KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 24, Say1 1, Nisan, 2023

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

Attitudes and Views of Teachers on Multicultural Education: Example

of Social Studies Lesson

Nurseda Teymur
Adem Beldag

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.1131534

Received:  16.06.2022
Revised: 12.10.2022
Accepted:  27.02.2023

Keywords:

Social Studies Teacher,
Primary School Teacher,
Multiculturalism,

Multicultural Education

The aim of this study is to evaluate the attitudes and views of social studies and
primary school teachers about multicultural education as they are mainly in charge of
teaching social studies in elementary education. It was designed as a mixed-method
model combining quantitative and qualitative research methods. The research pattern
was explanatory sequential mixed-method design since quantitative data collection
was applied as the primary method and then qualitative data were used to back up the
quantitative data. The study group consisted of social studies and primary school
teachers working in Erzurum, a medium-size city in the central northeast of Turkey.
Quantitative data were collected through the "Teachers' Multicultural Education
Attitude Scale" and qualitative data were collected with the "Semi-Structured Interview
Form" developed by the researcher. The quantitative data were analyzed through t-
Test, One-Way Analysis of Variance and Kruskal-Wallis-H Test, while descriptive
analysis technique was performed to analyze the qualitative data. As a result of the
quantitative analysis, the teachers were found to predominantly have positive views
on multicultural education. As for the qualitative results, the teachers were seen to
have various prejudices and deficient knowledge about multicultural education. In
light of the findings, it is recommended to write educational content to increase
teachers' awareness of multicultural education.
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Bu calismamin temel amaci, sosyal bilgiler dersine giren sosyal bilgiler ve simuf
Ogretmenlerinin ¢okkiiltiirlii egitime iliskin tutumlar1 ve goriisleri dogrultusunda bir
degerlendirme yapmaktir. Calisma, nicel ve nitel arastirma yontemlerinin beraber
kullanildig1 karma yontem yaklagimina gore tasarlanmistir. Calismada basta nicel verilerin
toplanip ardindan nitel verilerle arastirma sonuglarimin desteklendigi agimlayict sirali
karma yontem deseni kullanilmistir. Calisma grubunu Erzurum ilinde goérev yapan sosyal
bilgiler ve siuf dgretmenleri olusturmaktadir. Nicel veriler “Ogretmenlerin Cokkiiltiirlii
Egitim Tutum Olgegi” testi ile nitel verileri ise arastirmaci tarafindan gelistirilen “Yari
Yapilandirilmig Goriisme Formu” ile toplanmistir. Arastirmada kullanilan nicel verilerin
analizinde t-Testi, Tek Faktorlii Varyans Analizi ve Kruskal-Wallis-H Testi, nitel verilerin
analizinde ise betimsel analiz teknigi kullanilmistir. Arastirmanin nicel sonuglara gore
Ogretmenlerin okkiiltiirlii egitime iliskin goriislerinin daha ¢ok olumlu oldugu
belirlenmistir. Arastirmanin nitel sonuglarina gore ogretmenlerin gokkiltiirlii egitim ile
ilgili esitli 6n yargilar1 ve bilgi eksiklikleri oldugu tespit edilmistir. Ulagilan sonuglara gére
Ogretmenlerin ¢okkiiltiirlii egitime yonelik farkindaliklarini artiracak egitim igeriklerinin
hazirlanmasi 6nerilebilir.
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Giris
Cokkiiltiirliiliik, kiiresellesme, bilimsel ve teknolojik degismeler ve gelismeler, gog, vb.
etkisiyle giintimiizde sik sik karsilastigimiz bir kavram haline gelmistir. Bu kavram ile birlikte kiiltiir,
cokkiiltiirlii, cokkiiltiirlii egitim gibi kavramlarin da 6nemi artmis ve sikca tartisilmaya baslanmistir.

Bu noktada oncelikle kiiltiir kavraminin anlasilmasi ¢okkiiltiirlii toplum yapilarint dogru anlama

baglaminda dnemlidir.

Kiltiir insanlarin “beslenme, giyim-kusam, iletisim sekli, deger sistemi vb.” pek ¢ok unsurun
yasama yansimasini ifade eder (Goger, 2012). Eréz (1992) kiiltiir kavraminin milletlerin deger

2

sistemiyle, duygulariyla iliskili oldugunu belirterek sunlari soyler: “....bir milletin veya bir
toplulugun bir insan cemiyetinin ihtiyaglarini, her husustaki ihtiyaglarini karsilamak iizere nesiller
boyu yarattig1 degerler sistemi, duygular biitiiniidiir.” “Bir ulusun maddi ve manevi degerleri, biitiin
sanat etkinlikleri, inanglari, orf ve adetleri ile anlayis ve davranislarinin, toplami o ulusun kiiltiiriidiir
(Ozdemir, 1998)”. Insanlarin ortak deger yargilari ve benimsedikleri davranis bigimleri anlamina da
gelen kiiltiir kitleler icinde ¢ikabilecek olas1 sorunlarin ¢oziimiinde son derece 6nemli bir yere sahiptir.

Sorunlar1 ¢dzmesinin yan sira kiiltiirtin en 6nemli 6zelliginden biri de toplumlar: birlestirici etkisidir.

Dil, din, orf ve adetler, ortak yasam sekilleri kiiltiiriin birlestirici 6geleridir denilebilir.

Goyg, iltica vb. sosyolojik gerceklerin yani sira iletisim ve ulasimin gelismesi ile toplumlar artik
cokkiiltiirlii yapilar haline gelmistir. Cokkiiltiirliiliik, ik, etnik yap1, dil, cinsiyet, yas, engelli olma,
sosyal smif, egitim, dinsel yonelim ve diger kiiltiirel boyutlarin farkina varilmasidir (American
Psychology Association [APA], 2003). Parekh (2000) hemen hemen biitiin toplumlarin etnik ¢esitlilige
sahip olduklarini ve ilerleyen yillarda toplumlarin giderek artan oranda etnik gesitlilik siireci igerisine
gireceklerini belirtirken gokkiiltiirliiliigii “Bir grup insanin kendilerini ve icinde yasadiklar1 toplumu
anlamalarinda, bireysel yasamlarini diizenlemekte sergiledikleri toplumsal cesitlilik baglaminda
kiiltiirle kaynasmis hem kiiltiirel hem de kiiltiirden kaynaklanmayan tiim farkliliklarin varligi” olarak
tanimlamistir. Ramsey (2018) cokkiiltiirliiliigii kisisel farkliliklardan sosyal ve toplumsal baglama
kadar ¢ok daha genis bir kapsamda ele almistir. Bahsedilen bu ¢esitliliklerin bir arada yasamasimni
ifade etmesi bakimindan gokkiiltiirliilitk birlestirici kavram olarak goriilebilir. Walter C. Parker (2002)
Farklilik ve birligin bir arada olmas: gerektigini bu iki unsurun ayrismasinin hegemonya veya ulus
devletin catlamasma yol acacagmi ifade etmistir. Bu durumu “Cokkiiltiirlii demokratik bir ulus

devletinde farklilik ve birlik, nazik bir dengede birlikte var olmalidir” (Parker, 2002: 133) ifadesiyle

aciklamistir.

