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ABSTRACT

The aim of the study is to examine the frequency and distribution of the
task formats in the evaluation of listening comprehension skills in the
Turkish language teaching textbooks for foreigners. This study also
aims to compare these findings with the practices preferred in the
exams by the instructors teaching Turkish as a foreign language. In the
study, sequential exploratory design was applied by using document
analysis and descriptive method. Three widely used textbooks and 36
instructors as the participants have formed the scope of the study. The
findings indicate that the most frequently preferred task formats in the
books are gap-filling and dichotomous item. As a result of the z-test, a
significant difference between the textbooks in terms of the ratios of
short-answer  question, multiple-choice item, matching, and
dichotomous item task formats has been found. Dichotomous item,
gap-filling, sentence completion, short answer questions, information
transfer, multiple choice and matching have been the most preferred
task formats by the instructors in the exams. As a result of Kruskal
Wallis test, no significant difference was found between the
participants in terms of preferring the evaluation task formats
according to the variables of graduation degree, last graduated
department, and professional experience.
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Introduction

Assessment is an important part of the teaching process. A valid and reliable assessment
provides feedback to the teacher to measure the level of proficiency achieved, to see if the
process has reached its goal, and to make changes within the process if necessary. As for
the students, it might have a motivating effect and guide them by revealing the points to be
improved. More than one task format should be used so that validity and reliability in the
evaluation process can be increased, and the test can reach its intended aim. Using
different task formats affects students’ approach to content and lets them acquire different
cognitive skills. Since the purpose and structure of each task format is different, it makes

the preferred task formats in the evaluation process important.

In listening exams, students are provided with oral input and what kind of response is
expected to this input is determined. Examiners should choose the appropriate task formats
that will enable students to make intended output about listening skills (Eckes, 2020). The
task formats used for evaluation should be suitable for both the listening learning area and
the goals of the teaching process (Cetinkaya & Sentiirk, 2021).

Cetinkaya and Sentiirk (2021) discuss the task formats in the evaluation of listening

skill in 19 categories.

Table 1. Task Formats in Evaluation of Listening Comprehension

Aural Cloze Test

Gap Filling

C-test

Sentence Completion

Short Answer Question

Free Call

Summarizing

Information Transfer

Cloze Elide

Text Segment Ordering

Text Gap

Writing Appropriate Heading for Paragraphs
Multiple Choice Item

Matching

Grouping

Dichotomous Item (True/False, Yes/No)
Editing

Repetition and Dictation

Picture Dictation

Cloze test is used to measure the readability of the texts and the reading levels of

individuals in addition to their vocabulary capacity, language skills and general
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understanding levels in certain subjects or areas. In a standard cloze test, words are
removed from the text at regular ranges, and the extracted words are called cloze units.
Students are expected to place the correct cloze units into the text and understand the text
as a whole by using their linguistic and semantic knowledge (Mariotti & Homan, 2009;
Cetinkaya, 2010; Thirakunkovit, 2016). Used as a method to determine the comprehension
level of students, aural cloze test is used to measure listening comprehension skills.
Students listen to the text and fill in the blanks in an aural cloze test. Gaps should be
arranged every 15 words on average because students need time to write the words. The
text should be read at normal speed and pauses between sentences should be between 3-5
seconds. Since students see the sound-symbol harmony in this format, students’
comprehension both in oral language and reading improve along with their pronunciation.
This method also functions as dictation, as well (Froehlich, 1985). Before the listening
task, students should be given enough time to read the text, recognize the context and
understand what kind of words are needed to fill in the blanks, and they should be

reminded to write only one word in each blank, and allowed to listen to the text twice.

In the form of the gap-filling task, some words or phrases are extracted from the printed
text of listening track, and students are asked to fill in the blanks with the things they hear
(Yee, 2014). In such tasks, there might be some problems like students’ finding the answer
through inferring without listening to the whole text or listening to find only the
information in the blank without comprehending the whole text. Selecting the blanks from
the content words that are difficult to infer or asking students to fill in the blanks of a given
summary of the listening text might be some ways of avoiding such problems (Buck,
2001). The fact that gap-filling task format enables the students to evaluate their linguistic
and grammatical knowledge that must be applied to comprehend the text, not the student’s
level of comprehension, and it is this basic feature that distinguishes it from the cloze test.
In addition, in the gap-filling task, the blanks are not presented in a systematic way, as it is

in the form of a cloze test (Cetinkaya & Sentiirk, 2021).

C-test is a kind of cloze test that is used to evaluate students’ level of perception and
comprehension of the listening text and students are expected to construct the answer
(Cetinkaya & Sentiirk, 2021). Students see real-life situations in which they need to make
inferences about incomplete or distorted messages. The first half of some words is given in
the text, and students are expected to fill the rest. Students should perceive the structure

and general meaning of the text to complete these words (Thirakunkovit, 2016; Son,
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2018). In C-tests, there are usually four to six short texts. Deletion starts with the second
word in the second sentence of the text. The number of blanks in each text is between
twenty and twenty-five (Baghaei & Grotjahn, 2014; Banghaei & Tabatabaee, 2015). Single
syllable words are neither deleted nor counted. Deletion is done in the second word for
compound words (Son, 2018). The first and last sentence in the text is given as a whole so
that context can be provided (Banghaei & Tabatabaee, 2015). It is mostly preferred since it
IS easy to construct, much more items can be presented in a short text, and objective
evaluation is easier (Thirakunkovit, 2016).

As for the sentence completion tasks, students are given the first or last half of the
sentences and they are to complete them with what they hear. Students can be asked to
complete sentences that are not relevant to each other or to complete sentences in a text. It
is not a challenging task format as students can make inferences within the context. The

things to be scored at the evaluation phase should be specified in advance.

In the short answer question task format, students need to give single word or short
phrase answers to the questions related to the content of the oral input. This form of task
can measure different levels of listening skill. Such type of questions may include
measuring low-level skills such as phonemic decoding and syntactic analysis, as well as
high-level skills such as meaning construction (Eckes, 2020). This form of task requires
the use of listening comprehension, writing and reading skills (Fraidan & Mulhim, 2012).
Students also need to make inferences and understand the overall text. Questions should be
given to students in advance to let them understand the purpose of listening (Yee, 2014).
This task format is often preferred since it is easy to prepare, and the questions have only
one correct answer. The questions must be given in the order given in the text so that the

exam can achieve its purpose.

In free call task format, sequential cognitive action is necessary. Students should get the
information, store and recall it when necessary (Cetinkaya & Yolcusoy, 2020). Students
transfer what they remember after listening to the text. It includes understanding and
comprehending the text as well as the skills to reconstruct, interpret and evaluate. In order
not to affect the students’ performance negatively, evaluation should be done following the

process with the help of a recording device (Cetinkaya & Sentiirk, 2021).

Summarizing is a follow-up in which students reprocess the information and reproduce

it in their own words. As it requires active listening, it enables students to improve
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understanding (Jones, 2007, cited in Khavazi, Yousefi & Kharaghan, 2017). Students may
be asked to write a sentence or section that summarizes the whole text, or to choose the

best summarizing sentence from the given sentences (Cetinkaya & Sentiirk, 2021).

In information transfer task format, students focus on listening and transfer the
information they get to diagrams, pictures or grids (Jaya, 2021). Students reproduce the
text they hear in a new way. For instance, they put a series of pictures into the correct
order, complete a map, draw a picture, or complete a chart. The format of the message is
different, whereas the content of the message is the same. This task format denotes if
students understand the message well enough to convert it into another format. Having
some certain repeated and frequently encountered structures in daily life, this format is
authentic, communicative, and productive (Yonantha & Khan, 2020). As it is a task that
students may encounter frequently in their daily lives, it can also be motivating (Cetinkaya
& Yolcusoy, 2020). Students do not have to write long answers to the questions.
Therefore, it is easy for students to understand and do the task (Yanti & Husin, 2014).
Since information transfer embraces meaningful diagnostic activities, it requires the
contextualization of knowledge. It helps cognitive capacities and listening as it improves
mental functions like memorization, attention, analysis, combination, and textual
interpretation. This method includes activities that support students’ cognitive abilities, so
automatic listening and students’ creativity are improved, as well (Botero & Abondano,
2018). It can be applied to all language levels ranging from the lowest to the highest. The
information transfer task format has types such as ground plans, grid, graph, and family
tree etc. Ground plan is a kind of map, in which the features of a particular place are
explained, and students are expected to reach the target by following the prompts (Ur,
1992; Cetinkaya & Sentiirk, 2021). Grid requires transferring information to a rectangular
drawing divided into squares. In this task format, there are higher possibilities than maps
or plans. It is not limited to the physical features of a place or structure and it can be used
to describe many abstract or concrete aspects of life (Ur, 1992). The graph requires high-
level cognitive skills such as comprehending what is listened, associating, distinguishing,
etc. It is mostly used in academic classrooms and a variety of topics such as timetables,
bills, television/radio programs and menus can be covered. Family trees are frequently
preferred task formats in communicative language classes; however, they are more
difficult to internalize than maps and grids. For this reason, there should be short names

and they should be given under the drawing so that students can recognize and place them
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correctly. Some of the names can be placed in the format to make the task easier for the
students. What students need to do is to place the names in the correct place in the tree
with the prompts from the text (Ur, 92; Cetinkaya & Sentiirk, 2021).

Cloze elide is another type of cloze tests. Students are expected to eliminate
unnecessary words in the text. Students need to understand the overall text, use contextual
clues, and see the structure of grammar and words in the context (Thirakunkovit, 2016). In
this task format, the distractors should be chosen carefully, and the unity of the text should
be kept (Cetinkaya & Yolcusoy, 2020). Evaluation can be regarded almost difficult
because when students take out the words out of the text and do not delete the words

placed in the text, they cannot get points (Mochizuki, 2016).

Text segment ordering aims to create a meaningful whole by ordering the sentences or
sections, whereas fext gap aims to place the sentences or sections into the correct blanks
(Grabe, 2009; cited in Cetinkaya & Yolcusoy, 2020). In both task formats, students are
expected to focus on the main/supporting ideas and important points in the text by using
contextual clues. These task formats require high-level cognitive skills such as
morphology, vocabulary, text structure and context construction, etc. (Cetinkaya &

Yolcusoy, 2020).

Writing appropriate heading for paragraphs task format is used to test more than one
skill (Alshammari, 2016). The heading, which gives an idea about the subject of the text,
reflects the main idea of the text, as well. For this reason, in order to put the correct
heading into the paragraphs, the subject and main idea of the paragraphs should be well
understood, and the selected heading should cover the main topic, not the supporting

sentences included in the paragraphs (Cetinkaya & Yolcusoy, 2020).

In multiple-choice task format, there is a question root and multiple distractors from
which students choose the correct answer. As it requires only one correct answer and two,
three or four strong distractors, it is rather difficult to construct. Strong distractor is the
option that looks like the correct answer when students do not have enough knowledge or
skill about the item to be measured. Despite the criticism that it does not provide natural
speaking conditions and it is difficult to prepare, this format is mostly preferred because it
is reliable, easy to evaluate and apply and enables objective evaluation (Buck, 2001; Lee,
2011; Hemmati & Ghaderib, 2014; Yee, 2014). Certain principles should be followed

during the exam preparation process. To exemplify, if the target is to question vocabulary,
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all the options must be in the same part of speech form (verb, adjective etc.) and all
distractors must be of similar length (Cetinkaya & Yolcusoy, 2020). Students should also
be given enough time to read the questions before the exam starts, and they should be
allowed to listen to the track twice during the exam.

Matching task format is used to test students’ ability to understand and recognize the
relationship between the items in the text (Alshammari, 2016). Two sets of information
items related to each other are given and they are expected to be matched. Students listen
to the text and match the given images with the text, answers with the questions, two
sentence halves and the paragraphs with the headings etc. Adding extra words, sentences,
images or text to one of the two sets can increase the reliability of the task format
(Cetinkaya & Yolcusoy, 2020).

In grouping task formats, students are expected to cluster the words or sentences they
listen to according to certain categories. This task format can be structured in two different
approaches in which students are required to choose or construct the answer (Cetinkaya &
Sentiirk, 2021). There might be such activities as the meanings of words, categorizing the
subject or sentences related to the text as relevant/irrelevant (Cetinkaya & Yolcusoy,

2020).

In dichotomous items task formats, students decide whether the sentences they hear are
true or false. Visual materials can also be used in this task format. When visual materials
are used, students listen to the text and choose the defined image in the text among similar
images (Ur, 1992). Dichotomous items test a wider context than other forms of evaluation.
The criticism about this task format is its lack of multiple options and the chances of
prediction. Though, it is preferred since it enables more questions to be answered by the
students in a shorter period of time (Ku, 1982). In this task format, true/false, there is/
there is not, yes/no forms can be used. In order to increase the reliability of questions,
adding not known or not mentioned items can reduce the chance of prediction (Cetinkaya
& Yolcusoy, 2020).

