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1.INTRODUCTION

Language, which has played a leading role in the transformation of individuals into communities, communities
into nations, and the development of the cultural structure by enabling communication between people for
centuries, consists of signs that form multi-directional sound structures (Bayazit, 2012). Language is the most
effective tool in creating history, culture, and society. It is as versatile as culture, as integral as a society, as alive
as humanity. Literature is an art that forms certain rules for the purpose of speaking and writing the language
completely and accurately, that passes down to future generations both the written and oral culture of the
society in which individuals live, preserving individual and social works during this process with an aesthetic and
beauty understanding, making it possible to retransform these works (Ustiin, 2007, p. 9-10). Literature is a
discipline that includes many written and oral products produced with aesthetic and artistic concerns, that can
be used as a parameter in determining the development levels of nations, and cannot be isolated from language
education (Demir, 2016). In literature, considering the fact that humans are thinking creatures, written and oral
works are produced based on language. Individuals express what they desire to happen through feelings,
thoughts and dreams, that is, through characteristics specific to humanity, and they do this with the aid of
language as an intermediary. In this context, the concepts of language and literature cannot be considered
separately from each other.

Language and literature education is important in terms of strengthening students' ability to understand and
express, developing their ability to look at events from different perspectives, forming the basis of success in
other courses, and creating aesthetic pleasure (Kegeci, 2014). The basis for effective use of language, which has
such important functions, is to learn language in the best way. In this context, the content and teaching of the
Turkish language and literature (TLL) course is very important. This is due to the fact that the "TLL Curriculum" is
primal among the curriculums aimed at knowing the requirements of language and developing language skills.
The first and most important point emphasized by the curriculums prepared for the TLL course is the idea of how
Turkish can be better comprehended (Erdem and Topbas, 2017). The main objective of language education is to
improve people's communication and thinking skills (Glizel, 2006). Language and literature education is what
ensures that the cultural values to which it belongs are passed down to generations through literary works.
Therefore, every nation structures its language and literature education in a specific way (MEB, 2015). For many
years, language and literature education in Turkey was provided at the secondary education level under the
name of TLL courses. Language and literature education was later separated with the curriculum prepared in
2005, and taught individually within the scope of Turkish literature (TL) and language and expression (LE) courses.
TL and LE courses were re-merged as of 2015 and started to be taught gradually from the ninth grade. The
Secondary Education TLL Course Curriculum was published in its new form in 2017, and finalized after it was
revised again in 2018. At times both the separation and merging of TL and LE courses caused controversy over
the years. Merging the lessons was welcomed by some circles in terms of course integrity, while it was criticized
by other circles with the thought that it is an intense program. In this context, the objective of this study is to
determine the opinions of TLL teachers with respect to teaching the course both separately in the form of TL and
LE, and combined as TLL. According to the teachers, it is considered that the results obtained in the study are
important in terms of determining the positive and negative aspects of merging the courses on practice, and
making changes in the curriculum, implementation and/or textbooks. In this context, the following questions
were pursued in the study:

1. According to the teachers’ opinions, what are the positive aspects of merging TL and LE courses as the TLL
course?

2. According to the teachers’ opinions, what are the negative aspects of merging TL and LE courses as the TLL
course?

3. According to the teachers’ opinions, what effects does the course, which is taught as the TLL course by merging
TL and LE courses, have on the implementation process?

4. What are the teachers' suggestions for a more effective implementation process of the course, taught as the
TLL course by merging TL and LE courses?

2.METHODOLOGY
This study, which aims to analyze the opinions of TLL teachers about the TLL, which is a single course developed
by merging the TL and LE courses, was conducted using the case study method, which is a qualitative research

method. Case studies discuss how and why questions, providing the opportunity for the in-depth analysis of an
event or phenomenon (Yildirnm and Simsek, 2013, p. 313). The present study was planned in the holistic single
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case design. There is only one unit of analysis in single case designs (Yildirim and Simsek, 2013, p. 326). The unit
of analysis subject to this study is the TLL course curriculum.

2.1. Participants

The purposeful sampling method of maximum diversity sampling was used to determine the study group of the
research. The purpose of maximum diversity sampling is to create a small sample and reflect to a maximum
degree the diversity of individuals who may be a party to the study problem in this sample (Yildirim and Simsek,
2013). In this study, the study group includes TLL teachers working in different types of high schools. The study
group consists of 25 TLL teachers working in different types of high schools in the 2020-2021 academic year,
including vocational and technical anatolian high schools in Bursa province’s Osmangazi and inegol districts,
science high schools in Niliifer district, imam-hatip high schools in Sakarya province's Hendek and Konya
province's Selguklu districts. The teachers in the study group agreed to willingly participate in the study. The
demographic characteristics of the teachers participating in the research are presented in table 1.

Table 1.