Tarihsel siirece bakildiginda farkli milletlerden genis kitleleri icinde barmndirdigindan
imparatorluklar ¢okkiiltiirliiliigiin en bariz 6rnegini ortaya koyarlar (Cimar, 2010). Osmanli Devleti
rengi, dili, dini, etnik ve kiiltiirel yapis: farklilik arz eden, birbirinden oldukga farkli bir tebaaya sahip

olmustur. Osmanli Devleti toplum igindeki etnik, kiiltiirel, dinsel, agidan farkliliklara sahip olanlar1
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zenginlik olarak goérmdiis ve onlara rahat bir yasam alani tanimistir. Ayni donemde 6teki devletlerde
farkliliklar1 dolayisiyla bask: altinda kalan asagilanan, hatta iskence goren gruplarin, bu baskidan
kurtulmak icin gog ettiklerinde, siginma talebinde bulunduklar: ilk yer Osmanli Devleti olmustur
(Anik, 2012). Osmanh Devleti tek bir tebaa olarak gordiigii bu farkliliklara karsi higbir zaman
asimilasyona yanasmamis ve farkli gruplar devlete uzun siire boyunca bagh yasamislardir (Kaya,
2013). Fransiz Ihtilali ile hizla yayginlasan ulusculuk akimi, Osmanli Devleti'nin ¢okuluslu yapisini
tehdit etmis ve boliinme korkusunu da beraberinde getirmistir. Tiirkiye Cumhuriyeti bir ulus devlet
olarak kurulmus olmasina ragmen Osmanli'nin ¢okkiiltiirlii toplumunu ve yikilis doneminin
parcalanma korkusunu da devralmistir. Giinlimiizdeki durum incelendiginde ise Tiirkiye
Cumbhuriyeti'nin miras aldi1g1 bu ¢okkiiltiirlii yapiy1 sevgi, sayg: ve hosgorii temellerinde stirdiirdiigii
agikca goriilmektedir (Kaya, 2014). Tiirkiye Avrupa ve Asya kitasini birlestiren 6nemli bir konuma
sahip olup gerek kendi biinyesindeki farkliliklar gerekse go¢ sonucu olusan farkliliklarla asirlardir

cesitli kiiltiirlere ev sahipligi yapmaktadir (Karaca, 2018).

Farkliliklarin taninmasi, farkh kiiltiirlerden gelen bireylerin esit imkanlardan faydalanmasini,
kiiltiirel cesitlilige saygt duyulmasi ve korunmasi, farkl kiiltiirlerde yasama becerisi ve ¢okkiiltiirlii
yeterlik kazandirmay1 hedefleyen gokkiiltiirlii egitim bu noktada ulusal birlik i¢in 6nem tasimaktadir
(Polat ve Kilig, 2013). Cokkiiltiirlii egitim, “cesitlilige 6nem veren ve farkli toplumsal gruplarin yasam
bicimlerinin tanitimini kapsayan bir egitim” olarak tamimlanmaktadir (Santrock, 2001: 171).
Cokkiiltiirlii egitim, egitim ortaminda bulunan farkl 6zelliklere sahip 6grenciler i¢in egitim firsatlar:
olusturmanin yaninda onlar arasinda saglikli iletisim kurulmasimi1 amaglamaktadir (Bohn ve Sleeter,
2000; Cirik, 2008). Cokkiiltiirlii yapmin bulundugu toplumlarda doniisiimiin yol agtig1 toplumsal
sorunlarin ve kiiltiirel farkliliklardan kaynaklanan ¢atismalarin ¢oziimiinde, okullar 6nemli bir gorev
uistlenmektedir (Bryan, 2009; Portera, 2008). Cokkiiltiirlii bir egitim ortaminin olusturulabilmesi igin
Ogretim programinin ve 6gretmen yetistirme programlarinin ¢okkiiltiirlii egitim igerigine sahip olarak
diizenlenmesi gerekir. Banks (2013) cokkiiltiirlii egitimi “farkli cinsiyet, sosyal sinif, 1rk, etnisite ve
kiiltiire sahip bireylerin okulda esit egitim imkanlarina sahip olmalar1 gerektigini savunan anlayis”
olarak ifade etmektedir. Kiiresellesme, ¢okkiiltiirliilitk, postmodernizm ve 6zellikle egitim alaninda
gbze carpan yapilandirmacilik anlayismin yayginlastigi 21. Yiizyilda Tiirkiye’de de farkliliklara
yonelik konularda gelismeler yasanmig egitim programlarinda yapilan diizenlemelerde kiiltiirel

farkliliklara yer verecek icerikler diizenlenmistir (Beldag ve Teymur, 2018).

Tiirkiye'nin tarihten gelen farkhiliklarinin yani sira giiniimiizde sahip oldugu toplumsal
cesitlilik de eklendiginde cokkiiltiirlii egitimin daha da fazla onem kazandigi agik bir sekilde
goriilmektedir. Bu cercevede bilgi temelli ve bilimsel akil yiiriitme ile entegre edilmis, yerel ve ulusal
anlamig, evrensel degerlere saygili bir vatandas profili okulun ilk yillarinda smif egitiminde ve
sonraki donemlerde sosyal bilgiler dersinde 6ne ¢ikmaktadir (Kabapinar, 2009). Cokkiiltiirlii egitim

uygulanan okullar kisisel, toplumsal ve kiiltiirel farkl1 6zelliklere sahip 6grencilerin demokratik, esit
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deger, inang¢ ve davraniglar gelistirmelerine katki saglamalidir. Cokkiiltiirlii egitimin basariya
ulasmasi ve istenen verimin alinmasi igin Ogretmenler kritik noktadadirlar. Ogretmenler “eger
ogrencilerin ana dili, sosyal sinifi, etnik kimligi ve kendini ait oldugu etnik grupla ne derece
iliskilendirdiklerini bilirlerse 6grencilerini ve onlarin davranislarini daha iyi anlayabilirler (Banks,

2013)”.

Bu acilardan bakildiginda temel egitimde hayat bilgisi dersi ve Ogretmenleri, sonrasinda
sosyal bilgiler dersi ve 6gretmenleri hizla kiiresellesen diinyada saygi, hosgorii ve sevgi kavramlari
tabaninda farkliliklar1 taniyarak, farkli kiiltiirden bireylerle bir arada yasama olgusunun
pekistirilebilecegi en énemli derslerdir (Beldag ve Teymur, 2018). Ders igerikleri ve program dikkate
alindiginda sosyal bilgiler O6gretmenleri ve dordiincii smif sosyal bilgiler dersine giren smf
Ogretmenleri ¢ok kiiltiirlii egitim ortamini saglamada odak noktadadirlar. Bu dogrultuda ¢alismanin
temel amaci, sosyal bilgiler dersine giren sosyal bilgiler ve sinif 6gretmenlerinin ¢okkiiltiirlii egitime
iliskin tutumlar1 ve goriisleri dogrultusunda bir degerlendirme yapmaktir. Bu ¢alisma, alanin
temsilcisi Ogretmenlerin ¢okkiiltiirlii egitim tutum ve goriislerini ortaya cikarmasi baglaminda

onemlidir. Bu temel amag dogrultusunda asagidaki sorulara cevap aranmaistir.

