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ABSTRACT The aim of this study was to investigate the effect of the genre-based writing method in distance
education courses. In this study, where action research was chosen as a research method, the researcher
examined the use of the genre-based writing method in writing lessons of 8 foreign students at the B2
level who took a Turkish course over a 7-week period. For the data collection tools; the lessons’ video-
recordings (observation), semi-structured interviews (interview) and the writings of the participants
(document analysis) were examined. Thematic analysis was used in this study with both deductive and
inductive processes. As a result, it was observed that genre-based writing method increased students'
writing skills considerably in distance Turkish writing lessons. Another major finding was that the
participants’ characteristics affected their success. However, in some sub-headings of this study, because
of distance education’s nature, the implementation of the genre-based writing method did not show the
expected successes. Finally, large-scale experimental studies containing genre-based writing method
implementation and studies on self-regulation strategies in online writing lessons were suggested.
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Tir temelli yazma yonteminin uzaktan egitim sinifinda kullanilmasi

0OZ Bu caligmanin amaci, uzaktan egitim derslerinde tiir temelli yazma yénteminin etkisini ele almaktir.
Arastirma deseni olarak eylem arastirmasinin sec¢ildigi bu ¢alismada, uzaktan egitim ile Tiirk¢e dersi
alan B2 diizeyindeki 8 yabanci 6grencinin yazma derslerinde tiir temelli yazma yonteminin kullanimi 7
haftalik uygulamada incelenmistir. Veri toplama araglari olarak; derslerin video kayitlari (gézlem), yar1
yapilandirilmig goriismeler (miilakat) ve katilimcilarin yazilari (dokiiman incelemesi) incelenmistir. Bu
calismada hem tiimdengelimsel hem de tiimevarimsal analiz siiregleri ile tematik analiz kullanilmigtir.
Sonug olarak, tiir temelli yazma yonteminin uzaktan Tiirkge yazma derslerinde dgrencilerin yazma
becerilerini 6nemli 6lgiide artirdigi gdzlemlenmistir. Ancak bazi alt basliklarda katilimei 6zelliklerinin
basarty1 etkiledigi goriilmiistiir. Baz1 alt basliklarda ise tiir temelli yazma ydnteminin uygulanmasi,
uzaktan egitimin dogasi geregi beklenen bagariy1 gosterememistir. Son olarak, tiir temelli yazma yontemi
uygulamasinda bityiikk olgekli deneysel galigmalar ve c¢evrimici yazma derslerinde 6z diizenleme
stratejilerine yonelik ¢aligma onerilerinde bulunulmusgtur.
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INTRODUCTION

Foreign language teaching instruction is challenging due to students’ low writing skills, translating
thoughts into a foreign language, and rhetorical issues of sentence structure and organization. Genre-
based features of these elements impact the writing process and express the author’s textual and
communicative choices. These “genre-based” factors include mode, field, and tenor (Derewianka &
Jones, 2016; Halliday, 1994). Field refers to the ongoing communicative activity situated in a social
context; tenor refers to authors and the relationship between writers and readers, and mode or the way
in which you connect with the text itself. Therefore, the content of written communication, the
relationships among the reader, writer, and mode determine the content and form of a manuscript. This
study explores the genre-based writing method which aims to teach writing within the framework of
these choices made in the communicative and social field.

The genre-based writing method is one of the most effective methods in foreign language writing
courses. This method, which emerged in the 1980s, aims to teach writing in line with text types. Genre
refers to how writers create texts in similar social situations and how they use language in these texts.
Furthermore, texts are structured using different linguistic styles based on social context’s needs (Hyon,
1996; Derewianka & Jones, 2016; Lee, 2013). Texts such as recipes, essays, poems, stories, biographies,
letters, songs, novels, instructions manuals, recipes, research articles, symposium presentations ...etc.
are some examples of genres. In the teaching process, it is essential to define and teach the target texts
that students need to write in different contexts (Badger & White, 2000; Hyland, 2004). In regard to this
method’s success, many studies show how this method significantly improves foreign language writing
skills (Carstens, 2009; Chen & Su, 2012; Correa & Echeverri, 2017; Hyland, 2003; Hyland, 2004;
Hyland, 2009; Hyon, 1996; Kuiper et al., 2017; Martin & Rose, 2007; Martin & Rose, 2008; Ramos,
2015; Rose, 2008; Rose, 2012; Troyan, 2016). Also, it has showed the same success in Turkish as a
foreign language writing lessons, which is the main field of study of this research (Argit & Ozer-Griffin,
2015; Yigitoglu & Reichelt 2014).

This study inquires how the genre-based writing method, which has been proven in face-to-face as
successful, is effective in foreign language writing teaching in distance education environment. The
distance education is valid for situations where the learner and teacher do not share the same physical
environment. Therefore, the distance education environment offers opportunities by the nature of itself
for- flexibility and adaptability (Ttiimen-Akyildiz, 2020). However, the framework for the opportunities
offered to distance education has changed in parallel with the development of technologies. For example,
while the content of electronic distance education, which started with the radio in the 1920s, only had
verbal expression elements, it evolved into video/audio content in the 1990s and an interactive structure
with online technologies in the 21st century (Clark, 2020). These changing educational environments
have brought some advantages to technological innovations. Despite all these advantages, effectiveness
of distance education is an important issue discussed in the literature. For example, many studies refer
to the high dropout rate in distance education (Bersin, 2004; Cambruzzi et al., 2015; Oliveira et al.,
2018; Sweet, 1986; Tan & Shao, 2015).

Genre-based writing was a successful method in teaching Turkish as a foreign language. Before this
study, the researcher used this method at the B2 level three times in his previous face-to-face writing
lessons and saw it as an advantageous approach. In this study, it was investigated how this method would
affect the difficulties experienced in writing skills due to the absence of a classroom environment and
synchronized teacher reflection in distance education. Therefore, genre-based writing lesson plans were
designed as an intervention study and this study investigates the effectiveness of this intervention in
terms of different data types. The research question of the study prepared with this point of view was
determined as: "What is the effect of genre-based writing lessons on students' writing skills and writing
lessons in the distance education process?" The sub-questions have been determined as follows;

“How is the development of students' writing skills during the genre-based distance writing course?”
“How is the genre-based distance writing course progressing?”

“What are the students' perceptions of genre-based distance writing courses?”
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METHODOLOGY
Design of Study

The research design of this study was action research. Action research in the field of social sciences
aims not only to understand the social context, but also to produce knowledge during research (Huang,
2010). In this regard, some systematic interventions are used to solve the problems identified by the
researcher. In this study, the genre-based writing model was used for the solution of writing problems
in the distance education process. Therefore, in this study, a six-stage action research model for
educational research (Tomal, 2010) was applied. These stages are:

1. Problem Statement: In his previous courses in distance education, the researcher/practitioner
experienced that students encountered some problems in their writing skills due to distance education.
Also, the participants of this study expressed that the way the Turkish writing lessons were given in
distance education was the reason for their limitations in writing. Hence, “insufficient development of
writing skills in distance Turkish lessons.” was determined as a problem statement.

2. Data Collection: In this stage, participants were asked about their distance writing lesson experiences
in previous levels in order to decide what kind of action would be taken. It was determined that the
participants did not believe they improved enough and they could not transfer writing skills to their daily
lives. In addition, the problem situation was defined as not only with participants’ statements, but also
with the distance writing studies in the literature, which were also effective at this stage. By this way,
the researcher/practitioner decided to implement genre-based writing method into his distance Turkish
writing lessons with participants’ emphasizing a “lack of effectiveness” and “problems in transferring
writing skills to daily lives”.

3. Analysis and Feedback: Genre-based writing practices were successfully applied in previous face-to-
face classes, where they were analyzed. This method was decided to be used as an intervention within
the scope of action research.

4. Action Planning: A seven-week action plan was designed for Turkish B2-level writing skills.
Activities, sample texts for analyzing stage, joint construction activities, and the independent writing
tasks were examined and approved by two experts. Then, Istanbul Sabahattin Zaim University Scientific
Research and Ethic Commission examined and approved the action plan too.

5. Application: Pre-test, intervention, and post-test stages were implemented exactly in the same manner
as the action plan.