Demographic characteristics of the teachers in the study group
Participants Gender Age Educational Status  Seniority School Type
P1 F 32 BD* 8 VTAHS*
P2 F 44 BD 18 SHS*
P3 F 40 BD 17 SHS
P4 M 58 BD 33 VTAHS
P5 F 32 MD* 7 VTAHS
P6 F 39 BD 15 VTAHS
P7 F 38 MD 13 VTAHS
P8 F 31 BD 5 VTAHS
P9 F 38 MD 12 VTAHS
P10 F 29 BD 6 VTAHS
P11 F 38 BD 12 VTAHS
P12 M 37 MD 12 VTAHS
P13 F 35 MD 14 VTAHS
P14 F 45 BD 24 SHS
P15 M 45 BD 22 SHS
P16 M 30 BD 8 VTAHS
P17 M 34 MD 8 AIHHS *
P18 F 33 MD 10 AIHHS
P19 F 49 BD 28 SHS
P20 F 39 BD 18 AIHHS
P21 M 35 MD 14 AIHHS
P22 F 43 BD 5 SHS
P23 F 32 BD 8 AIHHS
P24 F 37 BD 14 AIHHS
P25 F 38 BD 11 AIHHS

Female (F), Male (M), Bachelor's Degree (BD), Master's Degree (MD), Vocational and Technical Anatolian High
School (VTAHS), Science High School (SHS), Anatolian Imam Hatip High School (AIHHS)

As seen in Table 1, 19 of the teachers who participated in the interviews are female and 6 are male. Eight of the
teachers have a master's degree and 17 have an undergraduate degree. The average age of teachersis 38.04 and
the average years of seniority in the profession is 13.68. The teachers participating in the study are aged between
29-58, with seniority of 5-33 years. 12 teachers work in VTAHS, 7 teachers in AIHHS and 6 teachers in SHS.

2.2. Data Collection Tools

A semi-structured interview form prepared by the researcher in accordance with the purpose of the research
was used in the study as the means of collecting data. Expert opinions were obtained for the interview form
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prepared (n=3), and the questions were evaluated in terms of whether they cover the subject being explored
and whether it is obvious and clear. The interview questions were reviewed again and the questions were
finalized in accordance with the feedback received from the experts. The interview form consists of 11 questions
in total, with 7 questions containing personal information about the teachers (gender, age, educational status,
professional seniority, type of high school they work), and 4 open-ended questions that determine opinions in
relation to the TLL course. The open-ended questions in the semi-structured interview form consist of questions
that determine the opinions of teachers on the positive and negative sides of the merged TLL course, its effects
on the implementation process of the course, and their suggestions for the effective implementation of the
course. The most important convenience that the semi-structured interview technique offers to the researcher
is that the interview is based on the pre-prepared interview form, which provides a systematic structure to the
interview technique (Yildinm and Simsek, 2013). In addition, this technique may also enable the researcher to
ask sub-questions depending on the course of the interview, affecting the course of the interview, and thus
further elaborate individuals’ responses (Turnikli, 2000).

In the study, a pre-interview was conducted with two different teachers from the study group ahead of the
interview. Based on the responses provided by the two pre-interviewed teachers, the questions were found to
be understandable.

2.3. Collection of Data Collection

Interviews were conducted with 25 teachers selected from among the TLL teachers on duty at different school
types in Bursa province’ Osmangazi, inegol and Nilifer districts, Sakarya province’s Hendek district and Konya
province’s Selcuklu district. Prior to the interview, an appointment was made with the teachers for the interview.
Face-to-face interviews were conducted at the schools where teachers work on the specified day and time. At
the beginning of the interview, teachers were informed about the study. The answers to the questions the
teachers are asked during the interview were recorded in writing by the researcher. Each interview ran for an
average of 20-25 minutes. At the end of the interview, the researcher read out the answers recorded in writing
to the teacher participating in the interview, and asked the teacher to make any necessary corrections to their
answers. The necessary corrections were made by the teachers who wanted to edit their answers. This thus
ensured participant confirmation for the data collected in the study, and served to prevent data loss.

2.4. Data Analysis

All data recorded in writing by the researcher during the interview were transferred to the electronic
environment. The data obtained were analyzed through content analysis. Content was analyzed in four stages
(Glesne, 2012; Yildirrm and Simsek, 2013). First, the data were coded. This coding process was made in
accordance with the concepts taken from the data. In the second stage, the common aspects between the codes
were found and the codes were categorized by thematic coding. In the third stage, the data were defined by
organizing them according to codes and themes. In the last stage, the findings were interpreted.

Content analysis was first performed independently by two researchers. Then, the researchers came together
and examined the determined themes and codes together. The final themes and codes were decided in line with
common opinions. The themes and codes created by the researchers were presented to expert opinion and the
final version was presented in the form of tables. The codes showing to which teachers the statements belong
to are presented on the tables as P1, P2 ... P25. Frequency and percentage values related to the codes are
included. Exact discourses quoted from the teachers' opinions are also provided under the relevant tables.

2.5. Validity and Reliability

In the study, effort was made to ensure internal validity through expert analysis and participant confirmation,
and external validity through detailed description of the data. Expert opinion was obtained for the semi-
structured interview form and analysis of the data. Teachers were made to confirm their own responses to the
interview questions. The themes and codes obtained from the data are presented in detail in the tables, with
exact quotations included.

The data analysis conducted by the researchers for reliability were presented to expert opinion, and the
consistency between the evaluators regarding the theme and codes between both data analyses was calculated
according to Miles and Huberman's formula (1994). The same themes and codes, consensus, different themes
and codes were digitized as disagreement, and the reliability coefficient was found by calculating it using the
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relevant formula. The reliability coefficient was found to be 85% as a result of the calculation made using the
formula, Reliability = Agreement / (Agreement + Disagreement). Levels with a reliability coefficient of 70% and
above are considered reliable (Miles & Huberman, 1994).

