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The use of current approaches to benefit from education at the highest level has a very
important place today. It is known that inclusion practices have an important place in
the field of education. In this context, it is considered important for class/branch
teachers to benefit from current approaches in education in order for inclusion
practices to be successful. Co-teaching; It is an instructional method that aims to ensure
that all students benefit at the highest level and is based on the principle of continuing
the lessons with more than one teacher. In this sense, we can talk about co-teaching as
a new orientation that can be put into practice in the creation of inclusive education
environments in our country. Co-teaching is a method applied to students with special
needs and normal development. The aim of this study; To introduce the co-teaching
approach used in the education of students with special needs and normal
development, to make explanations about application preparations, application sub-
models, benefits and limitations. It is also to offer suggestions to practitioners and
researchers based on these explanations.
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Egitimden {ist diizeyde fayda saglayabilmek igin giincel yaklasimlarin kullanimi
glniimiizde oldukga Onemli goriilmektedir. Kaynastirma uygulamalarimin ise egitim
alaninda Onemli bir yere sahip oldugu bilinmektedir. Bu baglamda kaynastirma
uygulamalarimin  bagarili olabilmesi i¢in simf-brans Ogretmenlerinin egitimde giincel
yaklasimlardan yararlanmasi 6nemli goriilmektedir. Birlikte 6gretim; tiim 6grencilerin tist
diizeyde fayda gormesini amaclayan ve derslerin birden fazla 6gretmen ile siirdiiriilmesi
ilkesine dayanan Ogretimsel bir yontemdir. Bu anlamda iilkemizde birlikte 6gretimden,
kapsayici egitim ortamlarinin olusmasinda uygulamaya koyulabilecek yeni bir yonelim
olarak bahsedebiliriz. Birlikte 6gretim, &zel gereksinimli olan ve normal gelisim gdsteren
ogrencilere yonelik olarak uygulanan bir yéntemdir. Bu calismanin amaci; 6zel gereksinimli
olan ve normal gelisim gosteren &grencilerin egitiminde kullanilan birlikte &gretim
yaklagimini tamitmak, uygulama hazirliklary, uygulama alt modelleri, yarar ve simrhiliklar
hakkinda agiklamalarda bulunmaktir. Ayrica bu aciklamalara dayanilarak uygulamact ve
aragtirmacilara oneriler sunmaktir.
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Giris

Egitimden, insanoglunun var olusundan itibaren hayatta kalma siirecinde gereksinim
duydugu bir olgu olarak bahsedebiliriz. Giiniimiiz egitim siirecinin énemli bir paym da 6zel egitim
olusturmaktadir. Ozel egitimin genel amaci, 6zel gereksinimli dgrencilerin akranlari ile esit diizeyde
egitimden yararlanmalarini saglamak ve onlar1 hayata hazirlamaktir. Yetersizligi Olan Bireylerin
Egitimi Yasasi’nda [The Individuals with Disabilities Education Act-IDEA] ozel egitim, 0zel
gereksinimli bireylerin akranlar ile birlikte ayni ortamda egitim almalar1 olarak tanimlanmaktadir
(Vaughn ve Linan-Thompson, 2003). IDEA'nin 2004 tarihli giincellemesinde ise 6zel egitim ile ilgili
ogrencilerin en az kisitlayici ortamda egitim almalar1 gerekliligine dikkat gekilmektedir (Friend, Cook,
Hurley-Chamberlain ve Shamber, 2010). Bu anlamda IDEA yasas: ile birlikte genel egitim sistemi
icinde egitim verilen 6zel gereksinimli 6grenciler icin 6zel ihtiyaglarin belirlenmesi ve buna yonelik

miidahale programlari olusturulmas: hedeflenmistir (Vaughn ve Linan-Thompson, 2003; Zigmond,

2003).

Ulkemizde, dzel egitim gerektiren dgrenciler icin en az kisitlayici egitim ortami; yetersizligi
olmayan akranlar1 ile bir arada egitim gordiikleri normal smif, yani kaynastirma smifi olarak
tanimlanmaktadir (MEB, 2010). Ulkemizde 2006 yilindaki Ozel Egitim Hizmetleri Yonetmeligi
(OEHY)'nde “en az smirlandirilmis egitim ortami” olarak ifade edilmis olup “6zel egitime ihtiyaci
olan bireyin; toplumla biitiinlesmesini saglamaya yonelik sosyal, 6z bakim, dil ve iletisim
alanlarmmdaki davraniglar ile diizeyine uygun akademik ve mesleki bilgi ve becerileri kazandirmak
amaciyla destek egitim hizmetlerinin de verildigi ve miimkiin oldugunca yetersizligi olmayan
akranlariyla bir arada olmasini saglayan en uygun egitim ortami1”” seklinde tanimlanmaktadir (OEHY,
2006). 19 Eyliil 2017 tarihinde yayimlanan 2017/28 sayili “’Kaynastirma/Biitiinlestirme Yoluyla Egitim
Uygulamalar1” konulu genelgede, kaynastirma kavramu ile birlikte ““biitiinlestirme” kavrami dikkat
cekmektedir (MEB, 2017). Tlgili genelgede kaynastirma/biitiinlestirme egitiminin amac; 6zel egitime
ihtiyaci olan bireylerin her tiir ve kademede diger bireylerle karsilikli etkilesim iginde bulunmalarini
ve egitim amaclarini en {ist diizeyde gergeklestirmelerini saglamaktir (MEB, 2017). Onceki yillarda
biitiinlestirmenin 6zel gereksinimli bireyleri normal akranlarinin oldugu siniflara yerlestirmekten
ibaret oldugunun diisiiniilmesi, bu Ogrencilerin derslere aktif olarak katilamamalarina neden
olabileceginden bahsedilmektedir (Battaglia ve Brooks, 2019). Ozel gereksinimli &grencilerin, genel
egitim smiflarina yerlestirildiklerinde c¢ogunlukla akademik basarilarinda akranlarinin gerisinden
seyrettikleri, destek almadiklar1 ya da ¢ok az destek alarak egitim hayatlarini siirdiirdiikleri
belirtilmektedir (Battaglia ve Brooks, 2019; Murawski ve Dieker, 2004). Bu ogrencilerin genel
miifredata erisim saglayabilmeleri icin kendilerine sunulan 6zgiin firsatlara ihtiya¢ duyduklar
diisiiniilmektedir. Bu amaca ulasmak adina, son yillarda uluslararasi literatiirde alternatif ve giincel
bir yaklasim olan birlikte 6gretim bir yontem olarak benimsenmeye baglanmistir (Murawski ve

Dieker, 2004). Bu calismada, uluslararas1 literatiirde kaynastirma oOgrencilerinin egitiminde
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kullanilmakta olan birlikte 6gretim yonteminin tanimi, 6nemi, yarar ve siurhiliklari, alt model
stratejileri ile sinif ortaminda kullanimina iligskin bilgilere yer verilecektir. Son olarak ise bu baglamda,

birlikte 6gretim yonteminin kullanilmasi ve yayginlastirilmasi amaciyla 6nerilerde bulunulacaktir.
Birlikte Ogretim

Birlikte 0gretim; genel ve 6zel egitim 0gretmenlerinin, 6gretimsel faaliyetleri ytiriitiirken ayni
ortamda akademik ve davramussal olarak heterojen 6grenci gruplarma koordineli olarak egitim
faaliyetlerini yiiriittiigii bir egitim yaklasimidir (Bauwens, Hourcade ve Friend, 1989; Cook ve Friend,
1995; McCaw, 2020). Bu yontem “dislamaya’ degil, “dahil etmeye” odaklanmaktadir (Bauwens, ve
digerleri., 1989). Bir diger tanuma gore ise birlikte 0gretim; bir genel egitim Ogretmeni ile bir 6zel
egitim O0gretmeni ya da baska bir uzmanin 6zel gereksinimli 6grencinin gereksinimlerini gidermek
adina birlikte calismasidir (Friend, 2014; Murawski ve Dieker, 2004). Birlikte Ogretim; ozel
gereksinimli Ogrenciler ve ikincil dil olarak ingilizce Ogrenenler i¢in yaygin olarak uygulanan
Ogretimsel bir yontemdir (Bauwens ve digerleri., 1989). 1950'lerde Amerika Birlesik Devletleri ve
diger gelismis iilkelerdeki egitimcilerin geleneksel okul yapilarini sorgulamaya baslamalarinin
sonucunda, alternatif modellerin gelistirilmesi gerekliligi vurgulanmistir (Hanslovsky, Moyer ve
Wagner, 1969). Diinya literatiiriinde 1980’lerin ortalarinda, genel egitim ortamlarinda yeni bir hedef
olan oOzel gereksinimli 6grencilerin egitimini gerceklestirmenin bir araci olarak birlikte &gretim
giindeme gelmistir (Bauwens ve digerleri.,, 1989). Ilk olarak, 1980-1990'l1 yillarda birlikte &gretim,
kapsayic1 Ogretim uygulamalarmma bagh okul bolgelerinde zaman zaman uygulanmis ve bu
uygulamalarda esas amag 6zel gereksinimli 6grencilerin akademik ve sosyal gelisimleri adina normal
gelisim gosteren akranlari ile aymi egitimi alarak ilerleme kaydetmesi olarak diisiiniilmiistiir

(Bauwens ve digerleri., 1989).