Editing task format usually requires students to identify the mistake and find the correct
answer (Qureshi, 2015). It is a rather advanced form of dichotomous items task format.
Students react when they see a mistake while listening rather than evaluating the

correctness of the sentences. This might be a mistake, an incorrect detail, or a word or
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phrase that does not match with the text. An image that students see can also be mis-
described, as well (Ur, 1992).

In dictation task format students need to use contextual clues and world knowledge in
the text to construct the message (Fraidan & Mulhim, 2012; Yee, 2014). There are two
basic forms: Dictation of the whole text or spot dictation. In spot dictation, students listen
to the text and fill in the blanks in the written form of the text. In both types, students are
allowed to listen to the text three times. The first track is listened at standard pace. In the
second listening, the text is divided into meaningful parts and some time is given between
the parts. Meanwhile, students write what they hear. Eventually, the text is re-listened at
the standard pace and students check their answers and correct them if necessary (Ku,
1982). Short-term memory, writing, and listening comprehension are the skills that can be
assessed in this task format. Students improve their spelling, vocabulary and listening
comprehension. The parts in this type must have a memorable length. Depending on the
students’ level, experience and the type of the text listened to, the dictation parts can vary
from 4-5 words to 12 words. Grading one point for each correctly written word is
preferrable when evaluating dictation task format. Spelling mistakes that do not change the
meaning are ignored (Buck, 1988, 2001; Syakur, 2020). Evaluation takes time and it is
subjective (Kur, 1982). The length of the parts determines the difficulty of the task. It does
not reflect real life because in real world, listening is neither fragmented nor spared any

time.

As a different type of dictation tasks, repetition task format is suitable for individuals
who do not know reading and writing such as children. The only thing that distinguishes
this format from the dictation task is that it requires students to repeat the sentences aloud
between parts, which means they use the language. Students are usually given independent
sentences rather than a whole text. Students hear and repeat each sentence once (Buck,
2001).

In picture dictation task format, students draw according to the instructions they listen
to. For example, students are given a picture of an empty room, and a table, bookcase,
door, etc. are expected to be placed into the certain parts of the room. Then, the students
describe their drawings. As the task of drawing requires effort itself, it is of great
importance to keep these types of tasks simple. Although it depends on the level of the
students, using a simple story is better than using a series of sentences. Using this method

improves students’ listening and memorization skills (Buck, 2001; Kasmi & Rahman,

© 2022 Journal of Language Education and Research, 8(2), 371-417



Task formats in assessing listening ... 379

2017). It is also easy for the teacher to supervise the class in this task format; therefore, it
can be easily used in crowded classrooms. However, it is another type of task that can be

regarded as far from real life and takes a lot of time (Charong, 2018).

The task formats that are decided in accordance with the purpose of listening, purposes
of teaching, type of input and different situations affect students’ acquisition. For this
reason, the tasks employed in the classroom and during the assessment, and the similarities
and differences between these tasks have an important effect on achieving learning goals,
learning, and motivating students. Moving from this thought, the questions to be answered

in the research are as follows:

1. What is the distribution of the task formats for evaluating the listening

comprehension skill in the textbooks examined?

2. Is there a significant difference between the textbooks in terms of the ratio of the task

formats to evaluate the listening comprehension skill?

3. What is the distribution of the task formats preferred by the instructors teaching

Turkish as a foreign language in the exams?

4. Is there a significant difference between the participants in terms of preferring the
evaluation task formats according to the variables of graduation degree, last

graduated department and work experience?
Method

In this study, as one of the mixed research methods, sequential exploratory design was
used, and to attain its goal, the study was carried out in two stages. A qualitative
examination of the general view of the task formats for listening comprehension skills in
the textbooks for teaching Turkish to foreigners at A1-A2 level in terms of Cetinkaya and
Sentiirk’s (2021) classification was the first step of the research. At this stage, document

analysis was used as the research method.

In the second stage of the research, by using the descriptive method, the distribution of
the task formats preferred by Turkish instructors in the exams was examined. Also,
whether the choices of the participants showed a significant difference in terms of various
variables was examined by applying a questionnaire prepared in accordance with the

mentioned classification. The questionnaire was applied following the decision numbered
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68282350/2022/602 taken by Pamukkale University Social and Human Sciences Scientific
Research and Publication Ethics Committee on 09.02.2022.

Scope- Participants

Within the scope of this study, textbooks selected through purposeful sampling were as
follows: Yeni Hitit Yabancilar i¢in Tiirkge A1-A2 (2013), Gazi Yabancilar i¢in Tiirkce
A1-A2 (2018) and Yedi Iklim Tiirkge: Yunus Emre Enstitiisii Tiirkce Ogretim Seti A1-A2
(2018). The reason why these textbooks are included into the scope of the study is that
these books are the most frequently used textbooks.

The participants of the study consisted of 36 instructors teaching Turkish as a foreign
language. Participants were selected using convenience sampling. The findings concerning

the demographic features of the participants have been given in Tables 2, 3 and 4.

Table 2. Distribution of Instructors by Graduation Degree

Degree of Graduation n %
Bachelors 7 194
Master Program 14 38,9
Doctorate 15 41,7
Total 36 100

According to Table 2, 19.4% of the instructors participating in the questionnaire

have undergraduate, 38.9% graduate and 41.7% doctoral degrees.

Table 3. Distribution of Instructors According to the Last Graduated Department

Last Graduated Department n %
Turkish Language Teaching 10 27,8
Linguistics 6 16,7
Foreign Language Teaching 5 13,9
Turkish Language and Literature 9 25,0
Turcology 3 8,3
Teaching Turkish as a Foreign Language 2 5,6
Other 1 2,8
Total 36 100

According to Table 3, 27.8% of the instructors participating in the questionnaire
graduated from Turkish Language Teaching, 16.7% from Linguistics, 13.9% from Foreign
Language Teaching, 25% from Turkish Language and Literature, 8.3% from Turcology.
5,6% from Teaching Turkish as a Foreign Language and 2,8% from other departments

(Turkish Language and Literature Teaching).
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Table 4. Distribution of Instructors by Work Experience

Work Experience Years n %

1-10 years 15 41,7
11-20 years 12 33,3
20 years and more 9 25,0
Total 36 100

According to Table 4, 41.7% of the instructors participating in the questionnaire have 1-
10 years of work experience, 33.3% have 11-20 years of experience, and 25% have 20

years or more.
Data Collection Tools and Data Analysis

Listening comprehension task formats were defined according to the classification of
Cetinkaya and Sentiirk (2021). The listening comprehension task formats in three different
Turkish textbooks for foreigners were classified under 19 categories and transferred to a

pre-prepared form. A sample data form has been given in Table 5.

Table 5. The Form of Listening Comprehension Task Formats

Name of the Book:

Listening Comprehension Task Formats
[%2]
=
o
S 5
(@]
8 2
& >
2 ]
g £
o] ~
c =) c T = g
s |& 5 = o | € ~ =
— g y— % B 2 %) g
e g |3 2 S g |= £ 2|
+— s —_—
3 E g 5|2 2 | g 5 |8 2 |8
= ° = 5} 2 = = = = o> o | < o (o)) e S o)
> |2 |0 |= S|lg |8 |8 |8 | |8 |8 |o|® |£E|€|S8 |||l
Z 2 |1Z | l=ls |10l |€ |l | |O | |2|c |2l |2 |5 |2
<8] 2 © Ff] ] = @ = N — — =} = [S] S = = 5] S
218 |5 |g|¥|5|2|8|E|€|2|B|IZ|E|2 |2 |2 |c |2 |8 |8
g IS |0 O |d |n |d |ad |E |0 |k |- |2 S5 |6 |6 |u|le |&a
Total
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The analyzes transferred to the form were each examined twice by two experts. The
data were transferred to the statistical analysis program and their frequencies and
percentages were calculated, and whether there was a significant difference between the
ratios of the task formats in different books was tested with the z test.

The data were collected using the questionnaire data collection tool in accordance with
the descriptive model within the quantitative aspect of the study. Moving in line with
Cetinkaya and Sentiirk's (2021) classification of listening skills and task formats, initially,
a 5-point Likert-type questionnaire consisting of 19 items was prepared and 3 expert
opinions were taken during the process of question development. The questionnaire took
its final form together with the necessary corrections coming from the opinions of the
experts. Following this, the question was applied to the instructors teaching Turkish as a
foreign language in different language teaching centers. There are two sections in the
questionnaire. In the first part, the questions to gather the data about the demographic
features of the instructors take place. In the second part, instructors are asked to choose
how often they use the task formats classified in 19 categories in the listening exams. Short
explanations have been given to the instructors to remind some task formats. The results of
the questionnaire were collected via Google docs and analyzed by transferring them to the
SPSS 24.0 package program. The score interval for the arithmetic means was calculated as
0,80. Accordingly, the range of 1-1,80 was taken as “never”, the range 1,81-2,60 as
“rarely”, the range 2,61-3,40 as “occasionally”, the range 3,41-4,20 as “often”, and the

range of 4,21-5,00 was interpreted as “always”.
Findings
In this part of the study, the findings as a result of the analysis of the data obtained

within the framework of the research questions were included.

In accordance with the purposes of the research, the listening comprehension task
formats in the textbooks included in the scope of the study were primarily determined and
analyzed by transferring them to the form prepared within the framework of Cetinkaya and
Sentiirk's (2021) classification. As a result of the analysis, the distribution of the task

formats in the books has been given in Table 6.
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Table 6. Number of Activities and Texts for Listening Comprehension Task Formats

Name of the Book Number of Activities Number of Texts
Yeni Hitit A1-A2 66 49
Gazi A1-A2 62 42
Yedi Iklim A1-A2 74 55

The distribution of the task formats for assessing listening comprehension skills in
the textbooks examined

In the first question of the research, the frequency and proportional distributions of the
listening comprehension task formats in the books examined have been presented

according to the determined classification in Graphs 1, 2, 3, 4, 5 and 6.
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Graph 1. The Frequency Distributions of the Listening Comprehension Task Formats in Yeni Hitit
Al-A2 Textbook

When the findings in Graph 1 are examined, gap filling (18) is seen as the mostly used
task format, and it is followed by information transfer (12), dichotomous items (10) and
matching (9). These task formats are followed in descending order with multiple choice
items (4), repetition and dictation (4), text segment ordering (3), short answer questions
(2), writing appropriate heading for paragraphs (2) and editing (2). It is also seen that aural
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cloze test, C-test, sentence completion, free call, summarizing, cloze elide, text gap,

grouping and picture dictation task formats are not included in the course book.
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Graph 2. The Proportional Distribution of Task Formats in Yeni Hitit A1-A2 Textbook

According to the findings in Graph 2, gap filling (27,6), information transfer (18,4),
dichotomous items (15,3) and matching (13,8) are the most common task formats. These
task formats are followed in descending order with multiple-choice items (6,1), repetition
and dictation (6,1), text segment ordering (4,6), short-answer question (3,7), writing

appropriate heading for paragraphs (3,7), and editing (3,7).
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Graph 3. The Frequency Distributions of the Task Formats in Gazi A1-A2 Textbook

As the findings in Graph 3 are examined, it is seen that dichotomous items (24),
multiple-choice items (20) and gap filling (10) are the mostly used task formats. These task
formats are followed in descending order with short answer questions (4), matching (2),
information transfer (1) and repetition and dictation (1). Aural cloze test, C-test, sentence
completion, free call, summarizing, cloze elide, text segment ordering, text gap, writing
appropriate heading for paragraphs, grouping, editing, and picture dictation are not

included in the course book.
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Graph 4. The Proportional Distribution of Task Formats in Gazi A1-A2 Textbook

The findings in Graph 4 denote that dichotomous items (38,71), multiple-choice
items (32,2) and gap filling (16,1) task formats have the highest rate. These task formats
are followed in descending order with short answer questions (6,5), matching (3,2),

information transfer (1,31) and repetition and dictation (1,61).
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Graph 5. The Frequency Distributions of the Task Formats in Yedi iklim A1-A2 Textbook
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The findings in Graph 5 reveal that the most common task formats are gap filling
(19), dichotomous items (18), short answer questions (15), information transfer (7) and
matching (7). These task formats are followed by sentence completion (2), text segment
ordering (2), multiple choice items (2), and repetition and dictation (2) task formats. Aural
cloze test, C-test, free call, summarizing, cloze elide, text segment ordering, text gap,
writing appropriate heading for paragraphs, grouping, editing, and picture dictation are not
included in the course book.
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Graph 6. The Proportional Distribution of Task Formats in Yedi Iklim A1-A2 Textbook

According to Graph 6, the most common task formats are gap filling (26),
dichotomous items (24,6), short answer questions (20,5), information transfer (9,5) and
matching (9,5). These task formats are followed by sentence completion (2,7), text
segment ordering (2,7), multiple choice item (2,7), and repetition and dictation (2,7) task
formats.