3.FINDINGS

The study determined the opinions of TLL teachers about the "TLL" course, which started to be implemented
upon the merging of the "TL" and "LE" courses. The opinions of the teachers regarding the positive and negative
aspects of the merged course, the implementation process and suggestions for improving the implementation
process of the course are presented in the tables below. The teachers' views on the positive aspects of the
combined lesson are shown in table 2.

Table 2.
Teacher views on the positive aspects of merging "TL" and "LE" courses

Theme/Category Code f %
Lessons are taught more efficiently. (P4, P6, P8, P9, P11, P12, P15, P16, 14 56
P17, P18, P19, P21, P23, P25)
Reducing the number of gains and activities made it possible to teach all 7 28
the subjects (P4, P5, P7, P8, P10, P12, P13)
The processing time of grammar and literature subjects were balanced 6 24

Teacher during the course (P7, P8, P10, P13, P20, P23)
Ease of classroom management (P1, P10, P12, P17, P25) 5 20
It became easier to get to know the students (P1, P20) 2 8
It became easier to identify students' shortcomings (P1, P22) 2 8
The number of classes taught decreased (P5, P12) 2 8
Paperwork reduced (P5, P12) 2 8
Integrity was ensured between subjects (P1, P3, P4, P5, P6, P9, P10, 14 56
P12, P13, P19, P20, P21, P22, P24)
Learning was made easier by teaching grammar topics through literary 10 40
texts (P3, P5, P9, P10, P11, P12, P13, P16, P20, P21)
Increased opportunity to practice on examples during class (P2, P4, P10, 7 28
P11, P13, P18, P21)

Student It enabled students to adapt to a single teacher (P1, P8, P10, P12, P13, 6 24
P20)
Cognitive-level learning increased (P6, P15, P16) 3 12
Subjects became concrete (P14, P15) 2 8
It eliminated the requirement to buy textbooks and materials for two 2 8

different courses (P10, P12)

Looking at Table 2, according to teacher opinions, the positive aspects of teaching the course as "TLL" upon
merging the two courses, are categorized under two themes: "teacher" and "student". The top advantage of
teaching the courses as a single course in terms of the “teacher” is that “the course is taught more efficiently
(56%)”. Other views, respectively, "Reducing the number of achievements and activities helped the subjects to
be taught (28%)", "The teaching time of grammar and literature subjects in the course was balanced (24%)", "The

classroom management was facilitated (20%)", "getting to know the students it became easier (8%)", "it became
easier to identify the shortcomings of the students (8%)", "the number of classes taught decreased (8%)" and
"paperwork decreased (8%)". In terms of “student” advantages, it was stated that “integrity between subjects
was achieved (56%)” in the first place. Other views, respectively, "learning of grammar subjects through literary

texts became easier (40%)", "the opportunity to practice on examples in the lesson increased (28%)", "it enabled
students to adapt to a single teacher (24%)", "learning at the level of comprehension increased (12%)", "subjects
became concrete (8%)" and "no textbooks and materials were required for two different courses (8%)". Examples
of quotations taken from the opinions expressed by teachers are presented below.

“While our lessons were divided into two as Turkish language and Turkish literature, it could be difficult to
establish unity in the classroom due to the different teachers attending the classes. Now there is unity as one

lesson, one teacher and one classroom. In addition, a teacher had lessons for many different classes, especially if
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language and expression lessons were predominant. Thus, it became difficult to recognize the students. Because
it was difficult to notice the shortcomings of the students, whom we had only two lessons per week. Now, with
five lesson hours a week, we both get to know the students and notice the shortcomings more easily. " (P1)

“By combining TL and LE courses, subject integrity has been achieved. We can do grammatical studies on the
texts in TL lessons. We can show the word types and reinforce the topics. It also has a positive contribution in
terms of time. When one of the subjects of TL and grammar is not trained or is unfinished, we can complete it in
the other course. It was also a negative situation for the students to have another teacher attending the TL class,
another LE course. When combined, the students were relieved of the necessity of using different books and
different materials for both lessons. " (P10)

“We were having difficulties in filling the lecture hours due to the limited number of LE hours and the subjects
were not well distributed on a class basis. When the lessons were combined, these problems were solved. In
addition, not having to deal with two different course programs and unnecessary documents was more beneficial
in using our time more efficiently. | think it was more beneficial for the students as a holistic approach that they
did not have to learn from two different lessons, two different sources and two different teachers. Grammar topics
can be applied to literary texts. Different texts are used in the same periods on the basis of classes and are entered
into details gradually. It has been an appropriate application. It was also beneficial to reduce the activities in the
books in the past years. " (P12)

“As the subjects are gathered in a single teacher, it increases the dominance of the teacher in the classroom and
enables the subject to be handled more efficiently. The teacher tells the subjects more efficiently within the scope
of the TLL course. (P25)

5 teachers (P4, P9, P19, P21, P22) among 25 TLL teachers in the study group of the study regarding the negative
aspects of the combined lesson stated that there was no negative side. On the other hand, 1 teacher (P20) stated
that there is no negative side for teachers, but negativity for students. The views of 20 teachers who expressed
their negative opinions are shown in table 3.