6. Evaluation and Follow-up: Besides the evaluation of the texts written by the participants every week,
the video recordings of the lectures and audio recordings of interviews were observed. By this way, the
implementation process was evaluated based on several factors.

Participants

This study was conducted in a B2-level Turkish writing course with 8 participants voluntarily agreeing
to take part in the study. In the study, criterion sampling, one of the purposeful sampling types, was
used. Participants who had taken at least one distance course without having any problems with the
Microsoft Teams system were chosen. Also, they were chosen from the B2 level since they had acquired
the basic textual skills from the Bl-level. In order to provide anonymity, participants were given
pseudonyms and were introduced and described as follows:

Rasheed was a 19-year-old Somalian male participant. He graduated from a Turkish high school and
lived in Tirkiye. His educational background and the location he lived provided advantages to his
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writing skills. He was learning Turkish to study at a university in Tiirkiye.

Asim was a 20-year-old male participant from Saudi Arabia. Although the participant was not in
Tiirkiye, he actively attended all activities to improve his Turkish. He was the only one who had
completed all of the independent writing activities in the class. Hence, he was one of the highly
motivated participants. Moreover, he was learning Turkish to study at a university in Tirkiye.

Camilla was a 23-year-old Syrian female participant. She was living in Istanbul so the location she lived
was advantageous in terms of her language skills. Also, she was highly motivated and very active in
distance writing lessons since she was learning Turkish to study at a university in Tiirkiye.

Jasmin was a 22-year-old Syrian female participant living in Tirkiye. Her participation in classes and
homework was low so she could not develop her Turkish language skills to the level she desired.

Mariam was a 29-year-old Uzbek female participant. Her mother tongue provided advantages in terms
of Turkish writing skills because the Uzbek language is one of the Turkic languages. For this reason,
she could transfer her language skills to Turkish successfully. In addition, she was learning Turkish to
study at a university in Tirkiye.

Majid was a 28-year-old Palestinian male participant. He showed a low-level of participation in classes
and homework, but he stated he joined online lessons without participation and watched their recordings
again. Thus, he thought that the online course provided improvement, but not at the desired level.

Uzair was a 22-year-old Syrian male participant. Although he attended classes, he did not participate in
the exercises. Moreover, he did not complete his homework assignments. He explained that within his
situation, his lower motivation was due to the online environment.

Nargis was a 29-year-old Moroccan female participant. She attended classes in her business
environment so her participation was low. She stated that the B2-level was difficult so the online course
did not improve her writing to her desired level.

Data Collection

In this study, different data types were collected and analyzed in depth in order to determine the
effectiveness of the interventions. Observations, interviews, and documents were used as data types in
the study. In this direction, firstly, the two-hour-long lessons’ video recordings were examined in
Microsoft Teams system. Afterwards, the texts written by the participants each week were analyzed. In
terms of the intervention plan, participants were assigned to write texts in specific genres. These writing
examples were assigned and received using the internet and were written in a Microsoft Word program.
Finally, the students were interviewed online. For this data type, a semi-structured interview form was
prepared as five questions, but in the interview process, there were also additional questions that were
asked in order to get in-depth knowledge.

Data Analysis

Thematic analysis was used in the data analysis of this study. The thematic analysis provides a fully
qualitative, detailed, and nuanced description of the data (Braun & Clarke, 2006, Vaismoradi &
Snelgrove, 2019). Deductive and inductive approaches were used together for the thematic analysis
made within the framework of this study. In this direction, first, the codes were determined from a
deductive point of view within the framework of the stages of the genre-based writing method and the
questions in the prepared interview form. Then an inductive way was followed in associating them with
category and theme titles.
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Figure 1.
Data Collection and Analysis Process
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Trustworthiness

According to Stahl and King (2020), qualitative studies’ trustworthiness can be provided in four
different criteria as credibility, transferability, dependability and confirmability. This study was thought
to meet three of these four criteria. For the credibility of this study, the data triangulation method was
used. In this way, data of this study was generated from three different sources: students’ writing
examples, interview recordings, and video recordings of lessons. For the transferability, this study
setting used in face-to-face classroom environments before and in this study, it was transferred to
different educational environment. Also, because of this study focusing on method implementation, all
practices could be transferred to other studies focusing on different learning levels and writing tasks. In
order to provide the third criterion, dependability, an action plan was analyzed and approved by two
experts in Turkish writing education. Prior to the beginning of the study, the experts’ suggestions were
implemented and their approval was received. Moreover, in the analysis process, all codes, categories,
and themes were examined and approved by the two experts.

Ethics

Participants of this study were selected on a voluntary basis. In addition, they were informed both
verbally and in written form that their data would only be used for scientific purposes. Anonymity was
ensured by giving pseudonyms to the participants. In addition, the ethics committee approval was
obtained before starting the study, and as a result of the audit, approval was obtained for the study with
the report from Istanbul Sabahattin Zaim University Scientific Research and Ethic Commission dated
05.08.2021 and numbered E-20292139-050.01.04-11548.

Researcher Bias

The researcher gave genre-based writing lessons at the B2 level three times in a face-to-face classroom
environment and came to the conclusion that the results were successful before this study. Therefore,
the researcher/practitioner thought that the method and the course content that he had prepared would
contribute positively to the students’ writing skills.

Procedure

In this study, the stages of genre-based writing, building the field, modeling, and joint construction
stages were performed during the online lesson. Afterwards, the participants were given homework for
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the independent writing stage. The corrections and feedback of these assignments in the reflection stage
were given to the students in writing by the researcher. Regarding the text genres, Knapp and Watkins
(2005)'s classification was used. All implementation process and lesson plans can be seen in Appendix.

RESULTS
Time in Distance Genre-Based Writing Class

When all data types were analyzed together, the first theme was “time in distance writing class”. This
theme was identified under the five codes and handled under two categories. Findings related to this
theme are as follows (Table 1):

Table 1.

Codes, Categories, and Theme

Codes N Categories Themes
Distance writing classes saving time 2 The effect of adaptation to/conduct of Time in distance
Adapting to distance classes taking 2 lessons on time writing class
time

The process of distance writing 1 The effect of activities and assignments in

classes taking time lessons on time

Distance writing tasks take time 3

“Time” was one of the prominent themes in the writing samples examined and in student interviews.
Due to the nature of the distance education, some details stood out under the theme of time related to
distance genre-based writing, as well as making arrangements for time. First of all, two participants
stated that distance writing lessons saved them extra time, while two others stated an opposite viewpoint.
For example, Rasheed stated, "The distance writing class saved me extra time, so | spent less time
thinking and writing", while Camilla said "It was difficult for me to get used to distance genre-based
writing, so it took me a long time." Although they took distance Turkish lessons in the previous courses,
this course content had been a method that took time to get used to for some participants. On the other
hand, the same point of view also applied to assignments. For example, Uzair commented “It is a very
good lesson, but it takes a lot of time.” Mariam also stated “It takes a long time for me to do homework
in distance education because it requires me to think in Turkish in order to write in the genre you
mentioned. This takes a lot of my time.”

In video recordings, the activities were longer than the planned lesson time. They included both the
activities of text analysis with a deductive approach for building the field and modeling phases, as well
as writing new texts with an inductive approach for the joint construction phase. In recorded lessons,
while some students did not participate at all in the beginning, the number of people who participated
increased over time. This can also be explained with the fact that it took time to adapt to the course
format.

While examining the students’ writings, it was observed that some students either did not complete some
of the assignments or submitted them post-deadline due to poor time management. Although the
deadline was specified in the assignments, many assignments were delayed. One participant commented
on this subject, stating that they could not plan their time in distance education.

Expectations in Distance Genre-Based Writing Courses

Expectations were another theme encountered in the analysis process. The “expectations in distance
writing class” theme was identified under the five codes and handled under two categories. Findings
related to this theme are as follows (Table 2):

77

IR E R A= PG SIaUE| 2023, Volume 12, Issue 2 www.turje.org


http://www.turje.org/

OZDEMIR; Using a genre-based writing method in the distance education classroom

Table 2.

