik dagarcigi ve
dinledigini anlama becerilerini 429 0.68 0.61*

destekleyebilecek nitelikte metinlerin olmast
gerektigini bilirim.

*p< .05

Tablo 9’da gortldigi tizere 6lgegin “kahramanlar, metin, dil ve anlatim” alt
boyutunda toplam 9 madde yer almaktadir. Bu maddelere ait ortalamalar 3.61 ile 4.29
arasinda degismektedir. Madde toplam korelasyonu dikkate alindiginda, tiim
maddelere ait madde toplam korelasyon degerlerinin 0.30 iizerinde oldugu ve
maddelerin ilgili alt boyutla uyumlu oldugu sonucuna ulasilmustir.

Gegerlik

Aragtirma kapsaminda gelistirilen Okul Oncesi Dénemi Cocuklar i¢in Kitap
Secim Ozyeterlik Olgegi’nin faktdr yapisini ortaya ¢ikarmak amaciyla dogrudan DFA
yapilmigtir. Buradan hareketle arastirma kapsaminda dis yapi1 ve i¢ yap1 olmak iizere
genel iki boyut ve boyutlara ait toplam 9 alt boyutla kurulan 6l¢gme modelinin veri
uyumu test edilmistir. Okul Oncesi Dénemi Cocuklar I¢in Kitap Secim Ozyeterlik
Olgegi, Ogrenci Formu’na iliskin yol diyagrami, faktor yiikleri ve hata varyanslari
Sekil 1°’de sunulmustur.
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Sekil 1
DFA Modeline Iliskin Faktor Yiikleri ve Hata Varyanslart

0.57

Chi-Square=3405.02, 4f=977, F-wvalue=0.00000, RMSEA=0.073
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Sekil 1°de goriildiigii iizere dlgekte yer alan 46 madde ile kurulan DFA modeline
iliskin standardize edilmis regresyon katsayilarinin (faktor yiikleri) 0.49 ile 0.95
arasinda ve hata varyanslari ise 0.10 ile 0.76 degismektedir. Tiim bu katsayilar 0.05
diizeyinde anlamlidir. Her bir madde i¢in faktor yiikii degerlerin 0.32°nin dstiinde
olmas1 model veri uyumu i¢in yeterli kabul edilmektedir (Tabachnick ve Fidel, 2013).
DFA modelinde kurulan modelde hata varyanslari ile iligkili olan M4-M5 ve M24-
M35 arasinda modifikasyon (hatalar arasi iligki) yapilmistir. Bu maddeler igin ortitk
yapi tarafindan agiklanmayan varyanslari iligkilidir. Yani bu maddelerin hata
varyanslari iligkilidir. DFA modelinin model veri uyumuna ait degerler Tablo 10°da
verilmistir (Forza ve Filippini, 1998; Schermelleh-Engel ve dig., 2003).

Tablo 10

DFA Model Veri Uyumu Olgiitleri

Uyum 0l¢iisii %gfﬁ:rlt Iyi diizey uyum Kabul edLl;:B;:]lr diizey
x2/sd 3.49 0<y%sd<2 2<y%sd <5
RMSEA 0.07 0<RMSEA <0.05 0.05<RMSEA <0.08
SRMR 0.08 0 <SRMR <0.05 0.05 < SRMR <0.010
CFlI 0.97 0.97 <CFI<1.00 0.95 <CFI1<0.97
NFI 0.96 0.95 <NFI<1.00 0.90 <NFI<0.95
NNFI 0.97 0.97 <NNFI <1.00 0.95 < NNFI<0.97

Forza, C., & Filippini, R. (1998). TQM impact on quality conformance and customer satisfaction: a causal
model. International Journal of Production Economics, 55(1), 1-20.

Tablo 10°da goriildiigi iizere 6lgekten elde edilen Slglimler i¢in kurulan DFA
modelinde 2/ sd= 3.49 olarak elde edilen deger kabul edilebilir diizeydedir. Benzer
sekilde RMSEA ve SRMR degerlerin 0,08’den kiigiik ve kabul edilebilir diizeyde
oldugu goriilmektedir. CFI, NFI ve NNFI degerleri 0.95’in {izerindedir ve iyi diizeyde
uyum gostermistir. Elde edilen tiim bulgular beraber degerlendirildiginde, 6l¢ekten
elde edilen 6l¢iimlerin ve bu sonuglara dayali olarak yapilacak ¢ikarimlarin gegerli
oldugu sonucuna ulasilmistir.