Table 3.
Teacher views on the negative aspects of merging "TL" and "LE" courses
Theme/Category Code f %*

Lack of a balanced distribution of the subjects in the program (P10, 7 35
P12, P14, P16, P17, P18, P23)

Student boredom due to the high number and length of literary texts 5 25
(P5, P10, P12, P13, P23)

Increased difficulty of learning due to the inclusion of language and 5 25
Teaching the topics expression subjects in literary texts (P6, P10, P11, P12, P15)

Course content being intense according to students (P11, P20) 2 10

Some students paying attention solely to language and expression 2 10

subjects for the central exams (P15, P16)

Lack of focus on literary subjects as literature subjects include 1 5

grammar subjects (P24)

Language and expression subjects are not elaborated (P2) 1 5

Increased lesson hours of the merged course makes classroom 4 20

management difficult in low-level grades (P7, P8, P13, P25)

Difficulty teaching grammar subjects in the merged course for 2 10
Student Level studentZwith Iovf—ﬁevel readinesjs (P1, P2) °

Questions regarding assessment and evaluation are not suitable for 2 10

the student level (P12, P14)

Insufficiency of the weekly time devoted to language and expression 6 30
Duration subjects (P1, P5, P13, P14, P17, P18)

Not enough time for the activities and exercises in the program (P5, 4 20

P11, P13, P17)
* Percentage calculation was made based on the 20 participants who provided negative views.

According to Table 3, teachers' views on the negative aspects of the merged course are categorized under the

themes of "teaching the subjects", "student level" and "duration". The most emphasized opinion in relation to
teaching the subjects is that "the subjects under the curriculum do not have a balanced distribution (35%)". Other
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views are, respectively, "Students get bored because the number of literary texts are too many and long (25%)",
"Learning becomes difficult due to the placement of language and expression topics in literary texts (25%)",

"According to the student, the course content is intense (10%)", "Some students only care about language and
expression subjects for central exams (10%)", "not concentrating attention on literary subjects (5%) because
there are grammar subjects in literature subjects" and "language and expression subjects remain superficial
(5%)" in the form. In terms of student level, the negative opinions of the teachers about the combined lesson
were mostly in the form of “classroom management becomes difficult in low-level classes (20%) as the hours of
the combined lesson increase”. Other opinions were stated as "it becomes difficult for students with low level of
readiness to process grammar subjects in the combined lesson (10%)" and "the questions for assessment and
evaluation are not appropriate for the student level (10%)". In terms of duration, teachers' negative opinions
took the first place in the opinion of "insufficient time per week for language and expression issues 30%)" and
"not enough time for the activities and exercises in the program (20%)" took the second place. Exact examples
of quotations from teachers' views are presented below.

“Weekly time given for LE lessons are insufficient, time is not enough for the necessary activities and exercises
related to the subjects. The texts that do not attract the attention of the students, are too long and contain many
words with unknown meaning make the course difficult and weaken the students'interest. The number of sample
texts given on the basis of subject can be high. By reducing these numbers, books can include more diverse
exercises for grammar. " (P5)

“Poorly selected texts make the subject difficult to understand because they are too long. The number of texts is
too many and some texts are too long, causing a waste of time. The questions regarding assessment and
evaluation are not suitable for the student level." (P12)

“Class hours are quite long for students, especially for vocational high school students, and students get bored
with the lesson. | think it is a negative situation to include less grammar parts. More activities were being held
when the classes were separated.” (P13).

The opinions of the teachers about the application process of the combined lesson are shown in Table 4.

Table 4.
Teachers' views on the effects of combining "TL" and "LE" courses on the implementation process of the course
Theme/Category Code f %
Holistic subjects enabled effective learning (P3, P8, P9, P10, P11, 12 48
P12, P14, P19, P20, P21, P22, P25)
Ensured effective use of the lesson time (P5, P6, P7, P8, P10, P11, 8 32
P12, P13, P22)
Increased student interest in and contribution to the course (P4, P8, 6 24
. P10, P12, P18, P19)
Effective aspects Provided greater flexibility for the teacher in planning the lesson 4 16

(P1, P5,P7, P23)

Became more suitable for students' cognitive levels (P2, P8, P15) 3 12
Increased achievability of gains (P4, P13, P24) 3 12
Verbal and written expression became clear (P4, P21) 2 8
Enabled high-level thinking in students (P11) 1 4
Content is intense, tiring and boring for students (P13, P15, P16, 4 16
P18)
Classroom management became difficult due to excessive course 4 16
Problems
hours (P13, P14, P15, P17)
encountered . . .
Moving on from one topic to another negatively affected student 3 12
attention (P14, P15, P17)
It became difficult to make a lesson plan (P16) 1 4