21. yiizyilda egitimde modernlik ve alternatif uygulamalarin benimsenmesi anlayisi ile
birlikte 6gretim c¢alismalar1 hiz kazanmais; 1990, 1997 ve 2004’te IDEA'nin yeniden yetkilendirmesi,
genel egitim smiflarinda birlikte 6gretime duyulan gereksinim ve 2001 tarihli Higbir Cocuk Geride
Kalmasimn Yasasi [The No Child Left Behind Act-NCLB] ile birlikte 6gretime gosterilen degerin giin
gectikce artis gosterdigi ifade edilmistir (Brinkmann ve Twiford, 2012; Polloway, Patton ve Serna,
2008; Shields, Rieg ve Rutledge, 2021).

Birlikte Ogretim Uygulamalarinin Yapildigi Siif Ortamlari

Birlikte O0gretim, kapsayict bir okulda 6grencilere hizmet saglamanin etkili yollarindan bir
tanesidir (Friend, 2007). Bu yontem, ortaokul ve lise kademelerinde yalnizca tek bir ders donemi igin
ya da birlestirilmis bir dersin yarisi icin gergeklestirilebilirken, ilkokullarda ise nispeten kisa bir siire
boyunca (ornegin, tek bir ders alaninda 30 veya 40 dakika) tiim giline yayilarak
gerceklestirilebilmektedir (Friend ve digerleri., 2010). Bu yontemin uygulanmasini destekleyen bir

okulun, tiim Ogrencileri kosulsuz bir sekilde kabul ettigi ve ¢ok yonlii 6grenmelerine katkida
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bulunmay1 amag¢ edindigi soylenebilir. Birlikte O6gretimin uygulandigi okullarda sadece birkag
Ogretmen degil tiim 6gretmenler kapsayici bir okul kiiltiiriine katkida bulunmas: gerekirken, 6grenci
Ogrenimine olan bu baghlik, gerekli eylemlere doniiserek uygulamada kendini gosterebilmektedir
(Friend, 2007; Friend, Cook, Hurley-Chamberlain ve Shamberger, 2010). Birlikte 6gretim, “eglenceli
vakit gegirerek” 6grenmenin Stesinde farkli 6grenenler igin farklilastirilmis uygulamalar: tasarlamay1
ve uygulamay1 gerektirmektedir (Murawski ve Bernhardt, 2016). Sinif ortamindaki basariy1 artirmak
icin Ozel gereksinimli 6grenciler kii¢iik grup ortamlarinin yapisina ve yogunlastirilmis bir egitime
gereksinim duymaktadir (Friend, 2007). Ozel gereksinimli dgrencilerin normal gelisim gosteren
akranlartyla birlikte calistig1 bir 6grenme ortami olusturmak igin, 6gretme seklinin degistirilmesi ve
Bireysel Egitim Plani (BEP) bulunan o6grencilere yonelik dersin sekillendirilmesi gerekmektedir
(Battaglia ve Brooks, 2019; Friend, 2014). Ayrica bu 6grencilerin 6grenme siirecinin aktif katilimcilari
olmalarina izin verilecegi ders kazanimlariin olusturulmasi gerekmektedir (Battaglia ve Brooks,
2019). Bu yontemin uygulandig1 simif ortaminda, birlikte calisan siuf 6gretmeni ile 6zel egitim
ogretmeninin kendi alanlarindaki uzmanliklarini 6grencilere gosterme firsat1 yakalamalar1 agisindan
faydali olabilecegi diistiniilmektedir (Battaglia ve Brooks, 2019; Dieker ve Little, 2005; Fulton ve
Britton, 2011; Thomas ve Diana, 2014). Birlikte 6gretim uygulamalarinin yapildig: smif ortamlarinda
ozel gereksinimli 6grencilerin genel miifredata ulasimi ve basarili olmak igin ihtiyag¢ duyduklar: 6zel
egitim faaliyetleri saglanmaya calisilmaktadir (Battaglia ve Brooks, 2019; Duran, Flores, Ribas ve
Ribosa, 2021; Friend, 2014). Ogretim paydasiyla birlikte bulunulan siniflarda dgrenciler, 5gretmenle
daha fazla iletisim kurma sans1 yakalamakta ve geribildirimin daha yogun uygulanmasiyla 6gretimin

kalicillagtirilmasina daha fazla firsat tanimnmaktadir (Thomas ve Diana, 2014).
Birlikte Ogretim Yaklagiminda Ogretmenlerin Rolii

Birlikte 6gretim, 6zel egitim 6gretmeninin Oneriler sundugu veya ihtiya¢ duyuldugu anlarda
yardimda bulundugu bir danisma modelinden ¢ok, genel egitim 6gretmeninin ogretim siirecine 6zel
egitim Ogretmeninin dogrudan dahil oldugu, dersleri birlikte planladiklar1 bir 6gretimsel siirectir
(Cook ve Friend, 1995). Ozel egitim ogretmeni, dgrencilerin anahtar kavramlari 6grenmelerine
yardimci olacak 6gretim araglarini belirleyebilen, giigliigiine sahip ya da iistiin yetenekli 6grencilerin
Ogretimsel ihtiyaclarini karsilayabilmek igin Ogretimi Ozellestirebilen bir uzman olmasy diisiik
performans gosteren 6grenciler igin iyilestirme ve yliksek performans gosteren 6grenciler igin ise
zenginlestirme uygulamalari ile sinif/brans 6gretmenine yardimci olabilmektedir (Battaglia ve Brooks,
2019). Ogretmenlerin birlikte 6gretime gore ilgili ders icin uzun vadeli hedefleri planlarken, &gretim
siirecini de segtikleri birlikte 6gretim modeline gore giinliik olarak planlayabilmeleri gerekmektedir

(Pratt, Imbody, Wolf ve Patterson, 2017).

Bu uygulamada 6gretmenler, 6grencilerin bireysellestirilmis egitim programlarinda yer alan

kazamimlar1 amaglayacak sekilde 6zel egitim yontem ve stratejileri giinliik derslerine adapte ederek
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uygulamaktadir (Friend, 2014). Yaratic1 diisiinme becerilerinin kullanildig: sorularla, birlikte 6gretime
dair kazamimlarin belirlenmesi, zamani verimli kullanma anlaminda ve hedefe odaklanmada
sagladig1 katk: sebebiyle oldukga kullanish bir yontem oldugu diisiiniilmektedir (Pratt, Imbody, Wolf,
ve Patterson, 2017). Bagka bir ifade ile 6gretim zamaninin onceden planlanmasini gerektirdigi gibi

anlik diizenlemeler de yapilabilmesine olanak tanidig: sdylenebilir.

Birlikte Ogretim uygulamalarinda goniillii olarak siirece katilan Ogretmenler, 6gretmen
gorevlendirmesi yapilirken uygulamaya istekli 6gretmenler yerine okul idarecileri tarafindan atanan
Ogretmenler ile ilgili siirdiiriilecek olan meslektas iliskisi konusunda endiselendiklerini ve bu iliskinin
adeta “zorunlu evlilik” gibi oldugunu dile getirdikleri goriilmektedir (Friend, 2008). Birlikte 6gretim
uygulamalar1 goniillii olarak bir araya gelen Ogretmenlerin uyumunu essiz kilmakla birlikte,
goniilliiliik esasma dayanmadan yiiriitillen 6gretimin ise verim saglayamayacagl ve Ogretimde
tekd{izelik engeline takilacag: diisiiniilmektedir (Friend, 2008; Murawski ve Bernhardt, 2016; Thomas
ve Diana, 2014). Ayrica 6gretmen ve 6gretmen adaylarinin eglestirme yontemiyle iki veya daha fazla
yetigkinin bir smifa yerlestirilerek uygulandig1 diger 6gretim modellerinin genellikle birlikte 6gretim
olarak adlandirilmaya uygun olmadig: diisiiniilmektedir (Friend ve digerleri., 2010). Birlikte 6gretim
uygulamalarinda profesyonel olarak gorev almakta olan Ogretmenler birlikte calisacaklari ekip
arkadaglarin1  kendilerinin se¢me hakkinin olmasi gerektigini bu sekilde ogretim ortag1 ile
uygulamadan tam verim aliabilecegini dile getirmektedir (Friend, 2007). Ancak birlikte ¢alisacag:
ekip arkadasmin secilemedigi durumlarda, okul idarecileri rastgele atama yoluyla diger 6gretmeni
belirleyebilmekte ya da okul idarecileri okuldaki tiim Ogretmenlerin farkli 6grenci gruplarmi

gormesini isteyebilmektedir (Friend, 2008; Thomas ve Diana, 2014).
Birlikte Ogretime Yonelik Uygulama Modelleri

Cook ve Friend (1995), birlikte 6gretime yonelik alti uygulama modeli tanimlamis ve her bir
modelin 6gretmenler tarafindan uygun olan 6gretim planinda kullanimini 6nermistir. Uygulama
modelleri; bir 6gretmen bir gozlemci modeli, bir 6gretmen bir yardimci modeli, istasyon 6gretimi
modeli, paralel 6gretim modeli, alternatif 6gretim modeli ve takim Ogretimi modeli olmak {izere
toplam alt1 modelden olusmaktadir (Cook ve Friend, 1995). Birlikte 6gretim modellerinin her birinin
glclii ve zayif Ozellikleri bulunmakla birlikte her bir model belirli bir ders ve dgrenci igin bir
digerinden daha islevsel olabilmektedir. Ogretmenlerin, 6grencilerin bireysel ihtiyaglarin
karsilayabilmek adina tiim modellere dair fikir sahibi olmasi, uygulama siirecinde daha rahat ve emin
adimlarla ilerlemeyi saglayacak unsurlar arasinda yer almaktadir (Dieker ve Little, 2005). Modeller,

Tablo 1'de detaylh olarak verilmistir.
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Tablo 1. Birlikte 6gretim modelleri

Birlikte Ogretim Ozellikleri
Modelleri
Bir Ogretmen Bir Birinci 6gretmen 6gretim faaliyetleri i¢in esas sorumluluga sahipken,
Yardimc1 Modeli diger Ogretmen ise sinifta dolasip gerekli goriilen durumlarda
Ogrencilere yogun olmayan miidahalelerde bulunmaktadir.
Bir Ogretmen Bir Bir 6gretmen 6gretimsel faaliyetleri siirdiiriirken, diger 6gretmen ise
Gozlemci Modeli smifi gozlemler ve veri toplar. Ders Oncesinde hangi verilerin

toplanacagina dair bilgileri Ogretmenler ders oOncesinde karar
vermektedir. Bu yontemde her iki 6gretmen de bilgileri birlikte
analiz etmektedirler.
istasyon Ogretimi Ekiple 6gretim paydaslari, ogrencilerin bir 6gretmenden digerine
Modeli istasyonlar arasi gegislerinin yapildig1 uygulamay1 yiiriitiirler. Her
Ogretmen yoOnergeleri {i¢ kez vyineler ve Ogrencilerin hem
Ogretmenlere hem de birbirinden bagimsiz olarak tasarlanmis
istasyonlara erisimi saglanir.