Is there a significant difference between the textbooks in terms of the ratio of the
task formats to evaluate the listening comprehension skill?

In line with the second question of the research, whether there was a significant
difference between the textbooks in terms of the ratio of the task formats, which were
aimed at understanding what was listened, was determined by the z-test analysis. The
findings have been given in table 7.
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Table 7. The z-Value for the Number of Tasks Ratios in the Books

f
f
f

X ISR 0 IS B w
— o [y Pes) c a5
% 8 S §23 8E€32 82% BE® 84 Lo
S5 g 282 £22 £82 €22 &% & N
= =z O =z < =z 0O =z <
A.Yeni B. Yedi
L g 18 66 19 74 027 025 021
Gap Filling Aﬁﬁft”' B.Gazi 18 66 10 62 027 016 151
AYedi g G 19 74 10 62 025 016 1,34
Iklim
A.Yeni B. Yedi
L g 0 66 2 74 0 0,02 0
Sentence A. Yeni .
Completion  witit B G 0 66 0 62 0 0 0
AYedi g o 2 74 0 62 002 0 13
Iklim
A.Yeni B.Yedi *
L i 2 66 15 74 003 0202 311
Short Answer A Yeni g o0 5 66 4 62 003 006 08
Questions Hitit
AYedi g osi 15 74 4 62 020 006 237*
Iklim
A.Yeni B.Yedi
e T 12 66 7 74 018 009 156
Information ~ A.Yeni o o . 4, 66 1 62 018 001 32
Transfer Hitit
A Yedi g s 7 74 1 62 009 001 1,94
Iklim
A.Yeni B.Yedi
L 3 66 2 74 004 002 063
Text Segment  A. Yeni .
ordering Ly B Gazi 3 66 0 62 0,04 0 1,49
AYedi g 2 74 0 62 0,02 0 0,96
Iklim
A.Yeni B.Yedi
Writing Hitit  iklim 2 66 0 4 0,03 0 1,49
Appropriate  A. Yeni .
Hoading For  Hit B G 2 66 0 62 0,03 0 1,36
Paragraphs A Yedi g o0 g 74 0 62 0 0 0
Tklim
A.Yeni B.Yedi
L i 4 66 2 74 006 002 116
Multiple A. Yeni . N
Choice tem  hite B- Ga 4 66 20 62 006 032 376
AYedi gossi 2 74 20 62 002 032 473*
Iklim
A.Yeni B.Yedi
L e 9 66 7 74 013 009 074
Matching Al'_ﬁi;ft”' B.Gazi 9 66 2 62 013 003 201*
A Yedi g 7 74 2 62 009 0,03 1,4
Iklim
A.Yeni B.Yedi
L e 10 66 18 74 015 024 1,32
Dichotomous ~ A.Yeni g . 4 66 24 62 015 038  294*
Item Hitit
A Yedi B.Gazi 18 74 24 62 024 038 1,76
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ficlim
A.Yeni B.Yedi
et B, v 2 66 0 74 003 0 149
Editing AN B Gai 2 66 0 62 003 0 136
AYedi g s 0 74 0 62 0 0 0
Tklim
A.Yeni B.Yedi
rent B Yedl oy 66 2 74 006 002 116
Repetitionand  A. Yeni .
Reperitio oV BGazi 4 66 1 62 006 00l 145
AYedi g cari 2 74 1 62 002 00l 039
Tklim
*7> 1,96

As a result of the z-test, a significant difference was found between the rates of
short-answer question formats among Yeni Hitit, Yedi Iklim and Gazi textbooks, in favor
of Yedi iklim textbook. In addition, the ratios of multiple-choice task formats denoted a
significant difference between Yeni Hitit, Yedi iklim and Gazi A1-A2 textbooks, in favor
of Gazi textbook. A significant difference was found between the ratios of matching task
formats in Yeni Hitit and Gazi A1-A2 textbooks in favor of Yeni Hitit textbook. Finally, a
significant difference was found between the ratios of dichotomous items task formats in
Yeni Hitit and Gazi A1-A2 textbooks in favor of Gazi textbook.

In the second stage of the research, a questionnaire based on Cetinkaya and
Sentiirk’s classification was prepared. Data were collected via online form of Google Docs
and analyzed by transferring them to SPSS 24.0 package program.

What is the distribution of the preferred task formats in the exams by the
instructors teaching Turkish as a foreign language?

As for the third research question of the study, the distribution of the listening
comprehension task formats preferred by the instructors in the exams has been presented in
Table 8.
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Table 8. The Distribution of The Listening Comprehension Task Formats Preferred by the

Instructors in the Exams

8 w

s § £ §5 =

: g & & 2

S <
& X Ss

Aural cloze test f 13 2 4 8 0
% 481 74 148 296 0 225 134

Gap filling f L L 6 12 !
% 37 37 222 444 259 385 98

C-test f 6 9 3 9 0
% 222 333 111 333 0 255 187

Sentence completion f 0 6 6 12 3
% 0 222 222 444 111 344 97

Short answer question f 1 1 3 14 8
% 37 37 111 519 296 4,00 ,96

Free call f 4 ! 8 8 0
% 148 259 296 296 0 2,74 1,05

Summarizing f 3 8 ! 8 L
% 11,1 296 259 296 37 285 1,09

. f 0 1 8 17 1
Information transfer % 0 37 296 63 37 366 .62

Cloze elide f 11 ! > 3 L
% 40,7 259 185 111 37 211 118

Text segment ordering f 3 3 8 13 0
% 11,1 111 296 481 0 3,14 1,02

Text gap f 2 2 9 13 1
% 74 74 33 3 48,1 333 96
Writing appropriate heading for paragraphs (f)/o 7?4 1;5 4%)?7 298,6 3%7 303 97
Multiple choice item z/o 8 7?4 1f,1 4%)%7 4%)?7 414 90

Matching f 0 0 6 14 7
% 0 0 222 519 259 403 .70

Grouping F 9 5 8 4 1
% 33,3 185 296 148 37 237 121

Dichotomous item f 0 2 L 13 11
% 0 74 37 48,1 40,7 422 84

Editing r 7 S5 6 8 1
% 2509 185 222 296 3,7 266 127
Repetition and dictation z/o 1:,8 25?,9 25?,9 25?,9 7?4 285 119

Picture dictation f 6 12 S 3 L
% 222 444 185 111 37 229 1,06

According to Table 8, the instructors gave always answer with an average of 4,22
to the “dichotomous item”. They gave often answer with an average of 3,85 to the “gap
filling” item, 3,44 to the “sentence completion” item, 4,00 to the “short-answer questions”
item, 3,66 to the “information transfer” item, 4,14 to “multiple choice” the item and 4,03
to “matching”. On the other hand, they answered occasionally with a rate of 2,74 to “free
call”, 2,85 to “summarizing”, 3,14 to “text segment ordering”, 3,33 to “text gap”, 3,03 to
“writing appropriate heading for paragraphs”, 2,66 to “editing”, 2,85 to “repetition and

dictation”. They answered occasionally with a rate of 2,25 to “aural cloze test”, 2,55 to “c-
test”, 2,11 to “cloze elide”, 2,37 to “grouping” item and 2,29 to “picture dictation” item.

© 2022 Journal of Language Education and Research, 8(2), 371-417



Task formats in assessing listening ... 391

When the task formats in all three books are compared with the frequency of the
task formats preferred by the instructors in the exams, gap filling and dichotomous items
are found as the most frequently preferred task formats by both the books and the
instructors. In addition, the information transfer and matching task formats most frequently
preferred by the instructors in the exams are frequently included in Yedi iklim A1-A2 and
Yeni Hitit A1-A2 textbooks, whereas the frequency of these task formats is the least in
Gazi Al1-A2 textbooks. The multiple-choice item task format, which is frequently
preferred by the instructors in the exams, is included only mostly in Gazi Al-A2
textbooks. The frequency of the multiple-choice item task format is the least in Yeni Hitit
A1-A2 and Yedi Iklim A1-A2 textbooks. On the other hand, while the frequency of the
sentence completion task format, which is frequently preferred by the instructors in the
exams, is low in Yedi Iklim A1-A2 textbooks, this task format is not included in the other
two textbooks. The least preferred task formats by the instructors in the exams, aural cloze
test, C-test, cloze elide, grouping and picture dictation, are not also included in all three
books.

Is there a significant difference between the participants in terms of preferring
the evaluation task formats according to the variables of graduation degree, last
graduated department and work experience?

The analyzes which answer the fourth research question of the study have been
given in Tables 9, 10 and 11.

Table 9. The Relationship Between Graduation Degree and Task Formats Preferred by Instructors

in Exams
Graduation n Average Degree of Chi-square S
Degree Rank Freedom (df)
Bahcelors 7 18,57
Master 14 21,43 2 2,12 0,345
Doctorate 15 15,73

p<0,05

Table 10. The Relationship between Last Graduated Department and Task Formats Preferred by
Instructors in Exams

Last Graduated Department n Average Rank  Degree of Freedom Chi-square S
(df)

Turkish Language Teaching 10 21,45

Linguistics 6 19,92

Foreign Language Teaching 5 15,20

Turkish language and literature 9 17,50 6 5,155 0,524

Turcology 3 11,00

Teaching Turkish as a Foreign 2 16,00

Language

Other 1 33,50

p<0,05
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Table 11. The Relationship between Work Experience and Task Formats Preferred by Instructors

in Exams
Work Experience Years n Average Rank  Degree of Freedom Chi-square S
(df)
1-10 years 15 20,03
11-20 years 12 17,75 2 0,578 0,749
21 years and more 9 16,94

p<0,05

In order to measure whether there was a significant difference between the task
formats preferred by the instructors teaching Turkish as a foreign language in the exams
and the degree of graduation, the last graduated department, and the work experience, The
Kruskal Wallis test was used. As a result of the analyzes no significant difference was
found between the graduation degree, last graduated department, work experience, and
preferred exam tasks (p<0.05).

Discussion and Result

This study aims to reach an overall view of the listening comprehension task
formats in the textbooks for teaching Turkish to foreigners at A1-A2 level and compare
and contrast these findings with the practices preferred by the instructors who teach
Turkish as a foreign language in the exams. The analyzes made for the first research
question presented in this study revealed that in Yeni Hitit A1-A2 textbook, gap filling
(18), information transfer (12) and dichotomous items (10) are the most used task formats,
whereas short answer questions (2), writing appropriate heading for paragraphs (2) and
editing (2) get the least place. In the textbook, aural cloze test, C-test, sentence completion,
free call, summarizing, cloze elide, text gap, grouping, and picture dictation are not
included. In Gazi A1-A2 coursebooks, the most frequent task formats are dichotomous
items (24), multiple-choice items (20) and gap filling (10) while the least frequent ones are
information transfer (1) and repetition and dictation (1) task formats. Aural cloze test, C-
test, sentence completion, free call, summarizing, cloze elide, text segment ordering, text
gap, writing appropriate heading for paragraphs, grouping, editing, and picture dictation
are not included in the course book. Among the task formats in Yedi Iklim A1-A2
textbooks, while gap filling (19), dichotomous item (18) and short-answer questions (15)
are the mostly used ones, sentence completion (2), text segment ordering (2), multiple-
choice item (2) and repetition and dictation (2) are the least used task formats. Aural cloze
test, C-test, sentence completion, free call, summarizing, cloze elide, text gap, writing
appropriate heading for paragraphs, grouping, editing, and picture dictation are not
included in the course book.

Among Yeni Hitit, Yedi Iklim and Gazi A1-A2 textbooks, the ratios of short-
answer question task format showed a significant difference in favor of Yedi Iklim
textbook as a result of the z-test for the second research question of the study. In addition,
the ratios of multiple-choice task format among Yeni Hitit, Yedi Iklim and Gazi A1-A2
textbooks showed a significant difference in favor of Gazi textbook. A significant
difference was found between the ratios of matching task format in Yeni Hitit and Gazi
A1-A2 textbooks in favor of Yeni Hitit textbook. Finally, a significant difference was
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found between the ratios of dichotomous items task format in Yeni Hitit and Gazi A1-A2
textbooks in favor of Gazi textbook.

