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Abstract. The aim of this research is developing a valid and reliable scale that can be
used to determine the level of reflecting the value of compassion on primary school
children's attitudes and behaviors. 300 classroom teachers working in the province
of Sanliurfa constitute the sample of this research. Data were collected with the draft
scale form that is prepared for the thesis study. Within the scope of validity analysis,
construct validity and distinctiveness analysis were examined. Within the scope of
reliability analysis, internal consistency analysis was carried out. A scale structure
consisting of 34 items collected under a single factor was reached after the analyses
were made. The scale was named the “Compassion Scale”. The KMO value of the
scale is 0.966. Bartlett Test values are x2=5992, 493 and sd=46; p<0.001. The
validity of the scale was examined by exploratory factor analysis and distinctiveness
analysis. The factor loads of the scale items are between 0.597 and 0.754. The total
amount of variance explained is 54,821%. The item-total correlation coefficients are
positive and it is statistically significant at the p<0.001 level. Within the scope of the
reliability examination of the scale, the Cronbach Alpha coefficient was calculated
within the scope of the internal consistency examination and this coefficient was
determined as 0.965.
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Compassion Scale Validity and Reliability Study

1. INTRODUCTION

Human and societies are connected to each other by social bonds that are unique to
humans and called “values”. Despite intense and rapid developments in the fields of
science and technology, humanity is facing new problems day by day and continues to
develop and change while struggling with these problems. When the literature is
examined, it is noteworthy that many scientists, writers and thinkers agree that one of
the main problem areas that today's people and societies have to struggle with is the
problem of values (Aktepe, 2015; Aslanderen and Yesil, 2019; Onder, 2011).
Accordingly, it can be said that the problem of values is one of the main factors
underlying individual, social, economic, political, etc. problems. One of the issues that
scientists, writers and thinkers agree on is that the permanent solution to the problems
in the field of values is an effective values education (Akbalik, 2015; Dilmacg, 2007;
Kumbasar, 2011). In this context, it is seen that many researches and training programs
have been prepared in the field of values education, especially in recent years. At the
same time, it is noteworthy that values education is the subject of educational and social
projects. And academic activities are organized on this subject.

Compassion is regarded as one of the most worthy values, which has been emphasized
throughout history. On the other hand, it can be said that compassion is one of the values
in which a lot of problems have been experienced recently. The frequent reports in the
media about the treatment of the environment and animals and the attitudes towards
poor or powerless people confirm this general judgment. According to Hokelekli (2008),
compassion has a very important place among the values that individuals should have.
Compassion is perhaps the most universal and encompassing value because it
encompasses other living things as well as humans. Only in this way, instead of a society
consisting of individualized individuals, a socialized society can be formed and its
quality of being a society is strengthened. In this way, the ability to care more about
others and more easily recognize the needs and mindset of the other person can be
developed. The seeds of compassion are sown in societies in which these skills are
acquired (Tarhan, 2015). In terms of interpersonal relations, compassion channels the
individual's way of responding to usefulness (Salazar, 2015) and compassion functions
as a value that calms the individual significantly (Tarhan, 2017). At the same time,
compassion is a value related to being able to feel the pain of other individuals and to
take action to relieve their pain.

Schopenhauer (2007), emphasizing that the most basic motive that should be found in a
moral person from a philosophical point of view, is compassion and defined compassion
as the opposite of cruelty and selfishness, which are the greatest evils. According to
Wang (2005), compassion is the awareness that we are all one and at the same time, it is
a reality where giving and receivinglose their direction. Compassion is the result of
sympathy, observational learning, and behavioral contingency (Aronfreed, 1968). When
children reach the age of 3-4, they begin to show empathy and sensitivity to the feelings
of other individuals; at the age of 6, this emotional ground begins to be supported by a
mental ground. For this reason, it is claimed that the value of compassion along with
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empathy will develop in these first years of life (Hokelekli, 2011). Sayar and Manisaligil
(2016), on the other hand, state that the first steps of compassion education will be
taken for the baby by providing a peaceful and happy outdoor environment, based on
the thesis that the baby in the mother's womb is affected by the external environment.

On the other hand, education is one of the most important factors that shape the culture,
values and behaviors that regulate the society-society, society-person and person-
person relations and form the continuity of the society. For this reason, values are an
issue that should have a place in the education system. According to Heenan (2007),
there are universal values that facilitate living in society and bring about the shaping of
personality. According to him, education systems should be built on the values of
compassion, honesty, responsibility, awareness of others, compliance, obedience,
respect, duty and affection. It should be noted that it is very important to include the
value of compassion among these values. In this context, it can be said that education,
especially in preschool and primary school periods, has a special importance in terms of
establishing the value of compassion on the right foundations.

At the end of their study on which values can be gained to students with value education
and at what level, Dogan, Ugurlu, Cetinkaya (2013), determined that the least earned
value is the value of compassion. Similarly, Tarkogin, Berktas, Uyanik, and Balat (2013)
also found that in their study on preschool teachers that the least emphasized value in
classroom activities is the value of compassion. In the studies conducted by Yiiksel and
Adigiizel (2012), in revealing primary school 5th grade compassion and mercy value
perceptions through cartoons, they formed the bond of compassion and animal love. The
behavior of preventing those who torture animals within the scope of being
compassionate is shown as an example. On the other hand, in Yazicioglu's (2018) study,
the compassion levels of Canadian students and Turkish university students were
compared. While Canada took place as an individualist society, Turkiye took place as a
collectivist society. And when we look at the level of compassion, Turkish university
students with community-society characteristics have higher levels of compassion than
Canadian students with individualistic society characteristics. There are also studies in
which the value of compassion is evaluated according to the opinions of teachers
(Bayirly, 2020; Bayrak, Akdemir; 2021; Kiral, Basdag, 2017). Studies on the level of
compassion of university students are as follows; (Avsaroglu, 2019; Demirel, Kaya, and
Doganer, 2020; Giilagti and Ciftgi, 2019; Tozoglu, Dursun, and Giiler, 2019). The
following studies can be given as examples of studies on compassion in studies that deal
with the value of compassion from the perspective of parents (Avsaroglu and Giiles,
2018; Candemir, 2019).

In response to these studies, in which the value of compassion is discussed with its
theoretical and practical aspects, in the literature, measuring the value of compassion
and determining its level; From this point of view, it is noteworthy that there are very
few data collection tools that can shed light on the determination of the measures that
can be taken through education. Realizing this situation, Pommier (2011), developed a
six-factor scale development study that is consisting of kindness, regardlessness, being
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aware of sharing, disconnectedness, mindfulness and the stages of disengagement. On
the other hand, considering the socio-cultural foundations of values, it can be said that
similar scales should be developed within the framework of the meaning and scope
attributed by the Muslim Turkish society to the value of compassion (Yesil, Kart and
Aslanderen, 2020; Yesil, 2021). The main problem of this research is to develop a data
collection tool/scale that can be used to determine the level of ownership of the
compassion value of primary school children.

1.1 The Aim of the Research

The main aim of this research is to develop a reliable and valid data collection tool
(scale) that can be used to determine primary school students' compassion levels based
on teacher evaluations. Thus, it is aimed to provide a valid and reliable data collection
tool to the literature, which can be used in determining both the reflections of the value
of compassion on the attitudes and behaviors of primary school students and the extent
to which the compassion education carried out reaches its goals at the primary school
level. On the other hand, it is thought that those concerned, such as parents, teachers,
school administrators, education programmers or researchers, who want to make both
the education processes and their own roles correct and effective, by making use of the
findings related to this subject, can effectively benefit from this developed tool.

2. METHOD

Ethics committee approval for this study was obtained from Sakarya University ethics
committee with the decision dated 08.12.2021 and numbered 02. This research has the
characteristics of a scale development study. This study aimed to develop a reliable and
valid scale that can be used to determine the compassion levels of primary school
students according to their teacher’s opinions. Therefore, this study is a basic research
type study. On the other hand, the data are quantitative and quantitative analyzes were
used. Therefore, the research has the characteristics of a quantitative study (Balci, 2015;
Karasar, 2012).