Alternatif Ogretim Smif igerisinde iki grup olusturulur ve olusturulan biiyiik grup

Modeli planlanan dersi, kiigiik grup ise ihtiya¢ duyulan alanlarda
olusturulan alternatif dersi tamamlamaktadir.

Paralel Ogretim Modeli Her iki 6gretmen de ayni dersi farkl iki grupla esit konu dagilimi ve

icerigi ile yliriitmektedir.

Takim Ogretimi Modeli Ogretim sirasinda 6gretmenler esgiidiimlii olarak dersi yiiriitmekte
ve Ogrenciler arasinda serbestce dolasip, soru cevaplar ve geri
doniitler ile dersi ylirtitmektedir.

Cook, L., ve Friend, M. (1995). Co-teaching: guidelines for creating effective practices. Focus On Exceptional
Children, 28(2), November 1995" den uyarlanmuistir.

Bir dgretmen ve bir yardimci modeli (one support/assist): Birlikte Ogretimin bu modelinde,
ogretmenlerden biri Ogretim faaliyeti roliinii iistlenirken diger 6gretmen ise Ogrencilere gerekli
goriilen durumlarda yardimci olmak ve egitimsel faaliyet devam ederken gerekli durumlarda stirece
katkida bulunmak adina destekte bulunmaktadir (Cook ve Friend, 1995). Birlikte 6gretim modelinin
ilk kez uygulandig1 genel egitim siniflarinda oldukga etkili kullanilabilecek olan bu model, 6zel egitim
Ogretmeninin genel egitim programlarinda tecriibe edindigi ve sif 6gretmeninin ise 6zel egitim
uygulamalar1 konusunda destege gereksinim duydugu zamanlarda her iki 6gretmene oldukga katki

saglamaktadir (Cook ve Friend, 1995; Volonino ve Zigmond, 2007; Zigmond ve Magiera, 2001).

Bir dgretmen ve bir gézlemci modeli (one teach, one observe): Bu modelin, bir 6gretmenin egitim
sorumlulugunu aldig1 diger 6gretmenin ise yardimci oldugu modele benzer yanlar1 bulunmakta
ancak ilgili modelde farkli olarak ikinci 6gretmen ders siireci esnasinda ogretmen ve Ogrencileri
ayrintili olarak gozlemlemekte, ders siirecine iliskin veri toplamaktadir. Bu yontemde toplanan
verilere iligkin her iki 0gretmenin de ders Oncesi siiregte verilerin nasil toplanacagma ve analiz
edilecegine dair 6nceden planlama yapmasi gerekmektedir (Cook ve Friend, 1995). Bir 6gretmen ve
bir yardimcr modelinde oldugu gibi bu modelde de bir 6gretmenin yardimar rolii {istlenmesine dair
yardimct  konumda bulunan Ogretmenin yetersizlik hissiyati igine girebilme ihtimali
bulunabilmektedir. Bu modeli uygulayan Ogretmenlerin bu tiir bir bakis acisindan kaginmas:

gerekmektedir (Embury ve Kroeger, 2012). Bu modelin, 6zel gereksinimli 6grencilerin akranlari ile
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birlikte genel egitim smifina katildiklari ilk giinlerden itibaren sosyal kabullerinin desteklenmesine
iliskin etkili bir model oldugu diistintilmektedir (Slieo, 2011). Bir 6gretmen ve bir gézlemci modelinin
Ogretmen ve Ogrencilere bir¢ok yarar1 bulunmaktadir. Bu yararlar arasinda; igbirliginin artirilmasi,
okul personelinin siirecten olumlu yonde etkilenmesi, uygulamalara katilan 6gretmenlerin kanit
temelli arastirmalar hakkinda daha fazla fikir sahibi olmalar1 gosterilebilir (Friend ve Cook, 2004;

Murawski ve Swanson, 2001).

Istasyon 6gretimi (station teaching) modeli: Bu model, gretmenlerin dgretim igerigini iki, ii¢ veya
daha fazla boliime ayirmasma ve bu igerigi simif desteginde farkli konumlarda sunmasina olanak
tamimaktadir (Cook ve Friend, 1995). Ogretim paydast olan 6gretmenler, dgretimsel igerigi iki ayri
istasyona ayirabilmekte ve Ogrencilerin farkh istasyonlarda farkli 6gretimsel etkinlikler icerisinde
bulunmalarim1 saglayabilmektedir. Bir diger taraftan, O0gretmenler, Ogrencilerin calisabilecekleri
ticlincli bir bagimsiz istasyon da olusturabilmektedir. Istasyon 6gretimi, 6gretim paydaslarinin
Ogretimi planlama ve igerik sunumu adimlarinda sorumlulugu paylasmalarin1 ve birlikte hareket
etmelerini gerektirmektedir (Cook ve Friend, 1995). Sinif 6gretmeni ve 6zel egitim 6gretmeninin kendi
gruplarinda bulunan 6grencilerle ¢alistiklar1 bu modelde, 6grenciler farkli 6gretim istasyonlarindaki
ogretmenlerin ders icerigine sahip olmak amaciyla doniisiimlii olarak hareket etmektedirler (Cook ve
Friend, 2010; Slieo, 2011). Bu ogretim modeli, birlikte Ogretim calismalarma yeni baslayan
ogretmenlerin daha rahat hissetmelerini saglayabilir 6te yandan 6zel gereksinimli 6grencilerin derse
adaptasyon siirecini de kolaylastirabilmektedir (Cook ve Friend, 1995). Diger bir yandan istasyon
Ogretiminin 6zel gereksinimli olan ve olmayan tiim Ogrencilerin derse aktif katiimmi artirdig:
distiniilmektedir (Friend ve Cook, 2004; Murawski ve Swanson, 2001; Welch, Brownell ve Sheridan,
1999). Ogretim yonteminin uygulanmasi tiim sinif seviyeleri igin uygun olmakla birlikte istasyonlar
arasi gegis yapilirken ve etkinlikler esnasinda olusabilecek giiriiltii ortaminin 6niine gegilebilmesi
adina her iki 6gretmende sinif atmosferinin dogasini esgiidiimlii olarak korumalidir (Cook ve Friend,
1995). Bu ogretim modelinin, 6grencilerin Ogretmenleri ile ve kendi aralarinda olan etkilesim
diizeylerini olumlu anlamda gelistirdigi belirtilirken (Cook ve Friend, 1995; Friend ve Cook, 2004;
simif yonetimi ve zaman agisindan dezavantajli bir durum olusturdugu belirtilmistir (Embury, 2010;

Zigmond ve Magiera, 2001; Walter-Thomas, 1997).

Paralel 6gretim (parallel teaching) modeli: Bu modelde, 6gretmenler heterojen bir yapidan olusan iki
ayr grupla dersi yiiriitmektedir (Cook ve Friend, 1995). Paralel 6gretimin, bir 6gretmenin daha az
ogrenciden sorumlu olmasindan kaynakli olarak 6grencilerin uygulamali derslerde, akran etkilesimini
gerektiren konularda ve aktif olmalarini gerekli kilan kazanimlarda daha fazla zaman kazanmalarina
ve daha fazla s6z hakki almalarina firsat tanimasindan dolay1 6grenciler adina avantajli bir 6gretim
yontemi oldugu disiiniilmektedir (Embury ve Kroeger, 2012). Paralel 6gretim modelinde, her iki

Ogrenci grubunun da aymi 6gretimi ayni anda farkli 6gretmenden almasi bilgiye ulasim agisindan
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zaman kazandirirken bir diger yandan istasyon Ogretimi yontemine benzer olarak Ogretimsel
etkinlikler sirasinda simif igi giiriiltii ortami olusabilme ihtimaline karsit 6gretmenlerin bu durumu
kontrol altinda tutmasini gerekli kilmaktadir (Embury ve Kroeger, 2012). Bu model genellikle birlikte
Ogretim yaklasiminin en az bir kez uygulandigi genel egitim siniflarinda, 6zel gereksinimli
ogrencilerle calisma deneyimine sahip olan sinif 6gretmenleri ile genel egitim programlarinin igerigini
iyi bilen 6zel egitim 6gretmenleri tarafindan tercih edilebilmektedir (Cook ve Friend, 1995; Sileo, 2011;

Slieo ve Van-Garderen, 2010; Zigmond ve Magiera, 2001; Wilson ve Michaels, 2006).