Giivenirlik

Aragtirma kapsaminda Okul Oncesi Dénemi Cocuklar1 Igin Kitap Secim
Ozyeterlik Olgeginin Ogrenci Formunun geneli ve alt boyutlarindan elde edilen
Olciimlerin giivenirlikleri i¢in Cronbach Alpha degerleri hesaplanmig ve Tablo 11°de
verilmigtir.
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Tablo 11
(?lcegin Geneli ve Alt Boyutlardan Elde Edilen Ol¢me Sonuclarinin Giivenirligine
1liskin Cronbach Alpha Degerleri

Olgek Alt Olgekler Madde Cronbach Alpha

Sayist (o)
Resimleme Ozellikleri 8 0.86
Kitapta Kullanilan Malzeme 4 0.77
Kitap Boyutu 3 0.89
Dis Yap1  Kitap Agirhig 3 0.75
o Kitap Kapag: ve Ciltleme 5 0.88
Okul Once.s1.Dor}em1 Sayfa Diizeni 4 0.81
Coc_uklgrl I¢in Kltap Dis Yapi Geneli
Secim Ozyeterlik 1s Yap1 Geneli 27 0.95
Olgegi Tema 3 0.84
‘ Konu 7 0.83
I¢ Yap1  Kahramanlar, Metin, Dil ve 9 0.92
Anlatim
I¢ Yap1 Geneli 19 0.94
Olgegin Geneli 46 0.97

Tablo 11°de goriildiigii iizere, Olcegin geneline ait giivenirlik katsayist 0.97
olarak elde edilmistir. Bu deger Olcekten elde edilen 6lgiimlerin yiiksek diizeyde
giivenilir oldugunu gdstermektedir. Olgegin alt boyutlar1 dikkate alindiginda
glivenirlik katsayis1 degerlerinin 0.70’ten yiiksek oldugu, diger bir deyisle iyi diizeyde
bir giivenirlige sahip oldugu goériilmektedir (George ve Mallery, 2016).

Tartisma, Sonu¢ ve Oneriler

Bu arastirmada, Cocuk Gelisimi Boliimii, Okul Oncesi Egitim Programi ve Bilgi
ve Belge Yonetimi Boliimii’nde okuyan lisans 6grencilerinin okul oncesi donemi
cocuklart i¢in kitap se¢me 6z yeterliliklerini belirlemeye yonelik 6zgiin bir 6lgegin
gelistirilmesi amaglanmigtir. Bu amag dogrultusunda 6ncelikle alanyazin incelemesi
yapilmigtir. Okul Oncesi ¢ocuk kitaplarina yonelik alan yazinda yapilan ¢alismalar
incelendiginde daha ¢ok anketlerin kullanildigi (Montag ve dig., 2015; Santora, 2019;
Sawyer, 2009) goriilmektedir. Bilgi ve Belge alan yazininda ise okul dncesi gocuklart
icin kitabi se¢imine yonelik arastirmalara rastlanmamistir. Bu alanda daha ¢ok
kiitiiphanelerin 6nemi, okuma ve yazmaya becerilerinin gelisiminde kiitiiphanelerin
katkilarina yonelik aragtirmalarin (Tepeli ve Arici, 2012; Yilmaz ve Ekici, 2011)
yapildig1 goriilmistiir. Ayrica ¢ocuk kitaplarinin se¢imi ile ilgili lisans 6grencilerine
yonelik bir 6lgegin bulunmadigi da goze ¢arpmaktadir. Calismanin bu yoniiyle alana
katk1 saglayacagi diisiiniilmektedir.

