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Abstract

This study was designed with the explanatory case study model, one of the qualitative research methods,
to determine the opinions, practices, needs, and demands of preschool teachers for the development of
children’s empathy skills. The study group was determined by using the snowball sampling method and
consisted of 52 preschool teachers. The data were collected through a semi-structured interview form and
analyzed by using descriptive and content analysis methods. As a result of the study, it was determined that
the empathy definitions of the preschool teachers focused on the cognitive empathy dimension, they mostly
observed behavior to understand the development of children’s empathy skills, they used storytelling/book
reading method and drama and role-playing techniques, they mostly included play and drama activities,
and they believed that the most important factor in the development of these skills of children was family.
According to the opinions of the preschool teachers, children had family, teacher, and child-oriented needs
in the development of these skills. In addition to these, it was determined that teachers needed to cooperate
with families, educators, peers, and people in the close circle of the child to learn different knowledge and
skills and to ensure the permanence of the skills of children, and they had family-teacher, child, and
educational program-centered demands to develop children’s empathy skills. Based on these results, it is
recommended to mentor teachers by observing classroom practices for empathy skills in future research, to
include family education and participation studies in training programs to be prepared by researchers, and
to provide pre/in service training for preschool teachers prepared by field experts by considering the needs
and demands of teachers.
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The preschool period is a period in which children socialize, learn to express
their feelings and thoughts, acquire different skills, and ensure the permanence of
these skills. Social skills and emotional competencies acquired during this period
enable children to adapt to life and to exhibit socially and emotionally acceptable
behaviors. One of the social skills and emotional competencies is empathy.

Empathy is the process of putting oneself in the place of the other person, looking
at events from his/her point of view, understanding the feelings and thoughts of the
other person correctly, and conveying these feelings and thoughts to the other person
(Rogers, 1975). Empathy skills are skills that allow the individual to live as a group
(Decety, 2011) by contributing to making predictions about the future behaviors of
others and responding accordingly (Allison et al., 2011). Empathy skills enable people
to understand and appreciate those whose behaviors, thoughts, and beliefs are
different from their own (Calloway-Thomas, 2010; Feshbach & Feshbach, 2009).
Considering the definitions of empathy, it is seen that different components of
empathy have been emphasized over the years.

Although empathy was initially regarded as a concept with only a cognitive or
affective dimension (Hogan, 1969) in the international literature, it is accepted as a
multidimensional concept today (affective, cognitive, and behavioral dimensions)
(Brems, 1988; Cappadocia et al., 2012; Davis, 1980; Eisenberg & Strayer, 1987;
Feshbach, 1987; Larson & Yao, 2005). Hogan (1969) defined empathy as mentally
grasping the situation without experiencing the emotions of others while Goleman
(2006) defined it as the ability to understand and consider the emotional state of others
and act according to the emotional reactions of others. Although these definitions
emphasized the cognitive dimension of empathy (Ersay, 2021; Ersay & Koca, 2022),
the affective dimension of empathy was at the forefront in the definitions of scientists
who define empathy as being sensitive to the feelings of others and sharing the
feelings of others by giving an appropriate emotional response (Eisenberg, 1989;
Hoffman, 2001; Rogers, 1980; Strayer, 1995). In definitions emphasizing the
behavioral dimension of empathy, there is an action that includes the expression of
cognitive and affective processes, and it is explained that there is a need for an
empathetic response that includes responding appropriately as well as understanding
the feelings and thoughts of others (Cappadocia et al., 2012; Larson & Yao, 2005;
Reid et al., 2012). In the early days when the cognitive dimension of empathy was at
the forefront, it was considered that preschool children had egocentric thoughts
(Freud, 1958; Piaget, 1965), therefore, preschool children were not mature enough to
respond emphatically. However, the experimental studies carried out today have
proven that even newborns begin to react to the emotions and facial expressions of
others and, therefore, the opinion that children have an empathetic predisposition from
birth has become widespread (Field et al., 1982; Jacobson, 1979; Meltzoff & Moore,
1983). Poole et al. (2005) and Hoffman (1989), who held a similar view, argued that
children were born with a certain capacity for empathy, this capacity increased as the
child developed, and empathy was a skill that could be learned.
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In studies on children’s empathy skills in the literature, it was revealed that
children with high empathy skills, who could put themselves in the shoes of others by
understanding the feelings and thoughts of others, exhibit less problematic behaviors
(Cankaya & Ergin, 2015; Gini et al., 2007; Hasta & Giiler, 2013; Kahraman & Akgiin,
2008; Strayer & Roberts, 2004; Taner Derman, 2013), had more positive relationships
with the individuals around them (Holmgren et al., 1998; Kuyucu & Tepeli, 2013;
Taylor et al., 2013), had higher peer acceptance, positive social behaviors (Wang et
al., 2019), and social problem-solving skills (de Wied et al., 2007), and were more
sensitive to society (Arslan, 2016; Oguz, 2006) while children who lacked empathy
had a higher rate of experiencing emotional and behavioral problems (Ozdemir et al.,
2019; Szasz et al., 2011). On the other hand, it was determined that the educational
programs prepared to develop the empathy skills of children studying at different
education levels contributed to reducing the problem behaviors of children,
establishing positive relationships with their peers (Lawton & Burk, 1995), increasing
positive social behaviors such as cooperating, helping, and waiting in line (Kahraman
& Akgiin, 2008). It was also determined that the empathy skill levels of the children
participating in these programs increased and the rates of exclusion by their peers
(Kahraman & Akgiin, 2008) and bullying behaviors (Sahin & Akbaba, 2010)
decreased. Considering the studies in the literature, it was determined that children’s
empathy skill levels could also affect different skills in different developmental areas.
Therefore, it is important to support children’s empathy skills with appropriate
interventions from an early age so that they can maintain normal development
(Hunter, 2003).

Educational programs implemented by teachers or field experts contribute
significantly to children’s skills development or reinforcement of these skills
(Omeroglu & Can Yasar, 2005; Tezel Sahin & Unver, 2005). It was also determined
in the literature that the education programs prepared for the development of empathy
skills of preschool children contributed to the development of both empathy skills and
skills such as perspective taking, prosocial skills, understanding and explaining
emotions, and reduced problem and bullying behaviors (Aslan & Koksal Akyol, 2019;
Gordon, 2003; Gordon, 2020; Kahraman & Akgiin, 2008; Kalliopuska & Titinen,
1991; Ozer, 2016; Ridley et al., 1982; Sahin Seger & Alabay, 2011). Empathy skills
are also skills that can be developed through education. Therefore, it is important to
enrich education programs including activities that can improve children’s empathy
skills (Kuyucu & Tepeli, 2013). Preschool teachers have an important role in the
development of children’s empathy skills, as they are individuals who provide an
educational environment for children, prepare activities, and implement these
activities. In addition to these, children learn by modeling their preschool teachers as
one of the learning methods of preschool children is modeling (Bandura, 1977;
Denham et al., 2012) Therefore, the behaviors, expressions, and practices of preschool
teachers play an important role in the learning process of children. It was determined
that there was a positive correlation between the development and learning processes
of children and the equipment and professional competencies of teachers (Barnett,
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2003; Wang et al., 2020). Pre-service and in-service training programs, in which these
equipment and competencies are acquired to a large extent, are very important for the
development of teachers. Considering the Preschool Teaching Undergraduate
Program (2018) published and updated by the Council of Higher Education (CoHE,
Turkey), it is seen that there is no compulsory course related to the social development
of children, and the Social Skills Education for Children course is included within the
scope of field education and elective courses. Not all teacher candidates can access
this course as it is an elective course. In addition to this, supporting empathy skills is
not emphasized in the course content as the content of the course covers social skills
in general. As a result of a study investigating the needs of teachers for in-service
training by using the meta-analysis method, it was determined that teachers believed
that their undergraduate education was insufficient to meet their professional
competencies over time and they needed in-service training programs with practice
content prepared by field experts by determining the needs of teachers (Dogrul et al.,
2022). Therefore, it is considered that it is important to determine the opinions,
practices, needs, and demands of preschool teachers when preparing in-class practices
that will support children’s empathy skills and pre-service and in-service training
programs to be prepared for teachers. In this study, it was aimed to determine the
opinions, practices, needs, and demands of preschool teachers who prepare
educational programs and work one-on-one with children for the development of
children’s empathy skills. In this regard, the following research questions were
adopted:

1. How do preschool teachers define empathy?

2. What are the opinions of preschool teachers on the development of children’s
empathy skills?

3. What are the practices of preschool teachers for the development of children’s
empathy skills?

4. What are the needs of preschool teachers for the development of children’s
empathy skills?

5. What are the demands of preschool teachers for the development of children’s
empathy skills?

Method

This section includes information about the research model, study group, data
collection tools, data collection process, data analysis, and validity and reliability
studies.

Research Model

The explanatory case study model, one of the qualitative research methods, was
adopted in this study. In explanatory case studies, it is aimed to study the unknown
issues related to the targeted situation with the questions of how and why and to study
the situation within the context of its own reality by describing and examining the
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answers in depth with connections (Yin, 2014). The explanatory case study model
was used in this study as the preschool teachers played a role in the development of
empathy skills of children in the preschool period and it was aimed to describe and
examine the existing situation by determining the opinions, practices, needs, and
demands of preschool teachers.

Study Group

The snowball sampling method was used when determining the study group. In
the snowball sampling method, data sources are attempted to be reached by
identifying people or situations that can respond to the research problem and serve as
a rich source of information (Patton, 1987; Yildirim & Simsek, 2021). In this regard,
interviews were conducted with preschool teachers working in different types of
institutions in the central districts of Ankara, Turkey. At the end of the meeting,
contact was established with other preschool teachers suggested by the interviewed
preschool teachers. Demographic information of 52 preschool teachers who
constituted the study group of the research was presented in Table 1.

Table 1
Demographic Information of the Study Group
Variable Categories f
Gender Female 52
Male 0
Educational Background Bachelor’s Degree 47
Postgraduate 4
College 1
Graduated Department Preschool Teaching 46
Child Development 6
Professional Experience 0-5 17
(Years) 6-10 15
11-15 14
16 and more 6
Type of Institution Kindergarten in Primary School 19
Independent Preschool 17
Private Preschool 16

Considering the demographic information of the preschool teachers in the study
group, as seen in Table 1, it was determined that all of the teachers (f=52) were
women, and most of them (f=47) graduated from undergraduate programs and
preschool teaching departments (f=46). In addition to this, most of the teachers (f=17)
had 0-5 years of professional experience. Considering the type of institution, the
preschool teachers in the study group worked in, it was determined that 19 teachers
worked in kindergartens within primary schools, 17 teachers worked in independent
preschools, and 16 teachers worked in private preschools.
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Data Collection Tool and Data Collection

During the planning process, it was aimed to conduct interviews with teachers
to determine the opinions, practices, needs, and demands of preschool teachers for the
development of children’s empathy skills, and to observe the activity practices
prepared by the teachers to improve children’s empathy skills. The practices of the
teachers were not observed and the data collection tool was limited to a semi-
structured interview form due to the COVID-19 pandemic. The interview questions
were presented to three field experts who completed their doctoral education in the
field of preschool education. The interview questions were updated in line with the
opinions of these field experts. A pilot study was conducted with two preschool
teachers with interview questions. As a result of the pilot application, the interview
questions were finalized. The interview form consisted of six parts. The first part
included five questions about the demographic characteristics of the participants while
the other parts included eleven questions about the opinions, practices, needs, and
demands of the preschool teachers for the development of children’s empathy skills
in parallel with the sub-problems.

All preschool teachers participating in the study were interviewed online as the
opportunity to meet with teachers face-to-face was limited due to pandemic
conditions. The interviews were held between 10 May and 30 June 2021. The meeting
schedule was set by determining the appropriate time periods for the teachers. Before
starting the interview, the participants were informed about the subject and purpose
of the study. The participants were also requested to approve the voluntary
participation form. The interviews lasted approximately 20-25 minutes and were
recorded with the permission of the teachers.

Ethical Committee Approval

In this research, the principles of scientific research and publication ethics were
followed. Ethical consent was obtained from Hacettepe University Ethical
Committee, No: E-35853172-300-00001563720, Date: 03.05.2021.

Data Analysis

In the analysis of the data, the interview records were written down (transcribed)
and codes suchas T1, T2, ...., and T52 were assigned to the preschool teachers to keep
their identities confidential in accordance with ethical rules. To reach the concepts
and correlation that can explain the data collected, the content analysis method and
descriptive analysis method were used for specifying frequency and detailed
descriptions (Yildirim & Simsek, 2021). The data were coded by the researchers in
line with the purpose of the study. Accordingly, themes and sub-themes were created.
The first sub-problem included one theme, three sub-themes, and fourteen codes
related to these sub-themes. The second sub-problem included three themes, ten sub-
themes, and eighteen codes related to these sub-themes. The third sub-problem
included three themes, eleven sub-themes, and twenty-seven codes related to these
sub-themes. The fourth sub-problem included two themes, six sub-themes, and fifteen
codes related to these sub-themes. Finally, the fifth sub-problem included one theme,
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three sub-themes, and nine codes related to these sub-themes. Inter-coder reliability
was calculated with the inter-coder reliability formula developed by Miles and
Huberman (1994). It was determined that there was 91% agreement between the
coders. In such studies, it is sufficient to reach a reliability level of 70% (Yildirim &
Simsek, 2021). Direct quotations from the participants were also included at the end
of the tables.