Codes, Categories, and Themes

Codes N Categories Themes

The class providing the expected development 4 Lessons’ meeting the Expectations in distance
Assignments and activities providing 2  expectations writing class
development

Not adapting to the online classes 1  Lessons’ meeting the

The class not providing the expected 3 expectations

development

Not being able to implement the development 1
provided by the class

When students were asked about the success of the lessons, participants generally addressed the question
within the framework of whether they met their expectations. While some students focused on the skill
development, the others focused on activities and assignments. For example, Jasmin stated “I learned
the theory well in the online writing class. Text analysis was good, but my writing was not developed
enough.” However, Majid commented under a more specific topic as “Yes, it did because I confuse
some grammar rules. | revised the core topics and reviewed the assignments you checked, it was
helpful.” In general, when we look at the comments, participants actually created an expectation at the
beginning of the course based on their needs and experiences from previous courses and evaluated the
success of the course at the point of whether they were adequately met. For example, Uzair and Nargis
stated that the course did not meet their expectations by comparing with their previous face-to-face
courses they had taken. Whereas Asim and Camilla expressed that they met their expectations by
expressing their problems (genre knowledge, text structure and editing) solved by this course. Another
issue about expectations was about the participants themselves. While Jasmin stated that she could not
get used to the online writing lesson and could not adapt herself to the lesson, Majid stated that he was
successful in the lesson, but had problems in transferring it to daily life.

In video recordings, participants were asked about their expectations about the genre at the beginning
of lessons. For example, in descriptive text week, Jasmin asked “I don't know how to write the title, I
can't divide the texts into introduction, development and conclusion. Can you show this?" In this way,
she clearly expressed her expectations before the lesson began. Moreover, at the end of the lessons,
participants usually asked questions about assessing their learning and expressed their expectations
about the texts they would write independently. For example, at the end of the lesson in which the
explanation text was taught, Mariam assessed her learning by asking “Sir, when we say the explanation
text, are we going to describe it, such as when and how our country was founded?”

Theoretical Dimension of Distance Genre-Based Writing Courses
The theoretical dimension was another theme of this study. The “theoretical dimension of distance

genre-based writing courses” theme was identified under the six codes and handled under two
categories. Findings related to this theme are as follows (Table 3):
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Table 3.

Codes, Categories, and Theme

Codes N Categories Themes
Theoretical teaching and analysis contributing to knowledge 2 The dimensions thatin-  Theoretical
of social context class theoretical teaching  aspect of
Theoretical teaching and analyses contributing to textual 2 and analysis contribute distance
content writing class
Theoretical teaching and analyses contributing to writing 2

process

Theoretical teaching and analyses providing variety of genres 3

and styles

Theoretical teaching and analyses not contributing sufficiently 1 The dimensions that in-

No transfer of theoretical teaching and analysis of 1 class theoretical teaching
extracurricular contexts and analysis contribute

The theoretical dimension of distance genre-based writing lessons included the activities at the building
the field and modeling stages and the theoretical content given at other stages. Considering the
participants’ views on this dimension, they said it significantly contributed to their writing skills.
According to comments in interviews, these contributions were related to knowledge in social context,
texts content, writing process, generic diversity and stylistic diversity. For example, on social context
knowledge, Camilla stated “When I write, I remember what to write by looking at these (meant what
she learned about social context).” On text content knowledge, Mariam stated “Before B2 level, we used
to try introduction, body, and conclusion but that would be a problem. | would write a story, but |
couldn't make an introduction, body, conclusion, and title. Theoretical lessons helped me with that.”
Asim on the writing process stated that "I used to write more complicated at first, but with this lesson, |
can write better texts by preparing the general idea and key sentences then | use these key sentences."
Majid stated he benefitted from theoretical courses in diversity of genres and styles, but he highlighted
his problems in transferring this content to his daily life context.

When the course videos were analyzed, the participants questioned the grammatical explanations given
for the genres and they validated their previous knowledge about their use on the text. For example, in
the argumentative text week, Rasheed asked for strategies on how to combine simple sentences. In
another example, during the narrative text week, Mariam questioned the genre characteristics related to
the fiction / nonfiction difference. In regard to student participation in the theoretical dimension, the
instructor tried to increase it in building the field and modeling stages by having each participant read a
paragraph of analyzed texts and by using the Socratic Method. By this way, the participants included in
the class in this way also participated in future activities. Therefore, this method had proven to be
successful in increasing students' participation.

Practical Aspect of Distance Genre-Based Writing Lessons
The practical aspect of distance genre-based writing lessons contained the greatest variety of codes in

the analysis process. This theme was identified under the ten codes and handled under three categories.
Findings related to this theme are as follows (Table 4):
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Table 4.

Codes, Categories, and Theme

Codes N Categories Themes
The joint construction stage during the in-class application 4 The effect of in-class Practical
benefiting the writing skill applications on aspect of
The in-class applications providing thinking in foreign 1 development of writing  distance
language skills writing class
Contributing to creativity thanks to expression of different 1

ideas during classes

In-class activities providing variety in topic and style 3 The effect of in-class

In-class activities contributing to regular writing in writing 2 activities on texts

process written

Disagreements in writing process of joint construction being 2 Negative experiences

distractive during in-class

Brainstorming in joint construction improving creativity 1 applications

The duration of joint construction process making the lesson 1

boring

The applications being ineffective due to the nature of the 1

online classes

The class management remaining insufficient during the 1

online class applications

The data on the practical dimension theme were related to the joint construction phase. Although the
participants mostly expressed positive opinions on in-class practices, there were also comments stating
that the online medium caused some limitations. Since writing is a practical area, in-class practices not
only improved writing in general, but also contributed specifically to thinking skills in a foreign
language. Moreover, participants expressed that they developed their creativity by hearing different
ideas in class. In addition, the interpretations made in the context of the text, apart from skill
development, were related to the writing product and process. More specifically, they were expressed
in the form of providing the opportunity to observe the diversity of the subject, style, and the editing
process of the text content.

When the negative experiences in the classroom were addressed, participants expressed their
disagreements during the joint construction phase, which caused some issues. Not being able to
participate in the lesson or their inability to think and contribute as quickly as their other friends caused
the participants to lose focus during the lesson. In disagreements, the nature of collaborative writing has
an effect, as well as the disadvantages of being in an online environment. For example, Mariam stated
“Joint construction was helpful but boring for me. Because when you asked what to write, some
classmates were thinking fast and telling it. | could not think fast. They were speaking and you were
writing. T couldn't keep up...” In addition, Rasheed stated that it was difficult to control learning in
online activities, and Nargis stated in-class activities were insufficient due to the nature of the online
course.

Another point that emerged in the video analysis was that the ideas presented by some students who
participated in the joint construction stage could not be heard by the instructor due to the online
environment. In the face-to-face lessons, while the participants were able to utilize some strategies such
as raising their hands to make themselves heard, offering their opinions after someone (either instructor
or fellow classmate) stops speaking. However, in the online lesson, there could be multiple students
speaking and offering their opinion to the instructor on a given topic at the same time, but only one voice
recording is being heard by the instructor. This in turn, could cause the instructor to miss the ideas and
contributions of the other participants because he was only focusing on one microphone at that moment.
Here, it was seen that the criticism from the participants regarding the joint construction phase during
the interview was mostly justified.

It was determined during the video analysis that active participation within an online lesson was
extremely important for both course progress and student success. In this context, when video
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observations and student writings were examined together, it was seen that students who actively
participated showed more improvement in writing skills. For example, while Uzair submitted only one
assignment, but he attended all theory and practice classes, while Nargis submitted one text too, but she
did not attend the classes at all. Eventually, Uzair got the valid score from the level test thanks to his
participation, while Nargis did not. In regard to active participation in online lessons, sometimes students
were not physically present even though they were seen online. In order to prevent this, the tutor utilized
two types of strategies. The first was to assign each student a task, especially in the stages of modelling
and joint construction phases. In this way, students showed a tendency to wait their turn and prepare in
advance. The second one was to ask questions randomly. In this way, the instructor could identify the
students who were not actually at the computer and warned them orally or via private message.

