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This study attempted to adapt the Ready, Willing, and Able Leader (RWAL) Scale of
Student Leadership Capacity by Rosch and Collins (2020) into Turkish and conduct a
validity and reliability study. The survey method, one of the quantitative research
approaches, was employed in this regard. The research study group consisted of 351
teacher candidates studying at the faculty of education of a state university located in
the Western Black Sea region of Tiirkiye, determined by a simple random sampling
method. Findings were analyzed using SPSS 25.0 and AMOS 24.0 programs. Through
the CFA analysis, it was determined that X?/Sd value was 3.17, RMSEA value was .05,
NFI value was .92, NNFI value was .96, CFI value was .97, RMR value was .05, SRMR
value was .05 and AGFI value was .90. It was found out that the CR values of the Turkish
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form of the RWAL scale were .70, AVE values of .50 and Cronbach's Alpha values of .70
and above. As a result of comparing the 27% lower group and upper group averages, it
was concluded that all the items made a significant difference and were at a reliable
level. The results showed that the Turkish version of the RWAL scale is valid and reliable
and has appropriate value ranges.
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Bu aragtirmada Rosch ve Collins (2020) tarafindan gelistirilen “The Ready, Willing, and Able
Leader Scale of Student Leadership Capacity (RWAL)” isimli 6lgegin Tiirk¢eye uyarlanmasi,
gecerlik ve giivenirlik ¢alismasinin yapilmas: amaglamaktadir. Arastirmada nicel arastirma
yaklagimlarindan tarama yontemi kullamilmistir. Arastirmanin g¢alisma grubunu basit
tesadiifi 6rnekleme yontemi ile belirlenmis Tiirkiye'nin Bati Karadeniz bolgesinde bulunan
bir devlet {iniversitenin egitim fakiltesinde Ogrenim goren 351 Ogretmen aday:
olusturmaktadir. Calisma sonuglar: SPSS 25.0 ve AMOS 24.0 programlari ile analiz edilmistir.
Yapilan DFA analizi sonucunda X2/Sd degerinin 3.17, RMSEA degerinin .05, NFI degerinin
.92, NNFI degerinin .96, CFI degerinin .97, RMR degerinin .05, SRMR degerinin .05 ve AGFI
degerinin .90 oldugu belirlenmistir. RWAL &lgeginin Tiirkce formunun CR degerlerinin .70,
AVE degerlerinin .50 ve Cronbach’s Alpha degerlerinin .70 ve {izerinde oldugu
belirlenmistir. %27’lik alt grup {ist grup ortalamalarimin karsilastirilmasi sonucunda tiim
maddelerin anlamli farklilik olusturdugu ve giivenilir diizeyde oldugu belirlenmistir. Elde
edilen sonuclar RWAL o6lgeginin Tiirkge’ye uyarlanan formunun gegerli ve giivenilir
oldugunu ve uygun deger araliklarinda bulundugunu gostermektedir.
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Sosyal bilimlerin Yonetim ve Siyaset Bilimi gibi kadim pek ¢ok disiplininin tartismasiz olarak

en “gozde” calisma konulari ve alanlarindan birisi ge¢misten bugiine dek liderlik kavrami ve yine bu
baglamda kavramin alt boyutlar1 ve kapsami olmustur denilebilir. Esasinda “liderlik 6zellikleri
dogustan mi1 gelmektedir yoksa liderlik potansiyeli bireylerde sonradan arttirilabilen bir kapasite mi
arz etmektedir?” sorusu, yillar icinde amilan dogrultudaki aragtirmalarin hem tetikleyicisi hem bir
ciktis1 olarak izlenmektedir. Nitekim, bu soru; bir sorudan fazlasmi teskil edip arastirmacilara ve
uygulayicilara bir perspektif hatta bash basina bir paradigma sunmaktadir. Ote yandan, tartismasiz
olan bir baska husus ise liderlik vasfi tagiyan yoneticilerin, onceden belirlenmis olan operasyonlarin
idaresini gozetmek, yalnizca yerine getirilmesi gereken islerin tamamlandigindan emin olmak gibi
ugrasilarin ¢ok Otesinde bir yonetim anlayis1 ve felsefesi ile i¢ ice oldugudur. Yonetici unvam veya
yetkisi olmayan bireylerin de oOrgiitlerde liderlik davranislari sergilemekte oldugu da bir baska
gercektir. Tam da bu noktada, alandaki tartismali konulardan olan lider ve liderlik etme kavramlarinin

ayristirilmasi biiyiik 6nem tasimaktadir (Lambert, 1998).

Liderlik davranisi sergilemeyi bilingli olarak tercih edenler, yiiksek giicte bir basar1 hissiyatin
da tetiklemis olurlar. Bu sebeple, nitelikli yonetim yaklasimlarinin ¢éziimlenmesi, hayata gegirilmesi ve
siirdiiriilmesi dolayisiyla da istendik bigimde isleyen orgiitlerin insasi hedeflendiginde liderlik
mefhumunun “karakutusunun” i¢indekilerinin bilinip biitiiniiyle anlasilmasi adeta bir 6n kosul olarak
addedilmektedir. Giinlimiiz diinyasinda Goleman, Boyatzis ve McKee (2002, s.246) tarafindan da
vurgulanmis oldugu tizere “liderler hemen her yerde bir yandan kesin hiikiimler bir yandan teknolojik ve
bilimsel gelismeler yiiziinden her daim degismekte olan realiteler ile bas basa kalmisken bambaska ve yeni bir

liderlik diisturunun ortaya ¢ikmas: an meselesidir.”

Yukarida sozii gecen sosyal bilimler dallariyla kiyaslandiginda epistemik smirlarim ve
birikimini giintimiize daha yakin bir tarihte olusturmaya baslayan, alan bilgisinin derinlesmesini
ozellikle kendisine komsu olarak nitelendirilebilecek bilim dallarindan beslenerek siirdiiren Egitim
Yonetimi icin de liderlik olgusunun bilimsel ve akademik yonelimdeki yeri kuskusuz oldukga
biiytiktiir. Bu durumu, halihazirdaki alan yazinda gozlenen hareketlilik ile dolasimda olan alan
bilgisinin igerigini mercek altina alarak saptamak ve dolayisiyla teyit etmek olasidir. Gergekten de,
egitim Orgiitlerinde mevcut olan; 6gretmenler, okul yoneticileri, 6grenenler ve veliler gibi birgok
paydast bulunan kendine 0zgii yapilarda yonetsel siireclere dair saptamalarin, gelecek
projeksiyonlarinin, yonetim siireglerinde gelismelerin takibinin, ayrica sistemsel, diger bir deyis ile
topyekiin iyilestirme planlamalar1 ve girisimlerinin, politika yapma siireclerinin kolaylastirilmasi,
ancak liderlik nosyonunun farkli bilesenleriyle ¢ok katmanli dogasinin irdelenmesi ve idrak edilmesi
ile miimkiin kilinabilmektedir. Bahsedilmis oldugu iizere liderlik, bilhassa Egitim Yonetimi biinyesinde

cahisilan liderlik, birbirinden farkli unsurlarn, tiirlerin ve son derece devingen yapitaslarin baglamsal-
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durumsal agilardan dikkatle incelenmesini gerektirmektedir. Bunu saglamak icin arastirmacilarin salt
okul yoneticilerine odaklanmasi yine dogru bir hamle olmayacaktir ¢linkii bir bireyin lider olarak
gelisim gostermesi, taninmasi, kabul gormesi ve etki giiclinii saglamlastirmasi zaman icinde
olgunlasan, sosyo-kiiltiirel ¢cevrenin miidahalesi ile degisen ve doniisen, hatta zaman zaman “sancili”
olarak adlandirilabilecek bir siiregler biitiiniidiir. Anilan siirecler esasen siireklilik gosteren ve dogru
okunmasi gereken bir biitiinselliktedir. Bu eksende diistiniildiigiinde oncelikle 6grenen olarak 6grenim
gordiikleri yiiksekdgretim kurumlarindaki onemli rolleri, daha sonra ise hayata atildiklarinda
iistlenecekleri profesyonellikleri biinyesindeki gereklilikler diisiiniildiigiinde geng yetiskinler olan
iiniversite kademesindeki 6grencilerin liderlik kapasitelerinin arastirilmas: ve belli bash yeterlikler
cercevesinde ele alinmasi, ge¢ kalinmadan iizerinde durulmasi gereken bir mevzu oldugundan
(Mozhgan, Parivash, Nadergholi ve Jowkar, 2011) yerinde bir tutum olacaktir. Dahas, tilkemizin egitim
Ogretim sisteminde stratejik gorevler alacagi ongoriilen 0gretmen adaylar: ile birlikte tiniversite
ogrencilerinin liderlik kapasitelerinin ve yeterliklerinin bilimsel bir arag ile 6l¢iilmesi, diinyadaki
mevcut durumun aksine (Jenkins, 2013; Kelsey ve Hayes, 2012), Tiirkiye alan yazininda bu yonde
gozlemlenen bosluk (Cansoy, Tiirkoglu ve Parlar, 2016; Uslu, 2020) da g6z oniine alindiginda, anlamh

bir tesebbiis olarak degerlendirilmektedir.