Validity and Reliability

Data were collected through interviews in this qualitative descriptive case study.
Explaining the process of reaching the findings and reporting the data in qualitative
research are important criteria for validity and reliability (Yildirnm & Simsek, 2021).
In this regard, the opinions of field experts were consulted during the development of
the data collection tool, pilot applications were carried out, and the validity of the
research was ensured by obtaining participant confirmation. Although it was aimed to
diversify the data to increase the validity of the study, the practices of the teachers
could not be observed due to the pandemic conditions, and the data collection tools
were limited to the semi-structured interview form. To ensure internal consistency,
the inter-coder reliability coefficient was calculated to reduce the individual effect of
the encoders in the coding process. To increase the credibility of the study, teachers
working in different types of preschool institutions and having different demographic
variables (professional experience, graduated department, etc.) were reached and
participant diversity was ensured. All the findings were presented without comment
and direct quotations were included. The reliability of this study was attempted to be
demonstrated by describing the research process (study group, data collection tools,
and data collection process) in detail.

Findings
In this section, the data obtained from the teacher interviews and direct
quotations were presented based on the sub-problems.

Research Findings Regarding the First Sub-Problem

Preschool teachers’ definitions of empathy were presented in Table 2.
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Table 2
Preschool Teachers’ Definitions of Empathy
1. Theme syp-theme  Codes f
Putting oneself in someone else’s shoes 30
Understanding the other person’s feelings 10
Understanding the other person’s overall 9
situation
Think like someone else 6
Cognitive Looking fro_m the other person’s perspe?tlve 3
Understanding the other person’s behavior 3
2 Wearing someone else’s shoes 1
g Anticipating the other person’s feelings and 1
UEJ thoughts
Knowing that other people think differently 1
from oneself
Feeling the other person’s feelings 8
Affective Feeling .th.e other person’s thoughts 3
Internalizing the feelings and thoughts of the 2
other person
Reflecting that you understand the other person 1
Behavioral to your behaviors
Not doing to others as you would not want them 1
to do to you

Cognitive, affective, and behavioral empathy themes emerged after analyzing
the definitions of preschool teachers. It was determined that teachers mostly defined
the cognitive theme of empathy. Preschool teachers participating in this study
expressed their opinions on the cognitive theme as follows: putting oneself in
someone else’s shoes (f=30), understanding the feelings (f=10) and the overall
situation of the other person (f=9), thinking like someone else (f=6), looking from the
other person’s perspective (f=3), understanding the other person’s behavior (f=3),
wearing someone else’s shoes (f=1), anticipating the other person’s feelings and
thoughts (f=1), and knowing that other people think differently from oneself (f=1).
Preschool teachers participating in this study expressed their opinions in the affective
theme as understanding the feelings (f=8) and thoughts (f=3) of the other person,
internalizing the feelings and thoughts of the other person (f=2) while they expressed
their opinions in the behavioral theme as reflecting that you understand the other
person to your behaviors (f=1) and not doing to others as you would not want them to
do to you (f=1). Some of the expressions of preschool teachers on the definition of
empathy were as follows:
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Cognitive empathy

“Empathy is understanding what other people are feeling and putting ourselves
in their shoes and capturing the appropriate emotion.” (T23)

Cogpnitive and behavioral empathy

“Empathy is the ability of the individual to put himself/herself in the shoes of
the other person and to understand their thoughts and feelings correctly and to reflect
them on their behaviors.” (T39)

Cognitive and affective empathy

“Putting ourselves in the position of the student we guide and thinking like
him/her. If we dictate that he/she should sit down without asking why he/she stands
up, we can not completely feel his/her emotions.”(T40)

Research Findings Regarding the Second Sub-Problem

The opinions of preschool teachers on the development of children’s empathy
skills were presented in Table 3.

Table 3
Opinions of Preschool Teachers on the Development of Children’s Empathy Skills
Theme  Sub-theme Codes f
" The first priority Family 37
S The second priority ~ Teacher 20
& The third priority Peer 9
The fourth priority ~ Educational program 8
5 > Educator Education starts in the family 25
@ E Provides the continuation of education at school 2
E % Role model Should serve as models 21
£ s Cooperative There should be parent-teacher cooperation 6
Family support/contribution 15
Parenting education and increasing the awareness of 12
- Family oriented family. . A
5 Increasing family-teacher communication and 5
= cooperation
S Increasing family-child communication 2
E Teacher support/contribution 8
§ Teacher oriented Conducting activities to develop empathy skills 6
S Increasing the awareness of teachers 2
= Providing the children with the opportunity to 9
express their feelings
Child oriented Pezr communicatio% 3
Increasing social interaction environments 3
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The opinions of preschool teachers on the development of children’s empathy
skills were gathered under the headings of factors affecting children’s empathy skills
development, the role of the factor that affected empathy skills development the most,
and the needs of children in this process. When the teachers were asked about the
factors that affected the development of children's empathy skills, 37 teachers reported
that the most important factor was family, 20 teachers reported that the second
important factor was the teacher, 9 teachers reported that the third important factor
was peers, and 8 teachers reported that the fourth important factor was the education
program. Some of the opinions of preschool teachers on the factors that were
important in the development of children’s empathy skills were as follows:

The first priority

“Family is the most important factor. Development and learning start with the
family. The teacher comes in second place. The attitude and behavior of the teacher
have a positive or negative effect on the children. The children reflect on their peers
what they have learned from the family and the teacher.” (T28)

The second priority

“Certainly, the family has the most influence. The teachers have second place.
This is because role models for children are the most important factors in their
development. Family members are the first people that the children communicate with
and take as a model. Even though the influence of the family continues after the child
starts school, the teacher starts to gain importance.” (T2)

The third and fourth priorities

“All the events, conditions, and situations that the child has experienced since
birth, and the reactive behaviors of the people with whom he/she interacts, also shape
his/her feelings. Family, teacher, friends, and the content of the education program at
school, in turn, are important in this development.” (T51)

The teachers were asked about the role of families, which they considered the
most important factor in the development of children’s empathy skills, and it was
determined that the answers were gathered under the themes of educator, role model,
and cooperative. 25 teachers reported that education begins in the family, two teachers
reported that the family provides the continuity of education at school, 13 teachers
reported that the family should serve as a model, and 6 teachers reported that the
family should cooperate with the teacher. Some of the opinions of preschool teachers
on the importance of the role of the family in the development of children’s empathy
skills were as follows:

Educator

“The family ensures that the education that starts at school continues at home.”
(T41)
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Role model

“They are role models, so the role of the family is important. Although
education has a great impact on individuals, the individual carries the characteristics
of the family in which he/she lives. He/she models his/her family.” (T2)

Considering the needs of children for the development of empathy skills, the
preschool teachers participating in this study reported that there were family, teacher,
and child-oriented needs. In this regard, the preschool teachers reported teacher
support/contribution (f=15), parenting education and increasing the awareness of
family (f=12), increasing family-teacher communication and cooperation (f=5),
increasing family-child communication (f=2) among family-oriented needs while they
reported teacher support/contribution (f=8), conducting activities to develop empathy
skills (f=6), and raising the awareness of teachers (f=2) among teacher-oriented needs.
The preschool teachers reported providing the children with the opportunity to express
their feelings (f=9), peer communication (f=3), and increasing social interaction
environments (f=3) among child-oriented needs. Some of the opinions of preschool
teachers on the needs of children in the development of empathy skills were as
follows:

Family oriented

“First of all, families should be educated on this issue. When children come to
school, they reflect their family and home life to school. Therefore, it is important to
educate the family.” (T52)

Teacher oriented

“To be able to develop these skills in children, teachers need training and
materials that will improve their empathy skills. I think children also need attention-
grabbing activities designed by teachers to improve their empathy skills. The teacher
is important.” (T31)

Child oriented

“First of all, children need to be able to recognize and express their own feelings.
Then, they need to be provided the opportunity to express what empathy is in more
concrete ways.” (T15)

Research Findings Regarding the Third Sub-Problem

The opinions of preschool teachers on the practices for improving children’s
empathy skills were presented in Table 4.
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Table 4

Opinions of Preschool Teachers on the Practices for Improving Children’s Empathy
Skills

Theme  Sub-theme Codes f
. Behavior observation 20
- % Observation Play observation 12
e S E Reaction observation during a problem situation 12
;‘é g 2 Expressing understanding the other people’s 11
2 8 £ Expression feelings _
> 2 Expressing his/her own feelings and thoughts 5
© Other Children can’t empathize 1
Storytelling/ reading book 12
" Group/individual talk, discussion
“5;_ Method Problem-solving 6
E—'CJ Case study
g Observation 2
§ Drama, role-playing 30
E Technique Play . 1o
§ Question & answer 3
Brainstorming
Other I do not use any methods or techniques 2
Dramatic play 22
Symbolic play 12
Play .
Play with rules
Free play 3
é'g_ Drama Dramatization, animation 33
‘E Reading books, stories 19
E Turkish Chatting, presenting case studies 9
< Activities for emotions 4
Field trip Trips to animal shelters 2
Trip to theater 1
Parent Parent education and involvement activities 2

education/involvement

The practices of the preschool teachers for the development of children’s
empathy skills were examined as methods of understanding empathic behavior, the
methods and techniques they used, and the activities they applied. It was determined
that the teachers participating in the research made observations and focused on the
expressions of the children to understand children’s empathic behaviors. The
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preschool teachers participating in this study reported that they understood children’s
empathic behaviors by observing their behaviors (f=20), plays (f=12), and reactions
in problem situations (f=12). The preschool teachers also reported that they
understood children’s empathic behaviors when children expressed that they
understood the feelings of others (f=11) and when children expressed their feelings
and thoughts about events (f=5). On the other hand, one of the teachers believed that
preschool children could not empathize. Some of the expressions of preschool
teachers on their ways of understanding children’s empathetic behaviors were as
follows:

Observation

“We can understand the child’s empathic behavior by observing. We can look at
his/her attitude towards any problem or the behavior he/she displays in the plays
he/she plays with his/her friends.” (T39)

Expression

“I observe the child’s ability to understand the people around her, show his/her
emotional state, and express it verbally in a situation.” (T49)

Other
“Preschool children don’t know how to empathize.” (T17)

It was determined that the preschool teachers used storytelling / reading book
(f=12), discussion (f=8), problem-solving (f=6), case study (f=4), and observation
(f=2) methods and drama (f=30), play (f=10), question & answer (f=3), and
brainstorming (f=3) techniques. Two of the teachers reported that they did not use any
methods or techniques to develop children’s empathy skills. Some of the opinions of
preschool teachers on the methods and techniques they used to develop children’s
empathy skills were as follows:

Method

“If there is a problem at a given moment, | chat with the child individually or
with the whole group depending on the situation. We discuss the causes and
consequences of the problem or situation. At different times, | present them with case
studies or make small reminders using books.”(T6)

Technique

“I primarily use drama. It is not easy to express an abstract emotion to children.
That's why it’s very important to make them feel with the animations and role-
plays.”(T2)

The types of activities that teachers performed to improve children’s empathy
skills were grouped under the themes of play, drama, Turkish, field trips, and parent
education and involvement. The preschool teachers reported that they included
dramatic (f=22), symbolic (f=12), rule (f=3), and free plays (f=3) in their play
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activities. The preschool teachers reported dramatization and animation (f=33) in
drama activities, reading books and stories (f=19), chatting, presenting case studies
(f=9), and activities for emotions (f=4) in Turkish activities, organizing trips to the
animal shelters (f=2) and theaters (f=1) in field trip activities, and parent education
and involvement activities (f=2) in parent education/involvement activities. Some of
the activities performed by the preschool teachers to develop children’s empathy skills
were as follows:

Play activities

“Play is the most effective type of activity in this regard. Play is the rehearsal of
life for the child. I plan dramatic games for empathy skills. This way, children gain
awareness of the subject or person they need to empathize with through play. (T7)

Drama activities

Empathy skills can be transferred through many types of activities. However,
drama helps us a lot in this regard. It is a type of activity that | often use in teaching
skills such as empathy. Children are animating, playing roles, and putting themselves
in the place of the character in the drama process.” (T13)

Turkish activities

“I support these skills through the books I read the most. How did the protagonist
feel in the books we read? What has the protagonist of the book done? We can lead
children to think through questions such as “What would you do and how would you
feel?” (T5)

Research Findings Regarding the Fourth Sub-Problem

The need for cooperation of preschool teachers to develop empathy skills of
children and their needs was investigated within the fourth sub-problem of this study.
All preschool teachers (f=52) participating in this study reported that they needed
cooperation to develop children’s empathy skills.