2.1 The Scope of the Study and Sample

The study population of the research consists of primary school teachers working in
Sanlwurfa in the fall semester of the 2021-2022 academic year. According to the data of
the Provincial Directorate of National Education, 11,142 classroom teachers work in
1276 primary schools in Sanhurfa (SMEM, 2022). It has been very difficult in terms of
time and opportunities to reach primary school teachers in the study population of the
research. 467ort his reason, sampling was used in the study. In this context, the teachers
working in primary schools in the following districts of Sanliurfa, one in the center and
the other in the surrounding districts, formed the sample group of the study Haliliye,
Eyyubiye and Karakopri. In this context, 300 teachers who gave feedback to the data
collection tools were included in the sample group. The distribution of teachers
according to some demographic characteristics is summarized in Table 1.
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Table 1
Distribution of the Sample Group According to Some Variables
Total

Variables Subgroups f % f %
Female 161 53,7

Gender 300 100
Male 139 46,3
1st Class 85 28,3
2nd Class 87 29,0

Grade Levels 300 100
3rd Class 61 20,3
4th Class 67 22,3
['ve never been a manager 225 75,0

Management Status [ was a manager before. 62 20,7 300 100
[ am currently managing. 13 4,3
One-Three years 54 18,0
Four to Six years 87 29,0

Seniority Years 300 100
Seven to Fifteen years 99 33,0
Sixteen or more 60 20,0

Table 1 shows the distribution of the participants in the study group according to the
variables of gender, grade level and seniority. 53.7% of the participating teachers are
female and 46.3% are male. 28.3% of the participating teachers are 1st grade teachers,
29.0% are 2nd grade teachers, 20.3% are 3rd grade teachers and 22.3% are 4th grade
teachers. The seniority of the participating teachers is as follows: 18.0% one-three years
of seniority, 29.0% four-six years of seniority, 33.0% seven-fifteen years of seniority and
20.0% sixteen years of seniority. According to this, it can be said that the participants
showed a distribution that can be said to be close to each other according to the sub-
groups.

2.2 Scale Development Process

In the scale development process, a 4-stage study was carried out in general. These
stages and processes are described below:

1. Creating the item pool: In the first stage of the process, it is aimed to reach the list of
items that should be included in the data collection tool. Basically two sources were used
in this context. One of them is the literature review.

By examining the literature on compassion and compassion education, it has been tried
to determine what characteristics should be found in a compassionate person. Especially
in primary school children, it has been tried to determine how and how much these
characteristics can be reflected. As a second source, the following question was asked to
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a group of primary school teachers (15) and a group of parents (15) who know primary
school children closely. “What are the attitudes and behaviors that will make you think
that your student/child is compassionate or ruthless?” The answers given to this
question were examined and used as a source. The data collected from both sources
were converted into a list of features to be used in evaluating the level of compassion.
Article statements have been prepared accordingly. Answer/preference options were
added to these items then so that teachers could reflect their thoughts on the items. It
was thought that the frequency of the displayed attitudes and behaviors could be
accepted as a sign of the adoption of that attitude and behavior. And these options are;
“(1) Never”, “(2) Rarely”, “(3) Sometimes”, “(4) Often” and “(5) Always”.

2. Expert review and structuring of the draft scale: In the second stage, a directive was
prepared to express the purpose of the research on the items whose expression forms
and options were arranged by being included in the item pool and presented to the
expert review. Within the framework of this review, the forms were sent to the experts
in terms of relevance and inclusiveness of the items and their suggestions were received.
The fields of these experts are as follows: 1 assessment and evaluation specialist, 1
education programs and teaching specialist, and 2 instructors specialized in classroom
education. And in terms of grammar and spelling features: 2 linguistic experts, 6 experts
in total. The forms were examined by these 6 experts and the opinions of these experts
were considered. In line with the recommendations made by the experts, some items
were removed from the pool. In some items, expression and grammatical errors have
been corrected. Finally, these forms were reviewed by 1 linguistic and 1 educational
science specialist and their approval was obtained. In its final form, the draft scale
included 46 items, options and instructions. The sample was made ready to be applied to
the participants expressed in the group.

3. Data collection and preparation for analysis: The draft data collection tool was applied
to a total of 300 participants in the sample group. Statistics program was used to analyze
the validity and reliability.

4. Validity and reliability analyses: SPSS 25.00 program was used on the data prepared
for analysis in the previous stage. And its validity and reliability features were examined.
First of all, KMO and Bartlett Test values were calculated on the data set to test the
suitability of the structure for factor analysis. As it will be explained below, validity and
reliability analyzes were continued because the values were appropriate. Within the
scope of the validity analyzes of the data collection tool, exploratory factor analysis and
discriminant validity were analyzed by calculating the item-total correlation coefficients
based on the level of serving the purpose of the items. The ability of the data collection
tool to make reliable measurements was analyzed by calculating the Cronbach Alpha
coefficient based on the approach of examining the internal consistency feature.
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3. FINDINGS

The validity examination of the Compassion Scale was carried out under the headings of
construct validity and discriminant validity.

3.1 Findings Regarding the Validity of the Compassion Scale

The validity examination of the Compassion Scale was carried out under the headings of
construct validity and discriminant validity.

3.1.1 Exploratory factor analysis findings on structure validity

First of all, KMO and Bartlett test analyzes were performed in order to evaluate the
possibility of performing factor analysis on the scale based on the collected data. The
KMO value was determined as 0.956.

Bartlett test values were determined as x2: 7706, 649: sd: 1035; p<.001. As it is known,
if the KMO value is higher than 0.60, it is considered appropriate to perform exploratory
factor analysis on the data set. If it is 0.90 and above, it is considered as a perfect fit.
(Biiytikoztiirk, 2012; Eroglu, 2008). Accordingly, it can be said that the data set is
perfectly compatible with factorization. In the first analysis, considering the Scree Plot
Chart and the eigenvalue and variance explanation amounts of the factors, it was
evaluated how many factors the data collection tool was compatible with. In this first
examination, items with factor loadings below 0.45 and items with factor loadings were
spread under different factors, and items with a difference of less than 0.10 between
them were excluded from the data set. Although it is stated in the literature that items
with a factor load below 0.30 are sufficient, it is recommended to use 0.45 as a limit
value, especially in scale development studies (Biiyiikoztiirk, 2012; Eroglu, 2008).

It was determined that there was a 34-item structure gathered under a single factor
after the items were discarded. The KMO value of the Compassion Scale with its 34-item
structure was determined as 0.966. Bartlett Test values are x2=5992,493; sd=561;
p<0.001 was determined. Item factor loads in the scale ranged from 0.597 to 0.754. It
was observed that the total variance explanation amount of the items remaining within
the scope of the scale after item exclusions was 46,597%. Its eigenvalue is 15,843. As it is
known, 40% or more of the variance explained in behavioral sciences is considered
sufficient (Biiylukoztiirk, 2012; Eroglu, 2008). Accordingly, in line with factor loadings
and the limits of total variance explained; it can be said that the Compassion Scale has a
structure with a single factor and 34 items.

The Scree Plot Chart is given in Figure 1, which shows the 34-item and single-factor
structure of the compassion scale:
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Scree Plot

20

Eigenvalue
=

0 o

12 3 4 5 6 7 8 9 1011213141516 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34

Component Number

Figure 1. The eigenvalue factor graphics of the compassion scale.

As seen in Figure 1, the sections outside the single vertical line are in horizontal view.
For this reason, it can be said that the Compassion Scale has a single factor structure.

In addition, after the analyzes, the findings regarding 34 items that were decided to be
included in the Compassion Scale and the factor loadings of these items, the amount of
explanation of the total variance, and the eigenvalue are presented in Table 2.

Table 2

Factor Analysis Results of Compassion Scale
Items Fac. Loads
He/she knows that animals or plants are alive, he/she realizes that , 754

1  they will be hurt as a result of any impact or blow, he/she
empathizes with them.

2 Does not fight badly with school friends, tries to be compatible , 741

3 When talking about people / children in need, she/he asks what , 731
she/he can do for them and researches.

4 She/he knows that there are plants in the school garden or outside 727
the school, and tries not to harm them.

5 When the student is playing ball, running, or accidentally hurts ;722

her/his friend, she/he asks her/his friend if she/he is okay and
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apologizes.
She/he warns her/his friends who throw their garbage on the 717

6  bottom of the trees or on the ground, and takes care to keep her
environment clean.

7 She/he does not approach her/his friends with brute force, she/he 711
acts kindly.
She/he does not hesitate to warn children who make fun of her/his ,708

8 friends who are different in speech, dress or behavior, and takes
care of her/his friend.

When she/he sees her/his friend, who is introverted and unable to ,707
9  defend her/his rights, she/he intervenes and defends her/his
friend's rights.