Alternatif 6gretim (alternative teaching) modeli: Bu 6gretim modeli, bir 6gretmenin biiyiik sinif
grubuyla 6gretimsel faaliyeti siirdiiriirken, diger 6gretmenin kiiciik bir 6grenci grubuyla (6rnegin, 3-8
ogrenci) ogretimsel faaliyeti siirdiirmesi esasina dayanmaktadir (Cook ve Friend, 1995). Ozel egitim
O0gretmeninin kiiciik gruptan olusan 6zel gereksinimli ¢ocuklarla derse 6n hazirlik ve tekrar yapma
gibi caligmalara agirlik verilmektedir (Zigmond ve Magiera, 2001). Ozellikle 6zel gereksinimli
bireylerin egitimsel faaliyetlerde basari yakalamasi bu ydntemle miimkiin olabilmektedir. Ilgi
gruplari, degerlendirmeler, 6n 6gretim ve yeniden o6gretim c¢alismalari icin bu yontem ozellikle
kullanilabilmektedir (Cook ve Friend, 1995). Bu modelin, 6grenme giicliigii ve dikkat dagmiklig: olan
¢ocuklarin bulundugu smiflarda ve kaynastirma 6grencisinin bulundugu genel egitim siniflarinda
etkili bir sekilde uygulanabilecegi dile getirilmektedir (Boudah, Schumacher ve Deshler, 1997; Cook ve
Friend, 1995; Friend ve Bursuck, 2009; Murawski ve Dieker, 2008). Model, 6zel gereksinimli
ogrencileri etiketleme hususunda sinirli goriilebilmektedir ancak degisen grup ogretimleri ile bu

smirliligin 6niine gegilebilmektedir (Cook ve Friend, 1995).

Takim 6gretimi (team teaching) modeli: Model, her iki d6gretmenin de 6gretimi planlamasina ve
paylasmasina olanak tanimaktadir (Cook ve Friend, 1995). Bu modelde, 6gretmenler sinif ortaminda
hakimiyeti birlikte stirdiirmektedir Ornegin bir Ogretmen konusurken diger Ogretmen tahtada
modelleme Ornegi cizebilmektedir (Cook ve Friend, 1995). Diger bir ifade ile 6gretim siirecinde
Ogretmenlerin smif icindeki Ogretim sorumlulugunu esit sekilde iistlenmeleri olarak ifade
edilmektedir (Mastropieri ve Scruggs, 2000; Villa, Thousand ve Nevin, 2008). Birlikte 6gretim
calismalarinda bulunan &gretmenlerin ¢ogu bu modeli etkili buluyor olsa da bir diger taraftan bazi
ogretmenler modelin uygulama adimlarini elestirebilmekte dolayisiyla burada birlikte &gretimin
dogasinda var olmasi gereken igbirlikli yaklagim, karsiikli giiven ve iletisim unsuru 6n plana
cikabilmektedir (Cook ve Friend, 1995). Sekil 1 ve Sekil 2’de birlikte 6gretime dair alt strateji modelleri

yer almaktadir.

2448



KEFAD Cilt 23, Say1 3, 2022

Niodels of Co-Teaching

LI e gl
— N S S e o= =pu mgs = naE EpE =
== aae mum == = = s === mpm Egm EgE
== e Ees s = mpE mpu wgm = rg= mpm =g
= Epn mow EgE ] g EoS Empm EgR
— e
= S E——1
o S e mw Lo e g
=y LI W
== = ma= Ea - S5 i e e
- '. ey e pemy pemy
he——— e

Sekil 1. Birlikte 6gretim alt strateji modelleri (Friend, M., ve Bmsack, W. D. (2009). Including students
with special needs: A practical guide for classroom teachers, Boston: Allyn & Bacon.)

Paraliel Teaching

Sekil 2. Birlikte 6gretim alt strateji modelleri (Kurtz, R. (2018). Integrated co-teaching models. 16 Ocak
2022 tarihinde
https://ictmodels.wordpress.com/#:~:text=Integrated %20C0%2DTeaching%20(ICT),and %20without%?2
Oidentified%20disabilities%20together. adresinden erisilmistir.)

Birlikte Ogretim Yonteminin Yarar ve Sinirliliklar

Birlikte 6gretim, 6zel gereksinimli bireylerin basarilarini gelistirmek icin uygulanabilecek iyi
bir yontem olarak goriilmesine karsin genel izlenim; tasariminda, uygulanmasinda ve
degerlendirilmesinde karsilasilan zorluklarla oldukga karmasik bir siire¢ oldugu yoniindedir (Duran
ve digerleri., 2021). Birlikte O6gretim uygulamalarinin baslangicta goz korkutucu ve karmasik
gelebilecegi soylenebilir. Ancak 0Ozel gereksinimli Ogrencilerin yasitlar1 ile birlikte ayni simf
ortaminda, aymi miifredat uygulamalarina erisebilmelerini miimkiin kilmasi, egitim-6gretim
faaliyetlerinden esit derecede yararlanmalarini saglamak adma uygulamanin gosterilen cabay:
oldukga hak ettigi diistintilmektedir (Bacharach, Heck ve Dahlberg, 2010; Cook ve Friend, 1995; Duran
ve digerleri., 2021; Friend, 2008). Ote yandan bir §gretim stratejisi olarak birlikte dgretimin, egitimde
yeni bir yaklasim olmasimnin yani sira ilerleyen zamanlarda Ogretmenlerin nasil yetistirilmesi
gerektigini belirleyen bir unsur olabilecegi diistiniilmektedir (Thomas ve Diana, 2014). Birlikte
Ogretim siirecinde Onemli bir kavram olarak ifade edilen Ogretmen isbirligi, sadece Ogretimsel
faaliyetlerde bulunmay degil ayni zamanda 6gretmenlerin yetkinliklerine yonelik cesitli 6zelliklerini

kapsayan (Su, 2021) ve bir araya getiren semsiye bir kavramdir (Eriksson, Jaskari ve Kinnunen, 2020).
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Duchardt, Marlow, Inman, Christensen ve Reeves (1999) birlikte 6gretimi, “iki kafa, bir kafadan
iyidir” atasoziine benzeterek birlikte calismanin olumlu etkilerine dikkat c¢ekmektedir. Birlikte
Ogretimin en gliclii yanlarindan biri de 6gretimsel siiregle ilgili planlama yapilirken farkli diisiinme
bigimlerine ve inanglara sahip olabilecek iki ya da daha fazla 6gretmen arasindaki isbirligi siirecinin
uygulamaya sagladigi olumlu destek siirecidir (Bauwens, Hourcade ve Friend, 1989; Murawski ve
Bernhardt, 2016; Thomas ve Diana, 2014). Basarihi bir Ogretimsel faaliyet olusturabilmek ve
siirdiirebilmek ic¢in, uzmanliglt ya da deneyimi olan bireyler tarafindan y0neticilerin,
akademisyenlerin, idareci, 6gretmen ve velilerin birlikte 6gretimin ne oldugunu, smif ortaminda nasil
uygulanacagma dair bilgilendirilebilecegi toplantilar yapilmasi saglanilabilir. Birlikte Ogretimin
basariya ulasabilmesi i¢in tiim bu hedef kitlenin siirece dahil edilmesi ve yalnizca 6zel gereksinimli
bireylere yonelik olarak gerceklestirilecek bir uygulama oldugu diisiincesinden ziyade daha c¢ok
“egitimde herkes i¢gin iyi uygulamalar” olarak diisiiniilmesi gerekmektedir (Murawski ve Bernhardt,

2016).

Birlikte 6gretim ortaklari siirecin sinifta birlikte calismaktan ¢ok daha fazlasi gerektirdiginin
bilincinde olmalidir (Bacharach ve digerleri., 2010; Friend, 2008; Thomas ve Diana, 2014). Etkili birlikte
Ogretim, smuf/brans Ogretmeni ile 0Ozel egitim Ogretmeninin igbirligi, birlikte &gretimin
farkhilagtirilmasi konularinda egitim almalarini gerektirmektedir (Battaglia ve Brooks, 2019). Ote
yandan ¢ogunlukla bu durum zaman ve maliyet gibi hususlardan dolay: sekteye ugrayabilmektedir
(Battaglia ve Brooks, 2019). Bu anlamda Ogretimsel faaliyetleri net bir sekilde belirlemeye calisirken
metodolojik sorunlar nedeniyle, Ogretmenler arasindaki etkilesimde ortaya c¢ikan Ogrenme
durumlarini belirlemeye yonelik arastirma agig1 ortaya ¢ikabilmektedir (Duran, 2021). Birlikte 6gretim
deneyimlerinin yapisal 6zelliklerine ilaveten 6gretmen tutumlar1 da 6gretim ortaklig iizerinde rol
oynayan onemli unsurlar arasinda yer alabilmektedir (Bauwens ve digerleri.,, 1989). Siruf/brans
Ogretmenleri, Ozel egitim Ogretmenlerinin Ogretimsel faaliyetlerini yargilayabileceginden kusku
duyabilir ya da ozel egitim &gretmenleri, calismalarinin degerinin sorgulanabileceginden hatta
caligmalarmin gereksiz bulunabileceginden endige duyabilmektedir (Friend, 2007). Ulusal Ogretim ve
Amerika’nin Gelecegi Komisyonu [National Commission on Teaching & America's Future-NCTAF]
raporunda konu ile ilgili, 6gretim kalitesini artirmanin ve giiniimiiz 6grencilerini gelecekte iyi birer
kariyere ulagtirmanin en etkili yolunun; birlikte 6gretim caligmalarmna gerekli finansman desteginin
saglanmasi ve bir¢ok eyalette bulunan okullarin 6gretmen kadrosunda gerekli giincelleme calismalari
yapilarak uygun 0gretimsel faaliyetlere zemin hazirlanmasinin gerekli oldugu belirtilmektedir (Fulton

ve Britton, 2011).
Birlikte Ogretimin Ozel Egitime Yansimalari

Alanyazinda birlikte Ogretim modellerinin uygulama siirecinin incelendigi (Gokbulut,