1. Ogretmenlerin gokkiiltiirlii egitime yonelik tutumlari, cinsiyet, yas, mesleki kidem, okulun
sosyo ekonomik durumu degiskenlerine gore farklilagsmakta midir?

2. Ogretmenlerin gokkiiltiirlii egitime iliskin goriisleri nelerdir?
Yontem
Desen

Sosyal bilgiler ve sif &gretmenlerinin ¢ok kiiltiirlii egitim tutumlarinin ve ¢okkiiltiirlii
egitime iliskin goriislerinin incelenmesinin amaglandig1 bu arastirma nicel ve nitel yaklagimin beraber
kullanildigi, karma yaklagim ile gerceklestirilmistir. Karma yaklasim arastirmalari, arastirmacimin bir
calisma veya birbirini izleyen ¢alismalar icerisinde nitel ve nicel yontem, yaklasim ve kavramlari
birlestirmesi olarak tanimlanir (Creswell, 2013; Johnson ve Onwuegbuzie, 2004). Bu calismada basta
nicel verilerin toplanup ardindan nitel verilerle arastirma sonuglarinin desteklendigi agimlayici sirali
karma yontem desen (Creswell, 2013) kullanilmistir. Oncelikle her bir katilimcidan Ogretmenlerin
Cokkiiltiirlii Egitim Tutum Olgegi ile nicel veriler toplanmigtir. Daha sonra 14 gretmenle goriisme

yapilmustir.
Calisma Grubu

Bu calismada nitel ve nicel veriler igin iki ¢alisma grubu segilmistir. Calisma gruplarinin
olusturulmasinda ise amagcli 6rnekleme yontemlerinden Olgiit ornekleme kullanilmistir. Amagh
ornekleme, zengin bilgiye sahip oldugu diistiniilen durumlarin derinlemesine ¢alisilmasina olanak

vermektedir. Olgiit 6rnekleme kullanilan arastirmalarda gozlem birimleri belli niteliklere sahip kisiler,
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olaylar ya da durumlardan olusturulabilir. Bu durumda orneklem igin belirlenen Olgiitii (temel
nitelikleri) karsilayan birimler 6rnekleme alinirlar (Biiyiikoztiirk vd., 2012). Bu arastirmaya katilacak
Ogretmenlerin seciminde, farkli kiiltiirlerin birlikte yasadigl, disaridan gog¢ alan, dolayisiyla
cokkiiltiirlii bir yapiya sahip olan Erzurum ilinde gorev yapiyor olmalari, sinif 6gretmenlerinin 4. Smif
Ogretmeni olmalar1 ve ortaokul &gretmenlerinin sosyal bilgiler bransindan olmalar1 6lgiit olarak
belirlenmistir. Nicel ¢alisma grubunu Erzurum il merkezinde 19 farkli okulda gorev yapan 171 nitel

calisma grubunu ise 14 6gretmen olusturmaktadir.
Veri Toplama Araglar

Calismanin nicel boyutunda Ogretmenlerin cokkiiltiirlii egitim tutumlarinin cinsiyet, yas,
mesleki kidem ve okulun sosyo ekonomik durumu degiskenlerine gore farklilasip farklilasmadigina
bakilmistir. Bu dogrultuda c¢alismanin nicel verileri Joseph G. Ponterotto ve arkadaslar1 tarafindan
gelistirilen, Toprak (2008) tarafindan Tiirkgeye uyarlanan Ogretmenlerin Cokkiiltiirlii Egitim Tutum
Olgegi (OCETO) ile toplanmigtir. Toplam 20 maddeden olusan 6lcekte her bir madde igin ‘hig
katilmiyorum’, ‘katilmryorum’, ‘kararsizim’, ‘katiiyorum’, ‘kuvvetle katiliyorum’ seklinde cevaplar
mevcuttur. OCETO'niin gelistirilmesi asamasinda giivenilirligi i¢cin Cronbach alfa katsayis1.75 olarak
bulunmustur. Bu ¢alisma kapsaminda ise Cronbach alfa katsayis1 .75 bulunmustur. Biiyiikoztiirk ve
digerlerine gore (2012) gilivenirlik katsayisiin a = 0.70 ve daha yiiksek olmasi, test puanlarinin

glivenirligi acisinda yeterli goriilmektedir.

Aragtirmanin nitel kismi igin OCETO 6lgeginin uygulandigi dgretmenler arasindan random
belirlenen 6gretmenler ile goriismeler yapilmistir. Ogretmenlerin gokkiiltiirlii egitimle ilgili
goriislerini belirlemek amaciyla arastirmaci tarafindan yar1 yapilandirilmis goriisme sorular
olusturulmus ve veri toplama aract olarak kullanilmistir. Kullanilan goriisme formunun gelistirilme
siirecinde alanyazin taramasi yapilmis, énceden 3 6gretmen ve 2 akademisyenin goriisleri alinmus,
pilot olarak 5 6gretmene uygulanmis ve doniitler dogrultusunda gerekli diizenlemeler yapilmstir. Tki
soruya Ogretmenler tarafindan genellikle cevap verilemediginden goriisme formundan ¢ikarilmis

baslangigta 8 madde olan soru sayist 6 maddeye indirilmistir.
Verilerin Analizi

Nicel verilerin analizinde elde edilen veriler Sosyal Bilimler igin istatistiksel program (SPSS)
ile analiz edilmistir. Normalliin olup olmamasina gore parametrik ve parametrik olmayan yonteme
karar verilmistir. Ogretmenlerin ¢okkiiltiirlii egitim tutumlarmin demografik degiskenler baglaminda
farklilasip farklilasmadigini tespit etmek ic¢in normalligin ve homojenligin saglandig1 kosullarda
parametrik testlerden olan t-testi, tek yonlii varyans analizi (one-way ANOVA) testi yapilmustir.
Normalligin ve homojenligin olmadig1 durumlarda farkliliga neden olan grubun belirlenmesinde ise

parametrik olmayan testlerden Kruskal Wallis H- Testi kullanilmistir.
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Calismanin nitel boyutunda 6gretmenlere uygulanan yar1 yapilandirilmis goriisme sorulari
betimsel analiz teknigi ile analiz edilmistir. Betimsel analiz, verilerin belli temalara gore diizenlendigi
bir analiz siirecidir. Bu stirecte dncelikle kuramsal boliim ve goriisme sorulart dogrultusunda genel
gerceve olusturulur. Buna gore veriler temalar halinde siniflandirilir. Daha sonra bulgular tanimlanir
ve dogrudan alintilarla giiclendirilir. Son asamada ise tanumlanan bulgular yorumlarur, agiklanr,

iligkilendirilir ve anlamlandirilir (Yildirim ve Simsek, 2011).