She/he is kind, does not use hurtful and rude words when ,705
10 communicating with her/his friends in virtual environments as well
as in daily life.

11 When she/he sees her friends fighting at school, she/he does not ,705
ignore it, she/he tries to solve the problem.

12 She/he tries to listen to her/his friend when she/he is sad, tries to , 701
find out what she/he is upset about and find a solution.

13 Voluntarily works while helping others. ,689
She/he gets upset when she/he sees her/his friend crying, and ,688

14 shows emotional closeness by giving her/his friend all her/his
attention.

15 She/he prefers to express herself/himself instead of using violence ,687
when she/he doesn't get what she/he wants.

16 She/he feels sorry for the people who have been hurt in the wars in ,685
the world, she/he wants to help.

17 She/he does not ruthlessly criticize or insult her/his friends who ,682
are unsuccessful in any subject. She/he helps them.

18 When she/he sees the cruelty towards animals, she/he gets sad and ,680
verbally expresses her/his sadness.

19 She/he does not remain indifferent to the accidents she/he sees ,680
around her, she/he helps.

20 She/he takes care not to offend her/his friends. ,679

21 She/he does not ignore the people around her, smiles and greets. ,676

29 She/he knows how to share in places where there are no teachers ,675
or friends.

23 Helps friends with special needs and tries to communicate with ,673
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them.
24 She/he tries to make friends with students with special needs. ,670
25 She/he expresses her/his opinions against injustices in the ,662
classroom and opposes injustices.
26 She/he tries to meet the needs of her friends first, and asks us for ,658

help if necessary.

When she/he sees an insect or a fly entering the classroom, instead ,657
27 ofkilling it, she/he becomes curious, examines it and leaves it out of
the classroom.

28 She tries to be compatible while playing games with different age ,656
groups and gets along well.
She/he does not take advantage of her/his friends who read slower ,649
29 .
than her/his and understand later.
30 When talking about her/his siblings / friends, she/he does not see ,642
them as rivals, she/he mentions them kindly..
31 She/he is careful not to hurt her friends in competitive games. ,636

When her/his sick friend comes to the class, she/he says 'get well' ,619
32 and asks if there is anything she/he can do, she/he wants to do
something for her/his recovery.

She/he wants to play with children who are not included in the ,607
33 . . .

games because of her/his appearance, she/he tries to be friends.
34 She does not intentionally harm the people around her. ,597
Explained Variance: %46,597 Eigenvalue: 15,843

As seen in Table 2, all of the items (34 items) included in the Compassion Scale were
grouped under a single factor. Item factor loads ranged from 0.597 to 0.754. Accordingly,
it is noteworthy that all items within the scope of the Compassion Scale meet these
suggested criteria. On the other hand, it was observed that the items collected under a
single factor with an eigenvalue above 1.00 (Eigenvalue: 15,843) in the Compassion
Scale explained 46,597% of the total variance. Accordingly, it can be said that the total
variance explanation amount of the items within the scope of the Compassion Scale is
above 40%, which is the criterion value. Within the framework of all these explanations,
it can be said that the Compassion Scale has construct validity.

3.1.2 Findings regarding the distinctiveness of the items in the scale

Discrimination feature is one of the most important features desired in a scale or data
collection tool. It expresses the ability to distinguish between those who know and those
who do not know, and those who have the measured feature and those who do not.
(Tekin, 2019; Turgut and Baykul, 2015). The correlation coefficient (r), which is handled
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and calculated within the scope of Classical Test Theory (KTK), is evaluated as the
discrimination coefficient. The distinctiveness value, which can take values between -
1.00 and +1.00, gets closer to +1.00, and the power of discrimination increases. Likewise,
as it approaches 0'00, the discrimination power weakens. As it gets closer to -1.00, the
item is interpreted as discriminating in the opposite direction (wrong question).

According to Hambleton et al. (1993, 40), KTK parameters are affected by the
characteristics of the selected sample. This study is preferred to use corrected item-total
correlation coefficients in order to provide a solution to the criticism. (DeVellis, 2003;
Pallant, 2007). Thus, at the same time, it was tried to fulfill the requirements of the
items made regarding the validity feature to serve the general purpose of the test or to
measure only the intended feature without mixing any other features. And this is
interpreted as the discrimination coefficient. (Tekin, 2019; Turgut and Baykul, 2015).
The findings regarding these calculated values and the level of significance are
summarized in Table 3.

Table 3

Analysis Results of Item-Total Scores Correlation

M.No r M. No r M. No r MNo r M.No r

1 ,751(%) 8 ,706 (%) 15 ,690(%) 22 ,671(*) 29 ,658(%)
2 J742() 9 ,710(%) 16 ,685(*) 23 ,672(%) 30 ,641(%)
3 ,733() 10 ,705(%) 17 ,681(%) 24 ,670(%) 31 ,643(%)
4 J726(%) 11 ,705(*) 18 ,675(*) 25 ,660(%) 32 ,622(%)
5 ,720(%) 12 ,700(*) 19 ,677(%) 26 ,659(*%) 33 ,611(%)
6 ,716(%) 13 ,681(%) 20 ,677(%) 27 ,665(%) 34 602(*)
7 ,709(%) 14 ,685(%) 21 ,672(*) 28 ,656(*)

n=299; *=p<0,001

In Table 3, the item-total scores of the items in the Compassion Scale are given. The
coefficients gained values between 0.602 and 0.751. Relationships are positive and
significant at the p<0.001 level. The fact that the correlation coefficients take values
above 0.20 and are significant at the p<.05 level means that the items in the scale serve
the general purpose at a significant level. (Pallant, 2007). Accordingly, it can be said that
the items in the Compassion Scale serve the purpose of determining the level of
students' ownership of the value of compassion. In other words, it can be said that each
of the items and the Compassion Scale has a distinctive feature.

3.1.3 The criterion validity findings of the compassion scale

In order to examine the criterion validity of the Compassion Scale, an equivalent scale
was searched in the same scope in the literature. However, since such a scale was not
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found, the criterion (similar scales) validity feature of the Compassion Scale could not be
examined.

3.2 Findings Regarding the Reliability of the Compassion Scale

To examine the reliable measurement capability of the Compassion Scale, internal
consistency test analysis was used. The Cronbach alpha coefficient was used as the
internal consistency coefficient. And these findings are presented in Table 4.

Table 4
Reliability Analysis Results of the Compassion Scale

Number of Cronbach
[tems alpha

Compassion Scale 34 0,965

As seen in Table 4, the Cronbach alpha internal consistency coefficient for the items in
the Compassion Scale was 0.965. In the literature, a Cronbach alpha value of 0.60 and
above is considered sufficient. However, 0.70 and above is considered better (Kalayc,
2010; Malhotra, 1999). Accordingly, it can be stated that the Compassion Scale is quite
suitable for making reliable measurements in terms of internal consistency.

4. RESULTS, DISCUSSIONS AND SUGGESTIONS

At the end of this study, a reliable and valid data collection tool (scale) called
"Compassion Scale" was developed that can be used to determine primary school
students' compassion levels based on teacher evaluations. The scale has a single factor
and five-point Likert type scale feature that includes 34 items. It is thought that the
frequency of exhibiting the attitudes and behaviors expressed in the items reflects the
level of compassion of the students. And in this context, the evaluations should be
specified within the framework of “(1) Never”, “(2) Rarely”, “(3) Sometimes”, “(4) Often”
and “(5) Always” options.

[t can be said that it would be more appropriate to use arithmetic mean values in the
interpretation of the scores obtained from each item in the scale or the overall scale. For
this reason, in the understanding and interpretation of the measurements obtained in
the form of arithmetic mean value, it is recommended to use the arithmetic mean value
ranges presented in Table 5.
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Table 5

The Meaning of the Arithmetic Mean Values Obtained from Each or General Item in the
Scale

Level of Compassion

Arithmetic Average Range Scaling

(Meaning)
1,00-1,80 Never Very bad
1,81 - 2,60 Rarely Bad
2,61 -3,40 Sometimes Medium
3,41 -4,20 Most of the time Good
4,21 -5,00 Always Very good

The validity of the Compassion Scale was tested using (1) construct validity (exploratory
factor analysis) and (2) distinctiveness analysis (item-total correlation) techniques.