Ogretmen adaylarinin meslege atildiklarinda ve ydnetsel olarak farkli sorumluluklar
aldiklarinda gelismeye uygun olan liderlik kapasiteleri sayesinde mensubu olduklar1 okullardaki
egitim Ogretim hizmetlerine, Ogrenci performansina, okula aidiyet ve baghlk duygusunun
gelistirilmesine katki sunarken tiikenmislik ve erken okul terki gibi istenmeyen sonuglarin aza
indirgenmesine ve bertaraf edilmesine de aract olabilecekleri herkes tarafindan bilinen bir gergektir
(King ve Bouchard, 2011). Boylelikle, heniiz iiniversite Ogrencisi olan ve o6grenci olarak kendi
okullarinda bir potansiyele sahip olan 6gretmen adaylarinin, yillardir amaclanan “egitimde Rénesans”1
(Piggot-Irvine ve digerleri, 2011) ve “Reform”u (McGregor, 2007), hem &grenci kimlikleri hem
gelecekteki Ogretmen ve okul yoneticisi kimlikleri ile gercege bir adim yaklastirabilecek profilde
olduklarina inanmak yanlis olmayacaktir. Ancak burada deginilmesi gereken bir nokta, tiniversite
ogrencilerinin liderlik kapasitelerinin sadece gelecek icin degil, icinde bulunan zaman dilimi igin de

gelistirilmesi gerektigidir (Patrick, 2022).
Kuramsal Cerceve ve ilgili Calismalar

Bu calisma, tiim bireylerde liderlik yapma kapasitesinin var olduguna ve farkli yonlerde
seyrediyor olduguna (Kezar ve Moriarty, 2000) inanca istinaden sekillendirilmistir. Calismanin ana
bileskelerinden olan liderlik kapasitesine, bireyin hazir olusu, istekliligi ve yetkinligi bakimlarindan ¢ok
yonlii bir diisliniisle odaklamilmasi konuya en dogru pencereden bakilmasin olasi kilmaktadir. Bu
bakis agis1, ayni zamanda liderlik kapasitesini “kerteriz alacak” sekilde; s6z konusu dinamikleri liderlik

kapasitesi icinde konumlandirarak ilerleyebilmeyi miimkiin hale getirecektir. Bu goriisii, alanda
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liderlik kavraminin anlagilmasini daha kolay hale getirecegine inanilan (Dempster ve Lizzio, 2007; Eich,
2008) bigimde; tiniversite 6grencilerinin liderlik kapasitelerinin psikometrik dl¢timiinii gerceklestirecek

sekilde desteklemek de bu ¢alismanin sac ayaklarindan birini olusturmaktadir.

Cesitli kaynaklarda, yer yer de benzesmeyen bicimlerde, tanimlarina rastlanilan liderlik
kapasitesi, temelde bireysel ve orgiitsel olarak iki ana baslik altinda tanimlanmaya calisilmis gibidir;
ilkinde kisilerdeki bireysel liderlik potansiyeli 6n planda iken orgiitsel olarak ise orgiit diizlemi i¢in
tasinmakta olan liderlik potansiyeli 6n planda yer almaktadir (Kiling, Biiyiikoztiirk ve Akbaba Altun,
2014). Degerlerin, fikirlerin ve eylemlerin orgiitte ortak bir zeminde ve ortaklasa olusturulmus
paydalarda siirdiiriilen bir ilerleyis ile ve bununla birlikte taraflarca gerektigi noktalarda ihtiyag
duyulan mutabakatin saglanmasiyla, karsilikli paylasimlar bi¢ciminde viicut bulmasi liderlik kapasitesi
ile yakindan iligkili olarak gortinmektedir. Burada carpici bir nokta ise liderlik kapasitesine sahip
bireylerin, liderlik davranislari ile cogu kez diger bireylerde de liderlik kapasitelerinin gelismesine 6n

ayak olmalar1 durumudur (Huggins, Klar, Hammonds ve Buskey, 2017).

Liderlik kapasitesinin bireyin hazir olusu ile birlikte analiz edilmesi igin, O6z-liderlik
becerilerinin tasidig1 degere yakindan bakilmas: dogru olacaktir. Bu anlamda, alana Houghton ve Neck
(2002) tarafindan kazandirilan ve ii¢ ana kategori sunan Oz-Liderlik Modeli, bir referans noktasi
olusturmaktadir. Model, bireylerin psikolojik-bilissel kararlar1 ve bu kararlar uyarinca harekete
gecmeleri ile ilintilidir (Houghton ve Neck, 2002, aktaran Bozkurt, 2022) ve su kategorileri icermektedir:
i. davranis odakl stratejiler, ii. yapici diisiinme, iii. dogal 6diil stratejileri. Diger taraftan, genclerin
rekabetc¢i hazirbulunusluk diizeyleri tizerinden liderlik kapasitelerinin anlasilmasi da alandaki basat
yol haritalarindan birisini olusturmaktadir (6r. Kochanek, ve digerleri, 2017). Alanda, liderlik
kapasitesinin, gen¢ Ogretmen adaylarinda nasil gelistirilebileceginin belirlenmesinin okullarda
kapsayici, hakkaniyetli ve demokratik liderlik uygulamalarina yardimecr olacag1 kanaatine varilmistir
(Lyons, Brasof ve Baron, 2020). Liderlik kapasitesi ile beraber sorgulanan hazirbulunusluk durumunun
en genis anlamda ise ilgili demografik dgeler, bireyin ge¢mis yasantilari (deneyimler) gibi parametreler

araciligi ile belirlendigi ifade edilmektedir (Pandya ve Shroff, 2021).

Liderlik kapasitesi ile bu ¢alismada birlikte anilan etmenlerden ikincisi, liderlik istekliligidir.
Alan yazinda ekseriyetle liderlik etme motivasyonu olarak da isimlendirilen bu etmen, birtakim alt
bagliklara sahiptir. Bu bashiklar: a) bireylerin, {iyesi olduklar: grup icinde liderlik misyonu edinmelerini
iceren duyussal kimlik (Rosch, Collier ve Thompson, 2015), lider sorumlulugunun yiiklenildigi sosyal-
normatif olus (Chan, Rounds ve Drasgow, 2000; Porter, Gerhardt, Fields ve Bugenhagen, 2019;
Waldman, Galvin ve Walumbwa, 2012) c) kisisel ¢ikar olmaksizin liderlik yapma (Barbuto, 2001; Chan
ve Drasgow, 2001) olarak kaydedilmistir. Arastirmacilarca liderlik etme motivasyonu, alanda kendisine
yer bulmus olan diger liderlik motivasyonu kuramlarina benzemeyen bicimde, bireyler arasi

farkliliklar1 ve liderlik etme davramslarini kendisine konu edinmis olan gorece yeni bir cati



Ayyildiz, P. & Yilmaz, A.

olusturmaktadir (Ozbezek ve Paksoy, 2018). Liderlik kapasitesinin, bu arastirmada yer alan ve
bireylerin sahip oldugu 6nemli 6zelliklerden oldugu kanaatine varilan sonuncu halkasini yetkinlikler
olusturmaktadir. Ruben (2006), lider yeterliklerini, yetkinlik ile birlikte sOyle siralamaktadir: analitik,
kisisel, oOrgilitsel, konumsal, iletisimsel yeterlikler. Sirasi ile bunlar icin belirtilen detaylar; 6z-
farkindaliga sahip olma, yansitma davranislarini sergileme, kestirmelerde bulunma; rol model olma ve
baskalarina ilham verme; orgiit icin bir vizyon belirleme ve kriz yonetimini saglama; calistig1 alana
hakim olma ve gerekli bilgi birikimini tasima; ekip ¢alismasina yatkin ve giivenilir olma seklindedir.
Seemiller (2013) ise lider yetkinliklerini, bilgi odakli, deger odakli, yetenek odaklh ve davranis odakli

olmak tizere simiflandirmistir.
Arastirmanin Amaci

Bu arastirmanin amaci, “Liderlik Kapasitesinin Hazir Olu§/1steklilik/Yetkinlik Bakimlarindan

Olciilmesi” Olceginin Tiirkce'ye uyarlanmasi, gegerlik ve giivenirlik uygulamalarinin yapilmasidir.
Problem Durumu

