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Dear Readers,

We are delighted to present you the July 2022 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless
Education and Research Association (SEAD) since 2016, is to contribute scientifically to
the field of education and research. For this purpose, priority is given to publishing
theoretical and applied studies and sharing scientific information at national and
international level.

The Limitless Journal of Education and Research is published three times a year,
scanned in various national and international indexes, and receives numerous citations.
Our Journal with an impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals
published in our country.

SEAD Journal is published with the scientific contributions and support of
academicians working in Turkey and abroad, such as articles, research and projects. Our
journal has been publishing for six years without compromising its academic and scientific
quality. We would like to thank all the editors, writers, referees and translators who
contributed to the preparation and publication of our journal.

In this issue of our journal, as in other issues, five scientific research and articles
related to education are included. These studies are presented in two languages, Turkish
and English.

We hope that our journal will make significant contributions to the field of
education and research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Temmuz 2022 sayisini sunmaktan
mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden
katki saglamaktir. Bu amacla kuramsal ve uygulamali calismalan yayinlamaya, bilimsel
bilgileri ulusal ve uluslararasi duzeyde paylasmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ui¢ say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yili etki
faktoru 0,5 olan Dergimiz, ulkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma,
proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden odun vermeden alt1 yildir yayin hayatin1 siurdirmektedir. Dergimizin
hazirlanmasi ve yayinlanmasinda emegi gecen biitlin editor, yazar, hakem ve cevirmenlere
tesekkur ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili bes bilimsel
arastirma ve makaleye yer verilmistir. Bu calismalar Tiirkce ve ingilizce olarak iki dilde
sunulmustur.

Dergimizin egitim ve arastirma alanina onemli katkilar getirmesini diliyoruz.
Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Views of Primary Teachers on Students Having Difficulty in
Social Studies Course

Ayla SENGUN, Bartin University, aylaasengun@gmail.com
Assist. Prof. Dr. Yasemin BUYUKSAHIN, Bartin University, ybuyuksahin@bartin.edu.tr

Abstract: Social studies course preserves its importance from past to present in raising both national
and international citizens. Considering the importance of the social studies course, it was necessary to
shed light on the difficulties encountered in this course. The aim of this study is to examine the reasons
why students have difficulty in social studies course in detail. When the literature is scrutinized, it is seen
that the problems encountered in the social studies course are not addressed as a whole. It is important
to examine the causes of the problems encountered in this study as a whole by considering many sub-
dimensions. Phenomelogy study, one of the qualitative research methods, was used in the study. The
study group of the research consists of 7 primary teachers. The semi-structured "Interview Form"
prepared by the researcher based on expert opinion was used as the data collection tool in the study. The
data were obtained by descriptive analysis, one of the qualitative data analysis techniques. When the
research analyzes are examined, the most difficult issues in the social studies course are the National
Struggle Period, Active Citizenship and abstract issues, students' difficulties in social studies course are
related to the inability to read, academic achievement and the abstractness of the subjects, the curriculum
is not suitable for the student level, it was concluded that their motivation was high in the social studies
less on and that mostly contemporary methods and techniques were used in the social studies lesson.
When the opinions of the classroom teachers about the textbooks were examined, it was concluded that
the textbooks had deficiencies in terms of content, language and design, but this situation did not
correlate with the difficulty of the students in social studies lesson. Primary teachers' suggestions for the
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1. Introduction

Change and development movements in the world affect economy, social, political and
scientific fields as well as the field of education. With this change movement, different skills are
needed in education. In line with these needs, skills such as 21 century skills, such as people's
ability to read and interpret information correctly, keep up with the times by constantly
improving themselves, meet all kinds of social needs, and take the right steps in the face of
different problems or developments have come to the fore (Walser, 2008). In addition, 21°
century skills are defined as students' having skills such as critical thinking, creative thinking,
decision making, problem solving, and being an entrepreneur (Ministry of National Education,
2018). Students are expected to gain 21° century skills as well as being fed with the knowledge
found in the curriculum. Education systems that can bring these skills to students gain
momentum in terms of raising both national and world citizens. When the aims of the social
studies course, which are included in the education programs from the past to the present, are
accentuated, raising effective citizens is appreciated to have a great importance. Additionally, it
is one of the aims of the social studies course to enable individuals to be in harmony with the
society wherein they live and to transfer their knowledge to their daily lives (Avci, 2019). In the
same vein, raising individuals with 21% century skills in the social studies course has become one
of its inevitable goals. If we gather the purpose of social studies education under one roof, it is
to help students develop their social understanding and citizenship competencies, the ability to
act and think as a democratic world citizen (Parker, 2018). Erikson (2018) deduces the Social
studies course as the construction of a bigger us. In the light of this information, when the
qualities of the social studies course are examined, it is seen that it aims to raise active citizens

with both national and international values (Kan, 2012).

Social studies course observes the environment as a subject area within the framework
of human, society and its relationship (Kabapinar, 2019; 3). Social Studies course aims to raise
productive, problem-solving, effective, responsible and sensitive citizens who adopt the basic
principles of democracy that help students establish environmental relations and past-future
connections in accordance with an integrated teaching approach (Ersoy, 2010). According to the
national council of social studies, social studies is defined as follows (NCSS, 1993, cited by

Zayimoglu Oztiirk, 2018):

Itis the study of combining the social and human sciences to develop civic competences.

The primary purpose of social studies is to help young people develop the ability to make
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informed and reasoned decisions for the public good as citizens of a culturally diverse and

democratic society in an interdependent world.

As can be understood from these definitions, one of the main objectives of the social
studies course is apparently to raise conscious and active citizens. In addition, it is understood

that making educated individuals to be effective 21 century citizens has an important place.

Balbag and Tirkcan (2017) define the Social Studies Course as one of the prominent
courses at the primary education level in raising citizens who have adopted democratic values,
developing awareness and understanding of contemporary and social issues, developing
students' problem-solving and decision-making skills, and raising citizens equipped with global
values with a world vision. The teaching of social studies in primary schools has also long been

touted as the curriculum house of citizenship education in our democratic society (NCSS, 1989).

Bloom asserts 42% of the success is achieved until the age of 18 occurs in primary school
years (as cited in Nas, 2000: 293). In this context, considering the age at which students
encounter the social studies course, it is seen that their attitudes towards individual, national
and universal issues have reached the most critical period (Akdag, 2020: 11). When the literature
is scrutinized, it is elucidated that primary school students have difficulties in the social studies
course they encounter for the first time when they pass the 4™ grade. In this study, the
difficulties experienced in the social studies course are examined in terms of the teaching
methods and techniques used in the courses, the curriculum, reading comprehension, academic
success, the suitability of the textbooks, and motivation. Boyle-Baise et al. (2008), Brugar &
Roberts (2017), Gajra, Jitendra, Sood, and Sacks (2007) underlined in their studies that reading
comprehension skills and social studies courses can be unseparated from one another. Zhao and
Hoge (2005) stated in their studies that if social studies course is associated with daily life, it will
affect students' motivation towards the course. In this context, it can be said that the motivation
aspect is also effective in students' having difficulties in this lesson. Considering the importance

of the social studies course, there is a need for studies to overcome the difficulties experienced.
1.1. Importance of the Research

This research is important in terms of in-depth examination of the reasons for the
difficulties in the social studies course, which students encounter in a critical period due to their
age. When the literature is inspected, it is seen that the problems encountered in the social

studies course are not handled as a whole. In this research, many sub-dimensions of the causes
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of learning problems encountered in social studies course are discussed. Additionally, it is

assumed to contribute to both the field and educators in line with the information obtained.
1.2. Purpose of the Research

It is seen that the 4™ Grade students, who are in the process of transition from the
concrete operational period to the abstract operational period, have difficulties in the social
studies course they encounter for the first time. This research aims to shed light on the reasons
for students' difficulties in detail. In this context, the aim of the research was determined so as
to get the opinions of the classroom teachers about the students with difficulties in the social

studies course.
1.3. Sub Problems

1. What are the opinions of the classroom teachers about which subjects the students

have difficulty in understanding in the Social Studies course?

2. What are the opinions of the classroom teachers about the reasons why students

have difficulties in Social Studies course?

3. What are the opinions of primary school teachers about the methods and techniques

they use in the Social Studies lesson?

4. What are the opinions of primary school teachers about the methods and techniques

to be used when students have problems in social studies lessons?

5. What are the opinions of the primary school teachers about the reading
comprehension levels of the students who have difficulty in understanding the Social Studies

course?

6. What are the opinions of the classroom teachers about the success of the students

who have difficulties in the social studies course in other courses?

7. What are the views of primary school teachers about the effect of the social studies

textbook on students' understanding of the lesson?

8. What are the opinions of the primary school teachers about the motivation levels of

the students in the social studies lesson?

256 The Journal of Limitless Education and Research, 7 (2), 253 - 293



(\Szz7 Views of Primary Teachers on Students Having Difficulty in...
Ayla SENGUN, Yasemin BUYUKSAHIN

2. Method

In this part of the study, the research model, the study group, the data collection tools
used in the research, the analysis techniques used in the analysis of the data and the issues of

reliability, validity and ethics are explained in detail.
2.1. Model of the Research

Phenomenology, one of the qualitative research methods, was utilized in the research.
Phenomenology studies explore the common meaning of people's experiences with the concept
(Aydin,2020;103). In phenomenological studies, data sources are individuals or groups that
experience or reflect the phenomenon that the research focuses on (Buyikdztirk, Kilic Cakmak,

Akgilin, Karadeniz, & Demirel, 2019:22).
2.2. Participants

The participants of the research consist of seven primary school teachers who are
teaching in Turkey in the 2020-2021 Academic Year. While forming the study group, the
snowball sampling method was preferred. Snowball sampling is a method that aims to enrich
knowledge by identifying situations by reaching from person to person, and from person to
event (Creswell, 2013; 160). Herein, while the participants were being formed, they were
formed by snowball sampling method, upon the recommendation of another teacher who had

experience in the event. Detailed information about the participants is given in Table 1.

Table 1
Information of the Participants
Variable Subvariable Number (N) %
Female 7 100
Gender Male 0 0,00
Total 7 100
Education level Graduation 7 100
Total 7 100
0-10 years 4 57,14
Professional seniority 11-20 years 2 28,57
21 years and above 1 14,28
Total 7 100
General total 7 100

When Table 1 was examined, it was observed that all of the teachers were female
(100%) and had a bachelor's degree (100%). The research was carried out with a focus on
voluntary participation and all of the teachers who participated voluntarily consisted of women

randomly. It is noteworthy that the majority of participating teachers (57.14%) are in the first
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ten years of their profession. It is seen that the professional seniority of 2 teachers is 11-20

years (28.57) and 1 teacher (14.28) is 21 years and above.
2.3. Data collection tool

As a data collection tool in the research, a semi-structured "Interview Form" prepared
by the researcher was used by consulting expert opinion. While preparing the data collection
tool, the opinions of three experts, two of whom are specialists in classroom education, and one
from the field of social studies teaching, were consulted. In line with the expert opinions, the
root of the question was changed and alternative questions were created. In the interview
questions, questions about gender, professional seniority, education degree were included so
as to obtain personal information of teachers before open-ended questions. The interview form

consists of 17 questions.
2.4. Data Collection

Before proceeding in the data collection phase of the research, a Certificate of Approval
(2021- SBB-066 Protocol No. 12.03.2021) was obtained from the Bartin University Social and
Human Sciences Ethics Committee. After the approval of the ethics committee, the necessary
permission was obtained from the Ministry of National Education (dated on 04.05.2021 and
numbered E-64441482-605.01-24993555). The interview was conducted with the participants
via digital tools. The interviews were recorded by a voice recorder with the permission of the

participants. Afterwards, the records were transcribed.
2.5. Data Analysis

Descriptive analysis technique was used in the analysis of the data. According to the
descriptive analysis approach-in addition to the fact that the themes can be examined according
to the previously determined themes-the themes are also created by bearing in mind the
questions in the interview and observation processes, and the opinions of the participants are
reflected in a striking way by directly giving place to the statements of the participants (Yildirim

& Simsek, 2018; 239).