As aresult of the exploratory factor analysis, the KMO value of the Compassion Scale was
0.966. Bartlett Test values are x2=5992, 493; sd=561; p<0.001. The 34-item structure
with factor loadings ranging from 0.597 to 0.754 explains 46,597% of the total variance.
Its eigenvalue is 15,843. It indicates that the 34-item and single-factor Compassion Scale
has a valid structure in terms of the criteria included in the literature (Buyukozturk,
2012; Eroglu, 2008).

Within the scope of Classical Test Theory, it was observed that the item-total correlation
coefficients calculated regarding the discrimination power of the scale were positive and
significant at the p<.001 level. This indicates that each item in the scale and the overall
scale have distinctive features. And it means that it has the feature of measuring the
desired feature without mixing other features. And thus, it also states that it has the
feature of serving the general purpose. (Balci, 2015; Pallant, 2007).

In addition to these, since no scale equivalent to the Compassion Scale in terms of
purpose and scope was found in the literature review, no determination could be made
regarding the validity of the criterion. However, it can be said that the Compassion Scale
can be used as an equivalent scale in scale development studies carried out for similar
purposes in the future. The ability of the Compassion Scale to make reliable
measurements was examined in terms of being able to measure consistently. The
Cronbach alpha coefficient was calculated as the internal consistency coefficient. The
Cronbach alpha reliability coefficient of the Compassion Scale is 0.965. Accordingly, it
can be said that the Compassion Scale has a reliability feature.

The determinations and explanations made above state that the Compassion Scale is a
valid and reliable data collection tool (scale) that can be used to determine the
compassion levels of primary school students based on the evaluations of primary
school teachers. In other words, this scale can also be used to evaluate primary school
children through the eyes of their teachers. On the other hand, if it is desired to be
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evaluated according to the observations of the parent / mother - father point of view, the
validity and reliability analyzes must be repeated based on the thought that the
evaluation environments may be different. On the other hand, it can be suggested to test
the Compassion Scale with different studies by using it on sample groups with different
socioeconomic and cultural backgrounds.
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1. GIRIS

Insan ve toplumlar birbirine, yalnizca insana 6zgii olan ve “deger” adi verilen sosyal
baglarla baglanmaktadir. Bilim ve teknoloji alanlarinda yogun ve hizli gelismeler
yasanmasina karsin insanlik, her gecen giin yeni problemlerle yilizlesmekte; bu
problemlerle miicadele ederken de gelisim ve degisimi slrdiirmektedir. Alanyazin
incelendiginde giinlimiiz insan ve toplumlarinin miicadele etmek durumunda oldugu
temel sorun alanlarindan birinin degerler sorunu oldugu konusunda ¢ok sayida bilim
insani, yazar ve disiinlirin hem fikir oldugu dikkati ¢ekmektedir (Aktepe, 2015;
Aslanderen ve Yesil, 2019; Onder, 2011). Buna gére degerler sorununun bireysel,
toplumsal, ekonomik, siyasal vb. sorunlarin temelinde yatan ana etkenlerden biri oldugu
soylenebilir. Bilim insani, yazar ve disiiniirlerin hemfikir oldugu konulardan biri de,
degerler alaninda yasanan sorunlarin kalici ¢éziimiintin etkin bir degerler egitimi oldugu
yoniindedir (Akbalik, 2015; Dilmag, 2007; Kumbasar, 2011). Bu kapsamda 6zellikle son
donemlerde degerler egitimi alaninda ¢ok sayida arastirmanin yapildigl, egitim
programlarinin hazirlandigi, egitsel ve sosyal projelere konu edildigi, akademik
etkinliklerin diizenlendigi dikkati cekmektedir.

Tarih boyunca tlizerinde ¢ok¢a durulan ve insana en yakisan degerlerden biri olarak kabul
edilen; buna karsilik dzellikle son donemlerde ¢ok fazla sorunun yasandig1 degerlerden
birinin de merhamet oldugu sdylenebilir. Cevreye ve hayvanlara muamele, yoksul ya da
glcsiiz insanlara karsi takinilan tavirlarla ilgili medyaya yansiyan siklikla haberler, bu
genel yargiy1 dogrular niteliktedir. Hokelekli’'ye (2008) gére merhamet, bireylerin sahip
olmasi gereken degerler arasinda olduk¢a dnemli bir yeri tutmaktadir. Zira merhamet,
insanlarin yani sira diger canlilar1 da kusattig1 i¢in belki de en evrensel ve kusatici deger
ozelligi tasimaktadir. Ancak bu sekilde bireysellesmis bireylerden olusan toplum yerine
toplumsallasmis ve toplum olma vasfi giiclenmis toplum olusturularak baskalarin1 daha
¢cok onemseme, karsidakinin ihtiyaglarini ve diisiince yapisini daha kolay fark etme
becerileri gelistirebilir. Bu becerilerin kazandirildig1 toplumlarda merhamet tohumlari
atilmis olur (Tarhan, 2015). Bireyler arasi iligkiler acisindan merhamet, bireyin tepki
verme bicimini faydaliliga kanalize (Salazar, 2015) ve oOnemli 6lciide sakinlestiren
(Tarhan, 2017) bir deger islevi gormektedir. Ayni zaman da merhamet, baska bireylerin
acilarini hissedebilme ve onlarin acilarini giderme konusunda harekete gecebilmekle ilgili
bir degerdir.

Felsefi acidan ahlaklh kiside bulunmasi gereken en temel giidiiniin merhamet oldugunu
vurgulayan Schopenhauer (2007), merhameti en biiyiik kotiilik olan acimasizligin ve
bencilligin karsiti olarak tanimlamistir. Wang’a (2005) gore merhamet; hepimizin tek
oldugu bilinci, alma ve vermenin yontnu kaybettigi bir gercekliktir. Merhamet, sempati,
gozlemsel 6grenme ve davranissal olumsalliin sonucunda olusmaktadir (Aronfreed,
1968). Cocuklar 3-4 yaslarina geldiklerinde empati kurarak diger bireylerin duygularina
duyarhlik gdstermeye baslar; 6 yasinda ise bu duygusal zemin, zihinsel bir zeminle de
desteklenmeye baslar. Bu nedenle empati ile birlikte merhamet degerinin de yasamin bu
ilk yillarinda gelisecegi iddia edilmektedir (Hokelekli, 2011). Sayar ve Manisaligil (2016)
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ise anne karnindaki bebegin dis ortamdan etkilendigi tezinden hareket ederek huzurlu ve
mutlu bir dis ortam saglanmak suretiyle bebek i¢in ilk merhamet egitimi adimlarinin
atilmis olacagini ifade etmektedirler.

Diger taraftan Egitim; toplum- toplum, toplum- kisi ve kisi- kisi iliskilerini diizenleyen ve
toplumun siirekliligini olusturan kiiltiir, deger, davranis bigcimlerini sekillendiren en
O6nemli etmenlerden biridir. Bu nedenle degerler; egitim sisteminde yer bulmasi gereken
bir konudur. Heenan’a (2007) gore toplumda yasayabilmeyi kolaylastiran ve kisiligin
bicimlenmesini beraberinde getiren evrensel degerler bulunur. Ona gore egitim
sistemleri; sefkat, diiriistliik, sorumluluk, digerlerinin farkinda olma, uyma, itaat, saygi,
gorev ve merhamet degerleri lizerine insa edilmelidir. Bu degerler icinde merhamet
degerinin yer almasinin oldukca 6nemli oldugu belirtilmelidir. Bu g¢ercevede 6zellikle
okuldncesi ve ilkokul donemlerindeki egitimin, merhamet degerinin dogru temellere
oturtulabilmesi acisindan ayr1 bir 6nem arz ettigi s6ylenebilir.