Arastirmanin problem durumu, “Liderlik Kapasitesinin Hazir Olu§/isteklilik/Yetkinlik
Bakimlarindan Olciilmesi” C)lgeginin Tiirkce’ye uyarlanmis formu gegerli ve giivenilir bir 6l¢me aract

olarak kabul edilebilir mi?” seklindedir.
Yontem

Bu arastirmada Rosch ve Collins (2020) tarafindan gelistirilen “Liderlik Kapasitesinin Hazir
olug/Isteklilik/Yetkinlik Bakimlarindan Olgiilmesi (The Ready, Willing, and Able Leader Scale of
Student Leadership Capacity [RWAL])” 6l¢eginin Tiirk¢e'ye uyarlanmasi amaglanmistir. Arastirma
siirecinde nicel arastirma yaklasimlarindan olan tarama yontemi kullanilmistir. Tarama yontemi ile kisa
siirede ¢ok sayida katilimciya ulasabilme ve genis bir orneklemden veri toplayabilme imkam
bulunmaktadir (McMillan ve Schumacher, 2009). Alanyazin incelendiginde bir¢ok c¢alismanin
Tiirkge'ye uyarlanmas: konusunda yapilan arastirmalarda tarama yonteminin siklikla tercih edildigi

goriilmektedir (Aytekin, Tiirkmenoglu ve Arikan, 2017; Mavi, Ayyildiz, Topaloglu ve Ozdemir, 2021).
Calisma Grubu

Arastirma siirecinde basit tesadiifi ornekleme yontemi kullanilmistir. Bu kapsamda ¢alismaya
Tiirkiye'nin Bat1 Karadeniz bolgesinde bulunan bir devlet tiniversitenin egitim fakiiltesinde 6grenim
goren 351 6gretmen aday1 katilmistir. Calisma grubunun yeterli biiytiikliikte olup olmadiginin kontrol
edilmesi amaciyla Saunders, Lewis ve Thornhill (2006) tarafindan hazirlanan 6rneklem biiyiikliigii
belirleme tablosundan yararlanilmis ve 2200 kisilik bir evren igin .05 anlamlilik diizeyinde en az 333
kisinin ¢alisma grubu igin yeterli olacag1 varsayilmistir. Alanyazin incelendiginde Slgek gelistirme ve

uyarlama ¢alismalarinda bu oranin 6lgek maddelerinin en az 5 en fazla 10 kat1 oraninda olmas: (Erkus,

2266



KEFAD Cilt 23, Say1 3, 2022

2012) ya da en az 200 ve iizerinde bir katilimcinin bulunmasinin uygun oldugu bildirilmektedir

(Ozdamar, 2016). Tablo 1’de katihimer 6zellikleri sunulmustur.

Tablo 1. Katilimci ozellikleri

Degisken Alt-Degisken (f) %

Kadin 196 55.85
Cinsiyet Erkek 155 44.15

o Toplam 351 100
j‘a’ Fen Bilgisi (?gretmenligi 38 10.81
g Matematik Ogretmenligi 49 13.04
O Okul Oncesi Ogretmenligi 45 12.81
‘;g Miizik Ogretmenligi 19 5.40
% Béliim ' PDR 45 13.90
&= Resim-Is Ogretmenligi 26 7.38
k2 Sinif Ogretmenligi 55 15.61
- Sosyal Bilgiler Ogretmenligi 46 13.09
Tiirkge Ogretmenligi 28 7.96

Toplam 351 100

Veri Toplama Araci

Aragtirma siirecinde Rosch ve Collins (2020) tarafindan gelistirilen (RWAL 06lgegi kullanilmstir.
Olgegin Tiirkge'ye uyarlanmasi asamasinda ilk olarak gerekli girisimlerde bulunulmus ve dlgek sahibi
yazarlarla iletisime gegilerek gerekli izinler alinmustir. Orijinal RWAL 6lgegi 3 faktor ve 21 maddeden
olusmaktadir. Bu faktorler liderlik etme motivasyonu, lider 6z yeterligi ve liderlik becerileri seklindedir.
Liderlik etme motivasyonu ise kendi icerisinde duyussal 6zdeslik, kestirilemeyen/6ngdriilemeyen ve
sosyal normatif olmak iizere ii¢ alt boyuta ayrilmaktadir. RWAL genel olarak 5 faktor ve 21 maddeden
meydana gelmektedir. RWAL’1n gelistirilme asamasinda Rosch ve Collins (2020) tarafindan ilk olarak
63 maddeden olusan bir madde havuzu hazirlanmis ve 744 kisilik bir 6grenci grubuna uygulamasi
gergeklestirilmistir. 1lk asamada yapilan agimlayici faktér analizi sonucunda madde sayis1 28’e
diisiiriilmiistiir. Olgek maddelerinin madde faktor yiikleri .43 ile .76 arasinda degisim gdstermistir.
Ikinci asamada Dogrulayici Faktor Analizi (DFA) yapilmistir. Dogrulayict faktdr analizi sonucunda
yap1 gegerligini bozan 7 madde daha ¢ikarilmis ve nihai 6l¢ekte 21 madde birakilmistir. Orijinal RWAL
olgeginin DFA sonucunda uyum iyiligi degerleri (X?/Sd=4.16, CFI=.92, RMSEA=.06, PCFI=.76 olarak
belirlenmistir. Orjinal RWAL 6lgeginin liderlik becerisi alt boyutu .71 ile .87 arasinda, lider 6z yeterligi
boyutu .71 diizeyinde ve liderlik etme motivasyonu alt boyutu .77. ile .82 arasinda Cronbach’s alpha
glivenirlik katsayisina sahiptir. RWAL 0lgegi 1-5 arasinda “Kesinlikle katilmiyorum, katilmiyorum,

kararsizim, katiliyorum ve kesinlikle katilryorum” seklinde derecelendirilmistir.
Verilerin Toplanmasi

Uygulama verileri 2021-2022 Akademik Yilinda yaklasik 4 aylik bir siirede toplanmistir. RWAL
Olgeginin Tiirkce formu “Google Forms” araciligiyla ¢cevrim ici bir sekilde arastirmaya goniillii sekilde

katilan farkl boliimlerdeki 6gretmen adaylarina gonderilmistir. Uygulamalara baglanilmadan 6nce
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tiim katilimcilara agik riza onam formlari gonderilmis ve gerekli bilgilendirmeler yapilmistir. Aragtirma

sonucunda katilimci goriisleri organize edilmis ve ¢6ziimlenmistir.
Verilerin Analizi ve Uyarlama Siireci

RWAL Olgeginin Tiirkge'ye uyarlanmast siirecinde birtakim gegerlik ve giivenirlik analizleri
gerceklestirilmistir. Uygulama verileri SPSS 25.0 ve AMOS 24.0 programlar ile analiz edilmistir.
Uygulamalara baglanilmadan once ilk olarak veri setinin normal dagilim gosterip gostermedigi kontrol
edilmistir. Bu kapsamda Mahalanobis uzaklari, basiklik ve carpiklik katsayilar1 ve standartlastirilmis Z
puanlar1 olusturularak u¢ deger olan 12 form analizden ¢ikarilmistir. Alanyazinda 6lgek gelistirme
siirecinde A¢imlayict Faktor Analizi (AFA) ve DFA analizlerinin yapilmasi, yap1 gegerliginin kontrol
edilmesi ve giivenirlik uygulamalarinin yapilmasi 6nerilmektedir (Simsek, 2007; Tabachnick ve Fidell,
2007). Ancak yapilan bir¢ok calisma, uyarlama calismalarinda yeniden olgek gelistirilmedigi, dlgege
yeni bir madde ekleme ya da ¢ikarma yapilmadiginda ve var olan 6lgegin yeni bir kiiltiire uyarlanmasi
s6z konusu oldugunda DFA analizlerinin yeterli olacagmni ifade etmektedir (Gezer ve Ilhan, 2021;
Giirbiiz, 2019; Mavi ve digerleri, 2021). Bu nedenle arastirmada DFA, gecerlik ve giivenirlik analizleri
yapimistir. RWAL 6lgeginin uyarlanma siirecinde gerceklestirilen gecerlik islemleri alt basliklar

seklinde sunulmustur.

Dilsel gecerlik: RWAL 6lgeginin dil esdegerliginin saglanmasi amaciyla Tiirkge ve Ingilizceye hakim
(anadile yakin yetkinlik diizeyi belgelenmis) dort farkli akademisyenden ve bir miitercim terctimandan
yardim alinmustir. Akademisyenlerin ve miitercim terciimanin daha 6nce 6lgek gelistirme ve uyarlama
caligmalar1 konusunda deneyimli olmasina dikkat edilmistir. Tlk olarak s6z konusu 6lgek Tiirkceye
cevrilmistir. Yapilan bu islemden sonra s6z konusu dort farkli geviri dikkate almarak {izerinde fikir
birligi saglanan maddeler basta olmak {izere bir taslak form olusturulmustur. S6z konusu taslak form
aralarinda 6l¢me degerlendirme uzman, egitim bilimleri alan uzmar ve Tiirkge yetkinligi bulunan tig
farkli uzmanin goriisiine sunulmustur. Uzman goriisleri alinirken Lawshe (1975) tarafindan gelistirilen
yontem kullanilmistir. Buna gore maddeler: “Kullanilabilir, Kullanilabilir ancak Diizeltilmeli ve
Kullanilamaz” seklinde gerekgeleri belirtilerek puanlanmistir. Yapilan inceleme sonucunda Kapsam
Gecgerlik Orani (KGO) negatif olanlar ile .99 ve altinda olanlar ¢ikarilmis ya da uygun olacak sekilde
yeniden diizenlenmistir. Alinan doniitler sonucunda arastirma siirecinde daha once hicbir asamada
siirece katiim saglamamis olan 25 kisilik bir gruba, dl¢egin orijinal formu ile Tiirk¢e formu 10 giin
arayla uygulanmis, pilot uygulama yapilmis ve eksiklikler tamamlanarak taslak formun son hali
olusturulmustur. Nihai form arastirma siirecine dahil olmayan farkli bir terciiman tarafindan tekrar

Ingilizceye gevrilmistir.