In order to get the answers to the third and fourth research questions of the study,
the findings were transferred to SPSS 24.0 package program. The analyzes for the third
research question revealed that the least preferred task formats by the instructors in the
exams were aural cloze test, c-test, cloze elide, grouping, and picture dictation; the most
preferred task formats on the other hand, are dichotomous item, gap filling, sentence
completion, short-answer question, information transfer, multiple-choice item, and
matching. As a result of the Kruskal Wallis test conducted for the fourth research question,
no significant difference was found between the graduation degree of the instructors, the
last department graduated and the work experience and the preferred exam tasks.

When the studies on listening task formats in teaching Turkish as a foreign
language teaching textbooks are reviewed, it is seen that they are only about the formats
and numbers of these formats. It has been observed that there is no study in the literature
on the listening skill task formats preferred by the instructors in the exams and the possible
factors that may affect these preferences. Considering the importance of the harmony
between the activities used in classroom and the task formats asked in exams, it is believed
that this study will be useful for those who prepare materials and exams in the field of
teaching Turkish as a foreign language.

While choosing the task formats to be included in the course materials or teaching
environments in the foreign language teaching process, many variables like the language
proficiency level of the students, the background knowledge of the task formats, the type
of the text, the focus of teaching, etc. must be taken into account. In addition, activities
should be structured in as much various formats as possible. It is impossible for a single
task format to develop or measure all the skills of the students (Cetinkaya & Yolcusoy,
2020). In addition, measuring the things taught in the course reduces the students’ test
anxiety in the exams as well as enabling them to develop a positive attitude towards the
exam and the course, and increasing their self-confidence, interest, and motivation. For
this reason, there must be a harmony between the task formats preferred in the exams and
the task formats used in the course. In addition, in order to develop different cognitive
skills, the task formats in the textbooks and the ones used by the instructors during the
evaluation should be varied, sufficient and in harmony.
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Calismanin amaci yabancilara Tiirkge Ogretimi ders kitaplarindaki
dinledigini anlama becerisini degerlendirme gorev bigimlerinin siklik
ve dagilimini karsilagtirmali olarak incelemektir. Ayrica, bu bulgular
yabanct dil olarak Tiirkge Ogreten Ogretim elemanlarmin sinavlarda
yegledigi  uygulamalarla  karsilastirmaktir.  Calismada  belge
coziimlemesi ve betimsel yontem kullanilarak sirali kesfedici desen
uygulanmistir. Caligmanin kapsamini yaygin kullanilan {i¢ ders kitabi,
katilimcilarint 36 6gretim elemant olusturmustur. Bulgulara gore
kitaplarda siklikla yeglenen gorev bigimleri bosluk doldurma ve iki
bilesenli maddelerdir. Yapilan z testi sonucunda kisa yanith soru,
¢oktan se¢meli madde, eslestirme, iki bilesenli madde gorev
bi¢imlerinin oranlar1 agisindan ders kitaplart arasinda anlamli fark
oldugu bulunmustur. Oretim elemanlarimin smavlarda en ¢ok
yegledigi gorev bigimleri iki bilesenli, bosluk doldurma, tiimce
tamamlama, kisa yanitli soru, bilgi aktarimi, ¢oktan se¢meli ve
eslestirmedir. Kruskal Wallis testi sonucunda mezuniyet derecesi, en
son mezun olunan bdlim ve mesleki deneyim siireci degiskenlerine
gore degerlendirme gorev bicimlerini yegleme agisindan katilimcilar
arasinda anlamli fark olmadig1 goriilmiistiir.
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Giris

Degerlendirme, 6gretim siirecinin onemli bir bilesenidir. Gegerli ve giivenilir bir
degerlendirme, ulasilan yeterlilik diizeyini 6lgmek, siirecin amacina ulasip ulasmadigini
gormek ve gerektiginde siiregle ilgili degisiklikler yapmak i¢in 68retmene geribildirim
saglar. Ogrenci acisindan ise giidiileyici bir etkisi olabilecegi gibi gelismesi gereken
alanlar1 gostererek onlar1 yonlendirir. Degerlendirme siirecinde gegerligi ve giivenirligi
arttrmak i¢in birden fazla gorev bicimi kullanilmalidir. Farkli gorev bigimlerinin
kullanilmast 6grencilerin igerige yaklasimini etkiler ve farkli biligsel becerileri
kazanmalarin1 saglar. Ciinkii her goérev bi¢ciminin amaci ve yapilandirmasi farklidir. Bu
nedenle degerlendirme siirecinde yeglenen gorev bigimleri dnemlidir.

Dinleme sinavlarinda 6grencilere sozlii girdi saglanir ve bu girdiye nasil bir yanit
beklendigine karar verilir. Sinavi hazirlayanlar 6grencilerin dinleme becerisi ile ilgili
istendik ¢ikarimlarda bulunmalarini saglayacak uygun gorev bi¢imini se¢melidir (Eckes,
2020). Degerlendirme amaciyla kullanilan gérev bigimleri hem dinleme 6grenme alanina
hem de 6gretim siirecinin hedef kazanimina uygun olmalidir (Cetinkaya ve Sentiirk, 2021).

Cetinkaya ve Sentiirk (2021) dinleme becerisini degerlendirme gorev bi¢imlerini
19 ulamda ele alur.

Cizelge 1. Dinleme Egitiminde Degerlendirme Gorev Bigimleri

Sézel Cikartmali Islem

Bosluk Doldurma

C-test

Tiimce Tamamlama

Kisa Yanith Soru

Serbest Cagrisim

Ozetleme

Bilgi Aktarimi

Gereksiz Sozciikleri Cikartma
Betiksel Siralama

Betiksel Bosluk

Boliimcelere Uygun Baglik Yazma
Coktan Se¢meli Madde

Eslestirme

Kiimelere Ayirma

iki Bilesenli Maddeler (Dogru/Yanls, Var/Yok, Evet/Hayir)
Hata Bulma

Yineleme ve Dikte

Gorsel Olusturma Y 6nergesi

Cikartmalr islem metinlerin okunabilirligi ve bireylerin okuma diizeylerinin
yaninda belli konu ya da alanlarda sozciik sigasini (capacity), dil becerilerini ve genel
anlama diizeylerini 6l¢gmek igin kullanilir. Olgiinlii bir ¢cikartmali islemde sozciikler diizenli
araliklarla metinden ¢ikarilir ve ¢ikarilan sozciikler ¢ikartma birimi (cloze unit) olarak
tamimlanir. Ogrencilerden dogru cikartma birimlerini metne yerlestirmeleri, dilsel ve
anlambilimsel bilgiyi kullanarak metnin baglamini bir biitlin i¢inde anlamalar1 beklenir
(Mariotti ve Homan, 2009; Cetinkaya, 2010; Thirakunkovit, 2016). Ogrencilerin kavrama
durumunu belirlemek icin kullanilan bu yontem dinledigini anlama becerisinin dl¢iilmesi
icin sozel ¢ikartmall iglem adiyla kullanilir. Sozel ¢ikartmali islemde Ogrenciler metni
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dinler ve bosluklar1 doldurur. Bosluklar ortalama 15 sézciikte bir verilmelidir ¢iinkii
ogrencilerin sozciikleri yazmak icin zamana gereksinimi vardir. Metin normal hizda
okunmali ve tliimceler arasindaki duraksamalar 3-5 saniye arasinda olmalidir. Bu
uygulamada ses-simge uyumunu gordiikleri i¢in 6grencilerin hem so6zli dilde hem de
okumada anlamalar1 ve sesletimleri gelisir. Bu yontem ayni zamanda dikte gorevini de
goriir (Froehlich, 1985). Baglami tanimalar1 ve bosluklari ne tiir sdzciiklerle doldurmalari
gerektigini anlamalarin1 saglamak amaciyla dinleme goérevinden once &grencilere metni
okumalar1 i¢in zaman verilmeli, bosluklara yalnizca bir sozclik yazmalar1 gerektigi
animsatilmali ve metin iki kez dinletilmelidir.

Bosluk doldurma gorev bi¢iminde dinleme metninin yazili ¢iktisindan kimi
sozciikler ya da obekler cikarilir ve 6grencilerden bosluklart duyduklariyla doldurmast
istenir (Yee, 2014). Bu tiir gorevlerde 6grencinin yaniti metnin tamamini dinlemeden
cikarimda bulunarak bulmasi ya da yalnizca bosluktaki bilgiyi bulmak i¢in dinleyip metnin
tamamint anlamamasi vb. sorunlar yasanabilir. Bu sorunlar1 6nlemek i¢in bosluklar
¢ikarimda bulunmasi zor olan igerik sozciiklerden (content 398ord) secilebilir ya da
ogrencilere dinleme metninin 6zeti verilerek 6zetteki bosluklari doldurmalari istenebilir
(Buck, 2001). Bosluk doldurma gorev bigimini ¢ikartmali gorev bigiminden ayiran temel
ozellik, 6grencinin kavrama diizeyini degil metni anlamlandirmak i¢in ise kogsmasi gereken
dilsel ve dilbilgisel 6gelere iligkin bilgi durumunu degerlendirme olanagi tanimasidir.
Ayrica bosluk doldurma gorev bi¢iminde bosluklar c¢ikartmali gorev big¢imindeki gibi
dizgesel bicimde verilmez (Cetinkaya ve Sentiirk, 2021).

C-test, 6grencinin dinledigi metni algilama ve kavrama diizeyini degerlendirmek
icin kullanilan, yanit1 6grencinin yapilandirilmasini gerektiren bir tiir ¢ikartmali islemdir
(Cetinkaya ve Sentiirk, 2021). Ogrenciler yarim kalmis ya da anlami garpitilmis iletileri
cikarimda bulunarak anlamak zorunda kaldiklar1 gercek yasam durumlariyla karsilasir.
Metinde bazi sozciiklerin ilk yarist verilir geri kalani 6grencinin doldurmasi beklenir.
Ogrenciler bu sézciikleri tamamlamak igin metnin yapisini ve genel anlamini anlamalidir
(Thirakunkovit, 2016; Son, 2018). C-testlerde genellikle dort ile alti arasinda kisa metin
yer alir. Cikarma islemi metnin ikinci tiimcesindeki ikinci sozciik ile baglar. Her metinde
bosluk sayis1 yirmi ile yirmi bes arasindadir (Baghaei ve Grotjahn, 2014; Banghaei ve
Tabatabaee, 2015). Tek heceli sozciiklerde silme islemi yapilmaz ve bu sozciikler sayima
katilmaz. Bilesik sozciiklerde silme islemi ikinci sozcilikte yapilir (Son, 2018). Baglam
olusturabilmek i¢in metindeki ilk ve son tiimce biitiin olarak verilir (Banghaei ve
Tabatabaee, 2015). Yapilandirmasinin kolay olmasi, kisa bir metinde daha ¢ok maddeye
yer vermesi, degerlendirmesinin kolay ve nesnel olmasi nedeniyle daha c¢ok yeglenir
(Thirakunkovit, 2016).

Tiimce tamamlama gorev bigiminde Ogrencilere tiimcenin ilk ya da son yarisi
verilir ve Ogrenciler tiimceleri duyduklari ile tamamlar. Ogrencilerden birbirinden
bagimsiz tlimcelerin tamamlanmasi ya da metin ic¢indeki tlimcelerin tamamlanmasi
beklenebilir. Ogrenciler baglam icinde ¢ikarimda bulanabilecegi igin zorlayict bir gérev
bicimi degildir. Degerlendirme asamasinda nelere puan verilecegi 6nceden belirtilmelidir.

Kisa yanitl soru gorev bigiminde dgrencilerden sozlii girdinin igerigini kapsayan
sorulara tek sozciik ya da kisa obekler biciminde yanit vermesi beklenir. Bu gorev bigimi
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farkli dinleme becerisi diizeylerini Olgebilir. Sorular sesbirimsel diizenek ¢6zme ve
sOzdizimsel ¢oziimleme gibi alt diizey becerileri kapsayabilecegi gibi anlam yapilandirma
gibi st dilizey becerileri 6lgmeyi de kapsayabilir (Eckes, 2020). Bu gorev bigimi
dinledigini anlama, yazma ve okuma becerilerinin ise kosulmasini gerektirir (Fraidan ve
Mulhim, 2012). Ogrencilerin ¢ikarimda bulunmalarini ve metnin genelini anlamalarini
gerektirir. Ogrencilerin dinleme amacini anlamasi i¢in sorular énceden verilmelidir (Yee,
2014). Hazirlamasi kolay oldugundan siklikla yeglenen bu gorev bigiminde sorularin tek
bir dogru yanit1 vardir. Simavin amacina ulagabilmesi i¢in sorularin metinde gegen sirada
verilmesi gereklidir.