Dogan, Ugurlu, Cetinkaya (2013), deger egitimi ile 6grencilere hangi degerlerin ne
diizeyde kazandirilabildigi konusunda yaptiklar1 ¢alisma sonunda en az kazandirilan
degerin merhamet degeri oldugunu belirlemislerdir. Tarkogin, Berktas, Uyanik ve Balat
(2013) da benzer sekilde okul 6ncesi 6gretmenler iizerinde yaptiklari calismada, siif ici
etkinliklerde lizerinde en az durulan degerin merhamet degeri oldugunu belirtmislerdir.
Yiiksel ve Adigiizel (2012) yaptiklar1 caligsmalarda ilkogretim 5.simf sefkat ve merhamet
deger algilarini karikatiir yoluyla ortaya ¢ikarmada merhamet- hayvan sevgisi bagi
olusturduklar1 gozlemlenmistir. Merhametli olma kapsaminda yapilan hayvanlara karsi
eziyet edenleri engelleme davranisi 6rnek gosterilmistir. Buna karsilik Yazicioglu'nun
(2018) yaptigi calismada Kanadali 6grenciler ve Tiirk iiniversite 6grencilerinin merhamet
diizeylerinin karsilastirilmasinda; Kanada bireyci toplum olarak yer alirken Tiirkiye
toplulukgu toplum olarak yer almistir ve merhamet diizeylerine bakildiginda topluluk
toplum o6zelliginde olan Tiirk iiniversite 6grencileri bireyci toplum 6zelliginde olan
Kanadali 6grencilere gére merhamet diizeyleri daha yiiksektir. Merhamet degerinin
O0gretmen goriislerine gore degerlendirildigi calismalar da mevcuttur (Bayirli, 2020;
Bayrak, Akdemir; 2021; Kiral, Basdag, 2017). Universite é6grencilerinin merhamet diizeyi
ile ilgili calismalar; (Avsaroglu, 2019; Demirel, Kaya ve Doganer, 2020; Giilact1 ve Ciftci,
2019; Tozoglu, Dursun ve Giler, 2019); veli goziiyle merhamet degerinin ele alindig:
calismalarda (Avsaroglu ve Giiles, 2018; Candemir, 2019) merhamet konulu ¢alismalara
ornek olarak verilebilir.

Merhamet degerinin kuramsal ve uygulamali yonleri ile ele alindig1 bu calismalara karsilik
alanyazinda merhamet degerinin 6l¢iilmesini ve dlizey tespitlerinin yapilmasini; buradan
hareket ederek de egitim yoluyla alinabilecek 6nlemlerin belirlenmesine 1s1k tutabilecek
veri toplama araclarinin ¢ok az sayida oldugu dikkati cekmektedir. Bu durumun farkina
varan Pommier (2011) sevecenlik, umursamazlik, paylasimlarin bilincinde olma,
baglantisizlik, bilincli farkindalik ve iliski kesme boyutlarindan olusan alt1 faktérli bir
Olcek gelistirme calismas1 yapmistir. Buna karsilik degerlerin sosyokiiltiirel temelleri
dikkate alindiginda (Yesil, Kart ve Aslanderen, 2020; Yesil, 2021) Miisliman Tirk
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toplumunun merhamet degerine yiikledigi anlam ve kapsam c¢ercevesinde benzer
Olceklerin de gelistirilmesi gerektigi sdylenebilir. Bu arastirmanin temel problemi, ilkokul
cocuklarinin merhamet degerine sahiplik diizeylerinin belirlenmesinde kullanilabilecek
bir veri toplama aracinin/6lgegin gelistirilmesidir.

Arastirmanin Amaci

Bu arastirmanin temel amaci; ilkokul 6grencilerinin merhamet diizeylerini 6gretmen
degerlendirmelerine dayali olarak belirleyebilmede kullanilabilecek giivenilir ve gecerli
bir veri toplama araci (6l¢ek) gelistirmektir. Boylelikle gerek merhamet degerinin ilkokul
Ogrencilerinin tutum ve davranislarina yansimalari, gerekse yiriitilen merhamet
egitiminin hedeflerine ilkokul diizeyinde ne diizeyde ulasabildigi ile ilgili tespitlerin
yapilmasinda yararlanilabilecek gecerli ve gilivenilir bir veri toplama aracinin alanyazina
kazandirilmasi amaglanmistir. Diger taraftan bu konu ile ilgili tespitlerden yararlanarak
gerek egitim siireclerini gerekse kendi rollerini dogru ve etkin hale getirmek isteyen ana
baba, 68retmen, okul yoneticisi, egitim programcisi ya da arastirmacilar gibi ilgililerin
gelistirilen bu aragtan etkin bir sekilde yararlanabilecekleri diistintilmektedir.

2.YONTEM

Bu ¢alisma icin etik kurul izni Sakarya Universitesi Etik Kurulundan 08.12.2021 tarih ve
02 sayill karar ile alinmistir. Bu arastirma bir 6lgcek gelistirme calismasi 6zelligi
tasimaktadir. Arastirmada ilkokul 6grencilerinin merhamet diizeylerinin, 6gretmen
goruslerine gore belirlenmesinde yararlanilabilecek giivenilir ve gecerli 6lcek gelistirmek
hedeflenmistir. Bu nedenle de temel arastirma tiirline girmektedir. Diger taraftan
verilerin nicel o6zellik tasimasi ve nicel analizlerden yararlanilmis olmasi nedeniyle
arastirma nicel bir calisma 6zelligi tasimaktadir (Balci, 2015; Karasar, 2012).

Calisma Evreni ve Orneklem

Arastirmanin calisma evreni; 2021-2022 6gretim yili giiz doneminde Sanlurfa ilinde
gorev yapan ilkokul 6gretmenlerinden olugmaktadur. il Milli Egitim Midiirliigii verilerine
gore Sanhurfa ilindeki 1276 ilkokulda 11.142 Sinif 6gretmeni gérev yapmaktadir (SMEM,
2022). Arastirmanin ¢alisma evreninde yer alan ilkokul 6gretmenlerine ulasilmasi zaman
ve imkanlar itibariyla ¢ok zor olmasi nedeniyle dérneklem alma yoluna gidilmistir. Bu
cercevede Sanlurfa’nin biri merkez digeri cevre ilceleri olmak lizere Haliliye, Eyyiibiye ve
Karakoprii adlarindaki ilgelerde bulunan ilkokullarda gorevli 6gretmenler ¢alismanin
orneklem grubunu olusturmustur. Bu kapsamda veri toplama araclarina geribildirim
veren 300 6gretmen érneklem gruba dahil olmustur. Ogretmenlerin baz1 demografik
ozelliklere gore dagilimlari Tablo 1'de 6zetlenmistir.
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Tablo 1.

Orneklem Grubun Bazi Degiskenlere Gore Dagilimlart

Degiskenler Alt gruplar f %
Kadin 161 53,7
Cinsiyet
Erkek 139 46,3
1. Sinif 85 28,3
Gorev Yapilan Sinif 2. Sinuf 87 29,0
Diizeyi 3. Simf 61 20,3
4., Sinif 67 22,3
Bir-Ug yil 54 18,0
Dort-Alt yil 87 29,0
Kidem Yili
Yedi-Onbes yil 99 33,0
Onalt1 ve fazla 60 20,0

Tablo 1'de arastirmanin ¢alisma grubunda yer alan katilimcilarin cinsiyet, gorev yapilan
sinif diizeyi ve kidem yili degiskenlerine gore dagilimlarina yer verilmistir. Katilimci
O6gretmenlerin %53,7’si kadin, %46,3’1 erkek; %28,3'1 1. Sinif, %29,01 2. Sinif, %20,3’i 3.
Sinif ve %22,3’1 4. Sinif 6gretmeni; %18,0'1nin bir-ii¢, %29,0"1 dort-alt1 y1l, %33,0"1 yedi-
onbes y1l ve %20,0"1 ise onalt1 yillik kideme sahip oldugu goriilmektedir. Buna gore
katilimcilarin alt gruplara gore birbirine yakin denebilecek bir dagilim gosterdigi
soylenebilir.

Olcek Gelistirme Siireci

Olgek gelistirme siirecinde genel olarak 4 asamali calisma yapilmistir. Bu asama ve
islemler asagida aciklanmistir:

1. Madde havuzunun olusturulmasi: Slrecin birinci asamasinda, veri toplama aracinda
bulunmasi gereken maddeler listesine ulagilmasi amaglanmistir. Bu cercevede temelde iki
kaynaktan yararlanilmistir. Bunlardan biri alanyazin incelemesidir. Merhamet ve
merhamet egitimi ile ilgili alanyazin incelenerek merhametli bir insanda hangi
ozelliklerin bulunmasi gerektigi; o6zellikle de ilkokul diizeyindeki c¢ocuklarda bu
ozelliklerin ne sekilde ve ne kadar yansiyabildigi yoniiyle tespitlerde bulunulmaya
calisilmistir. ikinci bir kaynak olarak ise ilkokul ¢ocugunu yakindan taniyan bir grup
ilkokul 6gretmeni (15) ile bir grup veliye (15) yoneltilen “68rencinizin/¢ocugunuzun
merhametli ya da merhametsiz oldugunu size diisiindiirecek tutum ve davranislar
nelerdir?” sorusuna karsilik verdikleri cevaplarin incelenmesi olarak 6zetlenebilir. Her iki
kaynaktan toplanan veriler, merhamet diizeyinin degerlendirilmesinde kullanilacak
ozellikler listesine doniistiiriilmustiir. Madde ifadeleri de buna gore diizenlenmistir. Daha
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sonra ise bu maddelerin karsilarina, 6gretmenlerin maddelere iliskin disiincelerini
yansitabilmeleri i¢in cevap/tercih secenekleri eklenmistir. Sergilenen tutum ve
davranislarin siklifinin, o tutum ve davranisin benimsenmisliginin isareti olarak kabul
edilebilecegi diistincesi ile bu segenekler; “(1) Hi¢bir zaman”, “(2) Nadiren”, “(3) Bazen”,
“(4) Cogu zaman” ve “(5) Her zaman” seklinde belirlenmistir.

