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Orgiin egitimde farkli yas gruplarinda zorunlu ya da segimlik bir ders olarak okutulan
dramayn iiniversite ogrencileri farkli nedenlerle secmektedir. Drama, farkl fakiiltelerde
ve farkli boliimlerde egitim alan tiniversite grencilerinin kiiltiir ve sanat konusunda
kendilerini gelistirdikleri derslerden biridir. Bu arastrmada drama dersi alan
tiniversite dgrencilerinin dramayt nasil tammladiklarini, drama dersini se¢melerinin
nedenlerini ve ders konusundaki beklentilerini belirlemek ama¢lanmaktadir. Temel
nitel aragtirmanin kullanildigr ¢alismada 115 tiniversite 6grencisine amagli 6rneklem
voluyla ulasilmistir. Aragtirmada veriler “Se¢meli Drama Dersi Hazirbulunuslugu
Belirleme Formu” ile toplanmis, verilerin ¢oziimlenmesinde betimsel analiz
kullanmilnmistir: Arastirma sonuglarina gorve katilimcilar dramayr genellikle tiyatro ile
iliskilendirmisler, dramanin tiyatro ya da tiyatronun bir dali oldugunu ifade etmislerdir.
Katilimcilarin drama dersini, gelisimlerine katki saglamast (okuduklary béliime, farkl
vonlerini kegfetmeye, eglenmeye, merak etmeye), sanata ve sahne sanatlarina ilgi
duymalanr, tiyatro ve drama konusunda kendilerini gelistirmek amaciyla segtikleri
goriilmiistiir. Kattlimcilarin dersten beklentileri farkli gelisim alanlarinda (iletigim
becerileri, dzgiiven, farkll bakis agilari, yaraticilik, hayal giicii, empati, sosyallesme,
eglenme, rahatlama, kendini kesfetme), tiyatroda (oyunculuk, tiyatro kurami bilgisi,
sahneleme, dramatik yazarlik, oyun metinleri okuma, yeni bakis agilart kazanma) ve
dramada (alan bilgisi, dogaclama becerisi) gelisim saglamaktir. Arastirma sonuglar
g0z oniinde bulundurularak drama dersi igeriklerinin iiniversitelerde daha iyi
tanitilmasi, drama konusundaki kavram yanilgilarini ortadan kaldiracak ¢alismalar
vapilmasi ve ogrencilerin drama dersini bu dogrultuda se¢meleri onerilmektedir.
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Giris

Dramanin en 6nemli amaglarindan biri, ger¢cek yasama iliskin sorunlari rol oynamaya,
dogaclamaya dayali bicimde ele alarak sanatsal bir tartisma ortami sunmasidir. Katilimeilar,
dramanin kendilerine sunmus oldugu araglarla giivenli bir ortamda etkilesime girerek toplumdaki
farkli rolleri deneyimler ve insan olmanin anlamini ¢ok boyutlu bir bi¢imde arastirma firsati bulurlar
(Thorkelsdottir, 2016). Katilimeilarin farkli rollere girerek dramatik bir kurgu igerisinde karsilastiklar
bir sorunla, gizemle, yolculukla, arastirma ya da kriz durumuyla ytizlestikleri (Bolton, 2007) drama
siireci llkemizde yaratici drama, egitimde drama olarak da anilmaktadir. Drama g¢aligsmalari bir
egitmen esliginde yiritiilir, katilimcilarin 6nceki yagantilarindan yola ¢ikilarak dersin amacina
uygun olarak tasarlanmig bir mekanda, grubun hazirbulunusluguna uygun olarak belirlenmis konu,
iyi tasarlanmis bir plan esliginde uygulanir (Adigiizel, 2019).

Tiirkiye’de farkl yas gruplariyla, cesitli gelisim 6zelliklerine sahip katilimcilarla 6rgiin ve
yaygin egitim kapsaminda drama ¢alismalar1 yapilmaktadir. Drama bazen bir amag (disiplin) olarak
katilimcilarin ya da &grencilerin becerilerine odaklanir, onlarm yaraticiliklarini gelistirmek ya da
dramayayonelik konulari (rol, dramatik kurgu, drama teknikleri vd.) islemek amaciyla kullanilir. Bazen
de bir ara¢ (yontem) olarak bir dersin konularini anlatmak, belirlenen kazanimlar gergeklestirmek
amaciyla ise kosulur. Dramanin her iki boyutu da tiim drama derslerinde bir 6grenme sarmali (Bowell
ve Heap, 2019) olusturacak bigimde yer alir. Y6ntem boyutu, drama dersinin egitsel; disiplin boyutu
ise sanat formu 6zelligine karsilik gelir. Drama ¢alismalari rol oynamay1 ve dogaclamay1 temel alir,
estetik bir siire¢ olarak kendini var eder. Dramanin 6zlinli yansitan bu sanatsal kaygi, katilimeilarin
ve drama egitmeninin yaratici bir bi¢imde siirece dahil olmalarini saglar.

Tiirkiye’de temel egitim diizeyinde gerceklestirilmis tiim drama ¢aligmalarin1 akademik
basariya, kalic1 6grenmeye, tutum, beceri ve deger gelistirmeye etkisi tizerinden degerlendiren bir meta-
analiz galigmasi dramanin etkili bir yontem oldugunu ortaya koymaktadir (Yildirim, 2021). 1980’li
yillarin basindan bu yana drama, Tiirk egitim sistemi igerisinde okul dncesinden yiiksekdgretime
kadar bir¢ok diizeyde zorunlu ve se¢meli ders haline gelerek 6nemli bir yer edinmistir (Adigiizel ve
Metinnam, 2021). Bu derslerden bir kismu {iniversitelerin farkli fakiiltelerinde yiiriitiilmektedir.

Universitelerdeki  drama  dersleri, farkli  gereksinimleri karsilamak  amaciyla
gerceklestirilmektedir. Ogretmen yetistiren kurumlar olan egitim fakiiltelerinde zorunlu ve segmeli
bir ders olarak yer alan dramanin daha ¢ok yontem boyutuna, 6gretmen adaylarinin mesleki
becerilerini gelistirmek amaciyla odaklanilir. Diger taraftan, 2547 sayili Yiiksekogretim Kanunu’nun
5. Maddesi’nin (1) bendi kapsaminda ag¢ilan segmeli giizel sanatlar dersleri igerisinde yer alan drama,
tiim Uiniversite 0grencilerinin kigisel ve mesleki gelisimlerine katki saglamay1 amaglamaktadir.

Hem se¢meli hem de zorunlu drama derslerinde, rol oynamaya ve dogaclamaya dayali
canlandirma c¢alismalart gergeklestirilirken gereksinim duyulduk¢ca oyunlardan ve fiziksel
etkinliklerden yararlanilir. Bu derslerde 6grenciler belirli konular1 6grenme amagli ele alirlar ve
dramanin sanat formuna iliskin bilgi edinirler. Bu nedenle s6zii edilen derslerde egitsel ve sanatsal
anlamda bir planlama gerceklestirilir. Ozellikle drama gibi 6grenen merkezli, yontem oldugu kadar
sanat formu Ozelligi tasiyan bir disiplinin ise kosulmasi daha yaratici, estetik 6grenmeye agik ve
Ogreneni 0zne kilan bir planlama anlayisina gereksinim duymaktadir. Estetik 6grenme, yalnizca
Ogrenenin etkin katilimini saglayan, duyusal deneyim ve hayal kurmak i¢in olanaklar sunan,
risk almaya acgik bir planlama ile miimkiin olabilir (Uhrmacher, 2009). Drama dersleri, drama
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O0gretmeninin ve katilimcilarin dogaclama temelinde birlikte insa ettikleri bir dramatik kurguya
dayandigi i¢in 6grenme hedefine giden yol tek bir hattan olugsmaz. Bu nedenle, 6gretmenin giivenli
alandan c¢ikip risk almasi gerekmektedir. Risk almak, 6grenenin katkisini planlama siirecine dahil
edebilmek, 6greten ve dgrenen arasinda kurulan iligskiyi geleneksel kaliplarin digina ¢ikarmak igin
gerekli olan bir drama 6gretmeni 6zelligidir (Taylor ve Warner, 2006; Taylor, 2020). Bu baglamda,
drama siirecleri i¢in alisageldik bir planlamadan ¢ok &grenenin ilgilerini, beklentilerini dogrudan
siirece dahil eden, masa basinda degil sahada olusan, yasayan, 6grenenle bulustugunda sinanan
ve tamamlanan (McConnell, Conrad ve Uhrmacher, 2020), dgreten ile 6grenenin diyaloguna ve
bir seyin anlamini birlikte arastirmasina dayali diyalojik (John, 2007) bir planlama anlayis1 daha
uygundur. Diyalojik planlama anlayisinda triin (planin kendisi) degil, planlamanin 6greneni
merkeze alarak nasil gergeklestirilecegi (siire¢) sorunsallastirilir (John, 2007). Drama g¢alismalari
planlanirken sonugtan ¢ok siirece odaklanmak, 6grenen ve Ogreten arasindaki iligkinin 6grenen
lehine yeniden diizenlenmesi, 6grenilecek konunun katilimcilarla birlikte arastirilmasi gibi kaygilar
mevcuttur. Diger taraftan, sonug degil siire¢c odakli olmak dramanin belirgin 6zelliklerinden birisidir
(Adigiizel, 2019). Siire¢ ve sonug ikiligi, drama tarihi iizerinden okunabilecek tiyatro-sinif, sanatgi-
ogretmen gibi cesitli ikiliklerden (Anderson, 2005) yalnizca bir tanesidir. Landy ve Montgomery’ye
(2012) gore drama ve tiyatro, kokleri ritiiel ve dinsel térenlerde olan performans bigimleridir. Antik
Yunancada drama, gerceklestirilen eylem anlamina gelirken, tiyatro ise bir eylemi gdzlemlemek
iizere olusturulmus bir mekan olarak tanimlanir. Drama siireglerinde katilimci eyleme geger. Hem
sanatsal hem egitsel siirece etkin olarak katilir. Katilimcinin rolii, konvansiyonel tiyatrodaki seyirci
gibi yalnizca gerceklestirilen eylemi izlemek degildir.

Siire¢ odakli olmasi dramanin egitsel ve sanatsal boyutuyla iliskilendirilebilecek tartismalarin
merkezinde yer almaktadir. Drama ¢aligmalari, dogaglamaya ve rol oynamaya dayali canlandirmalar
yoluyla 6grenen ve 0gretenin birlikte olusturdugu bir dramatik kurguya dayali olarak siirdiiriiliir.
Dramatik kurgunun olusturulma siireci ve bu siiregte kullanilan teknikler, bir diger deyisle estetik
araglar dramanin sanatsal formuna karsilik gelir. Dramatik sanatlardan yogun bigimde beslenen
drama siklikla tiyatro ile karistirilir. Bu nedenle dramanin sanat formuyla ilgili gergeklestirilen
tartismalar genellikle iki ana noktada ele alinmistir. Bunlardan ilki drama ve tiyatronun
benzerliklerini ve farkliliklarini ortaya koyarak dramanin kendine 6zgii sanatsal formunu daha
belirgin tanimlama kaygisidir. Dramay1 anti-tiyatrocu bir yerde konumlandiran Way (1967), drama
ve tiyatro arasindaki farki belirtirken tiyatronun seyirci ve oyuncu arasindaki iletisimle ilgilenirken,
dramanin katilimcilarin yasadiklari deneyimlerle ilgilendigini ifade eder. Bu konuda Way’in tam
tersi bir konumda duran Bolton (Bolton, 1986°dan akt; Ozgelik-Cetin ve Oztiirk, 2013) ise tiyatro
ve drama arasindaki 6zellikle bigimsel farkliliklar1 gostermek yerine daha ¢ok iki disiplin arasindaki
benzerliklere odaklanmak gerektiginin altin1 ¢izmektedir. Way ve Bolton’in ortaklastigi nokta,
dramanin katilimcilarin deneyimlerinin merkezinde yer almasi ve sonugtan ¢ok siirece odaklanmasi
gerektigidir.

Drama ve tiyatro arasindaki tartigmalarin bir diger temel noktas: ise drama siireglerinde
sanat formunun (rol, sahneleme, oyunculuk vd.) ya da 6grenme hedefinin merkezde olmas1 gerektigi
konusundaki tartismalardir. Dramada sanat formunun dncelenmesi gerektigini diisiinen bir 6gretmen
drama dersine “Bu karakterle ilgili ne biliyoruz? ” gibi rol kisisini anlamaya yonelik, sanat formuna
gonderme yapan bir soruyla baslarken, 6grenme hedefini 6nceleyen 6gretmen “Bu problemi ¢ozmek
icin nereden yola ¢ikmaliyiz?” gibi daha ¢ok egitim siirecinde hedeflenen ¢iktiya odaklanan bir
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soruyla baslayabilir (Bolton, 2007). Her iki yaklasim da katilimcinin deneyimini farkli yollarla
stirecin merkezine yerlestiren bir anlayis1 paylagmaktadir. Bunun yaninda, bu yaklagimlardan
herhangi birisiyle (sanat formunu ya da 6grenme hedefini 6ncelemek) yapilandirilmis bir drama dersi
bir diger yaklasimi1 mutlaka icerir.

Drama siireglerinde benimsenen yaklagim, katilimcilarin dramanin ne olduguna iligkin
algisini, dramadan beklentilerini ya da dramaya iliskin ilgilerini belirlemede etkilidir. Tam tersi bir
bakis acisiyla, katilimeilarin dramaya yonelik beklentileri ve ilgileri de drama dersinin planlamasinda
benimsenecek yaklagimin belirlenmesinde g6z oniinde bulundurulabilir. Cilinkii bazi katilimcilarin
drama dersi konusundaki kaygisi kendini ifade etme, Ozgiiven, sosyallesme gibi becerilerin
gelistirilmesi olabilirken kimi katilimcilar drama yoluyla bir seylerin nasil 6gretilecegini anlamaya
yonelik bir beklenti i¢inde olabilir. Bu baglamda, herhangi bir drama dersi ya da donemlik bir drama
egitim programi tasarlanirken katilimcilarin derse yonelik ilgilerini, beklentilerini belirlemek 6nem
tasimaktadir.

Tirkiye’de gergeklestirilen drama calismalarinin ¢ogunlukla dramanin yontem boyutuna
ve Orglin 6gretime odakli oldugu ifade edilebilir. Bu durum, dramanin uygulandigi diizeydeki
(temel egitim, ortadgretim ya da yiliksekogretim gibi) egitim programlarinin kazanimlar ile
iligskilendirilmesi odaginda uygulanmasi anlamina gelmektedir. Ancak tiniversitelerde sosyal segmeli
dersler kapsaminda, katilimcilarin daha cok kisisel ilgi ve gelisim amaciyla yaklastig1 bir drama
stireci tasarlanirken belirli bir egitim programimin olmamasi, katilimeilarin dramaya iliskin ilgi ve
beklentilerini daha 6nemli bir noktaya tasimaktadir. Universite dgrencilerinin ayn1 zamanda drama
dersini se¢me asamasinda drama konusunda yeterince bilgi edinemedikleri, dersi sectikten sonra
drama uygulamalariyla dramayi tanimaya bagladiklar1 soylenebilir. Bu durum, drama dersini segmek
ve dersten en yiliksek verimi saglamak isteyen 0grenciler agisindan bir problem teskil etmektedir.
Zira, 6grencilerin drama dersi slirecinde ne ile karsilasacaklarinin farkinda olmalari, ders igeriklerine
ya da uygulanan egitim programina yonelik o6n bilgilere sahip olmalari, gelisimlerine daha fazla
katkida bulunacaktir. Bu noktada, 2547 sayili Yiiksekogretim Kanunu’nun 5. Maddesinin (1) bendi
kapsaminda agilan drama dersi konusunda iiniversite 6grencilerinin hazirbulunusluklarinin ve drama
dersinden beklentilerinin belirlenmesinin dersi yonetecek dgretim elemaninin dersi planlanmasinda
izleyecegi yaklagimi ve ders igerigini belirlemesi agisindan Onemli oldugu soOylenebilir. Bu
arastirmada Ankara Universitesi dgrencilerinin drama dersini segme nedenlerini ve ders konusundaki
beklentilerini ortaya koymak amaglanmaktadir. Bu amag dogrultusunda asagidaki sorulara yanitlar
aranmigtir:

«  Universite 6grencilerinin dramanin tanimina yonelik gériisleri nelerdir?
«  Universite 6grencilerinin drama dersini segme sebepleri nelerdir?

Universite 6grencileri drama dersini secerken dersin igerigiyle ilgili bilgi edinmek
amaciyla nasil hareket etmiglerdir?

«  Universite dgrencilerinin drama dersinden beklentileri nelerdir?
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Yontem

Arastirmada kullanilan yontem, ¢alisma grubu, veri toplama aracglari ve veri analizi ile ilgili
basliklara bu boliimde yer verilmistir.