According to Table 4, the merging of the lessons and the views of the teachers about the “TLL” course were
classified under the themes of “effective aspects” and “difficulties experienced” during the implementation of
the course. In terms of effective aspects, the opinion “holistic subjects enabled effective learning (48%)” came

to the fore. Other views were "enabled the effective use of the lesson time (32%)", "the importance and

participation of the student to the lesson increased (24%)", "the teacher was given more flexibility in planning

the lesson (16%)", "more suitable for students' cognitive levels. (12%)", "the accessibility of the gains increased
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(12%)", "verbal and written expression became clear (8%)" and "provided high level thinking in students (4%)".
In terms of the difficulties experienced, the views of "content intense, tiring and boring for students (16%)" and
"class management became difficult (16%)" came to the fore. Other opinions were expressed as "moving from
topic to topic affected the student's attention negatively (12%)" and "it was difficult to make a lesson plan (4%)".
“Since the genres are taken as the basis first, the concern about whether the subjects are adequately processed
or not has disappeared. Verbal and written expression has become more clearly perceived. Since the problem at
the point of reaching the student is eliminated, the student was drawn into the teaching with a more active and
practical method. (P4)
“With the combination of these lessons, time has been used more effectively. It can be more comfortable for
students to express themselves in one lesson instead of two different lessons. It may be better for him to show
himself to a teacher he is used to and knows during the lesson and to attend the lesson in the classroom. At the
same time, having a lot of time in the hands of the teacher makes the repetitions of the lessons effective. The
intertwining of the lessons, for example, including the grammar part in the literature section, increases the
productivity for the student." (P8)
“Subject integrity has been ensured for the students. Different material, different book problem disappeared. The
fact that both courses are one lesson has increased the importance and value students give to the lesson." (P10)
“We make the teaching of the lesson difficult and we have difficulty in attracting the attention of the students.
Since literature subjects do not attract the attention of students especially in science high schools, they cause
negative interference in the teaching of the lesson." (P15)
“Lesson planning has become more difficult. Because the teacher has to determine when, how and to what extent
the subjects of literature and language expression will work. Therefore, planning should be done more carefully.
In addition, since the courses and subjects are mainly literature, students can see the course as only literature."
(P16)

When the suggestions of the teachers for better processing of the combined lesson were examined, 19 teachers
out of 25 participants made suggestions. 6 teachers (P4, P9, P19, P20, P21, P22) who did not make a suggestion
stated that they did not offer suggestions because they did not see any negative side about the teaching of the
lesson. The suggestions of the 19 teachers who made suggestions are shown in table 5.

Table 5.
Teachers' opinions on the combined "TLL" lesson to be taught better
Theme/Category Code f %*
More time should be given to grammar subjects in unitized annual 5 26.3
lesson plans (P1, P5, P6, P12, P16)
The duration of the lesson should be proportional to the contentin the 4 21
plans (P5, P11, P13, P18)
The distribution of subjects according to the grade levels in the 3 15.7
Plan/schedule programs should be balanced (P1, P10, P14)
Annual plans should be prepared differently according to school types 3 15.7
(P7, P12, P14)
Lessons should be separated (P14, P15, P24) 3 15.7
Similar subjects should be included in the same week in the annual 1 5.2
plan (P10)
Textbooks with more examples and activities related to grammar 5 26.3
should be prepared (P2, P5, P10, P12, P13)
Content should be enriched in terms of reading and writing activities 4 21
Textbooks (P2, P3, P17, P21)
The number and length of the texts should be reduced (P5, P10, P12, 4 21
P17)
Visual elements should be included (P3, P5, P12) 3 15.7
Texts appropriate for school types should be included (P5, P13) 2 10.5
More activities should be done in the lessons (P3, P11, P13, P14, P23) 5 26.3
. Teachers should have a command of both literature and grammar 1 5.2
Application
(P25)
Teachers should improve themselves in classroom management (P8) 1 5.2

* Percentage calculation was made on 19 teachers who submitted suggestions.
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When Table 5 is examined, the suggestions of the teachers for better processing of the combined lesson are
classified under the themes of "plan/schedule", "textbooks" and "application". In terms of plan / schedule, the
suggestion that "more time should be given to grammar subjects in unitized annual lesson plans (26.3%)" came
to the fore most compared to teachers. Other suggestions are, "The duration of the lessons should be
proportional to the content in the plans (21%)", "The distribution of the subjects according to the grade levels in
the programs should be balanced (15.7%)", "The annual plans should be prepared differently according to the
school types (15.7%)", "the lessons should be separated (15.7%)" and "Similar subjects should be included in the
same week in the annual plan (5.2%)". In terms of textbooks, the suggestion of “textbooks with more examples
and activities related to grammar in the content should be prepared (26.3%)” was emphasized the most by
teachers. Other suggestions should be "enriched in terms of content, reading and writing activities (21%)", "the
number and length of the texts should be reduced (21%)", "visual elements should be included (15.7%)" and
"texts suitable for school types should be included (10.5%)". According to the teachers, the opinion "more
activities should be done in the lessons (26.3%)" came to the fore for application. Other views were stated as
"teachers should have a command of both literature and grammar (5.2%)" and "teachers should improve
themselves in classroom management (5.2%)".

“It can be ensured that the activities in the textbook on Turkish literature are a little more oriented towards
grammar. By keeping the texts a little shorter, more time can be devoted to grammar lectures and activities. |
think that the texts in the books are not suitable for every type of school in terms of both language and content.
The topics of the texts chosen especially for vocational high school students may not be interesting and the
activities can be slow. The sample texts included in the books can be selected according to each school type. When
we examine the textbooks studied abroad, it is seen that the pictures of famous painters in accordance with the
sample poetry given are selected and added to the content. | think the same can be done for TLL textbooks." (P5)
“In order to eliminate the negativity that the combination of TL and LE courses gives to the TLL course, | think the
course hours should be increased. Thus, the student will be able to encounter more examples and have the
opportunity to practice in order to reinforce the subject.” (P11)

"I think it would be beneficial to separate the TLL course as LE and TL as five years before the 2019-2020 academic
year." (P15)

4.RESULTS, DISCUSSION AND RECOMMENDATIONS

Since 2015, "TL" and "LE" courses in secondary education have been combined, and "TLL" has been taught
gradually from the 9th grade onwards. In the study in which the views of TLL teachers regarding the combined
lesson were determined, the results reached are presented below and discussed together with the relevant
research results.