Olgek gelistirme ¢alismalarmin hazirlik asamasinda odak grup gériismelerinden
yararlanilabilir. Bu ¢alismada odak gruplarin belirlenmesinde homojen 6rnekleme
yontemi kullanilmistir. Homojen ornekleme yonteminde, benzer 6zelliklere sahip
bireyleri bir araya getirerek kii¢iik belirgin bir alt grup (en uygun-optimum kisi sayist
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6-12 kisi) olusturmaya olanak tanir (Sencan, 2005; Yildirim ve Simgek 2006). Bu
noktadan hareketle Cocuk Gelisimi ve Okul Oncesi Ogretmenligi Lisans Programinda
6grenim goren “Cocuk Edebiyati” dersi alan 3. ve 4. simif 6grencileri ile Bilgi ve Belge
Boliimii’nde bu dersi segmeli olarak alan 6grencilerle farkli oturumlarda odak grup
goriigmeleri yapilmistir. Odak grup goriismeleri ve ilgili alanyazin incelemesi
sonucunda 50 maddelik madde havuzu olusturulmustur. Olusturulan Slgek taslagi
alanda uzman olan 10 akademisyenin goriisiine sunulmus, uzman gorisleri
dogrultusunda gerekli diizeltmeler yapilarak gereksiz goriilen 4 madde Olgekten
cikarilmgtir.

Okul 6ncesi dénemi gocuklari igin Kitap Secim Ozyeterlik Olgegi (OCKSO),
kitaplarin dis yap1 6zellikleri ve i¢ yap1 6zellikleri olmak iizere iki genel boyut ve bu
genel boyutlarin altinda yer alan toplam 9 alt boyuttan olugmaktadir. Kitabin dis yap1
ozellikleri resimleme, kitapta kullanilan malzeme, Kitap boyutu, kitap agirlig, Kitapta
kapak ve ciltleme ve sayfa diizeni olmak iizere 6 alt boyut, kitabin i¢ yap1 6zellikleri
ise tema, konu ve kahramanlar, metin, dil ve anlatim olmak tizere 3 alt boyut
icermektedir. Besli likert olarak puanlanan Sl¢egin dis yapr alt boyutlarina iliskin
madde istatistikleri incelendiginde, alt boyut maddelerine ait ortalamalarin genel
olarak 3.11 ile 4.42 arasinda, i¢ yapi alt boyut maddelerine ait ortalamalarin ise 3.61
ile 4.45 arasinda degistigi belirlenmistir. Madde toplam korelasyonu dikkate
alindiginda, hem dis yap1 hem de i¢ yap1 alt faktorlerinde tiim maddelere ait madde
toplam korelasyon degerlerinin 0.30’un tizerinde oldugu belirlenmis ve maddelerin
ilgili alt boyutla uyumlu oldugu sonucuna ulasilmistir (Nurosis, 1994).

Gelistirilen 6l¢egin yap1 gegerligini belirlemek tizere dogrudan Dogrusal Faktor
Analizi (DFA) uygulanmistir. DFA’nin kullanilma nedeni ise kitap se¢im olgiitlerinin
alanyazinda agik ve net bir bigimde belirtilmis olmasidir. Yapilan ¢esitli ¢alismalarda
cocuk kitaplarinin 6zellikleri dis yap1 ve i¢ yapir ozellikleri seklinde gruplanarak
sunulmustur. Ancak bu ¢aligmalarda 6lgme araglari olarak genellikle arastirmacilar
tarafindan gelistirilen anket ya da kontrol listeleri kullanilmistir. Ornegin Gonen ve
dig. (2014), 0-3 yas cocuklarina yodnelik resimli ¢ocuk kitaplarinin 6zelliklerini
inceledikleri calismada belirlenen kitaplari incelemek amaciyla kontrol listesi
kullanmislardir. Kontrol listesinde, incelenen resimli kitaplar1 fiziksel 6zellikleri
acisindan resimleme, boyut, malzeme tiirii ve ciltleme, yazi 6zellikleri, icerik (i¢ yap1)
Ozelliklerinden ise konu, dil, tema, anlatim 6zelliklerine iliskin maddeler yer almistir.
Weih (2015), ¢alismasinda okul oncesi donem c¢ocuklarina yoénelik kitap se¢im
olgiitlerinde 6ncelikli olarak kitap tiirlerini (hikaye kitaplar1 ve bilgilendirici kitap) ele
almigtir. Buna ek olarak hikaye kitab1 se¢iminde, hikayenin gegtigi ortam, hikayede
islenen sorun ya da ¢atigma, konu ve olaylar ve karakter 6zelliklerini; bilgilendirici
kitap se¢iminde ise kitap igerigi, yaraticilik, resimleme, anlatim ve basim 6zelliklerini
olgiit olarak belirlemistir. Yiikselen ve dig. (2016) ise okul 6ncesi egitimcilerin gocuk
kitab1 segerken dikkate aldiklar1 6lgiitleri belirlemek amaciyla anket kullanmislardir.
Kullanilan ankette kitabin fiziksel ve igerik ozellikleri, ¢ocugun gelisim diizeyine
uygunlugu ve ¢ocuk kitab tiirleri seklinde kategorilendirilmistir.
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Bu c¢alismada, Okul Oncesi Donemi Cocuklari I¢in Kitap Secim Ozyeterlik
Olgeginde yer alan 46 madde ile kurulan DFA modeline iliskin standardize edilmis
regresyon katsayilarinin (faktor yiikleri) 0.49 ile 0.95 arasinda ve hata varyanslarinin
0.10 ile 0.76 arasinda degistigi belirlenmistir. Tiim bu katsayilar 0.05 diizeyinde
anlamlidir. Her bir madde i¢in faktor yiikii degerlerin 0.32’nin iistiinde olmasi, model
veri uyumu i¢in yeterli oldugunu gostermektedir (Tabachnick ve Fidel, 2013).
Olgekten elde edilen dlgiimler icin kurulan DFA modelinde %%/ sd= 3.49 olarak elde
edilmistir. Bu deger kabul edilebilir diizeydedir. Benzer sekilde RMSEA ve SRMR
degerlerinin 0.08’den kii¢lik ve kabul edilebilir diizeyde oldugu goriilmektedir. CFI,
NFI ve NNFT degerleri 0.95’in iizerinde iyi diizeyde uyum gostermistir. Elde edilen
tim bulgular beraber degerlendirildiginde, 6l¢ekten elde edilen 6lgiimlerin ve bu
sonuglara dayali olarak yapilacak ¢ikarimlarin gegerli oldugu sonucuna ulasilmistir.