Some of the opinions of the preschool teachers on their need for cooperation in
developing children’s empathy skills were as follows:

“I need cooperation to develop children’s empathy skills.” (T20)

“It is important to cooperate and be able to develop children’s empathy skills. I
need cooperation because just practicing in the classroom is not enough.” (T42)

The opinions of preschool teachers on the needs for improving children’s
empathy skills were presented in Table 5.
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Table 5

Opinions of Preschool Teachers on the Needs for Improving Children’s Empathy
Skills

Theme Sub-theme Code f
Family Family 41
S Group/Branch teachers 14
25 Guidance teacher/Guidance unit 12
@8  Educator Field experts/Academicians 11
c 2 ..
o < School administrators 4
S 3 Peer Peers of the child 14
& Other School staff 7
Everyone with whom the child is in contact 4
To learn and apply different knowledge and skills 17
5 < For practice To ensure consistency of practice methods 7
% 2F To find solutions to problem behaviors 1
§ 3 g To ensure the continuation of the child’s skill 10
s 2 S To get information about the child 4
& S For the child To help the child to see different role models 2
To be able to interact with the child 2

The needs of preschool teachers for the development of children’s empathy skills
were investigated under the sub-themes of the people they needed for cooperation and
the reasons for needing cooperation. The preschool teachers reported that they needed
to cooperate with families (f=41), group/branch teachers (f=14), guidance teachers
(f=12), field experts/academicians (f=11), school administrators (f=4), the child's
peers (f=14), school staff (f=7), and the people with whom the child communicates
(f=4) in the process of developing children's empathy skills. Some of the opinions of
the preschool teachers on the people they needed to cooperate with in developing
children’s empathy skills were as follows:

Family
“With family members primarily responsible for the child's care.”(T6)
Educator

“I would like to cooperate with the guidance teacher and my group
teachers.”(T8)

Educators and family

“I would like to cooperate with the academicians. We always need experts in the
field. Starting with families and teachers who may touch the lives of children, | try to
disseminate what I have learned.”(T50)

Considering the reasons for the teachers’ need for cooperation, the following
sub-themes emerged: for the child and for practice. In the ‘for practice’ sub-theme,
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the preschool teachers reported that they wanted to learn and apply different
knowledge and skills (f=17), ensure the consistency of the methods to be applied
(f=7), and find solutions to problem behaviors (f=1). The reasons why teachers needed
cooperation with the child were to ensure the continuation of the child’s skill (f=10),
get information about the child (f=4), enable the child to see different role models
(f=2), and interact with the child (f=2). Some of the opinions of the preschool teachers
on their reasons for needing cooperation in developing children’s empathy skills were
as follows:

For practice

“When we cooperate with the other teachers, we can expand the atmosphere of
empathetic thinking in the school. We can prepare activities that improve empathy
skills, prepare plays, and have drama together.”(T41)

For the child

“If I make efforts for the child alone, it will cause me to get results later. I think
the change in skill will be faster and permanent if | cooperate with the child’s friends
and family.”(T42)

Research Findings Regarding the Fifth Sub-Problem

The demands of preschool teachers for developing children’s empathy skills
were presented in Table 6.

Table 6
Demands of Preschool Teachers for Developing Children’s Empathy Skills
Theme  Sub-theme Code f
Organizing or participating in a 15
meeting/seminar/training
Family and Ensuring the consistency of the methods to be applied 6
teacher- at home and school
@ centered Involving the family in the education process 5
5 Being able to offer suggestions for activities to be 4
= performed at home
o Child- Providing information flow about the child with the 20
centered stakeholders
Being able to play more and chat with children 7
Determining a joint program with stakeholders 17
Education Being able to plan and implement studies for individual 5
program- needs
centered Being able to organize trips/projects 2

The demands of preschool teachers for developing children’s empathy skills
were presented under the following sub-themes: family and teacher-centered, child
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and education program-centered. The preschool teachers reported that they wanted to
be able to organize meetings, seminars, and training or participate in these events
(f=15), ensure the consistency of the methods to be applied at home and school (f=6),
involve the family in the education process (f=5), and offer suggestions for activities
to be performed at home (f=4) under the family and teacher-centered demands sub-
theme. The preschool teachers also reported that they wanted to provide information
flow with the stakeholders about the child (f=20) and play and chat with the children
more (f=7). It was determined that the preschool teachers also wanted to be able to
determine a joint program with the stakeholders (f=17), plan and implement studies
for the individual needs of the child (f=5), and organize trips/projects (f=2). Some of
the demands of preschool teachers for developing children’s empathy skills were as
follows:

Family and teacher-centered

“I would like to benefit from the opinions and knowledge of field experts, I
would like to attend training. Also, | would like to pass on what | have learned to
families by organizing family training sessions. But it is not possible.”(T3)

Child-centered

“I would like to exchange information about the child with families. This can be
through written messages or conversations. | would like the family to share
information about the child by explaining what I do and why I do it.”

Education program-centered

“I would like to develop a plan and program with teachers regarding what we
can do at school and in the classroom, and prepare my activity plans accordingly.”
(T13)

Discussion, Conclusion and Suggestions

The opinions, practices, needs and demands of preschool teachers on the
development of children’s empathy skills were investigated in this study. Within the
scope of the first sub-problem of this study, teachers’ definitions of empathy were
investigated and it was determined that teachers mostly made definitions about the
cognitive dimension of empathy. It was determined that the definition and dimensions
of empathy in the literature have been expanded over years. While empathy was
considered a single-dimensional concept in the first years, it was defined as a
multidimensional (cognitive, affective, and behavioral) concept after the 1980s
(Brems, 1988; Eisenberg & Strayer, 1987; Feshbach, 1987). Although the concept of
empathy is accepted as multidimensional today, most of the definitions made by
teachers emphasized the cognitive dimension of empathy. Considering that most of
the teachers in the study group had less than 10 years of professional experience, it
was interpreted that both pre-service and in-service training were insufficient in this
regard and that teachers did not follow new information on this subject or internalize
this new information.
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In this study, the opinions of preschool teachers on the development of children’s
empathy skills were examined in terms of the factors effective in the development of
children’s empathy skills, the role of the family in this process, and the needs of the
children. The preschool teachers participating in this study reported that the most
important factor in the development of children’s empathy skills was the family.
Studies proved that parenting styles were effective in the development of children’s
empathy skills (Eisenberg & Sheffield Morris, 2001; Krevans & Gibbs, 1996;
Ruffman et al., 1999). In addition to the family, the preschool teachers reported that
teachers, peers, and the training program were also important in the development of
empathy skills. One of the learning methods of preschool children is modeling.
Children learn by modeling the individuals around them, such as family members,
teachers, and peers (Unal Karagiiven, 2015). In the studies on children’s social skills,
it was emphasized that the factors that were important in the development of these
skills of children were the family and the teacher (Church et al., 2003; Denham et al.,
2012; Maleki et al., 2019). In studies examining the training programs prepared for
the development of empathy skills, it was determined that education programs
prepared with methods and techniques suitable for the development of children
(Gemci, 2012; Kahraman & Akgiin, 2008; Kalliopuska & Ruokonen, 1993; Kurt,
2018; Nedim Bal & Bilge, 2016; Ozer, 2016; Yiiksel, 2004) and training programs
with parent involvement (Barnard, 2004; EI Nokali et al., 2010) were effective in the
development of empathy skills. It is considered that the child’s close environment,
such as his/her family, teachers, peers, and education programs prepared and
implemented in accordance with his/her development are among the important factors
in the development of these skills as empathy skills are learned and can be developed
through education.

The preschool teachers reported that the family should have roles as educators,
role models, and cooperatives in the process of developing children’s empathy skills.
The opinions of preschool teachers on values education, including empathy skills,
were examined in another study. Based on the opinions of the teachers and in parallel
with the above-mentioned finding, it was concluded that the family had roles such as
being a model, providing permanence, and cooperating (Kuzu Jafari & Demirel,
2019). Family, child and teacher-oriented needs came to the forefront when the
teachers were asked about the needs of children for the development of empathy skills
within the scope of this study. Family support, family contribution, family training,
family-teacher communication and cooperation, and family-child communication
were reported among the family-oriented needs of the child in the development of
empathy skills. Aksoy (2021) conducted a study to investigate the opinions of
preschool teachers on children’s social skills. In parallel with the above-mentioned
finding, it was determined that the family’s failure to support the child at home and
negative attitude were among the difficulties encountered in the development of
children’s social skills. In studies investigating the correlation between children’s
empathy skills and parenting attitudes, it was determined that the empathy skills of
children from families who spent time with the child, were democratic, and met the
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needs of the children, were more developed (Bibi et al., 2013; Parsak, 2015; Pontania
& Salim, 2019). The family-oriented needs of children came to the forefront as the
family was considered to be an important factor in the development of children’s
empathy skills. According to the opinions of the teachers, explaining the emotions of
the children, increasing peer communication, and increasing social interaction
environments were among the child-oriented needs in the development of empathy
skills. In parallel with this finding, it was determined in studies that children who
could express their feelings (Roberts & Strayer, 1996) and establish social interaction
and emotional bonds with others (Decety & Jackson, 2004) had more advanced
empathy skills. The preschool teachers reported that children had teacher-oriented
needs in the process of developing empathy skills as well as family and child-oriented
needs. Empathy skills are skills that can be learned in a social context and can be
developed through education. Therefore, the school and teachers, who maintain the
education and training process at school, prepare an education program and
implement this program, play a major role in the healthy development of children’s
empathy skills (Onder, 2015). Teachers participating in this study reported that the
support and contribution of teachers, the activities they prepared, and raising their
awareness about empathy skills were among the teacher-oriented needs of children. It
was emphasized in studies conducted in the literature that the support of teachers, their
behaviors and attitudes, and the activities they prepare and implement were important
in the development of children’s empathy skills (Cooper, 2004; Denham et al., 2012;
Jevtic, 2014; Poulou, 2005; Sutton & Wheatley, 2003). In this regard, the opinions of
the teachers participating in this study were in parallel with the literature.

In this study, it was revealed that preschool teachers mostly made behavioral
observations to understand the empathic behaviors of children. In parallel with this
finding, it was determined in the studies conducted in the literature that the most
frequently used child recognition assessment method by preschool teachers was
observation (Kuzu Jafari & Demirel, 2019; Taner, 2005; Yilmaz Topuz & Erbil Kaya,
2016). The preschool teachers reported that they mostly used storytelling and reading
book methods and drama and role-playing techniques to develop children’s empathic
skills. In the literature review, it was revealed that the most frequently used teaching
methods by teachers to teach these skills and values were story reading, discussion,
and observation while the most frequently used teaching techniques were drama, role-
playing, and plays (Akto & Akto, 2017; Giiven et al., 2013; Kaya et al., 2016; Kuzu
Jafari & Demirel, 2019; Memduhoglu & Yiice, 2020; Pekdogan & Korkmaz, 2017,
Yuvaci, 2013). Although most of the teachers in this study (f=44) reported that they
made observations to understand the empathic behaviors of children, it was striking
that there were only two teachers reporting that they used the observation technique
as a teaching technique to develop these skills. The reason for this difference may be
due to the fact that the teachers participating in this study reported observation as a
method of recognizing and evaluating the child, but not as a teaching method. When
the teachers were asked about the types of activities they prepared to develop
children’s empathy skills, it was revealed that the teachers often included play and
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drama activities. This finding was also in parallel with the related literature. In studies
conducted with preschool teachers, it was emphasized that teachers mostly resorted
to drama and play activities to improve children’s empathy skills (Akitiirk & Baggeli
Kahraman, 2019; Aksoy, 2021; Akto & Akto, 2017; Chaitanya, 2017; Karakas, 2015;
Kozikoglu, 2018; Memduhoglu & Yiice, 2020; Pekdogan & Korkmaz, 2017,
Sapsaglam & Omeroglu, 2015; Thompson, 2011; Uzun & Kése, 2017; Unal, 2018).
Preschool children are able to socialize by expressing themselves more comfortably
in drama and play activities, participate more in dramatized activity processes
(Thomas et al., 2006), and are more successful and motivated in maintaining such
activities (Howard & Mclnnes, 2012). Considering the long-term development of
children, it is very important to observe empathy skills from an early age by teachers
in the education process and to attempt to develop these skills through child-centered
activities by using methods and techniques suitable for the developmental
characteristics of preschool children.

It was determined that all of the teachers participating in this study needed
cooperation to develop children’s empathy skills. The preschool teachers’ needs for
the development of children’s empathy skills were examined within the scope of the
people they wanted to cooperate with and the reasons for needing cooperation. It was
determined that the preschool teachers wanted to cooperate with families, different
educators, peers, and people with whom the child interacted to develop the child’s
empathy skills. The preschool teachers reported that they needed practice and
cooperation to develop children’s empathy skills. Although the most frequently
reported reason for needing cooperation for practice was to learn and apply different
knowledge skills, the most frequently reported reason for the child was to ensure the
continuation of the child’s skill. Cooperation between parents and educators in the
development and learning process of children is very important for a healthy process
(Dunst & Trivette, 2010). In addition to this, it is emphasized that each factor in the
context of family, teacher, and environment is important in the process of developing
children’s social skills (Maleki et al., 2019). As a result of this study, it was
determined that preschool teachers had child, education program, and family and
teacher-centered demands for the development of children’s empathy skills. The
child-centered demand most frequently reported by the teachers was to exchange
information about the child with the stakeholders, the educational program-centered
demand most frequently reported by the teachers was to determine a joint program
with the stakeholders, and the family-teacher-centered demand most frequently
reported by the teachers was to organize or participate in meetings/seminars/training
sessions. Considering the needs and demands of preschool teachers in the process of
developing children’s empathy skills, it was revealed that teachers could learn and
apply different knowledge skills, they needed teacher training opportunities to be
prepared by field experts, including different stakeholders, and they needed
cooperation in education programs to be prepared for children.

In this study, the opinions, practices, needs, and demands of preschool teachers,
who work with children and prepare educational programs for children, were
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determined. As a result, it was concluded that teachers’ definitions of empathy
focused on the cognitive empathy dimension, teachers mostly observed behaviors to
understand children’s empathic behaviors, they mostly used story/book reading
method, drama, role-playing, and play techniques to develop empathy skills, and they
often included plays and drama activities. The preschool teachers believed that the
most important factor in the development of children’s empathy skills was the family,
and reported that the family should have roles as educators, role models, and
cooperatives in this process. According to the opinions of the preschool teachers,
children had family, child, and teacher-oriented needs in the development of these
skills. On the other hand, preschool teachers especially needed to cooperate with
families, educators, peers, and people in the child’s close environment to learn
different knowledge and skills and to ensure the permanence of the skills in children.
The preschool teachers wanted to exchange information about the child with the
stakeholders, determine a common program, organize meetings/seminars/training
sessions, and attend training. It was also determined that the preschool teachers
participating in this study made child-centered practices for empathy skills. In the
future, action research and longitudinal studies can be conducted by including
research techniques such as practice observation, and teachers can be mentored in this
process. By adding family education and participation studies to the empathy
education programs to be prepared for children, integrated studies can be carried out
by including the education of the children at school and the skills they learn in the
process. In addition to these, it was determined that teachers needed to be supported
by field experts to monitor new knowledge and skills. In this regard, the development
of pre-service teachers can be supported by adding relevant field courses to the pre-
service training programs, and applied in-service training sessions can be prepared by
field experts by considering the needs and demands of the teachers to support the
teachers working in the field.
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Okul 6ncesi donem, ¢cocuklarin sosyallestigi, duygu ve diisiincelerini belirtmeyi
ogrendigi, farkli beceriler kazandig1 ve bu becerilerin kaliciliginin saglandig: bir
donemdir. Bu déonemde kazanilan sosyal beceriler ve duygusal yeterlikler ¢ocuklarin
yasamlar1 siirecinde yagama uyum saglayabilmesine, sosyal ve duygusal acidan kabul
edilebilir davraniglar sergileyebilmesine olanak saglamaktadir. Sosyal beceriler ve
duygusal yeterliklerden biri de empatidir.