2.6. Reliability, Validity and Ethics

In the analysis of qualitative data, it is impossible for the researcher to make a coding
that is free from individual influence (Baltaci, 2017). Therefore, an external auditor was

requested to assist in the coding of the data. The agreement between the coders was calculated

by considering the Miles and Huberman (1994) formula. The consensus among the coders was
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82%. The fact that this value is above 70% reveals that there is reliability among the encoders
(Miles & Huberman, 1994;64). Likewise, the fact that the result obtained is above 80% reveals

that the internal consistency among the coders is high (Miles & Huberman, 1994;64).
3. Findings

In this part of the study, the findings related to the data obtained are given. The findings
are displayed in Tables. The views of the classroom teachers on the subjects that students have

difficulty in understanding in the Social Studies Lesson are given in Table 2.

Table 2
Difficult Topics in Social Studies Lesson
Teacher codes f %

Abstract topics T2,T3,T4,T7 4 21,05
Active citizenship T1,T4,T5,T7 4 21,05
National struggle T2,T3,T4,T5 4 21,05
Science and technology T2, T4, TS5 3 15,78
Topics from everyday life T2, T4 2 10,52
Individual and society T5 1 5,26
Global connections T5 1 5,26
Total 19 100

When the findings in Table 2 were examined, the teachers asserted that the students
mostly had difficulties in the period of the National Struggle (21.05%), Active Citizenship
(21.05%) and Abstract topics (21.05%). Science and Technology theme received attention of
15.78%. Based on the opinions of the teachers, the other subjects that students had difficulty
with were subjects far from daily life with a rate of 10.52%; individual and society at a rate of

5.26%, and Global Citizenship at 5.26%.

According to Table 2, some of the answers given by the classroom teachers are as

follows:

T1 “On issues such as our rights, clubs, social interaction because it stays in the air. They

are not very objective matters.”

T2 “They have difficulties in concepts of abstract matters. They have difficulty in
understanding the subjects they do not encounter in daily life. We try to explain it to them by
concretizing. They have difficulties in subjects such as Culture and Heritage, Science and

Technology.”

T7 “I made retrospective repetitions from time to time during the national struggle

period. But, it still doesn't quite settle in the minds of children."
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The views of classroom teachers on the reasons why students have difficulty in

understanding in the Social Studies Lesson are displayed in Table 3.

Table 3
Reasons for having difficulties in Social Studies course
Teacher codes f %

Lack of reading comprehension T1,7T2,73,T4,7T6,T7 6 24,00
Academic success T1,T2,T3,T4, T5,T6 6 24,00
Abstract subjects T3,T4,T6,T7 4 16,00
Materials T2, T4 2 8,00
Student-related problem T2,T5 2 8,00
Lack of listening T2 1 4,00
Lack of attention T2 1 4,00
Disadvantaged areas T4 1 4,00
Subject scope T5 1 4,00
Open-ended outcomes T5 1 4,00
Total 25 100

When the findings in Table 3 was examined, the most common opinion among the
reasons why students had difficulty in understanding in the Social Studies Course was its being
related to academic success with a rate of 24%, and lack of reading comprehension with a rate
of 24%. The theme of the abstract subjects received an opinion of 16%. When the other themes
were investigated, 8% of the materials, 8% of the students, 4% of the lack of listening, 4% of the
lack of attention, 4% of the disadvantaged areas, 4% of the subject comprehension, and 4% of

the open-ended outcomes theme were reported respectively.

According to Table 3, some of the answers given by the classroom teachers are as

follows:

T3 “It is related to reading comprehension levels. Because it is based on reading and

memorizing, they have trouble making sense of it.”

T4 “They cannot understand the subject when they read it on their own. When | explain
in different ways with my support, they can understand. Not understanding what you read has

a huge impact.”

T4 “l was working in central schools. The children there go to study centers and so on.

They had a hard time understanding. But it is more difficult for children in disadvantaged areas.”

T5 “Although the 4™ Grade is in the concrete operational stage, the topics appeal to

children in the abstract operational stage.”

T5 “The outcomes do not give a clear idea to the students and teachers”
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The opinions of the classroom teachers about the scope of the subject in the Social

Studies curriculum and the level of primary school 4" Grade students are displayed in Table 4.

Table 4
Appropriateness of the Curriculum to the Level of the Student
Sub themes Teacher codes f %
Appropriate T2,T6 2 20,00
Total 2 20,00
Partially appropriate T1,7T7 2 20,00
Total 2 20,00
wide scope T1,T3,T4,T5 4 40,00
Not appropriate level difference between classes T3 1 10,00
availability of information 04 1 10,00
Total 6 60,00
General Total 10 100

When the findings in Table 4 are examined in terms of the relationship between the
scope of the subject in the social studies course curriculum and the primary school 4™ Grade
student level, it is observed that there are three themes in total as appropriate, partially
appropriate and non-appropriate. The mostly accepted theme is ‘non appropriate’ at the rate
of 60%. When the sub-themes are taken into account, wide concept is seen as 40%, the level
difference of the 3™ and 4" Grade is 10% and the usability of the knowledge is appreciated as

10%. The theme of partly appropriate receives the ratio of 20%.

According to Table 4, some of the answers given by the classroom teachers are as

follows:

T1 “I find it relatively appropriate. Some topics are so redundant. Too much detail has
been put into some issues. Like Finland. It is not necessary for all of them to learn about all
countries. Last year | taught 4™ graders. It was the pandemic period. | gave all of them a country,

I arranged them in the form of a board. But one of them gets it. It stays up in the air for others.”

T3 “I do not find it appropriate. Too detailed. The 4" Grade seems normal, but | find it
detailed because there is a high-level difference between 3 and 4. For example, | do not find it
very suitable to teach wars from causes to results. Too much subject load and students are

distracted from the essence of the subject.”

T4 “When the student cannot find a place to use the knowledge in his life, he has difficulty
in learning the subject. For example, student finds it difficult because he/she cannot use dates in

his/her life.”
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T5 “The curriculum is suitable for children who have a high level of responsibility and

whose family is concerned. But the issues need to be limited.”

The views of the classroom teachers about the motivation levels of the students in the

social studies course are displayed in Table 5.

Table 5
Motivation Status of Students in Social Studies Lesson
Teacher codes f %

High compared to other courses T2,T4,T5 3 23,07
High as associated with daily life T1,T2,T7 3 23,07
Excitability T3, T,5 2 15,38
High for encountering for the first time T4, T5 2 15,38
Having comprehensive knowledge of the topic T2 1 7,69
Related to academic success T4 1 7,69
Low in verbal lessons T6 1 7,69
Total 13 100

When the findings in Table 5 are taken into account, the themes of high compared to
other courses and related to the Daily life are observed as 23.07% receiving the highly
appreciated ones. They (15.38%) stated that it was high because it was a lesson they
encountered for the first time, and 15.38% of them were excited about the themes. When the
other themes were examined, it was reported that it was related to academic success at a rate
of 7.69%, having comprehensive knowledge of the topic at a rate of 7.69% and a low level of

verbal lessons at a rate of 7.69%.

According to Table 5, some of the answers given by the classroom teachers are as

follows:

T2 “It is higher than courses such as mathematics. Because they feel more comfortable
and free. They feel more in control of the subject. Since we take daily life in the social lesson, we

do not have a problem with motivation.”
T6 “Motivation is low because verbal lessons are based on interpretation.”
T5 “They are very excited as they encounter a new lesson. It is interesting and fun.”

T7 “As long as you involve the students in the event, give examples from the

environment, and associate them with daily life, their motivation is high.”

The views of the classroom teachers on the reasons for the low motivation of the

students in the Social Studies Lesson are displayed in Table 6.
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Table 6
Reasons for Students' Low Motivation in Social Studies Lesson
Teacher codes f %

Learning difficulty T5,T6 2 25
Academic success T2 1 12,5
Parent support T2 1 12,5
Teacher T3 1 12,5
Teacher-student interaction T3 1 12,5
Interdisciplinary influence T3 1 12,5
Differences in intelligence areas T5 1 12,5
Total 8 100

According to Table 6, when the students were examined according to the reasons for
the low motivation in the Social Studies Lesson, the most frequently reported theme was
learning difficulty with a rate of 25%. When the other themes were examined, it was observed
that they were distributed evenly. 12.5% of opinions were reported on the themes of academic
success, parent support, teacher, teacher-student interaction, interdisciplinary influence and

differences in intelligence areas.

According to Table 6, some of the answers given by the classroom teachers are as

follows:

T2 “It is not a lesson-specific lack of motivation. The students we describe as unsuccessful
or as low level show the same thing in all courses. When a child closes himself, we encounter the
same problem in all lessons. Parent support is important to bring them back to the lesson; it

becomes very difficult when we do not see them, and it is reflected in all lessons.”

T3 “It is about the teacher. The more importance the teacher gives to that lesson, the
more the student attaches importance to it. The activities we do in this lesson also affect our

other lessons. The discipline student gains here affects other lessons as well. “
T5 “I think that the difference in the intelligence fields of the students affects it.”

The views of classroom teachers on increasing students' motivation in the Social Studies

Lesson are shown in Table 7.
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Table 7
Methods to Increase Motivation in Social Studies Lessons

Teacher codes f %

Reducing to the daily life T1,T2,T6 3 18,75
Attracting attention T1,T4,T7 3 18,75
Materials variety T2, T3 2 12,50
Teaching and method change T3, T4 2 12,50
Individual assignment T1 1 6,25
Technology support T2 1 6,25
Change in tone of voice T3 1 6,25
Physical contact T3 1 6,25
Activity day T5 1 6,25
Board preparation T5 1 6,25
Total 16 100

When Table 7 was examined, it was observed that the themes with the highest number
of opinions were the theme of reducing to the daily life with a rate of 18.75% and attracting
attention with a rate of 18.75%. Materials variety was 12.50%, and teaching and method
changes were 12.50%. When other themes were examined, it was reported that individual
assignment was 6.25%, technology support was 6.25%, voice tone change was 6.25%, physical

contact was 6.25%, activity day and board preparation theme were 6.25%.

According to Table 7, some of the answers given by the classroom teachers are as

follows:

T2 “We use technological tools. | am increasing the variety of materials. At the same

time, | explain the subject by reducing it to daily life.”

T5 “l am doing an activity day. They are tired of writing and taking tests. They love board

making activities. In this way, | increase their motivation.”
T6 “I connect with daily life. | enable them to learn by doing and living.”