In the results of the research, it was determined that the course combined according to the opinions of the
teachers had positive sides for the teacher and the student. From the point of view of the teacher, positive
opinions were emphasized that the combined lesson is taught more efficiently, the subjects are trained, the
processing time of the grammar and literature subjects is balanced and the classroom management is facilitated.
It was stated that the positive aspects for the student are the holistic treatment of the subjects, the explanation
of grammar issues through literary texts, and the practice on examples, making learning easier. However, it was
stated that students adapted to a single teacher more easily.

According to another result of the research, it was determined that the combined course has negative sides in
terms of the processing of the subjects, the student level and the duration. The negativities experienced in terms
of the processing of the subjects are that the subjects do not show a balanced distribution in the program, the
literary texts are boring to the students due to the large number and length of the literary texts, the language
and expression subjects on the literary texts are not fully understood, and the course contentisintense according
to the student. It has been determined that since the lesson hours of the combined lesson related to the student
level increase, the class management becomes difficult in low-level classes and they have difficulties in learning
grammar. In addition, it has been reported that the questions for assessment and evaluation are not appropriate
for the student level. In the combined course in terms of duration, it was determined that there were negativities
such as insufficient time for LE subjects and insufficient time for activities and exercises in the program.

In studies conducted similar to these results; texts are long (Bayazit, 2012; Erdem and Topbas, 2017; Eskimen,
2018; Kilig, 2019), sloppy (Bayazit, 2012), not attracting students' attention (Bayazit, 2012; Bozkirli and Er, 2018;
Celik, 2018; Erdem, 2017), too many (Eskimen, 2018; Kili¢, 2019) and not suitable for the student level (Cemiloglu,
2018; Celik, 2018; Erol and Demir, 2017; Kilig, 2019). However, in the researches, the content of the course is
intense (Bozkirli and Er, 2018; Erdem, 2017), the insufficient course time (Hamurcu and izci, 2015; Erdem, 2017;
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Erol and Demir, 2017; Isiksalan, 2011) the students' level of readiness is insufficient (Bozkirli and Er, 2018; Kurt,
2017) were identified. In this study, it was determined that the questions regarding assessment and evaluation
were not appropriate for the student level. Similarly, in Eskimen's (2018) and Bayazit's (2012) studies, it was
concluded that the questions in the books for assessment and evaluation are inadequate, not suitable for the
student level, not meeting the student's expectations, far from diversity and uniform. The reason why the LE
subjects determined in this study and studied on literary texts are not fully understood by the students can be
reconciled with the results of the research conducted by Celik (2018). According to Celik (2018), linguistic
qualities become incomprehensible by taking sections from the texts.

The selection of the texts in the TLL course, which is taught within the framework of the texts, is very important
(Cegen and Ciftgi, 2008). Texts; It should not be long (MEB, 2008), it should be appropriate to the student level
(Celik, 2018; Kavcar, 2002; MEB, 2008), it should attract the attention of the student (Celik, 2018), and it should
be proportional to the number in a way to balance the literature and language subjects in the course (Gineyli,
2007). At the same time, texts should encourage students to think, discover new and different ideas, and provide
students with skills in this direction (Aslan, 2010).

In the research, the results of combining the lessons and the effects of the course on the application process
were determined as the effective aspects in the implementation process and the difficulties experienced in this
process. In terms of effective aspects, together with the treatment of holistic subjects, the results of the effective
use of learning, the efficient use of the lesson time, the more importance and participation of the student in the
lesson, and the flexibility of the teacher in planning the lesson were achieved. The results were obtained that the
content related to the difficulties experienced was intense, tiring and boring for the student, the classroom
management became difficult due to the long course hours, and the teaching was carried out from the subject
to the subject, which negatively affected the students' attention.

According to another result obtained in the study, teachers had suggestions about the plan / program, textbook
and application in order to better process the combined lesson. In the lesson plans related to the plan / program,
more time should be given to grammar subjects, the course duration should be proportional according to the
content, the distribution of the subjects should be balanced according to the grade levels, the annual plans
should be prepared differently according to the school types and the lessons should be separated. The textbooks
with more examples and activities related to grammar should be prepared for the textbook, the content should
be enriched in terms of reading and writing activities, the number and length of the texts should be reduced and
visual elements should be included. Suggestions have been made that more activities should be done in the
lessons related to the practice, teachers should be able to master both grammar and literature and improve
themselves in classroom management.

In the study, it was determined that teachers have difficulties in lessons due to the fact that in some school types
the lesson time is not sufficient because there are differences in the interests, needs and levels of the students
according to the school types. Therefore, in the study, it was suggested by the teachers that the TLL course
programs for different school types should also be different. Similarly, in the study conducted by Kurt (2017), it
was determined that the same program should not be applied to different types of high schools, and flexible
programs should be applied according to the qualification and level of the student. In Kili¢'s (2019) research on
the opinions of TLL teachers about the textbook, it was determined that the subjects in the books were not
suitable for different types of high schools.