Empati bireyin kendisini karsisindaki bireyin yerine koyarak, olaylara onun
bakis agisi ile bakabilmesi, karsidakinin duygu, diisiincelerini dogru anlayarak, bu
duygu ve disiinceleri hissederek karsi tarafa iletebilme siirecidir (Rogers, 1975).
Empati becerileri, insanlarin 6zellikle de davraniglari, diisiinceleri, inanglar
kendilerinden farkli olanlar1 anlamasina ve takdir etmesine (Calloway-Thomas, 2010;
Feshbach ve Feshbach, 2009), digerlerinin gelecek davraniglar: hakkinda tahminlerde
bulunmasina ve buna bagl olarak yanit vermesine (Allison ve dig., 2011) katki
saglayarak, bireyin grup olarak yasamasina olanak taniyan becerilerdir (Decety,
2011). Empatiye iliskin tanimlar incelendiginde, yillar icerisinde empatinin farkli
bilesenlerine vurgu yapildigi goriilmektedir.

Empati, uluslararasi alanyazinda ilk zamanlarda yalnizca bilissel ya da duyussal
boyutu olan bir kavram (Hogan, 1969) olarak goriilmesine karsin, giiniimiizde ¢ok
boyutlu (duyussal, biligsel ve davramigsal) olarak kabul edilmektedir (Brems, 1988;
Cappadocia ve dig., 2012; Davis, 1980; Eisenberg ve Strayer, 1987; Feshbach, 1987;
Larson ve Yao, 2005). Ornegin, Hogan (1969) empati kavramimm baskalarinin
duygularini birebir yasamadan durumu zihinsel olarak kavramak olarak tanimlarken,
Goleman (2006) basgkalarinin duygusal durumunu anlama, dikkate alma ve
digerlerinin duygusal tepkilerine gére davranma becerisi olarak tanimlamaktadir. Bu
tanimlarda empatinin biligsel boyutuna vurgu yapilirken (Ersay, 2021; Ersay ve Koca,
2022); empatiyi bagkalarinin duygularina duyarli olma, uygun duygusal tepki vererek
bagkalarinin duygularini paylasabilme olarak tanimlayan bilim insanlarinin
(Eisenberg, 1989; Hoffman, 2001; Rogers, 1980; Strayer, 1995) tanimlarinda
duyussal empati boyutu 6n plandadir. Empatinin davranigsal boyutuna vurgu yapan
tanimlarda ise biligsel ve duyussal siireglerin digsa vurumunu igeren bir eylem sz
konusudur ve baskalarmin duygu ve diigiincelerini anlamanin yani sira, uygun bir
sekilde cevap vermeyi iceren empatik tepkiye gereksinim duyuldugu agiklanmaktadir
(Cappadocia ve dig., 2012; Larson ve Yao, 2005; Reid ve dig., 2012). Empatinin
bilissel boyutunun 6n planda oldugu ilk zamanlarda okul 6ncesi donem ¢ocuklarinin
egosentrik diisiinceye sahip olduklart (Freud, 1958; Piaget, 1965), bu nedenle okul
oncesi donemdeki cocuklarin empatik tepki verebilmek i¢in yeterli olgunluga
ulagamadiklar1 disiincesi hakim iken, giiniimiizde gergeklestirilen deneysel
caligmalarla yenidoganlarin bile baskalarimin duygularina ve yiiz ifadelerine tepki
vermeye basladiklar1 kanitlanmis, bu nedenle ¢ocuklarin dogumdan itibaren empatik
yatkinliklarinin var oldugu goriisii yayginlagmistir (Field ve dig., 1982; Jacobson,
1979; Meltzoff ve Moore, 1983). Benzer bir goriisii savunan Poole ve arkadaglar
(2005) ile Hoffman (1989) da ¢ocuklarin belirli bir empati kapasitesiyle dogduklarini,
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bu kapasitenin ¢cocuk gelistikge arttigini, empatinin d6grenilebilen bir beceri oldugunu
savunmaktadir.

Alanyazinda ¢ocuklarin empati becerilerine yonelik yapilan caligmalarda
bagkalarinin duygu ve diislincelerini anlayarak kendilerini digerlerinin yerine
koyabilen empati becerileri yiiksek olan c¢ocuklarin daha az sorun davranig
sergiledikleri (Cankaya ve Ergin, 2015; Gini ve dig., 2007; Hasta ve Giiler, 2013;
Kahraman ve Akgiin, 2008; Strayer ve Roberts, 2004; Taner Derman, 2013),
cevredeki bireyler ile daha olumlu iliskiler kurduklar1 (Holmgren ve dig., 1998;
Kuyucu ve Tepeli, 2013; Taylor ve dig., 2013), bu ¢ocuklarin akran kabullerinin,
olumlu sosyal davraniglarinin (Wang ve dig., 2019) ve sosyal sorun ¢dzme
becerilerinin daha yiiksek oldugu (de Wied ve dig., 2007), topluma kars1 daha duyarli
olduklar1 (Arslan, 2016; Oguz, 2006), empati yoksunlugu yasayan ¢ocuklarin ise
duygusal ve davramssal sorunlar yasama oranlarmnin daha yiiksek oldugu (Ozdemir
ve dig., 2019; Szasz ve dig., 2011) ortaya konulmustur. Farkli egitim kademelerinde
Ogrenim goren ¢ocuklarin empati becerilerini gelistirmeye yonelik hazirlanan egitim
programlarinin ise ¢ocuklarda goriilen sorun davranislarin azalmasina, ¢ocuklarin
akranlariyla olumlu iliski kurmalarina (Lawton ve Burk, 1995), isbirligi,
yardimlagma, sira bekleme gibi olumlu sosyal davraniglarinin artmasina (Kahraman
ve Akgiin, 2008) katki sagladig1 ve bu programlara katilan ¢ocuklarin empati beceri
diizeylerinin arttig1, akranlari tarafindan dislanma oranlarinin (Kahraman ve Akgiin,
2008) ve zorba davraniglarinin (Sahin ve Akbaba, 2010) azaldigir saptanmustir.
Alanyazinda yer alan caligmalar g6z oniine alindiginda ¢ocuklarin empati beceri
diizeylerinin farkli gelisim alanlarindaki farkli becerileri de etkileyebilecegi
goriilmektedir. Bu nedenle ¢ocuklarin empati becerilerinin erken yaglardan itibaren
uygun miidahalelerle desteklenmesi normal gelisim siirdiirebilmeleri i¢in énemlidir
(Hunter, 2003).

Ogretmenler ya da alan uzmanlarinca uygulanan egitim programlar1 ¢ocuklarin
beceri gelistirmelerine ya da bu becerileri pekistirmelerine 6nemli katki saglar
(Omeroglu ve Can Yasar, 2005; Tezel Sahin ve Unver, 2005). Alanyazinda okul
oncesi donemdeki gocuklarin empati becerilerinin gelistirilmesine yonelik hazirlanan
egitim programlarmin ¢ocuklarin hem empati becerilerinin hem de bakis agisi alma,
prososyal beceriler, duygulari anlama ve agiklama gibi becerilerinin gelismesine katki
sagladig1, sorun ve zorba davraniglarinin ise azalmasina neden oldugu saptanmistir
(Aslan ve Koksal Akyol, 2019; Gordon, 2003; Gordon, 2020; Kahraman ve Akgiin,
2008; Kalliopuska ve Titinen, 1991; Ozer, 2016; Ridley ve dig., 1982; Sahin Seger ve
Alabay, 2011). Empati becerileri de egitimle gelistirilebilir beceriler oldugundan
cocuklarin empati  becerilerini  gelistirebilecek etkinlikler igeren egitim
programlarinin zenginlestirilmesi dnemlidir (Kuyucu ve Tepeli, 2013). Okul 6ncesi
ogretmenleri, cocuklar igin egitim 6gretim ortami sunan, etkinlikler hazirlayan ve bu
etkinlikleri uygulayan bireyler olduklarindan, c¢ocuklarin empati becerilerinin
gelistirilmesinde 6nemli role sahiptirler. Ayrica erken yaslardaki ¢ocuklarin 6grenme
yontemlerinden biri model alma (Bandura, 1977; Denham ve dig., 2012) oldugundan,
cocuklar okul dncesi 6gretmenlerini model alarak 6grenirler. Bu nedenle okul dncesi
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Ogretmenlerinin davranislari, sdylemleri ve uygulamalari g¢ocuklarin 6grenme
stirecinde 6nemli rol oynamaktadir. Yapilan arastirmalarda gocuklarin gelisimleri,
o0grenme siiregleri ile dgretmenlerin donanimlar1 ve mesleki yeterlikleri arasinda
olumlu iligski saptanmistir (Barnett, 2003; Wang ve dig., 2020). Bu donanim ve
yeterliklerin biiyllk oranda edinildigi hizmet oncesi ve hizmet i¢i egitimler
Ogretmenlerin gelisimleri acisindan olduk¢a Onemlidir. Yiiksekdgretim Kurulu
(YOK) tarafindan giincellenen Okul Oncesi Ogretmenligi Lisans Programi (2018)
incelendiginde programda cocuklarin sosyal gelisimlerine iliskin zorunlu bir ders
olmadigi, alan egitimi ve se¢meli dersler kapsaminda Cocukta Sosyal Beceri Egitimi
dersinin yer aldigi goriilmektedir. Bu ders se¢meli ders oldugundan 6gretmen
adaylarinin tamami bu derse erigim saglayamamaktadir. Ayrica dersin igerigi genel
olarak sosyal becerileri kapsadigi i¢in ders igeriginde empati becerilerinin
desteklenmesi 6n plana ¢tkmamaktadir. Ogretmenlerin hizmet ici egitimine yonelik
gereksinimlerinin meta-analiz yontemi ile belirlenmesinin amaglandigi arastirma
sonucunda ise Ogretmenlerin zaman igerisinde lisans egitimlerinin mesleki
yeterliklerini karsilamada yetersiz kaldigini diisiindiikleri ve gereksinimlerinin
belirlenerek, alan uzmanlar tarafindan uygulama igerikli hizmet i¢i egitimlere
gereksinim duyduklari belirlenmistir (Dogrul ve dig., 2022). Bu nedenle ¢ocuklarin
empati becerilerini destekleyecek simif i¢i uygulamalarin ve Ogretmenler igin
hazirlanacak hizmet 6ncesi, hizmet i¢i egitim programlarinin hazirlanmasinda okul
oncesi 0gretmenlerinin goriis, uygulama, gereksinim ve isteklerinin belirlenmesinin
onemli oldugu diisliniilmistir. Bu arastirmada egitim Ogretim programlarini
hazirlayan ve c¢ocuklarla birebir ¢alisan okul 6ncesi dgretmenlerinin ¢ocuklarin
empati becerilerinin gelistirilmesine yonelik goriis, uygulama, gereksinim ve
isteklerinin belirlenmesi amaglanmistir. Bu ama¢ dogrultusunda su sorulara yanit
aranmistir:

1. Okul 6ncesi 6gretmenleri empatiyi nasil tanimlamaktadir?

2. Cocuklarin empati becerilerinin  gelisimine y6nelik okul O6ncesi
Ogretmenlerinin gorisleri nelerdir?

3. Cocuklarin empati becerilerinin gelistirilmesine yonelik okul 6ncesi
Ogretmenlerinin uygulamalari nelerdir?

4. Cocuklarin empati becerilerinin gelistirilmesine yonelik okul Oncesi
Ogretmenlerinin gereksinimleri nelerdir?

5. Cocuklarin empati becerilerinin gelistirilebilmesi i¢in okul 0Oncesi
Ogretmenlerinin istekleri nelerdir?
Yontem

Bu béliimde arastirma modeli, ¢alisma grubu, veri toplama araglari, veri toplama
stireci, verilerin analizi gecerlik ve gilivenirlik ¢alismalarina yer verilmistir.
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Arastirma Modeli

Bu aragtirma, nitel arastirma yontemlerinden aciklayict durum galigmasi
modelinde tasarlanmistir. A¢iklayici durum g¢aligmalarinda, arastirilmasi hedeflenen
durumla ilgili bilinmeyen konularin nasil, neden sorulari ile ele alinarak ortaya ¢ikan
yanitlarin baglantilarla derinlemesine betimlenmesi ve incelenmesi ile durumun kendi
gercekligi kapsaminda ¢alisilmasi amaglanmaktadir (Yin, 2014). Arastirmada okul
oncesi donemdeki ¢ocuklarin empati becerilerinin gelistirilmesinde rol oynayan okul
Oncesi Ogretmenlerinin ¢ocuklarin empati becerilerinin gelistirilmesine yonelik
gorisleri, uygulamalari, gereksinimleri ve istekleri belirlenerek var olan durumun
betimlenmesi ve incelenmesi hedeflendiginden agiklayici durum g¢alismasi modeli
kullanilmastir.