Arastirma Modeli

Bu arastirma, temel nitel aragtirma deseniyle (Merriam, 2009; Merriam ve Tisdell, 2016;
Merriam ve Grenier, 2019) kurgulanmigtir. Biitiin nitel arastirmalarin en karakteristik 6zelligi,
bireylerin gercekligi sosyal diinyalariyla etkilesim igerisinde insa ettikleri diisiincesine dayanmasidir
(Merriam ve Tisdell, 2016). Temel nitel arastirma; (1) insanlarin deneyimlerini nasil yorumladigy, (2)
cevrelerindeki diinyay1 anlamsal olarak nasil inga ettikleri, (3) deneyimlerini nasil anlamlandirdiklar
ile ilgilenir (Merriam, 2009; Merriam ve Tisdell, 2016). Bu ii¢ 6zellik, tiim nitel aragtirmalari
karakterize eden temel Ozelliklerdir. Ancak bazi nitel arastirma desenleri, fazladan bir boyuta
sahiptir. S6zgelimi, fenomenoloji deseni, bir fenomenin altinda yatan anlayisin ve 6ziin ne olduguyla
ilgilenir. Bu nedenle arastirma probleminin yalnizca nitel bir dogasinin olmas yeterli olmaz. Ayni
zamanda, fenomenlerin altinda yatan anlayisin 6ziiniin de arastirilmasi gerekliligini tagimalidir.
Ancak nitel aragtirma alanindaki her ¢alisma fenomenoloji deseninde oldugu gibi fazladan bir boyut
tagimayabilir. Temel nitel arastirma, problemin nitel yontemle arastirilmasinin daha uygun oldugu
ancak fenomenoloji gibi desenlerin talep ettigi 6zel sartlari tasimayan ¢alismalar i¢in kullanilir. Temel
arastirmanin nitel ¢aligmalarda en yaygin kullanilan desen oldugu sdylenebilir (Merriam ve Tisdell,
2016; Merriam ve Grenier, 2019). Bu desende, aragtirma problemine iliskin veriler gériisme, gdzlem
ve dokliman analizi yoluyla toplanir. Toplanan veriler nitel veri analizi kurallarina gére ¢oziimlenir
(Merriam ve Tisdell, 2016). Patton’a (2015) gore; temel nitel aragtirma kullanilarak kurgulanmis
caligmalarin ortak sorusu, “Bu konu veya problem hakkinda ogrenebileceklerimizin pratik
sonuglart ve faydali uygulamalar: nelerdir?” bicimindedir. Temel nitel arastirmanin bu ¢alismada
kullanilmasinin nedeni, {iniversitelerde se¢meli okutulan drama derslerini secen 6grencilerin derse
iligkin 6n bilgilerini, dersi segmeye nasil karar verdiklerini, dersten beklentilerini ac¢ik uglu sorular
yoluyla ortaya koyarak betimlemektir. Bu yolla, dersi gelecekte alacak 6grencilerin drama dersini
daha bilingli segcmelerine ve dersi verecek 0gretim elemanlariin ders icerigini yapilandirmalarina
yardimct olacak pratik bilgiler sunulmasi diisiiniilmektedir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2021-2022 egitim 6gretim yili giiz doneminde Ankara
Universitesi’nde farkli béliimlerde egitim alan, ¢ogunlugu drama deneyimine sahip olmayan 115
ogrenci (81 kadin, 34 erkek) olusturmustur. Calisma grubunu olusturmak amaciyla arastirmanin
konusu odaginda en zengin ve en yakin veriyi sunacak drneklerle olusturulan amagli 6rneklem
tekniginden yararlanilmistir (Yin, 2016). Calisma grubuna dahil edilen 6grencilerde, drama dersini
kesin olarak se¢mis olmalar1 kosulu aranmigtir. Se¢imlik bir ders olan drama, diger sanat dersleri
olan resim, miizik, heykel, yaratict yazma, sinema ve fotograf dersleri arasinda bulunmaktadir.
Universitelerde bu dersleri, rektorliiklere bagh Giizel Sanatlar Boliimleri ya da Temel Sanat Egitimi
gibi boliimlerde gérev yapan 6gretim elemanlar yiirtitmektedir. 51 dersleri kapsaminda yiiriitiilen bu
derslerin uygulamalari liniversiteden iiniversiteye farklilik gosterebilmektedir. Bu baglamda, calisma
Ankara Universitesi’nde 5i maddesi kapsaminda agilmis olan secmeli derslerden biri olan drama
Ozelinde gergeklestirilmistir. Caligma kapsaminda goriigleri alinan her bir 6grenci i¢in katilimei
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gizliligini korumak adma “K1, K2, .... K115” gibi kodlar kullanilmistir. Caligma grubunda yer alan
katilimcilarin egitim gordiikleri fakiilteler, boliimler ve sayilar1 Tablo 1’de goriilebilir:

Tablo 1. Calisma Grubundaki Universite Ogrencilerinin Fakiilteleri, Boliimleri ve Sayilar

Fakiilte Boliimler Katilmcilar
Amerikan Kiiltiiri ve Edebiyati, Antropoloji, Arap Dili ve Edebiyati,
Bilgi ve Belge Yonetimi, Fars Dili ve Edebiyati, Felsefe, Fransiz
Dil, Tarih Dili ve Edebiyati, Halk bilimi, Hindoloji, Hititoloji, Hungaraloji,
ve Cografya Klasik Arkeoloji, }(ore Dili ve Edebiyati, Latin Dili ve Edebiyati, 58
Fakiiltesi Protohistorya ve On Asya Arkeolo.j'isi, Psikoloji, Sanat Tarihi,
Sinoloji, Stimeroloji, Tarih, Tarih Oncesi Arkeolojisi, Tiyatro, Cagdas
Yunan Dili ve Edebiyati, Ingiliz Dili ve Edebiyat1, Ispanyol Dili ve
Edebiyati, Italyan Dili ve Edebiyati
Dis Hekimligi Dis Hekimligi 2
Fakiiltesi
Eczacilik Fakiiltesi | Eczacilik
Fen Fakiiltesi [statistik, Biyoloji, Matematik
Hemsirelik Ebelik |
Fakiiltesi
iletisim Fakiiltesi | Gazetecilik, Halkla iliskiler ve Tanitim, Radyo, Televizyon ve Sinema 5
Konservatuvar Modern Dans, Opera-San 2
Miihendislik Gida Miihendisligi, Elektrik Miihendisligi, Jeoloji Mithendisligi 6
Fakiiltesi
Saghk Bilimleri Sosyal Hizmet, Saglik Yonetimi, Cocuk gelisimi, Ortez-Protez, 10
Fakiiltesi Beslenme ve Diyetetik
Siyasal Bilgiler Siyaset Bilimi ve Kamu Y6netimi, Iktisat, Hukuk, Maliye, g
Fakiiltesi Uluslararasi Iligkiler, Isletme
Spon: Blh,m ler Antrendrliik, Spor Yoneticiligi 3
Fakiiltesi
Tip Fakiiltesi Tip 3
Uygulamal - ] o
oo ... . | Aktiierya Bilimleri, Gayrimenkul Degerleme ve Yonetimi 4
Bilimler Fakiiltesi

Veri Toplama Araclar

Nitel arastirmalarda veriler genel olarak gozlem, goriisme ya da dokiiman analizi (Merriam,
2009), bunlara ek olarak ¢calismayla ilgili ¢esitli materyaller hatta ¢alismaya ickin duygular (Yin, 2016)
yoluyla toplanir. Bu aragtirmada veriler, goriisme yoluyla toplanmistir. Goriisme, ¢aligmaya katilan
kisinin bir davranisi, eylemi, inanci ya da bakis acisini ifade etmesi amaciyla gerceklestirilir (Yin,
2016). Bu ¢alismada, katilimcilarla goriismek i¢in Se¢meli Drama Dersi Hazirbulunuglugu Belirleme
Formu baghikli bir gériisme formu hazirlanmigtir. Gérligme formu, arastirmaya katilan tiniversite
Ogrencilerinin fakiilteleri, boliimleri gibi demografik bilgileri i¢eren alt1 soruluk ilk boliim ile segmis
olduklar1 drama dersine iliskin 6n bilgilerini, dersi segmeye karar verme siireclerini, dersle ilgili
beklentilerini ifade edebilecekleri, “Daha dnce drama dersi, drama egitimi aldiniz mi? Herhangi bir
drama ¢alismasina katildiniz mi? Ayrintili agiklayiniz.”, “*Dramanin ne oldugunu diisiiniiyorsunuz?
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Dramayt bir arkadasiniza anlatsaniz nasil anlatirdiniz?” gibi agik uglu alt1 sorudan olusan ikinci
boliimden olusmaktadir. Formun hazirlanma siirecinde, drama alaninda c¢alisan iki uzmandan, nitel
arastirma siireglerinde ise goriisme yoluyla veri toplama deneyimi olan bir uzmandan ve goriisme
formunu dil ve anlatim odaginda gozden gegiren bir dil uzmanindan goriis alinmistir. Alinan uzman
gortsleri dogrultusunda son hali verilen ve ¢evrimigi ortama aktarilan gériisme formunun elektronik
baglant1 adresi, 6rneklemi olusturan katilimcilarm bulundugu iletisim gruplarinda paylasilmis ve
katilimcilarin formdaki sorulari yanitlamalari beklenmistir. Aragtirmaya katilim saglayan 6grenciler,
se¢meli drama dersini almaya karar vermis, derse kayitlar1 kesinlesmis 6grencilerden olusmaktadir.
Ankara Universitesi 6grencileri, segmeli dersleri birinci sinifta almaktadirlar. Ders segecek dgrenciler,
“Ankara Universitesi Acik Ders Malzemeleri” sayfasindan derslerle ilgili bilgi edinebilmektedir.
Bu sayfada, derslerin amaci, izlencesi ve her hafta islenecek konuyla ilgili ders materyallerine
ulagsmak mimkiindiir. Bu aragtirma kapsaminda yiiriitiilen drama dersleri uzaktan egitim yoluyla
yapilmistir. Dersin uzaktan gerceklestirilmis olmasinin COVID-19 Pandemisi ile herhangi bir ilgisi
bulunmamakta olup tamamen iiniversitedeki isleyisle ilgilidir.

Verilerin Toplanmasi ve Analizi

Calisma verilerinin ¢6ziimlenmesinde betimsel analiz kullanilmistir. Betimsel analizde,
elde edilen veriler daha onceden belirlenen temalara gore Ozetlenir ve yorumlanir (Yildirim ve
Simsek, 2013). Segmeli drama dersini alan tiniversite 6grencilerinin derse iligkin 6n bilgilerini, derse
karar verme siireglerini, dersten beklentilerini ortaya koymay1 amaglayan bu calismanin temalari:
“Dramanin tanimina yonelik goriisler”, “Drama dersini se¢gmeye karar verme”, “Drama dersinden
beklentiler” olarak belirlenmistir. Betimsel analiz ile elde edilen kodlar ve kategoriler birbirleriyle
iligkilerini gosterecek sekillerle desteklenerek sunulmustur. Sekiller ile sunulan kodlarin sikligi
parantez i¢inde belirtilmistir.

Arastirmanin Gecerligi ve Giivenilirligi

Nitel aragtirmada gegerlilik, araglarin, siireglerin ve verilerin “uygunlugu” anlamina
gelmektedir. Arastirmanin gegerliligi; aragtirma sorusunun istenen sonug, kullanilan desenin secilen
yontem, sonuglarin drneklem igin gecerli, yontem se¢iminin arastirma sorusunu yanitlamak i¢in,
ornekleme ve veri analizinin uygun olup olmadig ile ilgilidir. Nitel arasgtirmalarda giivenilirligin
0zii ise tutarliliga dayanir (Leung, 2015). Bu arastirmada, arastirma problemi, arastirma sorulari
arasindaki iligki goOzetilmis, probleme ve arastirma sorularina uygun bir Orneklem sec¢imi
gerceklestirilmistir. Bunun yaninda, gecerliligi saglamak icin veri toplama araglar1 c¢alismanin
amaciyla baglantili olacak bigimde gelistirilmistir. Tim veriler giivenilir (elektronik ortamda
olusturulmus olan form, yanitlandigi anda tiim yazilanlar1 kayit altina almaktadir) yollarla kayit
altina alinmis, desifre edilmis, katilimcilarin goriisleri oldugu gibi aktarilmig ve arastirmaci dnyargisi
asgari diizeye indirilerek nesnel bir bakis ac¢isiyla ¢oziimleme yapilmaya calisilmistir. Buna ek
olarak verilerin ¢6ziimlenmesi ve sunulmasi gibi prosediirler arastirma sorulari dikkate alinarak
gerceklestirilmistir. Nitel arastirmalarda, gecerlik ve giivenilirligi saglamak i¢in farkli diistinsel
geleneklerden gelen gesitli nitel arastirmacilarin 6nerdigi bircok yol bulunmaktadir (Arastaman ve
Oztiirk-Fidan ve Fidan, 2018). Tiim bu yollar, bir nitel arastirmanin gegerliligini, giivenilirligini
ve inandiriciligini giiclendirmek amaciyla ise kosulur (Yin, 2016). Nitel arastirmalarin, gecerlik,
giivenilirligini saglamak ve bu yolla inandiriciliklarii giiclendirmek igin kullanilan en yaygin
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yontemlerden bir tanesi iigleme/gesitlemedir (Merriam ve Grenier, 2019). Ucgenleme/cesitleme
ise veri kaynaklarinin, ayni arastirma iizerinde calisan arastirmacilarin, veri setini yorumlarken
kullanilacak teorik yaklasimlarin ve yontemlerin ¢esitlenmesi gibi yollardan herhangi birinin ise
kosulmasi ile gergeklestirilebilir (Yin, 2016; Patton, 2015). Bu galismada, arastirma iizerinde ¢alisan
arastirmacilarin birbirinden bagimsiz olarak gergeklestirdikleri veri ¢oziimlemeleri {izerinden
bir ¢esitleme gergeklestirilmis, veri ¢oziimlemeleriyle ilgili bir baska uzmandan goriis alinmistir.
Boylece kodlar, kategoriler ve temalar arasindaki tutarlilik saglanmaya c¢alisiimistir. Ciinkii bir
nitel arastirma, betimlemeye c¢alistig1 gergekligi miimkiin olan en yiiksek diizeyde aktarabilmelidir.
Buna caligmanin gergeklik degeri adi verilir (Noble ve Smith, 2015). Kodlayicilar arasi tutarlilik
ise nitel arastirmanin ele aldig1 gergekligi en dogru bigimde yansitmasi i¢in uygulanan stratejilerin
bir pargasidir. Buna ek olarak, aragtirmanin giivenilirligini giiclendirmek adina temalar1 destekleyen
katilimer goriiglerini igeren dogrudan alintilara yer verilmistir. Bu alintilarin 6rneklem ¢esitliligini
yansitmasina dikkat edilmistir. Dogrudan alintilar yorumlanirken arastirmacilarin dnyargilari
miimkiin oldugu kadar askiya alinmis ve yansitilmak istenen gerceklik tiim boyutlariyla aktarilmaya
caligilmistir. Nitel arastirmalarin gegerlik, giivenilirlik ve inandiriciligini artirmaya yonelik bir
diger strateji ise uygulanabilirlik/transfer edilebilirliktir. Bir nitel aragtirmanin sonuclari, baska
arastirmalara kaynaklik edebilecek ve baska aragtirmacilar tarafindan kullanilabilecek nitelikte
olmalidir (Noble ve Smith, 2015). Calismanin sonuglarinin alanyazinda yeni arastirmalara kaynaklik
edebilmesi i¢in kategori ve temalarin alanyazinda kullanilan ortak kavramlarla iligkilendirilmesine
dikkat edilmis, bulgular alanyazindaki temel tartigmalarla iliskilendirilerek sunulmaya ¢alisilmistir.

Arastirma ve Yaymn Etigi

Bu aragtirma “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baglikli ikinci bolimiinde belirtilmis olan eylemler kapsaminda belirtilen
insanlar iizerinde yapilan deneysel ¢alisma olmasi nedeniyle Ankara Universitesi Etik Kurulu’nun
24/05/2021 tarih ve 9/179 sayili etik kurul kararinin ardindan ¢alisma gergeklestirilmistir. Katilimcilara
arastirmanin amaci anlatilmis, katilimin goniilliilik esasina dayali oldugu, aragtirmanin herhangi
bir agamasinda katilimcilarin arastirmadan ¢ekilme hakkina sahip olduklari konusunda bilgi ve
giivence verilmistir. Katilimcilara, verdikleri bilgilerin korunacagi, yalnizca arastirma kapsaminda
kullanilacagi sdylenmistir.

Bulgular

Verilerin analizi sonucunda ulagilan bulgular arastirmanin amaglar1 g6z Oniinde
bulundurularak sunulmustur. Ortaya ¢ikan temalar, kategoriler halinde sunulmus ve katilimcilarin
goriiglerine yonelik alintilarla desteklenmistir.

Dramanin Tanimina Yonelik Goriisler

Birinci arastirma sorusu “Universite dgrencilerinin dramanin tanimina yonelik goriisleri
nelerdir?” bigimindedir. Katilimeilar bu soruyu yanitlarken dnceki drama ve tiyatro yasantilarindan
ormekler vermisler, drama ile tiyatro arasinda benzerlikler kurmuslardir. Bu baglamda oncelikle
katilimcilarin gegmiste drama yasantilarinin olup olmadigina yonelik soylediklerine goéz atmak
anlamli olacaktir. Katilimcilarin verdikleri 6rneklerde lisede ya da tiniversitede tiyatro topluluklarina
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katildiklari, tiyatro egitimi aldiklari, ortaokulda ya da lisede se¢meli drama dersi aldiklari
goriilmektedir. Katilimcilarin 6nceki drama yasantilarindan soz ettikleri 6rneklerin daha ¢ok tiyatro
yasantilarina yonelik oldugu sdylenebilir. Katilimcilarin drama yasantilarini temel alan 6rnekleri iki
baslikta toplamak miimkiindiir:

* Secmeli drama dersi aldim. (18)

Dramaya Yonelik ¢ Drama egitimi aldim. (6)
* Herhangi bir drama etkinligine katilmadim. (69)

¢ Tiyatro egitimi aldim. (8)

« Ozel giinlerdeki tiyatro galismalarina katildim. (8)
* Tiyatro kuliibiine, topluluguna katildim. (7)

* Bir oyunda rol aldim. (6)

Tiyatroya Yonelik

Sekil 1. Katilimcilarin énceki drama yasantilart

Katilimcilarin bir boliimiinin drama dersi 6ncesinde herhangi bir drama etkinligine
katilmadig1 goriilmektedir. Bazi katilimcilar ortaokulda, lisede ya da tiniversitede drama dersi aldigini
sOylemistir. Drama dersini tiniversitede ikinci defa alan 6grenciler de bulunmaktadir. S6z gelimi K21,
“Gegen donem yaptigimiz uygulamay: ¢ok sevdigim icin bir daha dersi almak istedim.” sdzleriyle
dersi yeniden aldigimi, K89 ise, “Birinci donem drama dersi aldim. Ders disi drama bulusmalar
ile uygulamalarina katildim.” sozleriyle katildig1 uygulamalardan soz etmistir. Ortaokulda ya da
lisede se¢meli drama dersi alan katilimcilarin ifadeleri ders igeriklerinin ya da uygulamalarinin
tiyatroya benzedigi ya da tiyatro etkinlikleri oldugu yoniindedir. K31, “Daha dnce 7. ve 8. sinifta
haftada 2-3 defa olmak iizere drama dersi almistim. Birkag¢ defa da okulda gosteri yapmistik. Her
seyi kendimiz hazirlayp sahne, makyaj ve provalari da kendimiz yapiyorduk.” sozleriyle okuldaki
gosterilere, K30 ise “Lisede se¢meli ders olarak almistik. Calismalar da yapti 6gretmenimiz. Ben de
iki tanesinde yer aldim. Koy seyirlik oyunu ve bir tane kendi yazdigimiz bir ¢calismada yer almistim.”
sozleriyle kdy seyirlik oyunlarina drnek vermistir. Katilimcilar tiyatro kuliibiine ya da topluluguna
katildiklarini, tiyatro egitimi aldiklarini, bir oyunda rol aldiklarini ifade etmislerdir. Bazi katilimcilar
iniversitelerin tiyatro kuliiplerinde, 6zel tiyatrolarda, devlet kurumlarinda oyunculuk, tiyatro ve
drama egitimi aldiklarimi ifade etmisler, bazilar1 da ortaokulda, lisede ya da iiniversitede tiyatro
caligmalarina katildiklarini, oyunlarin hazirlanmasina destek olduklarini, sahne, makyaj, prova, 151k
gibi konularda sahneleme siirecine katki sagladiklarint séylemislerdir.