Arastirma kapsaminda Okul Oncesi Dénemi Cocuklar1 I¢in Kitap Segim
Ozyeterlik Olgegi, Ogrenci Formu’nun geneli ve alt boyutlarindan elde edilen
Olglimlerin giivenirligini belirlemek iizere yapilan Cronbach Alpha degerleri
gergevesinde Olgegin geneli i¢in giivenirlik katsayisi 0.97 olarak belirlenmistir. Bu
deger de Olgekten elde edilen olglimlerin yiiksek diizeyde giivenilir oldugunu
gostermektedir. Olcegin alt boyutlar1 dikkate alindiginda ise giivenirlik katsayisi
degerleri 0.70°ten yiiksek oldugu i¢in 6l¢egin alt boyutlarinin da iyi diizeyde giivenilir
oldugunu gostermektedir (George ve Mallery, 2016).

Aragtirma kapsaminda elde edilen tiim bulgular beraber degerlendirildiginde
giivenirlik ve gecerlik calismasi yapilan Okul Oncesi Donemi Cocuklari igin Kitap
Se¢im Ozyeterlik Olgegi’nin, Ogrenci Formu’nda yer alan maddelerin 6grenciler icin
gegerli ve giivenilir dlglimler yaptigt; 6lgekten elde edilen dlglimlerin ve bu sonuglara
dayali olarak yapilacak ¢ikarimlarin gegerli ve giivenilir oldugu sonucuna ulagilmistir.
Arastirmada psikometrik 6zellikleri belirlenen okul Oncesi dénemi g¢ocuklari igin
Kitap Secim Ozyeterlik Olgegi (OCKSO) besli likert tipinde puanlanan 46 maddeden
olusmaktadir. Olgekten almabilecek en diisiik puan 46, en yiiksek puan da 230°dur.
Olgekte ters puanlanan madde yer almamaktadir. Her bir alt boyut ve dlgegin geneli
i¢in alinan yiliksek puan, 6z yeterlik diizeyinin yiiksek oldugunu gdstermektedir.