Serbest cagrisim gorev bigimi sirali bir bilissel devinimi gerekli kilar. Ogrenci
bilgiyi kavramali, saklamali ve istek iizerine geri cagirmalidir (Cetinkaya ve Yolcusoy,
2020). Ogrenciler metni dinledikten sonra animsadiklarin1 aktarir. Metni anlama ve
kavrama ayni zamanda yeniden yapilandirma, yorumlama ve degerlendirme becerilerini de
icerir. Degerlendirme, 0&grencinin  basarimin1  olumsuz etkilememek ic¢in siireg
tamamlandiktan sonra kayit cihazi yardimiyla yapilmalidir (Cetinkaya ve Sentiirk, 2021).

Ozetleme grencilerin bilgiyi yeniden islemledigi ve kendi sozciikleriyle yeniden
irettigi bir izlemdir. Etkin bicimde dinlemeyi gerektirdigi i¢in 6grencilerin anlamasini
gelistirir (Jones, 2007, akt. Khavazi, Yousefi ve Kharaghan, 2017). Ogrencilerden metnin
biitiinlinii 6zetleyen bir tiimce ya da bdliimce yazmalar1t ya da verilen olast Ozet
tiimcelerden dinledikleri metne en uygun olani segmeleri istenebilir (Cetinkaya ve Sentiirk,
2021).

Bilgi aktarimi gorev bigciminde Ogrenciler dinlemeye odaklanir ve edindikleri
bilgileri ¢izge, resim ya da dizgelere aktarir (Jaya, 2021). Ogrenciler duyduklari iletiyi yeni
bir bigimde yeniden iiretir. Ornegin, bir dizi resmi siraya sokar, bir haritay1 tamamlar, bir
resim ¢izer ya da bir ¢izelgeyi tamamlar. iletinin bi¢iminde bir farklilik vardir ama iletinin
icerigi aynidir. Bu gorev bigimi 6grencinin iletiyi baska bir bicime donistiiriilebilecek
kadar 1yi anladigimi gosterir. Belli yapilarin yinelendigi ve giinliikk yasamda siklikla
karsilagilan bu gorev bigcimi 6zgiin, iletisimsel ve iiretimseldir (Yonantha ve Khan, 2020).
Ogrencilerin giinliik yasamlarinda siklikla karsilasabilecekleri bir gérev oldugu igin
giidiileyici olabilir (Cetinkaya ve Yolcusoy, 2020). Ogrencilerin sorulart okumasimi ya da
uzun yantlar yazmasini gerektirmez. Bu nedenle Ogrencilerin gorevi anlamasi ve
yanitlamasi kolaydir (Yanti ve Husin, 2014). Bilgi aktarimi anlamli tanisal etkinlikleri
benimsedigi icin bilginin baglamlastirilmasini  gerektirir. Ezberleme, dikkat etme,
coziimleme, birlestirme ve metinsel yorumlama vb. ussal islevleri gelistirdigi i¢in biligsel
sigalar1 ve dinlemeyi de gelistiri. Bu yontem Ogrencilerin bilissel yeteneklerini
destekleyen etkinlikler igerdigi icin 6zdevinimsel dinlemeyi hedefler ve Ogrencilerin
yaraticiligini gelistirir (Botero ve Abondano, 2018). En alt diizeyden en iist diizeye kadar
tiim dil diizeylerinde uygulanabilir. Bilgi aktarim1 gorev bi¢iminin yer planlari, ag dizge,
gizge Ve aile agact vb. tiirleri vardir. Belli bir yerle ilgili 6zellikleri anlatip 6grencilerin
icerikten yonelimle hedefe ulasmasinin beklendigi yer planlar: bir tiir haritadir (Ur, 1992;
Cetinkaya ve Sentiirk, 2021). Ag dizge karelere boliinmiis dikdortgen bir ¢izime bilgilerin
aktarilmasii gerektirir. Bu gorev biciminde olasiliklar haritalardan ya da planlardan daha
genistir. Bir yerin ya da yapinin fiziksel 6zellikleri ile sinirl degildir, yagsamin soyut ya da
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somut bir¢ok acisin1 tanimlamak i¢in kullanilabilir (Ur, 1992). Cizge dinledigini kavrama,
iliskilendirme, ayirt etme vb. iist diizey bilissel becerileri gerektirir. Genellikle akademik
siiflarda kullanilir ve {icret listeleri, faturalar, televizyon/radyo programlar1 ve meniiler
gibi gesitli konulara yer verilebilir. Aile agaci iletisimsel dil siniflarinda siklikla yeglenen
gorev bigimleridir ancak harita ve aglara oranla 6ziimsenmesi daha zordur. Bu nedenle
adlar kisa tutulmali, 6grencilerin tanimalar1 ve dogru yerlestirebilmeleri i¢in ¢izim altinda
verilmelidir. Gorevi kolaylastirmak igin birka¢g ad yerlestirilmis bigimde Ogrenciye
sunulabilir. Ogrencinin yapmas1 gereken metinden yonelimle adlar1 agagta yer alan dogru
bosluga yerlestirmektir (Ur, 92; Cetinkaya ve Sentiirk, 2021).

Gereksiz sozciikleri ¢ikartma ¢ikartmali sinavlarin bagka bir tliriidir. Bu gorev
bi¢iminde 6grencilerden metindeki gereksiz sdzciikleri silmeleri beklenir. Ogrencilerden
metnin genelini anlamalari, baglamsal ipuglarini kullanmalar1 ve baglamdaki dilbilgisi ve
sozciiklerin denetimini goriintiilemeleri beklenir (Thirakunkovit, 2016). Bu gorev
biciminde verilen celdiriciler dikkatli bir bicimde secilmeli ve metnin anlam biitiinliigii
korunmalidir (Cetinkaya ve Yolcusoy, 2020). Degerlendirmesi zordur ¢iinkii 6grenciler
metne ait sozciikleri sildiklerinde ve metne yerlestirilen sozciikleri silmediklerinde puan
kaybeder (Mochizuki, 2016).

Betiksel par¢alar: siralama, timce ya da boliimceleri siralayarak anlamli bir biitiin
olusturmay1 amaclarken betiksel bosluk timce ya da bdliimcelerin uygun bosluklara
yerlestirilmesini amaglar (Grabe, 2009; akt. Cetinkaya ve Yolcusoy, 2020). Her iki gorev
biciminde 6grencilerden baglamsal ipuglarini kullanarak dikkatlerini metinde yer alan
ana/yardimci diigiincelere ve dnemli noktalara vermeleri beklenir. Bu gorev bigimleri,
bi¢cim bilgisi, sozciik bilgisi, metin yapist ve baglam kurulusu vb. iist diizey biligsel
becerileri gerekli kilar (Cetinkaya ve Yolcusoy, 2020).

Boliimcelere uygun baslik yazma gorev bigimi birden fazla beceriyi sinamak i¢in
kullanilir (Alshammari, 2016). Metnin konusuyla ilgili ipucu tasiyan baslik metnin ana
diisiincesini yansitir. Bu nedenle uygun basliklart boliimcelere yerlestirebilmek i¢in
boliimcelerin  konusunun ve anadiisiincesinin 1yi kavranmasi ve secilen baghigin
boliimcelerde yer verilen destekleyici tiimceleri degil temel konuyu kapsamasi gerekir
(Cetinkaya ve Yolcusoy, 2020).

Coktan se¢meli gorev bigiminde soru kokii ve 6grencilerin arasindan dogru yaniti
sececegl birden fazla geldirici vardir. Tek bir dogru yanit ve giiclii iki, ic ya da dort
celdirici bulmak gerektiginden yapilandirmasi olduk¢a zordur. Giiglii ¢eldirici 6l¢iilmek
istenen madde ile ilgili 6grencinin yeterli bilgi ya da becerisi olmadiginda dogru yanit gibi
goriinen c¢eldiricidir. Dogal konusma kosullarini saglamadigi ve hazirlamasi1 zor oldugu
icin elestirilse de glivenirligi, degerlendirme kolayligi, kolay uygulanabilirligi ve nesnel
degerlendirmeye olanak sagladigi i¢in siklikla yeglenir (Buck, 2001; Lee, 2011; Hemmati
ve Ghaderib, 2014; Yee, 2014). Sinav hazirlama siirecinde belli ilkeler dogrultusunda
ilerlenmelidir. Ornegin, c¢oktan se¢meli gorev biciminde sdzciik bilgisi soruluyorsa
seceneklerin hepsinin ayni tiirden (eylem, 6nad vb.) ve tim c¢eldiricilerin yakin uzunlukta
olmas1 gerekir (Cetinkaya ve Yolcusoy, 2020). Sinava baslamadan Once Ogrencilere
sorular1 okumalar1 i¢in yeterli zaman verilmeli ve smav sirasinda metin iki kez
dinletilmelidir.
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Eslestirme gorev bigcimi 0grencilerin metindeki maddeler arasindaki iliskiyi anlama
ve tanima yetenegini sinamak igin kullanilir (Alshammari, 2016). iki kiime biciminde
verilen ve birbirleriyle ilintili olan bilgi 6gelerinin eslestirilmesi beklenir. Ogrenciler metni
dinleyip metinle gorselleri, sorularla yanitlari, timce yarilarini, bagliklarla boliimceleri vb.
eslestirebilir. Iki kiimeden birine fazladan sozciik, tiimce, gorsel ya da metin eklenmesi
gorev biciminin giivenirligini artirabilir (Cetinkaya ve Yolcusoy, 2020).

Kiimelere ayirma gorev bigiminde 6grencilerden dinledigi sozciik ya da tiimceleri
belli ulamlara gore kiimelendirmesi beklenir. Kiimelere ayirma gorev bi¢imi 6grencinin
yaniti se¢cmesini ya da yapilandirmasimi gerektirecek bicimde iki ayr1 yaklasimla
yapilandirilabilir (Cetinkaya ve Sentiirk, 2021). S6zciiklerin anlamlari, metinle ilgili/ilgisiz
konu ya da tiimcelerin ulamlara ayrilmas tiiriinde etkinliklere yer verilebilir (Cetinkaya ve
Yolcusoy, 2020).

Iki bilesenli gérev bigiminde 6grenciler duyduklar tiimcelerin dogru ya da yanlis
olduguna karar verir. Bu gorev bi¢ciminde gorsel ders araglar da kullanilabilir. Gorsel ders
araclar1 kullanildiginda Ogrenciler metni dinler, benzer gorseller arasindan metinde
betimlenen gorseli seger (Ur, 1992). Iki bilesenli maddeler diger gorev bigimlerine gére
daha genis bir icerigi sinar. Cok yonliiliikten eksik olmasi ve kestirim olasiliginin olmasi
nedeniyle elestirilse de 6grencilerin kisa zamanda daha ¢ok soru yanitlamasina olanak
sagladigindan yeglenir (Ku, 1982). Bu gorev bigimi dogru/yanhs, varlyok, evet/hayir
bigiminde hazirlanabilir. Iki bilesenli sorularin giivenirligini artirmak igin bilinmiyor ya da
56z edilmiyor maddelerinin eklenmesi kestirim oranini azaltabilir (Cetinkaya ve Yolcusoy,
2020).

Hata bulma goérev bigimi genellikle hatanin belirlenmesini ve dogru yanitin
bulunmasini gerektirir (Qureshi, 2015). iki bilesenli gdrev biciminin daha gelismis tiiriidiir.
Tlimcelerin dogrulugunu degerlendirmek yerine 6grenciler dinleme sirasinda bir yanlisla
karsilastiklarinda tepki gosterir. Bu yanlis, hatali bir ayrint1 ya da s6ylenenle uyusmayan
bir sozciik ya da obek olabilir. Ogrencilerin erisiminde olan bir gorsel de yanls
betimlenebilir (Ur, 1992).

Dikte gorev bi¢imi Ogrencilerin iletiyi yapilandirmasi i¢in metindeki baglamsal
ipuglarin1 ve diinya bilgilerini kullanmasi gerekir (Fraidan ve Mulhim, 2012; Yee, 2014).
Tiim metnin diktesi ya da spot dikte (spot dictation) olmak iizere iki bi¢imde
gergeklestirilebilir. Spot diktede Ogrenciler metni dinleyip metnin yazili bigimindeki
bosluklart doldurur. Her iki tiirde de dinleme ii¢ kez yapilir. Ilk dinleme normal hizda
yapilir. ikinci dinlemede metin anlamli pargalara ayrilir ve pargalar arasinda ara verilir. Bu
aralarda 6grenciler duyduklarint yazar. Son olarak metin normal hizda yine dinlenir ve
ogrenciler {irlinlerini denetleyip gerekirse diizeltir (Ku, 1982). Kisa siireli igleyen bellek,
yazma ve dinledigini anlama bu gorev bi¢iminin bilesenleridir. Ogrencilerin yazim, sdzciik
ve dinledigini anlamalar1 gelisir. Bu tiirde ayrilan pargalar animsanabilecek uzunlukta
olmalidir. Ogrencinin diizeyine, deneyimine ve dinlenen metnin tiiriine bagli olarak
parcalar 4-5 sozciikle 12 sozciik arasinda verilebilir. Dikte gorev bigimi degerlendirilirken
yazilan her dogru sézctige bir puan vermek yeglenir. Anlami etkilemeyen yazim yanliglart
g6z ard1 edilir (Buck, 1988, 2001; Syakur, 2020). Degerlendirmesi zaman alir ve 6zneldir
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(Kur, 1982). Gorevin zorlugu pargalarin uzunluguna baghidir. Gergek diinyada dinleme
parcalara boliinerek ve zaman verilerek yapilmadigi i¢in gergcek yagsami yansitmaz.