Akgamete ve Giineyli, 2020; Giirgiir ve Uzuner, 2011) ya da birlikte 6gretim modeli 6neren (Shaffer ve

2450



KEFAD Cilt 23, Say1 3, 2022

Thomas-Brown, 2015) cesitli ¢alismalarin oldugu goriilmektedir. Hgili calismalar sonugclari
bakimindan incelendiginde; bir 6gretmen bir yardimci modelinin 6grenciler tarafindan ilgi gekici
bulundugu, 6grencilerin uygulama esnasinda mutlu hissettikleri goriilmektedir (Gokbulut, Akcamete
ve Giineyli, 2020). Calismada bu hislerin yansimas: olarak diisiiniildiigiinde, ailelerin ¢ocuklarinin
okuma-yazma konusunda daha istekli oldugunu ve cocuklarinin bu becerilerinin gelistigini
belirtmeleri dikkat ¢ekmektedir. Tremblay (2012) tarafindan ytriitiilen bagka bir arastirmada, bu
bulgular1 destekler nitelikte, kaynastirma ortaminda sunulan birlikte Ogretim uygulamasinn,
Ogrencilerin okuma yazma becerileri ve katilm diizeyleri iizerinde etkili oldugu sonucuna
ulasilmistir. Giirgiir ve Uzuner (2011) tarafindan yiiriitiilen ¢alismada ise daha ¢ok uygulama siireci
hakkinda bulgulara ulasilmaktadir. Bu bulgularda, birlikte 6gretim uygulamasimi gerceklestirecek
O0gretmen ikilisinin ders Oncesi yeterli paylasim yapmamasi, uygulama igeriginin tiim Ogrencileri
kapsamamasi gibi olumsuz sayilabilecek durumlar yer almaktadir. Shaffer ve Thomas-Brown (2015)
ise onerdikleri birlikte 6gretim modelinin kaynastirma ortamlar: igin kapsayici bir egitim ortamu
olusturabilecegini belirtmektedir. Bu ¢alismalarda 6grenci basarisina iliskin bir bulgunun olmamasi

ise dikkat ¢ekmektedir (Giirgiir ve Uzuner, 2011; Shaffer ve Thomas-Brown, 2015).

Girgiir ve Uzuner (2010) tarafindan yiiriitiilen baska bir c¢alisma, birlikte Ogretim
uygulamasindan 6nce, birlikte 6gretime iliskin mesleki egitim alma gerekliligine dikkat ¢ekmektedir.
ﬂgili calismada 6gretmenlerin planlamaya iliskin zamana ihtiyaci oldugu, uygulamaya iliskin olumlu
tutumlara sahip olabilmek i¢in egitim almalari, 6gretime yonelik ekipman temini ve sinif ortaminin
diizenlenmesi gerekliligi 6n plana ¢ikmaktadir. Brendle, Lock ve Piazza (2017) tarafindan yapilan
bagka bir calismada ise Ogretmenlerin birlikte 0gretim stratejileri hakkinda bilgi eksigine sahip
oldugu, birlikte Ogretim igin idari bir destekle birlikte egitime ihtiyaglar1 oldugu sonucuna
ulagilmistir. Bu bulgular Chitiyo (2017) tarafindan yiiriitiilen bir ¢alismada daha somut olarak
goriilmektedir. Hgili aragtirmanin birlikte 6gretimin kullanilmasmi engelleyebilecek durumlarin
belirlenmesi amaciyla yiiriitiildiigii belirtilmektedir. Arastirmada, 6gretmenlerin uygulamaya iligkin
yeterli beceri ve egitime sahip olmamasi, meslektaglarinin birlikte Ogretimi desteklememesi,
uygulamanin basarii olabilmesi igin ¢ok fazla kaynak gerekmesi gibi durumlarmn uygulamay:
engelleyebilecegi ortaya cikmistir. Bu arastirmalarda ortaya ¢ikan durumlarin desteklenmesi ve

iyilegtirilmesi gerektigi yorumu yapilabilir.

Alanyazinda yapilan ¢alismalar arasinda birlikte 0gretim siirdiiren 6gretmenlerin mesleki
gelisim ve Ozellikleri gercevesinde gelisen sonuglar da bulunmaktadir (Jurkowski ve Miiller, 2018;
Malian ve McRae, 2010; Miller ve Oh, 2013; Pancsofar ve Petroff, 2013). Pancsofar ve Petroff (2013)
calismalarinda birlikte 6gretim uygulamalarinda daha ¢ok hizmet ici egitim firsatina sahip olan
Ogretmenlerin, olmayanlara oranla birlikte 6gretim uygulamalarina daha fazla giivendikleri sonucuna
ulagmigtir. Aym ¢alismada egitim firsatina sahip olan 6gretmenlerin birlikte 6gretime iliskin daha

fazla ilgi ve olumlu tutum sergiledikleri belirtilmektedir. Bu anlamda baska bir ¢alismada ortak bir is
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birligi olusturamama durumunun Ogretmenler {izerinde olumsuz bir etkisi olabileceginden
bahsedilmektedir (Jurkowski ve Miiller, 2018). Hgili calismada ayrica 6grencilerin 6gretmen ikilisinin
uyum saglayamadigin fark ettigi goriilmektedir. Ogrencilerin bu durumdan nasil etkilendigine iliskin
bir sonucun olmamasi uygulamaya iliskin bir stnirlilik olarak goriilebilir. Baska bir agidan Miller ve
Oh (2013), mesleki gelisimin birlikte Ogretim {izerindeki etkisini incelemek istedikleri
arastirmalarinda, birlikte Ogretim tizerine mesleki gelisimin minimum bir etkisi oldugunu ileri
siirmektedir. Bu anlamda mesleki gelisimin birlikte 6gretim tizerinde etkisi olup olmadigina iliskin ek

aragtirmalara ihtiya¢ duyuldugu soylenebilir.

Birlikte 6gretim uygulamalarimna iliskin deneyimlere odaklanan ve kullanim sikligina iliskin
caligmalar da bulunmaktadir (Pancsofar ve Petroff, 2016; Saloviita ve Takala, 2010). Ogretmenlerin en
az is birligine dayali yardimcit 6gretmen modelini kullanmalar1 olumsuz 6gretmen tutumlar ile
iliskilendirilmistir (Pancsofar ve Petroff, 2016). Bu acgidan Ogretmen tutumlari ve daha oncede
degindigimiz mesleki gelisim firsatlarinin kullanilan birlikte 6gretim modelini etkiledigi soylenebilir.
Saloviita ve Takala (2010) ise birlikte 0gretimin gercek sikligimi arastirmak istedigi arastirmasinda,
Ogretmenlerin Dbirlikte Ogretim yontemini az kullanmalarma karsin, yonteme iliskin olumlu

deneyimler bildirdikleri goriilmektedir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Sonuc ve Oneriler

Bu calismada iletilmeye calisilan bilgiler ile birlikte Ogretimin ne oldugu, uygulama
hazirliklari, uygulamaya iliskin alt model 6zellikleri, yarar ve simrliliklari agiklanmaya calisilmistir.
Ayrica alanyazinda yer alan birlikte 0gretime iliskin arastirma sonuglar ile objektif bir bakis agisi
sunmaya calisilarak, birlikte 6gretimin uygulanabilirligine iliskin bilgiler sunulmustur. Bu anlamda
birlikte 6gretimin iilkemizde uygulamaya konulabilecek bir 6gretim modeli oldugu sonucuna

ulasabiliriz.

Uluslararas: alanda uygulama ornekleri goriilen birlikte 6gretimin, 6grenci ve 6gretmenler
tarafindan farkli deneyimleri bulunmaktadir. Genel fikir olumlu yonde olsa da benimsendigi takdirde
sonuglarinin ne olacagi ancak uygulamaya konuldugunda goriilebilir. Ulkemizde siirdiiriilmeye
calisilan kaynastirma uygulamalarini destekler nitelikle bir yontemin var olduguna dair farkhi bir

bakis agisinin faydali olacagi umulmaktadir.
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Sonug olarak, bir birlikte O0gretim modelinin diger bir modelden daha etkili oldugu
sOylenememektedir (Cook ve Friend, 1995). Siireg igerisinde 6gretmenlerin kendilerine, 6grencilerine
ve miifredatlaria en uygun yaklagimi secme 6zgiirliigii bulunmaktadir (Muscelli, 2011). Ogretmenler
bahsi gecen alt1 yaklasim dahilinde 6zel gereksinimli ve normal gelisim gosteren &6grencilerinin
ogrenme ihtiyaclarim karsilayabilmektedir (Friend ve digerleri., 2010). Ote yandan yaklagimlar
karistirilabilir, eglestirilebilir ve tek bir ders doneminde cesitli modeller bir arada kullanilabilir.
Degisen birlikte 6gretim modellerine ragmen, tiim birlikte 6gretim modelleri, tek bir fiziksel alanda
gesitli veya harmanlanmis bir 6grenci grubuna somut 6gretim sunan iki veya daha fazla 6gretmeni
siirece dahil eden bir yaklasim olarak siirdiiriilmeye devam etmektedir (Muscelli, 2011). Bu yaklasim
temel alan ¢alismalarda 6gretim modellerinin 6grencilerin yas, yetersizlik tiirii, performans diizeyi,
sinif mevcudu ve Ogretmenlerin mesleki becerileri gibi degiskenlere gore farkli sira ile
uygulanmasinin daha etkili olabilecegi ifade edilmektedir (Cook ve Friend, 1995; Friend ve Bursuck,

2009; Zigmond ve Magiera, 2001).