Nitel arastirmalarm niteligi geleneksel olan “giivenirlik” ve “gecerlik” kavramlariyla degil;
nitel arastirmalarin dogasina uygun olan “inamirhk”, “tutarhk”, “aktarilabilirlik” ve
“dogrulanabilirlik” gibi Olgiitlere bagldir (Licoln ve Guba, 1985'ten aktaran: Erlandson, Harris,
Skipper ve Allen, 1993). Bu cergevede arastirmanin tiim asamalari ayrintilh olarak aciklanmaya
calisilmistir. Verilerin ortaya konulmasi siirecinde goriismeden elde edilen 6rnek katilimc: ifadeleri
sunulmaya calisilmistir. Katihmcilar goriisme Oncesinde bilgilendirilmis, zorlama yapilmadan,
kendilerini rahatlikla ifade edebilecekleri bir ortamda goriisme yapilmistir. Katilimcilar: etkileyecek
soylem ve yonlendirmelerde bulunmamaya dikkat edilmistir. Bu arastirma kapsaminda goriismeler
sonucunda elde edilen veriler belirlenen bir takim tema ve alt temalar dikkate alinarak siniflandirilmis
ve tablolastirilmistir. Tablolar verildikten sonra oOgretmenlerin dogrudan gortisleri tablolarin alt
kisminda yer almistir. Alntilarda katilimcilarin isimleri kodlamalarla verilmistir. (K1, K2
gibi).Temalarin giivenilirligi icin Giivenirlik= Gortiis Birligi/(Goriis Birligi + Goriis Ayriligr) X 100
formili uygulanmistir.14/(14+9) X 100 (%78) uyusum yiizdesine ulasilmigtir. Miles ve Huberman

uyusum yiizdesi i¢in %70 ve tizeri yeterli oldugunu belirtmislerdir. (Miles ve Huberman, 1994).
Arastirma Etik izinleri

Bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaymn Etigi Yonergesi”
kapsaminda uyulmasi gereken tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaym Etigine Aykir1 Eylemler” baghig altinda belirtilen eylemlerin higbiri

gerceklestirilmemistir.

Etik kurul onay bilgileri (Kurumsal Inceleme Kurulu onay1): Etik onay komitesi adi: Recep Tayyip

Erdogan Universitesi Sosyal ve Begeri Bilimler Etik Kurulu
Etik onay kararinin tarihi: 01.06.2020
Etik onay belge numarasi: 2020/40

Bulgular

Bu boliimde 6gretmenlerin cokkiiltiirlii egitim tutum ve goriislerine yonelik elde edilen
verilere iliskin bulgulara yer verilmistir. Oncelikle nicel verilere iliskin belirlenen degiskenlere ait
bulgular tablolar halinde verilmis ardindan nitel verilere iliskin elde edilen bulgular alt temalar,

katilma kodlar ve frekans, halinde tablolagtirilarak sunulmustur.
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Nicel Verilere Iliskin Bulgular

Ogretmenlerin cokkiiltiirlii egitim tutumlarinin cinsiyet degiskeni agisindan incelenmesine

iliskin bulgulara Tablo 1’de yer verilmistir.

Tablo 1. Ogretmenlerin cinsiyetlerine gore cokkiiltiirlii egitim tutumlarin gosteren t-Testi sonuglar:

n, X veSS Degerleri Levene Testi t- Testi
Cinsiyet N X SS F P t sd P
Kad 83 3.57 0.45
adim 1.81 180 -397 169 692
Erkek 88 3.59 0.36

Tablo 1'de galismaya katilan dgretmenlerin OCETO puanlarinin cinsiyet degiskenine gore
anlaml bir fark gosterip gostermedigini belirlemek amaciyla bagimsiz 6rneklem igin t-Testi yapilmis
ve sonuglar verilmistir. Analiz sonuglarina gore oOgretmenlerin ¢okkiiltiirli egitim tutumlarn

cinsiyetlerine gore istatistiksel acidan anlamli bir fark gostermemistir [t ae9=-.397; p>.05].

Ogretmenlerin gokkiiltiirlii egitime yonelik tutumlarmin yaglari agisindan incelenmesine

iliskin bulgulara Tablo 2’de yer verilmistir.

Tablo 2. Ogretmenlerin yaslarina gore cokkiiltiirlii egitim tutumlarimi gosteren tek faktorlii varyans analizi
(ANOVA)

— Homojenlik VA KT sd KO F P Fark
Yas N X SS
Levene P
25-35(1) 44 3.70 0.25 GA 1767 3 589  3.69 013 1>4
36-45(2) 83 353 0.44 G.1 26664 167 .160
2.342 .075
46-55(3) 34 3.63 043 T. 28.431 170

56-65(4) 10 3.29 0.35

Galigmaya katilan dgretmenlerin OCETO puanlariin yas degiskenine gore anlamli bir fark
gosterip gostermedigini belirlemek amaciyla yapilan Tek YoOnlii Varyans Analizi (ANOVA)
sonuglarina gore; Ogretmenlerin gokkiltiirlii egitim tutumlar1 yaslarina goére anlamli farklilik
gostermektedir. (Fue7=3.69;p <.05) Farkin anlamliliginin hangi gruplar arasinda oldugunu belirlemek
amaciyla gruplardaki 6rneklem sayilarinin esit olmadigi durumlarda kullanilabilen post hoc testi olan
Gabriel analizi yapilmistir (Field, 2013). Anlamli farkliligin 25-35 yas ile 56-65 yas arasinda oldugu
goriilmiistiir(p=.014). C)gretmenlerin cokkiiltiirlii egitim tutumlar: 25-35 yas arast ( X=3.70) en yiiksek

degeri alirken, 56-65 yas arast (X=3.29) en diisiik degeri almaktadir.

Ogretmenlerin  cokkiiltiirlii egitime yonelik tutumlariin mesleki kidemlerine gore

incelenmesine iligkin bulgulara tablo 3’te yer verilmistir.
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Tablo 3. Ogretmenlerin mesleki kidemlerine gire cokkiiltiirlii egitim tutumlarini gosteren Kruskal-Wallis-H
Testi

Kruskal Wallis H Testi
Mesleki N Sira Homojenlik X2 sd
Kidem Ortalamasi L P
evene P
1-5 y1l(1) 10 115.05
6-10y11(2) 22 99.39
1.791 .022 7511 4 111
11-15y11(3) 55 87.97
16-20y11(4) 42 77.07
20y1l ve tistit 42 78.42

Tablo incelendiginde arastirmaya katilan &gretmenlerin OCETO puanlarmin  mesleki
kidemlerine gore anlaml bir fark gosterip gostermedigini belirlemek amaciyla ikiden fazla grup igin
Kruskal Wallis-H testi yapilmis ve sonuglar verilmistir. Testin anlamlilik degeri ise p=111 olarak
hesaplanmistir. Testin anlamlilik degeri 0.05 ‘ten biiyiik oldugu igin dgretmenlerin OCETO puanlar

mesleki kidemlerine gore anlamli farklilik géstermemektedir.

Ogretmenlerin ¢okkiiltiirlii egitime yonelik tutumlarinda cahistiklar1 okulun sosyo ekonomik

durumunun incelenmesine yonelik elde edilen bulgulara tablo 4'te yer verilmistir.