2. Uzman incelemesi ve taslak élcegin yapilandiriimasi: Ikinci asamada madde havuzuna
alinarak ifade bicimleri ve segenekleri diizenlenen maddelerin iizerine, arastirmanin
amacini ifade edecek bir yonerge hazirlanarak uzman incelemesine sunulmustur. Bu
inceleme cercevesinde maddelerin amaca uygunluk ve kapsayicilik dzelligi acisindan
formlar 1 6lgme ve degerlendirme, 1 egitim programlari ve 6gretim ve 2 sinif egitimi
alanlarinda uzman 6gretim elemani; dilbilgisi ve imla 6zellikleri acisindan ise 2 dil bilim
uzmani olmak lizere toplamda 6 uzmana inceletilmis; Onerileri alinmistir. Uzmanlar
tarafindan yapilan oneriler dogrultusunda bazi maddeler havuzdan cikarilmis, bazi
maddelerde ise ifade ve dilbilgisi hatalar giderilmistir. Son olarak ise 1 dilbilim ve 1
egitim bilim uzmanina tekrar inceletilerek onaylari alinmistir. Son hali ile taslak 6lcek 46
maddeyi, secenekleri ve yonergeyi icermis; 6rneklem grupta ifade edilen katilimcilara
uygulanmaya hazir hale getirilmistir.

3. Verilerin toplanmasi ve analiz icin hazirlanmasi: Taslak veri toplama araci, 6rneklem
grupta ifade edilen toplamda 300 katiimciya uygulanmistir. Gegerlik ve giivenirlik
incelemelerini yapmak i¢in istatistik programindan yararlanilmistir.

4. Gegerlik ve giivenirlik analizleri: Bir 6nceki asamada analize hazir hale getirilen verile
tizerinde SPSS 25.00 programindan yararlanilarak gegerlik ve giivenirlik 6zellikleri
incelenmistir. Veri seti iizerinde ilk olarak yapinin faktor analizine uygun olma durumu
test edilmek lizere KMO ve Bartlett Testi degerleri hesaplanmis; asagida agiklanacagi
iizere degerlerin uygun olmasi nedeniyle gecerlik ve giivenirlik analizlerine devam
edilmistir. Veri toplama aracinin gecerlik analizleri kapsaminda yapi gecerligi incelemesi
icin acimlayic1 faktor analizi; ayirt edicilik gecgerligi ise maddelerin amaca hizmet
edebilme diizeyinden yola ¢ikarak madde-toplam korelasyon katsayilarinin hesaplanmasi
yoluyla analiz edilmistir. Veri toplama aracinin giivenilir 6l¢iim yapabilme 6zelligi ise i¢
tutarliik 6zelliginin incelenmesi yaklasimindan yola ¢ikilarak Cronbach Alpha
katsayisinin hesaplanmasi ile analiz edilmistir.

3. BULGULAR

Merhamet Olgegi isminin verilmesi uygun goriilen olgegin gegerlik ve giivenirlik
incelemeleri kapsaminda veriler lizerinde yapilan incelemeler sonunda ulasilan bulgular
asagida sunulmustur.

Merhamet Olgeginin Gegerligine iliskin Bulgular

Merhamet Olceginin gecerlik incelemesi, yap1 gecerligi ve ayirtedicilik gecerligi baghklar
altinda yapilmistir.
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Yapi gecerligine iliskin acimlayici faktér analizi bulgulari

Toplanan veriler itizerinden olgcege iliskin faktdr analizi yapabilme ihtimalini
degerlendirmek tlizere dncelikle KMO ve Bartlett testi analizleri yapilmistir. KMO degeri
0,956; Bartlett testi degerleri ise x2: 7706,649: sd: 1035; p<,001 olarak belirlenmistir.
Bilindigi tizere KMO degerinin 0,60’dan yiiksek olmasi durumunda veri seti {izerinde
acimlayict faktér analizi yapilmasi uygun goriilmekte; 0,90 ve flzerinde olmasi
durumunda ise miilkemmel uyum olarak degerlendirilmektedir (Biiytkoéztiirk, 2012;
Eroglu, 2008). Buna gore veri setinin, faktorlestirmeye miikemmel sekilde uyumlu oldugu
soylenebilir. Yapilan ilk analizde Scree Plot Grafigi, faktorlerin 6zdeger ve varyansi
aciklama miktarlar: dikkate alinarak veri toplama aracinin kag faktorlii bir yapiya uyumlu
oldugu degerlendirilmistir. Bu ilk incelemede faktor yiikii 0,45’in altinda olan maddeler
ile faktor yiiki farkl faktor altina yayilmis ve aralarinda 0,10'un altinda farklhiligin
gozlendigi maddeler veri setinden atilmistir. Alanyazinda her ne kadar 0,30'un altinda
faktor yiikii olan maddelerin yeterli oldugu dile getirilse de 6zellikle 6lcek gelistirme
calismalarinda 0,45 degerinin simir deger olarak kullanilmasi 6nerilmektedir
(Biiytikoztiirk, 2012; Eroglu, 2008).

Maddelerin atimlari sonrasinda tek faktor altinda toplanan 34 maddelik bir yapinin
oldugu belirlenmistir. 34 maddelik yapisi ile Merhamet Olceginin KMO degeri 0,966;
Bartlett Testi degerleri ise x2=5992,493; sd=561; p<0,001 olarak belirlenmistir. Olgekte
yer alan madde faktor ytikleri 0,597 ile 0,754 arasinda degerler almistir. Madde atimlari
sonrasinda 6lcek kapsaminda kalan maddelerin toplam varyansi aciklama miktarinin
%46,597 oldugu gozlenmistir. Ozdegeri 15,843 tiir. Bilindigi tizere davranis bilimlerinde
aciklanan varyans miktarinin %40 ve lizeri olmasi yeterli olarak degerlendirilmektedir
(Biiytikoztiirk, 2012; Eroglu, 2008). Buna gore faktor ytikleri ve agiklanan toplam varyans
sirlart dogrultusunda Merhamet Olgeginin tek faktérlii ve 34 maddeyi iceren bir
yapisinin oldugu soylenebilir.

Merhamet 6lceginin 34 maddelik ve tek faktorlii yapisini gosteren Sekil 1'de Scree Plot
Grafigi verilmistir:
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Scree Plot
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Sekil 1. Merhamet 6lceginin 6zdeger faktor grafigi

Sekil 1'de goriildiigii iizere tek dikey cizginin disindaki kesitlerin yatay goriintiide oldugu;

bu nedenle de Merhamet Olceginin tek faktérlii bir yapida oldugu séylenebilir.

Ayrica analizler sonrasinda Merhamet Olgegi kapsaminda yer almasina karar verilen 34
madde ile bu maddelerin faktér yiikleri, toplam varyansin agiklanma miktar1 ve

6zdegerine iliskin bulgular Tablo 2’de sunulmustur.

Tablo 2
Merhamet Olgeginin Faktor Analizi Sonuglart
Fak.

Maddeler Vitkleri
Hayvan ya da bitkilerin canli oldugunu bilir, herhangi bir carpma yada ,754

1 darbe neticesinde canlarinin yanacagimi fark eder, onlarla empati
kurar.

5 Okul arkadaslariyla kotii rekabete girip kavga etmez, uyumlu olmaya ,741
gayret eder

3 Ihtiyac sahibi insanlardan/cocuklardan bahsedilirken onlar i¢in neler ,731

yapabilecegini sorar, arastirir.
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Okul bahcesinde veya okul disinda bitkilerin de bulundugunu bilir, ,727

4
zarar vermemeye gayret eder.

c Top oynarken, kosarken veya fark etmeden arkadasinin canim ,722
yaktiginda iyi olup olmadigin sorar, 6ztr diler.