Dikte gorevlerinin farkli bir tiirii olan yineleme goérev bigimi ¢ocuklar gibi okuma
yazmasi olmayan bireyler i¢in ¢ok uygundur. Dikte gorev tiiriinden tek farki 6grencilerin
parcalar arasinda tliimceleri sesli bi¢imde yinelemesini yani dili kullanmasini
gerektirmesidir. Ogrencilere genellikle biitiin bir metin yerine birbirinden bagimsiz
tiimceler verilir. Ogrenciler her tiimceyi bir kez duyar ve yineler (Buck, 2001).

Gorsel olusturma gorev bi¢iminde Ogrenciler dinledigi yonergelere gore ¢izim
yapar. Ornegin, dgrencilere bos bir oda resmi verilir ve odanin belli yerlerine masa,
kitaplik, kap1 vb. yerlestirmeleri beklenir. Daha sonra 6grenciler ¢izimlerini betimler.
Cizme gorevinin kendisi ¢aba gerektirdiginden bu tiir gorevleri basit tutmak Snemlidir.
Ogrencinin diizeyine gore degisse de basit bir dykiiniin kullanilmasi bir dizi tiimce
kullanimindan iyidir. Bu yontemin kullanilmasi 6grencilerin dinleme ve ezber becerilerini
gelistirir (Buck, 2001; Kasmi ve Rahman, 2017). Bu gorev tiirlinde 6gretmenin simifi
denetlemesi kolaydir. Bu nedenle kalabalik siniflarda da kolaylikla kullanilabilir. Ancak
gercek yasamdan uzak bir gorev tiirlidiir ve ¢ok zaman alir (Charong, 2018).

Dinleme amacina, 6gretim amaglaria, girdi tlirtine ve farkli durumlara uygun
olarak yeglenen gorev bicimleri 6grencilerin edimini etkiler. Bu nedenle sinif i¢inde ve
degerlendirme sirasinda ise kosulan gorevler ve bu gorevler arasindaki benzerlik ve
farkliliklarin  6grenme amaglarina ulasmada, Ogrenme iizerinde ve Ogrencilerin
giidiilenmesinde 6nemli bir etkisi vardir. Bu diisiinceden yonelimle arastirmada yaniti
aranan sorular sunlardir:

1. Dinledigini anlama becerisini degerlendirme goérev bigimleri incelenen ders
kitaplarinda nasil bir dagilim géstermektedir?

2. Dinledigini anlama becerisini degerlendirme gorev bi¢imlerinin orani agisindan
ders kitaplar1 arasinda anlamli bir fark var midir?

3. Yabanci dil olarak Tiirkce 6greten Ogretim elemanlarinin smnavlarda yegledigi
gorev bigimleri nasil bir dagilim gostermektedir?

4. Mezuniyet derecesi, en son mezun olunan bolim ve mesleki deneyim siireci
degiskenlerine gore degerlendirme goérev bigimlerini yegleme agisindan
katilimcilar arasinda anlamli fark var midir?

Yontem

Karma arastirma yontemlerinden sirali kesfedici desenin kullanildigi bu ¢alisma
amaca ulagmak i¢in iki asamada yiiriitiilmiistiir. Arastirma, Al-A2 diizeyinde yabancilara
Tiirkge Ogretimi ders kitaplarinda yer alan dinledigini anlama becerisine yonelik gorev
bigimlerinin genel gorlinlimiiniin Cetinkaya ve Sentlirk’iin (2021) siniflandirmasi
acisindan nitel olarak incelenmesiyle baslatilmistir. Bu agsamada arastirma yontemlerinden
belge ¢oziimlemesi (dokiiman analizi) kullanilmistir.

Aragtirmanin ikinci asamasinda betimsel yontem kullanilarak Tiirkge 6greten
ogretim elemanlarinin sinavlarda yegledigi gorev bicimlerinin nasil bir dagilim gdsterdigi
incelenmistir. Ayrica, katilimcilarin se¢imlerinin gesitli degiskenler acisindan anlamli bir
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fark gosterip gostermedigi s6z edilen siniflandirmadan yonelimle hazirlanan bir sormaca
uygulanarak incelenmistir. Sormaca Pamukkale Universitesi Sosyal ve Beseri Bilimleri
Bilimsel Arastirma ve Yaymn Etigi Kurulu'nun 09.02.2022 tarihinde aldigi
68282350/2022/602 sayil1 karar sonrasinda uygulanmaistir.

Kapsam- Katilimeilar
Bu ¢alismanin kapsaminda amacli 6rneklem yoluyla segilen Yeni Hitit Yabancilar
icin Tiirkce A1-A2 (2013), Gazi Yabancilar icin Tiirkce A1-A2 (2018) ve Yedi Iklim
Tiirkge: Yunus Emre Enstitiisii Tiirkce Ogretim Seti A1-A2 (2018) ders kitaplar: yer
almistir. Calismanin kapsaminda bu ders kitaplarinin yer almasinin nedeni bu kitaplarin en
sik kullanilan ders kitaplar1 olmasidir.

Caligmanin katilimeilarini ise yabanci dil olarak Tiirkge Ogreten 36 Ogretim
eleman1 olusturmustur. Katilimcilar uygunluk o6rneklemi kullanilarak —secilmistir.
Katilimcilarin demografik 6zellikleriyle ilgili bulgular Cizelge 2, 3 ve 4’te verilmistir.

Cizelge 2. Ogretim Elemanlarinin Mezuniyet Derecesine Gore Dagilim

Mezuniyet Derecesi n %

Lisans 7 19,4
Yiiksek lisans 14 38,9
Doktora 15 41,7
Toplam 36 100

Cizelge 2’ye gore sormacaya katilan dgretim elemanlarinin %19,4’iniin lisans,
%38,9 unun yiiksek lisans ve %41,7’sinin doktora mezunu oldugu goriilmektedir.

Cizelge 3. Ogretim Elemanlarinin En Son Mezun Oldugu Gére Dagilim

En Son Mezun Olunan Boliim n %
Tiirkge Ogretmenligi 10 27,8
Dilbilim 6 16,7
Yabanci Dil Ogretmenligi 5 13,9
Tiirk Dili ve Edebiyati 9 25,0
Tiirkoloji 3 8,3
Yabanci Dil Olarak Tiirkge Ogretmenligi 2 5,6
Diger 1 2,8
Toplam 36 100

Cizelge 3’e gore sormacaya katilan Ogretim elemanlarinin %27,8’inin Tiirkge
Ogretmenligi, %16,7’sinin Dilbilim, %13,9’'unun Yabanci Dil Ogretmenligi, %25’inin
Tirk Dili ve Edebiyati, %8,3’iinlin Tiirkoloji, %35,6’simnin Yabanci Dil Olarak Tiirkge
Ogretmenligi ve %2,8’inin diger boliimlerden (Tiirk Dili ve Edebiyati Ogretmenligi)
mezun oldugu gortilmektedir.

Cizelge 4. Ogretim Elemanlarinin Mesleki Deneyim Siiresine Gére Dagilimi

Mesleki Deneyim Siiresi n %

1-10 y1l 15 41,7
11-20 yil 12 33,3
20 ve tuzeri 9 25,0
Toplam 36 100
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Cizelge 4’e gore sormacaya katilan dgretim elemanlarinin %41,7’sinin 1-10 yil
arasi, %33,3’tniin 11-20 yil arasi, %25’inin 20 yil ve ilizeri deneyiminin oldugu
goriilmektedir.

Veri Toplama Araclari ve Verilerin Coziimlenmesi
Dinledigini anlama gorev bigimleri Cetinkaya ve Sentiirk’iin  (2021)
siniflandirmasina gore tanimlanmustir. Ug ayr1 yabancilar icin Tiirkge ders kitabinda yer
alan dinledigini anlama goérev bi¢imleri 19 ulam altinda smiflandirilmis ve 6nceden
hazirlanan bir forma aktarilmistir. Hazirlanan veri formu 6rnegi Cizelge 5’te verilmistir.

Cizelge 5. Dinledigini Anlama Gorev Bigimleri Formu

Kitap Adi:
Dinledigini Anlama Gorev Bigimleri
<
g
S
<
£ > 7
= - &
£ Z| . 5
£ S alg 5
= < = =) g [} >—<
= < (S = = < ED 2 < % o <
= S| 2| g ZlE|l x| > = E| & =
< é cE| 2| 7 = | B 5D ® ) é
| 3 a| & E1 9| 2| = o Z = 5
|3 O R I S| N| S| &| o & — o | 2
ol 5| ¢ E| = | | 2| &5 5| o <|E|e| >3] %
Zl S| R || = S|l 2| a|R |2 ole|l | §|E| ol =
o YA FlE|lo| gl 8|25 8|2 E| 28|83 )
Z 2|0 yu o | Sl 2| E|Z|Z |38l E|B|8|Z|5!|=
s | == |3zl 8|>|8|s || L | 2|2 |E| 8|22z 23
Y— = Q — H E < Ra) > 50 [0 b= b= He v O E m [5+1 [} 2]
| 2| S8R |5 2|8|8|=2|8|3|8|s|2|=%|:3 g8
o : T : — — H D H .- — :
w|lW|lra | AlOo|E|M|ln|O|@a|0|lma|m|M[0|m|[M|[L|T|>]0
Toplam

Forma aktarilan ¢oziimlemeler iki uzman tarafindan ikiser kez incelenmistir.
Veriler istatistik ¢oziimleme programina aktarilarak siklik ve yiizdeleri hesaplanmis, farkli
kitaplarda yer alan gorev bicimlerinin oranlar1 arasinda anlamli bir farkliligin olup
olmadig z testi ile stnanmustir.

Calismanin nicel boyutunda veriler betimsel modele uygun olarak sormaca veri
toplama araciyla toplanmistir. Once, Cetinkaya ve Sentiirk’iin (2021) dinleme becerisi
gorev bigimi siniflandirmasindan yonelimle 19 maddeden olusan 5°1i likert tipi bir sormaca
formu hazirlanmig ve sormaca gelistirme asamasinda 3 uzman goriisii alinmistir.
Uzmanlardan gelen goriisler dogrultusunda gerekli diizeltmeler yapilmis ve sormaca son
bicimini almigtir. Daha sonra sormaca farkli dil 6gretim merkezlerinde yabanci dil olarak
Tiirkge dersi veren gretim elemanlarina uygulanmistir. Sormacada iki boliim yer alir. ilk
boliimde katilimeilarin demografik bilgilerini toplamaya yénelik sorular vardir. Ikinci
boliimde 6gretim elemanlarindan dinleme sinavlarinda 19 ulamda siniflandirilmis goérev
bigimlerini ne siklikla kullandiklarin1 segmeleri istenir. Ogretim elemanlarma bazi gorev
bi¢imlerini animsamalar1 i¢in kisa aciklamalar yapilmistir. Sormaca sonuclari Google
docs tizerinden toplanmis, SPSS 24.0 paket programina aktarilarak ¢oziimlenmistir.
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Aritmetik ortalamalar i¢in puan araligi 0,80 olarak hesaplanmistir. Buna gore 1-1,80
aralig “higbir zaman”, 1,81-2,60 aralig1 “nadiren”, 2,61-3,40 “ara sira”, 3,41-4,20 aralig
“cogunlukla”, 4,21-5,00 aralig1 “her zaman” bigiminde yorumlanmaistir.

Bulgular

Calismanin bu boliimiinde arastirmanin sorular1 ¢ergevesinde elde edilen verilerin
¢Oziimlenmesi sonucu ortaya ¢ikan bulgulara yer verilmistir.

Aragtirmanin  amaglar1 dogrultusunda Oncelikle kapsamda yer alan ders
kitaplarindaki dinledigini anlama gorev bigimleri belirlenmis ve Cetinkaya ve Sentiirk’lin
(2021) smiflandirmasi ¢ergevesinde hazirlanan forma aktarilarak ¢éziimlenmistir. Yapilan
¢oziimleme sonucunda kitaplarda yer alan gorev bi¢imlerine iliskin dagilim Cizelge 6’da
verilmistir.