The opinions of the classroom teachers about the methods they prefer in the Social

Studies Lesson are shown in Table 8.
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Table 8
Methods Used in Social Studies Lesson
Teacher codes f %

Narration T1,T7 2 10,52
Brain storming T2,T7 2 10,52
Questions and answers T2,T3 2 10,52
Relationship with daily life T2,T6 2 10,52
6 hats method T3,T5 2 10,52
Creative drama T3, TS5 2 10,52
Discussion T4, T6 2 10,52
Research T1 1 5,26
Smart board T3 1 5,26
Educational game T4 1 5,26
Station T5 1 5,26
Visualization T7 1 5,26
Total 19 100

When Table 8 was examined, narration 10.52%, brainstorming 10.52%, questions and
answers 10.52%, relationship with daily life 10.52%, 6 hats method 10.52%, creative drama
10.52%, and discussion 10.52% were equally reported. Also, the research 5.26%, smart board
5.26%, educational game 5.26%, station 5.26% and visualization 5.26% were the themes

reported.
According to Table 8, some of the answers given by the classroom teachers are as follows:
T4 “Children love to talk. | use discussion a lot.”

T7 “We use a lot of images. We make up a little story or | make it up. Of course, there is

narrative, the children participation is necessary, we make them think by brainstorming.”

Table 9 indicates the opinions of the classroom teachers about the additional methods

preferred by the students for those who have difficulties in the Social Studies Course.

Table 9
Methods to Improve Learning Difficulty in Social Studies Lesson
Teacher Code f %

Repetition T1,T7 2 14,28
one-to-one teaching T3,T5 2 14,28
Technology support T3, T4 2 14,28
Student activation T2, T4 2 14,28
Rewarding T3 1 7,14
Eye contacting T3 1 7,14
Relationship with daily life T4 1 7,14
Concretization T4 1 7,14
Simple expression T6 1 7,14
Interdisciplinary relationship T7 1 7,14
Total 14 100
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When Table 9 was examined, repetition (14.28%), one-to-one teaching (14.28%),
technology support (14.28%), and student activation (14.28%) were the most agreed themes
reported. Rewarding (7.14%), eye contact (7.14%), relationship with daily life (7.14%),
concretization (7.14%), simple expression (7.14%), and interdisciplinary relationships (7.14%)

were reported as the other appreciated themes.

According to Table 9, some of the answers given by the classroom teachers are as

follows:

T2 “I help them find the event themselves by using the question and answer method from

places they know.”

T3 “I am not repeating the subject. It means that they did not understand by explaining,
I have to try something different. | am personally interested. | make eye contact. I'm trying to get

the smart board into it. By giving stars. | try to improve motivation with an award”

T7 “I constantly make connections between lessons. | remind them; thus, students who

forget have apparently remembered thanks to those who recall.”
The views of classroom teachers on Social Studies textbooks are shown in Table 10.

Table 10
Evaluation of Social Studies Textbooks

Teacher codes f %
Design Insufficient design T3,T4,T5 3 13,04
Total 3 13,04
Language Book’s language use 13,74 2 8,69
Total 2 8,69
Unnecessary detail T1,T2, T3 3 13,04
Not suitable for student level T1, T3 2 8,69
Good content T5,T7 2 8,69
Weak attractiveness 15,77 2 8,69
Basic subjects should be used T1 1 4,34
Concrete texts / poetry should be used T1 1 4,34
Contents .
Opportunity to speak T2 1 4,34
Too many unknown words T3 1 4,34
Difficult sampling T1 1 4,34
Should be updated T1 1 4,34
Formal-informal Weak balance T5 1 4,34
Long texts T5 1 4,34
Total 18 73,83
General total 23 100

When Table 10 is elucidated, the theme with the highest number of opinions is the

content theme with a rate of 73.83%. The sub-themes of the content theme are seen as
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unnecessary details (13.04%), not suitable for the student level (8.69%), good content (8.69%),
interest poor (8.69%), simple topics (4.34%), concrete texts/poetry should be used (4.34%),
giving the opportunity to speak (4.34%), unknown word count is high (4.34%), heavy examples
(4.34%), should be updated (4.34%), formal-informal balances are poor (4.34%) and texts are
long (4.34%). The design theme constitutes 13,04% of the opinions. The sub-theme of the design
theme is the expression of insufficient design with a rate of 13,04%. On the other hand, 8.69%
of the opinions were reported on the language theme. The sub-theme of the language theme is

8.69% of the language view.

According to Table 10, some of the answers given by the classroom teachers are as

follows:

T3 “The book has a language. It is not reduced to child level. | think as a parent. | can
read and understand, but if | do not know this job, | cannot transfer it to the child. There is such
a bookish language. Either keep the 4" Grade as it is or change the 3™. I do not find the pictures

and paper design sufficient.

T5 “Textbooks have improved a lot in recent years. The content is very good. Bad in
design. The level of interest is weak and unappealing to the eye. Formal and informal balances
are bad. There are very long articles. It makes it difficult to focus attention. The content is very

good, the transfer of information is good.”

The views of classroom teachers on the effect of Social Studies textbooks on students'

understanding of the lesson are shown in Table 11.

Table 11
The Relationship of Having Difficulty in Social Studies Class with the Textbook
Teacher codes f %
Not related T2,T5,T6 3 42,85
Partially related T1,T4,T7 3 42,85
Completely related T3 1 14,28
Total 7 100

When Table 11 is examined, it consists of three themes: completely related, partially
related, and not related. The themes with the highest number of comments were 42.85% not
related and 42.85% partially related. Completely related contact was reported with a rate of

14.28%.

According to Table 11, some of the answers given by the classroom teachers are as

follows:
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T2 “I don't associate it with the textbook.| think, In general, if the students understood
but the minority did not, it was because of the child or because of me. We usually associate it

with not listening”

T3 “I totally relate to that. In frightening detail. Even if they seem to understand, they
are afraid of not understanding and they read like that. Not suitable for their level. There are
many words they don't know. We are asked to teach the words that we will teach for a month in

a week. That also affects a lot.”

T5 “It is not related to textbooks. The student who has problems when | use different

sources also has problems again.”

T7 “Every student has a different understanding style. Maybe it would be good if it

appealed to different understanding styles.”

The suggestions of the classroom teachers regarding the Social Studies course are shown

in Table 12.

Table 12
Suggestions for Social Studies Course

Teacher codes f %

Engaging content T3,T4,T7 3 33,33
Scope should be narrowed T3, T4 2 22,22
Short sentences T4 1 11,11
The subject of "our neighbors" should be limited T5 1 11,11
The subject of "national struggle" should be limited T5 1 11,11
Identity issue should be updated T5 1 11,11
Total 9 100

When Table 12 was observed, the participants mostly suggested interesting content
with a rate of 33.33% and ‘the scope should be narrowed’ with a rate of 22.22%. The theme of
short sentences was 11.11%, the theme of our neighbors and the theme of the national struggle
should be limited at a rate of 11.11%, and the theme of identity should be updated at a rate of
11.11%.

According to Table 12, some of the answers given by the classroom teachers are as

follows:
T3 “I think it will be brighter with less detailed and engaging course content.”

T5 “The issue of ‘national struggle’ should be limited, two identities are given about

identity, and children are experiencing confusion. The subject of ‘our neighbors’ was very
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difficult, it should be limited. There were border gates etc. Even adults don't get this concept.

That way distracts students from the lesson.”
4. Conclusion, Discussion and Recommendations

When the findings of classroom teachers regarding the issues that students have
difficulty with in the Social Studies course were examined, it was observed that the most
commonly discussed themes were National Struggle, Active Citizenship and abstract issues.
When the other difficult issues were examined, subjects far from daily life, Science and
Technology, Individual and Society, Global Connections were seen to be mentioned. When the
aims of the social studies course were examined, it was observed that raising active citizens was
of great importance. However, in line with the data obtained from this study, it was concluded
that the students had the most difficulty in active citizenship. In this context, it can be concluded
that it is difficult for the social studies course to achieve one of its main objectives. When the
data obtained are examined, it can be concluded that connecting with the daily life inherent in
the social studies course is an important factor in students' understanding of the course. In
addition, when the difficult subjects are examined one by one, abstract subjects is seen the one
that the students have difficulties in understanding.

When the reasons for having difficulties/challenges of learners in social sciences course
are investigated, the comprehension level of reading and academic success in other lessons are
observed as the most important factors. To Boyle-Baise et al. (2008), reading comprehension
cannot be separated from the social studies course. Nonetheless, to Brugar & Roberts (2017),
there are gaps in children's ability to read and understand social studies content, but knowing
that these gaps exist is of little value if we do not know why. When the other data obtained from
the study are examined, the materials used in the lessons, the abstractness of the subjects and
the wide scope of the subject may be among the situations that hinder students' reading
comprehension skills. Gajria, Jitendra, Sood, and Sacks (2007) underlined that students had
difficulty in understanding the texts in the social studies course they encountered for the first
time, since they generally did not encounter explanatory texts in primary school classes. When
the literature is scrutinized, it is observed to have been similar to this study.

When the opinions of the classroom teachers about the suitability of the social studies
curriculum for the students' levels are examined, the majority of the opinions are in the direction
of “not suitable”. They stated that the reasons for its unsuitability were that the scope was wide,
there was too much difference between the 3™ Grade and 4" Grade levels, and it contained

information that could not be used in their daily life. Celikkaya and Kiriimoglu (2018) concluded
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in their study that the scope of the social studies course is intense and not suitable for the level
of students. Tas (2018) concluded that the curriculum is suitable for the student's readiness
level, but the scope is wide. When the literature is examined, it is seen to be similar to this study.

When the opinions of the classroom teachers about the motivation of the students in
the social studies lesson are examined, the majority of them state that the motivation is high.
When the reasons for high motivation are examined, it is seen as the tendency of its being
related to daily life, their mastery to the subject, and their encounter social studies course for
the first time. It was also expressed that students' motivation levels are directly proportional to
their academic success. There are also opinions expressing that motivation is high as well as low.
The reason for the low motivation of the students in the social studies course is that this course
is based on interpretation. If students' reading comprehension skills are improved, it is predicted
that there will be an increase in both academic success and motivation levels of students in
verbal lessons based on interpretation.

Based on the opinions of the classroom teachers, when the reasons for the low
motivation of the students in the social studies lesson are examined, it is seen that it is caused
by academic success, parent support, teacher, teacher-student interaction, interdisciplinary
effect, difference in intelligence areas, and special learning difficulties. Zhao and Hoge (2005)
concluded that, in the students' view, social studies is far from the topic of their lives, and in
interviews with their teachers, they lose many real-life opportunities to motivate students to
learn social studies. When the literature is examined, it is seen that there is a difference with
this study. Sahin and Giiven (2016), as a result of their study, based on the opinions of the
teachers, it is seen that the students experience a lack of motivation in the social studies course.
The reason why teachers have differences of opinion can be related to the situation of making
connections between the social studies course and daily life.

When the methods preferred by the classroom teachers to increase motivation in the
social studies lesson were examined, they were observed to have preferred methods such as
reduction to daily life, individual assignment, attention, technology support, materials diversity,
change in the tone of voice, physical contact, teaching and method change, activity day, and
board preparation. In line with the data obtained, it is seen that establishing relationships with
daily life for the social studies course is of great importance. It can be said that concretizing what
is learned by establishing a connection with daily life affects the motivation of students

positively.
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When the methods preferred by the classroom teachers in social studies are examined,
it is seen that they use research, expression, brainstorming, question and answer, relationship
with daily life, smart board, 6 hats method, creative drama, discussion, educational game,
visualization and station methods. When the generally preferred methods are examined, it is
concluded that the teachers prefer contemporary methods. It was concluded that Karasu Avci
and Ketenoglu Kayabasi (2019), Taskaya and Bal (2009) preferred lecture, question-answer and
drama methods in their Social Studies course, and they preferred Question-Answer, Narration
and Discussion methods. When the literature is examined, it is found that there is a similarity.