Tablo 4. Ogretmenlerin calistiklar: okulun sosyo-ekonomik durumuna (SED) gire cokkiiltiirlii egitim
tutumlarim gosteren tek yonlii varyans analizi (ANOVA)

Homojenlik
SED N X S —— VA KT sd KO F p Fark

Levene p

fyil) 37 380 034 GA 2574 3 1287 836 .000 153
Orta?) 115 354 039 1.00 .036 G.I 25858 168 .154

Koti(3) 19 341 048 T. 28.431 170

Tablo 4'te calismaya katilan &gretmenlerin OCETO puanlarmin okulun sosyo ekonomik
durumuna goére anlamli bir fark gosterip gostermedigini belirlemek amaciyla yapilan Tek Yonlii
Varyans Analizi (ANOVA) sonuglar: verilmistir. Ulasilan sonuglara gore ogretmenlerin OCETO
puanlar: okulun sosyo ekonomik durumuna gore anlamli farklilik gostermektedir (Faes= 8.36 ;p<.05).
Farkin anlamliliginin hangi gruplar arasinda oldugunu belirlemek amaciyla yapilan Tukey analizinde
anlamli farkliligin sosyo ekonomik durumu iyi ve orta olan gruplar arasinda (p=.00) ve sosyo
ekonomik durumu iyi ve kétii olan gruplar arasinda oldugu goriilmiistiir. (p=.00). Ogretmenlerin
cokkiiltiirlii egitim tutumlari sosyo ekonomik durumu iyi olan okullarda en yiiksek degeri alirken (X=

3.80), sosyo ekonomik durumu kotii olan okullarda en diisiik degeri almigtir (X=3.41).
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Bu béliimde 6gretmenlerin cokkiiltiirlii egitime yonelik goriislerinden elde edilen bulgulara
yer verilmistir. Arastirmaya katilan 6gretmenlerin, goreve baslarken farkl: kiiltiirlere yonelik egitim

almalarinin gerekliligine iliskin goriislerine Tablo 5'te yer verilmistir.

Tablo 5. Ogretmenlerin goreve baslarken farkl kiiltiirlere yonelik egitim almalarina iliskin 6gretmen goriisleri

Alt Temalar Katilimci Frekans
Hizmet ici egitim/seminer verilmeli K1, K5, K8, K10, K11, K14 6
Farkliliklar: tanitici seminerler verilmeli K3, K7, K11, K13, K14 5
Kiltiirel geziler diizenlenmeli K4, K10, K13 3
Egitim fakiiltelerine ders konulmal K4, K6, K12 3

Tablo incelendiginde Ogretmenlerin ¢ogunlugunun hizmet ic¢i egitim (f:6) ve seminerler
verilmesini onerdikleri goriilmektedir (f:5). Ogretmenlerin 3’4 farklh kiiltiirel degerleri, yasam
tarzlarin1 vb. tanimak igin cesitli geziler diizenlenebilecegini belirtirken (f:3), baz1 6gretmenler de
egitim fakiiltelerine ders konularak 6gretmen adaylar kiiltiirel farkliliklar i¢in hazirlanmali seklinde

cevap vermislerdir (f:3).

Ogretmenlere gore goreve baglamadan ©nce kiiltiirel farklihklara yonelik —cesitli
bilgilendirmeler yapilmalidir. Bu bilgilendirmeler katilimcilarin ¢goguna gore hizmetigi egitim seklinde
olmalidir. Ornegin K1 “her dgretmen adayi kendi memleketine ya da kiiltiiriinii bildigi bir sehre
atanmiyor, hem sehri ve insanlar1 tanima adina hem de egitim stirecindeki verimi adina 6gretmenlere
hizmetici egitimler verilmeli” agiklamasiyla 6gretmenlerin farkl: kiiltiirlere yonelik egitim almalarinin
ders verimini artiracagina deginmistir. Yine K5 “atama yapildiktan sonra 6gretmene gittigi sehirde
hizmetici egitim kapsaminda yorenin kiiltiirii, cografi sartlari, sosyo-ekonomik durumu,genel egitim
diizeyi hakkinda on bilgilendirmeler yapilmali” seklindeki goriisiiyle 6gretmenlerin atandiklar:
yorenin kiiltiirel 6zelliklerinin yanisira cografi 6zellikleri, ekonomik yapis1 ve genel egitim durumu ile

ilgili de bilgilendirilmesinin gerekli oldugunu belirtmistir.

Bazi 6gretmenlere gore goreve baslamadan ¢nce farkl kiiltiirlere yonelik bir egitim olmal
fakat bu egitim yaparak yasayarak verilmelidir. Ornegin K4 “farkliliklara yabanci kalmamak adia bir
egitimin alinmasi gerektigini diistiniiyorum fakat bu seminer seklinde olmamali, kiiltiirel geziler bu
amag igin faydali olabilir” sozleriyle gezi programlarmin da bu amag icin kullanilabilecegini

vurgulamistir.

Ogretmenlerin iiniversiteden cokkiiltiirliiliige yonelik asgari diizeyde de olsa bilgi sahibi
olarak mezun olmalari, gorev yerlerinde bu 6n bilgileri uygulama firsat1 bulmalarini da saglar. Bu

agidan K12 “6gretmenlerin iilkemizin her bolgesinin kiiltiirel 6zelliklerini detayli sekilde 6grenmeleri
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gorev yerlerinde uyum saglama agisindan yararli olur. Bu amagcla egitim fakiiltelerinde “kiiltiir”
bashig1 altinda bir ders verilebilir” seklinde goriis belirterek kiiltiirel farkliliklara yonelik egitim
fakiiltelerinde ders verilmesinin 6zellikle ilerde karsilasabilecegi farkliliklara uyum saglama agisindan

onemli oldugu iizerinde durmustur.

Ogretmenlerin meslekteki ilk yillarinda ve sonraki donemlerde cokkiiltiirliiliige yonelik,
diisiincelerinde olumlu veya olumsuz bir degisiklik olup olmadigina iligkin goriislerine Tablo 6’da yer
verilmistir.

Tablo 6. Ogretmenlerin meslekteki yillarma gore farkhiliklara yonelik diisiincelerinde meydana gelen
degisikliklere iliskin goriigleri

Alt Temalar Katilima1 Frekans
Her zaman farkliliklara acik olma K3, K4, K5, K8, K11, K12 6
Zamanla farkh kiiltiirlere uyum saglamak K1, K6, K9,, K13 4
Farkliliklar1 dezavantaj olarak algilama K1, K13, K14 3
Farkliliklara yonelik farkindaligin artmas: K7, K14, K10 3

Tablo 6 incelendiginde, katilimcilarin ¢cogu her zaman kiiltiirel farkliliklara agik olduklarini
belirtmislerdir (f:6). Bazi katiimcilar mesleklerinin ilk yillarinda farkliliklar1 dezavantaj olarak
gordiiklerini sdylerken (f:3), bazilar1 da zamanla farkl kiiltiirlere uyum sagladiklarini belirtmislerdir
(f:4). Katilmcilardan zamanla farkhiliklara karsi farkindaligimin arttigini vurgulayanlar da mevcuttur

(:3).

Ogretmenlerin bircogu kiiltiirel farkliliklara her zaman agik olduklarini, farkliliklara yénelik
diisiincelerinde mesleki yillarina gore bir degisiklik olmadigini sdylemislerdir. K3 “diistincelerimde
herhangi bir degisiklik olmadi. Her insan farklidir ve smif ortaminda bu farkliliklar1 6nemseyip
herkese esit davranmaliy1z” diyerek cokkiiltiirlii egitim icin bireysel farkliliklarin benimsenmesi
gerektigine vurgu yapmustir. K12: “her zaman biitiin insanlara deger veren bir anlayisa sahiptim,
diisiincelerimde bir degisiklik olmad: hatta zamanla farkli kiiltiirleri tanimak ufkumu genisletti”

seklinde goriis belirtmistir.