Yap1 gegerligi: RWAL oOlgeginin yap1 gegerliginin saglanmasi amaciyla DFA yapilmis ve uyum iyiligi

indeksleri hesaplanmaistir.
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%27’lik alt grup-iist grup ortalamalarinin karsilastirilmasi: RWAL 6l¢eginin uygulanmasi sonucunda
en yiiksek puana sahip %27’lik grup ile en diisiik puana sahip %27’lik grup ortalamalar1 hesaplanmig
ve her bir madde icin bagimsiz gruplar t testi kullanilarak anlamli farklilik olup olmadig1 kontrol

edilmistir.

Cronbach’s alpha giivenirlik katsayilarinin belirlenmesi: RWAL 0lgeginin giivenirlik analizi
sonucunda her bir alt boyut ve dlgegin tamamu igin i¢ giivenirlik katsayilar1 hesaplanmistir. Bunlara ek
olarak Olgek uyarlama calismalarinda beklenildigi tizere bilesik giivenirlik (CR) ve agiklanan ortalama

varyans (AVE) degerleri de hesaplanmistir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Etik kurul izin bilgileri:
Etik degerlendirmeyi yapan kurul ad1 = Kastamonu Universitesi Arastirma ve Yaym Egiti Kurulu
Etik degerlendirme kararinin tarihi= 07.09.2021
Etik degerlendirme belgesi say1 numarasi=7 Nolu Karar
Bulgular

Arastirmada Tiirkgeye uyarlanan RWAL 6lgeginin yap1 gegerliginin saglanabilmesi amaciyla

DFA yapilmustir. Sekil 1’de 5 faktorlii ve 21 sorudan olusan Tiirkce formun yol semasi sunulmustur.

w
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Sekil 1. DFA yol semas1

w
N

Sekil 1 incelendiginde RWAL 6lgeginin Tiirk¢e formunun da 5 faktorlii 6l¢ek yapisini korudugu
goriilmektedir. Liderlik etme motivasyonu duyussal 6zdeslik alt boyutunun (F1) madde faktor ytiikleri

.62 ile .98 arasinda, liderlik etme motivasyonu kestirilemeyen/dngoriilemeyen alt boyutunun (F2)
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madde faktor yiikleri .95 ile .99 arasinda, liderlik etme motivasyonu sosyal normatif alt boyutunun (F3)
madde faktor yiikleri .97 ile .99 arasinda, lider 6z yeterligi alt boyutunun (F4) madde faktor yiikleri .54
ile .98 arasinda ve liderlik becerileri alt boyutunun (F5) madde faktor yiikleri .45 ile .96 arasinda degerler
almistir. Sosyal bilimlerde madde faktor yiiklerinin .30 ve {izerinde olmasi yeterli olarak kabul
edilmektedir (Siimer, 2000; Tavsancil, 2006). DFA yol semasinda her maddenin hata degerleri de
incelenmistir. Buna gore hata degerlerinin .14 ile .46 arasinda degisim gosterdigi belirlenmistir. Sosyal
bilimler alaninda hata degerlerinin .90 ve iizerinde olmamas: gerekmektedir (Cokluk, Sekercioglu ve
Biiyiikoztiirk, 2014). Bu nedenle 6l¢ek maddelerinin hata degerlerinin uygun deger araliginda oldugu

ifade edilebilir. Tablo 2’de uyum iyiligi indeks degerleri ile AVE ve CR degerleri sunulmustur.

Tablo 2. DFA uyum iyiligi indeks degerleri

Uyum Indeksi Analiz Sonucu Kabul Araliklarn Uygunluk

X2/S4 3.17 2< X2/S4<5 Uygun deger arali1
RMSEA .05 .05< RMSEA<.10 Uygun deger aralig:
NFI 92 90<NFI<.95 Uygun deger aralig
NNFI .96 .95<NNFI<.97 Uygun deger aralig:

CFI .97 .95<CFI<.97 Uygun deger aralig:
RMR .05 .05<NNFI<.08 Uygun deger aralig
SRMR .05 .05<NNFI<.10 Uygun deger aralig
AGFI 90 .85<NNFI<.90 Uygun deger aralig

Tablo 2 incelendiginde RWAL o6lceginin Tiirkge formunun X’/sd degerinin 3.17, RMSEA
degerinin .05, NFI degerinin .92, NNFI degerinin .96, CFI degerinin .97, RMR degerinin .05, SRMR
degerinin .05 ve AGFI degerinin .90 oldugu belirlenmistir. Bulunan degerler kabul araliklar1 dikkate
almarak incelendiginde uygun deger araliklarina sahip olarak gerceklesmistir. Tablo 3'te %27’lik alt

grup st grup ortalamalarinin karsilastirma sonuglar: verilmistir.

Tablo 3. %27’lik alt grup iist grup ortalamalarinin karsilastirilmast

Madde Madde-Toplam Alt/Ust Grup Madde Madde-Toplam Alt/Ust Grup
No Korelasyonlari Ortalamas1 Fark: No Korelasyonlar1  Ortalamasi Fark:
1 .555% 9.972 12 464* 7.897
2 .396% 6.137 13 515% 8.832
3 416* 6.927 14 561% 8.679
4 .634* 10.245 15 .558* 8.160
5 .565% 9.578 16 618* 9.917
6 490% 7.935 17 420% 5.930
7 547% 9.272 18 425% 7.010
8 473% 8.538 19 422% 6.426
9 .635* 10.284 20 .554* 9.861
10 551% 9.032 21 512% 8.942
11 .638* 10.253
*p<.05

Tablo 3 incelendiginde RWAL 6lgeginin tiim maddelerinin madde toplam korelasyonlarinin ve
alt/iist grup ortalama farklarmin .05 diizeyinde anlamli oldugu ve madde toplam korelasyon

degerlerinin .25 ve tlizerinde oldugu belirlenmistir. Bu sonuglar RWAL o6lgeginin giivenilirligini
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desteklemektedir. Tablo 4’te bilesik giivenirlik (CR), agiklanan ortalama varyans (AVE) ve her bir alt

boyut i¢in Cronbach’s alpha giivenirlik katsayilar1 paylasilmistir.

Tablo 4. Olgek boyutlarma yonelik CR, AVE ve Cronbach’s Alpha degerleri

Uyum Indeksi CR AVE Cronbach’s Alpha
Faktor 1 .861 612 876
Faktor 2 923 .691 988
Faktor 3 .935 723 .932
Faktor 4 874 .646 .881
Faktor 5 793 .587 .807
Genel .828 .605 .830

Tablo 4 incelendiginde RWAL 6lgeginin Tiirkce formunun CR degerlerinin .70, AVE
degerlerinin .50 ve Cronbach’s Alpha degerlerinin .70 ve {izerinde oldugu belirlenmistir. CR degerleri
her alt faktorii olusturan 6lgek maddelerinin kendi igerisinde ve ilgili faktér boyutunda olan iligkisini
gostermektedir. Alanyazinda bu degerin faktor diizeyinde .70 ve {izerinde olmasi istenilmektedir
(Yaslioglu, 2017). AVE degerleri ise her alt faktorii olusturan 6l¢ek maddelerinin kovaryanslarinin
karelerinin toplaminin ifade sayisina boliinmesi anlamina gelmektedir. Burada elde edilen sonuglarin
.50 ve lizerinde olmasi alan yazinda siklikla vurgulanmaktadir (Kenny ve McCoach, 2003; McDonald

ve Ho, 2002).
Sonuc ve Tartisma

Rosch ve Collins (2020) tarafindan gelistirilen “Liderlik Kapasitesinin Hazir
olug/Isteklilik/Yetkinlik Bakimlarindan Olgciilmesi” Olgeginin Tiirkceye uyarlanmasi amaciyla yapilan
bu ¢alismada, oncelikli olarak hak sahibi yazarlardan gerekli izinler alinmis ve daha sonra etik kurul
izinleri ve gerekli yasal izinler edinilmistir. Yapilacak uyarlama ¢alismasi icin oncelikle basit tesadiifi
ornekleme yontemi kullanilarak ¢alisma grubu belirlenmistir. Calisma grubunun yeterli olmasi ve veri
doygunlugunun saglanabilmesi amaciyla alanyazinda bulunan calismalar incelenmis ve istatistiki
tablolardan yararlanilmistir. Alanyazinda Olgek gelistirme ve uyarlama c¢alismalarinda calisma
grubunun biyiikliigli genel olarak 6lgek maddelerinin en az 5 kat1 en fazla 10 kat1 kadar olmasi
onerilmektedir (Kline, 2019). Bu oran bazi kaynaklarda ise en az 200 ve iizeri bir katiimci olmas:
gerektigi yoniinde ifade edilmektedir (Giirbiiz ve Sahin, 2015). Bu agidan yaklasildiginda ¢alismaya
katiim saglayan 351 O0gretmen adaymin yeterli oldugu ifade edilebilir. Ayrica ¢alisma grubunun
biiytikliigliniin hesaplanmasinda Saunders ve digerleri (2006) tarafindan hazirlanan Orneklem
bliytikliigti tablosundan da yararlanilmistir. Bu tabloya gore 2200 kisilik bir ¢alisma grubu icin .05
anlamlilik diizeyinde en az 333 kisinin ¢alisma grubu igin yeterli olacagi ifade edilmistir. Benzer sekilde
arastirmaya katilan 351 Ogretmen aday1 bu varsayimi da karsiladigi ve yeterli bir biiyiikliige sahip
oldugu ifade edilebilir. Calisma grubunun belirlenmesinden sonra 6lgegin Tiirkceye cevrilmesi ve dil
esdegerligi uygulamalar1 yapilmistir. Bu asamada alanyazinda siklikla belirtilen asamalara dikkat
edilmistir. Oncelikle 4 farkli akademisyen ve bir miitercim terciiman tarafindan geviriler yapilmus, fikir