Calisma Grubu

Aragtirmanin ¢alisma grubu Dbelirlenirken, kartopu Ornekleme ydntemi
kullanilmistir.  Kartopu Ornekleme yonteminde, arastirma problemine yanit
verebilecek, zengin bilgi kaynagi olabilecek kisiler ya da durumlar belirlenerek veri
kaynaklarina ulagilmaya ¢alisilmaktadir (Patton, 1987; Yildirim ve Simsek, 2021). Bu
kapsamda, Ankara ili merkez ilgelerinde yer alan farkli kurum tiirlerinde gorev
yapmakta olan okul dncesi 6gretmenlerine ulagilarak goriismeler yapilmis, goriisme
sonunda Ogretmenlerin  Onerdigi diger Ogretmenlerle baglantt kurulmustur.
Arastirmanin ¢aligma grubunu olusturan 52 okul oncesi Ogretmenine iliskin
demografik bilgiler Tablo 1’de yer almaktadir.

Tablo 1
Calisma Grubuna Iliskin Demografik Bilgiler
Degisken Kategori f
Cinsiyet Kadin 52
Erkek 0
Egitim Durumu Lisans 47
Lisansiistii 4
Yiiksekokul 1
Mezun Olunan Program Okul Oncesi Ogretmenligi 46
Cocuk Gelisimi 6
Mesleki Deneyim (Y1l) 0-5 17
6-10 15
11-15 14
16 ve {izeri 6
Gorev Yapilan Kurum Tiirii  Ilkokul Biinyesindeki Anasimifi 19
Bagimsiz Anaokulu 17
Ozel Okul 16

Calisma grubundaki o&gretmenlerin demografik bilgileri incelendiginde,
ogretmenlerin tamaminin (f=52) kadin oldugu, ¢ogunlugunun (f=47) okul oncesi
ogretmenligi lisans programlarindan (f=46) mezun oldugu Tablo 1°de goriilmektedir.
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Ayrica dgretmenlerin cogu (f=17), 0-5 yil mesleki deneyime sahiptir. Ogretmenlerin
calismakta olduklar1 kurum tiirii incelendiginde, 19 6gretmenin ilkokullardaki
anasiniflarinda, 17 &gretmenin bagimsiz anaokullarinda ve 16 &gretmenin o6zel
okullarda gorev yaptig1 saptanmustir.

Veri Toplama Araci ve Verilerin Toplanmasi

Aragtirmanin  planlanmasi siirecinde &gretmenlerin  ¢ocuklarin  empati
becerilerinin gelistirilmesine yonelik goriis, uygulama, gereksinim ve isteklerinin
belirlenmesi i¢in 6gretmenlerle goriismeler yapilmasi ve dgretmenlerin ¢ocuklarin
empati becerilerini gelistirmeye yonelik hazirladiklart etkinlik uygulamalarinin
gozlemlenmesi amaglanmigtir. Pandemi kosullarindan dolayr uygulama gozlemi
yapilamamig, veri toplama aract yart yapilandirilmig goériisme formu ile sinirh
kalmistir. Hazirlanan goriisme sorulari, okul dncesi egitim alaninda doktora egitimini
tamamlamig {i¢ alan uzmaninin goriisiine sunulmus, alan uzmanlarinin goriisleri
dogrultusunda diizenlenmistir. Diizenlenen goriisme sorulart ile iki okul 6ncesi
Ogretmeni ile pilot uygulama gergeklestirilmistir. Pilot uygulama sonucunda goriisme
sorularina son bi¢imi verilmistir. Boylece goriisme formu alt1 boliimden olusmustur.
Birinci boliimde katilimcilarin demografik 6zelliklerine yonelik bes soru yer alirken,
diger bolimlerde arastirmanin alt problemlerine kosut olarak, &gretmenlerin
cocuklarin empati becerilerinin gelistirilmesine yonelik goriislerine, uygulamalarina,
gereksinimlerine ve isteklerine iligkin on bir soru yer almaktadir.

Verilerin toplanmasi siirecinde pandemi kosullarindan dolay1 §gretmenlerle yiiz
yilize goriisme olanagi kisitli oldugundan, arastirmaya katilan tiim 6gretmenlerle
¢evrim i¢i ortamda goriisme yapilmustir. Gorlismeler 2021 yili 10 Mayis-30 Haziran
tarihleri arasinda gergeklestirilmistir. Ogretmenlerin uygun olduklart zaman dilimleri
belirlenerek goériisme takvimi belirlenmistir.  Goriismeye baglamadan  6nce
katilimcilara aragtirmanin konusu ve amaci hakkinda bilgi verilmis, goniillii katilim
formunu onaylamalari istenmistir. Gorlismeler yaklagik 20-25 dakika siirmiis ve
Ogretmenlerin izinleri dogrultusunda kayit altina alinmigtir.

Etik Kurul Karan

Bu arastirma, Hacettepe Universitesi Etik Komisyon’unun 03.05.2021 tarih ve
E-35853172-300-00001563720 sayili izni ile uygun bulunmustur.

Verilerin Coziimlenmesi

Verilerin ¢oziimlenmesi siirecinde 6ncelikle goriisme kayitlar1 birebir yaziya
dokiilmiis (transkript edilmis), etik kurallar geregince dgretmenlerin kimliklerinin
gizli tutulmas igin O1, 02, ... 052 gibi kodlar atanmustir. Siiregte toplanan verileri
aciklayabilecek kavramlara ve iliskilere ulasabilmek icin igerik ¢6ziimlemesi
tekniklerinden siklik analizi ve ayrintili betimlemeler i¢in betimsel analiz teknigi
kullanilmistir (Yildirim ve Simsek, 2021). Bu siiregte veriler aragtirmacilar tarafindan
ama¢ dogrultusunda kodlanmis, alt tema ve temalar olusturulmustur. Arastirmanin
birinci alt problemi kapsaminda bir tema, {i¢ alt tema ve bu alt temalara iligkin on dort
kod; ikinci alt problemi kapsaminda ii¢ tema on alt tema ve on sekiz kod; ii¢iincii alt
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problemi kapsaminda ii¢ tema, on bir alt tema ve yirmi yedi kod; dordiincii alt
problemi i¢in iki tema, alt1 alt tema ve on bes kod; besinci alt problemi i¢in bir tema,
iic alt tema ve dokuz kod olusturulmustur. Kodlayicilar aras1 giivenirlik, Miles ve
Huberman (1994) tarafindan gelistirilen kodlayicilar arasi giivenirlik formiili ile
hesaplanmis ve %91 uyum oldugu belirlenmistir. Bu tiir ¢alismalarda %70 diizeyinde
bir giivenirlik yiizdesine ulagsmak yeterlidir (Yildirim ve Simsek, 2021). Ayrica tablo
sonlarinda katilimcilarin cevaplarindan dogrudan alintilara yer verilmistir.

Arastirmanin Gegerlik ve Giivenirligi

Bu nitel agiklayict durum aragtirmasinda veriler goriismeler araciligryla
toplanmistir. Nitel arastirmalarda bulgulara ulagsma siirecinin ve verilerin
raporlanmasinin agiklanmasi gegerlik ve giivenirlik i¢in 6nemli Sl¢iitlerdir (Yildirim
ve Simsek, 2021). Bu kapsamda veri toplama aracinin gelistirilmesi siirecinde alan
uzmanlarinin goriiglerine bagvurulmus, pilot uygulamalar gergeklestirilmis ve
katilimci teyidi aliarak aragtirmanin gegerligi saglanmistir. Arastirmanin gegerligini
arttirmak i¢in veri c¢esitlemesi yapilmasi amaglanmasina karsin, pandemi
kosullarindan dolay1 6gretmenlerin uygulamalar1 gdzlemlenememis, veri toplama
araglar1 yar1 yapilandirilmis gériisme formu ile sinirh kalmustir. I¢ tutarligi saglamak
icin verilerin kodlanmasi siirecinde kodlayicilarin bireysel etkisini azaltmak icin
kodlayicilar arast giivenirlik katsayisi hesaplanmistir. Arastirmanin inandiriciligini
artirmak i¢in farkli okul dncesi kurum tiirlerinde ¢alisan, mesleki deneyim, mezun
olunan boliim gibi farkli demografik degiskenlere sahip Ogretmenlere ulasilarak
katilimer gesitliligi saglanmis, bulgularin tamami yorum yapilmadan sunulmus ve
ogretmenlerin sOylemlerine dogrudan yer verilmistir. Arastirmanin giivenirligi ise
aragtirma siirecinin (¢aligma grubu, veri toplama araglari ve veri toplama siireci)
ayrmtili olarak betimlenmesiyle ortaya konmaya caligilmustir.

Bulgular

Arastirmanin bu boliimiinde, 6gretmen goriigmelerinden elde edilen veriler ve
dogrudan alintilar aragtirmanin alt problemleri temel alinarak sunulmustur.

Birinci Alt Probleme iliskin Arastirma Bulgular

Okul 6ncesi 6gretmenlerinin empati tanimlari Tablo 2°de sunulmustur.

Tablo 2
Okul Oncesi Ogretmenlerinin Empati Tamimlart
Tema Alt Kodlar f
Tema
T - Kendini bagkasinin yerine koyma 30
g Bilissel .
g Karsidakinin duygularini anlama 10

(devam ediyor)
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Tablo 2 (devam)

Karsidakinin genel durumunu anlama
Bagkasi gibi diisiinme
Karsidakinin bakis agisindan bakabilme
Karsidakinin davraniglarini anlama
Bagkasinin ayakkabilarini giyme
Karsidakinin duygu ve diisiincelerini tahmin etme
Bagkasinin kendisinden farkli diigiindiigiinii bilme
Karsidakinin duygularini hissetme
Duyussal Karsidakinin diislincelerini hissetme
Karsidakinin duygu ve diistincelerini igsellestirme
Karsidakini anladigin1 davraniga yansitma
Davranmigsal  Kendine yapilmasini istemedigin seyi bagkasina
yapmama

P RPN WO RFP P WWO ©

Ogretmenlerin empati tanimlar1 incelendiginde bilissel, duyussal ve davramsgsal
empati temalar1 ortaya ¢ikmaktadir. Ogretmenlerin empatiyi tamimlarken en cok
empatinin biligsel alt boyutuna iligkin tanimlamalar yaptiklar1 goriilmektedir.
Ogretmenler bilissel alt boyutta tanimlama yaparken kendini bagkasinin yerine koyma
(£=30), karsidakinin duygularini (f=10) ve genel durumunu anlama (f=9), baskasi gibi
diisginme (f=6), karsidakinin bakis agisindan bakabilme (f=3), karsidakinin
davraniglarin1 anlama (f=3), bagkasinin ayakkabilari1 giyme (f=1), karsidakinin
duygu ve diigiincelerini tahmin etme (f=1) ve baskasinin kendisinden farkli
distindiigiinii  bilme (f=1) ifadelerini kullanmislardir. Duyussal alt boyutta,
karsidakinin duygularini (f=8), diisiincelerini (f=3) hissetme, karsidakinin duygu ve
diistincelerini igsellestirme (f=2) tanimlarini kullanmuslar, davranigsal alt boyutta ise
karsidakini anladigini davranisa yansitma (f=1) ve kendine yapilmasini istemedigin
seyi bagkasina yapmama (f=1) olarak tanimlamislardir. Okul 6ncesi 6gretmenlerinin
empati tanimlarina yonelik 6rnek ifadeler su sekildedir:

Biligsel empati

“Empati bizim disimizdaki insanlarin ne hissettiklerini anlayip, kendimizi onun
yerine koyarak uygun olan duyguyu yakalayabilmektir.” (023)

Biligsel ve davranigsal empati

“Empati bireyin kendisini kargisindaki bireyin yerine koyarak diisiince ve
duygularint dogru anlamasi, davraniglarina yansitmasidir.” (039)

Biligsel ve duyussal empati

“Kendimizi rehberlik ettigimiz 6grencimiz yerine koyup onun gibi diisiinmek.
Neden ayaga kalktigini sormadan oturmasi gerektigini dikte edersek onun duygularini
tam olarak hissedememis olabiliriz.” (O40)
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ikinci Alt Probleme iliskin Arastirma Bulgular
Cocuklarin empati becerilerinin gelisimine yonelik okul 6ncesi 6gretmenlerinin
goriisleri Tablo 3’te sunulmustur.

Tablo 3

Cocuklarin Empati Becerilerinin Gelisimine Yonelik Okul Oncesi Ogretmenlerinin
Goriigleri

Tema Alt Tema Kodlar f
Birinci dncelik Aile 37
5 Tkinci 6ncelik Ogretmen 20
IS Ugiincii éncelik ~ Akran 9
w Dérdiincii 6ncelik ~ Egitim programu 8
5 Egitimci Egitim ailede baslar 25
= Okuldaki egitimin devamini saglar 2
g Rol model Model olmalilar 21
E Isbirlikli Aile 6gretmen igbirligi olmali 6
Aile destegi / katkis1 15
= Aile egitimi ve ailenin bilinglendirilmesi 12
Kt} Aile odakl . o e
c Aile-6gretmen iletisim ve is birliginin arttirilmasi 5
= Aile-cocuk iletisiminin arttirilmasi 2
X m
% Ogretmen destegi / katkist 8
;’ Ogretmen odakli Empati becerilerini gelistirici etkinlikler yapilmasi 6
= Ogretmenlerin bilinglendirilmesi 2
=~
3 Duygularini ifade etmelerine firsat verilmesi 9
3
o Cocuk odakli Akran iletisimi 3
Sosyal etkilesim ortamlarinin arttirilmasi 3

Cocuklarin empati becerilerinin gelisimine yonelik okul 6ncesi 6gretmenlerinin
goriisleri; ¢ocuklarin empati beceri gelisimini etkileyen etkenler, empati beceri
gelisimini en ¢ok etkileyen etkenin rolii ve bu siiregteki ¢ocuklarin gereksinimleri
basliklarinda incelenmistir. Ogretmenlere cocuklarin empati becerilerinin gelisiminde
etkili olan etkenler soruldugunda, 37 6gretmen en 6nemli etkenin aile oldugunu, 20
6gretmen ikinci 6nemli etkenin 6gretmen oldugunu, dokuz dgretmen {igiincii 6nemli
etkenin akran oldugunu ve sekiz 6gretmen dordiincii 6nemli etken olarak egitim
programini belirtmistir. Okul 6ncesi 6gretmenlerinin ¢ocuklarin empati becerilerinin
gelisiminde 6nemli olan etkenlere iligkin 6rnek ifadeleri su sekildedir:
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Birinci 6ncelik
“Aile en 6nemli etken, cocuk temeli ailede aliyor. ikinci sirada 6gretmen geliyor.