Bilinmektedir ki; birlikte 6gretim, bir okulun tiim 6grencilere hak ettigi egitimi sagladiginda
ve egitimcileri bu hususta birlikte ¢alismaya tesvik ettiginde amacina ulasabilmektedir (Barth, 2006;
Friend ve digerleri., 2010). Birlikte 6gretim ile ilgili yapilan arastirmalarin bir¢ogu, 6gretmenler i¢in
alternatif uygulama seceneklerini aciklamaya yonelik gerceklestirilirken, ¢ok az arastirma
Ogretmenlerin birlikte 6gretim siirecinde farkli yaklasimlari ne siklikla kullandiklarina ve dgrencilere
olan etkisine deginmistir (Pancsofar ve Petroff, 2016). Bu tiir arastirmalar, birlikte 6gretimin uygulama
adimlarinin daha iyi benimsenmesini ve 6gretmen isbirligine yonelik 6gretmen egitimi ve destegine

iliskin alternatif yollar1 belirlemek adina oldukga gereklidir (Friend ve digerleri., 2010).

Birlikte 6gretim yonteminin kullanilabilir olusunun sinanmasi ve arastirilmasi tizerine asagida

yer alan Oneriler verilebilir:
1. Egitim sistemimize entegrasyon calismalari sinanabilir.

2. Birlikte 6gretim uygulamasimn {ilkemizde kullanilabilir bir uygulama olup olmadigimna

iliskin deneysel arastirmalar siirdiiriilebilir.
3. Birlikte 6gretim uygulamasina iliskin 6gretmen ve 6grenci goriisleri incelenebilir.

4. Egitim sistemimizde, Ozellikle ©6zel egitim alaninda var olan Ogretmen ikililerinin

durumlarin ortaya koyacak betimsel bir ¢alisma yapilabilir.
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Introduction

We can talk about education as a phenomenon that human beings need in the process of
survival since their existence. Special education constitutes an important part of today's education
process. The general purpose of special education is to ensure that students with special needs benefit
from education on an equal basis with their peers and to prepare them for life. In The Individuals with
Disabilities Education Act-IDEA, special education is defined as individuals with special needs
receiving education in the same environment with their peers (Vaughn and Linan-Thompson, 2003).
In the 2004 update of IDEA, attention is drawn to the need for special education students to receive
education in the least restrictive environment (Friend, Cook, Hurley-Chamberlain, and Shamber,
2010). In this sense, with the IDEA law, it is aimed to identify special needs for students with special
needs who are educated in the general education system and to create intervention programs for this

(Vaughn and Linan-Thompson, 2003; Zigmond, 2003).

In our country, the least restrictive educational environment for students who need special
education; It is defined as the normal classroom, that is, the inclusive classroom, where they are
educated together with their peers who do not have a disability (MEB, 2010). In our country, in the
Special Education Services Regulation (OEHY) of 2006, it was stated as "the least restricted
educational environment" and "the individual in need of special education; It is defined as "the most
suitable educational environment where support education services are provided in order to provide
students with social, self-care, language and communication behaviors and academic and professional
knowledge and skills appropriate for their level to ensure their integration with the society, and which
enables them to be together with their peers who do not have any disabilities as much as possible”
(OEHY, 2006). In the circular numbered 2017/28 on "Educational Practices Through
Inclusion/Integration” published on September 19, 2017, the concept of "integration” draws attention
together with the concept of mainstreaming (MEB, 2017). Purpose of mainstreaming/integration
education in the relevant circular; It is to ensure that individuals who need special education interact
with other individuals of all types and levels and achieve their educational goals at the highest level

(MEB, 2017). In previous years, it is mentioned that the thought of integrating individuals with special
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needs into classes with their normal peers, may cause these students to not be able to participate
actively in classes (Battaglia and Brooks, 2019). It is stated that when students with special needs are
placed in general education classrooms, they often lag behind their peers in academic success, do not
receive support, or continue their education life with little support (Battaglia and Brooks, 2019;
Murawski and Dieker, 2004). It is thought that these students need unique opportunities offered to
them in order to gain access to the general curriculum. In order to achieve this aim, co-teaching, which
is an alternative and current approach, has been adopted as a method in the international literature in
recent years (Murawski and Dieker, 2004). In this study, information about the definition, importance,
benefits and limitations of the co-teaching method used in the education of inclusive students in the
international literature, sub-model strategies and its use in the classroom will be given. Finally, in this

context, suggestions will be made for the use and dissemination of co-teaching method.
Co-teaching

Co-teaching; It is an educational approach in which general and special education teachers
carry out educational activities in coordination with academically and behaviorally heterogeneous
student groups in the same environment while carrying out instructional activities (Bauwens,
Hourcade, and Friend, 1989; Cook and Friend, 1995, McCaw, 2020). This method focuses on
“inclusion” rather than “exclusion” (Bauwens, et al., 1989). According to another definition, co-
teaching; It is a general education teacher and a special education teacher or another expert working
together to meet the needs of students with special needs (Friend, 2014; Murawski and Dieker, 2004).
Co-teaching; It is a widely used instructional method for students with special needs and learners of
English as a secondary language (Bauwens et al., 1989). As a result of the fact that educators in the
United States and other developed countries began to question traditional school structures in the
1950s, it was emphasized that alternative models should be developed (Hanslovsky, Moyer, and
Wagner, 1969). In the mid-1980s in the world literature, co-teaching came to the fore as a means of
realizing the education of students with special needs, which is a new goal in general education
environments (Bauwens et al., 1989). Firstly, co-teaching was applied from time to time in school
districts connected to inclusive education practices in the 1980s-1990s, and the main purpose in these
practices was thought to be the academic and social development of students with special needs to

progress by getting the same education as their normally developing peers (Bauwens et al., 1989).

With the understanding of modernity and the adoption of alternative practices in education in
the 21st century, teaching activities have gained momentum; With the reauthorization of IDEA in
1990, 1997, and 2004, the need for co-teaching in general education classrooms, and the No Child Left
Behind Act (NCLB) of 2001, the value placed on education has been increasing day by day
(Brinkmann and Twiford, 2012; Polloway, Patton and Serna, 2008; Shields, Rieg and Rutledge, 2021).
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Classroom Environments Where Co-teaching Practices Are Made

Co-teaching is one of the effective ways to serve students in an inclusive school (Friend, 2007).
While this method can be carried out for only a single lesson period or half of a combined lesson in
secondary and high school levels, it can be carried out for a relatively short period of time (for
example, 30 or 40 minutes in a single subject area) throughout the day in primary schools (Friend et
al.,, 2010). It can be said that a school that supports the application of this method accepts all students
unconditionally and aims to contribute to their versatile learning. While all teachers, not just a few
teachers, should contribute to an inclusive school culture in schools where co-teaching is practiced,
this commitment to student learning can turn into necessary actions and manifest itself in practice
(Friend, 2007; Friend, Cook, Hurley-Chamberlain, and Shamberger, 2010). Co-teaching requires
designing and implementing differentiated practices for different learners beyond learning by "having
fun" (Murawski and Bernhardt, 2016). In order to increase success in the classroom environment,
students with special needs need the structure of small group environments and intensive education
(Friend, 2007). In order to create a learning environment where students with special needs work
together with their normally developing peers, it is necessary to change the way of teaching and shape
the course for students with an Individual Education Plan (IEP) (Battaglia and Brooks, 2019; Friend,
2014). In addition, it is necessary to create course outcomes that will allow these students to be active
participants in the learning process (Battaglia and Brooks, 2019). It is thought that in the classroom
environment where this method is applied, it may be beneficial for the classroom teacher and special
education teacher working together to have the opportunity to demonstrate their expertise in their
own fields to students (Battaglia and Brooks, 2019; Dieker and Little, 2005; Fulton and Britton, 2011;
Thomas and Diana, 2014). In classroom environments where co-teaching practices are carried out, it is
tried to provide students with special needs access to the general curriculum and the special education
activities they need to be successful (Battaglia and Brooks, 2019; Duran, Flores, Ribas and Ribosa, 2021;
Friend, 2014). In classrooms with the teaching partner, students have the chance to communicate more
with the teacher, and more opportunities are provided to perpetuate teaching with more intensive

application of feedback (Thomas and Diana, 2014).
The Role of Teachers in Co-teaching Approach

Co-teaching is an instructional process in which the special education teacher is directly
involved in the teaching process and plans the lessons together, rather than a counseling model in
which the special education teacher offers suggestions or helps when needed (Cook and Friend, 1995).
A special education teacher is an expert who can identify instructional tools to help students learn key
concepts and customize instruction to meet the instructional needs of students with disabilities or
giftedness; It can help the classroom/branch teacher with improvement practices for low-performing

students and enrichment for high-performing students (Battaglia and Brooks, 2019). While teachers
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plan long-term goals for the relevant course according to co-teaching, they should also be able to plan
the teaching process daily according to the co-teaching model they choose (Pratt, Imbody, Wolf, and

Patterson, 2017).