birligi saglanilan maddeler belirlenmis ve bir taslak form olusturulmustur. S6z konusu form daha sonra
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alan uzmanlarma yoneltilerek goriis alinmis ve pilot uygulamalar1 tamamlanarak nihai hali
olusturulmustur. Bu siire¢ alanyazinda bircok calismada benzer sekilde gerceklesmektedir (Eker ve

Ozer, 2021; Kirisgi-Sarikaya ve Giiner, 2021; Mavi ve digerleri, 2021).

RWAL o6l¢eginin Tiirkce formu ile elde edilen veriler, gecerlik ve giivenirlik uygulamalarina
tabi tutulmustur. Yapilan dogrulayicl faktor analizi sonucunda RWAL olgeginin yap1 gegerliginin
saglandigi, 5 faktor ve 21 maddeden olusan yapinin korundugu belirlenmistir. Sekil 1 incelendiginde
Olcek maddelerinin genel olarak .45 ile .99 arasinda deger aldig1 goriilmektedir. Ag¢imlayict ve
dogrulayia faktor analizlerinde madde faktor yiikiiniin en az .30 ve iizerinde olmasi istenilmektedir
(Biytikoztiirk, 2010; Erkus, 2012; Fraenkel ve Wallen, 2003). Bu durumda, 6lgegin madde faktor

yiiklerinin iyi diizeyde oldugu ifade edilebilir.

RWAL o6lgeginin Tiirkge formunun uyum iyiligi indeks degerleri incelendiginde X2/Sd
degerinin 3.17 oldugu goriilmektedir. Uyarlama ¢alismalarinda bu degerin 10 ve altinda olmasi kabul
edilebilir, 5 ve altinda olmasi iyi diizeyde uyum, 3 ve altinda olmasi ise miikemmel uyum olarak
nitelendirilmektedir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2014). Arastirmada bulunan degerler iyi
diizeyde uyum oldugunu gostermektedir. RMSEA, RMR ve SRMR degerlerinin alanyazinda genel
olarak .08 ve altinda olmas: halinde kabul edilebilir aralikta, .05 ve altinda olmas1 halinde ise iyi
diizeyde uyuma sahip oldugu seklinde yorumlanmaktadir (Korur ve Eryilmaz, 2015). Arastirma
sonuglari incelendiginde bu ii¢ degerin de uygun deger araliklarinda oldugu goriilmektedir. NFI, NNFI
ve CFI degerlerinin 6lcek gelistirme ve uyarlama ¢aligsmalarinda .90 ve iizerinde olmasi kabul edilebilir
aralikta, .95 ve iizerinde olmasi ise iyi diizeyde uyuma sahip olunduguna isaret etmektedir (Kline, 2019;
Yaslioglu, 2017). Nitekim bu sonuglar da alanyazini destekler nitelikte ve uygun deger araliklarinda
bulunmustur. Son olarak uyum iyiligi indeks degerleri icerisinde AGFI degerinin .90 oldugu
belirlenmistir. Bu degerin .85 ve tizerinde olmasi kabul edilebilir aralikta, .90 ve {izerinde olmasi ise
uygun deger aralig1 olarak tanimlanmaktadir (McQuitty, 2004). Arastirma sonucu incelendiginde bu
degerin .90 olarak bulundugu ve gecerli diizeyde oldugu belirlenmistir. Elde edilen sonuglar RWAL
Ol¢ceginin Tiirkge formunun gecerlik acisindan uygun sonuglara sahip oldugunu gostermektedir.
Yapilan giivenirlik analizleri sonucunda %27’lik alt grup tist grup ortalamalarmin bagimsiz gruplar t
testi sonuglarinin her bir 6lgek maddesi ve 6lgegin tamamu igin .05 diizeyinde anlaml farkliliklar
olusturdugu ve i¢ tutarlik diizeyini olumlu yonde etkiledigi belirlenmistir. Alanyazinda i¢ tutarlik
diizeyinin karsilanmasinda alt grup {iist grup ortalamalarinin siklikla tercih edildigi goriilmektedir
(Cokluk ve digerleri, 2014) ve bu sonuglar da alan yazin tarafindan desteklenmektedir. RWAL 6lgeginin
Tiirk¢e formunun bilesik giivenirlik (CR) ve agiklanan ortalama varyans (AVE) degerleri
incelendiginde, her bir faktor i¢cin CR degerlerinin .70 ve iizerinde oldugu, AVE degerlerinin .50 ve
tizerinde bulundugu, Cronbach’s Alpha degerlerinin .70 ve {iizerinde oldugu belirlenmistir.
Alanyazinda giivenirlik tedbirleri olarak belirtilen bu kriterlerin CR degeri ve Cronbach’s Alpha

degerleri icin .70 ve {izerinde olmasi gerektigi ifade edilmektedir (Zorlu ve Korkmaz, 2020). Benzer
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sekilde AVE degerinin de alan yazinda .50 ve {izerinde olmasi vurgulanmaktadir (Suhr, 2006). Analiz
sonuglar1 incelendiginde elde edilen giivenirlik sonuglarinin uygun deger araliklarinda oldugu
goriilmektedir. Sonug olarak, RWAL o0lceginin Tiirk¢e formunun yapilan gecerlik ve giivenirlik
uygulamalar1 neticesinde uygun deger araliklarinda oldugu ve amaca hizmet edebilecek diizeyde bir

uyarlama ¢alismasi oldugu ifade edilebilir.
Oneriler

Calismanin konusu ve kapsami goz 6niine alindiginda, arastirmacilar i¢in ve uygulayicilar igin

farkli onerilerde bulunulmasi mumkiindiir.

Gelecekte Olgegin tiniversite dgrencilerinden farkli profillerdeki; gesitli kademelerde ve okul
tiirlerinde 6grenim gormekte olan 6grenci gruplarma ugulanmasi yerinde olabilir. Nitekim benzer bir
anlayis ile dlgegin, yiiksekdgretimde Yonetim ve Organizasyon, Isletme, Kamu Yonetimi gibi liderlik
olgusunun yine odakta oldugu boliimler kapsaminda, Ogrenci Topluluklari ve okul takimlari
bilinyesinde, lisanstistii 6grencilerine doniik olarak kullanimda olmas: anlamli olabilir. Kiiltiirler aras:
calismalarin gerceklestirilmesi ile 6l¢egin birbirinden farkl kiiltiirler icin gegerli ve giivenilir bir 6l¢gme
araci olmasi saglanabilir. Hgili calismalarda, olgekte yer alan boyutlarin daha da derinlemesine analiz
edilebilmesine olanak taniyacak sekilde, nitel bir kurgunun da s6z konusu olmasi ile karma yontem

benimsenebilir.

Yiiksekogretim kademesinde program olusturulmasi esnasinda, Liderlik, Girisimcilik gibi
dersler kapsaminda oOlgegin kullanimi1 planlanip siirece entegrasyonu saglanabilir. Egitim
fakiiltelerinde son sinifta 6grenim goren d6grencilerin, 6gretmenlik kariyer basamaklar: uyarinca anilan

Olgek ile liderlik kapasitelerinin dl¢iilmesi, kendilerine bir yol haritasi sunabilir.
Tesekkiir

RWAL 6l¢eginin Tiirkceye uyarlanmasina izin veren degerli arastirmacilar David M. Rosch ve

Jasmine D. Collins’e minnetlerimizi sunariz.
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Introduction

Amongst the ancient disciplines of social sciences like Management and Political Science, one
of the most “prized” subjects of research have been the concept of leadership, the subdimensions of this
concept, and its scope throughout history. In fact, over the years, whether leadership traits are innate,
or if they can be raised later in individuals has been both the motive and the output for numerous
research. Indeed, this is more than a question, as it provides researchers and practitioners with a new
perspective, even a new paradigm. Again, indisputably, the concept of a leader who carries leadership
qualities is intertwined with an approach and philosophy that goes far beyond overseeing several
predetermined operations or ensuring that the necessary duties are performed. Still, individuals
without an administrative title or authority can also demonstrate leadership behaviors within
organizations. Hence, making the distinction between the two controversial concepts of leader and

leadership is of great importance (Lambert, 1998).