Ogretmenin tutumu ve davranislari ¢ocuklarin iizerinde olumlu ya da olumsuz etki
birakir. Aileden ve dgretmenden aldiklarini akranlarina yansitir.” (028)

Ikinci dncelik
“Kesinlikle ilk olarak aile ikinci olarak 6gretmenlerin etkisi bilyiliktiir. Clinkd
¢ocuklar i¢in rol modeller gelisimlerinde en 6nemli etkenlerdir. Cocugun ilk iletigim

kurdugu, model aldig1 kisiler aile bireyleridir. Sonrasinda ¢ocuk okula basladiginda
ailenin etkisi devam etse de, 6gretmen 6nem kazanmaktadir.” (O2)

Ucgiincii ve dordiincii dncelik

“Dogumundan itibaren yasadigi, icinde bulundugu tiim olay, hal ve durumlar,
etkilesimde bulundugu kisilerin tepkisel davraniglart c¢ocugun duygularmi da
sekillendirir. Sirayla aile, 6gretmen, arkadaglar ve okuldaki egitim programinin igerigi
bu gelisimde dnemlidir.” (051)

Ogretmenlere, cocuklarin empati becerilerinin gelismesinde en énemli etken
olarak gordiikleri ailelerin rolii sorulmustur ve cevaplarin egitimci, rol model olma ve
isbirlikli temalarinda toplandig1 saptanmistir. Ogretmenlerin 25’1 egitimin ailede
basladigini, iki 6gretmen ailenin okuldaki egitimin devamliligimi sagladigmni, 13
Ogretmen ailenin model olmasi gerektigini, altt 6gretmen ise ailenin 6gretmen ile
isbirligi yapmas1 gerektigini belirtmistir. Okul 6ncesi 6gretmenlerinin ¢ocuklarin
empati becerilerinin gelisiminde ailenin roliine iligskin drnek ifadeleri su sekildedir:

Egitimci
“Aile okulda baslayan egitimin evde devam etmesini saglar.” (041)
Rol model

“Rol model olmalari, dolayistyla ailenin rolii 6nemlidir. Her ne kadar egitimin
kisiler {izerinde biiylik etkisi olsa da, kisi i¢inde yasadigi ailenin Ozelliklerini
tastmaktadir. Ailesini model alir.” (02)

Cocuklarin empati becerilerinin gelisimine yonelik gereksinimlerine iligskin
6gretmenlerin yanitlart incelendiginde, aile, 6gretmen ve ¢ocuk odakli gereksinimler
ortaya ¢ikmaktadir. Ogretmenler; aile odakl1 olarak aile destedi / katkist (f=15), aile
egitimi ve ailenin bilinglendirilmesi (f=12), aile-6gretmen iletisim ve isbirliginin
arttirilmasi (f=5) ve aile-gocuk iletisiminin artirilmasi (f=2) gerektigini belirtirken;
O0gretmen odakli olarak ise Ogretmen destegi/katkist (f=8), empati becerilerini
gelistirici etkinlikler yapilmasi (f=6) ve Ogretmenlerin bilinglendirilmesi (f=2)
gerektigini  belirtmislerdir. Cocuk odakli olarak ise c¢ocuklarin duygularin
aciklamalarina firsat verilmesi (f=9), akran iletisimi (f=3) ve sosyal etkilesim
ortamlarinin  arttirilmast  (f=3) gerektigini  diislinmektedirler. Okul &ncesi
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Ogretmenlerinin  ¢ocuklarin  empati  becerilerinin  gelisimi  siirecindeki
gereksinimlerine yonelik goriislerine iliskin 6rnek ifadeleri su sekildedir:

Aile odakl1

“Oncelikle ailelere egitim verilmeli bu konuda. Cocuklar okula geldiklerinde
ailelerini, ev yasamlarim1 okula yansitirlar. Bu nedenle ailenin egitilmesi 6nemli.”
(052)

Ogretmen odakli

“Cocuklarin bu becerilerini gelistirebilmek i¢in 6gretmenlerin egitimlere, empati
becerilerini gelistirecek materyallere ihtiyact vardir. Cocuklarin da 6gretmenlerin
hazirladigi empati becerilerinin gelistirilmesine yonelik dikkat cekici etkinliklere
ihtiyac1 var bence. Ogretmen 6nemli.” (031)

Cocuk odakli

“Oncelikli olarak ¢ocuklarin kendi duygularmi tanimaya ve ifade edebilmeye
ihtiyaglar1 var. Daha sonrasinda empatinin ne oldugunu daha somut yollarla ifade
etmelerine firsat verilmesi gerekiyor.” (O15)

Uciincii Alt Probleme iliskin Arastirma Bulgular:
Cocuklarin  empati becerilerinin ~ gelistirilmesine yonelik okul Oncesi

6gretmenlerinin uygulamalar1 Tablo 4’te sunulmustur.

Tablo 4

Cocuklarin Empati Becerilerinin Gelistirilmesine Yonelik Okul Oncesi
Ogretmenlerinin Uygulamalari

Tema Alt Tema Kodlar f
% E; Davranis gozlemi 20
S E Gozlem Oyun gozlemi 12
5 g Problem durumda tepki gézlemi 12
™ ;‘ . Bagkalarinin duygularini anladiklarini ifade etme 11
s g Ifade etme . . .

g =t Kendi duygu ve diisiincelerini ifade etme 5
m g Diger Cocuklar empati yapamaz 1
Hikaye/kitap okuma 12
5 Grup/bireysel konugma, tartisma 8
= Yo6ntem Problem ¢6zme 6
% Ornek olay 4
4 Gozlem 2
£ Drama, rol oynama 30
= . Oyun 10
2 Teknik
- Soru cevap 3
Beyin firtinasi 3

(devam)
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Tablo 4 (devam)

Diger Yontem ve teknik kullanmiyorum 2

Dramatik oyun 22

Sembolik oyun 12

Oyun Kuralli oyun 3

. Serbest oyun 3
;‘:’ Drama Dramatizasyon, canlandirma 33
E Hikaye/kitap okuma 19
= Tiirkge Sohbet etme, 6rnek olay sunma 9
'g Duygulara yénelik etkinlikler 4
Alan gezisi Hayvan barinaklarina gezi 2

Tiyatro gezisi 1

Aile egitim-  Aile egitimi ve katilim1 etkinlikleri 2

katilim

Cocuklarin empati becerilerinin  geligtirilmesine yonelik okul Oncesi
Ogretmenlerinin uygulamalar1 empatik davranigt anlama yontemleri, kullandiklar
yontem/teknikler ve uyguladiklar1 etkinlikler olarak incelenmistir. Arastirmaya
katilan 6gretmenlerin ¢ocuklarin empatik davraniglarini anlayabilmek i¢in gozlem
yaptiklart ve g¢ocuklarin ifadelerine odaklandiklar1 goriilmektedir. Ogretmenler
cocuklarin empatik davranislarini; gocuklarin davranislarinmi (f=20), oyunlarini (f=12)
ve problem durumunda verdikleri tepkileri (f=12) gozlemleyerek ve cocuklar
bagkalarinin duygularini anladiklarini ifade ettiklerinde (f=11), olaylara iligkin duygu
ve diislincelerini ifade ettiklerinde (f=5) anladiklarimi belirtmislerdir. Arastirmaya
katilan bir 6gretmen ise okul dncesi donemdeki gocuklarin empati yapamayacagini
diistinmektedir. Okul Oncesi Ogretmenlerinin ¢ocuklarn empatik davraniglarini
anlama yontemlerine yonelik 6rnek ifadeler su sekildedir:

Gozlem

“Cocugun empatik davraniglarini gozlemleyerek anlayabiliriz. Herhangi bir
problem karsisindaki tutumu ya da arkadaslariyla oynadifi oyunlarda sergiledigi
davraniglara bakabiliriz.” (039)

Ifade etme

“Bir olay karsisinda ¢ocuun ¢evresindeki insanlari anlayabilip duygu
durumunu belli edebilmesine, s6zel olarak ifade edebilmesine bakarim.” (049)

Diger
“Okul 6ncesi donemdeki ¢ocuklar empati yapmay1 bilmez.” (017)

Cocuklarin empati becerilerini gelistirmek igin O6gretmenlerin hikaye/kitap
okuma (f=12), tartigma (f=8), problem ¢6zme (f=6), 6rnek olay (f=4), gézlem (f=2)
yontemlerini kullandiklar1 ve drama (f=30), oyun (f=10), soru cevap (f=3), beyin
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firtinas1  (f=3) tekniklerini kullandiklar1 belirlenmistir. Arastirmaya katilan
Ogretmenlerin ikisi ise ¢ocuklarin empati becerilerini gelistirmek i¢in yontem ve
teknik kullanmadiklarii belirtmistir. Okul dncesi 6gretmenlerinin ¢gocuklarin empati
becerilerini gelistirmek icin kullandiklar1 yontem ve tekniklere iliskin 6rnek ifadeler
su sekildedir:

Yontem

“O an yaganan sikint1 varsa ¢ocukla bireysel olarak ya da duruma gore tiim
grupla sohbet ederim. Sorunun ya da olayin nedenleri ve sonuglart hakkinda tartisiriz.
Farkli zamanlarda onlara drnek olaylar sunarim ya da kitaplardan yararlanarak kiigiik
hatirlatmalar yaparim.” (O6)

Teknik

“Oncelikle dramay1 kullanirim. Cocuklara soyut olan bir duyguyu ifade etmek
cok kolay degil. Bu nedenle canlandirmalar, rol oynamalar ile onlarin hissetmesini
saglamak ¢ok 6nemli.” (02)

Cocuklarin empati becerilerinin  gelistirilmesine yonelik 6gretmenlerin
yaptiklart etkinlik tiirleri oyun, drama, Tiirkge, alan gezisi ve aile egitimi-katilimi
temalarinda toplanmugtir. Ogretmenler oyun etkinliklerinde dramatik (f=22),
sembolik (f=12), kuralli (f=3) ve serbest (f=3) oyunlara yer verdiklerini
belirtmiglerdir. Drama etkinliklerinde; dramatizasyon, canlandirma (f=33), Tiirk¢e
etkinliklerinde; hikaye/kitap okuma (f=19), sohbet etme, 6rnek olay sunma (f=9),
duygulara yonelik etkinlikler (f=4); alan gezisi etkinlikleri kapsaminda hayvan
barinaklarina (f=2) ve tiyatroya (f=1) gezi diizenlendiklerini; aile egitimi-katilim1
olarak aile egitimi ve katilimi etkinlikleri (f=2) yaptiklarini belirtmislerdir. Okul
Oncesi 0gretmenlerinin ¢ocuklarin empati becerilerini gelistirmek i¢in uyguladiklar
etkinliklere iliskin 6rnek ifadeler su sekildedir:

Oyun etkinligi

“Oyun en etkili etkinlik tiiriidiir bu konuda. Oyun hayatin provasidir ¢ocuk i¢in.
Empati becerilerine yonelik dramatik oyunlar planliyorum. Bu sekilde ¢ocuklar oyun
yoluyla empati kurmalar1 gereken konu ya da kisiyle ilgili farkindalik kazanryorlar.
(©O7)

Drama etkinligi

Birgok etkinlik tiirii ile empati becerileri aktarilabilir. Ama drama bu konuda
bize ¢ok yardimei oluyor, benim empati gibi becerilerin 6gretiminde siklikla

kullandigim bir etkinlik tiirii. Cocuklar canlandirma yapriyor, role biiriiniiyor, kendini
karakterin yerine koyuyor drama siirecinde.” (O13)
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Tirkee etkinligi

“Ben en ¢ok okudugum kitaplar iizerinden bu becerileri destekliyorum. Okunan
kitaplarda ne hissetti? Kitabin kahramani neler yapt1? Sen olsan ne yapardin ne
hissedersin gibi sorular ile diigiinmeye yonlendirebiliriz.” (O5)

Dérdiincii Alt Probleme iliskin Arastirma Bulgular

Aragtirmanin dordiincii alt problemi kapsaminda ¢ocuklarin empati becerilerinin
gelistirilmesine yonelik okul Oncesi 6gretmenlerinin isbirligine gereksinim duyma
durumlart ve gereksinimleri incelenmistir. Arastirmaya katilan tiim okul Oncesi
Ogretmenleri (f=52) cocuklarin empati becerilerini gelistirmek i¢in isbirligine
gereksinim duyduklarini belirtmistir.

Cocuklarin empati becerilerinin  gelistirilmesine yonelik okul Oncesi
Ogretmenlerinin igbirligine gereksinim duyma durumlarina iligkin 6rnek ifadeler su
sekildedir:

“Cocuklarin empati becerilerini gelistirmek i¢in isbirligine ihtiya¢ duyarim.”