When the methods preferred by the classroom teachers to eliminate the difficulties
experienced in the Social Studies course were examined, they preferred repetition, teaching by
invention, one-to-one teaching, eye contact, technology support, rewarding, activating the
student, relationship with daily life, concretization, simple expression and establishing
interdisciplinary relationships.

When the opinions of the classroom teachers about the social studies textbooks are
examined, it is seen that the most criticism is in the content section. The opinions of the teachers
are that the social studies textbooks contain unnecessary details in terms of content, yet, they
should be basic/simple subjects, that concrete texts/poetry should be utilized. It was also found
that it is not suitable for the level of the student, that it contains heavy examples, that it needs
to be updated, that the number of unknown words is high, that it contains long texts, that the
attraction is weak and formal-informal balances are weak. In addition to negative criticisms,
positive criticisms are included in the content section of the textbooks. There are also opinions
that it gives students the opportunity to speak, and the content is good. In line with the data
obtained from the classroom teachers, it was concluded that a book language was used in terms
of language and there were deficiencies in the design dimension. Ozsoy Siimengen (2010), found
in the study that in terms of the information based on the content of the textbooks, the texts
do not contain unnecessary information and details, they are appropriate to the student level
and they increase student motivation even if textbooks are weak in terms of attractiveness.

In his study, Sagli (2007) concluded that the textbooks were not suitable for the level of
students, an official language was used, visual elements were not included much and the design
was insufficient. When the literature is examined, similarity to this study is found. When the
studies are examined on a yearly basis, it is seen that the same problems still continue, although

there are long intervals.
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As a result of the primary school teachers' evaluation of the relationship between social
studies textbooks and students' difficulties, it is seen that the majority of them stated that there
is no relationship. It is concluded that although teachers criticize textbooks negatively in many
ways, they cannot find any establishment in a relationship with student success.

4.1. Suggestions
As a result of the findings obtained from the study, the following suggestions are done:

1. In order to improve the difficulties encountered in the social studies course, it is
recommended that classroom teachers support students in reading comprehension.

2. It is suggested that abstract topics in social studies curriculum and textbooks should
be narrowed to student level and updated.

3. It is suggested that social studies textbooks should be renewed in terms of design,
language and content, and the level of the student should be considered.

4. Itis predicted that improving the texts in Social Studies textbooks in terms of language
and content will positively affect students' reading comprehension, motivation towards the
course and academic success. Therefore, it is recommended to improve the texts.

As a result of the research, the following suggestions for other researchers were
presented:

1. This study is limited to classroom teachers. In future studies, it is recommended to
include students in the study group.

2. Only the interview form was utilized as a data collection tool. In future research, it is

recommended to examine textbooks and curriculum in addition to the interview form.
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1. Girig

Dinya Uzerindeki degisim ve gelisim hareketleri ekonomi, sosyal, siyasi ve bilim
alanlarini etkiledigi gibi egitim alaninda da etkilerini gostermektedir. Bu degisim hareketiyle
birlikte egitimde farkh becerilere ihtiya¢ duyulmaktadir. Bu ihtiyaglar dogrultusunda 21. Ylzyil
becerileri olarak adlandirilan insanlarin bilgiyi dogru okuyup anlamlandirmasi, siirekli kendini
gelistirerek caga ayak uydurmasi, her tirli toplumsal ihtiyaci karsilamasi, ortaya cikan farkl
sorunlar veya gelismeler karsisinda dogru adimlari atabilmesi gibi beceriler 6n plana ¢ikmistir
(Walser, 2008). Ayrica 21.yy. becerileri 6grencilerin, elestirel diisinme, yaratici diisinme, karar
verme, problem ¢6zme, girisimci olma gibi becerilere sahip olmalari olarak tanimlanmaktadir
(Milli  Egitim Bakanligi, 2018). Ogrencilerden beklenen miifredatta bulunan bilgiyle
beslenmesinin yani sira 21. yy. becerilerini de kazanmalaridir. Bu becerileri 6grencilere
kazandirabilen egitim sistemleri hem ulusal hem de diinya vatandasi yetistirme boyutunda ivme
kazanmaktadir. Gegmisten gliniimiize egitim programlarinda bulunan sosyal bilgiler dersinin
amaclari incelendiginde etkili vatandas yetistirmenin blylik bir 6neme sahip oldugu
gorilmektedir. Ayrica bireylerin yasadiklari toplumla uyum icerisinde olmalarini ve elde ettikleri
bilgi birikimlerini glnlik yasamlarina aktarabilmelerini saglamak sosyal bilgiler dersinin
amagclarindandir (Avci,2019). Bu bilgiler dogrultusunda sosyal bilgiler dersinde, 6gretim
programlarinda bulunan 21. ylzyll becerilerine sahip bireyler yetistirmek de kaginilmaz
hedeflerinden biri haline gelmistir. Sosyal bilgiler egitiminin amacini bir ¢ati altinda toplayacak
olursak o6grencilerin sosyal anlamalarini ve vatandaslik yeterliliklerini demokratik bir diinya
vatandas olarak hareket etme ve dislinme vyetenegi gelistirmelerine yardim etmektir
(Parker,2018). Erikson (2018), Sosyal bilgiler dersini daha bliyik biz’in insasi olarak gérmektedir.
Bu bilgiler 1s18inda sosyal bilgiler dersinin nitelikleri incelendiginde hem ulusal hem de
uluslararasi degerlere sahip etkin vatandaslarin yetistirilmesini amag edindigi gorilmektedir

(Kan, 2012).

Sosyal bilgiler dersi insani, toplumu ve bunlarla iligkisi gergevesinde ¢evreyi konu alani
olarak incelemektedir (Kabapinar,2019;3). Sosyal Bilgiler dersi, 6grencilerin entegre bir 6gretim
yaklasimina uygun olarak cevresel iliskilerini ve ge¢mis-gelecek baglantilarini kurmalarina
yardimci olan demokrasinin temel ilkelerini benimseyen (iretken, problem ¢6zen, etkili, sorumlu
ve duyarl vatandaslar yetistirmeyi hedeflemektedir (Ersoy, 2010). Sosyal bilgiler ulusal
konseyine gére sosyal bilgiler su ifade ile tanimlanmaktadir (NCSS, 1993, akt; Zayimoglu Oztiirk,
2018):
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Vatandaslik yeterliliklerini gelistirmek igin sosyal ve beseri bilimlerin birlestirmesi
calismasidir. Sosyal bilgilerin 6ncelikli amaci geng insanlarin birbirine bagimli bir diinyada
kilturel olarak gesitliligin ve demokratik bir toplumun vatandaslari olarak kamu yarari icin bilingli

ve gerekeeli karar alma yetenegini gelistirmeye yardimci olmaktir.

Bu tanimlardan anlasilacagl lzere sosyal bilgiler dersinin baslica hedefleri arasinda
bilingli ve etkin vatandas yetistirmek oldugu goriilmektedir. Buna ek olarak yetistirilen bireylerin

etkili 21. ylzyil vatandaslari haline getirmenin dnemli bir yer tuttugu anlasiimaktadir.

Balbag ve Tirkcan (2017), Sosyal Bilgiler Dersini demokratik degerleri benimsemis
vatandaslar yetistirme, cagdas ve sosyal konulara iliskin biling ve anlayis gelistirme, 6grencilerin
problem ¢6zme ve karar verme becerilerini gelistirme, diinya vizyonuna sahip kiiresel degerlerle
donatilmis vatandaslar yetistirme konusunda ilk6gretim diizeyinde 6n plana ¢ikan derslerden
biri olarak tanimlamaktadir. ilkégretim siniflarinda sosyal bilgiler 6gretimi de uzun zamandir
demokratik toplumumuzda vatandashk egitiminin mifredat evi olarak lanse edilmistir

(NCSS,1989).

Bloom’a gore 18 yasina kadar gosterilen basarinin %42’sinin ilkokul ¢aglarinda meydana
geldigini aciklamaktadir (akt: Nas,2000:293). Bu baglamda 6grencilerin sosyal bilgiler dersiyle
karsilastiklari yas goz 6niinde bulunduruldugunda bireysel, milli ve evrensel konulara olan
tutumlarinin en kritik déneme geldigi gorilmektedir (Akdag,2020:11). Alan yazin incelendiginde
ilkokul 6grencilerinin 4. Sinifa gectiklerinde ilk defa karsilastiklari sosyal bilgiler dersinde gliclik
yasadiklar bilinmektedir. Bu ¢alismada sosyal bilgiler dersinde yasanan gigliklerin derslerde
kullanilan 6gretim yontem ve teknikleri, 6gretim programi, okudugunu anlama, akademik basari,
ders kitaplarinin uygunlugu, motivasyon acisindan incelenmektedir. Boyle-Baise ve arkadaslari
(2008), Brugar& Roberts (2017), Gajra, Jitendra, Sood ve Sacks (2007) ¢alismalarinda okudugunu
anlama becerisi ve sosyal bilgiler dersinin birbirinden ayrilamayacagini ifade etmislerdir. Zhao ve
Hoge (2005) ¢alismalarinda sosyal bilgiler dersinin glinliik yasamla iliskilendirilmesi durumunda
Ogrencilerin derse karsi motivasyonlarini etkileyecegini ifade etmistir. Bu baglamda 6grencilerin
bu derste gliclik ¢cekmelerinde motivasyon boyutunun da etkili oldugu soylenebilir. Sosyal
bilgiler dersinin 6nemi goz onilinde bulunduruldugunda yasanilan glcliklerin giderilmesine

yonelik ¢alismalara ihtiya¢ duyulmaktadir.
1.1. Arastirmanin Onemi

Bu arastirma 6grencilerin bulunduklari yas itibariyle kritik bir dénemde karsilastiklari

sosyal bilgiler dersinde, glclik cekme sebeplerini derinlemesine incelemesi yonlyle dnemlidir.
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Literatlir incelendiginde sosyal bilgiler dersinde karsilasilan sorunlarin bir bitin seklinde ele
alinmadigi gorilmektedir. Bu arastirmada sosyal bilgiler dersinde karsilasilan 6grenme
problemlerinin nedenlerini bircok alt boyutunu ele almaktadir. Ayrica elde edilen bilgiler

dogrultusunda hem literatlire hem de egitimcilere katki saglamasi beklenmektedir.
1.2. Arastirmanin Amaci

Somut islemler doneminden soyut islemler dénemine gegis slirecinde olan 4. sinif
ogrencilerin ilk defa karsilastiklari sosyal bilgiler dersinde giclik cektigi gorilmektedir. Bu
arastirma da Ogrencilerin glglik ¢ekme sebeplerini detayli bir sekilde incelemeyi
hedeflemektedir. Bu baglamda arastirmanin amaci sinif 6gretmenlerinin sosyal bilgiler dersinde

glclik ceken 6grencilere iliskin gorislerini almak olarak belirlenmistir.
1.3. Alt Problemler

1. Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler dersinde hangi konulari anlamakta

glclik gekme durumlarina iliskin gorisleri nelerdir?

2. Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler dersinde giicliik cekme sebeplerine
iliskin gortsleri nelerdir?
3. Sinif 6gretmenlerinin Sosyal bilgiler dersinde kullandiklari yéntem ve tekniklere iliskin

gorisleri nelerdir?

4. Sinif 6gretmenlerinin  6grencilerin sosyal bilgiler dersinde sorun yasadiginda

kullanilacak yontem ve tekniklere iliskin gorusleri nelerdir?

5. Sinif 6gretmenlerinin Sosyal Bilgiler dersini anlamakta giglik ceken 6grencilerin

okudugunu anlama diizeylerine iliskin gorusleri nelerdir?

6. Sinif Ogretmenlerinin sosyal bilgiler dersinde giigliik ceken 6grencilerin diger

derslerdeki basari durumlarina iliskin gorusleri nelerdir?

7. Sinif Ogretmenlerinin sosyal bilgiler ders kitabinin 6grencilerin dersi anlama

durumlarina etkisine iliskin gortsleri nelerdir?

8. Sinif 6gretmenlerinin 6grencilerin sosyal bilgiler dersinde motivasyon diizeylerine

iliskin gortsleri nelerdir?
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2. Yontem

Calismanin bu boélimiinde arastirma modeli, calisma grubu, arastirmada kullanilan veri
toplama araglari, verilerin analizinde kullanilan analiz teknikleri ve givenirlik, gecerlik ve etik

konulari agiklanmaktadir.
2.1. Arastirmanin Modeli

Arastirmada nitel arastirma yontemlerinden olgu-bilim ¢alismasi kullanilmistir. Olgu
bilim calismalari kisilerin kavramla ilgili yasanmis deneyimlerinin ortak anlamini kesfetmektedir.
(Aydin,2020;103). Olgu bilim arastirmalarinda veri kaynaklari arastirmanin odaklandigi olguyu
yasayan ve olguyu disavurabilecek veya yansitabilecek bireyler ya da gruplardir (Buyukoztirk,

Kilig Cakmak, Akglin, Karadeniz ve Demirel, 2019:22).
2.2. Galisma Grubu

Arastirmanin calisma grubu 2020-2021 egitim-6gretim yili Tlrkiye’de 6gretmenlik
yapmakta olan toplam 7 sinif 6gretmeni olusturmaktadir. Calisma grubu olusturulurken kar topu
ornekleme yontemi tercih edilmistir. Kar topu 6rnekleme kisiden kisiye, kisiden olaylara ulasarak
durumlarin tanimlanmasiyla bilginin zenginlesmesini hedefleyen 6rneklem ydntemidir
(Creswell, 2013; 160). Bu dogrultuda calisma grubu olusturulurken 6ncelikle bir 6gretmene
ulasiimasi ardindan ulasilan 6gretmenin olaya iliskin tecribesi olan baska bir 6gretmeni
onermesi Uzerine kartopu 6rnekleme yontemiyle olusturulmustur. Calisma grubuna ait ayrintili

bilgiler Tablo 1'de gosterilmektedir.

Tablo 1
Calisma Grubuna Ait Bilgiler
Degisken Alt degisken Sayi (N) %
Cinsiyet Kadin 7 100
Erkek 0 0,00
Toplam 7 100
Egitim diizeyi Lisans 7 100
Toplam 7 100
0-10 yil 4 57,14
Mesleki kidem 11-20 il 2 28,57
21 yil ve Ustl 1 14,28
Toplam 7 100
Genel Toplam 7 100

Tablo 1 incelendiginde 6gretmenlerin tamaminin kadin oldugu (%100) ve lisans mezunu
oldugu (%100) oldugu gortlmektedir. Arastirma gonilli katilim odakl strdirilmuis ve gondlla
katilim saglayan o6gretmenlerin tamami rastlantisal olarak kadinlardan olusmustur. Katilimci

ogretmenlerin ¢cogunlugunun (%57,14) mesleginin ilk on yilinda oldugu dikkat cekmektedir. 2
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o0gretmenin mesleki kideminin 11-20 yil (28,57) oldugu ve 1 6gretmenin (14,28) 21 yil ve st

oldugu gorulmektedir.
2.3. Veri Toplama Araci

Arastirmada veri toplama araci olarak arastirmaci tarafindan uzman gorisiine
basvurularak hazirlanan yari yapilandiriimis “Goriisme Formu” kullanilmistir. Veri toplama araci
hazirlanirken 2 sinif egitimi alan uzmani, 1 sosyal bilgiler 6gretimi alan uzmani olmak tzere 3
uzmanin goristine basvurulmustur. Uzman gorusleri dogrultusunda soru koklerinde degisiklik
yapilmis ve alternatif sorular olusturulmustur. Gérisme sorularinda acik uclu sorulardan énce
ogretmenlerin kisisel bilgilerini elde etmek amaciyla cinsiyeti, mesleki kidemi, egitim dizeyi, ile

ilgili sorulara yer verilmistir. Gérlisme formu 17 sorudan olusmaktadir.
2.4. Verilerin Toplanmasi

Arastirmanin veri toplama asamasinda gecmeden énce Bartin Universitesi Sosyal ve
Beseri Bilimler Etik Kurulundan Onay Belgesi (2021- SBB- 066 Protokol No 12.03.2021 tarihli)
alinmistir. Etik kurul onayindan sonra da Milli Egitim Bakanligi’'ndan (04.05.2021 Tarihli E-
64441482-605.01-24993555 sayili) gerekli izin alinmistir. Gorisme dijital ara¢ gerecler
kullanilarak katihmcilarla gergeklestirilmisti. Gorlismeler katilimcilarin izni alinarak ses kayit

cihaziyla kayit altina alinmistir. Daha sonrasinda kayitlar yaziya gegirilmistir.
2.5. Verilerin Analizi

Verilerin analizinde betimsel analiz teknigi kullaniimistir. Betimsel analiz yaklasimina
gbre temalarin olusturulmasinda daha dnceden belirlenen temalara gore incelenebilmesinin
yani sira gériisme, gozlem sireclerinde kullanilan sorular dikkate alinarak da temalar olusturulur
ve katihmcilarin ifadelerine dogrudan yer verilerek gorisler ¢arpici bir sekilde yansitilir (Yildirim

ve Simsek, 2018;239).
2.6. Giivenirlik, Gegerlik ve Etik

Nitel verilerin analizinde arastirmacinin bireysel etkisinden arindirilmis bir kodlama
yapmasi imkansizdir (Baltaci,2017). Bu sebeple verilerin kodlanmasinda bir dis denetgiden
yardim alinmistir. Kodlayicilar arasindaki uyum Miles ve Huberman (1994) formiliu dikkate
alinarak hesaplanmistir. Kodlayicilar arasindaki goris birligi %82 olarak bulunmustur. Bu degerin
%70’in izerinde olmasi kodlayicilar arasinda glivenirligin oldugunu ifade etmektedir. (Miles ve
Huberman, 1994;64). Ayni sekilde elde edilen sonucun %80’in Uzerinde olmasi kodlayicilar

arasinda i¢ tutarhligin da yliksek oldugunu gostermektedir (Miles ve Huberman, 1994;64).
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3. Bulgular

Arastirmanin bu béliminde elde edilen verilere iliskin bulgulara yer verilmistir. Bulgular
tablolar halinde gosterilmistir. Sinif 6gretmenlerinin Sosyal Bilgiler Dersinde 6grencilerin

anlamakta zorluk\guclik cektikleri konulara iliskin gorisleri Tablo 2’ de gosterilmektedir.

Tablo 2
Sosyal Bilgiler Dersinde Giigliik Cekilen Konular
Ogretmen Kodlari f %

Soyut konular 02, 03, 04, 67 4 21,05
Etkin vatandaslik 01, 04, 05, 67 4 21,05
Milli Miicadele 02, 03, 04, 05 4 21,05
Bilim ve Teknoloji 02, 04, 05 3 15,78
Gunliik yasamdan uzak konular 02, 04 2 10,52
Birey ve Toplum 05 1 5,26
Kiresel Baglantilar 05 1 5,26
Toplam 19 100

Tablo 2’deki bulgular incelendiginde 6gretmenler, 6grencilerin en ¢ok %21,05 oranla
Milli Micadele donemi, %21,05 oranla Etkin Vatandaslik ve %21,05 oranla soyut konularda
glclik\zorluk yasandigini ifade etmistir. Bilim ve Teknoloji temasi %15,78 oraninda gorus
almistir. Ogretmenlerin gérislerinden hareketle dgrencilerin giiglik yasadigi diger konular ise
%10,52 oranla giinliik yasamdan uzak konular, %5,26 oraninda Birey ve toplum, %5,26 oraninda

Karesel Vatandaslik konulari yer almaktadir.
Tablo 2’ye gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

01 “Haklarimiz, kuliipler sosyal etkilesim gibi konularda. Ciinkii havada kaliyor. Cok fazla

nesnel konular degiller.”

02 “Soyut konularda kavramlarda zorluk ¢ekiyorlar. Giinliik hayatta karsilasmadiklari
konulari anlamakta gligliik ¢cekiyorlar. Onlara bunu somutlastirarak anlatmaya ¢alisiyoruz. Kiiltiir

ve Miras, Bilim ve Teknoloji gibi konularda zorluk yasiyorlar.”

07 “Milli miicadele dénemine ara ara geriye déniik tekrarlar yaptim. Ama hala

¢ocuklarin aklinda tam oturmad..”

Sinif 6gretmenlerinin Sosyal Bilgiler Dersinde 6grencilerin anlamakta zorluk\giclik

cekme sebeplerine iliskin gorisleri Tablo 3’ de gosterilmektedir.
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Tablo 3
Sosyal Bilgiler dersinde gligliik cekme sebepleri
Ogretmen Kodlan f %

Okudugunu anlayamama 01, 02, 03, 04, 06, 07 6 24,00
Akademik basar 01, 62, 63, 04, 05, 06 6 24,00
Konularin soyut olmasi 03, 04, 06, 67 4 16,00
Materyal 02, 64 2 8,00
Ogrenci kaynakli 02, 65 2 8,00
Dinleme yetersizligi 02 1 4,00
Dikkat yetersizligi 02 1 4,00
Dezavantajli bolgeler 04 1 4,00
Konu kapsami 05 1 4,00
Acik uglu kazanimlar 05 1 4,00
Toplam 25 100

Tablo 3’ de ki bulgular incelendiginde 6grencilerin Sosyal Bilgiler Dersinde anlamakta
zorluk\glgclik ¢ekme sebepleri arasinda en gok goriisii %24 oranla akademik basariyla iliskili ve
%24 oraninda okudugunu anlayamama ile iliskili oldugu yoniindedir. Konularin soyut olmasi
temasi ise %16 oraninda goriis almistir. Diger temalar incelendiginde ise Materyal %8, Ogrenci
kaynakli %8, Dinleme yetersizligi %4, Dikkat yetersizligi %4, Dezavantajli bolgeler %4, Konu

kapsami %4, Acik uglu kazanimlar temasina ise %4 oraninda gorus bildirilmistir.
Tablo 3’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

03 “Okudugunu anlama diizeyleriyle iliskili. Ciinkii okumaya ve ezbere dayali oldudu icin

anlam g¢ikarma konusunda sikinti yasiyorlar.”