C)gretmenlerin mesleklerinin ilk yillarinda farkliliklara karsi on yargili olmalarindan veya
farkliliklara yonelik her zaman olumlu bakis agilarina sahip olmalarindan ziyade gorev yaptiklar
illerin kiiltiiriine zamanla uyum saglamalar1 egitim acisindan ¢ok onemlidir. Bununla ilgili K13'{in:
“..ilk atandigim yerde kiiltiirel farkliliklar1 dezavantaj olarak goriiyordum ama higbir zaman
dislayict davranmadim hep hosgoriilii yaklasmaya calistim, zamanla farkliliklara uyum sagladim,
daha iyi iletisim kurmaya basladim ve daha olumlu goriis gelistirdim” seklindeki ifadesi
Ogretmenlerin  kiiltiirel farklhiliklara zamanla uyum sagladiklarim1 ve olumlu bakis agist

gelistirdiklerini gostermektedir.
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Arastirmaya katilan 6gretmenler farkli ik, dil, din, etnisite, cinsiyet, engelli olma durumu gibi
farkliliklara mesleklerinin ilk yillarinda 6n yargili olduklarini ve kiiltiirel farkliliklar1 dezavantaj
olarak gordiiklerini ifade etmislerdir. Ornegin K1: “Ilk gorev yaptigim ilde kiiltiirel farklilik ¢ok
fazlaydi. Bu farkliliklarla ilk karsilastigimda dezavantaj olarak goriiyordum. Zamanla onlarla iyi
iliskiler kurdukca farkhiliklara yonelik diisiincelerim olumlu bir hal almaya baslad1” seklinde goriis

belirtmistir.

Bazi 6gretmenlere gore farkh kiiltiirleri, farkliliklara sahip bireyleri tanidikga ve o kiiltiirlerle
i¢ ice oldukga 6gretmenlerin farkliliklara yonelik dikkat diizeyleri ve farkindalig1 artiyor ve 6gretmen
bu sekilde gesitlilige sahip 6grencilerle nasil iletisim kurabilecegini de zamanla 6greniyor. Ornegin K7:
“...zamanla degisikliklere ve farkliliklara yonelik daha c¢ok farkindaligim artti. Karsilastigim

farkliliklara nasil davranmam gerektigini zamanla daha iyi kavradim”

Arastirmaya katilan 6gretmenlerin ¢okkiiltiirlii egitim uygulamalarinin toplumda karsilasilan

sorunlarin ¢oziimiine katki saglayip saglamayacagina iliskin goriislerine Tablo 7’de yer verilmistir.

Tablo 7. Cokkiiltiirlii egitim uygulamalarimin toplumsal sorunlarin coziimiindeki roliine katkisina iligkin
ogretmen goriisleri

Alt Temalar Katilima Frekans
Sevgi sayg1 hosgorii ortami olusturma K1, K3, K4, K5, K7, K8, K12 7
Kiiltiirel catismalar1 engelleme K1, K6, K11, 3
Farkliliklarla birlikte yasama becerisi kazandirma K6, K13, K14, 3
Empatiyle sorunlarin ¢oziimiine katk: saglama K3, K5 2
Kendi kiiltiiriinden taviz vermeme. K2, 1

Tablo 7'ye gore 0gretmen goriisleri; “sevgi saygl ve hosgorii ortamu olusturur (f:7), kiiltiirel
catismalar1 engeller (f:3), farkliliklarla birlikte yasama becerisi kazandirir (f:3), empatiyle sorunlarin
¢ozlimiine katki saglar (f:2) ve kendi kiiltiiriinden taviz verilmemelidir (f:1) olmak {izere bes alt

temada toplanmuistir.

Ogretmenlerin  biiyiikk bir cogunlugu cokkiiltiirlii egitim uygulamalarinin  bireye
kazandiracag1 sevgi, saygl, hosgorii degerleri ile toplumsal sorunlarin azalacag ydniinde goriis
belirtmislerdir. Ornegin K1: “6grencilere herkesi sevmeyi 6gretsek diinya daha yasanilabilir bir hal
alir. Boylece insanlar birbirlerini farkliliklarindan dolayr dislamaz ve kavgalar olmaz. Sevgi
beraberinde sayg1 ve hosgoriiyii de getirecektir.” seklinde goriisiinii ifade etmistir. Yine K7: “6zellikle
kiiciik yaglarda kiiltiirel farklihklara karsi saygili ve hoggoriilii olunmasi gerektigi {izerinde
durulursa, farkliliklarin zenginlik oldugu 6rneklerle 6grenciye verilirse sorunlar ortadan kalkacaktir.”

sOzleriyle bu yonde goriis belirtmistir.
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Baz1 6gretmenlere gore cokkiiltiirlii egitim uygulamalar: kiiltiirel catismalar1 engeller. Ké:
“.. kiiltiirel farkliliklar1 dogal kabul etmek toplumsal sorunlar1 engeller” seklinde ifade etmistir. K11
bu yondeki goriisiinii “toplumsal uyum saglanmasi ve kiiltiirel ¢atismalarin 6nlenmesi farkliliklara

saygl duymak ve deger vermekle saglanabilir.” sozleriyle belirtmistir..

Ogretmenlerin verdigi cevaplardan ortaya cikan bir diger goriis ise gokkiiltiirlii egitimin
bireylere empati becerisi kazandirarak sorunlarin ¢oziimiine katki sagladigi seklindedir. Bu yonde
K31in gorisii: “ toplumdaki en biiyiik eksiklik insanlarin kendilerini bir baskasinin yerine
koyamamalari, birbirlerini anlayamamalaridir. Bu sikintilarin giderilmesinde ¢okkiiltiirlii egitimin
yeri onemlidir.” Seklindedir. K5 ise goriisiinii “ farkliliklara takilmadan sevgi dili ile egitim vermek
Ogrencilerin empati becerisini gelistirecek onlarin birbirleriyle iliskilerini de olumlu etkileyecektir.”

seklinde ifade etmistir.

Cokkiiltiirlii egitim kimi Ogretmenlere gore farkli Kkiiltiirlerle bir arada yasama becerisi
kazandirir. Ornegin K14: “ ...insanlar birbirlerine kars1 hosgoriilii olarak cesitli kiiltiirlerle bir arada

yasayabilir, tipki1 Osmanli Devleti'nde oldugu gibi.” seklinde bu yondeki diisiincesini belirtmistir.

Arastirmaya katilan 6gretmenlerin derslerde ve 6gretim programinda ¢okkiiltiirlii egitime yer

verilmesine iligkin goriislerine Tablo 8'da yer verilmistir.

Tablo 8. Derslerde ve 6gretim programinda cokkiiltiirlii egitime yer verilmesine yonelik 6gretmen goriisleri

Alt Temalar Katilimc1 Frekans
Programda farkliliklara yonelik kazanimlara yer

K1, K2, K6, K7, K9, K13, K14 7
verme
Derslerde farkl kuiltiirleri tanitma K1, K6, K8, K11, K13, K14 6
Programi herkese gore diizenlememe K4, K5, K10, K12 4

Tablo 8 incelendiginde Ogretmenlerden alinan cevaplar {i¢ alt temada toplanmistir. Bu alt
temalar program herkese gore diizenlememe (f:4), programda farkliliklara yonelik kazanimlara yer

verme (f:7), Derslerde farkl kiiltiirleri tanitma (f:6) seklindedir.