(020)

“Cocuklarin empati becerilerini gelistirebilmek igin isbirligi yapmak,
yapabilmek onemlidir. Ben isbirligine ihtiya¢ duyarim c¢iinkii sadece sinifta
uygulamalar yapmak yetersiz olur.” (042)

Cocuklarin empati becerilerinin  gelistirilmesine yonelik okul dncesi

6gretmenlerinin gereksinimleri Tablo 5’te sunulmustur.

Tablo 5

Cocuklarin  Empati  Becerilerinin ~ Gelistirilmesine ~ Yonelik Okul — Oncesi
Ogretmenlerinin Gereksinimleri

Tema  Alt Tema Kod f
£ Aile Aile 41
< 5 Ziimre / Brans 6gretmenleri 14
= % Rehber 6gretmen / Rehberlik birimi 12
E, i Egitimci Alan uzmanlar1 / Akademisyenler 11
g = Okul yoneticisi 4
380 E\ Akran Cocugun akranlari 14
E°  Diger Okul personeli 7
g Cocugun iletisimde oldugu herkes 4

- Uygulamaya Farkli bilgi becerileri 6grenip, uygulayabilmek 17
g  Yonelik Uygulama yontemlerinin tutarhiligin saglayabilmek 7

.‘lé é‘ e Problem davranislara ¢6ziim bulabilmek 1
% = = Cocukta becerinin devamini saglayabilmek 10
EEg Cocuk hakkinda bilgi alabilmek 4
<X S Cocuga Yonelik  Cocugun farkli rol modellerini  gorebilmesini 2

g{, saglayabilmek

Cocukla etkilesimde olabilmek 2
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Cocuklarin empati becerilerinin  geligtirilmesine ydnelik okul Oncesi
Ogretmenlerinin  gereksinimleri; isbirligine gereksinim duyduklar1 kisiler ve
igbirligine gereksinim duyma nedenleri basliklarinda incelenmistir. Cocuklarin
empati becerilerinin  gelistirilmesi siirecinde &gretmenler, ailelerle (f=41),
zimre/brang  &gretmenleriyle (f=14), rehber Ogretmenlerle (f=12), alan
uzmanlari/akademisyenlerle (f=11), okul yoneticileriyle (f=4), ¢ocugun akranlariyla
(f=14), okul personeliyle (f=7) ve ¢ocugun iletisimde oldugu kisilerle (f=4) isbirligi
yapmaya gereksinim duyduklarini belirtmislerdir. Cocuklarin empati becerilerinin
gelistirilmesinde okul dncesi 6gretmenlerinin igbirligine gereksinim duydugu kisilere
iliskin 6rnek ifadeler su sekildedir:

Aile

“Cocugun bakimindan birinci derecede sorumlu aile bireyleri ile.” (O6)
Egitimci

Rehber dgretmeni ve ziimrelerimle isbirligi yapmak isterim.” (O8)
Egitimciler ve aile

“Akademisyenler ile isbirligi yapmak isterim. Alaninda uzman kisilere her
zaman ihtiyacimiz var. Onlardan beslendikten sonra ¢ocuga temas edebilecek aile ve
Ogretmenlerden baglayarak, Ogrendiklerimi tiim ¢evresine yayginlastirmaya
calisinm.” (050)

Ogretmenlerin  igbirligine gereksinim duyma nedenleri incelendiginde
uygulamaya ve ¢ocuga yonelik alt temalar ortaya ¢ikmstir. Ogretmenler uygulamaya
yonelik olarak farkli bilgi ve becerileri 6grenip uygulayabilmek (f=17), uygulanacak
yontemlerin tutarligin1 saglayabilmek (f=7) ve problem davraniglara ¢oziim
bulabilmek (f=1) istemektedir. Ogretmenlerin ¢ocuga yonelik isbirligine gereksinim
duyma nedenleri ise c¢ocukta becerinin devamini saglayabilmek (f=10), c¢ocuk
hakkinda bilgi alabilmek (f=4), cocugun farkli rol modellerini goérebilmesini
saglayabilmek (f=2) ve cocukla etkilesimde olabilmektir (f=2). Cocuklarin empati
becerilerinin gelistirilmesinde okul 6ncesi dgretmenlerinin isbirligine gereksinim
duyma nedenlerine iliskin 6rnek ifadeler su sekildedir:

Uygulamaya yonelik

“Okuldaki diger 6gretmenlerle isbirligi yaptigimizda okuldaki empatik diisiinme
atmosferini genisletebiliriz. Empati becerilerini gelistirici etkinlikler hazirlayabilir,
oyun oynatabilir, drama yaptirabiliriz birlikte.” (O41)

Cocuga yonelik

“Cocuk icin tek basima cabalamam daha ge¢ sonu¢ almami saglayacaktir.
Cocugun arkadaslar1 ve aile cevresi ile isbirligi yaparsam becerideki degisim daha
hizli ve kalic1 olur diye diisiiniiyorum.” (042)
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Besinci Alt Probleme iliskin Arastirma Bulgular:

Cocuklarin  empati  becerilerinin  gelistirilebilmesi icin okul Oncesi
ogretmenlerinin istekleri Tablo 6’da sunulmustur.
Tablo 6

Cocuklarin Empati Becerilerinin Gelistirilebilmesi I¢in Okul Oncesi Ogretmenlerinin
Istekleri

Tema Alt Tema Kod f
Toplanti/seminer/egitim  diizenleyebilmek ya da 15
katilmak

AJ le ve Ev-okul arasinda uygulanacak yontemlerin tutarliligini 6
ogretmen saglayabilmek
merkezli . .

. Egitim siirecine aileyi dahil edebilmek 5
ﬁ Evde yapilacak etkinlik dnerileri sunabilmek 4
fr; Cocuk Paydaslarla ¢ocuk hakkinda bilgi akis1 saglayabilmek 20

merkezli Cocuklarla daha ¢ok oyun oynayabilmek, sohbet 7
edebilmek
Paydaslarla ortak program belirleyebilmek 17
Egitim Bireysel gereksinimlerine yonelik ¢alismalar planlayip 5
programi uygulayabilmek
merkezli
Geziler / proje ¢aligmalar1 diizenleyebilmek 2

Cocuklarin  empati  becerilerinin  gelistirilebilmesi i¢cin  okul Oncesi
Ogretmenlerinin istekleri aile ve 6gretmen, gocuk ve egitim programi merkezli alt
temalarinda sunulmustur. Ogretmenler, aile ve dgretmen merkezli olarak toplanti,
seminer, egitim diizenleyebilmek ya da bu etkinliklere katilabilmek (f=15), ev-okul
arasinda uygulanacak yontemlerin tutarligini saglayabilmek (f=6), egitim siirecine
aileyi dahil edebilmek (f=5) ve evde yapilacak etkinlik onerileri sunabilmek (f=4);
cocuk merkezli olarak paydaslarla cocuk hakkinda bilgi akisi saglayabilmek (f=20)
ve ¢ocuklarla daha ¢ok oynayabilmek ve sohbet edebilmek istemektedirler. Ayrica
egitim programi merkezli olarak paydaslarla ortak program belirleyebilmek (f=17),
cocugun bireysel gereksinimlerine yonelik caligmalar planlayip, uygulayabilmek
(f=5) ve gezi/proje calismalar1 diizenleyebilmek (f=2) gibi istekleri bulunmaktadir.
Cocuklarin empati becerilerinin gelistirilebilmesi i¢in okul dncesi 6gretmenlerinin
isteklerine iligkin 6rnek ifadeler su sekildedir:

Aile ve 6gretmen merkezli

“Alan uzmanlarmin goriislerinden ve bilgilerinden faydalanmak istiyorum,
egitimlere katilmak isterim. Ayrica ben de 6grendiklerimi aile egitimleri diizenleyerek
ailelere aktarmak isterim. Ama miimkiin olmuyor.” (O3)
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Cocuk merkezli

“Ben ailelerle ¢ocuk hakkinda bilgi aligverisi yapmak isterim. Bu yazili mesaj
ya da goriismelerle olabilir. Neyi neden yaptigimi aciklayip, ailenin de cocuk
hakkindaki bilgileri paylasmasini isterim.”

Egitim programi merkezli

“Okulda ve smifta yapabileceklerimizle ilgili olarak &gretmenlerle plan ve
program gelistirmek; etkinlik planlarimi bu dogrultuda hazirlamak isterim.” (O13)

Tartisma, Sonu¢ ve Oneriler

Arastirmada okul Oncesi Ogretmenlerinin c¢ocuklarin empati becerilerinin
gelistirilmesine yonelik goriisleri, uygulamalari, gereksinimleri ve istekleri
incelenmistir. Aragtirmanin birinci alt problemi kapsaminda 6gretmenlerin empati
tanimlar1 incelenmis ve 6gretmenlerin ¢ogunlukla empatinin biligsel boyutuna iligkin
tanimlamalar yaptiklari belirlenmistir. Alanyazin incelendiginde, empati taniminin ve
boyutlarinin yillar iginde genisletildigi goriilmektedir. Ilk yillarda empati tek boyutlu
bir kavram olarak ele alinirken, 1980°1i yillardan sonra ¢ok boyutlu (biligsel, duyussal
ve davranigsal) bir kavram olarak tanmimlanmaya baslanmistir (Brems, 1988;
Eisenberg ve Strayer, 1987; Feshbach, 1987). Giiniimiizde empati kavrami c¢ok
boyutlu olarak kabul edilmesine karsin, 6gretmenler tarafindan yapilan tanimlarin
¢ogu empatinin biligsel boyutunu 6n plana ¢ikarmaktadir. Calisma grubunda yer alan
Ogretmenlerin birgogunun 10 yildan daha az mesleki deneyime sahip olduklar1 goz
ontinde bulunduruldugunda, gerek hizmet dncesi gerekse hizmet ici egitimlerin bu
konuda yetersiz oldugu, 6gretmenlerin de bu konudaki yeni bilgileri izlemedikleri ya
da bu yeni bilgileri i¢sellestirmedikleri diisiiniilmektedir.

Aragtirmada cocuklarin empati becerilerinin gelisimine yonelik okul dncesi
Ogretmenlerinin goriisleri; ¢ocuklarin empati becerilerinin gelisiminde etkili olan
etkenler, bu siiregte ailenin rolii ve ¢ocuklarin gereksinimleri bakimindan
incelenmistir. Aragtirmaya katilan Ogretmenler ¢ocuklarin empati becerilerinin
gelisiminde en 6nemli etkenin aile oldugunu diisiinmektedir. Yapilan aragtirmalarla
ailenin ebeveynlik bi¢imlerinin ¢ocuklarin empati becerilerinin gelisiminde etkili
oldugu kanitlanmistir (Eisenberg ve Sheffield Morris, 2001; Krevans ve Gibbs, 1996;
Ruffman ve dig., 1999). Bu arastirmada dgretmenler empati becerilerinin gelisgiminde
ailenin yani sira 6gretmenlerin, akranlarin ve egitim programinin da énemli oldugunu
belirtmiglerdir. Okul oncesi dénem ¢ocuklarinin 6grenme yontemlerinden biri de
model almadir. Cocuklar, aile iiyeleri, 6gretmen, akran gibi yakin cevrelerinde
bulunan bireyleri rol model alarak 6grenirler (Unal Karagiiven, 2015). Cocuklarin
sosyal becerilerine yonelik yapilan ¢aligmalarda da g¢ocuklarin bu becerilerinin
gelistirilmesinde 6nemli olan etkenlerin aile ve 6gretmen oldugu vurgulanmigtir
(Church ve dig., 2003; Denham ve dig., 2012; Maleki ve dig., 2019). Ayrica empati
becerilerinin  gelistirilmesine ~ yonelik  hazirlanan  egitim  programlarinin
degerlendirildigi ¢aligmalarda da ¢ocuklarin gelisimine uygun yontem ve tekniklerle
hazirlanan egitim programlarimin (Gemci, 2012; Kahraman ve Akgiin, 2008;
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Kalliopuska ve Ruokonen, 1993; Kurt, 2018; Nedim Bal ve Bilge, 2016; Ozer, 2016;
Yiiksel, 2004) ve aile katiliml1 egitim programlarinin (Barnard, 2004; El Nokali ve
dig., 2010) empati becerilerinin gelistirilmesinde etkili oldugu saptanmistir. Empati
becerileri 6grenilen ve egitimle gelistirilebilir beceriler oldugundan, ¢cocugun ailesi,
Ogretmeni, akranlar1 gibi yakin ¢evresinin ve gelisimine uygun olarak hazirlanan ve
uygulanan egitim programlarmin bu becerilerin gelistirilmesinde 6nemli etkenler
arasinda yer aldig1 goriilmektedir.