04 “Kendi baslarina okuduklarinda konuyu anlayamiyorlar. Derslerde benim de
destegimle farkli yollarla anlattigim zaman anlayabiliyorlar. Okudugunu anlamamanin ¢ok

biiyiik bir etkisi var.”

04 “Merkez okullarinda ¢alisiyordum. Oradaki ¢cocuklar etiit merkezlerine vs. gittikleri
halde anlamakta giicliik cekiyorlardl. Ama dezavantajli bélgelerdeki ¢ocuklar icin daha zor

oluyor.”

05 “4. Sinif somut islemler déneminde olmasina ragmen konular soyut islemler

dénemindeki cocuklara hitap ediyor.”
05 “Kazanimlar é§rencilere ve 6Gretmenlere net fikir vermiyor”

Sinif 6gretmenlerinin Sosyal bilgiler dersi 6gretim programindaki konu kapsam alani ile

ilkokul 4.sinif 6grenci dizeyine iliskin gorusleri Tablo 4’ de sunulmustur.
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Tablo 4
Ogretim Programinin Odrenci Diizeyine Uygunlugu
Alt Temalar Ogretmen Kodlan f %
Uygun 02, 06 2 20,00
Toplam 2 20,00
Kismen uygun 01, 67 2 20,00
Toplam 2 20,00
Genis Kapsam 01, 03, 64, 05 4 40,00
Uygun Degil Siniflar arasi seviye farki 03 1 10,00
Bilginin Kullanilabilirligi 04 1 10,00
Toplam 6 60,00
Genel Toplam 10 100

Tablo 4’de ki bulgular Sosyal bilgiler dersi 6gretim programindaki konu kapsam alani ile
ilkokul 4.sinif 6grenci diizeyi iliskisi boyutunda incelendiginde uygun, kismen uygun ve uygun
degil olmak lzere toplam l¢ tema olustugu gorilmektedir. En ¢ok goris bildirilen tema %.60
oranla uygun degil temasidir. Uygun degil temasinin alt temalari incelendiginde ise genis kapsam
%40 oraninda, 3. ve 4.sinif seviye farki %10 oraninda ve bilginin kullanilabilirligi alt temasi ise
%10 oraninda goris almistir. Kismen uygun temasi %20 oraninda ve uygun temasi %20 oraninda

gorus almistir.
Tablo 4’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

01 “Nispeten uygun buluyorum. Bazi konular ¢ok gereksiz. Bazi konularda ¢ok fazla
ayrintiya girilmis. Finlandiya gibi. Ulkeler konusunda hepsinin biitiin ilkeler hakkinda bilgi
edinmesine gerek yok. Gegen yilda 4 okutmustum. Pandemi dénemiydi. Hepsine (ilke vermistim

pano seklinde diizenlemistim. Ama bir tanesi o konuyu anliyor. Digerleri icin havada kaliyor.”

03“Uygun bulmuyorum. Fazla detayli. 4. Sinif normal olarak géziikiiyor ama 3 ile 4
arasinda seviye farki ¢ok oldugu icin detayli buluyorum. Ornedin Savaslarin nedenlerinden
sonuclarina kadar alinmasi ¢ok dogru bulmuyorum. Fazla konu yiikii ve égrenciler konunun

6ziinden uzaklasmis oluyor.”

04 “Ogrenci bilgiyi hayatinda kullanilacak yer bulamadi§inda konuyu é§renmekte

glicliik cekiyor. Tarihler mesela hayatinda kullanamayacagi icin glicliik cekiyor.”

05 “Ogretim programi sorumluluk diizeyi yiiksek olan, ailesi ilgili cocuklar icin uygun.

Ama konularin sinirlandirilmasi gerekiyor.”

Sinif 6gretmenlerinin 6grencilerin sosyal bilgiler dersinde motivasyon diizeylerine iliskin

gorisleri Tablo 5’ de gosterilmektedir.
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Tablo 5
Ogrencilerin Sosyal Bilgiler Dersinde Motive Olma Durumlari

Ogretmen kodlari f %
Diger derslere gore yiiksek 02, 04, 05 3 23,07
Gunlik hayatla iliskili oldugu icin yiiksek 01, 02, 67 3 23,07
Heyecanlanma 03, 0,5 2 15,38
ilk defa karsilastiklari igin ylksek 04, 05 2 15,38
Konuya hakimlik 62 1 7,69
Akademik basariyla orantili 04 1 7,69
Sozel derslerde diisiik 06 1 7,69
Toplam 13 100

Tablo 5’de ki bulgular incelendiginde %23,07 oraninda diger derslerden yiksek oldugu,
%23,07 oraninda glinliik hayatla iliskili oldugu icin yiiksek oldugu temalari en ¢ok goris bildirilen
temalardir. %15,38 oraninda ilk defa karsilastiklari ders oldugu icin yiliksek oldugu ve %15,38
oraninda heyecanlanma temalarinda goris bildirilmistir. Diger temalar incelendiginde ise %7,69
oraninda akademik basariyla iliskili oldugu, %7,69 oraninda konuya hakimlik ve %7,69 oraninda

sozel derslerde diistk oldugu seklinde goris bildirilmistir.
Tablo 5’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Matematik gibi derslere oranla daha yiiksek. Ciinkii daha rahat ve ézgiir
hissediyorlar. Konuya daha hdkim hissediyorlar. Sosyal dersinde giinliik yasantiyi aldigimiz icin

motivasyonla ilgili bir sikint yasamiyoruz.”
06 “Sézel dersler yoruma dayali oldudu igin motivasyon diisiik oluyor.”
05 “Cok heyecanlilar ¢iinkii yeni bir dersle karsilasiyorlar. Merakli ve edlenceli gegiyor.”

07 “Ogrencileri olayin igine kattiginizda, ¢evreden érnek verdiginizde, giinliik hayatla

iliskilendirdiginiz siirece motivasyonlari yiiksek oluyor.”

Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler Dersinde motivasyon dusikligliniin

sebeplerine iliskin gorisleri Tablo 6’ da gosterilmektedir.

Tablo 6
Ogrencilerin Sosyal Bilgiler Dersinde Motivasyon Diisiikliigiiniin Sebepleri
Ogretmen Kodlan f %

Ozel Ogrenme Giiglugii 05, 06 2 25
Akademik basari 62 1 12,5
Veli destegi 62 1 12,5
Ogretmen 03 1 12,5
Ogretmen- Ogrenci etkilesimi 03 1 12,5
Disiplinler arasi etki 03 1 12,5
Zeka alanlarinin farklihg 05 1 12,5
Toplam 8 100
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Tablo 6’ya goére, Ogrencilerin Sosyal Bilgiler Dersinde motivasyon duslkliginin
sebeplerine gore incelendiginde en ¢ok goris bildirilen tema %25 oranla 6zel 6grenme gli¢ligu
yonilndedir. Diger temalar incelendiginde esit bir sekilde dagilim gosterdigi goérilmektedir.
Akademik basari, Veli destegi, 6gretmen, 6gretmen- 6grenci etkilesimi, disiplinler arasi etki ve

zeka alanlarinin farkhhgi temalarina %12,5 oraninda gorus bildirilmistir.
Tablo 6’ya gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Derse ézel bir motivasyon diisiikliigii dedil. Basarisiz olarak nitelendirdigimiz ya da
diisiik seviye olarak dedigimiz 6grenciler biitiin derslerde ayni seyi gésteriyorlar. Cocuk bir yerde
kendini kapattiginda biitiin derslerde ayni sorunla karsilasiyoruz.  Onlani tekrar derse
kazandirmak veli destedi énemli ve gérmedigimizde oldukca zorlasiyor ve biitiin derslere

yansiyor.”

03 “Ogretmenle ilgili. O§retmen o derse ne kadar 6nem verirse é§renci de o kadar nem
veriyor. Bu derste yaptigimiz etkinlikler diger derslerimizi de etkiliyor. Burada kazandigi disiplin

diger dersleri de etkiliyor. “
05 “Ogrencilerin zekd alanlarinin farkhiliginin etkiledigini diisiiniiyorum.”

Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler Dersinde motivasyonu arttirmaya

yonelik gorisleri Tablo 7’ de gosterilmektedir.

Tablo 7
Sosyal Bilgiler Dersinde Motivasyonu Arttirmaya Yénelik Yéntemler

Ogretmen kodlari f %

Ginliik yasama indirgeme 01, 02, 06 3 18,75
ilgi cekme 01, 64, 67 3 18,75
Materyal gesitliligi 02, 03 2 12,50
Ogretim ve yontem degisikligi 03, 04 2 12,50
Bireysel ddevlendirme 01 1 6,25
Teknoloji destegi 02 1 6,25
Ses tonu degisikligi 03 1 6,25
Fiziksel temas 03 1 6,25
Etkinlik giini 05 1 6,25
Pano hazirligi 05 1 6,25
Toplam 16 100

Tablo 7 incelendiginde en ¢ok goris bildirilen temalar %18,75 oraninda glinliik yasama
indirgeme temasi ve ilgi cekme %18,75 oraninda oldugu goérilmektedir. Materyal cesitliligi
%12,50 oraninda, 6gretim ve yontem degisikli %12,50 oraninda gorus bildirilmistir. Diger temalar

incelendiginde ise bireysel 6devlendirme%6,25 oraninda, teknoloji destegi %6,25 oraninda, ses
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tonu degisikligi %6,25 oraninda, fiziksel temas %6,25 oraninda, etkinlik glinii ve pano hazirhig

temasi %6,25 oraninda goris bildirilmistir.
Tablo 7’ye gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Teknolojik aletlerden yararlaniyoruz. Materyal gesitliligi artirryorum. Ayni zamanda

glinliik yasama indirgeyerek konuyu anlatiyorum.”

O5 “Etkinlik giinii yapiyorum. Yazmak, test ¢ézmek bikiyorlar. Pano hazirlama

etkinliklerini ¢cok seviyorlar. Bu sekilde yiikseltiyorum.”

06 “Giinliik yasamla baglanti kuruyorum. Yaparak yasayarak Gg§renmelerini

saghyorum.”

Sinif 6gretmenlerinin Sosyal Bilgiler Dersinde tercih ettikleri yontemlere iliskin gorisleri

Tablo 8’ de gosterilmektedir.

Tablo 8
Sosyal Bilgiler Dersinde Kullanilan Yontemler
Ogretmen kodlari f %

Anlatim 01, 07 2 10,52
Beyin firtinasi 02,07 2 10,52
Soru cevap 02,03 2 10,52
Gnlik yasamla iligki 02,06 2 10,52
6 sapka yéntemi 03, 05 2 10,52
Yaratici drama 03, 05 2 10,52
Tartisma 04, 06 2 10,52
Arastirma 01 1 5,26
Akilli tahta 03 1 5,26
Egitsel oyun 04 1 5,26
istasyon 05 1 5,26
Gorsellestirme 07 1 5,26
Toplam 19 100

Tablo 8 incelendiginde anlatim %10,52 oraninda, beyin firtinasi %10,52 oraninda, soru
cevap %10,52 oraninda, glinlik yasamla iliski %10,52 oraninda, 6 sapka yontemi %10,52
oraninda, yaratici drama %10,52 oraninda ve tartisma %10,52 oraninda goris bildirilmistir.
Arastirmada %5,26 oraninda, akilli tahta %5,26 oraninda, egitsel oyun %5,26 oraninda, istasyon

%5,26 oraninda ve gorsellestirme %5,26 oraninda gorus bildirilen temalardir.
Tablo 8’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

04 “Cocuklar konusmayi ¢cok seviyor. Tartismayi ¢ok kullaniyorum.”
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07 “Gérsel ¢ok kullaniyoruz. Birazcik hikdye olusturuyoruz ya da ben olusturuyorum &yle
diyeyim. Anlatim var tabi ki, ¢ocuklarin katiiminin olmasi lazim beyin firtinasi onlarin

diisiinmesini sagliyoruz.”