Katilimcilar ayrica ortaokulda ya da lisede kiigiik gruplar olusturarak kisa oyunlar
sahnelediklerini ifade etmislerdir. K91, “Daha once drama dersi almadim. Ama farkl etkinliklere
katildim. Lisede edebiyat ogretmenimiz bir ddev vermisti. Smifta gruplara ayrilmistik ve isteyenler
dogaclama yapmusti, isteyenler metin olusturup kiiciik birer oyun sergilemisti. Bir de okuldaki
miinazaralara katilmistim.” sozleriyle okulda yaptiklar caligmalara Ornekler vermistir. K1 ise
“Jlkokul, ortaokul ve lise donemlerinde ozel giinlerde yapilan ¢alismalarda bulundum. Siir okuma,
sunuculuk ve ¢esitli gosteriler.” gibi 6rneklerle okulda yapilan etkinliklerden s6z etmistir. Goriildiigii
iizere katilimcilar drama deneyimlerine yonelik farkli durumlardan s6z etmisler, tiyatro ve drama
caligmalart diginda miinazara, siir okuma, sunuculuk, gosteri gibi etkinliklere 6rnekler vermislerdir.
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S Giinliik yasamdaki durumlarn & = Bir tiyatro formu (19) 5 Sanatsal disavurum
g 2 ganlandlrllmam (33) g g Bir metnin sahneye konmasi, E‘) siireci (10)
8 ‘2, Insan iligkilerini anlama, = ‘S, sahne sanat1 (12) Yaraticilik gerektiren bir
/) yorumlama (9) &=  Oyun yazma sanati (12) alan (5)
Dogaglama temelli bir ders (5) Karakterin roliine girme,
rol yapma (9)

Sekil 2. Dramanin tanimina yonelik goriisler

Dramanin tanimina ydnelik farklilasan yanitlari {i¢ baslik altinda toplamak miimkiindiir.
Bunlardan birincisi rol oynamay1, dogaglamayi temel alan drama ¢alismalarinin sahip oldugu anlama
yoneliktir. Katilimcilarin bu noktadaki yanitlari dramanin giinliik yagsamdaki durumlari canlandirmak
anlamina geldigi yoniindedir. Ayrica dramanin yaraticilik gerektirdigi, dogaglamaya dayali oldugu ve
ayni zamanda insan iliskilerini anlamak ya da yorumlamak amacina sahip oldugu sdylenmistir. Daha
once drama dersi alan katilimcilarin dramay1 daha iyi tanimladiklart séylenebilir. Diger katilimcilar
dramayi, tiyatro ile dogrudan iliskilendirirken se¢meli drama dersini alanlar drama ile dogrudan
iliski kurmuslardir.

“Drama, giinliik hayattaki ¢catismalarin belirli bir mekdnda seyircisiz ve yazili bir metin
olmadan canlandwriimasidir.” sozleriyle dramay1 tanimlayan K15’in ifadeleri oldukca yerindedir.
Giinliik yasamda karsilasilan ya da karsilagilmast olast durumlarin yazili bir metin olmadan ve
seyircisiz canlandirilmas1 anlamina gelen drama, K15’in ifade ettigi 6zelliklere sahiptir. Benzer
bicimde “Drama yaraticiligi gelistiren bir egitim alanmidir. Bireyler arasinda iletisim ve etkilesim
saglar. Drama bir oyun, hikdye veya olayi, yasantiyt tiyatro teknikleriyle anlattigi icin tiyatro ve
sahne sanatlarina ¢ok biiyiik bir katki ve destek saglar. Dramada tiyatro tekniklerinden yararlanarak,
yukarida adr gecen basliklart dogaclamalar ile canlandwririz. Bu yiizden bireysel gelisimler igin

’»

de ¢ok onem tasimaktadwr.” ifadeleriyle dramayi tanimlayan K41, dramanin &zelliklerinden s6z
etmektedir. Bu siirecte bazi tekniklerin kullanimindan s6z edilmis, bu tekniklerin dramaya ait oldugu
ya da tiyatroda kullanildigi ifade edilmistir. Drama, katilimcilar tarafindan kurgunun canlandiriimast,
ovkiilestirme, rolleri degiserek canlandirma, sahneye koyma, yasami sergileme sanati ifadeleriyle

tanimlanmustir.

Katilimcilar dramanin dogaclama temelli oldugunu, insan iliskilerini anlamaya ve
yorumlamaya katki sagladigini ifade etmislerdir. Dramanin yasantilara dayali bir siire¢ oldugunu
diisiinen K10, “Dramayt bir ayna olarak goriivorum. Bu hayatta yasadiklarimiz, basimiza gelenler,
duyduklarimiz, gérdiiklerimiz, bulundugumuz yerler, karsilastigimiz kisiler ya da tanik oldugumuz
olaylar; bunlarin tiimii ve daha fazlasi, daha dogrusu bu hayatta olast ne varsa bunlarin bizde
demlenmesi ve o zamana kadarki tecriibelerimizle ve kendi tarzimizla bunu dis diinyaya aktarma, bir
nevi yansitma diyebiliriz. Bu yiizden dramayr ayna olarak gériivorum. ‘Gergekligin’ bir replikast”
sOzleriyle dramay1 bir aynaya benzetmis, yasantilarin drama i¢in énemli oldugunu vurgulamistir.
K17 ise “Drama egitimi sosyal alanda, iletisimde ve kisisel gelisim siirecinde kisiye azami derecede
yvarar saglar. Diinyayr anlamak ve yorumlamak drama sanatinin isidir.” sozleriyle diinyay1 anlamada
ve yorumlamada dramanin etkili oldugunu dile getirmistir.
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Arastirmada drama siklikla tiyatro ile iliskilendirilmis, dramanin tiyatroya benzedigi ya da
bir tiyatro formu oldugu ifade edilmistir. Dramanin, bir metnin sahneye konuldugu sahne sanati,
oyun sanati ya da oyun yazma etkinligi olduguna yonelik drnekler verilmistir. Katilimcilar 6zellikle
lisede gerceklestirilen tiyatro calismalarindan s6z etmisler, tiyatro topluluklariyla 6zel giinlerde
yaptiklar1 gosterilere drnekler vermislerdir. K2, “Ise Shakespeare ile baslardim, Venedik Taciri ne
kadar anlatmaya ¢alisirdim. Anlatamadigim yerde de ‘sahnelenmek i¢in yazilan metinlerden yani
tivatro oyunlarmdan ve bunlarin tamamini i¢ine alan sanat dali’ seklinde bahsederdim.” sozleriyle
dramay1 anlatmak i¢in dogrudan bir tiyatro metnini 6rek vermis, K8 ise “Kendi ciimlelerimle
anlatacak olsam dramayr yeni bir diinya insa etmek olarak degerlendirirdim. Bu konuda farkl
goriisler ortaya atilsa da Brecht’in tiyatrosu bu ciimle ile ters diisse de sahnede anlatilanin yeni bir
gerceklik oldugunu diiginmekteyim. Icerisinde gorsel sanatlardan miizige ve estetige dek bircok alan:
bulunduran ancak sahnede bir biitiin olan bu ger¢eklik/diinya, sanatgilarin beden dili, ses tonu gibi
tiirlii yansitmalar ile ortadaki olayt seyirciye yansitmasidir. ” sozleriyle tiyatronun farkli disiplinlerini
icerisinde barmdirdigia vurgu yapmistir. Dramayi, tiyatronun bir alt dal1 olarak tanimlayan K67 nin
“Bir arkadasima anlatsam ‘Hoca senden sahneye ¢ikip, tavada eriyen bir tereyaginit canlandirmani
isteyebilir.” derdim. Bana gére drama, tiyatrodur.” sdzlerine benzer bicimde K104, “Drama bende
oyunculuk ve tiyatro kelimelerini ¢cagristirtyor. ” sozleriyle dogrudan tiyatro sanatini isaret etmektedir.

“Oncesinde kafamizda yapacagimiz sahneye dair bir seyler olusturmaya ¢ahgiriz.
Replikler, sahnedeki davramglar vs. sonrasinda ise bunu kdgida doker ve yapim asamasina gegeriz.
Toplumdaki sorunlart ele alabilir ya da tamamen kendi hayal giiciimiiz ile yepyeni ve olmamis seyler
olusturabiliriz.” sozleriyle dramay1 agiklayan K31, bir oyunun sahnelenme siirecini; dramaturji,
sahneleme, oyunculuk konusundaki adimlar1 anlatmaktadir. Dramay1, edebi bir tiir, sahne sanati, bir
eseri oyunlastirma, oyun sanati, oyun yazma sanati, gosteri sanati, sahneye koyma, bir senaryoyu
sahneye aktarma, oykiilestirme, gergek diinyanin bir simiilasyonu, acikly, hiiziinli bir durumun
anlatilmas, kurgusal bir siireg, kurgusal bir oyun olusturma sozleriyle tanimlayan katilimcilar
dramanin bir tiyatro eserine dayanabilecegini ya da dogaclama olabilecegini ifade etmislerdir. Ayrica
okuma, ezberleme, pratik yapma gibi tiyatro siirecinde gergeklestirilen etkinliklerden s6z edilmistir.
Bunlarm disinda K 14’{in “Benim icin drama sadece bir insanin role girmesi degildir. Insanin duygular
oziimseyerek, yasanmisliklart veya hayalleri dis diinyaya aktarmasidir. Nasil dizilerde, filmlerde
hiingtir hiingiir aglyorsak, giiliiyorsak veya korkuyorsak o, izledigimiz karakterin duygularinin
bizlere astlanmasidir. Kendimizi o karakterin yerine koyar, bir insan olarak hissettiklerini anlamaya
calisiriz.” sdzlerine benzer bigimde bir karakterin roliine girmek, rol yapmak ya da K77 tarafindan
“Drama bir durumu veya bir insam taklit edebilme ve o ani sanki kendi basina geliyormus¢asina
yvasayabilme durumudur” sdzleriyle taklit etmek olarak tanimlanmustir.

Elde edilen bulgular incelendiginde katilimcilarin ek olarak dramayi tanimlamak amaciyla
“varaticilik gerektiren bir alan ve sanatsal disavurum siireci” ifadelerini kullandiklar1 gériilmektedir.
Katilimecilar, dramayi bir iletisim ve duygulart ifade etme siireci, yasamin yansumasi, ayna, disavurum
stireci, duygularin sanatsal anlatimi ifadeleriyle tanimlamiglardir. Katilimcilar ayrica K47’nin
“Yaraticilik ve kendini ifade etme becerisinin ¢ok onemli oldugunu ve dramada da onemli bir rolde
oldugunu diistiniivorum. Bir arkadasima anlatsaydim dramanin kisinin hem kendi icinde hem de
disinda duygularint yaratict bir bigimde ifade etmesi olarak tanimlardim.” sdzlerine benzer bigimde
drama siirecinde yaraticiligin ve diis giicliniin 6nemli oldugunu ifade etmislerdir.
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Drama dersini se¢meye karar verme

Ikinci arastirma sorusu “Universite égrencilerinin drama dersini segme sebepleri nelerdir?
Universite 6grencileri drama dersini secerken nasil hareket etmiglerdir? ” bigimindedir. Katilimcilar
farkl1 durumlari ya da 6zellikleri gdz niinde bulundurarak drama dersini segmislerdir. Universitelerde
farkli amaglara yonelik zorunlu ve se¢meli dersleri kapsayan 51 maddesi dogrultusunda agilmis,
kiiltiir, sanat ve spor gibi farkli disiplinleri igeren se¢meli dersler bulunmaktadir. Katilimeilarin
drama dersini farkli amaglarla sectikleri goriilmektedir. Bu amaglar1 gelisim, sanat, tiyatro ve drama
konusunda amaglar olarak siniflamak miimkiindiir.

Universitede egitim gordiigii

= = Sanata duyulan ilgi (7) L Dramaya ilgi (15)
S boliime katk: saglama (14) S Sahne sanatlarina yonelik g 2 Tiyatroyailgi (14)
‘S Farkli yonleri kesfetme (12) 2, olmasi (5) g 2,
"E’ Eglenme, merak etme (9) *3 s g
& Kisisel ozelliklerin etkisi (3) £ /=
3 < =

Sekil 3. Drama dersinin se¢ilme nedenleri

Katilimcilarin drama dersini segmelerinin temel sebeplerinden biri kendini gelistirmektir.
Katilimcilar boylece giinlikk yasamda kendilerini daha iyi ifade edeceklerini, farkli ydnlerini
kesfedeceklerini ve drama dersinin okuduklar1 boliime katki saglayacagini diisiinmektedir. Drama
dersi ile Universitede egitim alinan bolimii iliskilendirme arastirmada siklikla dile getirilmistir. Bu
baglamda psikoloji boliimiinde 6grenci olan K30’un sdyledikleri dersi segmesi konusunda etkili
olmustur:

Ben boliimiimiin psikoloji toplulugunun psikodrama etkinligine katilmistim. Psikodrama
teknigine daha cok ilgi duymak istiyorum aslinda. Drama hakkinda 6grenmek istedigim
teknikleri bu ders ile ogrenmeyi hedefliyorum. Drama sayesinde psikodramadaki role girme,
rolii degisme, paylasim gibi teknikleri psikolojik bir tedavide kullanabilirim. Bu nedenle
drama hakkinda kendimi bilgilendirmek ve daha ¢ok gelistirmek isterim.

K30, dramanin derslerine ve psikodrama egitimine katki saglayacagini, psikodrama ile
dramanin birbirine bicim agisindan benzedigini ifade etmektedir. K30’un, gelisimine ve egitim
yasamina katki saglamasi amaciyla drama dersini segtigi sdylenebilir. K48 ise “Se¢cmeli dersler
arasindan kendime en yakin buldugum ders oldu. Alanimla ilgili oldugu ve isime yarayacagini
diigtindiigiim i¢in sectim.” sozleriyle bolimi ile iliskili oldugu i¢in drama dersini segtigini ifade
etmistir. Tiyatro boliimiinde 6grenci olan K67 benzer bigimde “Onceki donem sanat felsefesi
almistim, bu donem farkl bir ders se¢mek istedim. Hem bu donem boliim derslerim arasinda metin
incelemeleri oldugu icin belki teorik bilgi anlaminda katk: saglar diye diistindiim hem de tiyatro ilgi
alanlarimdan biri.” sdzleriyle drama dersinin boliim derslerine katki saglamasini beklemektedir.

Katilimcilar farklt yonlerini kesfetmek, eglenmek amaciyla drama dersini segtiklerini,
drama dersinde egleneceklerini diisiindiiklerini ifade etmislerdir. “Drama dersinden kendi adima
beklentilerim var. Kendim hakkinda hala bilmedigim ya da disariya ¢ok iyi yansitamadigim yonlerimi
agiga ¢ikarmak istiyorum. Bunlart karsilamak amaciyla da 6grendiklerimi olabildigince giinliik
yvasantima dahil etmeye ¢alisacagim.” sozleriyle K10, drama dersi ile heniiz farkinda olmadigi
ozelliklerini kesfetmeyi amagladigini, K14 ise “Bu dersi segme nedenim, hayatimin icinde aldigim

150



Universite Ogrencileri Drama Dersini Neden Segiyorlar? Ankara Universitesi Ornegi

roliin gercek kisiligini anlamaya ¢alisarak onu disariya ¢ikarmak igin arastirmalar yapmaktir.
Dramanin insanmin benliginin ve duygu biitiinliigiiniin birlesimi sonucu olugsan bir unsur oldugunu
gordiim ve bu birlesimi ¢ozmenin beni kendi roliimiin amacina ulastiracagina inaniyorum.”
sozleriyle drama dersi ile kendine yonelik kesifler yapmak istedigini, bu noktada dramanin etkili

olacagini ifade etmistir.

Drama dersine karar verilirken katilimcilarin sanata olan ilgisi ve dramanin performans
sanatiyla ilgili olmasi etkili olmustur. Katilimcilar dramanin sahnede yapacaklari ¢aligsmalara katki
saglayacagini ifade etmislerdir. K31’in “Dersi secmemdeki en biiyiik neden sanirim kiigiikliigiimden
beri sahnede olmay: ve sanatla ugrasmay: seviyorum. Ozellikle makyaj ve kiyafet tarafini. Cok
biiyiik bir kalabaliga karst bunu yapabilir miyim bilmiyorum ama neden olmasin.” sdzlerine benzer
bigimde sahneleme, makyaj, kostiim gibi alanlarda gelisim saglayacaklarini beklediklerini ifade
etmislerdir. K37, “Tiyatro, sinema ve sahne iistii diger oyunlari izlemekten ve icerisinde bulunmaktan
zevk aliyorum. Drama dersinin hayal giiciimii gelistirebilecegini ve iletisim giictimii arttirabilecegini

diigtindiigiim icin segim yaptim.,” sozleriyle dersi se¢gmesinde sahne sanatlarina ilgisinin etkili
oldugunu séylemis, “Sahne sanatlarina olan ilgim ve merakimdan dolayt segtim.” sozleriyle K103

de benzer nedenlerle drama dersini sectigini ifade etmistir.

Drama dersinin secilmesinde dramaya ve tiyatroya ilginin etkili oldugu sdylenebilir.
Katilimcilarin drama ve tiyatro konusundaki 6nceki deneyimleri, meraki ve ilgisi dersin se¢iminde
etkili olmustur. Daha 6nce drama dersi alan, drama deneyimi olan katilimcilarin dersi yeniden
sectikleri goriilmektedir. S6z gelimi K21, “Gegen donem yaptigimiz uygulamayr ¢ok sevdigim icin
bir daha dersi almak istedim.” sozleriyle dersten memnun kaldigini, K27 de “Dramaya karsi bir
merakim var, denemek istiyorum ve ilk donemden ¢ok zevk aldim. O yiizden bu dersi tekrar sectim.”
sOzleriyle drama dersinin kendisini olumlu etkiledigini belirtmistir. K51 ise “Genel olarak drama
alamna ilgili oldugum ve bilgim oldugu i¢in ¢ok fazla arastirma yapma geregi duymadim, ilgim
oldugu icin ve genel kiiltiir, 6zgiiven bashiklart altinda kendime giiven katabilecegimi diisiindiim.”
sozleriyle dramaya olan ilgisinin dersi se¢mesinde etkili oldugunu sdylemistir. Dramayi tiyatro
kavramlariyla tanimlayan katilimcilar tiyatroya olan ilgisi drama dersini se¢melerinde etkili
olmustur. Bu noktada drama dersi 6ncesinde tiyatro deneyimi olan katilimcilarin (tiyatro egitimi
alma, bir oyunda oynama, tiyatro topluluguna katilma vb.) goriisleri 6n plana ¢ikmaktadir. S6z
gelimi K8, “Dersi segme sebebim tiyatro konusunda ortak ilgiyi paylastigimiz kisilerle birlikte
bir seyler ogrenme fikrinin beni heyecanlandirmasidir. Farkly boliimlerden tiyatro ile ilgilenen
kisilerin diistincelerini dinlemek, aktif bir bilgi paylasiminda bulunmak ve 6gretmen esliginde drama
hakkinda daha ¢ok bilgi kazanmak ana sebeplerimdendir” sozleriyle tiyatro konusunda yapilacagini
diisiindiigii paylasimlarin dersi segmesinde ana sebep oldugunu séylemis, K7 ise “Okulun ‘Ankara
Twp Oyunculart’tiyatro kuliibiindeyim. Tiyatro ilgimi ¢ekiyor. Bu yiizden katilmak istedim.” sozleriyle
katilmis oldugu tiyatro kuliibiindeki deneyimlerinin etkisi oldugunu ifade etmistir.