Individuals who willingly exhibit such behaviors stimulate a substantial sense of achievement.
Thereupon, prior to intending to analyze, implement, and maintain highly qualified management
approaches and to construct properly functioning organizations, it is first a prerequisite to fully
comprehend the underlying notions of leadership. As emphasized by Goleman, Boyatzis and McKee
(2002, p. 246), “leaders have been left alone with an ever-changing reality, with definite provisions on the one
hand and technological and scientific advances on the other, so it is a matter of time before a new and completely

different leadership doctrine emerges.”

Compared to the aforementioned disciplines of social sciences, educational administration has
begun to establish its epistemic boundaries and accumulation of knowledge quite recently and has
deepened its field knowledge particularly by feeding from its neighboring disciplines. Besides, the
phenomenon of leadership has a considerable place in scientific and academic orientation for
educational administration as well. This can be observed and confirmed through dwelling upon the
current literature and the circulating knowledge. With their unique structures and numerous
stakeholders like teachers, school administrators, learners, and parents, educational organizations

involve determining the administrative processes, making future projections, monitoring

2274



KEFAD Cilt 23, Say1 3, 2022

administrative developments, generating systemic plans and initiatives for improvement, and
facilitating policy-making processes, all of which are solely possible via analyzing and understanding
the various components as well as the multi-layered nature of the notion of leadership. As said before,
leadership, in particular the one investigated under educational administration, requires careful
examination of various elements, types, and highly dynamic building blocks from contextual-
situational perspectives. When trying to achieve this, researchers should not focus merely on school
administrators, as an individual’s growth as a leader, their recognition, acceptance, and the
strengthening of their influence encompass a whole process of its own, one that matures over time,
changes, and transforms via interventions from the socio-cultural environment, at times constituting
even a painful one. These are essentially continuous processes, with a holistic being that must be
analyzed in a correct fashion. Also, considering university students’ roles in higher education
institutions and the requirements of their professional life in the future, studying their leadership
capacities within the context of certain competencies is a task that should be fulfilled without delay

(Mozhgan, Parivash, Nadergholi and Jowkar, 2011).

Despite the relevant line of literature found globally (Jenkins, 2013; Kelsey and Hayes, 2012)
and considering the gap in this context in the Turkish literature (Cansoy, Tiirkoglu and Parlar, 2016;
Uslu, 2020), employing scientific tools to measure the leadership capacities and competencies of
university students and prospective teachers, who are expected to take strategic roles in education,
would be a significant effort. The leadership capacities of teacher candidates, which improve as they
start the profession and take over administrative responsibilities, contribute to education services,
student performance, and a sense of belonging as well as commitment to the school on the part of
students, also minimizing or even eliminating undesirable consequences like burnout and early drop
out (King and Bouchard, 2011). Thusly, as targeted for years, the Renaissance (Piggot-Irvine et al., 2011)
and Reform (McGregor, 2007) in education for future teachers, who are still at university with their
great potential as students, can be brought one step closer to reality, utilizing their identities both as
students, teachers of the future, and school administrators. It should albeit be noted that the leadership
capacities of these university students should be developed not only for the future but also for the

current period (Patrick, 2022).
Theoretical Framework and Relevant Literature

The present study was formed around the idea that all individuals have the capacity to lead,
and their capacities follow different courses (Kezar and Moriarty, 2000). Concentrating on “leadership
capacity”, one of the major components of this paper, which is based on an individual’s readiness,
willingness, and competence from a multi-directional perspective, allows the most appropriate analysis
of the very concept. Addedly, navigating the notion of leadership capacity with this perspective permits

us to place the said dynamics around the term and make progress in this direction. Supporting this idea
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in a way that should make the concept easier to grasp (Dempster and Lizzio, 2007; Eich, 2008),
psychometric measurements of leadership capacities of university students form one of the main pillars
of the present study. I in numerous sources, though sometimes dissimilarly, leadership capacity has
oftentimes been defined under two basic dimensions: individual leadership capacity and organizational
leadership capacity. The former puts the individual leadership potential in individuals at the forefront.
The latter focuses on another leadership potential, one that individuals carry within the context of the

organization (Kiling, Biiytikoztiirk and Akbaba Altun, 2014).

Leadership capacity is closely associated with setting values, ideas, and actions on common
grounds and denominators within an organization, ensuring consensus between parties when
necessary, and embodying these conceptualizations under mutual sharing. Strikingly, the behaviors of
individuals with leadership capacity often pave the way for other individuals to grow their own
leadership capacities (Huggins, Klar, Hammonds and Buskey, 2017). So as to be able to analyze
leadership capacity based on an individual’s readiness, we need to take a closer look at the value of self-
leadership skills. In this regard, the Self-Leadership Model introduced by Houghton and Neck (2002) is a
good reference. The model addresses individuals” psychological-cognitive decisions and their actions
in line with these decisions (Houghton and Neck, 2002; reference Bozkurt, 2022). It consists of three
primary categories: i. behavior-focused strategies, ii. constructive thought patterns, iii. natural reward
strategies. Moreover, understanding the leadership capacities of young individuals through
competitive readiness is one of the leading roadmaps in this frame of reference (e.g., Kochanek et al.,
2017). The literature seems to agree that identifying how leadership capacity can be nurtured in young
prospective teachers would help establish inclusive, fair, and democratic leadership practices in schools
(Lyons, Brasof and Baron, 2020). Within the framework of leadership capacity, readiness at its broadest
sense is portrayed by parameters like the relevant demographic elements and past experiences (Pandya

and Shroff, 2021).

The second factor for leadership capacity we deal with here is willingness. Often called the
motivation to lead for the most part, this factor comprises the following sub-categories: a) the affective
identity by which individuals acquire a mission of leadership within a group they belong (Rosch, Collier
and Thompson, 2015), b) the social-normative phenomenon upon which the leadership responsibility
is laid (Chan, Rounds and Drasgow, 2000; Porter, Gerhardt, Fields and Bugenhagen, 2019; Waldman,
Galvin and Walumbwa, 2012) c) leading with no self-interest (Barbuto, 2001; Chan and Drasgow, 2001).
Researchers suggest that the motivation to lead, unlike the other theories established in the literature, is
a relatively novel scheme that deals with the differences between individuals and leadership behaviors
(Ozbezek and Paksoy, 2018). As considered a significant trait among individuals, the final link of

leadership capacity in this configuration is competence.
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Ruben (2006) enlists five chief leadership competency areas: analytic, personal, organizational,
positional, and communication competencies. Here, analytic competencies contain self-assessment,
projection behaviors, and making shortcuts; personal competencies cover role modeling and
inspiration; organizational competencies are composed of vision-setting and crisis management;
positional competencies incorporate the knowledge of sector, expertise, and experience; finally,
communication competencies embrace credibility and group orientation. On the other hand, Seemiller
(2013) has classified leadership competencies under four aspects: knowledge, value, ability, and

behavior.
Purpose of the Research

This research intends to adapt the Scale of Measuring Leadership Capacities on the basis of
Readiness/Willingness/Competence to Turkish and to make validity and reliability applications

accordingly.
Statement of the Problem

The statement of the problem of the current study is as follows: Can the Turkish version of the
"Ready, Willing, and Able Leader Scale of Student Leadership Capacity (RWAL) " be accepted as a valid

and reliable measurement tool?
Method

This study aimed to adapt the Ready, Willing, and Able Leader Scale of Student Leadership
Capacity (RWAL) developed by Rosch and Collins (2020) into Turkish. In the process, the survey
method, which is one of the quantitative research approaches, was used. With the survey method, it is
possible to reach a large number of participants in a short time and to collect data from a large sample
(McMillan and Schumacher, 2009). When the literature is delved into, it is witnessed that the survey
method is frequently preferred in studies on adapting a fair number of scales to Turkish (Aytekin,

Tiirkmenoglu, and Arikan, 2017; Mavi, Ayyildiz, Topaloglu, and Ozdemir, 2021).
Participants

A simple random sampling method was utilized in the research process. In this context, 351
teacher candidates studying at the education faculty of a state university in the Western Black Sea region
of Tiirkiye participated in the study. The sample size determination table prepared by Saunders, Lewis
and Thornhill (2006) was referred to so as to check whether the study group was large enough, and it
was assumed that at least 333 individuals would be sufficient for the study group at a significance level
of .05 for a population of 2200. When the literature is examined, it is reported that this ratio should be
at least 5 and a maximum of 10 times of scale items (Erkus, 2012), or it would be appropriate to have at
least 200 or more participants in scale development and adaptation studies (Ozdamar, 2016). Participant

characteristics are presented in Table 1.
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Table 1. Participant features

Variable Sub-Variable (f) %
Female 196 55.85
Gender Male 155 44.15
Total 351 100
%D Science Education 38 10.81
E‘ Mathematics Education 49 13.04
o Pre-School Education 45 12.81
é Music Education 19 5.40
g Psychological Counseling and
% Department ’ gGuiclarlce ° 45 1390
% Art Education 26 7.38
N Classroom Education 55 15.61
Social Studies Education 46 13.09
Turkish Education 28 7.96
Total 351 100

Data Collection Tool

Throughout the process, the RWAL scale developed by Rosch and Collins (2020) was resorted
to. In the process of adapting the scale to Turkish, the necessary attempts were made first, and the
essential permissions were obtained by contacting the authors of the scale. The original RWAL scale
consists of 3 factors and 21 items. These factors are motivation to lead, leader self-efficacy and leadership
skills. Leadership motivation is divided into three sub-dimensions: affective identity,
unpredictable/non-calculative, and social normative. RWAL generally consists of 5 factors and 21 items.
During the development phase of RWAL, an item pool consisting of 63 items was first prepared by
Rosch and Collins (2020) and applied to a group of 744 students. As a result of the Exploratory Factor

Analysis (EFA) performed in the first stage, the number of items was reduced to 28.