Sinif 6gretmenlerinin 68rencilerin Sosyal Bilgiler Dersinde zorluk\gugliik yasayan 6grenciler

icin tercih ettikleri ek yontemlere iliskin gorusleri Tablo 9’ da gosterilmektedir.

Tablo 9
Sosyal Bilgiler Dersinde O§renme Giigliigiinii lyilestirici Yontemler
Ogretmen Kodlari f %

Tekrar 01, 07 2 14,28
Birebir 6gretim 03, 05 2 14,28
Teknoloji destegi 03, 04 2 14,28
Ogrenciyi aktif etme 02, 04 2 14,28
Odillendirme 03 1 7,14
Goz Temasi kurma 03 1 7,14
Ginlik yasamla iligki 04 1 7,14
Somutlastirma 04 1 7,14
Basit Anlatim 06 1 7,14
Disiplinler arast iliski 07 1 7,14
Toplam 14 100

Tablo 9 incelendiginde tekrar %14,28 oraninda, birebir 6gretim %14,28 oraninda,
teknoloji destegi %14,28 oraninda ve 6grenciyi aktif etme %14,28 oraniyla en ¢ok goris bildirilen
temalardir. Odiillendirme %7,14 oraninda, géz temasi %7,14 oraninda, giinliik yasamla iligki
%7,14 oraninda, somutlastirma %7,14 oraninda, basit anlatim %7,14 oraninda ve disiplinler arasi

iliski %7,14 oraninda gorus bildirilen temalardir.
Tablo 9’a gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Bildikleri yerlerden soru cevap yéntemi kullanarak olayi kendilerinin bulmalarini

saghyorum.”

03 “Konuyu tekrara anlatmiyorum. Demek ki anlatmayla anlamams farkli bir sey
denemem lazim. Birebir ilgileniyorum. Géz temasi kurarim. Akilli tahtayi isin icine sokamaya

calisiyorum. Yildiz vererek. Odliille katmaya ¢alisiyorum”

07 “Siirekli olarak dersler arasinda iliski kuruyorum. Hatirlatiyorum, unutan égrenciler

de hatirlayan égrenciler sayesinde hatirlamis oluyor.”

Sinif 6gretmenlerinin Sosyal Bilgiler ders kitaplarina iliskin gorisleri Tablo 10’ da

gosterilmektedir.
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Tablo 10
Sosyal Bilgiler Ders Kitaplarinin Degerlendirilmesi

Ogretmen Kodlan f %
Tasarim Yetersiz tasarim 03, 04, 05 3 13,04
Toplam 3 13,04
Dil Kitabi dil kullanimi 03,04 2 8,69
Toplam 2 8,69
Gereksiz detay 01, 62, 63 3 13,04
Ogrenci seviyesine uygun degil 01,03 2 8,69
iyi icerik 05, 07 2 8,69
ilgi cekicilik zayif 05, 07 2 8,69
Basit konular kullanmal 01 1 4,34
icerik Somut metin\ siir kullaniimal 01 1 4,34
Konusma firsati verme 02 1 4,34
Bilinmeyen kelime sayisi fazla 03 1 4,34
Agir drneklemeler 01 1 4,34
Giincellenmeli 01 1 4,34
Formal- informal dengeler zayif 05 1 4,34
Yazilar uzun 05 1 4,34
Toplam 18 73,83
Genel Toplam 23 100

Tablo 10 incelendiginde en ¢ok goris bildirilen tema %73,83 oranla igerik temasidir.
icerik temasinin alt temalarini ise %13,04 gereksiz detay, %8,69 dgrenci seviyesine uygun degil,
%8,69 iyi icerik, %8,69 ilgi cekicilik zayif, %4,34 basit konular kullanmali, %4,34 somut metin\ siir
kullanilmali, %4,34 konusma firsati verme, %4,34 bilinmeyen kelime sayisi fazla, %4,34 agir
orneklemeler, %4,34 giincellenmeli, %4,34 formal- informal dengeler zayif ve %4,34 yazilar uzun
seklindedir. Tasarim temasi ise gorislerin %13,04 olusturmaktadir. Tasarim temasinin alt
temasini ise %13,04 oranla yetersiz tasarim ifadesi yer almaktadir. Dil temasina ise %8,69

oraninda gorus bildirilmistir. Dil temasinin alt temasini ise %8,69 kitabi dil goriisti yer almaktadir.
Tablo 10’a gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

03 “Kitabi bir dil var. Cocuk seviyesine indirgenmis dedil. Anne baba olarak
diisiintiyorum. Ben okuyup anliyorum ama ¢ocuda bu isi bilmiyorsam aktaramam. O kadar kitabi
bir dil var. Ya 4. Sinif béyle kalsin ya da 3’ii degistirsinler. Resimler, kdgit tasarimi yeterli

bulmuyorum.

O5 “Ders kitaplari son yillarda baya diizeldi. igeridi ¢ok iyi. Tasarim noktasinda kétii. llgi
cekicilik diizeyi zayif ve gbze hitap etmiyor. Formal ve informal dengeler kétii. Cok uzun yazilar

var. ilgiyi yogunlastirmayi gii¢lestiriyor. icerigi cok giizel, bilgi aktarimi iyi.”

Sinif 6gretmenlerinin Sosyal Bilgiler ders kitaplarinin 6grencilerin dersi anlama

durumlarina etkisine iliskin gortsleri Tablo 11’ de gosterilmektedir.
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Tablo 11
Sosyal Bilgiler Dersinde Giicliik\Zorluk Yasanmasinin Ders Kitabiyla lliskisi
Ogretmen kodlar f %
Hic iliskili degil 02, 65, 06 3 42,85
Kismen iligkili 01, 04, 67 3 42,85
Tamamen iliskili 03 1 14,28
Toplam 7 100

Tablo 11 incelendiginde tamamen iligkili, kismen iliskili ve hig iliskili degil olmak Uzere lg
temadan olusmaktadir. En ¢ok goris bildirilen temalar %42,85 oranla hig iliskili degil ve %42,85
oraninda Kismen iliskili temasidir. Tamamen iliskili temasina ise %14,28 oraninda goris
bildirilmistir.

Tablo 11’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Ders kitabiyla iliskilendirmiyorum. Genel anlamda &drenciler anladiysa azinlik
anlamadiysa ¢ocuktan kaynakli ya da benden kaynakl diye diisiinliyorum. Dinlememesiyle

iliskilendiriyoruz genelde”

03 “Tamamiyla bununla iliskilendiriyorum. Korkutucu detaycilikta. Anlayacak gibi olsa
bile anlamamaktan korkuyor ve éyle okuyorlar. Seviyesine uygun dedil. Fazla bilmedigi kelime
var. Bir ay boyunca édgretecedimiz kelimeleri bir haftada égretmemiz isteniyor. Bu da ¢ok

etkiliyor.”

05 “Ders kitaplariyla iliskili degil. Farkli kaynaklari kullandigimda da problem yasayan

6grenci tekrar problem yasiyor.”

07 “Her égrencinin anlama tarzi farkl. Belki farkli anlama tarzlarina hitap ederse iyi

olabilir.”

Sinif  6gretmenlerinin  Sosyal Bilgiler dersine iliskin 6nerileri Tablo 12’ de

gosterilmektedir.

Tablo 12
Sosyal Bilgiler Dersine fliskin Oneriler

Ogretmen kodlari f %
ilgi gekici icerik 03, 04, 67 3 33,33
Kapsam daraltiimali 03, 04 2 22,22
Kisa ctimleler 04 1 11,11
Komsularimiz konusu sinirlandirilmali 05 1 11,11
Milli micadele konusu sinirlandiriimali 05 1 11,11
Kimlik konusu giincellenmeli 05 1 11,11
Toplam 9 100

Tablo 12 incelendiginde 6gretmenler en ¢ok %33,33 oranla ilgi ¢ekici icerik ve %22,22

oranla kapsam daraltilmali olmasi gerektigi yoniinde dnerilerde bulunmuslardir. Kisa climleler
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temasi %11,11 oraninda, komsularimiz konusu sinirlandiriimali temasi %11,11 oraninda, milli
miucadele konusu sinirlandirilmali temasi %11,11 oraninda, kimlik konusu glincellenmeli temasi

ise %11,11 oraninda goris bildirilen temalardir.
Tablo 12’ye gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

03 “Daha az detaylandiriimis ilgi cekici ders icerigiyle daha aydinlik olacagini

diisiintiyorum.”

05 “Milli miicadele konusu sinirlandirilmali, kimlik konusunda da iki kimlik veriliyor
cocuklar karmasa yasiyor. Komsularimiz konusu ¢ok zordu, sinirlandiriimali. Sinir kapilari vs.

vardi. Bunlari yetiskinler bile bilmiyor. Bu sekilde olmasi 6grencileri dersten uzaklastiriyor.”
4. Sonug, Tartisma ve Oneriler

Sinif 6gretmenlerinin, 6grencilerin Sosyal Bilgiler dersinde giclik\zorluk cektikleri
konulara iliskin bulgular incelendiginde en ¢ok gorus bildirilen temanin Milli Miicadele, Etkin
Vatandaslik ve soyut konularin oldugu gorilmektedir. Diger glclik cekilen konular
incelendiginde ise glinlik yasamdan uzak konular, Bilim ve Teknoloji, Birey ve Toplum, Kiiresel
Baglantilar konularina deginildigi goriilmektedir. Sosyal bilgiler dersinin amaglari incelendiginde
etkin vatandas yetistirmenin biyik bir neme sahip oldugu gérilmektedir. Fakat bu ¢alismadan
elde edilen veriler dogrultusunda 6grencilerin en cok etkin vatandaslik konusunda giiclik cektigi
sonucuna ulasilmistir. Bu baglamda sosyal bilgiler dersinin temel amacglarindan birine
ulasmasinin gliclestigi sonucuna ulasilabilir. Elde edilen veriler incelendiginde sosyal bilgiler
dersinin dogasinda bulunan giinlik yasamla baglanti kurmanin 6grencilerin dersi anlamalarinda
onemli bir faktér oldugu sonucuna varilabilir. Ayrica glclik cekilen konular tek tek
incelendiginde 6grencilerin soyut konulari anlamakta gliclik cektigi gbralmektedir.