In this practice, teachers apply special education methods and strategies to their daily lessons
in a way that aims at the achievements of students in individualized education programs (Friend,
2014). It is considered to be a very useful method because of its contribution to the questions in which
creative thinking skills are used, to determine the learning outcomes related to co-teaching, to use
time efficiently and to focus on the target (Pratt, Imbody, Wolf, and Patterson, 2017). In other words, it

can be said that teaching time requires pre-planning and allows instant arrangements to be made.

It is observed that teachers who voluntarily participate in the process of co-teaching practices
are concerned about the colleague relationship that will be maintained with the teachers appointed by
the school administrators instead of the teachers willing to practice, and that this relationship is
almost like a "forced marriage" (Friend, 2008). Co-teaching practices make the harmony of teachers
who come together voluntarily unique, but teaching carried out on a voluntary basis cannot provide

efficiency and there is a uniformity in teaching.
Implementation Models for Co-teaching

Cook and Friend (1995) defined six practice models for co-teaching and suggested that each
model be used by teachers in an appropriate teaching plan. Application models; It consists of a total of
six models: a teacher an observer model, a teacher an assistant model, station teaching model, parallel
teaching model, alternative teaching model and team teaching model (Cook and Friend, 1995).
Although each of the co-teaching models has strengths and weaknesses, each model can be more
functional than the other for a particular course and student. The fact that teachers have an idea about
all models in order to meet the individual needs of students is among the elements that will enable
them to progress more comfortably and confidently in the implementation process (Dieker and Little,

2005). The models are detailed in Table 1.
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Table 1. Co-teaching models

Co-teaching models Features

One support/assist While the first teacher has the main responsibility for the teaching
activities, the other teacher wanders around the classroom and
intervenes in the students when deemed necessary.

One teach, one observe While one teacher carries out the instructional activities, the other
teacher observes the class and collects data. The teachers decide on
the information about which data will be collected before the lesson.
In this method, both teachers analyze the information together.

Station teaching Team-teaching stakeholders run the practice, where students
transition from one teacher to another between stations. Each teacher
repeats the instructions three times and students are given access to
both teachers and independently designed stations.

Alternative teaching Two groups are formed in the classroom, and the large group
completes the planned lesson, and the small group completes the
alternative lesson created in the areas needed.

Parallel teaching Both teachers conduct the same course with two different groups
with equal subject distribution and content.
Team teaching During the teaching, the teachers conduct the lesson in coordination

and move freely among the students, conducting the lesson with
questions and answers.

Cook, L., and Friend, M. (1995). Co-teaching: guidelines for creating effective practices. Focus On Exceptional
Children, 28(2), November 1995.

One teacher and one assistant model (one support/assist): In this model of co-teaching, one of the
teachers assumes the role of teaching activity, while the other teacher supports the students when
necessary and contributes to the process when necessary while the educational activity continues
(Cook and Friend, 1995). This model, which can be used very effectively in the general education
classrooms where the co-teaching model is applied for the first time, makes a great contribution to
both teachers when the special education teacher has experience in general education programs and
the classroom teacher needs support in special education practices (Cook and Friend, 1995; Volonino

and Zigmond, 2007; Zigmond and Magiera, 2001).

One teacher and one observer model (one teach, one observe): This model has similar aspects to the
model in which one teacher takes the responsibility of education and the other teacher helps, but
unlike this model, the second teacher observes the teacher and students in detail during the lesson and
continues to the lesson. Collects data on regarding the data collected in this method, both teachers
need to plan in advance about how the data will be collected and analyzed in the pre-lesson process
(Cook and Friend, 1995). As in the model of a teacher and an assistant, in this model, there may be a
possibility that the teacher, who is in the position of helping a teacher to take on the role of an
assistant, may enter into a feeling of inadequacy. Teachers who apply this model should avoid such a
point of view (Embury and Kroeger, 2012). This model is thought to be an effective model for
supporting the social acceptance of students with special needs from the first days they join the
general education class together with their peers (Slieo, 2011). The one teacher and one observer

model has many benefits for teachers and students. Among these benefits; It can be shown that
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increasing cooperation, positively affecting school personnel from the process, and teachers
participating in the practices have more ideas about evidence-based research (Friend and Cook, 2004;

Murawski and Swanson, 2001).

Station teaching model: This model allows teachers to divide the teaching content into two, three or
more parts and present this content in different positions in classroom support (Cook and Friend,
1995). Teachers, who are teaching with together, can divide the instructional content into two separate
stations and enable students to engage in different instructional activities at different stations. On the
other hand, teachers can also create a third independent station where students can work. Station
teaching requires teaching stakeholders to share responsibility, act together in the steps of planning
the teaching and presenting the content (Cook and Friend, 1995). In this model, in which the
classroom teacher and the special education teacher work with the students in their own groups, the
students act alternately in order to have the course content of the teachers at different teaching
stations (Cook and Friend, 2010; Slieo, 2011). This teaching model can make teachers who have just
started co-teaching work feel more comfortable and it can also facilitate the adaptation process of
students with special needs to the lesson (Cook and Friend, 1995). On the other hand, station teaching
is thought to increase the active participation of all students with and without special needs (Friend
and Cook, 2004; Murawski and Swanson, 2001; Welch, Brownell and Sheridan, 1999). Although the
implementation of the teaching method is suitable for all grade levels, both teachers should protect the
nature of the classroom atmosphere in coordination in order to prevent the noise environment that
may occur during the transition between stations and during activities (Cook and Friend, 1995). While
it is stated that this teaching model improves the interaction levels of the students with their teachers
and among themselves, it is stated that on the other hand, it is stated that the changing of the students
between the groups in order to learn the content creates a disadvantageous situation in terms of
classroom management and time. While stated that this teaching model improves the interaction
levels of the students with their teachers and among themselves (Cook and Friend, 1995; Friend and
Cook, 2004; Murawski and Dieker, 2004), on the other hand, the changing of the students between the
groups in order to learn the content creates a disadvantageous situation in terms of classroom

management and time (Embury, 2010; Zigmond and Magiera, 2001; Walter-Thomas, 1997).

Parallel teaching model: In this model, teachers conduct the course with two separate groups
consisting of a heterogeneous structure (Cook and Friend, 1995). Parallel teaching is thought to be an
advantageous teaching method for students, since a teacher is responsible for fewer students, and it
allows students to gain more time and have a say in practical lessons, in subjects that require peer
interaction, and in acquisitions that require them to be active (Embury and Kroger, 2012). In the
parallel teaching model, both student groups receiving the same instruction from a different teacher at
the same time saves time in terms of accessing information, while on the other hand, it requires

teachers to keep this situation under control, in case of the possibility of occurrence of a noise
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environment in the classroom during instructional activities, similar to the station teaching method
(Embury and Kroger, 2012). This model can generally be preferred by classroom teachers who have
experience working with students with special needs and special education teachers who know the
content of general education programs well in general education classrooms where co-teaching
approach is applied at least once (Cook and Friend, 1995; Sileo, 2011; Slieo and Van Garderen, 2010;
Wilson and Michaels, 2006; Zigmond and Magiera, 2001).

Alternative teaching model: This teaching model is based on the principle that one teacher continues
the instructional activity with a large class group, while the other teacher continues the instructional
activity with a small group of students (for example, 3-8 students) (Cook and Friend, 1995). Special
education teachers focus on activities such as pre-preparation and repetition with small groups of
children with special needs (Zigmond and Magiera, 2001). In particular, it is possible for individuals
with special needs to achieve success in educational activities with this method. This method can
especially be used for interest groups, assessments, pre-education and re-education studies (Cook and
Friend, 1995). It is stated that this model can be applied effectively in classrooms with children with
learning disabilities and distractibility, and in general education classrooms with inclusive students
(Boudah, Schumacher and Deshler, 1997; Cook and Friend, 1995; Friend and Bursuck, 2009; Murawski
and Dieker, 2008). This model can be seen as limited in labeling students with special needs, but this

limitation can be avoided with changing group teachings (Cook and Friend, 1995).

Team teaching model: This model allows both teachers to plan and share teaching (Cook and Friend,
1995). In this model, teachers maintain dominance together in the classroom environment, for
example, while one teacher is talking, the other teacher can draw a modeling example on the board
(Cook and Friend, 1995). In other words, it is expressed as teachers' equal responsibility for teaching in
the classroom during the teaching process (Mastropieri and Scruggs, 2000; Villa, Thousand and Nevin,
2008). Although most of the teachers involved in co-teaching studies find this model effective, on the
other hand, some teachers may criticize the application steps of the model, so the collaborative
approach, mutual trust and communication element that should exist in the nature of co-teaching can

come to the fore (Cook and Friend, 1995).
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Figure 1. Co-teaching sub-strategy models (Friend, M., ve Bmsack, W. D. (2009). Including students
with special needs: A practical guide for classroom teachers, Boston: Allyn & Bacon.)
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Figure 2. Co-teaching sub-strategy models (Kurtz, R. (2018). Integrated co-teaching models. 16 January
2022 on accessed from
https://ictmodels.wordpress.com/#:~:text=Integrated %20Co%2DTeaching %20(ICT),and %20without %2
Oidentified%20disabilities%20together.