Ogretmenler, cocuklarin empati becerilerinin gelistirilmesi siirecinde ailenin
egitimci, rol model ve isbirlikli rollerinin olmasi gerektigini belirtmislerdir. Bu
bulguya kosut olarak empati becerilerinin de iginde bulundugu degerler egitimine
yonelik okul Oncesi Ogretmenlerinin goriislerinin incelendigi arastirmada da
Ogretmenlerin ailenin model olma, kalicilig1 saglama ve igbirligi yapma gibi rollerinin
oldugunu diisiindiikleri sonucuna ulastlmistir (Kuzu Jafari ve Demirel, 2019). Bu
arastirma kapsaminda Ogretmenlere, ¢ocuklarin empati becerilerinin gelisimine
yonelik gereksinimlerinin neler olabilecegi soruldugunda ise aile, ¢ocuk ve 6gretmen
odakli gereksinimler 6n plana ¢ikmustir. Aile destegi, katkisi, aile egitimi, aile
6gretmen iletisim ve isbirligi ile aile ¢ocuk iletisimi empati becerilerinin gelisiminde
cocugun aile odakli gereksinimleri olarak belirtilmistir. Bu bulguya benzer sekilde
Aksoy (2021) tarafindan yapilan okul 6ncesi Ogretmenlerinin ¢ocuklarin sosyal
becerilerine iligkin goriislerinin incelendigi arastirma sonucunda da ailenin ¢ocugu
evde desteklememesinin ve olumsuz tutuma sahip olmasinin cocuklarin sosyal
becerilerinin gelistirilmesinde karsilasilan giigliikler arasinda yer aldig1 belirlenmistir.
Bunun yani sira ¢ocuklarin empati becerileri ile aile tutumlar1 arasindaki iligkinin
incelendigi aragtirmalarda da cocukla zaman geciren, demokratik, cocuklarin
gereksinimlerini karsilayan ailelerin ¢ocuklarinin empati becerilerinin daha gelismis
oldugu saptanmistir (Bibi ve dig., 2013; Parsak, 2015; Pontania ve Salim, 2019).
Cocuklarin empati becerilerinin gelisiminde aile 6nemli bir etken oldugundan
cocuklarin aile odakli gereksinimleri 6n plana gikmaktadir. Ogretmenlerin gériislerine
gbre empati becerilerinin gelismesinde ¢ocuklarin duygularim agiklama, akran
iletisimi  ve sosyal etkilesim ortamlarimin  arttirilmast  ¢ocuk  odakli
gereksinimlerindendir. Bu bulguya paralel olarak yapilan aragtirmalarda da
duygularim belirtebilen (Roberts ve Strayer, 1996), baskalari ile sosyal etkilesim ve
duygusal bag kurabilen (Decety ve Jackson, 2004) ¢ocuklarin empati becerilerinin
daha gelismis oldugu saptanmustir. Ogretmenler empati becerilerinin gelistirilmesi
stirecinde ¢ocuklarin, aile ve ¢ocuk odakli gereksinimlerinin yani sira 6gretmen odakli
gereksinimlerinin oldugunu belirtmislerdir. Empati becerileri sosyal baglamda
Ogrenilebilen ve egitim yoluyla gelistirilebilen beceriler oldugundan g¢ocuklarin
empati becerilerinin saglikli bir sekilde gelismesinde okul ve okuldaki egitim dgretim
stirecini slirdiiren, egitim programi hazirlayan ve bu programi uygulayan dgretmenler
biiyik rol oynamaktadir (Onder, 2015). Arastirmaya katilan Ogretmenler;
Ogretmenlerin desteginin/katkisinin, hazirladiklar etkinliklerin ve empati becerileri
konusunda bilinglendirilmesinin ¢ocuklarin 6gretmen odakli gereksinimleri arasinda
yer aldigini belirtmislerdir. Alanyazinda yapilan arastirmalarda da ¢ocuklarin empati
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becerilerinin  gelistirilmesinde  O6gretmenlerin  desteginin, davraniglarinin = ve
tutumlarinin, hazirladiklar1  ve uyguladiklart etkinliklerin  6nemli oldugu
vurgulanmaktadir (Cooper, 2004; Denham ve dig., 2012; Jevtic, 2014; Poulou, 2005;
Sutton ve Wheatley, 2003). Bu kapsamda aragtirmaya katilan 6gretmenlerin goriisleri
ile alanyazin paralellik gostermektedir.

Aragtirmada okul Oncesi 6gretmenlerinin ¢ocuklarin empatik davraniglarini
anlayabilmek i¢in en ¢ok davranis gézlemi yaptiklari ortaya konmustur. Bu bulguya
paralel olarak alanyazinda yapilan ¢aligmalarda da okul 6ncesi 6gretmenlerinin en sik
kullandiklar1 gocugu tanima degerlendirme yonteminin gézlem oldugu belirlenmistir
(Kuzu Jafari ve Demirel, 2019; Taner, 2005; Yilmaz Topuz ve Erbil Kaya, 2016). Bu
aragtirmada 6gretmenler ¢ocuklarin empatik becerilerini gelistirmek i¢in daha ¢ok
hikaye/kitap okuma yontemini, drama ve rol oynama teknigini kullandiklarim
belirtmiglerdir. Alanyazin incelendiginde empati becerilerinin de yer aldigi sosyal
beceriler ve degerler egitimini kapsayan ¢aligsmalarda 6gretmenlerin bu becerileri ve
degerleri 6gretmek igin en sik kullandiklar1 6gretim yontemlerinin hikaye okuma,
tartigma, gozlem oldugu, en sik kullandiklart 6gretim tekniklerinin ise drama, rol
oynama ve oyun oldugu ortaya konulmustur (Akto ve Akto, 2017; Giiven ve dig.,
2013; Kaya ve dig., 2016; Kuzu Jafari ve Demirel, 2019; Memduhoglu ve Yiice, 2020;
Pekdogan ve Korkmaz, 2017; Yuvaci, 2013). Fakat arastirmada 6gretmenlerin ¢ogu
(f=44) ¢ocuklarin empatik davranislarin1 anlamak igin gézlem yaptigim belirtmesine
karsin, bu becerileri gelistirmek i¢in &gretim teknigi olarak gozlem teknigini
kullandigini belirten sadece iki 6gretmen olmasi arastirmanin dikkat ¢eken ¢arpici bir
bulgusudur. Bu farkliligin nedeni arastirmaya katilan 6gretmenlerin gézlemi ¢ocugu
tanima ve degerlendirme yontemi olarak belirtirken, 6gretim yontemi olarak
belirtmemis olmalarindan kaynaklanabilir. Arastirmada Ogretmenlere c¢ocuklarin
empati becerilerini gelistirmek i¢in hazirladiklari etkinlik tiirleri soruldugunda ise
Ogretmenlerin siklikla oyun ve drama etkinliklerine yer verdikleri sonucuna
ulasilmigtir. Arastirmanin bu bulgusu da alanyazinla paralellik gostermektedir. Okul
Oncesi Ogretmenleri ile yapilan ¢alismalarda ¢ocuklarin empati becerilerini
gelistirmek i¢in 6gretmenlerin gogunlukla drama ve oyun etkinliklerine bagvurduklar
vurgulanmaktadir (Akitiirk ve Baggeli Kahraman, 2019; Aksoy, 2021; Akto ve Akto,
2017; Chaitanya, 2017; Karakas, 2015; Kozikoglu, 2018; Memduhoglu ve Yiice,
2020; Pekdogan ve Korkmaz, 2017; Sapsaglam ve Omeroglu, 2015; Thompson, 2011;
Uzun ve Kése, 2017; Unal, 2018). Okul éncesi dénemdeki ¢ocuklar, drama ve oyun
etkinliklerinde kendilerini daha rahat gostererek sosyallesebilmekte, oyunlastirilmig
etkinlik siireglerine daha fazla katilim gostermekte (Thomas ve dig., 2006) ve bu tiir
etkinlikleri siirdirmede daha basarili ve giidillenmis olmaktadirlar (Howard ve
Mclnnes, 2012). Erken yaglardan itibaren empati becerilerinin 6gretmenler tarafindan
egitim Ogretim siireci icerisinde gézlemlenmesi ve bu becerilerin gelistirilmesi i¢in
okul oncesi dénemdeki c¢ocuklarin gelisim ozelliklerine uygun yontem/teknikler
kullanilarak ¢ocuk merkezli etkinlikler araciligiyla kazandirilmaya calisilmasi
¢ocuklarin uzun vadeli gelisimleri diigtiniildiigiinde olduk¢a 6nemlidir.
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Arastirmaya katilan dgretmenlerin tamaminin ¢ocuklarin empati becerilerini
gelistirebilmek igin isbirligine gereksinim duyduklar1 belirlenmistir. Ogretmenlerin
cocuklarin empati becerilerinin gelistirilmesine yonelik gereksinimleri; 6gretmenlerin
isbirligi yapmak istedikleri kisiler ve isbirligine gereksinim duyma nedenleri
kapsaminda incelenmistir. Ogretmenler ¢ocugun empati becerilerini gelistirmek igin
aileler, farkli egitimciler, ¢ocugun akranlar1 ve ¢ocugun iletisimde oldugu kisiler ile
isbirligi yapmak istemektedir. Ogretmenler gocuklarin empati becerilerini gelistirmek
icin uygulamaya ve ¢ocuga yonelik igbirligine gereksinim duyduklarini belirtmistir.
Ogretmenler tarafindan uygulamaya yénelik en sik belirtilen isbirligine gereksinim
duyma nedeni farkl bilgi becerileri 6grenip uygulayabilmek iken, cocuga yonelik en
sik belirtilen neden ¢ocukta becerinin devamini saglayabilmektir. Cocuklarin gelisim
ve O0grenim siirecinde ebeveynler ve egitimciler arasindaki isbirligi, siirecin saglikli
yiiriitillebilmesi i¢in ¢ok 6nemlidir (Dunst ve Trivette, 2010). Ayrica ¢ocuklarin
sosyal becerilerinin gelistirilmesi siirecinde de aile, 6gretmen ve ortam baglamindaki
her bir etkenin 6nemli oldugu vurgulanmaktadir (Maleki ve dig., 2019). Arastirma
sonucunda ¢ocuklarin empati becerilerinin gelistirilebilmesi i¢in okul &ncesi
Ogretmenlerinin ¢ocuk, egitim programi ve aile-6gretmen merkezli istekleri oldugu
belirlenmistir. Ogretmenler tarafindan en sik belirtilen ¢ocuk merkezli istek
paydaslarla ¢cocuk hakkinda bilgi aligverisi yapmak, egitim programi merkezli istek,
paydaslarla ortak program belirleyebilmek, aile-6gretmen merkezli istek ise toplanti /
seminer / egitim diizenleyebilmek ya da bu egitimlere katilabilmektir. Cocuklarin
empati becerilerinin gelistirilmesi siirecinde okul 6ncesi 6gretmenlerinin gereksinim
ve istekleri géz Oniinde bulunduruldugunda 6gretmenlerin farkli bilgi becerileri
Ogrenip uygulayabilecekleri, biitiinciil, farkli paydaslar1 da kapsayan, alan uzmanlar
tarafindan hazirlanacak 6gretmen egitimlerine ve ¢ocuklar i¢in hazirlanacak egitim
programlarinda igbirligine gereksinim duyduklart ortaya konulmustur.

Arastirmada ¢ocuklarla birlikte ¢alisan, ¢ocuklara egitim Ogretim programi
hazirlayan okul Oncesi Ogretmenlerinin  ¢ocuklarin  empati  becerilerinin
gelistirilmesine yonelik goriis, uygulama, gereksinim ve istekleri belirlenmistir.
Ozetle arastirma sonucunda ogretmenlerin empati tanimlarinin biligsel empati
boyutunda yogunlastigi, Ogretmenlerin  ¢ocuklarin  empatik  davramisglarim
anlayabilmek i¢in en ¢ok davramis gozlemi yaptiklari, empati becerilerini
gelistirebilmek i¢in daha ¢ok hikaye/kitap okuma yontemini, drama, rol oynama ve
oyun tekniklerini kullandiklari, siklikla oyun ve drama etkinliklerine yer verdikleri
belirlenmistir. Ogretmenler gocuklarin empati becerilerinin gelistirilmesinde en
Onemli etkenin aile oldugunu disiinmekte, ailenin bu siirecte egitimci, rol model ve
isbirlikli rollerinin olmasi gerektigini belirtmektedir. Ogretmenlerin goriislerine gore
bu becerilerin gelistirilmesinde c¢ocuklarin aile, ¢ocuk ve O&gretmen odakl
gereksinimleri bulunmaktadir. Ogretmenler ise bu siiregte dzellikle farkli bilgi ve
becerileri 6grenebilmek ve ¢ocuklardaki becerilerin kaliciligini saglayabilmek icin
aile, egitimciler, akranlar ve cocugun yakin cevresindeki kisiler ile isbirligine
gereksinim duymakta, paydaslarla ¢ocuk hakkinda bilgi aligverisi yapmak, ortak
program belirlemek, toplanti / seminer / egitim diizenlemek ve egitimlere katilmak



746 Selda Ata Dogan ve Aysel Esen Coban

istemektedirler. Arastirma sonucunda dgretmenlerin gocuklarin empati becerilerine
yonelik ¢ocuk merkezli uygulamalar yaptiklarini belirttigi gortiilmektedir. Gelecek
aragtirmalarda, uygulama gézlemi gibi arastirma tekniklerinin de dahil edilmesiyle
eylem arastirmalar1 ve boylamsal ¢aligmalar yiiriitiilebilir, bu siiregte 6gretmenlere
mentorliik yapilabilir. Cocuklar i¢in hazirlanacak empati egitim programlarina aile
egitimi ve katilimi c¢aligmalart eklenerek ¢ocuklarn okulda aldiklari egitimi ve
ogrendikleri becerileri aileleri de siirece dahil ederek biitiinlestirilmis arastirmalar
gergeklestirilebilir. Ayrica d6gretmenlerin yeni bilgi ve becerileri izleyebilmesi igin
alan uzmanlari tarafindan desteklenmeye gereksinimlerinin oldugu belirlenmistir. Bu
kapsamda, hizmet 6ncesi egitim programlarina ilgili alan dersi eklenerek 6gretmen
adaylariin gelisimleri desteklenebilir, alanda gdrev yapmakta olan &gretmenlerin
desteklenmesi i¢in alan uzmanlar tarafindan 6gretmenlerin gereksinim ve istekleri
gdz Oniinde bulundurularak hazirlanmig uygulamali hizmet i¢i egitimler
hazirlanabilir.
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