Opinions and Experiences on Extracurricular Individual Writing
Another theme of this study was “opinions and experiences on extracurricular individual writing.” This

theme was identified under the nine codes and handled under three categories. Findings related to this
theme are as follows (Table 5):

Table 5.
Codes, Categories, and Theme
Codes N Categories Themes
Level of the assignments and content being good-quality 4 Opinions on the levels of  Opinions and
The assignments having positive effect in providing variety 4  assignments / experiences
The level of assignments being difficult and heavy 1 independent writing on

duties extracurricular
Students’ forgetting the assignments as the classes are online 1  The difficulties writing
Failing time management in online writing assignment 1 experienced with
The motivation to do the online assignment decreasing as 1  assignments/independent
face-to-face feedback is not possible in reflection stage writing
The online assignment being difficult as they are genre-based 1
The feedback to online assignments contributing to 6  The effect of reflection
development in writing in reflection stage stage
In the reflection stage, the online feedback not benefiting 2

enough

This theme analysis included the participants’ independent writing phases and the instructor’s feedback.
Participants expressed positive opinions about the assignments in terms of their content and generic
varieties. Only Jasmin made a negative comment, stating, “Homework was hard. Because the subjects
were difficult, and they required extra works." Considering the negative experiences with assignments,
time management was expressed as a problem. Asim said “The disadvantage of the online course is
being unable to complete the assignment on time. It is problem because the students cannot establish a
system, and because it is online, comfort reduces motivation.” Another drawback regarding homework
was the effect of online feedback. Majid said, “In online lessons, there is no face-to-face homework
control. When you do it face-to-face, the motivation increases with positive comments. Also students
work hard in order not feeling of embarrassed in face-to-face classrooms.” Two other negative
experiences with homework were given by Uzair when he stated “I forgot the homework because it was
online.” and Jasmin in terms of topic content stated “My participation in assignments decreased because
the topics became more and more difficult. There was no improvement in my writing skill in terms of
subject order.” For this theme, some participants stated that independent writing practices improved
them, but they remained weak and demotivated because of the online environment.

In regard to video analysis about this theme, examining the content that is explained every week on
existing texts and analyzing each sentence separately offered deductive learning options from texts to
sentences, while in the joint construction phase, an inductive learning option was offered from sentences
to text. Therefore, it was thought that the participants writing successes depended more on motivation
factors rather than the structure of the subject content or the difficulty of the assignments. An important
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element that drew attention within the video analysis was the in-class practices creating a negative
perception of inadequacy in the students. Although Mariam produced successful texts for her level, in
argumentative text week, she said "I cannot write like these texts and | cannot combine sentences like
that." Here, the participant was told that these texts were examples of well-written texts related to the
subjects so she should not compare her own writing with them. Moreover, Jasmin highlighted
assignment subject difficulties and stated “Preparation for the assignment for writing lessons takes a lot
of time. Before I start writing, I spend an hour and a half with preparation and research” in informative
texts week. Looking at the assignments, the negative situation in terms of motivation manifests itself.
The status of submitting assignments is shown in Table 6.

Table 6.
Students’ Assignment Submission Status

Participant 1

Rasheed +

Asim +

Camilla +

+

+

+

+ ' |w
+ + s
+ + + |0

Jasmin
Mariam

Majid

Uzair -
Nargis +

+ + + + + + 4[N
1

According to the Table 6, except Asim, no one submitted his/her assignments regularly. When this
situation was brought to the participants’ attention, they stated that although they did not submit their
assignments on time, they wrote these texts individually, especially before the course completion exam,
accompanied by lesson videos and sample writings. Considering that all students except Nargis
participated in online classes and contributed more or less to the activities, it can be said that only
theoretical lessons and joint construction practices affect their success in writing. The content analysis
and grammatical structure of the manuscripts were discussed in the next section.

Technological Preferences and Assignment Success in the Individual Writing Process
The last theme of this study data was “technological preferences and assignment success in the

individual writing process.” This theme was identified under the nine codes and handled under three
categories. Findings related to this theme are as follows (Table 7):

Table 7.
Codes, Categories, and Theme
Codes f  Categories Themes
Use of online dictionary in individual writing 7  Technological Technological
Utilizing recorded class videos in individual writing 3 preferences during the preferences
Sentence/text translation on online translation programs 1 independent writing and

process assignment
Avoiding sentence/text translation in individual writing 5 Technological achievement
Preferring hard copy dictionaries over online ones 1 preferences during the in personal
Writing on paper in individual writing and use of online 1  independent writing writing
means only for submitting the assignment process process
Reflection of genre structure knowledge level 6  Monitoring of
Improvement in writing and punctuation knowledge 6 development in written
Development in sentence formation and sentence structure 6 products
knowledge
Regularity/irregularity in submitting written product 8

When the participants were asked about their technological preferences during the independent writing
phase, only Rasheed preferred a hard copy dictionary, but the others used online dictionaries. When a
question was asked regarding the use of the lesson video recordings, three students stated that they wrote
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by revising these videos while they were writing. Another issue regarding technology preference was
whether online dictionaries were used for word or sentence/paragraph translation. All of the students
stated they only used online dictionaries for word translation and they did not translate sentences or
paragraphs. Here Rasheed stated “I prefer a printed dictionary, but I use online translation programs to
check the grammar rules I use.” Another student preferred translating sentences over the internet as
needed. Here, Camilla stated that “In the first weeks, I translated sentences with Google Translate, but
as my writing skills improved over time, I no longer needed it.” On this matter, Majid said, “I only use
Google Translate for word translation, | don't translate sentences because sentences (machine translation
of Arabic to Turkish) are meaningless.” When students’ writings were handled, contrary to what's been
stated, the use of machine translation was higher, and in some cases, sentence or even paragraph
translation was made. For example, while Nargis had difficulties in sentence structure, she used some
complex passive sentences in her homework. However, in her interview, she stated the opposite stance.
Another issue regarding technological preferences was whether the course videos were re-watched.
Regarding this, Rasheed said, “When [ submitted the homework late or when deadline of the assignment
drew near, | usually forgot what was explained in the lesson. Therefore, | would open the videos and
watch this point again. And then I would write.” The others who did not re-watch lesson videos stated
that the assignment instructions or the notes they took during the online course were sufficient.

When participants’ texts assignments were examined, it was determined that there were improvements
in how to construct text parts, structure of the text, main idea, and auxiliary ideas. In addition, while
sentence forming skills improved, writing errors had decreased, as well as a writing product that met
text criteria and genre features. Here is the comparison of Camilla's writings in first and sixth weeks on
this subject (Figure 2):

Figure 2.
Extract Each from Camilla's First (Left) and Last (Right) Assignments

Yeni giin baglamig, gGlnes yeniden dogundu. Gglinesin isinlarini keyun BENI COK MUTLU EDEN BIiR HATIRA
kéyln Ozerine digerek her geye cani verdi canlandirdi

Bulutlar gékyuziinde bulustular , birbirine yaklasarak selamlasiyorlar gibi Istanbulda 7 yildir yasiyorum ve buraya evlenmek icin geldim. istanbul'un hayati oldukga zor;

, bulutlar beraber ileri hareket ede ede sanki bir yans gosterisi
sunuyordu . Bazi biliiler buluflar daglann arkasinda gizleyerek yarigtan
gekildimis gibi gbriindyordu.

Daglar gokytztne e dokunuyor, daglarin yiksekligi farkl olarak ,deniz
dalgalarina benziyordu. Karla kaph daglar soguk bir hissi verivordur.bu
daglarin iginde hayat gok zor vVVe cansiz gorunQyor.