Katilimcilar dramadersini se¢gmeye karar verme siirecinde kapsamli biraragtirma yapmamaslar,
baz1 katilimcilar arkadaslarindan tavsiye almislar, dersin igerigi konusunda bilgi edinmigler ya da
dersi veren 6gretim elemani hakkinda arastirma yapmislardir. K43, “Dersi daha énceden almis olan
arkadaslarum dersin eglenceli gegtigini séylemisti. Ben de farkli bir deneyim olmast a¢isindan bu
dersi se¢mek istedim. Dramanin ne demek olduguna, tiyatroya nasul uyarlandigina dair kiiciik capli
bir arastirma yaptim.” sozleriyle arkadaglarindan tavsiye aldigini, ders icerigi hakkinda arastirma
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yaptigini ifade etmistir. K32 de benzer bicimde “Drama ve tiyatro dallarina ilgim ve merakim oldugu
icindersisectim. Budersi alan arkadagslarim da onerdiler. Dramanin tanimini, islevlerini ve tiyatrodan
farkini aragtirdim.” sozleriyle arastirma yaptigini ve arkadaslarindan tavsiye aldigini sdylemistir.
K87 ise farkli olarak dersi veren 6gretim elemanlarini aragtirdigini vurgulamistir. Kendisini “Ders
konusundaki arastirmam, okulun ilgili sayfalarindan izlenceleri kontrol etmek ve dersi veren 6gretim
gorevlileri hakkinda internet iizerinden bilgi toplamak ¢ergevesinde gerceklesti.” sozleriyle ifade
eden K87, iiniversitenin internet sayfasindan dersin izlencesini inceledigini, dersi segcme kararini bu
sekilde verdigini ifade etmistir. K105 ise “Ders ile ilgili okulun sitesinden arastirma yapip konulari,
miifredati ve birtakim genel bilgileri 6grendim. Onun disinda pek bir arastirmam olmad.” sézleriyle
konu bagliklarini ve igerigi inceledigini sdylemistir.

Drama Dersinden Beklentiler

Uciincii arastirma sorusu  “Universite égrencilerinin  drama dersinden beklentileri
nelerdir?” bigimindedir. Katilimcilarin drama dersinden farkli beklentileri bulunmaktadir. Drama
dersinden beklentiler genel olarak “gelisim” odaginda incelenebilir. Katilimcilar drama dersinin
kisisel gelisimlerine, tiyatro ve drama konusunda kendilerini gelistirmelerine katki saglayacagini
diisiinmektedir. Katilimcilar bu gelisim alanlarina yonelik cesitli 6rnekler vermisler, ayrintili
acgiklamalarda bulunmuslardir.

ES I.!eti§im becerileri (44) g 5 Tiyatro konusunda
£ § Ozgiiven (32) & § Oyunculuk, tiyatro kuram bilgisi,
& £ Farkli bakis acilar (18) © £ sahneleme, dramatik yazarlik,

= ) v = T .

S Empati (10) : S oyun metinleri okuma, tiyatroda
Yaraticilik, hayal giicii (9) B yeni bakis agilar1 kazanma (21)
Eglenme, rahatlama (9) ,§> Drama konusunda
Sosyallesme (7) = Drama alan bilgisi, dogaclama
Kendini kesfetme (7) becerisi (16)

Sekil 4. Drama dersinden beklentiler

Gelisim Konusundaki Beklentiler

Beklentiler konusundaki ifadelerin kisisel gelisim basliginda yogunlastigi sdylenebilir. Bu
gelisim alani, katilimcilarin daha saglikli ve anlamli bir yasam siirmesi agisindan sahip olmas1 gereken
temel becerileri igermektedir. Drama dersini almalarmin temelinde kendilerini farkli alanlarda
gelistirmek oldugunu ifade eden katilimcilar, drama dersiyle birlikte iletisim ve empati becerilerini
gelistirmeyi, ozgiiven kazanmayi, farkli bakis agilar: gelistirmeyi, daha yaratici ve hayal giicii yiiksek
bireyler olmay:, insanlart daha iyi anlamay:, sosyallesmeyi, eglenmeyi ve rahatlamayi, kendilerini
kesfetmeyi amaglamaktadirlar. Beklentiler, katilimcilarin dramayi zihinlerinde nasil tanimladiklarina,
dramanin ne olduguna yonelik fikirleriyle ve drama dersinde ne yapilacagina iligkin diislinceleri ile
dogrudan iligkilidir. Bulgularin bu baglamda okunmasi ve yorumlanmasit anlamli olacaktir.

Kisilerin kendilerini ifade etmelerine olanak saglayan etkinlikler olarak tanimlanabilecek
iletisim becerilerine yonelik ¢esitli 6rnekler verilmistir. Giizel ve etkili konusma, ses tonunu ayarlama,
topluluk oniinde konusma, beden dilini, jest ve mimikleri kullanma gibi 6rnekler toplumdaki kisilerle
daha nitelikli iletisim kurma konusunda drama dersinin saglayacag katkiy: ifade etmektedir. Bu
konuda K15, kendisini “Insanlarla iletisim kurmamda yardimct olmasint istiyorum. Derste gecen ve
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gilinliik hayatimda ihtiyacim olabilecek seyleri benimsemeyi amagliyorum.” sdzleriyle ifade etmig, K25
ise “Evet kesinlikle bana katkisinin olacagim diigiiniiyorum. Ornegin kendi duygularimi baskalarina
aktarmakta ve onlarmm duygularim anlamakta, insanlar ile gerceklestirdigim iletisimlerde ve hayata
kars1 gosterdigimiz tutumlar konusunda bana farkli bakis agilar kazandwrarak katkr saglayacagin
diisiiniiyorum.” sozleriyle K15’ benzer ifadeler kullanmustir. Tki katilimcmnmn soyledikleri de
bulgulart destekler niteliktedir. K38 ise “Azerbaycanli oldugumdan Tiirk¢e konusmamda baz
problemler var, ama derste az kisi oldugundan insanlarla iletisim yaparak konusmami daha da
iyilestirebilerim.” sozleriyle dersin Tiirkge konugsma becerisine dogrudan katki sunacagm ifade
etmistir. K50 nin “Ozellikle konusma, ses tonumu ayarlama, kendimi daha rahat ifade etme ve
iletisim becerilerimi gelistirmeyi hedefliyorum.” ve K103’lin “Giindelik hayatimda kendimi daha
etkili bir sekilde ifade etmem, jest ve mimiklerimi yerinde ve ol¢iilii bir bicimde kullanabilmem
konusunda bana katki saglayacagin diisiiniiyorum.” sdzleri, katilimcilarin konusma, beden dili,
jest ve mimikler gibi iletisim becerileri konusunda beklentilerini ortaya koymaktadir. Katilimcilar
ayni zamanda derse siirekli katildiklar1 takdirde bu amaglaria ulasabileceklerini diistinmektedir.
K18, “Drama dersinden beklentim iletisim becerilerimi gelistirmeme yonelik katkida bulunmasi. Bu
beklentilerin karsilanmast i¢in derse miimkiin oldugunca ders saatinde katilmayr diistintiyorum.”
sozleriyle bu konuda elinden geleni yapacagini, K8 ise “Bu dersteki ilk beklentim aktif bir iletisimdir,
bu beklentimi karsilamak adina dersleri kacirmadan katilim saglamayi, mikrofon ve kamera ile
iletisimde olmay istiyorum.” sOzleriyle derste aktif iletisim kurmayi hedefledigini, mikrofon ve
kamerasimi kullanabilecegini belirtmistir.

Katilimcilar, gelisim konusundaki beklentilerden biri olan 6zgilivene yonelik topluluk dniinde
konusmak, dogaclama yapmak, sahnede konusmak, heyecanin ya da utangaghgin azalmasi, sahne
korkusunu yenmek, kabugundan ¢ikmak gibi 6rnekler vermislerdir. K15’in “Utangag bir insanim,
insanlarla iletisim kurmakta zorlaniyorum. Bu dersin bana giinliik hayatimda kolaylastirict bir etkisi
olacagint diistintiyorum.” sozleri drama dersindeki sahneye yonelik ¢aligmalarin, alinan rollerin ya
da dogaglamalarin utangagligi yenme konusunda katilimcilara yardimer olacagi yoniindedir. “Sahne
korkumu tamamen yenecegime inantyorum bu ders sayesinde ve insanlara bir seyleri anlatmak
benim igin ¢ok biiyiik bir zevk. O sirada toplumda gerceklesen olaylari anlasilir ve acik bir sekilde
dogrular ve yanlislarla anlatmak. Diisiincesi bile ¢ok hog.” sozleriyle kendisini ifade eden K31,
dramanin yardimiyla sahne korkusunu yenebilecegini diisiinmektedir. “Drama denince aklima hep
insanlarin dniinde bir oyunu sergilemek geliyor. Bu yiizden 6zgiiven gelisimime ve kendimi insanlara
daha kolay ifade edebilmeme ¢ok katkist olacagini diisiiniiyorum.” sdzleriyle kendisini ifade eden
K42’ye benzer bigimde katilimcilarin drama galigmalarini dogrudan tiyatro bi¢iminde tanimlamalari
0zgliven konusunda verilen 6rneklerin sahneye, seyircilere bir oyun oynamaya yonelik oldugunu
gostermektedir. K45’in “Yapi olarak son derece cekingen ve utangag birisiyim. Ozellikle sosyal
anksiyetem oldugunu séyleyebilirim. Dramanin beni kabugumdan ¢ikarabilecek bir arag olmasini
umuyorum. Ornegin dogaclama ve rol yapmanin sosyal durumlarda ézgiivenimin artmasina
yardimci olacagint diistintiyorum. ” sozleriyle ifade ettigi gibi katilimeilar, kendilerinde var oldugunu
diisiindiikleri 6zgiiven sorununa dramanin iyi gelecegini diisiinmektedirler. K67 nin bu konudaki
goriigleri benzer bigcimdedir. “Bir tiyatro grubuna katilacaktim ama bir tiirlii cesaret edemedim.
Sosyal hayatimin neredeyse sifirlandigi ve odama kapandigim pandemi doneminde azalan cesaretimi
veniden kazanirsam benim icin ¢ok iyi olur. Beklentilerimi karsilamak i¢cin eger hocamiz miize vb.
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yerlerde yiiz yiize faaliyet yapmak isterse kesinlikle katilirim.” sozleriyle kendisini ifade eden K67,
drama dersinin kendisine iyi gelecegini diistinmektedir.

Drama, tiyatro gibi performans sanatlarinda 6zgiiven, katilimcilarin kendilerini ifade etme
konusunda yasadiklar1 bir sorun ve ayni zamanda sahneye ciktiklarinda sahip olmalar1 gereken
bir gereksinimdir. Bir metin odaginda seyircilere sunulan bir sanat formu olan tiyatro konusunda
bu gereksinim gecerlidir ancak drama calismalarinda bir metin ya da katilimcilar1 koltuklarindan
izleyen seyirciler bulunmamaktadir. Ozgiiven konusunda katilimeilarin altini gizdikleri bir diger
konu ise dramanin yasamlarini bigimlendirecek bir etkiye sahip oldugunu diistinmeleridir. “7iirkiye
capinda bir projenin koordinatoriiyiim ve genellikle ¢ok fazla heyecan yapip neler diyecegimi
karigtirabiliyorum. Drama ile bunun oniine ge¢ip ozgiivenimi tamamlayabilirim diye diistiniiyorum
ve bunun i¢in ¢abalayacagim.” sozleriyle drama dersi konusundaki beklentilerini sdyleyen K71,
heyecanin1 drama etkinlikleriyle yenebilecegini diisiinmektedir. K91 de benzer bigimde topluluk
icinde konusmak konusunda sorunlar yasadigini, disa doniik bir insan olabilmek, topluluk i¢inde
konugabilmek amaciyla drama dersini aldigini dile getirmektedir.

Ben genel olarak kendimi iyi ifade ettigimi diisiiniiyorum ancak bu her zaman boyle olmuyor.
Ornegin yoldan gegen biri saati sordugunda aninda saat 11.15 diyemiyorum. Afalliyorum.
Daha sonradan sanki dilim agiltyor. Ben neden béyleyim bir fikrim yok ama bu durum beni
ice kapanik bir insan haline getirdi. Bu dersi kendimi, her an daha iyi ifade edebilmek ve
daha disa doniik olabilmek igin sectim. Drama sayesinde belki otobiiste yanima oturan kisi
ile sohbet edebilir, hatta bu sohbet sonrasinda arkadas bile olabilirim. Ama su an icin hi¢
tanmimadigim biri ile konusmak zor geliyor. Bu kisi otobiiste yanima oturmus olsa bile.

Katilimcilar, drama ¢aligmalarinda, dramatik kurgu i¢inde farkli rollere girerek dogaglamalar
yaparlar. Farkli rol kisilerinin tutum ve davranislarini gézlemleyen katilimcilar ayni zamanda
gruptaki kisilerin bir soruna nasil yaklastiklarini, sorunu hangi yontemlerle ¢6zmeye calistiklarina
iligkin farkli bakis acilar1 kazanirlar. S6zii edilen bu durum K13’{in “Farkli pencerelerden bir
olayin, duygunun nasil yansitildigini ogrenmeyi ve gérmeyi hedefliyorum,” sdzleriyle agiklanabilir.
Farkli bakis acilarina 6rnek veren K13, bir olayin ya da duygunun yansitilma big¢imini tarif
etmistir. Arastirmada farkli bakis agilari katilimcilar tarafindan farkli pencerelerden bakmak, yeni
perspektifler kazanmak bi¢ciminde tanimlanmistir. K103, “Bu dersin bana insan, insan iliskileri,
olaylar, duygular ve diisiincelerle ilgili farkli acilardan bakabilmemi ve daha fazla sey kesfetmemi
sozleriyle drama dersinde kazanacagi bakis acilariyla giinlilk yasama
yonelik bir farkindalik gelistirecegini, K8 ise “Bana kalirsa bu derste bulunmak, kendi i¢ diinyamda
dramaya verdigim belli bash tanmimlamalardan uzaklasarak baska goriisler kesfetmek agisindan

b

saglamasint bekliyorum.’

olduk¢a sansli bir durum. Konu tiyatro oldugunda egitimin bir sonu oldugunu diigiinmedigimden, bu
donem boyunca hem yeni perspektifler kazanip hem de verilen édevlerle bilgileri saglamlastirmanin
bana olduk¢a katki saglayacagim diigiiniiyorum.” sozleriyle drama dersinin kendisini kaliplardan
uzaklastirarak farkli goriisler kazandiracagini ifade etmektedir. Katilimcilarin drama dersini
secmelerinin nedenlerinden biri de yaraticiliklarii ve hayal giiclerini gelistirecegi diisiincesidir.
K31, drama g¢alismalarinda bu becerilerini gelisecegini diistinmekte, bu siliregte kendisini sanatla
ifade edebilecegine inanmaktadir.

Sanati her zaman gelisime ve gelistirmeye agik bir sey olarak goriiyorum. Kendimizi de en
ciplak sekilde sanatla ifade edebilecegimize inantyorum. Kendi hayal giicii diinyam ¢okca
genis olmakla beraber daha farkli seyler katacagina inaniyorum. Sahne korkumu tamamen
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venecegime inaniyorum bu ders sayesinde ve insanlara bir seyleri anlatmak benim igin ¢ok
biiyiik bir zevk. O sirada toplumda gergeklesen olaylart anlasilir ve agik bir sekilde dogrular
ve yanlislarla anlatmak diisiincesi bile ¢ok hos.

Dramay1, “Kisinin yaraticthigint destekleyen ve topluluk icindeyken kendi olabilmesini,
duygularimi yavag yavas ortaya dokebilmesini saglayan bir ders, daha dogrusu bireyin kendini
tammasina en ¢ok olanak veren ve empati yetenegini gelistirebilecegi bir sanat olarak gériiyorum.”
sozleriyle tanimlayan K98’a benzer bicimde K37 de “Hayal giiciimii, duygularimi, ifade giiciimii
gelistirmek ve kafamda beliren durumlart hayata gecirmek, bu olgular: giizel ifade etmek istiyorum.”
sOzleriyle drama dersinde sanatsal becerilerini gelistirmeyi hedefledigini ifade etmistir. Katilimeilarin
drama dersinde sanatsal, kiiltiirel, sosyal yonden kendilerini kesfetme, eglenme, rahatlama ve
sosyallesme konusunda beklentileri oldugu goriilmistiir. Katilimcilar i¢in bir grubun pargasi olmak,
bir grupla birlikte olmak ya da sanatsal, kiiltiirel etkinlikler yapmak olduk¢a 6nemlidir. Kendisini,
“Dramayi sadece bir olayr canlandirma olarak degil de yeni bir deneyim kazanma, deneyimlerini
paylasma ve aktif olarak bir grubun icerisinde bulunmay: saglayabiliyor.” sozleriyle ifade eden
K46’ya benzer bigimde K58 de “Dersi se¢me sebebim sosyal anlamda bana bir seyler katacagin
diistinmem, kolektif olarak icinde bulundugum c¢alismalar ile bakis a¢imi genisletmek ve yeni
insanlar tammak” sozleriyle kolektif ¢caligmanin, bir grup olmanin kendilerine katki saglayacagini
ifade etmistir.

Drama caligmalarinda rol oynama, dogaglama gibi teknikleri kullanarak belirli rollere giren
katilimeilar canlandirdiklari rol kisilerinin ne diistindiiklerini ne hissettiklerini ya da olaylar karsisinda
nasil tepki verdiklerini kesfetmeye caligirlar. Bu noktada dramanin empati becerisini gelistirdigi
sOylenebilir. Katilimcilarin drama dersi konusundaki beklentilerinden biri de empatiye yoneliktir.
Drama galigmalarinin, rol oynamanin ve dogaglamanin empati becerisine katki saglayacagini diisiinen
K43, derste ¢iftei, hemsire, avukat gibi rollere girerek bu becerinin gelisecegini diigiinmektedir.

Giinliik yasantimizdaki tiplere rastlandigi i¢in empati yetenegimizin artmasini bekliyorum
aslinda. Olaylar karsisinda ben nasil tepki veririmden daha ¢cok bir c¢ifici, hemsire ya da
avukat nasil tepki verirdi diyerek kendimi onlarin yerine koymayi, canlandirmalar yapmay:
istiyorum. Katki saglayacagini elbette diisiiniiyorum. Daha dnce de belirttigim gibi empati
vapmak daha kolay olacaktir. Mesela hi¢ yoksulluk gérmemis biri canlandirmalar sayesinde

stkintilar karsisinda ne yapabilecegini 6grenebilir.