Ogretmenlerin ¢ogu programda cokkiiltiirlii egitime yer verilmesi gerektigi goriisiindedir. K1
bu goriisiinii sdyle ifade etmektedir “Evet programda ve derslerde cokkiiltiirlii egitime yer verilmeli,
bunu basarmak Ogretmen igin zor olacaktir ama farkliliklara alisan Ogrenci toplumda sevginin,
sayginin, hosgoriiniin yayilmasm saglayacaktir.” K6 “Programda cokkiiltiirlii egitime yer verilmeli
ve derslerde de uygulamalar yapilmali boylece insanlar arasindaki iletisim giiclenir ve daha olumlu
iligkiler kurulur bu da toplumsal sorunlarin azalmasina katki saglar” seklinde goriisiinii belirtmis ve
derslerde yapilacak uygulamalarin toplumsal sorunlarla karsilasmay1 azaltacagina vurgu yapmustir.
K14 goriisiinii “Derslerde farklh kiiltiirlere saygili ve hosgoriilii olma 6gretilmeli program da buna

gore diizenlenmeli boylece toplumda sevgi sayg1 hosgorii ortami olusur” seklinde ifade etmisgtir.

12
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Ogretmenlerden bazilar1 &gretim programlarinin herkes icin ortak olmasi gerektigini
belirtmislerdir. Bu yonde goriis belirten 6gretmenler yine de programin farkliliklara yonelik ¢ok sert
olmayip Ogretmenin inisiyatifine gore esnek olmasi gerektigini de eklemislerdir. Ornegin K4'in
goriisii “hayir, program herkese gore uyarlanmamali ancak cokkiiltiirliiliik agisindan esnek olmali.”
seklindedir. K12 ise “Bunun gerekli olmadigmi diisiiniiyorum ¢iinkii yasadigimiz cografyada bu
durum kotitye kullanilabilir, degisik gruplar farkli taleplerde bulunabilirler” seklinde goriis

belirtmistir.

Ogretmenlerin siniftaki farkliliklarin derslerin iglenisine olan etkisine yonelik goriislerine

Tablo 9’da yer verilmistir.

Tablo 98. Ogretmenlerin simiftaki farkliliklarin derslerin islenisine olan etkisine iliskin goriisleri

Alt Temalar Katilima Frekans
K1, K3, K4, K5, K9, K10,

Derslerde verilen 6rnekleri farklilastirma 8
K12, K14

Kendini degerli hissetme K1, K6, K10, K13, 4

Gorsel 6gelere, dinletilere, kiiltiirel etkinliklere yer vererek
.. K2, K7, K8 3
derse karsi olumlu tutum gelistirme

Ogretmenlere, derslerde drnekler verirken sinuftaki farkliliklarin dikkate alinmasi ve farkh
kiiltiirden Ogrencileri dikkate alarak yapilan egitim Ogretim calismalarinda 6grencilerden alinan
doniitlere iliskin goriisleri sorulmustur. Tablo 9 incelendiginde “derslerde verilen ornekler
farklilagtirilmali (£:8)”, “gorsel 6gelere, dinletilere, kiiltiirel etkinliklere yer verilmeli (f:3)”, “kendini

degerli hissetme ve anlasildigini bilme (f:4)” seklinde 3 alt tema da toplanmustur.

Ogretmenlerin biiyiik bir ¢ogunlugu smmflardaki kiiltiirel farkliliklarin dikkate alinmasi
gerektigini ve bu yonde derslerde 6rneklerin zenginlestirilmesinin faydali olacagini belirtmislerdir.
Bununla ilgili K4 “Farkliliklara yonelik derslerdeki drneklerde farkli olmali, her 6grenci farkli bir birey
hepsinin farkli diizeyleri, kisilikleri var bu nedenle ders esnasinda verdigim orneklerdeki cesitliligi
artirmak durumunda kaliyorum”, K10 “Verdigim ornekleri farklilastirmaya ve cogaltmaya
calistyorum, farkliliklar: olan 6grencilere o konuyla ilgili 6rnekler vermeleri igin s6z hakk: veriyorum

bunlari anlatmasini sagliyorum.” seklinde goriislerini belirtmislerdir.

Ogretmenler smiflarinda farkl Kkiiltiitlere yer verilmesinin giizel getirileri oldugunu
belirtmislerdir. Farkli Kkiiltiirlere yer verildiginde 0&grencilerden olumlu doniitler aldiklari
sOylemislerdir. K13 “farkl kiiltiirleri dikkate aliyorum bu sekilde isledigim derslerde 6grencilerden
olumlu doniitler aliyorum. Farkliliklara sahip 6grenciler onunla ilgili 6rnekler verince kendini degerli

hissediyor ve dersi daha ¢ok seviyor.” Seklinde goriis belirtmislerdir.

Ogretmenlerden bazilar1 da islenen konuya uygun olarak farkli kiiltiirleri yansitan gorsel
Ogelere, dinletilere, kiiltiirel etkinliklere yer verilmesinin simifta olumlu bir hava yaratacagim

diisiindiiklerini séylemiglerdir. Ornegin K7 “Farkliliklar1 dikkate aliyorum mesela 5. ve 6. Smiflarda
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sosyal bilgiler dersinde diigiin, asker ugurlama, bayramlar gibi konularda farkli kiiltiirlere yonelik
gorsel ve miizikal 6gelere yer veriyorum smifta farkh kiiltiire sahip 6grencilere soz hakki vererek
onlarda bu etkinliklerin nasil gergeklestigini anlatmasimi istiyorum.” seklinde goriislerini ifade

etmislerdir.
Tartisma ve Sonug

Calismada temel olarak sosyal bilgiler dersinin yiiriitiiciisii olan sosyal bilgiler ve siuf
O0gretmenlerinin ¢okkiiltiirlii egitim hakkinda tutum ve goriisleri belirlenmeye calisilmistir. Bu

dogrultu asagida tartisma ve sonugclara yer verilmistir.
Nicel Verilere iliskin Tartisma ve Sonug