Cizelge 6. Dinledigini Anlama Gorev Bicimleri Etkinlik ve Metin Sayisi

Kitap Adi Etkinlik Sayisi Metin Sayisi
Yeni Hitit A1-A2 66 49
Gazi A1-A2 62 42
Yedi Iklim A1-A2 74 55

Dinledigini anlama becerisini degerlendirme gorev bicimlerinin incelenen ders
kitaplarindaki dagilimi

Arastirmanin birinci sorusundan yonelimle incelenen kitaplardaki dinledigini
anlama gorev bicimlerinin belirlenen siniflandirmaya gore siklik ve oransal dagilimlar
Cizge 1, 2, 3, 4, 5 ve 6’da verilmistir.
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Cizge 1. Yeni Hitit A1-A2 Ders Kitabindaki Gorev Bigimlerinin Siklik Dagilimi
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Cizge 1°de yer alan bulgular incelendiginde gorev bicimlerinden en ¢ok bosluk

doldurma (18), bilgi aktarimi (12), iki bilesenli madde (10) ve eslestirme (9) goérev
bigimlerine yer verildigi gériilmektedir. Bu gérev bigimlerini azalan sirayla ¢oktan se¢meli

madde

(4), yineleme ve dikte (4), betiksel siralama (3), kisa yanithi soru (2), boliimcelere

uygun baglik yazma (2) ve hata bulma (2) gorev bigimleri izlemektedir. Ders kitabinda
sozel c¢ikartmali islem, C-test, tiimce tamamlama, serbest cagrisim, Ozetleme, gereksiz
sozciikleri ¢ikartma, betiksel bosluk, kiimelere ayirma ve gorsel olusturma gorev
bigimlerine hi¢ yer verilmedigi goriilmektedir.
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Cizge 2. Yeni Hitit A1-A2 Ders Kitabindaki Gorev Bigimlerinin Oransal Dagilimi

Cizge 2’de yer alan bulgulara gore en yiiksek oranda bosluk doldurma (27,6), bilgi

aktarimi (18,4), iki bilesenli madde (15,3) ve eslestirme (13,8) gorev bicimlerine yer
verildigi goriilmektedir. Bu gorev bigimlerini azalan sirayla ¢oktan se¢meli madde (6,1),
yineleme ve dikte (6,1), betiksel siralama (4,6), kisa yanith soru (3,7), boliimcelere uygun
basglik yazma (3,7) ve hata bulma (3,7) gorev bigimleri izlemektedir.
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Cizge 3. Gazi A1-A2 Ders Kitabindaki Gorev Bigimlerinin Siklik Dagilimi

Cizge 3’te yer alan bulgular incelendiginde gorev bigimlerinden en ¢ok iki bilesenli
madde (24), ¢oktan se¢meli madde (20) ve bosluk doldurma (10) gorev bigimlerine yer
verildigi goriilmektedir. Bu gérev bigimlerini azalan sirayla kisa yanitli soru (4), eslestirme
(2), bilgi aktarimi (1) ve yineleme ve dikte (1) gorev bigimleri izlemektedir. Ders kitabinda
sozel cikartmali islem, C-test, tiimce tamamlama, serbest cagrisim, Ozetleme, gereksiz
sozciikleri ¢ikartma, betiksel siralama, betiksel bosluk, boliimcelere uygun baslik yazma,
kiimelere ayirma, hata bulma ve gorsel olusturma gorev bigimlerine hi¢ yer verilmemistir.
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38,71

Cizge 4. Gazi A1-A2 Ders Kitabindaki Gérev Bigimlerinin Oransal Dagilimi
Cizge 4’te yer alan bulgulara gore en yiiksek oranda iki bilesenli madde (38,71),

coktan se¢gmeli madde (32,2) ve bosluk doldurma (16,1) gorev bigimlerine yer verilmistir.
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Bu gorev bigimlerini azalan sirayla kisa yanitli soru (6,5), eslestirme (3,2), bilgi aktarimi

(1,31) ve yineleme ve dikte (1,61) gorev bigimleri izlemektedir.

100

Cizge 5. Yedi iklim A1-A2 Ders Kitabindaki Gorev Bigimlerinin Siklik Dagilimi
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Cizge 5’te yer alan bulgular incelendiginde gorev bicimlerinden en ¢ok bosluk
doldurma (19), iki bilesenli madde (18), kisa yanith soru (15), bilgi aktarimi (7) ve
eslestirme (7) gorev bi¢imlerine yer verilmektedir. Bu gorev bi¢imlerini tiimce tamamlama
(2), betiksel siralama (2), ¢coktan se¢meli madde (2) ve yineleme ve dikte (2) gorev
bigimleri izlemektedir. Ders kitabinda sozel ¢ikartmali islem, C-test, serbest ¢agrisim,
ozetleme, gereksiz sozciikleri ¢ikartma, betiksel bosluk, boliimcelere uygun baslik yazma,
kiimelere ayirma, hata bulma ve gorsel olusturma gorev bigimlerine hi¢ yer verilmemistir.
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Cizge 6. Yedi iklim A1-A2 Ders Kitabindaki Gérev Bigimlerinin Oransal Dagilimi

Cizge 6’da yer alan bulgular incelendiginde en yiiksek oranda bosluk doldurma
(26), iki bilesenli madde (24,6), kisa yanith soru (20,5), bilgi aktarimi (9,5) ve eslestirme
(9,5) gorev bigimlerine yer verilmektedir. Bu gorev bigimlerini tiimce tamamlama (2,7),
betiksel siralama (2,7), ¢coktan se¢meli madde (2,7) ve yineleme ve dikte (2,7) gorev
bigimleri izlemektedir.

Dinledigini anlama becerisini degerlendirme gorev bicimlerinin orant agisindan
ders kitaplari arasinda anlaml bir fark var midir?

Aragtirmanin ikinci sorusu dogrultusunda dinledigini anlamaya doniik goérev
bicimlerinin orant agisindan ders kitaplar1 arasinda anlamli bir farkin olup olmadig:
yapilan z testi ¢dziimlemesi ile belirlenmistir. Bulgular ¢izelge 7°de gosterilmistir.
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Soru

Etkinlik

Soru

Etkinlik

Soru bigimi Ders kitabi sayist  sayisi sayisi sayisi O;an OrBan z
(Xa) (Na) (Xs) (Ng)
A. Yeni B. Yedi
L 18 66 19 74 0272 0256 0,21
Bosluk A.Yeni g ocai 18 66 10 62 0272 0161 151
Doldurma Hitit
AYedi g e 19 74 10 62 0256 0161 1,34
Iklim
A. Yeni B. Yedi
s 0 66 2 74 0 0027 0
Tiamee AYent g a0 66 0 62 0 0 0
Tamamlama Hitit
AYedi s 2 74 0 62 0027 0 13
Iklim
A.Yeni B.Yedi -
s 2 66 15 74 0,030 0202 311
Kisa Yamth A Yeni g i 66 4 62 0030 006 08
Soru Hitit
AYedi B i 15 74 4 62 0202 006 237*
Iklim
A. Yeni B. Yedi
s 12 66 7 74 0181 009 1,56
Bilgi Aktarimi AHtht”' B.Gazi 12 66 1 62 018l 00l 32
AYedi g 7 74 1 62 009 001 194
Iklim
A. Yeni B. Yedi
s 3 66 2 74 004 002 063
Betiksel AYeNl b ocari 3 66 0 62 004 0 149
Siralama Hitit
AYedi g 2 74 0 62 002 0 096
Iklim
A.Yeni  B.Yedi 66 0 74 003 0 149
e Hitit Iklim
Boliimcelere A Yeni
UygunBastk 18" B Gazi 2 66 0 62 003 0 136
Yazma A Yedi
- Y B.Gazi 0 74 0 62 0 0 0
Iklim
A. Yeni B. Yedi
s 4 66 2 74 006 002 116
Coktan Se¢meli  A. Yeni . -
e Lo B.Gazi 4 66 20 62 006 032 376
AYedi g i 2 74 20 62 002 032 473*
Iklim
A. Yeni B. Yedi
s i 9 66 7 74 013 009 074
Eslestirme AH\iftft”' B.Gazi 9 66 2 62 013 003 201*
AYedi g o 7 74 2 62 009 003 14
Iklim
A. Yeni B. Yedi
L 10 66 18 74 015 024 1,32
iki Bilegenli A. Yeni . "
Mactde Lo B.Gazi 10 66 24 62 015 038 294
AYedi g o 18 74 24 62 024 038 176
Iklim
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A. Yeni B. Yedi

i i 2 66 0 74 003 0 1,49
Hata Bulma AHtht”' B.Gazi 2 66 0 62 003 0 1,36
AYedi g s 0 74 0 62 0 0 0
Iklim
A. Yeni B. Yedi
L i 4 66 2 74 006 002 1,16
Yineleme ve A. Yeni .
Dites Lo B.Gazi 4 66 1 62 006 001 145
AYedi g e 2 74 1 62 002 001 039
Iklim

*7> 1,96

Yapilan z testi sonucunda, kisa yanitli soru gorev bicimlerinin oranlari arasinda
Yeni Hitit, Yedi Iklim ve Gazi ders kitaplar1 arasinda Yedi iklim ders kitabindan yana
anlamli bir fark bulunmustur. Ayrica, ¢oktan se¢cmeli gorev bicimlerinin oranlar1 Yeni
Hitit, Yedi Iklim ve Gazi A1-A2 ders kitaplar1 arasinda Gazi ders kitabindan yana anlamli
bir fark gostermistir. Yeni Hitit ve Gazi A1-A2 ders kitaplarindaki eslestirme gorev
bicimlerinin oranlar1 arasinda Yeni Hitit ders kitabindan yana anlamhi bir fark
bulunmugtur. Son olarak, Yeni Hitit ve Gazi A1-A2 ders kitaplarindaki iki bilesenli gérev
bi¢imlerinin oranlar1 arasinda Gazi ders kitabindan yana anlamli bir fark bulunmustur.

Calismanin ikinci asamasinda Cetinkaya ve Sentiirk’iin (2021) siniflandirmasi
cergevesinde bir sormaca hazirlanmistir. Veriler ¢evrimici sormaca aract Google docs
iizerinden toplanmis, SPSS 24.0 paket programina aktarilarak ¢oziimlenmistir.

Yabanc: dil olarak Tiirkce ogreten ogretim elemanlarimin sinavlarda yegledigi
gorey bicimleri nasil bir dagilim gostermektedir?

Calismanin 3. Arastirma sorusuna yonelik Ogretim elemanlarinin smavlarda
yegledigi dinledigini anlama gorev bigcimlerinin dagilimi Cizelge 8’de verilmistir.
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Cizelge 8. Ogretim Elemanlarmin Sinavlarda Yegledigi Dinledigini Anlama Gérev Bigimlerinin

Dagilim
g = c
= 8§ g 2 &
5 2 < % 2
T “ X Ss
i : f 13 2 4 8 0
Sozel Cikartmals Islem % 481 74 148 296 0 225 134
f 1 1 6 12 7
Bogluk Doldurma % 37 37 222 444 259 385 98
Cotest f 6 9 3 9 0
% 22,2 333 111 333 0 2,55 1,87
N f 0 6 6 12 3
Timee Tamamlama % 0 222 222 444 111 344 97
f 1 1 3 14 8
Kisa Yanith Soru % 37 37 111 519 296 4,00 9
o f 4 7 8 8 0
Serbest Cagrisim % 148 259 296 29,6 0 2,74 1,05
.. f 3 8 7 8 1
Ozetleme % 11,1 296 259 296 3,7 285 1,09
o f 0 1 8 17 1
Bilgi Aktarimi % 0 37 296 63 37 366 ,62
am w11 f 11 7 5 3 1
Gereksiz Sozciikleri Cikartma % 40,7 259 185 111 37 211 1,18
. f 3 3 8 13 0
Betiksel Siralama % 111 111 296 481 0 314 1,02
. f 2 2 9 13 1
Betiksel Bosluk % 7.4 7.4 33 3 48,1 3,33 96
. f 2 5 11 8 1
Boliimcelere Uygun Baglik Yazma % 74 185 40,7 296 37 3,03 97
. f 0 2 3 11 11
Coktan Se¢meli Madde % 0 74 111 40,7 40,7 414 90
Eslestirme f 0 . S = !
yes % 0 0 222 519 259 403 70
Kiimelere Ayirma f ° > 5 2 :
Y % 333 185 296 148 3,7 237 1721
CL . f 0 2 1 13 11
Iki Bilesenli Madde % 0 74 37 481 407 4722 84
f 7 5 6 8 1
Hata Bulma % 259 185 22,2 296 3,7 266 127
_ _ f 4 7 7 7 2
Yineleme ve Dikte % 148 259 259 259 74 285 119
" i . f 6 12 5 3 1
Gorsel Olusturma Y 6nergesi % 222 444 185 11,1 3,7 229 106
Cizelge 8’e gore oOgretim elemanlart “iki bilesenli madde” maddesine 4,22

ortalamayla her zaman, “bosluk doldurma” maddesine 3,85, “tiimce tamamlama”
maddesine 3,44, “kisa yanith sorular” maddesine 4,00, “bilgi aktarimi” maddesine 3,66,
“coktan se¢gmeli madde” maddesine 4,14, “eslestirme” maddesine 4,03 oranla ¢ogunlukla
yanitim vermistir. Ote yandan, “serbest ¢cagrisim” maddesine 2,74, “6zetleme” maddesine
2,85, “betiksel siralama” maddesine 3,14, “betiksel bosluk” maddesine 3,33, “boliimcelere
uygun baslik yazma” maddesine 3,03, “hata bulma” maddesine 2,66, “yineleme ve dikte”
maddesine ara sira yanitin1 vermistir. Diger taraftan “sozel cikartmali islem” maddesine

© 2022 Journal of Language Education and Research, 8(2), 371-417



Task formats in assessing listening ... 413

2,25, “c-test” maddesine 2,55, “gereksiz sozciikleri ¢ikartma” maddesine 2,11, “kiimelere
ayirma” maddesine 2,37, “gorsel olusturma yonergesi” maddesine 2,29 oranla nadiren
yanitini vermistir.