Empatiyi karsidakini daha iyi anlayabilme olarak tanimlayan K60 1n, “Ozgiiven gelistirme,
karsidakine kendini daha iyi ifade etme ve karsidakini daha iyi anlayabilme, iyi iletisim, baskalarinin
vasadiklart duygulart kendim deneyimlemeye ¢caligsma gibi konularda banafaydasi olacaktir.” sozlerine
benzer bigimde K77 de “Gergek hayatta insanlarla daha kolay empati kurup onlart anlayabilmemi
ve insanlarin davraniglarindan hangi duyguda oldugunu ¢ikarabilmemi saglayabilir” sozleriyle
dramanin giinliik yasamda insanlar1 anlamasina katki saglayacagini diisiinmektedir.

Tiyatro Konusundaki Beklentiler

Katilimcilarin drama dersine yonelik beklentileri gdzden gegirildiginde, dramaya yonelik
yaptiklar1 tanimlar ve beklentileri arasinda benzerlikler oldugu goriilmektedir. Dramay1, drama
dersini genellikle tiyatro ile iliskilendiren katilimcilar, beklentiler konusunda da tiyatroya iliskin
ifadeleri siklikla kullanmiglardir. Oyunculuk, tiyatro kuram bilgisi, sahneleme, dramatik yazarlik,
oyun metinleri okuma ve yeni bakis agilart kazanma katilimcilarin drama dersine yonelik tiyatro
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konusundaki beklentilerini olusturmaktadir. Daha cok tiyatro alanina seslenen bu beklentilerin
katilimcilarin diger yanitlariyla da benzerlik gosterdigi soylenebilir. S6z gelimi drama dersini tiyatroya
benzer bigimde tanimlayan katilimcilar, 6nceki drama yasantilar1 soruldugunda tiyatro konusunda
ornekler vermisler, dersi segme nedenleri arasinda tiyatro ile iligkili ifadeler kullanmiglardir. Bu
asamadaki bulgularin katilimecilarin zihinlerinde dramaya iliskin olusan g¢ergevenin tiyatroyu
animsattig1 goéz onilinde bulundurularak okunmasi anlamli olacaktir.

Katilimcilarin oyunculuk becerileri konusunda ses tonunu, beden dilini, jest ve mimikleri etkili
kullanmaya, iyi rol yapmaya ya da bir karakteri etkili canlandirmaya, iyi bir diksiyona sahip olmaya
ve karakterleri ¢oziimleme konusunda bilgili olmaya yonelik beklentileri oldugu goriilmektedir.
Sahne sanatlar1 boliimiinde 6grenci olan K41, “Tiyatro, oyunculuk, dans ve klasik eserlerde oynamatk,
sanatla i¢ ice olabilmek en sevdigim seyler ve ayni zamanda en biiyiik hayalim olup olmak istedigim
seylerdir. O yiizden se¢meli derslerimizde bu ders sunmus olurken, kesinlikle bu firsati degerlendirmek
ve bu alanlarda kendimi gelistirmek istedim.” sdzleriyle drama dersinin bu alanlarda gelisimine katki
saglayacagini ifade etmistir. K41, “Kendi boliimiimde duygularimi yansitmama ve sahne 6zgiivenimi
gelistirebilmesini diigtiniiyorum, hem de ayni zamanda oyunculuk ve tiyatro becerilerinde ve temelini
ogrenmemi saglamasint diisiiniiyorum.” ve K96, “Duygularimi, mimik ve jestlerimi daha iyi ifade
edebilmemde bana katkist olacagina inaniyorum.” sozleriyle drama dersinin oyunculuk becerilerinin,
jest ve mimikleri kullanma becerilerine katki saglayacagini diisiinmektedir. Benzer bi¢imde K20
“Sahne oniinde konusurken heyecamim daha az olacak diyafram nefesi kullandigim icin. Metin
vazarken yaraticiligimi kullanacagim igin siirekli beyin firtinast yaparak aktif kalacagim.” sozleriyle
drama dersinin tiyatro konusundaki gelisimine saglayacagini, K67 ise “Onceki donem sanat felsefesi
almistim bu donem farkli bir ders se¢mek istedim. Bu donem béliim derslerim arasinda metin
incelemeleri oldugu icin belki teorik bilgi anlaminda katki saglar diye diigiindiim hem de tiyatro ilgi
alanlarimdan biri.” sozleriyle okudugu boliimdeki derslerine faydasi olacagini, K82 “Bu dersin bana
bir oyunu, bir tiyatro metnini daha kolay kavrama konusunda katki saglayacagim diigiinmekteyim.”
sozleriyle okudugu tiyatro metinlerini daha kolay kavrayacagini sdylemistir. Katilimcilarin ayrica
tivatro konusunda yeni bilgiler edinmeyi, yeni tiyatro terimleri 6grenmeyi, tiyatro eserleri okumayt,
tiyatro konusunda yeni ve farkli bakis agilari kazanmay, tiyatro kiiltiirlerini gelistirmeyi, dramatik
yvazarlik konusunda kendilerini gelistirmeyi hedefledikleri goriilmektedir.

Drama Dersine Yonelik Beklentiler

Katilimcilarin drama dersine yonelik beklentilerini iki baglik altinda toplamak miimkiindiir.
Katilimcilarin drama alan bilgisine sahip olmak istedikleri, dramanin ne olduguna, hangi stratejilere
sahip olduguna ve nasil uygulandigina yonelik bilgi edinmeyi bekledikleri goriilmektedir. Bu
beklenti, dramayi genellikle tiyatro kavramlari ile agiklayan katilimcilar agisindan olduk¢a 6nemlidir.
Katilimcilarin drama konusundaki bir diger beklentisi dogaglama becerilerini gelistirmeye yoneliktir.
Katilimcilar dogaglama becerisi ile kendilerini ifade etme becerisi arasinda iliski kurmuslar,
dogaglamanin bu becerilerine katki saglayacagini ifade etmislerdir. S6z gelimi K29, “Dogaclama
vetenegimi gelistirmek istiyorum. Bu derste yapacagimiz doga¢lamalar ile, dilin diizgiin kullanimin
gelisecektir. Ayrica 6zgiiven kazanimini olumlu etkileyecektir.” sozleriyle dogaglama caligmalarinin
yararlarint vurgulamistir. K45 ise “Dogaclama ve rol yapmanin sosyal durumlarda 6zgiivenimin
artmasina, kendimi daha iyi ifade etmeme yardimci olacagini diisiiniiyorum.” sdzleriyle dogaglamanin
giinliikk yasama katkisi tizerinde durmustur.
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Drama konusundaki beklentilere yonelik K30’un, “Psikodrama teknigine daha ¢ok ilgi
duymak istiyorum aslinda. Drama hakkinda 6grenmek istedigim teknikleri bu ders ile 6grenmeyi
hedeflivorum. Calismalara katilmay:, arastrma yapmayi isterim. Drama hakkinda kendimi
bilgilendirmek ve daha ¢ok gelistirmek isterim.” sozleri drama konusundaki kendisini gelistirmeyi
planladigi, K35’in “Drama dersinden beklentim beni bu konuda fikir sahibi bir bireye doniistiirmesi
en azindan diger alanlarla farklarini ya da ortak noktalarini gérebilmeyi 6grenmek istiyorum. Bu ders
icin diger donem yaptigim gibi kaliplarin disina ¢ikarak ama ¢izgileri asmadan kendi yorumlarimla
dersi oziimsemek olacak.” yanit1 diger alanlarla drama arasindaki farklar1 6grenmeye yoneliktir.
Bazi katilimcilarin drama dersi igerigine yonelik herhangi bir fikrinin olmadig: diisiiniilecek olursa
bu beklentinin akla yatkin oldugu sdylenebilir. Katilimeilarin drama konusundaki beklentileri ve
kullandiklari ifadeler, bu ifadelerin ¢okga tekrarlanmasi, gelisim ve tiyatro konusundaki beklentileri
ile karsilastirildiginda nicel olarak oldukga sinirli oldugu goriilmektedir. Bunun nedenlerinin baginda
katilimcilarin drama dersi ile tiyatro caligmalarini 6zdeslestirmeleri ve dramayi tiyatro kavramlariyla
aciklamalarinin bulundugu soylenebilir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada drama dersi alan {iniversite 0grencilerinin dramaya yonelik tanimlarmni,
drama dersini se¢gme nedenlerini ve derse yonelik beklentilerini belirlemek amaglanmistir. Bazi
katilimeilarin ortaokulda ya da lisede se¢meli drama dersi aldiklari, drama egitimlerine katildiklari
goriilmiistiir. Baz1 katilimeilar tiyatro egitimlerine katildiklarm, tiyatro kuliiplerinde ya da tiyatro
topluluklarinda yer aldiklarini, okullarinda diizenlenen tiyatro oyunlarinda ¢esitli roller aldiklarin,
piyes, miisamere gibi etkinliklere katildiklarini ifade etmislerdir. Drama deneyimi olan katilimcilarin,
tiyatro deneyimi olanlara oranla daha az sayida oldugu ve Ogrencilerin tiyatro konusunda daha
fazla deneyim sahibi oldugu goriilmiistiir. Katilimcilarin tiyatro deneyimlerinin, sorulara verdikleri
yanitlarda, dramaya iliskin tanimlarda ya da derse iligskin beklentilerinde etkili oldugu sdylenebilir.
Bagka bir deyisle katilimcilar drama konusundaki sorulara tiyatroya iligkin dnceki yasantilarini,
diistincelerini ya da 6grendikleri bilgileri géz dniinde bulundurarak yanitlar vermislerdir. Bu durum
katilimeilarin dramaya iligkin tanimlarini, ders hakkindaki beklentilerini ve dersi segme nedenlerini
etkilemistir.

Arastirmanin birinci alt sorusu “Universite égrencilerinin dramanin tammina yénelik
goriisleri nelerdir?” bigimindedir. Drama siklikla tiyatro alani ile karigtirilan bir alan olarak 6ne
¢ikmaktadir. Dramaya katilan ya da drama konusunda deneyimi olmayan kisiler dramay1 tanimlarken
tiyatro kavramlarindan, tiyatronun bilesenlerinden ya da tiyatro ¢calismalarindan 6rnekler verirler. Bu
durum tiyatronun araglarindan etkin bicimde yararlanan, tiyatro ile dogrudan ya da dolayl bir iliskisi
olan drama acisindan olumsuz bir durum olarak gériilebilir. igerik ve amagclar agisindan benzesen
tiyatro ve drama alanlar1 bigim agisindan farklilagmakta, tiyatro alaninda sahneye teatral bir {iriin
koymak amaclanirken drama siirecinde ¢alisma siiresince elde edilecek tutum ve davranislarin
kazanilmas1 amaglanmaktadir. Bu noktada dogaglamaya dayali ilerleyen ve dogrudan katilimecilarin
inisiyatif alarak uygulama siirecine rol i¢inde ya da disinda miidahale etmesi ile gerceklestirilen
drama c¢aligmalarinin dersi sececek 6grenciler tarafindan taninmasi olduk¢a 6nemlidir.

Katilimcilarin dramayi tanimlarken ya da dramadan s6z ederken genellikle tiyatro konusunda
ornekler verdikleri, tiyatronun karakteristik Ozelliklerinden s6z ettikleri, tiyatro kavramlarini
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kullandiklar1 goriilmektedir. Arastirmada, katilimcilar dramanin ne oldugunu 6grenseler dahi dersin
seciminde ya da dncesinde drama konusunda yeterli bilgiye sahip olmadiklar1 sonucuna ulagilmistir.
Bu durum, katilimeilarin dramayi siklikla karistirdiklar: tiyatro ile iligkilendirmelerine, drama dersi
iceriginin tiyatro etkinliklerine benzer bigimde gergeklesecegini diisiinmelerine neden olmaktadir.
Bu nedenle dramanin yalnizca arastirmanin gerceklestirildigi Ankara Universitesi dzelinde degil,
Tiirkiye’deki diger {iniversitelerde drama dersini segen Ogrenciler tarafindan da bilinmesinin
ogrencilerin dersi bilingli olarak se¢melerinde etkili olacagi diisiiniilmektedir.

Tiyatro ile drama arasinda belirgin farklar bulunmaktadir. Genellikle bicimsel olarak 6ne
¢iksa da amaglar bakimindan da farklarin bulundugu sdylenebilir. San’a (2006) gore bu farklardan en
belirgin olani tiyatroda miikemmel olan1 temel alan ve izleyiciyi etkileyecek bir performans ortaya
¢ikarilmasidir. Kolektif ¢alismalarin 6n plana ¢iktigi dramada ise katilimcilarin yaraticiliklarini ve
diis giiclerini kullanarak rol icinde ya da disinda ¢esitli paylagimlarda bulunmalari amaglanmaktadir.
Dramanin tiyatro ile arasindaki net ayrimi vurgulayan Slade’e (1954) gore drama g¢aligmalarinda
tiyatronun yeri bulunmaktadir ancak bu, dramanin yalnizca kii¢iik bir kismin1 olusturmaktadir. Benzer
bicimde Hornbrook (1989) da dramay1 genel tiyatro pratiklerinden uzaklagtirmayi degil dramayi daha
nitelikli hale getirmek ve katilimcilarin gelisimine katki saglamasi amaciyla tiyatro ile dramanin
i¢ ice olmas1 gerektigini ifade etmistir. O’Toole, Stinson ve Moore (2009) ise egitimde dramanin
ortaya c¢iktig1 giinlerden itibaren alanda iki kutuplu bir tartismanin varli§indan s6z eder. Bir grup,
dramatik sanat formunun herhangi bir seyin 6gretimini kolaylastiran bir araca doniistliriilmesinin
sanat formunun estetik 6zelliklerini asindirdigini ifade ederken bir diger grup ise dramatik sanat
formunun 6gretim araci olarak kullanilmasi gerektigini, bu tiir bir kullanimin sanat formunun da igin
icine dahil edilerek gerceklestirilebilecegini belirtir.

Dramanin tanimina yonelik elde edilen bulgular ii¢ farkli baslikta incelenebilir. Drama,
katilimcilar tarafindan yasamdaki durumlarin canlandirilmasi, insan iligkilerini anlamaya ya da
yorumlamaya yonelik gerceklestirilen dogaglamalar bi¢ciminde tanimlanmigtir. Dogrudan dramay1
tanimlayan bu ifadeler az sayida kisi tarafindan kullanilmistir. Dramaya iliskin 6n bilgiler cogunlukla
tiyatroya yoneliktir. Katilimeilarin biiyiik bir cogunlugu dramanin bir tiyatro formu oldugunu, drama
caligmalarinda bir metnin sahneye kondugunu ve dramanin bir sahne sanati oldugunu diistinmektedir.
Ayn1 zamanda dramanin bir oyun yazma sanati oldugu ve drama c¢alismalarinda bir karakterin
canlandirildigr ifade edilmistir. Bu tanimlar dogrudan tiyatroyu tanimlayan ifadeler igermektedir.
Katilimcilar dramaya iliskin bu tanimlar1 yaparken dnceki yasantilarindan yararlanmiglardir. Daha
once bir oyunda rol alan, tiyatro calismalarina katilan 6grenciler dramayi, yaptiklar: bu ¢aligmalara
benzetmisler, dramanin sahneye yonelik bir sanat oldugunun altin1 ¢izmislerdir. Katilimeilardaki bu
yanlig algilamanin temelinde drama ile tiyatroyu 6zdeslestirmeleri yatmaktadir. Katilimcilar dramayi
tanimlarken ayrica sanatsal bir disavurum siireci oldugunu ve bu siirecte yaraticilik gerektigini ifade
etmislerdir. Bu ifadeler bir sanat formu olan dramanin estetik boyutunu ortaya koymaktadir.

Aragtirmanin ikinci alt sorusu “Universite dgrencilerinin drama dersini secme sebepleri
nelerdir? Universite ogrencileri drama dersini secerken nasil hareket etmislerdir?”’ bicimindedir.
Elde edilen bulgular; katilimcilarin okuduklart boliime katki saglamasi, farkli yonlerini kesfetmek ya
da eglenmek amaciyla drama dersini sectiklerini ortaya koymustur. Katilimcilarin kigisel 6zellikleri
dersin seciminde etkili olmustur. Bu noktada katilimcilarin kendilerini gelistirmek, giinliik yasamda
bu becerileri kullanmak ya da insanlarla iliskilerine katki saglamasi amaciyla drama dersini segtikleri
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sonucuna ulasilmistir. Katilimcilar ayn1 zamanda sanata ilgi duyduklari i¢in ve dramanin sahne
sanatlarina ydnelik olmasindan dolay1 bu dersi segtiklerini ifade etmislerdir. Ogrenciler dramaya
ve tiyatroya ilgili olduklari, katilim sagladiklari sanat etkinliklerinden memnun kaldiklar1 igin
bu dersi sectiklerini sdylemislerdir. Katilimcilarin drama dersini secerken farkli durumlari goz
oniinde bulundurduklari, farklr kisilerden ders hakkinda fikir aldiklari, drama ve tiyatro konusunda
aragtirmalar yaptiklari ya da dersi veren 6gretim eleman1 hakkinda arastirma yaptiklar1 goriilmiistir.
Sayica diisiik bir orana denk gelen bu 6n hazirliklarin disinda katilimeilarin ders konusunda herhangi
bir 6n hazirlik yapmadiklar1 sonucuna ulagilmistir.