Sol tarafa daglarin altinda bakarsak, agag grubu gortiyoruz.- Agaglar
birbirine gok yakin oldudu igin; birbiriyle 1sinma hissi paylagiyorlar gibi
Aagagiya bakarak , tepedeki eEvler diizensiz insa edilmisg, birbirinden
uzak duruyor, kavga ediyorlarmig gibi.. Ttepenin altindaki evler daha
yakin, birbiriyle yukardakinden daha uyumlu. Géltn sol tarafindata,
kugk bir cami gél manzarali bir yerde duruyor-eturuyer, Caminin rengi
dieger evlerden farkli oldudu igin onua dzel bir avantaj sagladi, ve bu
camiyi gGeline benzelidim. Sag yanina bakarak, mMasmavi gill gol ile
kargilagiyoruz. Gol kéye blyileyici gériiniim veriyor, géliin suyu gok saf,
kdydeki yagayan insanlarin kalplerinin safligini yansitiyor. Gélin iginde
birkag tekneler var, herhalde kenarindaki evlere ait. Gitle Gole bakarak
bakmak beni rahat ve huzurlu hissettiriyor. Gélin kenarinda-ki evlerin
sahibi, tepedeki_evlerden daha zengin gosteriliyor.

ne var ki gittikce alistim. Ailemi istanbul’a geldim geleli gérmedim; ne yazik ki onlar Misirda
yasadiklari icin oraya benim gitmem cok zor

Sabahlari gocuklarimi okula gonderdikten sonra hizlica giyinip niversiteye giderdim.
Gunlerden bir giin her zaman oldugu gibi cocuklanmi uyandinp ckula génderdim. Normal
gunlerde kocami uyandirmak benim igin ¢cok zaman alirdi ama o sabah kendi kendini uyandi.
Sasirdim, biraz ama belki erken ise gitmesi gerektigini dusindam. Evden gikmadan once kocam
bana, bugtin ogle yemegine misafirler davet ettigini soyledi. Benden geg kalmamami rica etti.
Ben ona, gelen misafirlerimizin kim oldugunu merak ederek sordum. O bana, beni gok mutu
eden bir sUrpriz olacagini soyledi. Kocam, ulniversiteden erken ayrilmami istedigi icin izin
aldim ¢iktim. Markete gectim sonra eve déndim.

Anahtanmi ¢antamdan gikardim, kapiyr agtigim sirada benim igin buyuk strpriz bekliyordu.
Annem babam kardeglerim hepsi evimdeydiler. O giin de dogum giiniim oldugu i¢in kocam,
ailemin gelmelerini rica etmigti. Cok sagirdim sevingten konugamadim. Annem babamla
kucaklastik ¢ok agladim. Sabah kocamla gelecek misafirleri konugurken muhtemel dogum
gunumi oldugu igin arkadaglarnimizi davet ettigini bana sirpriz yaptiklann diagindiim; nitekim
arkadaslarim degildiler sevgilim ailemdi.

Camilla’s writing during first week had problems in presenting a product in text format, creating Turkish
phrases, forming sentences, conjugation of predicates, and spelling rules. On the other hand, looking at
Figure 2 on the left-hand side, her text in the sixth week could be divided into sections in semantic terms
and surface structure of the text, and was an almost perfect text in terms of predicate conjugation, phrase-
forming, spelling, and punctuation. Another contribution of the distance genre-based writing education
was related to sentence forming. Distance genre-based writing education is expected to form more
complex compound sentences by using the gerunds and conjunctions learned at the B1 level in Turkish
writing lessons at the B2 level. In this regard, the sample writing development image of the participant
can be seen below (Figure 3).
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Figure 3.
An Extract Each from Asim’s First (Left) and Last (Right) Assignments

Gines batmak lGzere bize veda yaparak-ederken bugiinin géresin-son TURKIYE'YE ILK GELDIGIM ZAMAN

isinlarini Neh#i'aia-nehrin yizeyinde huzur ve sakinlik verici bir Lise bitirdikten sonra kafam gok kangmisti “Uiélkemde mi yurt disinda
mi Gniversite basvurmaliyim?” diye dlstniyordum. Bir sabahta
telefonumu caldi. Cok mutluydum ¢link{ arayan eski arkadasimdi. Ana
okulundan bire birlikteydik ama ortaokul bitirdikten sonra memleketine
dondi. O da liseyi bitirdigini soyledi ve memleketinde Universiteye

manzarayla yansitir. Ggokyizi bog bir kagit gibi hig-bir bulute gorinmez.
gGece yaklastikga kuglar, insanlar ve ¥tiim yaratiklar uzun bir giini
bitirdikten sonra evlerine dénerler. ANehir sessizce hareket ediyor bu
nehir bélgeyi ikiye béler-boluyor. iiki paralel dinya gibi birbirlerinden basvurdu. Onunla Tiirkiye'de yasamami ve Konya'da dniversiteye
tamamen farklilar ama uyum ve baris #e-icinde bagvurmami onerdi. Ailemden onay aldiktan sonra tum yazi kagitlarimi
yasaya-biliyorlar. Neh#sia-Nehrin kenarinda sag bdlgede kalabalik,ve hazirlayip bagvurdum. Neyse ki kabul edildim, Turkiye'ye gidecegim! .
uzun ve bitisik binalar -var. bBuyik bir beton ve demir ormani gibi hem
gdkdelen hem de normal ve uzun binalar bu blgenin sakinleri gibi hi¢-biri
digerine benzemiyor_; bBu sehirde hayat: hizlica gidiyor, insanlar bu

Gercekten kafesten kacacak bir kusg gibi hissettim. Ozgurlugamu
yasayacag@imi dusuniyordum. Kabul edildigimi bildigim sirada bu
duygulan hissederek aileme haber vermeden 6nce arkadasimia arayip

sehirde glini bitirdigi zaman evlerine dSnmeye basliyorlar. kKaranlik haber verdim. Hepimiz gok mutluyduk. Sonra Tiirk¢eyi iyi ve en hizl bir
saldirirken insanlar i1giklari agmaya bagliyorlar ve aniden yollar tenha sekilde dgrenmek igin ugus bileti ayrittim yolcugum, sonraki haftaydr.
oluyor.; Bbu bélgenin sakinleri sehrinia binalar gibi birbiriene gok yakin Senunda dort yildir gérmeadisgirm arkadagimla: bulusacagim.

olmasina ragmen her biri farkl bir hayati yasiyor. Neh#i‘aia-Nehrin sol Havalanina gittim ve orada ilk defa ailemden ayrilmistim. Korku, Gziintd,

mutluluk, heyecanlanmak gibi cok farkh ve cesitli duygulari ayni
zamanda hissediyordum.

tarafinda yemyesil ormanda bir doga toplulugu var. Oerada hayat yavag
yavas ilerliyor. kKuslar ve degir diger hayavanlar enlarn-farkliliklar ile
beraber yasiyorlar. gGlinesin batigi ile bu karanlik ve i¢ ice gegmis

Asim had problems in sentence forming in his first week’s text. Not only did he combine the sentences
that should be written separately and make them a single sentence, but he also wrote the related sentences
that were expected to be combined separately. Moreover, when writing these, it can be seen that in
addition to spelling and punctuation rules, he also made mistakes in some grammatical structures such
as phrase structures, case suffixes, and verb moods. However, looking at the text from the sixth week
(Figure 3) on the right, he wrote complex sentences using Turkish grammatical structures and made
almost no mistakes in them.

Another contribution of the distance genre-based writing education was the acquisition of some skills
related to text knowledge, as well as spelling. It included subjects such as creating a text outline,
separating parts and paragraphs of the text appropriately, associating them appropriately, and writing
the text appropriate to the topic and main idea. This contribution was seen from all participants’ writing
samples, like the figure below (Figure 4).

Figure 4.
An Extract from Rasheed's First (Left) and Last (Right) Assignments

) Ana Fikir: K6t bir olay olcuktan sonra iyi bir olay durumu degistirebilir.
Oniimiizdeki feteragita-fotografta giizel bir manzara goriiyoruz

dncelikli olarak bu-yukarida bulutlan gériiyoruz muhtesem bir
manzaradir bu. Bbulutlar pamuk pargalarina benziyor ve bu bulutlar
arasindan glines 151g1 geciyor. Bbiitiin bulutlar: masmavi gokéyiiziiniin
siisiidiir. Bbiraz agagya iniyoruz ve ceam agaclariyla kargagtik-
karsilagiyoruz ve agaclarin tepesi gériiniiyor, agaglarin yemyesil
topraklaerinden ayriliyoruz agagiya tekrar iniyoruz, Ssag kisminda gok |
fazla agaclar iziliyeruzgoriiyoruz. Bbu giizel manzara insana enerji

Ana Olay: Kardesim akrep tarafindan sokulmus.
Ana Olay Oncesi: Kardegim kaza yapmis. Ve on felc olmus.
Ana Olay Sonrasi: Kardesim sokmayi aldiktan sonra iyilesmis.