6 Coplerini agac diplerine veya yere atan arkadaslarini uyarir, ¢cevresini ,717
temiz tutmaya 0zen gosterir.

7 Arkadaslarina karsi kaba kuvvetle yaklagsmaz, kibar davranir. , 711

3 Konusmasi, giyimi ya da davranislar farkli olan arkadaslariyla dalga ,708
gecen cocuklar1 uyarmaktan ¢ekinmez, arkadasina sahip cikar.

9 Icine kapanik ve hakkini savunamayan arkadasimi goérdigiinde ,707
miidahale eder, arkadasinin hakkini savunur.
Giinlik hayatta oldugu kadar sanal ortamlarda da arkadaslariyla ,705

0 . .
iletisim kurarken nazik olur, kirici ve kaba sézler kullanmaz.

11 Okulda kavga eden arkadaslarim1 goérdiigiinde gérmezden gelmez, ,705
sorunu ¢6zmeye calisir.

12 Arkadasi lzglinken onu dinlemeye c¢alisir, neye uzildigimi ,701
0grenmeye ve ¢6ziim bulmaya gayret eder.

13  Baskalarina yardim ederken goniillii olarak ¢alisir. ,689

14 Arkadasinm1 aglarken gordiiglinde uzilur, arkadasina tiim dikkatini ,688
vererek duygusal yakinlik gosterir.

15 Istedigi olmadiginda siddet kullanmak yerine kendini ifade etmeyi ,687
tercih eder.

16 Diinyada meydana gelen savaslarda zarar goren insanlar i¢in iiziiliir, ,685
yardim etmek ister.

17 Herhangi bir konu hakkinda basarisiz olan arkadaslarina acimasizca ,682
elestiride bulunmaz, hakaret etmez ve onlara yardimci olur.

18 Hayvanlara yonelik yapilan acimasizliklart goérdigiinde tzilir, ,680
lizlintiisiini so6zli olarak belirtir.

19  Etrafinda gordigi kazalara duyarsiz kalmaz, yardimci olur. ,680

20  Arkadaslarimi1 kirmamak icin 6zen gosterir. ,679

21  Cevresindeki insanlari gormezden gelmez, gliliimser ve selam verir. ,676

29 Ogretmeninin veya arkadaslarinin olmadig1 yerlerde de paylasmay1 ,675
bilir.

23 Ozel gereksinimli arkadaslarina yardima olur, onlarla iletisim kurmaya ,673
gayret eder.

24 Ozel gereksinimli 6grencilerle arkadashik kurmaya calisir. ,670
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Sinifta yapilan haksizliklara karsisinda fikirlerini dile getirir, ,662

25 haksizliklara karsi cikar.

26 Arkadaslarinin ihtiyaclarim1 dnce kendi karsilamaya calisir, gerekirse ,658
bizlerden yardim ister.

27 Sinifa giren bocek veya sinek gordiiglinde onu 6ldiirmek yerine onu ,657

merak eder, inceler ve siif disina birakir.
28  Farkliyas gruplariyla oyun oynarken uyumlu olmaya calisir, iyi gecinir. ,656
Kendisinden daha yavas okuyan, daha ge¢ anlayan arkadaslarina kars1 ,649

29
tstiinliik taslamaz.

30 Kardeslerinden/arkadaslarindan bahsederken onlar1 rakip olarak ,642
gormez, onlari iyilikle anar.

31 Rekabet iceren oyunlarda arkadaslarinin canini yakmamaya dikkat ,636
eder.

37 Hasta arkadasi sinifa geldiginde ‘Ge¢mis olsun.’ der ve yapabilecegi bir ,619
sey olup olmadigini sorar, iyilesmesi i¢in bir seyler yapmak ister.

33 Dis goriiniisiinden dolay1 oyunlara dahil edilmeyen ¢ocuklarla oyun ,607
oynamak ister, arkadas olmaya calisir.

34  Etrafindaki insanlara kasith olarak zarar vermez. ,597

Aciklanan Varyans: %46,597 Ozdeger: 15,843

Tablo 2’de goriildiigii iizere Merhamet Olcegi kapsaminda yer alan maddelerin tamami
(34 madde) tek faktor altinda toplanmistir. Madde faktor ytikleri 0,597 ile 0,754 arasinda
degerler almistir. Buna gore Merhamet Olcegi kapsaminda yer alan biitiin maddelerin,
onerilen bu 6lgiitleri karsiladig dikkati cekmektedir. Diger taraftan Merhamet Olgeginde
ozdegerin 1,00'1n iizerinde (Ozdeger: 15,843) olan tek faktor altinda toplanan maddeler
ise toplam varyansin %46,597’sini agikladig1 gézlenmistir. Buna gore Merhamet Olgegi
kapsamindaki maddelerin toplam varyansi aciklama miktarinin da o6lc¢iit deger olan
%40’1n lUzerinde olma 6zelligini tasidigi; tim bu aciklamalar cercevesinde de Merhamet
Olgeginin yap1 gegerligi 6zelligine sahip oldugu soylenebilir.

Olcekte yer alan maddelerin ayirt edicilik ézelliklerine iliskin bulgulari

Ayirt edicilik 6zelligi, bir 6lcek ya da veri toplama aracinda bulunmasi istenilen en 6nemli
ozelliklerden biridir. Bilen ile bilmeyeni, Olciilen 06zellie sahip olanla olmayani
birbirinden ayirt edebilme 6zelligini ifade etmektedir (Tekin, 2019; Turgut ve Baykul,
2015). Klasik Test Kurami (KTK) kapsaminda ele alinan ve hesaplanan korelasyon
katsayisi (r), ayirt edicilik katsayisi olarak degerlendirilmektedir. -1,00 ile +1,00 arasinda
degerler alabilen ayirt edicilik degeri, +1,00’a yaklastikca ayirt edicilik giicii artmakta;
0’00’a yaklastikca ayirt edicilik gilicli zayiflamakta; -1,00’a yaklastik¢a ise maddenin ters
yonde ayirt edici (hatali soru) oldugu seklinde yorumlanmaktadir.
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Hambleton ve digerlerine (1993, 40) gore secilen Orneklemin o6zelliginden KTK
parametreleri etkilenmektedir. Bu nedenle bu c¢alismada, yapilan elestiriye ¢6ziim
getirebilmek iizere diizeltilmis madde-toplam korelasyon katsayilarinin kullanilmasi
tercih edilmistir (DeVellis, 2003; Pallant, 2007). Boylelikle ayn1 zamanda, gecerlik
ozelligine iliskin yapilan maddelerin, testin genel amacina hizmet edebilme ya da baska
bir 6zellik karistirmaksizin yalnizca amaclanan 6zelligi 6lcebilme tanimlamalarinin da
geregi yerine getirilmeye calisilmis; ayirt edicilik katsayisi olarak yorumlanmistir (Tekin,
2019; Turgut ve Baykul, 2015). Hesaplanan bu degerler ve anlamlilik diizeyine iliskin
bulgular Tablo 3’de 6zetlenmistir.

Tablo 3

Madde-Toplam Puanlari Korelasyon Analizi Sonuclari
M.No r M. No r M.No r MNo r M.No r
1 ,751(%) 8 , 706 (%) 15 ,690(%) 22 ,671(%) 29 ,658(%)
2 J742(%) 9 ,710(%) 16 ,685(*%) 23 ,672(*) 30 ,641(%)
3 ,733(%) 10 ,705(*%) 17 ,681(*) 24 ,670(%) 31 ,643(%)
4 J726(%) 11 ,705(*%) 18 ,675(*%) 25 ,660(*) 32 ,622(%)
5 ,720(%) 12 ,700(%) 19 ,677(*) 26 ,659(%) 33 ,611(%)
6 ,716(%) 13 ,681(%) 20 ,677(%) 27 ,665(*) 34 602(*)
7 ,709(%) 14 ,685(*%) 21 ,672(%) 28 ,656(%)

n=299; *=p<0,001

Tablo 3’te Merhamet Olgeginde yer alan maddelerin madde-toplam puanlarina yer
verilmistir. Katsayilar 0,602 ile 0,751 arasinda degerler almstir. iliskiler pozitif ve p<,001
diizeyinde anlamlidir. Korelasyon katsayilarinin 0,20’in tizerinde degerler almasi ve p<,05
diizeyinde anlamli olmasi, 6lcekte yer alan maddelerin genel amaca 6nemli diizeyde
hizmet ettigi anlamina gelmektedir (Pallant, 2007). Buna gére Merhamet Olgeginde yer
alan maddelerin, 6grencilerin merhamet degerine sahiplik diizeylerini belirleme amacina
hizmet ettikleri; baska bir ifade ile maddelerin her birinin ve dolayisiyla Merhamet
Olgeginin ayirt edicilik 6zelligine sahip oldugu sdylenebilir.