For the textbooks, in this study, it was suggested by the teachers that visually rich textbooks should be prepared
based on grammar examples and activities. According to the teachers in Eskimen's (2018) research, the books; it
was found to be lacking in terms of LE subjects and visual elements. Similarly, in the studies conducted by Bayazit
(2012), Celebi (2007) and Yildiz (2011), it was concluded that the textbooks did not meet the students' interests
and needs in terms of visuality. However, in Kuduban and Aktekin's (2013) research, it was stated by some of the
teachers that there are deficiencies in the textbooks in terms of activities in TL textbooks.

In this study, teachers regarding the implementation of the lessons stated that they should concentrate on
activities, improve themselves in terms of literature, grammar and classroom management. Similar to these
results, it was found that the lectures were not covered adequately through examples and exercises (Erol and
Demir, 2017), there were no examples of grammar teaching on the texts (Celik, 2018), the sample texts in the
textbook did not serve the purpose (Erdem, 2017) and It was determined not to be applicable (Bozkirli and Er,
2018). However, in Erdem's (2017) study, which examined the class teachers meeting minutes, it was determined
that teachers needed in-service training for classroom management and applied education program.

The following suggestions can be made according to the results obtained in the study in which the positive and
negative sides of the combined lesson, the process of implementation of the lesson and the suggestions for this
process to be more effective, of TLL teachers. Arrangements can be made in the content of the program to ensure
a balanced distribution of language, expression and literature in the TLL course, and to include examples and
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activities at a sufficient level. Changes can be made in the distribution of subjects and the duration of the lessons
to suit the levels of students in different high school types. Textbooks to be prepared in accordance with the
curriculum of the course can be designed more effectively in terms of content and visuality. In-service seminars
can be organized for TLL teachers on topics such as classroom management and teaching practice. In addition,
only the views of TLL teachers were included in this study. Research can be conducted to determine the views of
students about the TLL course.
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6.GENISLETILMIiS OZET

Tirkiye'de dil ve edebiyat egitimi ortadgretim kademesinde uzun yillar TDE dersi adi altinda verilmistir. 2005
yilinda hazirlanan programla dil ve edebiyat egitimi ayrilarak Tiirk edebiyati (TE) ile dil ve anlatim (DA) dersleri
kapsaminda ayri ayri islenmistir. 2015 yilindan itibaren TE ile DA dersleri yeniden birlestirilmis dokuzuncu
siniflardan itibaren kademeli olarak okutulmaya baslanmistir. Ortadgretim TDE Dersi Ogretim Programi 2017
yilinda yeni sekliyle yayinlanmis, 2018 yilinda tekrar revize edilerek programa son sekli verilmistir. TE ile DA
derslerinin yillar igerisinde kimi zaman ayrilmasi kimi zaman birlestirilmesi ise tartismalara sebebiyet vermistir.
Derslerin birlestirilmesi kimi ¢cevrelerce ders bitiinligu agisindan olumlu karsilanirken kimi ¢evrelerce de yogun
bir program olmasi diisiincesiyle elestirilmistir. Bu baglamda bu arastirmada “Ogretmenlerin goriislerine gére TE
ile DA derslerinin birlestirilerek Tirk dili ve edebiyati dersi olarak islenmesinin olumlu ve olumsuz yonleri
nelerdir? TE ile DA derslerinin birlestirilerek TDE dersi olarak islenen dersin uygulanma stirecindeki etkileri nasildir
ve uygulanma siirecinin daha etkili olmasi icin 6gretmenlerin onerileri nelerdir?”’ seklindeki problem ciimlelerine
cevap aranmistir.

TDE 6gretmenlerinin TE ile DA derslerinin birlestirilerek tek bir ders olan TDE dersine yonelik gorislerinin
incelenmesinin amaglandigl bu arastirma, nitel arastirma yontemlerinden durum calismasi yontemi ile
gerceklestirilmistir. Arastirma, bitlncil tek durum deseninde tasarlanmistir. Bu arastirmaya konu alinan analiz
birimi, TDE dersi 6gretim programidir. Arastirmanin ¢alisma grubu amach 6rnekleme yontemlerinden maksimum
cesitlilik orneklemesi kullanilarak belirlenmistir. Arastirmanin ¢alisma grubunu 2020-2021 egitim-6gretim yili
birinci doneminde farkh lise tiirlerinde gorev yapan ve arastirmaya gonilli olarak katilmayi kabul eden 25 TDE
o0gretmeni olusturmaktadir. Arastirmada veri toplama araci i¢in arastirmanin amacina uygun olarak arastirmaci
tarafindan hazirlanan yari yapilandiriimis goériisme formu kullanilmistir. Gériisme formu, o6gretmenlerle ilgili
kisisel bilgileri iceren 7 soru (cinsiyet, yas, egitim durumu, mesleki kidem, gorev yaptiklari lise tiirti), TDE dersi ile
ilgili gorusleri belirleyen agik uglu 4 soru olmak lizere toplam 11 sorudan olusmaktadir.