Her ii¢ kitapta yer alan gorev bigimleri ile 6gretim elemanlarmin sinavlarda
yegledigi gorev bigimlerinin siklig1 karsilastirildiginda bosluk doldurma ve iki bilesenli
maddelerin hem kitaplar hem de G6gretim elemanlar tarafindan en sik yeglenen gorev
bigimleri oldugu goriiliir. Bunun yaninda 6gretim elemanlarinin sinavlarda en sik yegledigi
bilgi aktarimi ve eslestirme gorev bigimleri Yedi iklim A1-A2 ve Yeni Hitit A1-A2 ders
kitaplarinda siklikla yer alirken Gazi A1-A2 ders kitaplarinda bu gorev big¢imlerinin
sikligmin en az oldugu goriiliir. Ogretim elemanlarinin smavlarda siklikla yegledigi coktan
secmeli madde gorev bigimi yalnizca Gazi Al-A2 ders kitaplarinda siklikla yer alir.
Coktan se¢gmeli madde gérev bigiminin siklig1 Yeni Hitit A1-A2 ve Yedi iklim A1-A2 ders
kitaplarinda en azdir. Ote yandan, 6gretim elemanlarmin sinavlarda siklikla yegledigi
tiimce tamamlama gdrev biciminin siklig1 Yedi Iklim A1-A2 ders kitaplarinda azken bu
gdrev bicimi diger iki kitapta yer almaz. Ogretim elemanlarmin sinavlarda en az yegledigi
sozel cikartmali islem, c-test, gereksiz sozciikleri ¢ikartma, kiimelere ayirma ve gorsel
olusturma yonergesi maddeleri ise her ti¢ kitapta da yer almaz.

Mezuniyet derecesi, en son mezun olunan béliim ve mesleki deneyim siiresi
degiskenlerine gore degerlendirme gorev bicimlerini yegleme acisindan katilimcilar
arasinda anlaml fark var nudr?

Calismanin 4. arastirma sorusunu yanitlamak i¢in yapilan ¢dziimlemeler Cizelge 9,
10 ve 11°de verilmistir.

Cizelge 9. Mezuniyet Derecesi ve Ogretim Elemanlarinin Sinavlarda Yegledigi Gérev Bigimleri

Arasindaki Tliski
Mezuniyet n Sira Ortalamast Serbestlik Ki-kare S
Derecesi Derecesi (df)
Lisans 7 18,57
Yiksek Lisans 14 21,43 2 2,12 0,345
Doktora 15 15,73

p<0,05
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Cizelge 10. En Son Mezun Olunan Boliim ve Ogretim Elemanlariin Siavlarda Yegledigi Gorev
Bigimleri Arasindaki iliski

En Son Mezun Olunan Bolim n Sira Ortalamas:1  Serbestlik Derecesi Ki-kare S
(df)

Tiirkge Ogretmenligi 10 21,45

Dilbilim 6 19,92

Yabanci Dil Ogretmenligi 5 15,20

Tiirk Dili ve Edebiyati 9 17,50 6 5,155 0,524

Tiirkoloji 3 11,00

Yabanct Dil Olarak Tiirkge 2 16,00

Ogretmenligi

Diger 1 33,50

p<0,05

Cizelge 11. Mesleki Deneyim Siiresi ve Ogretim Elemanlarinin Sinavlarda Yegledigi Gorev
Bicimleri Arasindaki Iliski

Mesleki n Sira Ortalamasi Serbestlik Ki-kare S
Deneyim Siiresi Derecesi (df)

1-10 15 20,03

11-20 12 17,75 2 0,578 0,749
21-iistii 9 16,94

p<0,05

Yabanci dil olarak Tiirkge Ogreten Ogretim elemanlarinin smavlarda yegledigi
gorev bicimleri ile mezuniyet derecesi, en son mezun olunan bolim ve mesleki deneyim
stiresi arasinda anlamli bir farkin olup olmadigi Kruskal Wallis testi ile Olgiilmiistiir.
Yapilan ¢oziimlemeler sonucunda mezuniyet derecesi, en son mezun olunan bdliim ve
mesleki deneyim siiresi ile yeglenen sinav gorevleri arasinda anlamli bir fark olmadig
goriilmiistiir (p<0,05).

Tartisma ve Sonug

Al-A2 diizeyinde yabancilara Tiirkce Ogretimi ders kitaplarinda yer alan
dinledigini anlama goérev bicimlerinin genel gorlinlimiinii karsilastirmali olarak ortaya
koymayr ve bu bulgular1 yabanci dil olarak Tiirkge Ogreten 6gretim elemanlarinin
siavlarda yegledigi uygulamalarla karsilastirarak aradaki benzerlik ve farkliliklar1 ortaya
koymay1 amaglayan bu caligmada birinci aragtirma sorusuna yonelik yapilan ¢éziimlemeler
sonucunda Yeni Hitit A1-A2 ders kitabinda en ¢ok bosluk doldurma (18), bilgi aktarimi
(12) ve iki bilesenli madde (10), en az kisa yanitli soru (2), bolimcelere uygun baslik
yazma (2) ve hata bulma (2) gorev bi¢imleri yer alir. Ders kitabinda so6zel ¢ikartmali islem,
C-test, tiimce tamamlama, serbest cagrisim, Ozetleme, gereksiz sozciikleri cikartma,
betiksel bosluk, kiimelere ayirma ve gorsel olusturma gorev bigimlerine hi¢ yer
verilmedigi goriiliir. Gazi A1-A2 ders kitaplarinda gorev bigcimlerinden en ¢ok iki bilesenli
madde (24), ¢oktan segmeli madde (20) ve bosluk doldurma (10) gorev bigimleri, en az
bilgi aktarimi (1) ve yineleme ve dikte (1) gorev bigimleri yer alir. Ders kitabinda sozel
cikartmali islem, C-test, tlimce tamamlama, serbest cagrisim, 6zetleme, gereksiz sozctikleri
cikartma, betiksel siralama, betiksel bosluk, boliimcelere uygun baslik yazma, kiimelere
ayirma, hata bulma ve gorsel olusturma gorev bi¢imlerine hi¢ yer verilmedigi goriiliir.
Yedi Iklim A1-A2 ders kitaplarinda gérev bigcimlerinden en ¢ok bosluk doldurma (19), iki
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bilesenli madde (18) ve kisa yanith soru (15), en az tiimce tamamlama (2), betiksel
siralama (2), ¢coktan segmeli madde (2) ve yineleme ve dikte (2) gorev bicimleri yer alir.
Ders kitaplarinda sézel cikartmali islem, C-test, serbest cagrisim, Ozetleme, gereksiz
sozctikleri ¢ikartma, betiksel bosluk, boliimcelere uygun baslik yazma, kiimelere ayirma,
hata bulma ve gorsel olugturma gorev bicimlerine hig¢ yer verilmedigi goriiliir.

Calismanin ikinci arastirma sorusuna yonelik yapilan z testi sonucunda kisa yanith
soru gorev bicimlerinin oranlar1 Yeni Hitit, Yedi Iklim ve Gazi A1-A2 ders kitaplari
arasinda Yedi Iklim ders kitabindan yana anlamli bir fark gdstermistir. Ayrica, coktan
se¢meli gdrev bicimlerinin oranlar1 Yeni Hitit, Yedi Iklim ve Gazi A1-A2 ders kitaplar
arasinda Gazi ders kitabindan yana anlamli bir fark gostermistir. Yeni Hitit ve Gazi A1-A2
ders kitaplarindaki eslestirme gorev big¢imlerinin oranlari arasinda Yeni Hitit ders
kitabindan yana anlamli bir fark bulunmustur. Son olarak, Yeni Hitit ve Gazi A1-A2 ders
kitaplarindaki iki bilesenli gorev bi¢imlerinin oranlari arasinda Gazi ders kitabindan yana
anlaml1 bir fark bulunmustur.

Calismanin iiclincii ve dordiincli arastirma sorusuna yanit bulabilmek igin elde
edilen bulgular SPSS 24.0 paket programina aktarilmustir. Ugiincii arastirma sorusuna
yonelik yapilan c¢oziimlemelere gore 6gretim elemanlarinin sinavlarda en az yegledigi
gorev bicimleri sozel cikartmali islem, c-test, gereksiz sozciikleri cikartma, kiimelere
ayirma, gorsel olusturma ydnergesi gorev bigimleridir. Ogretim elemanlarinin en ok
yegledigi gorev bigimleri ise iki bilesenli madde, bosluk doldurma, tiimce tamamlama,
kisa yanith soru, bilgi aktarimi, ¢oktan se¢meli madde ve eslestirme gorev bigimleridir.
Dordiincli arastirma sorusuna yonelik yapilan Kruskal Wallis testi sonucunda Ogretim
elemanlarinin mezuniyet derecesi, en son mezun olunan boliim ve mesleki deneyim stiresi
ile yeglenen smav gorevleri arasinda anlamli bir fark olmadig1 goriilmiistiir.

Tirkge alanyazin tarandiginda yabanci dil olarak Tiirk¢e 6gretimi ders kitaplarinda
yer alan dinleme becerisi gorev bicimleri lizerine yapilan ¢alismalarda genellikle etkinlik
tiir ya da sayilarinin incelendigi goriiliir. Alanyazinda 6gretim elemanlarinin simavlarda
yegledigi dinleme becerisi gorev bigimleri ve bu yegleyisleri etkileyebilecek olas1 etmenler
iizerine yapilan bir ¢alisma olmadigr gorilmiistiir. Simif i¢i etkinliklerde kullanilan
uygulamalarla sinavlarda sorulan gorev bi¢imlerinin uyumunun 6nemi diislintildiigiinde,
bu calismanin yabanci dil olarak Tiirkge Ogretimi alaninda ders araglari ve simav
hazirlayanlar i¢in yararli olacag: inanilmaktadir.

Yabanci dil 6gretimi siirecinde ders araglarinda ya da 6gretim ortamlarinda yer
verilecek gorev bicimlerinin se¢iminde 0grencinin dil yeterlik diizeyi, gorev bigimlerine
iligkin artalan bilgisi, metnin tiirli, 6gretimin odagi vb. bircok degisken gbz Oniinde
bulundurulmalidir.  Ayrica, etkinlikler olabildigince farkli gorev  bigimleriyle
yapilandirilmalidir. Tek bir gérev bigiminin 6grencinin tiim becerilerini gelistirmesi ya da
Olcmesi olanaksizdir (Cetinkaya ve Yolcusoy, 2020). Bunun yaninda, sinavlarda derste
ogretilenlerin 6l¢iilmesi 6grencilerin siav kaygisini azaltir, sinava ve derse karst olumlu
tutum gelistirmesini saglar, 0zgiiven, ilgi ve giidiislinii artirir. Bu nedenle, simavlarda
yeglenen gorev bicimleri ile ders i¢inde kullanilan goérev bicimleri birbirleriyle uyum
icinde olmalidir. Bunun yaninda, ders kitaplarinda yer alan gorev bigimleri ve 6gretim
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elemanlarinin degerlendirme sirasinda kullandig1 gorev bigimleri farkli biligsel becerileri
gelistirmesi agisindan gesitlilik gostermeli, yeterli sayida ve uyum iginde olmalidir.
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