Ogrencilerin sosyal bilgiler dersinde giicliik\zorluk cekme sebepleri incelendiginde diger
derslerdeki akademik basarinin ve okudugunu anlama diizeyinin en 6nemli faktorler oldugu
goriilmektedir. Boyle-Baise ve arkadaslari (2008), okudugunu anlamanin sosyal bilgiler
dersinden ayrilamayacagini ifade etmislerdir. Brugar ve Roberts (2017) ise ¢ocuklarin sosyal
bilgiler icerigini okuma ve anlama yeteneklerinde bosluklar oldugunu ancak bu bosluklarin var
oldugunu bilmenin, nedenini bilmiyorsak pek bir degeri olmadigini ifade etmislerdir. Calismadan
elde edilen diger veriler incelendiginde dersler kullanilan materyaller, konularin soyut olmasi ve
konu kapsaminin genis olmasi 6grencilerin okudugunu anlama becerilerini engelleyen durumlar
arasinda yer alabilir. Gajria, Jitendra, Sood ve Sacks (2007), 6grenciler ilkokul siniflarinda

genellikle aciklayici metinlerle karsilasmadiklari icin ilk defa karsilastiklari sosyal bilgiler
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dersindeki metinleri anlamakta gliclik cektiklerini ifade etmistir. Literatiir incelendiginde yapilan
bu calismayla benzerlik gosterdigi goriilmektedir.

Sinif 6gretmenlerinin, sosyal bilgiler 6gretim programinin 6grencilerin seviyelerine
uygunluguna iliskin gorisleri incelendiginde ise gorislerin blyik bir ¢ogunlugunun uygun
olmadigl yonindedir. Uygun olmamasinin sebeplerini ise kapsamin genis olmasi, 3. sinif ve 4.
sinif dlizeyi arasinda ¢ok fazla fark oldugu ve giinliik yasaminda kullanilamayacak bilgiler icerdigi
seklinde ifade etmislerdir. Celikkaya ve Kiriimoglu (2018) yapmis olduklari ¢alismada sosyal
bilgiler dersinin kapsaminin yogun oldugu ve 6grenci seviyesine uygun olmadigl sonucuna
ulasmislardir. Tas (2018) 6gretim programinin 6grencinin hazir bulunusluk seviyesine uygun
oldugunu ancak kapsamin genis oldugu sonucuna ulasmistir. Literatir incelendiginde bu
calismayla benzerlik gosterdigi gortilmektedir.

Sinif 6gretmenlerinin, 6grencilerin sosyal bilgiler dersinde motive olma durumlarina
iliskin gorisleri incelendiginde bliyik bir cogunlugun motivasyonun yiksek oldugunu ifade ettigi
gorilmektedir. Motivasyonun yiksek olmasinin sebepleri incelendiginde ise giinliik yasamla
iliskili olmasi, konuya hakim olmalari, sosyal bilgiler dersiyle ilk defa karsilasmalarinin etkili
oldugu yoéniindedir. Ogrencilerin motivasyon diizeylerinin akademik basariyla dogru orantili
oldugu gorisu de ifade edilmistir. Motivasyonun yilksek olmasinin yani sira diisiik oldugunu
ifade eden goriisler de yer almaktadir. Ogrencilerin sosyal bilgiler dersinde motivasyonlarinin
diisik olmasinin sebebini ise bu dersin yoruma dayali olmasindan kaynaklandigi seklindedir.
Ogrencilerin okudugunu anlama becerilerinin iyilestiriimesi halinde yoruma dayali sozel
derslerde 6grencilerin hem akademik basarisi hem de motivasyon diizeylerinde artis olacagi
tahmin edilmektedir.

Sinif 6gretmenlerinin gorislerinden hareketle 6grencilerin sosyal bilgiler dersinde
motivasyon disikliGgliniin sebepleri incelendiginde akademik basari, veli destegi, 6gretmen,
Ogretmen- Ogrenci etkilesimi, disiplinler arasi etki, zeka alanlarinin farkliligi, 6zel 6grenme
glgligiinden kaynaklandigi gorilmektedir. Zhao ve Hoge (2005), 6grencilerin gorisiine gore,
sosyal bilgiler hayatlariyla ilgili konudan uzak oldugunu ve 6grencilerin 6gretmenleriyle yapilan
gorismelerde, 6grencileri sosyal bilgiler 6g§renmede motive etmek icin bircok gergcek yasam
firsatini kaybettikleri sonucuna ulasmislardir. Literatir incelendiginde bu calismayla farklilik
gosterdigi gorilmektedir. Sahin ve Gilven (2016), yapmis olduklari c¢alisma sonucunda
ogretmenlerin gorislerinden hareketle 6grencilerin sosyal bilgiler dersinde motivasyon eksikligi
yasadigi gériilmektedir. Ogretmenlerin goriis ayriliklarinin olmasinin sebebi sosyal bilgiler dersi

ve glinliik yasam arasinda baglanti kurma durumlariyla iliskilendirilebilir.
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Sinif 6gretmenlerinin sosyal bilgiler dersinde motivasyonu arttirmaya yonelik tercih
ettikleri yontemler incelendiginde glinliik yasama indirgeme, bireysel 6devlendirme, ilgi cekme,
teknoloji destegi, materyal cesitliligi, ses tonu degisikligi, fiziksel temas, 6gretim ve yéntem
degisikligi, etkinlik glinl, pano hazirhgl gibi yontemleri tercih etmislerdir. Elde dilen veriler
dogrultusunda sosyal bilgiler dersi icin glinliik yasamla iliskiler kurmanin biyiik bir 5neme sahip
oldugu gorilmektedir. Gunlik yasamla baglanti kurularak o6grenilenlerin somutlastiriimasi
ogrencilerin motive olma durumlarini olumlu yénde etkiledigi séylenebilir.

Sinif 6gretmenlerinin sosyal bilgiler tercih ettikleri yontemler incelendiginde arastirma,
anlatim, beyin firtinasi, soru cevap, glinlik yasamla iliski, akill tahta, 6 sapka yontemi, yaratici
drama, tartisma, egitsel oyun, gorsellestirme ve istasyon yontemlerini kullandiklar
gorilmektedir. Genel anlamda tercih edilen yontemler incelendiginde 6gretmenlerin cagdas
yontemleri tercih ettikleri sonucuna varilmistir. Karasu Avci ve Ketenoglu Kayabasi (2019),
Taskaya ve Bal (2009), Sosyal Bilgiler dersinde anlatim, soru-cevap ve drama yéntemlerini tercih
ettikleri, Soru-Cevap, Anlatim ve Tartisma yontemlerini tercih ettikleri sonucuna varilmistir.
Literatir incelendiginde benzerlik gosterdigi gorilmektedir.

Sinif 6gretmenlerinin Sosyal Bilgiler dersinde yasanilan gugliik\zorluklari ortadan
kaldirmak icin tercih ettikleri yontemler incelendiginde tekrar, bulus yoluyla 6gretim, birebir
O0gretim, gbz temasi, teknoloji destegi, ddillendirme, 6grenciyi aktif etme, glinlik yasamla iliski,
somutlastirma, basit anlatim ve disiplinler arasi iliskiler kurmayi tercih etmislerdir. Elde edilen
veriler dogrultusunda 6gretmenlerin konuyu somutlastirmaya egilim gosterdikleri sonucuna
varilabilir.

Sinif 6gretmenlerinin sosyal bilgiler ders kitaplarina iliskin gorusleri incelendiginde en
cok elestiri icerik bolimiinde oldugu gériilmektedir. Ogretmenler sosyal bilgiler ders kitaplarini
icerik yonliinden gereksiz detaylar barindirdigini, basit konular olmasi gerektigini, Somut metin\
siir kullanilmasi gerektigini, 6grenci seviyesine uygun olmadigini, agir érneklemeler icerdigi,
guncellenmesi gerektigi, bilinmeyen kelime sayisinin fazla oldugunu, uzun yazilar icerdigi, ilgi
cekiciligin zayif oldugu ve formal- informal dengeler zayif oldugu yonindedir. Ders kitaplarinin
icerik bélimiine olumsuz elestirilerin yani sira olumlu elestirilere yer verilmistir. Ogrencilere
konusma firsati verdigi ve icerigin iyi olduguna iliskin gorislerde bulunmaktadir. Sinif
ogretmenlerinden elde edilen veriler dogrultusunda dil agisindan kitabi bir dil kullanildigi ve
tasarim boyutunda da yetersizlikler oldugu sonucuna ulasilmistir. Ozsoy Siimengen (2010),
yapmis oldugu calismada ders kitaplarinin bilgi icerigi acisindan, metinlerin gereksiz bilgi ve

ayrintilari icermedigi, 6grenci seviyesine uygun oldugu, ders kitaplarinin 6grenci motivasyonun
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arttirdigl sonuglarin yani sira ilgi gekicilik noktasinda zayif oldugu sonucuna ulagmistir. Sagh
(2007), yapmis oldugu calismada ders kitaplarinin 6grenci seviyesine uygun olmadigi, resmi bir
dil kullanildigi, gorsel ogelere fazla yer verilmedigi ve tasarimin yetersiz oldugu sonucuna
ulasiimistir. Literatir incelendiginde yapilan bu galismayla benzerlik gosterdigi goriilmektedir.
Yapilan ¢alismalar yil bazinda incelendiginde uzun araliklar olmasina ragmen hala ayni sorunlarin
devam ettigi gérilmektedir.

Sinif 6gretmenlerinin, sosyal bilgiler ders kitaplariyla 6grencilerin guglik/zorluk
yasamasi arasindaki iliskiyi degerlendirmeleri sonucunda biyik bir cogunlugun iliski olmadigini
ifade ettigi gorilmektedir. Ogretmenler ders kitaplarini bircok agidan olumsuz yénde
elestirmesine ragmen 6grenci basarisiyla iliski kuramadiklari sonucuna varilmaktadir.

4.1. Oneriler
Calismadan elde edilen bulgular sonucunda asagidaki 6neriler sunulmustur:

1. Sosyal bilgiler dersinde karsilasilan gigliiklerin iyilestirilmesi icin sinif 6gretmenlerinin

okudugunu anlama boyutunda 6grencileri desteklemeleri 6nerilmektedir.

2. Sosyal bilgiler 6gretim programlarinda ve ders kitaplarinda yer alan soyut konularin

0grenci seviyesine indirgenerek gilincellenmesi gerektigi onerilmektedir.

3. Sosyal bilgiler ders kitaplarinin tasarim, dil ve icerik acisindan yenilenmesi gerektigi ve

Ogrenci seviyesinin goz ontinde bulundurulmasi gerektigi 6nerilmektedir.

4. Sosyal Bilgiler ders kitaplarindaki metinlerin dil ve icerik yoniinden iyilestiriimesi
ogrencilerin okudugunu anlamalarina, derse karsi motivasyonlarina ve akademik basarilarina

olum yonde etkileyecegi 6n gorilmektedir. Bu nedenle metinlerin iyilestiriimesi 6nerilmektedir.
Arastirma sonucunda diger arastirmacilara yonelik asagidaki 6neriler sunulmustur:

1. Bu ¢alisma sinif 6gretmenleriyle sinirlandiriimistir. Bundan sonraki arastirmalarda

calisma grubuna 6grencilerinde dahil edilmesi 6nerilmektedir.

2. Bu arastirmada veri toplama araci olarak sadece goriisme formu kullaniimistir.
Bundan sonraki arastirmalarda goriisme formuna ek olarak ders kitaplarinin, 6gretim

programlarinin incelenmesi 6nerilmektedir.

CIKAR CATISMASI BEYANI

Yazarlar bu calismalarinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan eder.
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ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢calismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yontem tasarimi, Veri Analizi ve Yaziim” kisminin
Ayla SENGUN, “Yéntem tasarimi, Veri Analizi ve Yazilim, inceleme ve Diizenleme” kisminin Dr.

Ogr. Uyesi Yasemin BUYUKSAHIN tarafindan yapildigini beyan ederler.
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