The item factor loads of the scale items varied between .43 and .76. In the second stage,
Confirmatory Factor Analysis (CFA) was performed. As a result of CFA, 7 more items that distorted the
construct validity were removed, and 21 items were left in the final scale. The goodness of fit values of
the original RWAL scale was identified as (X?/Sd=4.16, CFI=.92, RMSEA=.06, PCFI=.76) as a result of
DFA. The leadership skill sub-dimension of the original RWAL scale ranges from .71 to .87, the leader
self-efficacy dimension is at the level of .71, and the motivation to lead sub-dimension is .77. It has a
Cronbach's alpha reliability coefficient that is between .82 and .82. The RWAL scale is rated from 1 to 5

as "strongly disagree, disagree, undecided, agree and strongly agree".
Data Collection Process

Implementation data were collected over approximately four months in the 2021-2022

Academic Year. The Turkish form of the RWAL Scale was sent to teacher candidates from different
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departments who voluntarily and willingly participated in the research online via “Google Forms”.
Before the implementations were initiated, open consent forms were sent to all the participants and the
salient information was provided for them. At the end, participant opinions were organized and

analyzed.
Data Analysis and Adaptation Process

In adapting the RWAL Scale to Turkish, a number of validity and reliability analyses were
executed. Application data were analyzed with SPSS 25.0 and AMOS 24.0 programs. Prior to starting
the applications, it was first checked whether the data set showed a normal distribution. To that end,
Mahalanobis distances, kurtosis and skewness coefficients and standardized Z scores were created, and
12 extreme forms were excluded from the analysis. In the literature, it is recommended to perform EFA
and CFA analyses during the scale development process in order to check the construct validity and to

make reliability applications (Simsek, 2007; Tabachnick and Fidell, 2007).

However, plentiful studies state that CFA analyses become sufficient when the scale is not re-
developed in adaptation studies, a new item is not added or removed from the scale when an existing
scale is being adapted to a new culture (Gezer and Ilhan, 2021; Giirbiiz, 2019; Mavi et al., 2021). For this
reason, CFA, validity and reliability analyses were performed in the study. Validation procedures

performed during the adaptation process of the RWAL scale are presented in the form of sub-headings.

Linguistic validity: To ensure the language equivalence of the RWAL scale, assistance was received
from four academics and translators proficient in Turkish and English - who are native- like and whose
proficiency level has been documented. Attention was paid to academics and translators' previous
experience in scale development and adaptation studies. First off, the scale in question was translated
into Turkish. After this, a draft form was designated considering the four translations that were
received, especially the items on which a consensus was reached. The draft was then submitted to the
opinion of three different experts, including an assessment and evaluation expert, a field expert in

educational sciences and experts in Turkish language.

The method developed by Lawshe (1975) was employed whilst taking expert opinions.
Accordingly, the items were scored as "Usable, Usable but Needed to be Corrected, and Unused" by
stating their justifications. As a result of the examination, those with a negative Content Validity Ratio
(CVR) and those below .99 were removed or rearranged as appropriate. In light of the feedback
obtained, the original form and the Turkish form of the scale were applied to a group of 25 people who
did not participate at any stage in the research process beforehand, every 10 days. The final form was

translated into English by a translator who was not involved in the prior processes.

Construct validity: CFA was implemented to ensure the RWAL scale's construct validity, and

goodness-of-fit indices were calculated.
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Comparison of 27% lower group-upper group averages: As a result of the application of the RWAL
scale, the averages of the 27% group with the highest score and the 27% group with the lowest score
were calculated, and it was checked whether there was a significant difference using the independent

groups' t-test for each item.

Determination of Cronbach's Alpha reliability coefficients: As a result of the reliability analysis of the
RWAL scale, internal reliability coefficients were calculated for each sub-dimension and for the whole
scale. In addition, Composite Reliability (CR) and Average Variance Extracted (AVE) values were

calculated as is expected in scale adaptation studies.
Ethical Permissions of the Study

In this study, all the rules specified to be followed within the scope of the "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were catered to. None of the actions
specified under the title of “Actions Contrary to Scientific Research and Publication Ethics”, which is

the second part of the directive, were undertaken.
Information on the ethics committee's permission:
Ethical evaluation committee name = Kastamonu University Research and Publication Ethicals' Board
Date of ethical evaluation decision= 07.09.2021
Ethics evaluation document number = Decision No. 7
Results

In the study, CFA was performed to ensure the construct validity of the RWAL scale, which
was adapted into Turkish. Figure 1 presents the path diagram of the Turkish form consisting of 5 factors

and 21 questions.

W
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Figure 1. Path diagram

When Figure 1 is studied, it is seen that the 5-factor structure of the scale is preserved in the

Turkish form of the RWAL scale. The item factor loads of the affective identity sub-dimension (F1) of
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motivation to lead are between .62 and .98, item factor loads of the motivation to lead
unpredictable/non-calculative (F2) are between .95 and .99, and the item factor loads of the motivation
to lead social normative sub-dimension (F3) item factor loads are between .97 and .99, item factor loads
of the leader self-efficacy sub-dimension (F4) are between .54 and .98, and item factor loads of the
leadership skills sub-dimension (F5) are between .45 and .96. In social sciences, item factor loads of .30

and above are considered sufficient (Stimer, 2000; Tavsancil, 2006).

Error-values of each item were also scrutinized in the CFA path diagram. Thereby, it was
figured out that the error values varied between .14 and .46. In social sciences, error values should not
be .90 and above (Cokluk, Sekercioglu, and Biiytiikoztiirk, 2014). For this reason, it can be underpinned
that the error values of the scale items are in the appropriate value range. The goodness of fit index

values and AVE and CR values are given in Table 2.

Table 2. CFA goodness of fit index values

Fit Index Analysis Result Acceptance Ranges Suitability
x*/D i 3.17 < X /Df<5 Suitable range of values
RMSEA 05 05< RMSEA<.10 Suitable range of values
NFI 92 90<NFI<.95 Suitable range of values
NNFI 96 95<NNFI<.97 Suitable range of values
CFI .97 .95<CFI<.97 Suitable range of values
RMR 05 .05<NNFI<.08 Suitable range of values
SRMR .05 .05<NNFI<.10 Suitable range of values
AGFI .90 .85<NNFI<.90 Suitable range of values

When Table 2 is analyzed, it is observed that the X?/Df value of the Turkish form of the RWAL
scale is 3.17, the RMSEA value is .05, the NFI value is .92, the NNFI value is .96, the CFI value is .97, the
RMR value is .05, the SRMR value is .05, and the AGFI value is .90. When the values found are inspected
considering the acceptance ranges, it is realized they are within appropriate value ranges. Table 3

displays the comparison results of the 27% lower and upper group averages.

Table 3. Comparison of 27% lower group and upper group averages

Item-Total Lower/Upper Grou Item-Total Lower/Upper Grou
Item No Correlations Mean ]gir’,fference ’ Item No Correlations Mean lgir;ference ’
1 .555% 9.972 12 464* 7.897
2 .396* 6.137 13 515* 8.832
3 416 6.927 14 561* 8.679
4 .634* 10.245 15 .558* 8.160
5 .565% 9.578 16 .618* 9.917
6 490 7.935 17 A420* 5.930
7 .547% 9.272 18 A425* 7.010
8 A73% 8.538 19 422 6.426
9 .635% 10.284 20 .554* 9.861
10 .551*% 9.032 21 512* 8.942
11 .638% 10.253

*p<.05
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When Table 3 is checked, it is comprehended that the item-total correlations and lower/upper
group mean differences of all items of the RWAL scale were significant at the .05 level, and the item-
total correlation values were .25 and above. These results support the reliability of the RWAL scale.
Composite Reliability (CR), Average Variance Extracted (AVE), and Cronbach's Alpha reliability

coefficients for each sub-dimension are exhibited in Table 4.