Arastirma sonuglarinda 6gretmenlerin gorislerine gore birlestirilen dersin, 6gretmen ve 6grenci agisindan olumlu
taraflari oldugu belirlenmistir. Ogretmen agisindan, birlestirilmis dersin daha verimli islendigi, konularin yetistigi,
dil bilgisi ve edebiyat konularinin islenme sirelerinin dengelendigi ve sinif yonetiminde kolaylik saglandig
seklindeki olumlu gérisler vurgulanmistir. Ogrenci acisindan olumlu taraflar, konularin biitiincil bir sekilde
islenmesi, dil bilgisi konularinin edebi metinler tizerinden anlatilmasi, érnekler tGzerinde uygulama yapilmasi ile
ogrenmelerin kolaylastigl ifade edilmistir. Bununla birlikte 6grencilerin tek bir 6gretmene daha kolay adapte
olduklari belirtilmistir.

Arastirmanin bir diger sonucuna gore birlestirilen dersin, konularin islenmesi, 6grenci seviyesi ve siire agisindan
olumsuz taraflan oldugu belirlenmistir. Konularin islenmesi agisindan yasanan olumsuzluklar, programda
konularin dengeli dagihm gostermemesi, edebi metinlerin sayica fazla ve uzun olmasindan dolayi 6grencilere
sikici gelmesi, edebi metinler tizerinde islenen dil ve anlatim konularinin tam anlasilamamasi, 6grenciye gore ders
iceriginin yogun olmasi seklindedir. Ogrenci seviyesi ile ilgili birlestirilen dersin ders saati arttigi icin diisiik seviyeli
siniflarda sinif yonetiminin zorlasmasi ve dil bilgisi konularini 6grenmekte zorlandiklari belirlenmistir. Ayrica
olgme-degerlendirmeye yonelik sorularin 6grenci seviyesine uygun olmadigl bildirilmistir. Stre acgisindan
birlestirilen derste dil ve anlatim konulari icin haftalik verilen siirenin yetersiz olmasi ve programdaki etkinlik ve
alistirmalar igin slirenin yetmemesi gibi olumsuzluklarin yasandigi belirlenmistir.

Arastirmada derslerin birlestirilmesi ile dersin uygulanma sirecine etkilerine yonelik sonuglar, uygulanma
surecindeki etkili yonler ve bu siirecte yasanan sikintilar olarak belirlenmistir. Etkili yonler agisindan bitincdl
konularin islenmesi ile birlikte 6grenmenin etkili olmasi, ders siiresinin verimli kullaniimasi, 6grencinin derse daha
cok 6nem vermesi ve daha cok katilim goéstermesi, dersin planlanmasinda 6gretmene esneklik taninmasi
sonuglarina ulasiimistir. Yasanan sikintilar ile ilgili icerigin 6grenci agisindan yogun, yorucu ve sikici olmasi, ders
saatinin fazla olmasindan dolayi sinif ydnetiminin zorlasmasi ve konudan konuya gecerek 6gretimin yapilmasi ile
ogrencilerin dikkatini olumsuz yonde etkilemesi sonuglari elde edilmistir.

Arastirmada elde edilen diger bir sonuca gore birlestirilen dersin daha iyi islenebilmesi icin 6gretmenlerin,
plan/program, ders kitabi ve uygulama ile ilgili dnerileri olmustur. Plan/programla ilgili ders planlarinda dil bilgisi
konularina daha fazla slre verilmeli, icerige gore ders siiresi orantih olmali, sinif kademelerine gbre konu
dagihmlari dengeli olmali, yillik planlar okul tiirlerine gore farkli hazirlanmali ve dersler ayrilmali seklinde 6neriler
yapilmistir. Ders kitabina yonelik dilbilgisi ile ilgili daha fazla 6rnek ve etkinligin oldugu ders kitaplari hazirlanmali,
icerik okuma ve yazma calismalari agisindan zenginlestirilmeli, metinlerin sayisi ve uzunlugu azaltilmali ve gorsel
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Ogelere yer verilmeli oOnerileri getirilmistir. Uygulama ile ilgili derslerde daha fazla etkinlik yapilmali,
ogretmenlerin hem dilbilgisi hem de edebiyat alanlarina hakim olmali ve sinif yénetiminde kendini gelistirmeli
onerileri yapilmistir. Arastirmada 6gretmenlerin okul tirlerine gére 6grencilerde ilgi, ihtiyac ve diizey agisindan
farkhhklar oldugu icin bazi okul tiirlerinde ders siresi yeterli gelmezken bazi okul tiirlerinde ise ders siiresinin
fazla gelmesinden dolayl derslerde zorlandiklari belirlenmistir. Bundan dolayr arastirmada 6gretmenler
tarafindan farkli okul tirleri igin TDE dersi programlarinin da farkli olmasi gerektigi dnerilmistir. Ders kitaplarina
yonelik olarak bu arastirmada 6gretmenler tarafindan, dilbilgisi agisindan 6rnek ve etkinlige dayali, gorsel agidan
zengin ders kitaplarinin hazirlanmasi gerektigi onerilmistir. Derslerin uygulanmasi ile ilgili ise 6gretmenler,
derslerde etkinliklere agirhk verilmesi gerektigi, edebiyat ile dilbilgisi konulari ile sinif yonetimi agisindan
kendilerini gelistirmeleri gerektigi goruslerini bildirmislerdir.
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