Kot olaylardan sonra ne gelecek?

veriyor-siyar. Eager slarim y ydilar gézlerinia bu Gunlerden bir gun yorgunlukla okuldan gelince bir kag sey yiyio uyudum. Sabah da
haritka manzaradan ayrilmalaris miimkiin olmayacakti. Ssonrada sol

kismina dénditk-baktigimizda oralarda giizel bir yayla goriiyoruz. Bbu
yaylada gimler vardir. Ssaniyorum yagmur, yagdiginda bu yayladan

gozlerimi acar agmaz telefonum calmaya basladi. Sagkinla telefonumu alip "alo" dedim.
Kerdesimin hastanede yatip kotii bir durumda oldugunu anlatan biri duydum.

asaglya dakiilliyor ve gdlin ortasinda diisilyor ve gdliin suyu agaglanin | -y 345 hanim tilylerim diken diken oldu. Hemen evden ayrilip oraya ulastim. Hastaneye
goriintiistini ayni gibi yansitiyor. Sson olarak géllin iistiinde giizel

cigekleri gorliyoruz, bu bizi cok mutly eden, huzur ve glig verid bir gircigim zaman kardesimi bulmaya calistim. Nébetgiler iyi biri oldugu icin hemen bana
ma;zarad.rmm kardesimi gosterdiler. Kardesim gok kotl bir kazadan gikmis. Neyse ki 6lmemis bu kotl
durumda; fFakat buna ragmen ne yazik ki de sdyleyebiliriz erkit-ki kardesimi tamamen
felc oldu.

Looking at the left side of the text (Figure 4) was Rasheed's writing from the first week. He was having
problems with presenting a product in text format, creating Turkish phrases, sentence forming,
conjugating predicates, and spelling rules. The text on the right side (Figure 4) represent the sixth week,
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where Rasheed was able to make an outline, the semantic distinguisher through which he determined
the plot and decide on the main idea, and separate paragraphs and sections. At the same time, there were
no problems regarding the structure of the text, and it was limited to only a few typographical errors.

DISCUSSION AND CONCLUSION

Genre-based writing method has generally shown successful results in developing foreign language
writing skills (Chen & Su, 2012; Correa & Echeverri, 2017; Kuiper, et al., 2017; Ramos, 2015; Troyan,
2016). It has been demonstrated by various studies that it is an effective method for improving writing
skills in Turkish as a second language (Argit & Ozer-Griffin, 2015; Yigitoglu & Reichelt 2014). In this
study, this method was implemented as an intervention in distance writing lessons. As a result, distance
genre-based writing lessons contributed to the development of Turkish writing skills at the B2 level.

In distance genre-based writing lessons, the time issue stands out as a detail that should be addressed
first. While some students stated that distance genre-based writing lessons saved them time, some
participants stated quite the opposite sentiment. In his study, Troyan (2016) stated that 15 minutes of
genre-based writing per day was effective, but more time needed to be allocated to create a higher level
of impact. With this study, it was confirmed that two hours of in-class writing work per week made a
difference. In individual activities outside the classroom, timewise, it was seen that the concept of self-
regulation came to the forefront. Additionally, personal motivation factors become important in the
subject of ensuring development at the expected level. Here, while a participant saw passing a particular
academic level as a success, another participant’s success criterion could be determined as transferring
learnings to daily life. According to Troyan (2016), the writing education received at previous education
levels without paying attention to genre characteristics also directs the expectations for completing the
text. It has been observed that meeting these expectations affects extracurricular writing assignments
and participation in activities in future classes.

Two dimensions, theoretical and practical, were considered in the teaching of the lessons. In the
theoretical dimension; the use of the text in a social context, sentence structure, text structure and genre
features had been improved. In regard to the practical dimension, sufficient skill development was
provided, as the creation of this knowledge in the context of the text was done during the lesson and
under the control of the instructor. Participation in theoretical and practical classes was important for
course success. Joint construction practices contributed to students in terms of seeing the stages of
creating a text in its entirety and hearing different creative ideas from others. At this stage, especially in
cases where there are differences of opinion, the instructor should carefully choose which student will
continue contributing to the text. Other than that, students who think quickly and contribute can lead the
direction of the text. In addition, sometimes the voice of students in the virtual environment cannot be
heard from the microphone. Thus, there should be an emphasis or added focus on giving an opportunity
for every student’s voice to be heard as a way to not demotivate the student.

One of the most important contributions of genre-based writing courses is that it includes teaching a text
type in detail to the student, both with deductive and inductive teaching methods. There are studies in
the literature that address both aspects of genre-based writing (Cortes, 2011; Li et al., 2019; Liu, 2018;
Yates et al., 2005). Utilizing both methods of analysis and joint construction activities could appeal to
all students with tendency for using different types of learning.

Psychological factors were deemed to be important within this study. Some participants did not complete
their assignments since there was no face-to-face assignment checking. As a reason for this, participants
showed a lack of control in the classroom. In addition, the participants stated that they could not plan
their time outside of class for assignments, and that they could not use an appropriate strategy to
compensate sufficiently for the subjects they missed. All these mentioned statements could be associated
with self-regulation skills. In addition, most of the students considered themselves competent in terms
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of self-efficacy and writing skills at their current level. Only one participant — although her level was
very good — compared her writings with the sample texts analyzed, and another participant deemed
himself unsuccessful in writing because he viewed his writing skills outside of the academic
environment to not be on the same level as within it. In terms of writing anxiety, no finding was present
in the data. Han and Hiver (2018) stated that genre-based L2 writing courses improved students' self-
efficacy and self-regulation skills in writing. Although it overlaps with the self-efficacy dimension in
this study, it did not give the same results for self-regulation. The reason for the difference in this matter
can be explained with the online teaching environment. While face-to-face genre-based writing activities
improved students' self-regulation skills, the online environment already required high-level self-
regulation skills at the beginning. This situation manifested itself in the assignment submission table.
The rate of students completing the assignments in the first two weeks and submitting them on time
decreased day by day. On the other hand, although no one dropped-out of this course, since the course
was seven weeks in total, it was not possible to falsify the studies that pointed to the drop-out rate
(Bersin, 2004; Cambruzzi et al., 2015; Sweet, 1986; Tan & Shao, 2015; Oliveira et. al, 2018). Also,
individual writing practices outside the classroom improved writing skills. A noticeable improvement
was observed even in the writing samples of students who did not submit their assignments on time, but
would still follow the course lectures online and do the individual writing exercises before the course
exam.

Participants found the reflection stage very useful as it included the teacher's corrections and suggestions
for the assignments. However, there were also students stating that sending the reflection phase online
via Microsoft Teams was insufficient and face-to-face feedback would be more functional. According
to Huang et al. (2020), while video feedback provided more information on macro-level skills such as
text structure, organization, and cohesion, e-written feedback provided corrections on micro-level
structures such as grammatical rules, sentence structure, spelling, and punctuation. However, in this
study, it can be said that online written feedback had an impact on every topic, and genre-based writing
provided a roadmap for all these details at the lesson stage. Therefore, it was thought that the method
affected this difference rather than the educational environment. One of the other important advantages
of online feedback was that comments were automatically stored for later retrieval, allowing instructors
to print transcripts for in-class discussion (Hyland & Hyland, 2006). In this study, since teacher
feedbacks were stored on the computer weekly, every stage of student development was observed, and
measurements could be taken in the process regarding the identification of student-based errors.

Technological preferences of the participants in individual writing were another issue that was addressed
in this study. While the participants generally preferred to write with a keyboard on the computer, only
one participant said that he preferred to write with a pen and paper. This was in line with the results of
Frangou et al. (2019), Mangen et al. (2015) and Ozdemir (2021). The participants stated that they used
an online dictionary while writing the text, but they only translated words, not sentences and paragraphs.
In addition, some participants stated they used online dictionaries to check their writings accuracy. These
findings were in line with the work of Alhaisoni and Alhaysony (2017) and Lee (2020). In the studies
on machine translation, translation programs (especially Google Translate), there was a consensus that
these programs could make good translations apart from some mechanical errors and were developing
day by day. However, there were different perspectives on the use of these programs as a tool to improve
writing skills (Stapleton & Kin, 2019; Tsai, 2019). While their usage in small-scale structures such as
sentence structure, grammatical rules, and appropriate word selection provided advantages, it could be
the reason for some problems when translating large-scale structures such as paragraphs and texts.
Because the translation at the paragraph and text levels occurred with the act of thinking and writing in
the mother tongue, this could negatively affect the ability to think and express it in writing with the
foreign language structure.