Benefits and Limitations of Co-teaching Method

Although co-teaching is seen as a good method to improve the success of individuals with
special needs, the general impression is; It is a very complex process with the difficulties encountered
in its design, implementation and evaluation (Duran et al, 2021). It can be said that co-teaching
practices may seem daunting and complex at first. However, it is thought that the application
deserves the effort to enable students with special needs to access the same curriculum applications in
the same classroom environment with their peers and to ensure that they benefit from educational
activities equally (Bacharach, Heck, and Dahlberg, 2010; Cook and Friend, 1995; Duran). et al., 2021;

Friend, 2008). On the other hand, co-teaching as a teaching strategy is thought to be a new approach in
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education, as well as an element that determines how teachers should be trained in the future
(Thomas and Diana, 2014). Teacher collaboration, which is expressed as an important concept in the
co-teaching process, is an umbrella concept that not only includes instructional activities, but also
covers and brings together various aspects of teachers' competencies (Su, 2021) (Eriksson, Jaskari, and
Kinnunen, 2020). Duchardt, Marlow, Inman, Christensen, and Reeves (1999) draw attention to the
positive effects of working together by comparing teaching together to the proverb "two heads are
better than one". One of the strongest aspects of co-teaching is the positive support process provided
by the cooperation process between two or more teachers who may have different thinking styles and
beliefs while planning the instructional process (Bauwens, Hourcade, and Friend, 1989; Murawski and
Bernhardt, 2016; Thomas and Diana, 2014). In order to create and maintain a successful educational
activity, meetings can be organized by individuals with expertise or experience, where administrators,
academicians, administrators, teachers and parents can be informed about what co-teaching is and
how to implement it in the classroom environment. In order for co-teaching to be successful, it is
necessary to include all this target audience in the process and to be considered as "good practices for
everyone in education” rather than as an application to be carried out only for individuals with special

needs (Murawski and Bernhardt, 2016).

Co-teaching partners should be aware that the process requires much more than just working
together in the classroom (Bacharach et al., 2010; Friend, 2008; Thomas and Diana, 2014). Effective co-
teaching requires the classroom/branch teacher and special education teacher to receive training on
cooperation and differentiation of co-teaching (Battaglia and Brooks, 2019). On the other hand, this
situation can be interrupted mostly due to issues such as time and cost (Battaglia and Brooks, 2019). In
this sense, while trying to determine the instructional activities clearly, a research gap may arise to
determine the learning situations that arise in the interaction between teachers due to methodological
problems (Duran, 2021). In addition to the structural characteristics of co-teaching experiences, teacher
attitudes can also be among the important factors that play a role in teaching partnership (Bauwens et
al., 1989). Classroom/branch teachers may doubt that special education teachers can judge their
instructional activities, or special education teachers may be concerned that the value of their work
may be questioned or even deemed unnecessary (Friend, 2007). In the report of the National
Commission on Teaching & America's Future-NCTAF, the most effective way to increase the quality
of teaching and to enable today's students to have a good career in the future; It is stated that it is
necessary to provide the necessary financial support for co-teaching studies and to prepare the ground
for appropriate educational activities by making the necessary update studies on the teacher staff of

schools in many states (Fulton and Britton, 2011).
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Reflections of Co-teaching on Special Education

It is seen that there are various studies in the literature examining the application process of
co-teaching models (Gokbulut, Akcamete, and Giineyli, 2020; Giirgiir and Uzuner, 2011) or suggesting
a co-teaching model (Shaffer and Thomas-Brown, 2015). When the relevant studies are examined in
terms of their results; It is seen that a teacher and an assistant model are found interesting by the
students, and the students feel happy during the application (Gokbulut, Ak¢amete, and Giineyli,
2020). Considering the reflection of these feelings in the study, it is noteworthy that families stated
that their children are more willing to read and write and that these skills of their children have
improved. In another study conducted by Tremblay (2012), it was concluded that co-teaching practice
offered in an inclusive environment, in support of these findings, was effective on students' literacy
skills and participation levels. In the study conducted by Giirgiir and Uzuner (2011), more findings
about the implementation process are reached. In these findings, there are situations that can be
considered negative, such as the fact that the teacher couple who will carry out the teaching together
practice does not share enough before the lesson, and the content of the application does not cover all
students. Shaffer and Thomas-Brown (2015) state that the co-teaching model they propose can create
an inclusive education environment for inclusive environments. It is noteworthy that there is no
finding related to student achievement in these studies (Giirgiir and Uzuner, 2011; Shaffer and

Thomas-Brown, 2015).

Another study conducted by Giirgiir and Uzuner (2010) draws attention to the necessity of
receiving vocational training on co-teaching before co-teaching practice. In the related study, it is
emphasized that teachers need time for planning, they need to receive training in order to have
positive attitudes towards practice, the provision of equipment for teaching and the arrangement of
the classroom environment. In another study by Brendle, Lock, and Piazza (2017), it was concluded
that teachers lack knowledge about co-teaching strategies and they need training with administrative
support for co-teaching. These findings are seen more concretely in a study conducted by Chitiyo
(2017). It is stated that the relevant research was carried out in order to determine the situations that
may prevent the use of co-teaching. In the research, it has been revealed that situations such as
teachers do not have sufficient skills and training regarding the application, their colleagues do not
support co-teaching, and the application requires a lot of resources to be successful. It can be

commented that the situations emerging in these studies should be supported and improved.

Among the studies in the literature, there are also results developed within the framework of
the professional development and characteristics of teachers who continue teaching together
(Jurkowski and Miiller, 2018; Malian and McRae, 2010; Miller and Oh, 2013; Pancsofar and Petroff,
2013). In their study, Pancsofar and Petroff (2013) concluded that teachers who have more in-service

training opportunities in co-teaching practices have more confidence in co-teaching practices than
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those who do not. In the same study, it is stated that teachers who have educational opportunities
display more interest and positive attitudes towards co-teaching. In this sense, another study
mentions that the inability to establish a common cooperation may have a negative effect on teachers
(Jurkowski and Miiller, 2018). In the related study, it is also seen that the students noticed that the
teacher pair could not adapt. The absence of a conclusion about how students are affected by this
situation can be seen as a limitation regarding the application. From another point of view, Miller and
Oh (2013), in their research in which they want to examine the impact of professional development on
co-teaching, argue that professional development has a minimal effect on co-teaching. In this sense, it
can be said that there is a need for additional research on whether professional development has an

effect on co-teaching.

There are also studies focusing on experiences with co-teaching practices and frequency of use
(Pancsofar and Petroff, 2016; Saloviita and Takala, 2010). Teachers' use of the least collaborative
assistant teacher model was associated with negative teacher attitudes (Pancsofar and Petroff, 2016).
In this respect, it can be said that teacher attitudes and professional development opportunities, which
we mentioned before, affect the co-teaching model used. Saloviita and Takala (2010), on the other
hand, in their study that they wanted to investigate the actual frequency of co-teaching, found that

although the teachers used the co-teaching method less, they did not use the method.
Ethical Permissions of the Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the
actions specified under the title of "Actions Contrary to Scientific Research and Publication Ethics",

which is the second part of the directive, were not carried out.
Conclusion and Recommendations

In this study, it has been tried to explain what teaching is, preparations for the application,
sub-model features, benefits and limitations of the application, together with the information that is
tried to be conveyed. In addition, by trying to present an objective point of view with the results of the
research on co-teaching in the literature, information on the applicability of co-teaching is presented.
In this sense, we can conclude that co-teaching is a teaching model that can be put into practice in our

country.

Co-teaching, which has examples of practice in the international arena, has different
experiences by students and teachers. Even though the general idea is positive, what will be the
consequences if it is adopted can only be seen when it is put into practice. It is hoped that a different
perspective on the existence of a method that supports the inclusion practices that are being pursued

in our country will be beneficial.
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As a result, it cannot be said that one co-teaching model is more effective than another model
(Cook and Friend, 1995). In the process, teachers have the freedom to choose the most appropriate
approach for themselves, their students and their curriculum (Muscelli, 2011). Teachers can meet the
learning needs of their students with special needs and normal development within the
aforementioned six approaches (Friend et al., 2010). On the other hand, approaches can be mixed and
matched and various models can be used together in a single course period. Despite changing co-
teaching models, all co-teaching models continue to be an approach that involves two or more
teachers who offer concrete instruction to a diverse or blended group of students in a single physical
space (Muscelli, 2011). In studies based on this approach, it is stated that applying teaching models in
different order according to variables such as students' age, type of disability, performance level, class
size and teachers' professional skills may be more effective (Cook and Friend, 1995; Friend and

Bursuck, 2009; Zigmond and Magiera, 2001).

It is known that; Co-teaching can achieve its purpose when a school provides all students with
the education they deserve and encourages educators to work together on this issue (Barth, 2006;
Friend et al, 2010). While most of the research on co-teaching has been conducted to explain
alternative practice options for teachers, few studies have addressed how often teachers use different
approaches in the co-teaching process and their impact on students (Pancsofar and Petroff, 2016). Such
research is essential to better adopt the practical steps of co-teaching and to identify alternative

pathways for teacher training and support for teacher collaboration (Friend et al., 2010).

The following suggestions can be given on testing and investigating the usability of the co-

teaching method:
1. Integration studies into our education system can be tested.

2. Experimental research on whether co-teaching is a usable practice in our country can be

continued.
3. The views of teachers and students on co-teaching practice can be examined.

4. A descriptive study can be done to reveal the situation of teacher pairs in our education

system, especially in the field of special education.
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