Table 4. CR, AVE, and Cronbach’s Alpha values for scale dimensions

Fit Index CR AVE Cronbach’s Alpha
Factor 1 .861 612 .876
Factor 2 923 .691 .988
Factor 3 .935 723 932
Factor 4 .874 .646 .881
Factor 5 .793 587 .807
General .828 .605 .830

When Table 4 is explored, it is found out that the CR values of the Turkish version of the RWAL
scale were .70, AVE values were of .50 and Cronbach's Alpha values were of .70 and above. CR values
show the relationship between the scale items that make up each sub-factor and the related factor
dimension. In the literature, this value is expected to be .70 and above at the factor level (Yashoglu,
2017). AVE values mean that the sum of the squares of the covariances of the scale items forming each
sub-factor is divided by the number of expressions. It is frequently emphasized in the literature that the

results arrived at here to be .50 and above (Kenny and McCoach, 2003; McDonald and Ho, 2002).
Conclusion and Discussion

In this study, which was conducted to adapt the Ready, Willing, and Able Leader Scale of
Student Leadership Capacity (RWAL) developed by Rosch and Collins (2020) into Turkish, first, the
necessary permissions were obtained from the rightful authors. Then the ethics committee permissions
and legal permissions were received. For the adaptation study to be carried out, the study group was
determined using the simple random sampling method. To ensure that the study group is sufficient and
to assure data saturation, studies in the literature were examined, and statistical tables were made use
of. The literature recommends that the study group size should be at least 5 times and at most 10 times
the scale items in scale development and adaptation studies (Kline, 2019). This rate is stated in some
sources as at least 200 or more participants (Giirbiiz and Sahin, 2015). From this point of view, it can be
pinpointed that 351 pre-service teachers participating in the study is a sufficient number. In addition to
this, the sample size table prepared by Saunders et al. (2006) was also exploited to calculate the study
group size. According to this table, it was accentuated that for a study group of 2200 people, at least 333
people at a significance level of .05 would be sufficient for the study group. Similarly, it can be stated
that 351 teacher candidates who participated in the research met this assumption and had a sufficient
size. After determining the study group, the scale was translated into Turkish and language equivalence
applications were made. At this stage, attention was paid to the stages frequently mentioned in the

literature. First of all, translations were made by four different academics and translators, the agreed
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items were decided on, and a draft form was developed. The form mentioned above was then directed
to the field experts, and their opinions were taken, the pilot applications were completed, and its final
form was given. This process occurs in a similar manner in a considerable number of studies of the

literature (Eker and Ozer, 2021; Kirigci-Sarikaya and Giiner, 2021; Mavi et al., 2021).

The data obtained with the Turkish form of the RWAL scale were subjected to validity and
reliability applications. As a result of the CFA, it was determined that the construct validity of the
RWAL scale was warranted, and the structure consisting of 5 factors and 21 items was preserved. When
Figure 1 is dwelled upon, it is perceived that the scale items generally take values between .45 and .99.
In exploratory and confirmatory factor analyses, the item factor load is required to be at least .30 and
above (Biiyiikoztiirk, 2010; Erkus, 2012; Fraenkel and Wallen, 2003). In this case, it can be pronounced

that the item factor loads of the scale are at a good level.

When the goodness of fit index values of the Turkish form of the RWAL scale is examined, it is
seen that the X?/Df value is 3.17. In adaptation studies, a value of 10 or less is acceptable, a value of 5 or
less is considered a good fit, and a value of 3 or less is considered a perfect fit (Cokluk et al., 2014). The
values emphasized in the research show that there is a good level of agreement. In the literature, if the
RMSEA, RMR and SRMR values are generally .08 and below, it is interpreted as an acceptable range. If
it is .05 and down, it is diagnosed as having a good level of fit (Korur and Eryilmaz, 2015). When the
results of the research are investigated, it is discerned that these three values are in the appropriate
value ranges. NFI, NNFI, and CFI values of .90 and above in scale development and adaptation studies
are in the acceptable range, and .95 and above indicate a good fit (Kline, 2019; Yaslioglu, 2017). These
results supported the literature and were found as appropriate value ranges. Finally, it was specified
that the AGFI value was .90 among the goodness-of-fit index values. Providedthis value is .85 and
above, it is in the acceptable range, and .90 and above is defined as the appropriate value range
(McQuitty, 2004). When the result of the present research was examined, it is resolved that this value
was found to be .90, and it was at a valid level. The results demonstrate that the Turkish version of the

RWAL scale has appropriate results vis-a-vis validity.

Through the result of the reliability analysis, it was decreed that the 27% sub-group and upper-
group averages of the independent groups' t-test results constituted significant differences at the level
of .05 for each scale item as well as for the whole scale and positively affected the internal consistency
level. The literature suggests that the lower group and upper group averages are frequently preferred
to meet the internal consistency level (Cokluk et al., 2014). supporting these results. When the CR and
AVE values of the Turkish version of the RWAL scale were reviewed, it was deemed that CR values for
each factor were .70 and above, AVE values were .50 and above, and Cronbach's Alpha values were .70
and above. It is punctuated in the literature that these criteria, which are specified as reliability

measures, should be .70 and above for the CR value and Cronbach's Alpha values (Zorlu and Korkmaz,
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2020). Likewise, it is italicized in the literature that the AVE value is .50 and above (Suhr, 2006). When
the results of the analysis are enquired into, it is recognized that the reliability results obtained are in
the appropriate value ranges. Whence, it can be concluded that the Turkish version of the RWAL scale
is in the appropriate value ranges thanks to its validity and reliability applications, and it is an

adaptation study that can serve the purpose.
Suggestions

Considering the subject and scope of the study, it is possible to make suggestions for researchers
and practitioners. In the future, it may be appropriate to apply the scale to student groups with different
profiles amongst university students studying at various levels and school types. As a matter of fact,
with a similar understanding, it may be meaningful for the scale to be used for graduate students of
departments, such as Management and Organization, Business Administration, and Public
Administration, within the framework of Student Societies and school teams, where the leadership
phenomenon is again the focus. By carrying out cross-cultural studies, it can be confirmed that the scale
is a valid and reliable measurement tool for different cultures. In prospective studies, a mixed method
can be adopted with a qualitative construct in question, allowing for a deeper analysis of the dimensions
in the scale. During curriculum design at tertiary level, the use of the scale can be planned within the
scope of courses such as Leadership and Entrepreneurship, and its integration into the process can be
made. Measuring the leadership capacities of senior students in education faculties with the

aforementioned scale toward their teaching career steps can offer them a roadmap.
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EK 1 - Liderlik Kapasitesinin Hazir olus/Isteklilik/Yetkinlik Bakimlarindan Olgiilmesi
Liderlik etme motivasyonu- Duyussal-Ozdeslik alt- boyutu
1-Bir grup ile calisirken, ¢cogu zaman iiye degil lider olmayi tercih ederim.
2-Bagkalarinin sorumlulugunu almaktan hoslanan bir insanim.
3-Birlikte calistigim gruplarda genellikle lider olmayi isterim.
4-Birlikte calistigim cogu grup veya ekipte gorev iistlenme egilimine sahibim.
Liderlik etme motivasyonu- Kestirelemeyen/Ongériilemeyen alt-boyut
*5-Ancak benim i¢in belirgin avantaj saglayacak ise bir gruba liderlik etmek ilgimi ceker.
*6-Liderlik roliinii kabul etmemin bana bir yarar1 olmayacaksa liderlik etmeyi kabul etmem.
*7-Bir gruba liderlik etmenin ancak bana faydasi dokunacagini bilirsem grup lideri olmay1 kabul ederim.
*8-Bir gruba liderlik etmeyi kabul edeceksem bunun bana getirisinin ne olacagini bilmek isterim.
Liderlik etme motivasyonu- Sosyal-normatif alt-boyut
9-Benden bagkalarina liderlik etmem istenirse, bunu gorev addederim.
10-Grup iiyelerince liderlik etmem istenirse ya da liderlik i¢in secilirsem bunu kabul ederim.
11-Kendilerine liderlik rolii ya da pozisyonu verildiginde insanlarin bunu kabul etmesi uygundur.
Lider Ozyeterligi alt-boyutu
12-Lider olmanin neler gerektirdigini diger bircok 6grenciden daha iyi biliyorum.
13Bir grubun bir gorevi tamamlamasinin neler gerektirdigini biliyorum.
14-Liderlik ettigim grubu etkileme becerime giiveniyorum.
*15-Bir grubun diizgiin isleyisinin neler gerektirdigi konusunda bir fikrim yok.
16-1yi bir grup performansini nasil tesvik edecegimi biliyorum.
Liderlik Becerileri- alt boyut
17-Grubun diger iiyeleri iyi is ¢ikardiginda hep olumlu geribildirimde bulunurum.
18-Grubun diger iiyeleri biiyiik bir basar1 gosterdiginde onlar1 bilhassa takdir ederim.
19-Grubun diger iiyelerinin ihtiyaclarini gbzeten bigimde davranirim.
20-Grubun diger {iyelerine ortalamanin tizerinde isler ¢ikarmalarin salik veririm.
*21-Grubun diger tiyelerinin iyi is ¢ikarmalarini sik stk onaylamam.

*Ters kodlanmasi gereken maddeler