In this study, a remarkable improvement was observed in three main points in the participants’ text
examples. The first of these was in the text structure. It was thought that the participants’ knowledge of
the characteristics of the genre, its role in the social context, and the analysis of two written sample texts
in each lessons were effective in this. The second improvement was in sentence construction and
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sentence structure. The most beneficial aspects in this regard were the more structured, genre-compatible
and complex writing exercises during the joint construction phase of the lessons, and the feedback given
by the instructor during the reflection phase. These results were in line with the data obtained in the
study of Argit and Ozer-Griffin (2015), Chen and Su (2012), Kuiper, et al. (2017) and the possible
outcomes suggested by Yigitoglu and Reichelt (2014). The third important development point was the
order in the physical structure of the text. In other words, the details in physical dimension included
dividing into paragraphs, organizing the page layout, and adjusting the font size. Because of the
participant group’s different mother tongues and alphabets (Arabic, Cyrillic and Somalian alphabets),
there were some problems about the page layout of the texts written in Microsoft Word in the first weeks,
but they were improved by in-class activities and extracurricular individual writing practices. However,
in addition to the texts submitted online, it was also necessary to practice on paper in order to observe
the legibility of the handwriting and the ability to edit it on paper.

This study discussed the role of genre-based writing method in the distance education environment as
an action research. Therefore, this method applied as an intervention and data were collected with a wide
perspective and a framework of different data types. Since this study was conducted online during the
distance education process, it was observed that self-regulation skills were effective. Experimental
studies can be designed on strategies to increase self-regulation in distance writing lessons or methods
to increase the rate of assignment completion with teacher supervision.

Limitations

This study is not a generalizable study for a large-scale universe, as it was a qualitative study and limited
to eight students. As the study was conducted throughout one course level, the effects of the aspects
transferring to the next course levels, as well as the forming the basis for the next issues on the future
course levels were not observed. Since the course was given online, the writing samples were collected
through the Microsoft Word program. Therefore, skills related to handwriting and paper layout were not
addressed.
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APPENDIX

Implementation Process

Week: 1
Introduction and obtaining the consents

Week: 2
Genre: Descriptive Texts
Communication Goal: Describing a Place
Genre Based Implementation Procedure:

N =

4.

5.

Online-Lesson Activities
Building the field: Explaining the functions of description in social context
Modeling: Analysis of the text of “Description of a natural scenery” written by researcher
Joint Construction: Writing the descriptive text of “A Model City View” together

Post-Lesson Activities
Independent construction: Students write descriptive text about “Describe Your Dream
House” independently
Reflection: The evaluation and the feedback by the teacher on completed writings.

Expected Text Structure and Grammar Spec:

Week:

Adjectives

Verb - Tense Agreement

Drawing an Analogy

Using elements regarding location
Categorization of the described elements
Making personal and general descriptions
Adverbs

3

Genre: Explanatory Texts
Communication Goal: Explaining How and Why an Event Occurred
Genre Based Implementation Procedure:

=

4.

5.

Online-Lesson Activities
Building the field: Explaining the functions of informative texts in social context
Modeling: Analysis of the explanatory text of “How was the Moon formed?” from different
internet sources
Joint Construction: Writing the explanatory text of “How did the COVID-19 start?” together.

Post-Lesson Activities
Independent construction: Students write explanatory text about “Explain the Foundation of
Your Country” independently.
Reflection: The evaluation and the feedback by the teacher on completed writings.

Expected Text Structure and Grammar Spec:

Week:

Tense modality in verbs

Logical and chronological sequence
Time-related connectors

Making a reference with a pronoun
Passive sentences

Verbal adverbs

Prepositions

4

Genre: Argumentative Text
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Communication Goal: Expressing Opinion on a Matter
Genre Based Implementation Procedure:

=

4.

5.

Online-Lesson Activities
Building the field: Explaining the functions of argumentative texts in social context
Modeling: Analysis of informative text named “Living in the city is better than living in the
village” by researcher
Joint Construction: Writing the argumentative text of “Living in the village is better than
living in the city” together

Post-Lesson Activities

Independent writing: Students write argumentative text about “Books/internet is better for
obtain information” independently.
Reflection: The evaluation and the feedback by the teacher on completed writings.

Expected Text Structure and Grammar Spec:

Week:

Verbs expressing opinion (is important, is necessary... etc.)
Connectors for relating opinions (Firstly, and then, because, thus...etc.)
Asserting thesis in a text/paragraph (main idea)

Supporting the thesis (supporting ideas)

Concluding the text

Verbal adverb

Prepositions

5

Genre: Informative Text
Communication Goal: Giving Information About Procedural Application
Genre Based Implementation Procedure:

1.
2.

3.

4.

5.

Online-Lesson Activities
Building the field: Explaining the functions of Informative texts in social context.
Modeling: Analysis of informative text named “A Brain Surgery at 16" Century” written by
Evliya Celebi.
Joint Construction: Writing an informative text details “Travel Plan to Istanbul” together.
Post-Lesson Activities
Independent Writing: Students write informative text of “The Recipe of The Most Famous
Dish of Your Country.” independently.
Reflection: The evaluation and the feedback by the teacher on completed writings.

Week: 6
Genre: Narrative Text
Communication Goal: Creating a narrative text
Genre Based Implementation Procedure:

N =

4.

5.

Online-Lesson Activities
Building the field: Explaining the functions of fictional narrative texts in social context
Modeling: Analysis of story named “Love Letters” written by Sait Faik Abasiyanik
Joint Construction: Completing a narrative text the introductory sentence of which is given
together

Post-Lesson Activities
Independent Writing: Students write a narrative text about “Write a memory that makes you
very happy.” independently
Reflection: The evaluation and the feedback by the teacher on completed writings.

Week: 7
Taking students’ opinions with interviews
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TURKCE GENISLETILMIS OZET

Yazma iriiniine ve {iriiniin yazilma siirecine iliskin alt 6gelerin olusturulmasinda birtakim tercihlerin
yapilmast gerekmektedir. Clinkii yazili metin olusturma siireci, ayn1 zamanda yazarin bu unsurlar
olustururken yaptig1 metinsel ve iletisimsel tercihleri de ifade etmektedir. Dolayisiyla bir yazma
metninin igerik ve seklini; iletisimsel etkinliklerin igerigi, yaziy1 okuyacak kisi ya da kitlenin niteligi ile
yazarla olan iligki diizeyi ve bu yazinin ne sekilde, hangi yolla karsi tarafa sunulacagi belirlemektedir.
Yazma egitiminde kullanilan tiir temelli yazma yontemi de yazmay1 iletisimsel ve sosyal alanda yapilan
bu tercihler ¢ergevesinde 6gretmeyi amaglamaktadir.

Yabanci dilde yazma O6gretiminde tiir temelli yazma yoOnteminin uygulandig1 bircok calisma, bu
yontemin yazma becerilerini kayda deger 6l¢iide gelistirdigini ortaya koymustur (Carstens, 2009; Chen
& Su, 2012; Correa & Echeverri, 2017; Hyland, 2003; Hyland, 2004; Hyland, 2009; Hyon, 1996; Kuiper
etal., 2017; Martin & Rose, 2007; Martin & Rose, 2008; Ramos, 2015; Rose, 2008; Rose, 2012; Troyan,
2016). Ayn1 zamanda bu yontemin, bu ¢alismanin temel inceleme alani olan yabanci dil olarak Tiirkce
ogretiminde de basarili bir sekilde uygulanabilecegi goriilmektedir (Argit & Ozer-Griffin, 2015;
Yigitoglu & Reichelt, 2014).