Merhamet ol¢eginin olgiit gecerligi bulgulari

Merhamet Olgeginin 6lciit gecerligi 6zelligini incelemek {izere alanyazinda ayn1 kapsamda
esdeger bir 6lcek taramasi yapilmis; ancak boyle bir 6lcege rastlanmadigi icin Merhamet
Olgeginin dlciit (benzer dlcekler) gecerligi 6zelligi incelenememistir.
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Merhamet Olgeginin Giivenirligine iliskin Bulgular iliskin Bulgular

Merhamet Olgeginin giivenilir 6l¢iim yapabilme 6zelligini incelemek lizere i¢ tutarlihk
testi analizinden yararlanilmistir. I¢ tutarlilik katsayis1 olarak Cronbach alpha
katsayisindan yararlanilmis ve bulgular Tablo 4’te sunulmustur.

Tablo 4
Merhamet Olgeginin Giivenirlik Analizi Sonuglari
Madde Cronbach
Sayisi alpha
Merhamet Olcegi 34 0,965

Tablo 4’te goriildiigii gibi Merhamet Olceginde yer alan maddelerin geneline iliskin
Cronbach alpha i¢ tutarlilik katsayisinin 0,965 oldugu goézlenmistir. Alanyazinda,
Cronbach alpha degerinin 0,60 ve lizerinde olmasi yeterli goriilmekle birlikte 0,70 ve
lizerinde olmasi daha iyi olarak kabul edilmektedir (Kalayci, 2010; Malhotra, 1999). Buna
gore, Merhamet Olgeginin i¢ tutarlilk baglaminda giivenilir él¢iimler yapmaya oldukca
elverisli oldugu ifade edilebilir.

4. SONUC, TARTISMA VE ONERILER

Ilkokul 6grencilerinin merhamet diizeylerini 6gretmen degerlendirmelerine dayali olarak
belirlemede kullanilabilecek glivenilir ve gecerli bir veri toplama araci (6lgek)
gelistirmeyi amaglanan bu calisma sonunda “Merhamet Olgegi” ad1 verilen bir 6lgek
gelistirilmistir. Olcek, 34 maddeyi iceren tek faktorlii ve besli likert tipi bir 6lcek dzelligi
tasimaktadir. Maddelerde ifade edilen tutum ve davranislari sergileme sikliginin,
ogrencilerin merhamet diizeyini yansittigt dusiincesinden hareket ederek
degerlendirmelerin “(1) Hicbir zaman”, “(2) Nadiren”, “(3) Bazen”, “(4) Cogu zaman” ve
“(5) Her zaman” secenekleri cercevesinde belirtilmesi gerekmektedir.

Olcekte yer alan her bir madde ya da 6lgegin genelinden alinan puanlarin
yorumlanmasinda aritmetik ortalama degerlerinden yararlanilmasinin daha uygun
olacagi soylenebilir. Bu nedenle aritmetik ortalama degeri seklinde elde edilen 6l¢iimlerin
anlamlandirilmasi ve yorumlanmasinda Tablo 6’da sunulan aritmetik ortalama deger
araliklarindan yararlanilmasi 6nerilmektedir.
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Tablo 5

Olgekteki Her Bir Madde Ya da Genelinden Elde Edilen Aritmetik Ortalama Degerlerinin
Anlami

Merhamet Diizeyi

Aritmetik Ortalama Aralig1 Olgcekleme

(Anlami)
1,00 - 1,80 Hicbir zaman Cok kotii
1,81 -2,60 Nadiren Koti
2,61 -3,40 Bazen Orta
3,41 - 4,20 Cogu zaman Iyi
4,21-5,00 Her zaman Cok iyi

Merhamet Olgeginin gecerligi (1) yap1 gegerligi (agimlayic1 faktér analizi) ve (2) ayirt
edicilik analizi (madde-toplam korelasyonu) teknikleri kullanilarak test edilmistir.
Acimlayial faktér analizi sonucglarina Merhamet Olgeginin KMO degeri 0,966; Bartlett
Testi degerlerinin x2=5992,493; sd=561; p<0,001’dir. Faktor ytkleri 0,597 ile 0,754
arasinda degisen 34 maddelik yapi, toplam varyansin %46,597’ini agiklamaktadir.
Ozdegeri 15,843'tiir. Alanyazinda (Biiyiikoztiirk, 2012; Eroglu, 2008) yer verilen élgiitler
acisindan 34 maddeli ve tek faktérli Merhamet Olgeginin gecerli bir yapiya sahip
olduguna isaret etmektedir.

Klasik Test Kurami kapsaminda 6lgegin ayirt edicilik giicii ile ilgili olarak hesaplanan
madde-toplam korelasyonu katsayilar1 pozitif ve p<,001 diizeyinde anlamli oldugu
gozlenmistir. Bu durum, 6lgekteki her bir maddenin ve 6l¢cegin genelinin ayirt edicilik
ozelligine sahip oldugu ve 6l¢lilmek istenen 6zellige baska 6zellikleri karistirmadan 6l¢gme
ve boylelikle de genel amaca hizmet etme 6zelligine sahip oldugunu ifade etmektedir
(Balcy, 2015; Pallant, 2007).

Bunlarin yani sira yapilan alanyazin taramasinda Merhamet Olgegine amag ve kapsam
yontiyle esdeger bir olcege rastlanamadigindan olciit gecerligine iliskin bir tespit
yapilamamistir. Bununla birlikte Merhamet Olcegi'nin, ilerleyen doénemlerde benzer
amagla yapilan 6lcek gelistirme calismalarinda esdeger 6lgek olarak kullanilabilecegi
soylenebilir.

Merhamet Olceginin giivenilir 6lciimler yapabilme o6zelligi, tutarh 6lgiim yapabilme
yoniiyle incelenmistir. I¢ tutarlilk katsayis1 olarak Cronbach alpha katsayisi
hesaplanmistir. Merhamet Olceginin Cronbach alpha giivenirlik katsayis1 0,965’tir. Buna
gore Merhamet Ol¢eginin giivenirlik 6zelligine sahip oldugu séylenebilir.

Yukarida yapilan tespit ve aciklamalar, Merhamet Olceginin, ilkokullarda 6gretmenlerin
degerlendirmelerine dayanarak ilkokul 6&grencilerinin merhamet diizeylerinin
belirlenmesinde kullanilabilecek gecerli ve giivenilir bir veri toplama araci (6lgek)
oldugunu ifade etmektedir. Baska bir ifade ile bu 6l¢egin, ilkokul cocuklarin 6gretmenler
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goziiyle de degerlendirilmesinde kullanilabilir. Buna karsin veli/ana-baba bakis agisi
gozlemlerine gore de degerlendirilmesinin istenilmesi durumunda, degerlendirme
ortamlarinin farkl olabilecegi diisiincesinden hareket ederek gegerlik ve giivenirlik
analizlerinin mutlaka yinelenmesi gerekmektedir. Diger taraftan Merhamet Olgeginin,
farkli sosyoekonomik ve kiiltiirel altyapiya sahip 6rneklem gruplar iizerinde kullanilarak
farkli calismalarla test edilmesi 6nerilebilir.
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Arastirmacilarin Makaleye Katki Orani Beyani:
Yazarlar makalenin arastirilmasi ve yazimi asamalarinda esit oranda katkida
bulunmuslardir.

Cikar Catismasi Beyani:
Yok.

Finansal Destek veya Tesekkiir Beyani
Bu ¢alisma i¢in herhangi bir kurumdan finansal destek alinmamistir.

Tesekkiir Notu:

Veri toplama aracinin hazirlanmasi asamasinda uzman olarak goriis ve
degerlendirmeleri ile katki sunan degerli 6gretim elemanlarina; katilimei olarak veri
toplama siirecinde goris ve degerlendirmelerini aktaran katilimcilara tesekkiir
ederiz.
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