Arastirmanin iiciincii alt sorusu “Universite 6grencilerinin drama dersinden beklentileri
nelerdir? ”bi¢cimindedir. Katilimcilar dramadersiileiletisim becerilerini ve 6zgiivenlerini gelistirmeyi,
farkli bakig agilar1 kazanmayi, daha yaratici ve hayal giicii yiiksek kisiler olmayi, toplumdaki diger
kisilerle duygudaslik kurmayi, sosyallesmeyi beklemektedirler. Aragtirma sonuglari bu konuda yapilan
aragtirmalarla benzer bicimdedir. Durdukoca’nin (2015) yapmis oldugu arastirmada katilimcilari en
onemli beklentisinin 6zgiliven gelisimi oldugu goriilmektedir. Katilimcilarin gelisim konusundaki
beklentileri kendilerini kesfetmeye, giinliikk yasamdaki iliskilerine katki saglamaya yoneliktir. Bu
beklentiler ayn1 zamanda katilimcilarin dramay1 nasil tanimladiklar ile de ilgilidir. Dramay1 genel
olarak tiyatro ile iligskilendiren katilimcilarin beklentileri benzer bigimde tiyatronun amaglari ile
ortiismektedir. Bu konudaki en net sonug, drama dersini secen katilimecilarin tiyatro konusundaki
beklentileri ile agiklanabilir. Katilimcilar drama dersi ile oyunculuk becerilerini gelistirmeyi, tiyatro
kuram bilgisi edinmeyi, sahneleme, dramatik yazarlik ve oyun metinleri konusunda deneyim
kazanmay1 ve tiyatroya yonelik yeni bakis acgilar1 gelistirmeyi beklemektedirler. Katilimcilarin bu
konudaki beklentileri dogrudan tiyatroya yoneliktir. S6zii edilen beklentiler tiyatro egitiminin bir
pargasi ya da bir tiyatro oyununun sahneye konulmasiyla elde edilecek becerilerdir. Katilimeilarin bu
beklentilere sahip olmasinda drama ile tiyatroyu dogrudan iligkilendirmenin etkili oldugu sonucuna
ulasilmistir. Her ne kadar katilimcilarin zihnindeki drama imgesi tiyatro ile 6zdesmis gibi goriinse de
bu durum diisiiniildiigii kadar olumsuz degildir. Drama siireglerinde kisisel gelisime ve 6grenmeye
ayrt ayri vurgu yapan farkli anlayislar bulunmaktadir (Eriksson, 2007). Kisisel gelisim temelli
drama stirecleri, dramanin sanat formuna agirlik verirken 6grenmeyi dnceleyen drama siiregleri ise
sanat formunun bir 6grenme yolu olarak kullanilmasi gerektigini ifade etmektedir. Bu baglamda,
katilimeilarin drama dersinden beklentileri, dersin ne tiir bir icerikle yapilandirilacagini da belirleyen
ana unsurdur. Bu nedenle, kisisel gelisim temelli beklentiler igerisinde olan bir katilimc1 gruba, tiyatro
ve drama arasindaki bigimsel farklarin aktarildigi, dramanin sanat formu yoniiniin daha agir bastigi
bir i¢erik sunulmasi yerinde olacaktir. Ciinkii katilimeilarin tiyatro ile 6zdeslestirerek dile getirdikleri
beklentileri drama yoluyla karsilanabilir. Katilimcilarin drama konusunda yalnizca dogaglama
becerilerini gelistirme ve drama konusunda yeni bilgiler edinmeye yonelik beklentilerinin oldugu
sOylenebilir. Arastirma sonuglar1 géz dniinde bulundurularak asagidaki oneriler gelistirilmistir:

*  Dersin isminin programda drama olarak yer almasi tiyatro ile ilgili bir beklenti ve
algiya neden olmaktadir. Bu nedenle dersin ad1 yaratici drama veya egitimde drama
olarak degistirilmelidir.

«  Universitelerdeki drama derslerinin tanitimina ydnelik ¢aligmalar yapilmali, grenci-
lerin dersi segme siirecinde daha bilingli secim yapmalari saglanmalidir.
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*  Dramaya yonelik ¢esitli kavram yanilgilar1 bulunan 6grenciler drama ile tiyatroyu
dogrudan iligkilendirmektedir. Bu durum 6grencilerin drama dersinden beklentileri-
nin tiyatro odakli olmasina neden olmaktadir. Drama dersi igerikleri tasarlanirken s6z
konusu kavram yanilgilarini ortadan kaldiracak bicimde hareket edilmelidir.

*  Drama derslerinin icerigi katilimcilarin beklentilerinin 6grenilmesinden sonra dersin
amaglarina, katilimcilarin hazir bulunusluguna uygun bi¢cimde gozden gecirilmelidir.

*  Drama dersi, yaratict dramanin amag ve igerigini ¢ok acik ve net yansitacak bicimde
hazirlanmalidir. Bu tiir derslerin igerigi kiiltiirel ve sanatsal okuryazarlik becerilerinin
gelisimine katki saglayacak yonde hazirlanmalidir. Bu dersler daha ¢ok bilinglenme,
kiltiirlenme siirecine yonelik, demokratiklesme, sosyal empati, iletigim-etkilesim
gibi gelisim odakl1 olmalidir.
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Introduction

One of drama’s most important objectives is to stimulate creative discussion by involving
real-life issues through role-playing and improvisation. Participants experience various social roles
and have the chance to explore the meaning of being human in a variety of ways by taking part in a
safe environment and using the tools provided by drama (Thorkelsdoéttir, 2016). The drama process
is also referred as creative drama and drama in education in Turkey, where the participants act out in
different roles and deal with a problem, mystery, journey, research, or crisis situation in a dramatic
fiction (Bolton, 2007). In the presence of a drama teacher, drama studies are conducted. The subject
is chosen based on the participants’ level of readiness and then applied in a well-structured plan in a
setting created with the lesson’s goal in mind, taking into account the participants’ prior experiences
(Adigiizel, 2019).

In Turkey, drama studies are practiced in the context of formal and non-formal education with
participants from various age groups and developmental stages. Drama as a discipline focuses on the
abilities of the participants, or students, and is used to foster their creativity or instruct in drama-
related subjects (role, dramatic fiction, drama techniques, etc.). On the other hand, when drama is
used as a tool (method), it is used to explain the subjects of a lesson and to realize the determined
gains. All drama lessons incorporate both aspects of drama in a way that builds a spiraling learning
process for drama (Bowell & Heap, 2019). Drama as a teaching method corresponds to the educational
dimension of the drama lesson, and drama as a discipline corresponds to the art form characteristic.
Drama studies are based on improvisation and role-playing and develop themselves as an aesthetic
process. This artistic concern, which reflects the essence of drama, enables the participants and the
drama teacher to be creatively involved in the process.

Drama is an effective method according to a meta-analysis study evaluating all elementary
education drama studies conducted in Turkey on the basis of its effects on academic success,
permanent learning, attitude, skill, and value development (Yildirim, 2021). Since the early 1980s,
drama has taken on significant importance in the Turkish educational system by becoming both a
compulsory and elective course at many levels, from preschool to higher education (Adgiizel &
Metinnam, 2021). Some of these courses are taught in various university faculties.

University-level drama courses are offered to meet a variety of requirements. Drama is
taught as a compulsory and elective course at education faculties, which are the institutions that
train teachers. The teaching dimension of drama is emphasized in these courses in order to enhance
the teacher candidates’ professional competencies. On the other hand, drama, which is among the
elective fine arts courses opened within the scope of subparagraph (i) of Article 5 of the Higher
Education Law No. 2547, aims to contribute to the personal and professional development of all
university students.

While performing role-playing and improvisation activities in both elective and compulsory
drama lessons, games and physical activities are used as needed. In these courses, students deal
with certain subjects for learning purposes and gain knowledge about the art form of drama. For
this reason, an educational and artistic planning is carried out in the aforementioned courses. In
particular, the use of a learner-centered discipline such as drama, which has the characteristics of an
art form as well as a teaching method, requires a planning approach that is more creative, open to
aesthetic learning and makes the learner a subject. Aesthetic learning can only be possible with a risk-
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taking planning that ensures active participation of the learner, provides opportunities for sensory
experience and imagination (Uhrmacher, 2009). Since the drama lessons are based on a dramatic
fiction that the drama teacher and the participant build together on the basis of improvisation, the path
to the learning goal does not consist of a single line. Therefore, the teacher needs to leave the safe
space and take risks. Taking risks is a characteristic of a drama teacher that is necessary to include the
contribution of the learner in the planning process and to take the relationship established between
the teacher and the learner out of traditional patterns (Taylor & Warner, 2006; Taylor, 2020). In this
context, rather than a conventional planning for drama processes, a planning approach that directly
includes the interests and expectations of the learner in the process that is live, tested and completed
not onthe desk, but in the field when it meets the learner, is more appropriate (McConnell & Conrad
& Uhrmacher, 2020). This kind of planning approach is a dialogic planning based on the dialogue
between the teacher and the learner and the search for the meaning of something together (John,
2007). In the dialogic planning approach, not the product (the plan itself), but how the planning will
be realized by centered on the learner (the process) is problematized (John, 2007). While planning
drama studies, there are concerns such as focusing on the process rather than the result, reorganizing
the relationship between the learner and the teacher in favor of the learner, and researching the subject
to be learned together with the participants. On the other hand, being process-oriented rather than
result-oriented (Adigiizel, 2019) is one of the distinctive features of drama. The duality of process
and result is only one of several dichotomies such as theater-classroom andartist-teacher (Anderson,
2005) on which the history of drama can be read. According to Landy and Montgomery (2012);
drama and theater are forms of performance that have their roots in ritual and religious ceremonies.
In Ancient Greek, drama means the act performed, while the theater is defined as a space created to
observe an act. In drama, the participant takes action and actively participates in both the artistic and
educational process. The role of the participant is not just to watch the action performed, like the
spectator in conventional theater.

Being process-oriented is at the center of discussions that can be associated with the
educational and artistic dimensions of drama. Drama studies are carried on based on dramatic fiction
created by the learner and the teacher through improvisation and role playing. The process of creating
the dramatic fiction and the drama techniques used in this process, in other words, the aesthetic
tools correspond to the artistic form of the drama. Drama, which is heavily fed by the dramatic
arts, is often confused with theater. For this reason, discussions about the art form of drama have
generally been handled in two main points. The first of these is the concern to define the unique
artistic form of drama more clearly by revealing the similarities and differences between drama and
theater. Positioning drama in an anti-theatre place, Way (1967) states the difference between drama
and theater while theater deals with the communication between the audience and the actor, while
drama deals with the experiences of the participants. Bolton (Bolton, 1986 cited; Ozgelik-Cetin &
Oztiirk, 2013), who stands in the opposite position of Way in this regard, underlines the need to focus
more on the similarities between the two disciplines, rather than pointing out the formal differences
between theater and drama. What Way and Bolton agree on is that drama should be at the center of
participants’ experiences and should focus on the process rather than the production.

The arguments over whether the art form -such as roles, staging, acting, etc.- or the learning
objective -which should be at the heart of the drama processes- remains a major topic of contention
between drama and theater. A teacher, who thinks that the art form should be prioritized in drama,
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said, “What do we know about this character?” It starts with a question that refers to the art form,
aimed at understanding the role of the person or character. The teacher who prioritizes the learning
goal “Where should we set out to solve this problem?” can start with a question that focuses on the
targeted output in the education process (Bolton, 2007). Both approaches share an understanding that
places the participant’s experience at the center of the process in different ways. In addition, a drama
lesson structured with any of these approaches (prioritizing the art form or learning goal) necessarily
includes the other approach.

The approach adopted in drama processes can be effective in determining the participants’
perception of what drama is, their expectations from drama, or their interest in drama. From the
opposite point of view, the expectations and interests of the participants towards drama may also be
effective in determining the approach to be adopted in the planning of the drama lesson. Because
while some participants’ expectations about the drama lesson may be the development of skills such
as self-expression, self-confidence and socialization, some participants may expect to understand
how to teach something through drama. In this context, it is important to determine the interests and
expectations of the participants while designing any drama course or a one-semester drama education
program.

It may be said that the majority of Turkish drama studies are concentrated on the teaching
aspect of drama and formal schooling. This indicates that the drama is utilized with an emphasis on
connecting it to the achievements of education programs at the applied level (such as elementary,
secondary or higher education). In contrast, a drama process is developed within the context of social
elective courses in universities in which the participants are more focused on personal interest and
development, while the absence of a specific education program elevates the participants’ interests
and expectations for drama to a more crucial point. At the same time, it can be said that university
students do not have enough information about drama during the course selection process, and they
start to get to know drama through drama workshops after choosing the course. For students who
want to enroll in drama class and get the most out of it, this situation presents a challenge. Because
students will benefit more from the drama lesson process if they are aware of what to expect and have
a general understanding of the course material or applied education program. At this point, it can be
said that determining the readiness of the university students and their expectations from the drama
lesson, within the scope of item (i) of Article 5 of the Higher Education Law No. 2547, is important
in terms of determining what kind of approach the instructor will follow in the planning of the course
and the course content. In this research, it is aimed to reveal the reasons why Ankara University
students choose the drama course and their expectations about the course. For this purpose, answers
to the following questions were sought:

*  What do university students think about the definition of drama?
*  What influences university students’ decisions to enroll in a drama course?

*  When choosing the drama course, did university students use any means to obtain
information about the content of the course?

*  What may university students expect from the drama course?
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Methodology

This section includes headings for the research methodology, study group, data collection
tools, and data analysis.

Research Model

This research was designed with a basic qualitative research design (Merriam, 2009; Merriam
& Tisdell, 2016; Merriam & Grenier, 2019). The most characteristic feature of all qualitative research
is that it is based on the idea that individuals construct reality in interaction with their social world
(Merriam & Tisdell, 2016). Basic qualitative research is concerned with (1) how people interpret
their experiences, (2) how they semantically construct the world around them, and (3) how they
make sense of their experiences (Merriam, 2009; Merriam & Tisdell, 2016). These three features
are essential features that characterize all qualitative research. However, some qualitative research
designs have an extra dimension. For example, the phenomenological pattern is concerned with what
the underlying understanding and essence of a phenomenon is. Therefore, it is not sufficient for the
research problem to have only a qualitative nature. At the same time, it should carry the necessity of
investigating the essence of the understanding underlying the phenomena. However, every study in
the field of qualitative research may not have an extra dimension as in the phenomenology design.
Basic qualitative research is used for studies that are more suitable to investigate the problem
with the qualitative method, but do not meet the special conditions demanded by patterns such as
phenomenology. It can be said that basic research is the most widely used design in qualitative
studies (Merriam & Tisdell, 2016; Merriam & Grenier, 2019). In this design, data related to the
research problem is collected through interview, observation and document analysis. The collected
data are analyzed according to the rules of qualitative data analysis (Merriam & Tisdell, 2016).
According to Patton (2015); the common question of studies constructed using basic qualitative
research is “What are the practical implications and useful applications of what we can learn about
this topic or problem?”. The reason for using the basic qualitative research in this study is to describe
the prior knowledge of the students who chose the elective drama courses taught at universities, how
they decided to choose the course, and their expectations from the course by revealing open-ended
questions. In this way, it is thought to provide practical information that will help the students who
will take the course in the future to choose the drama course more consciously and help the lecturers
structure the course content.

The Study Group

The study group consisted of 115 students (81 female, 34 male) studying at different
departments at Ankara University in the fall semester of the 2021-2022 academic year, most of
whom did not have drama experience. In order to create the study group, the purposeful sampling
technique, which was created with examples that would present the richest and closest data in the
focus of the research, was used (Yin, 2016). The students included in the study group were required
to have a definite registration for the drama course. Drama, which is an elective course; it is one of
the art courses such as painting, music, sculpture, creative writing, cinema and photography courses.
In universities, these courses are carried out by lecturers working in departments such as Basic Art
Education or Fine Arts Departments affiliated with the rectorate. The applications of these courses
carried out within the scope of 51 courses may differ from university to university. Therefore, it should
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be emphasized that the study was carried out in the context of drama, which is one of the elective
courses opened within the scope of article 51 at Ankara University. In order to protect participant
confidentiality for each student whose opinions were taken within the scope of the study, codes such
as “P1,P2, ... P115” are used. The faculties, departments and numbers of the participants in the study
group can be seen in Table 1:

Table 1. Faculties, Departments and Number of University Students in the Study Group

FACULTY Departments Participants
American Culture and Literature, Anthropology, Arabic Language
and Literature, Information and Document Management, Persian
Language and Literature, Philosophy, French Language and
Faculty of Literature, Folklore, Indology, Hittito.logy, Hungar.alogy, Classical
Languages and Archeology, Korean Language and Literature, Latin Language and 58
Literature , Protohistory and Pre-Asian Archeology, Psychology,
History-Geography . . . S
History of Art, Sinology, Sumerology, History, Prehistoric
Archeology, Theatre, Contemporary Greek Language and Literature,
English Language and Literature, Spanish Language and Literature,
Italian Language and Literature1
Faculty of Dentistry Dentistry 2
Faculty of Pharmacy 5
Pharmacy
Faculty of Science  Statistics, Biology, Mathematics 8
Faculty of Nursing  Midwife 1
Faculty of Journalism, Public Relations and Advertising, Radio, Television and 5
Communication Cinema
State Conservatory Modern dance, Opera-singing 2
Faculty of Food Engineering, Electrical Engineering, Geological Engineering 6
Engineering
Faculty of Health Social Work, Health Management, Child Development, Orthotics- 10
Sciences Prosthetics, Nutrition and Dietetics
Political Science and Public Administration, Economics, Law,
Faculty of Politics . : . . . ) 8
Finance, International Relations, Business Administration
Faculty of Sports Coaching, Sports Management 3
Sciences
Faculty of Medicine Medicine 3
gjlcel:]lz:f Applied Actuarial Sciences, Real Estate Valuation and Management 4

Data Collection Tools

In qualitative research, data are generally collected through observation, interview or

document analysis (Merriam, 2009), in addition to various materials related to the study and even the

emotions inherent in the study (Yin, 2016). In this study, data were collected through interviews. The

interview is carried out in order to express a behavior, action, belief or point of view of the person

participating in the study (Yin, 2016). A questionnaire titled Elective Drama Course Readiness

Determination Form was created for this study’s participant interviews. The interview form, with the
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first section of six questions, includes demographic information such as faculties and departments
of the university students participating in the research; the second part consists of six open-ended
questions in which they can express their prior knowledge about the drama course they have chosen,
their decision-making process, and their expectations about the course: “Have you taken drama
lessons or drama training before? ”, “Have you participated in any drama work? Explain in detail.”,
“What do you think drama is? How would you describe the drama to a friend?” During the preparation
of the form, opinions were received from two experts working in the field of drama, an expert who
had experience in collecting data through interviews in qualitative research processes, and an expert
who reviewed the interview form with a focus on language and expression. The interview form’s
electronic link address was provided to the sample participants, who were then asked to respond to
the form’s questions after it had been finalized in accordance with the expert opinions gathered and
posted online.

Students who will participate in the research must be students who have decided to take the
elective drama course and whose course registration has been finalized. Ankara University students
take elective courses in their first year. Students who will choose a course can obtain information
about the courses from the “Ankara University Open Course Materials” page. On this page, it is
possible to reach the course materials related to the purpose, syllabiof the courses and the subject
to be covered every week. The drama classes used in the context of this study were delivered via
distance learning. The remote delivery of the course has nothing to do with the COVID-19 Pandemic
and is solely related to how the university operates.

Data Collection and Analysis

Data were analyzed using descriptive analysis. According to predetermined themes, the data
are summarized and analyzed in descriptive analysis (Yildirnm & Simsek, 2013). The themes of
this study, which aim to reveal the pre-knowledge of the university students who take the elective
drama course, their decision-making processes, and their expectations from the course; “Views on
the definition of drama”, “Deciding to choose drama course”, “Expectations from the drama course”
were determined. The codes and categories obtained by descriptive analysis are presented with
figures showing their relations with each other. The frequency of the codes presented in the figures
is indicated in parentheses.