Arastirma kapsaminda gelistirilen 6l¢ek dig yap1 ve i¢ yapt olmak iizere iki genel
boyut ve 9 alt boyuttan olusmaktadir. Olgekte yer alan dis yapi alt boyutlari
resimleme, kitapta kullanilan malzeme, kitap boyutu, kitap agirligi, kitapta kapak ve
ciltleme ve sayfa diizeni, i¢ yap1 alt boyutlar1 ise tema, konu ve kahramanlar, metin,
dil ve anlatim olarak belirlenmistir. Alanyazinda yapilan ¢alismalar incelendiginde
Maltepe (2009), Tiirkge Ogretmenligi Boliimii 6grencilerinin gocuk kitabi segebilme
yeterliklerini inceledigi ¢aligmada; 6grencilerin kitabi secerken kitaplarin gorsel
Ogelerine (Ozellikle resimlere), basim, yazi karakteri ve punto biiyiikliigline dikkat
ettiklerini belirlemistir. Tezel-Sahin ve Tutkun (2016) okul 6ncesi donemde ¢ocugu
olan anne babalarin kitap se¢iminde dikkat ettikleri 6l¢iitleri inceledikleri ¢alismada
ise annelerin ¢ogunlukla ¢ocuklarina kitap secerken yaslarina ve kitabin igerigine
dikkat ettiklerini belirlemiglerdir. Bayraktar ve Demiriz (2017) ogretmenlerin
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cocuklar i¢in kitap secerken kitabin dig yapr 6zelliklerinden kapak ve ciltleme,
kullanilan malzeme, sayfa diizeni, resimleme ve boyut, i¢ yap1 dzelliklerinden ise dil
ve anlatim, konu ve kahraman o6zelliklerine yer verdiklerini ortaya koymuslardir.
Colaklar (2019) kiitiiphanede bulunan okul dncesi donem ¢ocuk kitaplarinin dis yap1
ozelliklerini incelemislerdir. Aragtirmada kiitiphanede bulunan kitaplarin ¢ogunu
okumanin kolay ve 30 sayfadan az, resimli, kuse kagit ve karton kapakli oldugu, az
sayida kitabin ise bez ciltli, bigim ¢izgili ve diiz metin siitunlu oldugunu belirlemistir.
Anil-Yilmaz ve Yilmaz (2021) kitaplarin dig ve i¢ yap1 6zelliklerinin 0-7 yas arast
cocuklarin kiitiiphaneden resimli ¢ocuk kitabini1 6diing alma sayisindaki etkisini
incelemislerdir. Aragtirma sonunda resimli kitaplar1 6diing almada kitaplardaki basim
bilgisi, kitap boyutu ve kitabin {izerinde yas grubu bilgisinin bulunmasinin etkili
olmadigi bulunmustur. Kitap 6diing alma sayisinda resimli kitaplarin 6zgiin ya da
ceviri olmasi, kapak gorsellerinin ilgi ¢ekici, igerigini (konuyu) yansitmasi ve resim
ve metin orani uygunlugu, cocugun gelisim diizeyi, ilgi ve gereksinimlerine uygun
olmasi 6diing alma sayisinda etkili oldugunu belirlemislerdir. Alanyazindaki
aragtirmalardan elde edilen sonuglar da dikkate alindiginda okul 6ncesi donemi
cocuklart i¢in Kitap Secim Ozyeterlik Olgegi’nden elde edilen veriler ile uyumludur.

Arastirmada ulagilan sonuglar baglaminda, lisans 6grencilerinin resimli ¢ocuk
kitabr secimlerine yonelik farkindalik kazandiran dlgeklerin yayginlastirilmasi ile
“Cocuk Edebiyati” alaninda iiniversitelerdeki zorunlu ve se¢gmeli derslerin igerikleri
zenginlestirilebilecegi diisiiniilmektedir. Cocuklara yonelik kitaplarin hazirlanma
siireglerinde de bu olgeklerdeki Olgiitler dikkate alinarak daha nitelikli ve amaca
yonelik tirlinler hazirlanabilir.

Bu aragtirma kapsaminda gegerlilik ve giivenlik caligmast yapilan 6lgek
kullanilarak farkli tniversitelerde 6grenim goren c¢ocuk gelisimi, bilgi ve belge
yonetimi boliim dgrencileri ve okul dncesi 6gretmen adaylarinin ¢ocuklar igin kitap
secim 0z yeterlik diizeyleri belirlenebilir. Yine benzer sekilde okul dncesi ¢cocuklari
i¢in kitap se¢im dzyeterlik dlgeginin 6gretmen formu ve aile formu da gelistirilebilir.
Ayn1 zamanda gelistirlen bu 6l¢ek okul dncesi diizeyde yazilan bir ¢ocuk kitabinin
tagimasi gereken nitelikleri icerdiginden dolay1 yeni yazilacak ¢ocuk kitaplari i¢in yol
gosterici bir rehber olarak da kullanilabilir.
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