Bu calisma, uzaktan egitim derslerinde yazma becerisini gelistirmede yasanan sorunlarin ¢oziimiine
yonelik tiir temelli yazma yonteminin uygulanmasina odaklanmaktadir. Uzaktan egitimin farklilastirdig
egitim ortaminda, tiir temelli yazma yontemi ile yapilan egitimsel miidahalenin c¢esitli degiskenler
acisindan ve fakli veri tipleri ¢ergevesinde etkisinin degerlendirilmesi 6nem arz etmektedir. Boylece,
calismanin alanyazina hem uzaktan egitim hem de tiir temelli yazma perspektifinden iki yonli veri
sunarak katki saglamasi amaglanmaktadir. Bu bakis agis1 ile hazirlanan arastirmanin problem cilimlesi:
“Uzaktan egitim siirecinde tiir temelli yazma derslerinin 6grencilerin yazma becerilerine ve yazma
dersine etkisi nasildir?” seklinde belirlenmistir.

Bu ¢aligmanin arastirma deseni nitel eylem aragtirmasi olarak belirlenmistir. Sosyal bilimlerde eylem
arastirmasinin sadece sosyal baglami anlamay1 degil, ayn1 zamanda arastirma sirasinda bilgi iiretmeyi
de amagladigi belirtilmektedir (Huang, 2010). Bu baglamda egitimdeki eylem arastirmalarinda,
arastirmaci tarafindan belirlenen egitim sorunlarinin ¢éziimii ve bu siirece yonelik bilgi iiretimi i¢in bazi
sistematik miidahaleler kullanilmaktadir (Tomal, 2010). Calisma, 8 6grencinin yer aldigi B2 diizeyi
yabanci dil olarak Tiirkge kursunda yapilmistir. Katilimcilarin se¢iminde amaglh 6rneklem gesitlerinden
Olciit ornekleme yontemi uygulanmistir. Veri toplama araci olarak goézlem, goriisme ve dokiiman
incelemesi teknikleri kullanilmistir. Bu dogrultuda ilk olarak 6grencilerin aldiklar1 uzaktan tiir temelli
yazma derslerinin video kayitlar1 incelenmistir. Daha sonra 6grencilerin her hafta yazdiklar1 yazilarin
analizi yapilmistir. Son olarak dgrencilerle yine internet ortaminda goriisme yapilmigtir. Goriisme igin
bes soru olarak hazirlanmis yar1 yapilandirilmig gériisme kullanilmigtir. Bu ¢aligmanin veri analizinde
tematik analiz kullanilmigtir. Tematik analiz; verilerin tamamen nitel, ayrintili ve ince ayrimlarina
inebilen bir agiklamasini saglar (Braun & Clarke, 2006, Vaismoradi & Snelgrove, 2019). Yapilan
tematik analiz i¢in tiimdengelimsel ve tiimevarimsal yaklasimlar bir arada kullanilmistir. Inandiricilik
icin liggenleme yontemine gidilerek veri ¢esitliligi saglanmasinin yaninda ¢alismanin diginda bulunan
bir aragtirmaciya ¢aligma verileri ve yorumlamalar gosterilerek digsal bir denetim saglanmistir.
Katilimeilara takma isimler verilerek anonimlik saglanmus, etik kurul onay1 alinmis, aragtirmaci yanliligi
ayrintili olarak agiklanmistir. Uygulama siireci i¢in metin tiirlerinin belirlenmesinde Knapp ve Watkins
(2005)’in yaptig1 metin tiirleri siniflamasi 6nerisi temel olarak alinmigtir.

Sonug olarak uzaktan tiir temelli yazma derslerinin B2 diizeyinde Tiirk¢e yazma becerilerinin gelisimine
onemli olgiide katki sagladigi belirlenmistir. Buna karsin, ¢evrimigi bir ortamda verildigi i¢in birtakim
konu basliklarimin farkls tiir veriler ortaya koydugu goriilmiistiir. i1k olarak, uzaktan tiir temelli yazma
derslerinde zaman konusu ele alinmasi gereken bir ayrinti olarak goze carpmaktadir. Bir kisim
katilimcilar, uzaktan tiir temelli yazma derslerinin kendilerine zaman kazandirdigimi ifade ederken
digerleri metodun daha fazla zaman aldigini belirtmistir. Dersin kuramsal boyutunda; metnin sosyal
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baglamda kullanimi, ciimle yapisi, metin yapist ve tir Ozelliklerine iliskin gelisim saglandigi
gorlilmiistir. Uygulama boyutunda ise yine bu bilgilerin metin baglaminda olusturulmasi, ders
zamaninda ve uygulayici kontroliinde yapildigi i¢in yeterli beceri gelisiminin saglandig1 goriilmiistiir.

Ders basarisi i¢in kuram ve uygulama derslerine katilimin énemli bir ara¢ oldugu goriilmektedir. Ders
ici uygulamalarda oOzellikle birlikte yazma asamasinin O&grencilerin gelisimine katki sagladifi,
Ogrencilerin bir metnin bastan sona olusturulma asamalarimi gordiigli, diger arkadaslarindan farkli
yaratici fikirleri duydugu 6nemli bir zaman aralig1 oldugu goriilmektedir. Tiir temelli yazma derslerinin
en Onemli katkilarindan birisi de tiimdengelimsel ve tiimevarimsal olmak {izere bir metin tiiriiniin
ayrmntili olarak 6gretimini icermesidir. Uzaktan tiir temelli yazma dersine iliskin toplanan verilerde
psikolojik etmenlerin énemli oldugu goriilmiistiir. Ozellikle bireysel yapilan yazma etkinliklerinde, yiiz
ylize 6dev kontrolii olmadig1 i¢in bazi katilimcilarin 6devlerini tam yapmadigl tespit edilmistir.
Yansitma asamasinin 0gretmenin odeve yonelik diizeltme ve Onerilerini icerdigi i¢in ¢ok faydali
bulundugu yapilan miilakatlarda ifade edilmistir. Ancak yansitma asamasinin Microsoft Teams
iizerinden g¢evrimici olarak gonderilmesinin de yetersiz oldugunu, yiiz yiize geri bildirimlerin daha
islevsel olacagini ifade eden katilimcilar da vardir.

Bu calismada katilimcilarin bagimsiz yazma {irlinii olarak teslim ettikleri 6devlerde, {i¢ temel noktada
kayda deger gelisim gdzlemlenmistir. Bunlardan ilki metin yapisidir. Katilimcilarin metin tilirliniin
ozelliklerini ve sosyal baglamdaki gdrevini bilmesinin yaninda derslerde 6rnek olarak yazilmis iki
metnin analizinin bunda etkili oldugu diisiiniilmektedir. ikinci énemli gelisimin ciimle kurulumu ve
climle yapisinda oldugu goriilmektedir. Bu konuda en fazla fayda saglayan hususlarin derslerde birlikte
yazma agsamasinda climlelerin daha diizenli ve tiire uyumlu kurulmasi ile yansitma asamasinda
dgreticinin verdigi doniitlerdir. Ugiincii onemli gelisim noktas1 ise metnin fiziksel yapisindaki diizendir.
Yani paragraflara ayrilma, sayfa diizeninin saglanmasi, yazi biiyiikliigliniin ayarlanmasi gibi fiziksel
boyutlardaki ayrintilarin 6n plana ¢iktig1 goriilmektedir.

Bu c¢aligmada, tiir temelli uzaktan yazma derslerine yonelik genis bir bakis agisindan farkli veri tiirleri
cercevesinden bilgi edinilmistir. Bu calisma uzaktan egitim siirecinde ¢evrimici olarak gerceklestirildigi
i¢in bireysel motivasyon ve 6z diizenleme becerilerinin etkili oldugu goriilmiistiir. Uzaktan yazma
derslerinde 6z diizenlemeyi artirict stratejilere veya 6gretmen denetimi ile 6dev yapma oranini arttiric
yontemlere iliskin deneysel caligmalar tasarlanabilir.

Bu calisma 8 Ogrenci ile smirlandirilmis nitel bir ¢alisma oldugu genis Olgekli bir evren igin
genellenebilir bir caligma degildir. Calisma bir kur seviyesi boyunca siirdiiriildiigli i¢in sonraki
seviyelere aktarilan ve sonraki konulara temel olusturan boyutlarin ileriki kurlardaki etkisi
gozlemlenmemistir. Ders ¢evrimi¢i ortamda verildigi i¢in yazi 6rnekleri Microsoft Word programi
iizerinden toplanmistir. Bu nedenle el yazis1 ve kagit {izerindeki sayfa diizenine iliskin beceriler ele
alinmamustir.
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