Validity And Reliability Of The Research

In qualitative research, validity refers to the “appropriateness” of tools, processes, and
data. The validity of the research is about whether the research question is valid for the desired
outcome, the method chosen is appropriate to answer the research question, the design is valid for
the method, the sampling and data analysis is appropriate, and finally the results are valid for the
sample. The essence of reliability in qualitative research is based on consistency (Leung, 2015).
In this study, the relationship between the research problem and the research questions was taken
into consideration, and a sample selection was made in accordance with the problem and research
questions. In addition, data collection tools have been developed in connection with the purpose of
the study in order to ensure validity. All data were recorded in reliable ways (the form created in the
electronic environment records the responses instantly), deciphered, the opinions of the participants
were conveyed as they were, and an objective point of view was tried to be made by minimizing
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the researcher bias. In addition, procedures such as data analysis and presentation were carried out
considering the research questions. In qualitative research, there are many strategies proposed by
various qualitative researchers from different intellectual traditions to ensure validity and reliability
(Arastaman & Oztiirk-Fidan & Fidan, 2018). All these strategies are used to strengthen the validity,
reliability and credibility of qualitative research (Yin, 2016). One of the most common methods used
to ensure the validity and reliability of qualitative research and to strengthen its credibility in this
way is triangulation (Merriam & Grenier, 2019). Triangulation can be accomplished by employing
any of the strategies, such as triangulation of data sources, researchers working on the same research,
theoretical approaches and methods to be used while interpreting the data set (Yin, 2016; Patton,
2015). In this study, triangulation was made on the data analysis that the researchers working on the
research carried out independently from each other, and the opinion of another expert on the data
analysis was taken. Thus, it was tried to ensure consistency between codes, categories and themes.
Because qualitative research should be able to convey the reality it tries to describe at the highest
possible level. This is called the truth value of the work (Noble & Smith, 2015). Consistency between
coders is a part of the strategies applied to reflect the reality that qualitative research deals with in the
most accurate way. In addition, direct quotations containing the views of the participants supporting
the themes were included in order to strengthen the reliability of the research. These quotations were
chosen with care to reflect the variety in the sample. As much as feasible, the researchers’ biases were
put on hold while analyzing the direct quotations, and they made an effort to depict the truth being
mirrored in all of its dimensions. Another strategy to increase the validity, reliability and credibility
of qualitative research is applicability/transferability. The results of qualitative research should be
such that they can be a source for other research and can be used by other researchers (Noble &
Smith, 2015). In order for the results of the study to be a source for new research in the literature,
attention was paid to associating the categories and themes with the common concepts used in the
literature, and the findings were tried to be presented by associating them with the main discussions
in the literature.

Research and Publication Ethics

The research process was carried out after the ethics committee decision of Ankara University
Ethics Committee dated 24/05/2021 and numbered 9/179. The purpose of the research was explained
to the participants, information and assurance were given that the participation was on a voluntary
basis and that the participants had the right to withdraw from the research at any stage of the research.
The participants were told that the information they provided would be protected and would only be
used within the scope of the research.

Findings

The findings obtained as a result of the analysis of the data are presented considering the
aims of the research. The emerging themes were presented in categories and supported by quotations
from the views of the participants.
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Views On The Definition Of Drama

The first research question is “What are the views of university students on the definition of
drama?”. While answering this question, the participants gave examples from their previous drama
and theater experiences and established similarities between drama and theater. In this context, it
would be meaningful to first take a look at what the participants said about whether they had drama
experiences in the past. In the examples given by the participants, it is seen that they joined theater
communities in high school or university, took theater education and elective drama lessons in
secondary or high school. It can be said that the examples in which the participants talked about their
previous drama experiences are mostly related to their theater experiences. It is possible to collect the
examples given for drama experiences in two groups:

¢ [ took an elective drama class (18).
Drama o [ studied drama (6).
¢ | did not participate in any drama activities (69).

o | studied theater (8).

o | participated in theater works on special days (8).
¢ [ joined the theater club, the community (7).

o ] took part in a play (6).

Theater

Figure 1. Previous experiences of the participants

It is seen that some of the participants did not participate in any drama activity before the
drama course. Some participants said that they took drama lessons in middle school, high school or
university. There are also students who take the drama course for the second time at the university.
For example, P21 said, “/ wanted to take the course again because I liked the practice we did the last
term,” and P89 said, “I took a drama course in the first semester. I participated in extracurricular
drama meetings and practices.” The statements of the participants who took the elective drama
course in secondary or high school are that the course content or practices are similar to the theater
or are theater activities. P31 said, “/ took drama lessons 2-3 times a week in the 7th and 8th grades
before. We performed at school a few times. We were preparing everything ourselves and doing the
stage, make-up, and rehearsals ourselves,” and P30 said, “We took it as an elective course in high
school. Our teacher also did studies. I was in two of them. I took part in a theatrical village play
and one of our own written works,” and she gave examples of theatrical village plays. Participants
stated that they joined a theater club or community, got theater training, and took part in a play. Some
participants stated that they had acting, theater, and drama education in theater clubs of universities,
private theaters, and state institutions. Some of them participated in theater activities in secondary
school, high school, or university. They said that they supported the preparation of plays; they
contributed to the staging of plays on subjects such as stage, make-up, rehearsal, and lighting.

Participants also mentioned that when they were in middle school or high school, they put
on short plays by organizing small groups. “I’'ve never taken theater courses,” P91 remarked, “But
1 went to various activities. Our Turkish Literature teacher in high school gave us a task. In the
lesson, we were divided into groups according to our preferences: those who wanted to improvise,
those who wanted to write a text, and those who wanted to stage a short play. I also attended the
debates at school”. With the words “I worked on special days while [ was in primary, secondary,
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and high school,” P1 talked about her experiences. The participants talked about the events held
at the school, using examples like reading poetry, giving presentations, and performing numerous
shows. As can be seen, the participants discussed a variety of scenarios relating to their theatrical
experiences and provided examples of activities beyond theater and drama, including debate, poetry
reading, presenting, and performing.

] Dramatising situations in = A theatrical form (19). b Artistic expression
E daily life (33). § The staging of a text, g process (10).
=) Understanding and interpreting ﬁ performing art (12). An area that requires
human relations (9). The art of writing plays (12). creativity (5).
An improvisation based Entering into the role of the
lesson (5). character, role-playing (9).

Figure 2. Views on the definition of drama

It is possible to collect the differing responses to the definition of drama under three headings.
The first one is about the meaning of drama studies based on role-playing and improvisation. The
answers of the participants at this point are that drama means personating situations in daily life. It
has also been said that drama requires creativity, is based on improvisation, and at the same time has
the purpose of understanding or interpreting human relations. It may be claimed that students who
have previously attended drama classes have a greater understanding of what drama is. While the
other participants directly associated drama with theater, those who took the elective drama course
had a direct relationship with drama.

The statements of P15, who defines drama with the words “Drama is the reenactment of daily
life conflicts in a certain place without an audience and without a written text”, are quite appropriate.
Drama, which means the performing of situations encountered or likely to be encountered in daily
life without a written text and without an audience, has the characteristics that P15 expresses.
Similarly, “Drama is an educational field that develops creativity. It provides communication and
interaction between individuals. Drama provides a great contribution and support to the theater
and the performing arts because it tells a play, a story or event, or life with theater techniques. By
using theatrical techniques in drama, we personalize the above-mentioned titles with improvisations.
Therefore, it is also very important for individual development.” P41, who defines drama with the
following statements, talks about the characteristics of drama. In this process, the use of some
techniques has been mentioned, and it has been stated that these techniques belong to drama or are
used in theater. Drama was defined by the participants as the art of dramatizing fiction, narrating,
playing roles, staging, and the art of performing life.

Participants stated that drama is based on improvisation and contributes to understanding
and interpreting human relations. Thinking that drama is a process based on experiences, P10 said,
“I see drama as a mirror. What we have experienced in this life, what has happened to us, what we
have heard, seen, places we have been to, people we have met, or events we have witnessed, all of
these and more, more precisely, we can say that whatever is possible in this life is brewed with us
and transferred to the outside world with our experiences until then and in our own way, a kind of
reflection. That’s why I see drama as a mirror. A replica of ‘reality’,” he likened drama to a mirror,
emphasizing that experiences are important for drama. P17 said, “The individual gains the most from
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drama education in the social realm, in communication, and in the journey of self-development. Art
of drama works on interpreting and understanding the world,” and stated that drama is effective in
understanding and interpreting the world.

In the research, since drama is often associated with theater, it is stated that it resembles
theater or is a form of theater. Examples are given that drama is a stage art, play art or play-writing
activity in which a text is staged. In particular, the participants talked about the theater work carried
out in high school and gave examples of the shows they performed with the theater groups on special
days. P2 said, “I would start with Shakespeare and try to explain it all the way to The Merchant of
Venice. Where I couldn 't explain, I used to talk about the texts written for the stage, that is, the theater
plays and the art branch that includes all of them,” and P8 gave a direct example of a theater text to
describe the drama with the words, “If I were to tell it in my own words, I would consider drama as
building a new world. Although there are different opinions on this subject, and although Brechts
theater contradicts this sentence, I think that what is told on stage is a new reality. This reality/world,
which includes many fields from visual arts to music and aesthetics but is a whole on stage, is the
artists’ reflections of the event to the audience with various reflections such as body language and
tone of voice,” he emphasized that theater includes different disciplines. Defining drama as a sub-
branch of theater, P67 said, “If I told a friend of mine, I would say, ‘The teacher might ask you to go
on stage and play a melted butter in a pan.’ For me, drama is theater”, and P104 directly points to
the art of theater with the words “Drama reminds me of the words acting and theater.”

“We try to create something about the scene we are going to make in our head first. Lines,
behavior on stage, etc. Then we put it on paper and move on to the production phase. We can deal
with the problems in society or we can create brand new and never-before-seen things with our own
imagination,” explaining the drama, P31 explains the staging process of a play; describes the steps
in dramaturgy, staging, and acting. The expressions used by the participants while describing drama
are generally a literary genre, a performing art, a play, the art of a play, the art of writing a play,
the art of performance, the staging, the staging of a scenario, the narration, the simulation of the
real world, the telling of a sad and tragic situation, fiction. They also mentioned that the drama can
be improvised or based on a theatrical production. In addition, the activities carried out during the
theater process such as reading, memorizing, and practicing, were mentioned. Apart from these, P14
said, “For me, drama is not just a person getting into a role. It is the transfer of experiences or dreams
to the outside world by assimilating emotions. Just as we cry, laugh or fear in serials and movies, it is
the instillation of the emotions of the character we watch. We put ourselves in that character’s shoes
and try to understand what they feel as a human being,” similar to the words “Drama is the state of
being able to imitate a situation or a person and live the moment as if it were happening to oneself,”
by P77 has been defined as imitate.

When the findings are examined, it is seen that the participants also use theexpression “an
area that requires creativity and an artistic expression process” to define drama. Participants defined
drama as a process of communication and expressing emotions,a reflection of life, mirror, expression
process, artistic expression of emotions. P47 said, “I think creativity and self-expression skills are
very important and play an important role in drama. If I had told a friend of mine, [ would have
defined drama as the creative expression of one’s feelings both inside and outside of one’s self,”.
Similarly, the participants also stated that creativity and imagination are important he drama.
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Deciding To Choose Drama Class

The second research question is “What are the reasons for university students to choose the
drama course? How did university students act when choosing the drama course?”. The participants
chose the drama lesson by considering different situations or characteristics. There are elective
courses in different disciplines such as culture, arts, and sports, open in accordance with article 5i,
covering both compulsory and elective courses for different purposes in universities. It is seen that
the participants chose the drama lesson for different purposes. It is possible to classify these goals as
goals in self-development, art, theater and drama.

Contributing to the department
he studied at the university (14).
Discovering different aspects

of himself (12).

Fun, curiosity (9).

The influence of personal
characteristics (3).

Interest in art (7).
Having a course for the
performing arts (5).

Interest in drama (15).

*]

= .
.é Interest in theater (14).
<«

Theatrical

Developmental
Dramatic and

Figure 3. Reasons for choosing drama course

One of the main reasons for the participants’ choosing the drama course is to improve
themselves. The participants think that in this way they will express themselves better in daily life,
they will discover different aspects and the drama course will contribute to the department they
are studying in. Associating the drama course with the department studied at the university was
frequently mentioned in the research. In this context, what P30, who is a student in the psychology
department, said was effective in choosing the course:

I had attended the psychodrama event of my department s psychology community. Actually,
I want to be more interested in psychodrama technique. I aim to learn the techniques I want
to learn about drama with this course. Thanks to drama, I can use psychodrama techniques
such as role-playing, role-changing, and sharing in a psychological treatment. For this
reason, I would like to inform myself about drama and develop it more.

P30 states that drama will contribute to his lessons and psychodrama education, and that
psychodrama and drama are similar in terms of form. It can be said that P30 chose the drama course in
order to contribute to his development and educational life. P48 said, “Of the elective courses, it was
the course that I found closest to myself. I chose it because it is related to my field and I think it will
be useful for me,” he stated that he chose the drama course because it was related to his department.
Similarly, P67, who is a student in the theater department, said, “/ had taken art philosophy in the
last term, this term I wanted to choose a different course. I thought that maybe it would contribute
in terms of theoretical knowledge, since there are text studies among my department courses this
term, and theater is one of my interests,” he expects the drama course to contribute to the department
courses.

The participants stated that they chose the drama lesson in order to explore different aspects
of it and have fun, and that they thought they would have fun in the drama lesson. “/ have expectations
for myself from the drama class. I want to reveal the aspects of myself that I still do not know or
cannot reflect very well. In order to meet these goals, I will try to incorporate what I have learned
into my daily life as much as possible.” P10 aimed to discover the features that he was not aware of
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with the drama lesson, and P14 said, “7The reason for choosing this course is to try to understand the
real personality of the role I take in my life and to do research to bring it out. I saw that drama is an
element that is formed as a result of the combination of the individual’s self and emotional integrity,
and I believe that solving this combination will help me achieve the purpose of my own role.” and
stated that he wanted to make discoveries about himself with the drama lesson and that drama would
be effective at this point.

While deciding on the drama course, the participants’ interest in art and the fact that drama was
related to the performing arts were effective. The participants stated that the drama would contribute
to their work on the stage. K31 said, “/ think the biggest reason why I chose the course is that I love
being on stage and dealing with art since [ was little. Especially the make-up and clothes side. I don 't
know if I can do this against a very large crowd, but why not,” they stated that they expected to make
progress in areas such as staging, make-up and costumes. P37 said, “/ enjoy watching and being in
theater, cinema and other stage plays. I chose the drama class because I thought it could develop my
imagination and increase my communication power.” He said that his interest in the performing arts
was influential in his choice of the lesson, and P103 stated that he chose the drama lesson for similar
reasons, with the words “I chose it because of my interest and curiosity in the performing arts.”

It can be said that interest in drama and theater is effective in choosing the drama course.
The participants’ previous experiences, curiosity and interest in drama and theater were effective in
the selection of the course. It is seen that the participants who took drama lessons before and had
drama experience chose the lesson again. For example, P21 said that she was satisfied with the lesson
with the words “/ liked the practice we did last term, so I wanted to take the lesson again”. That’s
why I chose this course again,” she stated that the drama course had a positive effect on her. P51,
on the other hand, said that her interest in drama was effective in choosing the course by saying, “/
didn 't need to do much research because I was interested in the field of drama in general and I had
knowledge.” The interest of the participants, who defined drama with the concepts of theater, was
effective in choosing the drama course. At this point, the opinions of the participants who had theater
experience before the drama lesson (taking theater education, playing in a play, joining a theater
group, etc.) come to the fore. For example, P8 said, “The reason why I chose the course is that the
idea of learning something with people with whom we share a common interest in theater excites
me. Listening to the opinions of people who are interested in theater from different departments,
sharing information actively and gaining more information about drama with the help of a teacher
are among my main reasons.” He said that the shares he thinks will be made about theater are the
main reason for choosing the course. P7 said, “/ am in the school’s ‘Ankara Medical Players’theater
club. Theater interests me. That’s why I wanted to join.” He stated that his experiences in the theater
club he joined had an impact.

The participants did not do a comprehensive research in the process of deciding to choose
the drama course, some of the participants took advice from their friends, got information about the
content of the course or did research about the instructor who gave the course. P43 said, “My friends
who had taken the course before said that the course was fun. I wanted to choose this course as it
would be a different experience. I did a little research on what drama means, how it was adapted for
theater”. He stated that he received advice from his friends and did research on the course content.
Similarly, P32 said, “I chose the course because I was interested and curious about drama and
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theater. My friends who took this course also recommended it. I researched the definition of drama,
its functions and its difference from theater,” he said, adding that he was doing research and getting
advice from his friends. P87, on the other hand, emphasized that he researched the instructors who
teach drama lessons. Expressing himself with the words “My research on the course was carried out
within the framework of checking the syllabuses from the relevant pages of the school and collecting
information about the lecturers who teach the course”, P87 stated that he examined the syllabus of
the course on the university’s website and decided to choose the course in this way. P105 said, “/
learned the subjects, curriculum and some general information by doing research on the school’s
website about the course. Other than that, I haven t done much research.” He said that he examined
the subject headings and content.

Expectations From The Drama Lesson

The third research question is “What are the expectations of university students from the
drama course?”. Participants have different expectations from the drama course. Expectations from
the drama course can be examined in the focus of “development” in general. Participants think
that the drama course will contribute to their personal development and self-development in theater
and drama. Participants gave various examples of these areas of development and made detailed

explanations.

t 2 Communication skills (44) g 2 Theater Based
£ £ Confidence (32) & & Acting, theoretical theater
S g Gaining different perspectives (18) / g knowledge, staging, dramatic
2 £ Empathy (10) T 8 writing, reading play texts, gaining
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A m Creativity, imagination (9) 5 & new perspectives in theater (21)

T fun, relaxation (9) =3

é Socializing (7) = é Drama Based

Self discovery (7) 3 Content knowledge about drama,

improvisation skills (16)
Figure 4. Expectations from the drama lesson

Expectations About Development

It can be said that the statements about expectations concentrate on the topic of personal
development. This area of development includes the basic skills that participants should have in order
to lead a healthier and more meaningful life. The participants who stated that the basis of taking the
drama course is to improve themselves in different areas, together with the drama course, improve
their communication and empathy skills, gain self-confidence, develop different perspectives, be
more creative and imaginative individuals, understand people better, socialize, have fun, relax, to
discover themselves. Expectations are directly related to how the participants define drama in their
minds, their ideas about what drama is, and their thoughts on what to do in the drama class. It will be
meaningful to read and interpret the findings in this context.

Various examples of communication, which can be defined as activities that allow people to
express themselves, are given: Examples such as speaking beautifully and effectively, adjusting the
tone of voice, making a speech in front of an audience, using body language, gestures and mimics
express the contribution of the drama course to better communicate with people in the society. In this
regard, P15 said, “I want it to help me communicate with people. I aim to adopt the things that are
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in the course and that I may need in my daily life,” and P25 said, “Yes, I think it will definitely help
me. For example, I think it will contribute to conveying my own feelings to others and understanding
their feelings, providing me with different perspectives on my communication with people and my
attitudes towards life.” The statements of two participants also support the findings. P38, on the other
hand, stated that the course would contribute directly to Turkish speaking skills by saying, “Since
1 am from Azerbaijan, there are some problems in speaking Turkish, but since there are few people
in the course, I can improve my speaking even more by communicating with people.” P50’s “I aim
to improve my speaking skills, adjusting my tone of voice, expressing myself more comfortably and
improving my communication skills” and P103’s “Contribution to me in expressing myself more
effectively in my daily life and using my gestures and mimics appropriately and in a measured way.
1 think it will help you to achieve it,” revealing expectations about communication skills such as
speaking, body language, gestures and facial expressions. At the same time, participants think that
they can achieve their goals if they participate in the course continuously. P18 said, “My expectation
from the drama course is that it contributes to improving my communication skills. In order to meet
these expectations, I think that I will do my best to attend the class during the lesson as much as
possible,” and P8 said, “My first expectation in this lesson is active communication. In order to
meet this expectation, I want to participate without missing the lessons and be in contact with the
microphone and camera.” He stated that he aimed to communicate actively in the lesson with his
words and that he could use his microphone and camera.

Participants gave examples of self-confidence, which is one of the expectations for
development, such as speaking in front of the public, improvising, speaking on stage, decreasing
excitement or shyness, overcoming stage fright and coming out of their shell. P15 said, “I am a shy
person, 1 find it difficult to communicate with people. I think this course will have a facilitating effect
on my daily life.” These words are that the stage-oriented works, the roles taken or the improvisations
in the drama lesson will help the participants to overcome shyness. “I believe that I will completely
overcome my stage fright thanks to this course and it is a great pleasure for me to explain things
to people. To explain the events taking place in society at that time in an understandable and clear
way with truths and falsehoods. Even though the thought is very nice,” P31 thinks that with the
help of drama, he can overcome his stage fright. P42 said “When I think of drama, I always think of
performing a play in front of people. Therefore, I think it will contribute a lot to my self-confidence
development and my ability to express myself to people more easily.”. Similar to P42, the participants’
describing their drama work directly in the form of theater shows that the examples given about
self-confidence are about playing a play to the stage and the audience. P45 said, “I am extremely
shy by nature. I can say that I have social anxiety in particular. I hope drama will be a tool that can
pull me out of my shell. For example, I think that improvising and acting will help increase my self-
confidence in social situations,”, as the participants thought that drama would be good for their self-
confidence problem. P67’s views on this issue are similar. “/ was going to join a theater group, but I
never had the courage. It would be very good for me if I regained my courage, which was lost during
the pandemic, when my social life was almost zero and I was locked in my room. In order to meet my
expectations, if our teacher goes to the museum etc. If he wants to do face-to-face activities in places,
1 will definitely participate.” P67 thinks that the drama lesson will be good for her.

Self-confidence in performance arts such as drama and theater is a problem that participants
experience in expressing themselves as well as a requirement they must have when they go on stage.
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This requirement is valid for theater, which is an art form presented to the audience in the focus of a
text, but there is no text or audience watching the participants from their seats in drama. Another issue
underlined by the participants about confidence is that they think that drama has an effect that will shape
their lives. “I am the coordinator of a Turkey-wide project and I often get too excited and confused
about what to say. I think that I can overcome this and complete my self-confidence with drama, and [
will strive for it,” expressing her expectations about the drama lesson, P71 thinks that she can overcome
her excitement with drama activities. P91 similarly states that she has problems in speaking in public
and that she took drama lessons in order to be an extroverted person and to speak in public:

1 generally think that I express myself well, but this is not always the case. For example, when
a passerby asks for the time, I cannot say 11:15 immediately. I'm stunned. Then it's like my
tongue is opening. I have no idea why I am like this, but this has made me an introverted
person. I chose this course in order to express myself better and to be more extroverted.
Thanks to the drama, maybe I can chat with the person sitting next to me on the bus, and
even become friends after this conversation. But right now, it s hard to talk to someone I don 't
know. Even if this person was sitting next to me on the bus.

In drama studies, participants improvise by taking different roles in dramatic fiction. By
observing the attitudes and behaviors of different characters, the participants also gain different
perspectives on how the people in the group approach problems and the methods they try to solve
them. This situation can be explained by P13’s words, “I aim to learn and see how an event and
emotion are reflected from different windows.” Giving examples of different perspectives, P13
describes the way an event or emotion is reflected. In the study, different perspectives were defined
by the participants as looking from different perspectives and gaining new perspectives. P103 said,
“[ expect this course to enable me to look at people, human relations, events, feelings and thoughts
from different perspectives and discover more,” and emphasized that they will develop an awareness
of daily life with the perspectives they will gain in the drama class. With the words “In my opinion,
being in this course is a very lucky situation in terms of discovering other views by getting away
from the main definitions I give to drama in my own inner world. Since I do not think that there is an
end to education when it comes to theater, I think that gaining new perspectives and consolidating
the knowledge with the assignments during this period will greatly contribute to me,” P8 stated that
the drama course would distance him from the stereotypes and give him different views. One of the
reasons why the participants chose the drama course was that it would improve their creativity and
imagination. P31 thinks that she will develop these skills in drama studies and believes that she can
express herself through art in this process:

I always see art as something open to development and improvement. I believe that we can
express ourselves in the most naked way through art. Although my own world of imagination
is very wide, I believe that it will add more different things. I believe that I will completely
overcome my stage fright thanks to this course, and it will be a great pleasure for me to
explain things to people. Even the thought of describing the events taking place in society at
that time clearly with right and wrong is very pleasant.

Similar to P98, who defined drama as “a lesson that supports one's creativity and enables
one to be himself and to express his feelings gradually when he is in the community, or rather
as an art that allows the individual to get to know himself the most and can develop his empathy
skills,” P37 also said “I want to develop my imagination, emotions, and expressive power, to bring the
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situations that appear in my head to life, to express these phenomena well.”” She stated that she aimed
to improve his artistic skills in drama class. It was also seen that the participants had expectations
about artistic, cultural and social self-discovery, entertainment, relaxation and socialization in the
drama course. It is very important for the participants to be a part of a group, to be with a group or to
do artistic and cultural activities. Similar to P46, who expressed himself as “Drama can not only be
an improvisation as an event but also a new experience, share experiences and be actively involved
in a group,” P58 said, “The reason for choosing the course is because I think it will add something to
me socially. Broadening my point of view and meeting new people with the work I have been involved
in as a collective,” he stated that working collectively and being a group would contribute to them.

By using techniques such as role-playing and improvisation, participants in drama studies try
to discover what their characters think, what they feel, or how they react to events. At this point, it
can be said that drama improves empathy skills. One of the expectations of the participants about the
drama lesson is about empathy. P43, who thinks that drama studies, role-playing, and improvisation
will contribute to her empathy skills, thinks that this skill will improve by taking roles such as farmer,
nurse, and lawyer:

In fact, I expect our empathy skills to increase since we encounter different types in our
daily lives. I want to put myself in their shoes and make animations by saying how a farmer,
nurse, or lawyer would react rather than how I would react in the face of events. Of course,
1 think it will contribute. As I mentioned earlier, it will be easier to empathize. For example,
someone who has never seen poverty can learn what to do in the face of adversity thanks to

improvisation.

P60, who defines empathy as “being able to understand the other person better”, said, “It
will be beneficial for me in terms of developing self-confidence, expressing oneself better to the other
person and understanding the other person better, good communication, trying to experience the
feelings of others myself,” Similarly, P77 said, “It can enable me to empathize with and understand
people more easily in real life, and to deduce how people feel from their behavior.” He thinks that
drama will contribute to understanding people in daily life.

Expectations About Theater

When the expectations of the participants for the drama lesson are reviewed, it is seen that
there are similarities between the definitions they make for drama and their expectations. Participants,
who generally associate drama and drama lessons with theater, also frequently used expressions
related to the theater in terms of expectations. Acting, theater theory, staging, dramatic writing,
reading play texts and gaining new perspectives constitute the expectations of the participants about
drama. It can be said that these expectations, which mostly appeal to the theater field, are similar
to the other responses of the participants. For example, the participants, who defined the drama
lesson as similar to the theater, gave examples of the theater when asked about their previous drama
experiences and used expressions related to the theater among the reasons for choosing the lesson.
It would be meaningful to read the findings at this stage, considering that the framework formed
regarding the drama in the minds of the participants reminds them of theater.

It is seen that the participants have expectations about acting skills, to use tone of voice,
body language, gestures, and mimics effectively, to act well or to portray a character effectively,
to have good diction, and being knowledgeable about analyzing characters. P41, who is a student
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in the performing arts department, said, “Playing in theater, acting, dance, and classical works,
being intertwined with art are my favorite things, and at the same time, my biggest dream is what 1
want to be. That's why, while offering this course in our elective courses, I definitely wanted to take
advantage of this opportunity and improve myself in these areas.” She stated that the drama course
would contribute to her development in these areas. P41 said, “I think it can improve my confidence
on the stage and reflect my feelings in my own department. At the same time, I think that it will help
me learn the basics of acting and theater skills,” and P96, with the words “I believe it will help me
express my emotions, mimics, and gestures better,” thinks that the acting skills of the drama course
will contribute to their ability to use gestures and facial expressions. Similarly, P20 said, “I will be
less excited when speaking on stage because I use diaphragmatic breathing. Since I will use my
creativity while writing a text, I will stay active by constantly brainstorming,” and P67 said, “I had
taken art philosophy in the previous semester, so I wanted to choose a different course this semester.
Since there are text studies among my department courses this semester, I thought that maybe it would
contribute in terms of theoretical knowledge, and since theater is one of my interests,” and P82 said,
“I think this course will contribute to my understanding of a play, a theater text more easily.”. The
participants said that the drama course would help their development in theater, their departments at
the university, and the theater texts they read more easily. It is seen that the participants also aim to
gain new information about theater, to learn new theater terms, read play texts, gain new and different
perspectives on theater, develop their theater culture, and improve themselves in dramatic writing.

Expectations About Drama

It is possible to collect the expectations of the participants for the drama course under two
headings. It is seen that the participants want to have drama content knowledge; they expect to obtain
information about what drama is, what strategies it has, and how it is applied. This expectation is
very important for the participants, who usually explain the drama with theatrical concepts. Another
expectation of the participants is to improve their improvisation skills. The participants established
a relationship between the improvisation skill and the ability to express themselves, and stated
that improvisation would contribute to these skills. For example, P29 said, “I want to improve my
improvisation ability. With the improvisations we will do in this lesson, the proper use of language will
develop. It will also positively affect self-confidence,” she emphasized the benefits of improvisation.
P45, on the other hand, emphasized the contribution of improvisation to daily life with the words
“[ think that improvisation and acting will help me increase my self-confidence and express myself

’

better in social situations.’

Regarding the expectations about drama, P30 said, “/ actually want to be more interested in
psychodrama technique. I want to learn drama techniques with this course. [ would like to participate
in studies and do research. I would like to inform myself about drama and to improve myself more,”
and the words with which she plans to improve herself in drama, P35 said, “My expectation from the
drama course is that it transforms me into an individual who has an idea about it, at least [ want to
learn to see the differences or common points with other fields. For this course, as I did in the other
semesters, it will be to absorb the lesson with my own interpretations by going outside the patterns
but without crossing the lines.” Her answer is to learn the differences between other fields and drama.
Considering that some of the participants do not have any idea about the drama course content, it can
be said that this expectation is reasonable. It is seen that the expectations of the participants about

156



Why Do University Students Choose Drama Classes? An Example from Ankara University

drama and the expressions they use, the frequent repetition of these expressions, are quite limited
when compared to the expectations about development and theater. It can be said that the main
reasons for this are the participants’ identification of the drama lesson with theater studies and their
explanation of the drama with the concepts of theater.

Discussion, Conclusion and Recommendations

In this study, it was aimed to determine the definitions of drama, the reasons for choosing
drama, and their expectations for the course of university students who take drama courses. It was
observed that some of the participants took an elective drama course in secondary school or high school
and attended some drama training. Some students stated that they participated in theater training,
took part in theater clubs or theater communities, took various roles in theater plays organized in
their schools, and participated in activities such as plays and performances. It was observed that the
participants with drama experience were fewer in number than those with theater experience, and the
students had more experience in theater. It can be said that the theater experiences of the participants
are effective in their answers to the questions, their definitions of drama, or their expectations about
the course. In other words, the participants answered the questions about drama by considering their
previous experiences, thoughts, or the information they learned about theater. This situation affected
the participants’ definitions of drama, their expectations of the course and their reasons for choosing
the course.

The first sub-question of the research is “What are the views of university students on the
definition of drama?”. Drama stands out as a field that is often confused with the theater field. People
who participate in drama or have no drama experience give examples of theater concepts, components
of theater or theater studies when describing drama. This situation can be seen as a negative situation
in terms of drama, which makes effective use of the means of the theater and has a direct or indirect
relationship with the theater. The theater and drama fields, which are similar in terms of content and
purposes, differ in terms of form, while it is aimed to put a theatrical product on the stage in the
field of theater, it is aimed to gain the attitudes and behaviors to be obtained during the study in the
drama process. At this point, it is very important for the students who will choose the course to know
the drama studies that are based on improvisation and that are carried out by the direct participants,
taking the initiative and intervening in the implementation process either inside or outside the role.

It is seen that the participants generally give examples about the theater, talk about the
characteristic features of the theater, and use the terms “theater” when describing or talking about
drama. In the study, it was concluded that although the participants learned what drama is, they did
not have enough knowledge about drama before or during the selection of the course. This situation
causes the participants to think that the content of the drama course, which they often confuse with
the theater, will take place in a similar way to the theater activities. For this reason, knowing the
drama not only at Ankara University, where the research was conducted but also in other universities
in Turkey by the students who choose drama course, will enable the students to make their choices
consciously.

There are clear differences between theater and drama. Although these differences are
generally prominent in form, it can be said that there are significant differences in terms of purposes.
According to San (2006), the most obvious of these differences is the creation of a performance based
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on the perfect in the theater and which will impress the audience. In the drama, in which collective
works come to the fore, it is aimed that the participants use their creativity and imagination to make
various shares in or out of the role. According to Slade (1954), who emphasizes the clear distinction
between drama and theater, theater has a place in drama studies, but this is only a small part of
drama. Similarly, Hornbrook (1989) stated that drama should be intertwined with theater in order
to make drama more qualified and contribute to the development of the participants, not to distance
it from general theater practices. O’Toole, Stinson, and Moore (2009) talk about the existence of a
bipolar debate in the field since the emergence of drama in education. While one group states that
transforming the dramatic art form into a tool that facilitates the teaching of anything erodes the
aesthetic properties of the art form, another group states that the dramatic art form should be used as
a teaching tool and that such a use can be realized by including the art form.

The findings obtained from the participants regarding the definition of drama can be examined
under three different headings. Drama is defined as improvisations performed by students to enact
real-life situations or to understand or interpret human relations. These expressions, which directly
describe drama, were used by a small number of students. The pre-knowledge of the students about
drama is mostly related to the theater. A majority of the participants think that drama is a form of
theater, that a text is staged in drama works, and that drama is a stage art. Participants also stated that
drama is the art of writing a play and that a character is portrayed in these studies. These definitions
contain expressions that directly describe the theater. The participants’ definitions of drama reveal
that they have benefited from their previous drama experiences. The students, who had acted in a
play before and participated in the theater activities, likened the drama to these works and underlined
that drama is an art for the stage. The basis of this misperception of the participants lies in the
identification of drama and theater. While defining drama, the participants also stated that it is an
artistic expression process and that creativity is required in this process. These expressions reveal the
aesthetic dimension of drama, which is an art form.

The second sub-question of the research is “What are the reasons for university students to
choose the drama course? How did the university students act when choosing the drama course?”.
The findings revealed that the participants chose the drama course in order to contribute to the
section they read, to explore different aspects of it, or to have fun. The personal characteristics of
the participants were effective in the selection of the course. At this point, it was concluded that
the participants chose the drama course in order to improve themselves, use these skills in daily
life, or contribute to their relations with people. Participants also stated that they chose the course
because they were interested in art and because drama was for the performing arts. Students chose
this course because they were interested in drama and theater and were satisfied with the art activities
they participated in. It was seen that the participants took different situations into consideration
when choosing the drama course, got ideas from different people about the course, did research on
drama and theater, or did research on the lecturer who gave the course. Apart from these preliminary
preparations, which correspond to a low number, it was concluded that the participants did not make
any preliminary preparations for the course.

The third sub-question of the research is “What are the expectations of university students
from drama?”. Participants expect to develop their communication skills and self-confidence, to gain
different perspectives, to be more creative and imaginative people, to establish empathy with other
people in the society, and to socialize with the drama course. The results of the research are similar
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to the studies on this subject. In the research conducted by Durdukoca (2015), it is seen that the most
important expectation of the participants is the development of self-confidence. The expectations
of the participants in terms of development are directed towards discovering themselves and
contributing to their relationships in daily life. These expectations are also related to how participants
define drama. The expectations of the participants, who generally associate drama with the theater,
are similarly in line with the aims of the theater. The clearest result on this subject can be explained
by the expectations of the participants who chose the drama course. Participants expect to improve
their acting skills, acquire theater theory, gain experience in staging, dramatic writing, and play texts,
and develop new perspectives on theater with drama lessons. Participants’ expectations in this way
have a direct connection to the theater. The aforementioned expectations are a component of theater
education or skills that can be learned through performing a play. The direct association between
drama and theater, which commonly appears in the research, has been found to be successful in
eliciting these expectations from the participants. Although the image of drama in the minds of the
participants seems to be identical with the theater, this situation is not as negative as it is thought to
be. There are different understandings that emphasize personal development and learning separately
in drama processes (Eriksson, 2007). Drama processes that prioritize learning suggest that the art
form should be used as a means of learning, in contrast to theatrical processes that are centered
on personal growth and concentrate on the drama art form. In this context, the expectations of the
participants from the drama lesson are the main factor that determines what kind of content the lesson
will be structured around. For this reason, it would be appropriate to present a content in which
the formal differences between theater and drama are conveyed and the art form aspect of drama
outweighs a participant group who has expectations based on personal development. Because the
expectations expressed by the participants by identifying them with the theater can be met through
drama. It can be said that the participants only have expectations of improving their improvisation
skills and gaining new information about drama. Considering the results of the research, the following
recommendations were developed:

*  The fact that the name of the course is included in the program as drama causes an
expectation and perception about theater. For this reason, the name of the course
should be changed to creative drama or drama in education.

e Studies can be carried out to promote drama courses in universities, and students
should be provided with a more conscious choice in the course selection process.

»  Students who have various misconceptions about drama directly associate drama with
theater. This situation causes the expectations of the students from the drama course
to be theater-oriented. While designing the drama course content, it is necessary to
act in a way to eliminate the misconceptions in question.

*  After learning the expectations of the participants, the content of the drama lessons
should be reviewed in accordance with the objectives of the lesson and the readiness
of the participants.

*  Drama lessons should be prepared in a way that reflects the purpose and content of
creative drama very clearly. The content of such courses should be prepared in a way
that will contribute to the development of cultural and artistic literacy skills. These
courses should be more focused on awareness, acculturation, democratization, social
empathy, and communication-interaction.
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