Ogretmenlerin OCETO puanlari incelendiginde cokkiiltiirlii egitim tutumlarimin cinsiyetlerine
gore farklilik gostermedigi sonucuna ulasilmistir. Toprak’in (2008) calismasinda da Ogretmenlerin
cokkiiltiirlii egitim tutumlar: cinsiyete gore anlaml bir farklilik gdstermemistir. Bu bulgu, ¢okkiiltiirlii
egitime yonelik tutumlarda cinsiyet degiskenine gore anlamli bir iliskinin olmadigi seklinde
yorumlanabilir. Aslan ve Kozikoglu (2017) 6gretmenlerle yaptigi calismada erkek ogretmenlerin
kadin 6gretmenlere gore daha olumlu bir tutuma sahip oldugunu tespit etmislerdir. Basbay, Kagnici
ve Sarsar (2013) 6gretim elemanlari ile yaptig1 calismada kadin 6gretim elemanlarinin erkek o6gretim
elemanlarina gore kiiltiirel farkindalik ve beceri diizeylerinin daha fazla oldugu sonucuna
ulasilmistir. Toprak (2008) ve Yildirrm'in (2016) cokkiiltiirlii egitime yonelik tutumun cinsiyet
agisindan farklilik gostermedigi ifade etmistir. Yildirim bu sonucu calismasmi yiiriittiigii bolgenin
halihazirda kiiltiirel farkliliklar1 biinyesinde barindirtyor olmasi ve halkin bu bilinci kazanmis
olmasiyla aciklamistir. Bu bakis agis1 bizim calismamizin yiiriitiildiigii bolgenin kiiltiirel yapis1 goz
oniine alindiginda benzer sonuca ulasmamizi destekler niteliktedir. Aymi sekilde Marangoz’a gore
(2014) ogretmen ve okul yoneticilerinin ¢okkiiltiirlii egitim algist ile cinsiyet degiskeni arasinda
anlamli bir farklilik bulunmamaistir. Bu sonuglar dikkate alindiginda ¢okkiiltiirlii egitimin geleneksel
egitim anlayisina alternatif olarak ortaya cikan bir elestirel pedagoji oldugu (Aydin, 2013) ve
glniimiizde artik her alanda karsilasilan farkliliklarin bilincinde olan kadin ve erkek 6gretmenlerin
cokkiiltiirlii egitime yonelik bakis agis1 ve tutumlarinin da bu bilingle olumlu ve birbirine yakin
goriisler olmasi sebebiyle 6gretmenlerin cinsiyetleri agisindan anlamli farkliligin olmamasi bu ¢alisma

icin beklenen bir sonuctur.

Ogretmenlerin gokkiiltiirlii egitim tutumlarinin yaslarina gore 25-35 yas araligi lehine anlaml
farkliik gosterdigi sonucuna ulasilmistir. Arastirmaya katilan 25-35 yas araligindaki dgretmenlerin
cokkiiltiirlii egitim tutumlan diger yas araligindaki oOgretmenlere goére daha olumlu oldugu
sOylenebilir. Bu sonuca gore yeni kusak 6gretmenlerin giiniimiiz diinyasinda farkliliklarla daha sik
karsilastiklar1 ve aldiklari egitimin onlar1 ¢okkiiltiirlii snif ve toplum yapisina hazirlamasi: nedeniyle

olumlu tutum gelistirmis olabilecekleri agiklanabilir. Kervan (2017) 6gretmenlerin yas seviyesi diisiik
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olanlarin cokkiiltiirliiliige yonelik tutumlarimin daha yiiksek oldugu sonucuna ulasilmistir. Kervan,
Ogretmenlerin yas degiskeni bakimindan yaslari1 daha gen¢ olanlarin olumlu bakis agisina sahip
olmalarmi aldiklar1 egitim ve bulunduklar1 bolgedeki toplumsal yapiyla agiklamistir. Tiirkiye’de her
ne kadar kiiltiirel cesitlilige sahip toplumsal yap1 olsa da ¢okkiiltiirlii egitim kavrami ve igerikleri son
yillarda egitimde yer almaya bagladig1 goriilmektedir, bu nedenle genc 6gretmenlerin bu kavramla
daha fazla karsilastiklar: ve bunun da tutumlarini olumlu olarak etkiledigi diistiniilebilir. Toprak’da
(2008) calismasinda yas ilerledik¢e tutumlarin azaldigi sonucuna ulasmistir. Caliskan ve Genger
(2016), sosyal bilgiler 6gretmen adaylarin yaslar1 artik¢a tutum diizeylerinde de anlaml bir artis
yasandig1 bulunmustur. Olson’da (2003) yas degiskeninin ¢okkiiltiirliikte 6nemli bir etken oldugunu
belirlemistir. Dyno (2010) ise yaptig1 arastirmada c¢okkiiltiirliiliikkle yas arasinda pozitif iliski
belirlemistir. Literatiir incelendiginde yas degiskeninin 6gretmenlerin ¢okkiiltiirlii egitime yonelik

tutumlarda etkili oldugu goriilmektedir.

Arastirmaya katilan 6gretmenlerin mesleki kidemlerine gore ¢okkiiltiirlii egitim tutumlarinda
bir farklilik olmadig1 sonucuna ulasilmistir. Alanyazin incelendiginde Bulut ve Basbay (2015) gorev
yaptiklar1 okul kademesine gore oOgretmenlerin cokkiiltiirlii egitime yonelik benzer tutumlar
gelistirdikleri sonucuna ulagmislardir. Ozdemir ve Dil (2013) ise katiimcilarin ¢okkiiltiirlii egitim
tutumlarmin mesleki kidemlerine gore farklilik gostermedigi sonucuna ulasilmistir. Bu sonuglar,
ogretmenlerin biitiin okul kademelerinde benzer 6grenci profili ile karsilasmalar1 ve benzer tepkiler

gostermeleri ile aciklanabilir.

Ogretmenlerin gokkiiltiirlii egitim tutumlari sosyo ekonomik durumu iyi olan okullarda en
yiiksek degeri alirken sosyo ekonomik durumu koétil olan okullarda en diisiik degeri almistir. Bu
sonuglara gore sosyo ekonomik durumun insanlarin farkliliklara bakis acisini etkiledigi soylenebilir.
Sartlar1 iyi olan okullarin farkliliklara yonelik cesitli uygulamalar ve diizenlemeler yapmalari
cokkiiltiirlii ortamdan kaynaklanan sorunlari minimize edebilmektedir. Ekonomik olarak belli bir
diizeye sahip okullar ¢okkiiltiirlii egitim ortamini etkinlikler, materyal ve 6gretmen 6grenci psikolojisi
acilarindan hazirlayabilmekte dolayisiyla bu okullarda gorev yapan 6gretmenler egitim ortamindaki
cesitlilikle ilgili ¢ok fazla sikinti yasamamaktadirlar. Ekonomik durumu iyi olan ogrencilerin
bulundugu okullar farkliliklara saygi gosterme konusunda daha olumlu bir bakis sergilemelerinin

nedeni bu tiir okullardaki 6grencilerin velilerinin egitim diizeylerinin yiiksek olmas ile agiklanabilir.
Nitel Verilere iliskin Tartisma ve Sonug

Arastirmaya katilan 6gretmenlerin 6nemli bir boliimii ¢okkiiltiirliiliige yonelik 6gretmenlere,
goreve baslamadan egitim verilmesi gerektigini belirtmiglerdir. Bu egitimlerin de hizmetici egitim ve
seminerler seklinde olmasimin ideal olabilecegini vurgulamiglardir. Ogretmenlerin géreve baslamadan
once farkli kiiltiirlere yonelik egitim almalar1 onlarin gorev sirasinda cokkiiltiirlii egitim ortamin

saglamalarina yardimeci olacaktir. Ndemanu (2012) 6grencilerin farkliliklara karst bakis agilarinda
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cokkiiltiirlii egitime dair ders almalarinin etkili oldugu sonucuna ulasmistir. Bu calismaya gore
ogrencilerin ders basinda ve sonunda farkliliklara karsi bakis acgilarinda olumlu yonde degisim
oldugu belirtilmistir. Demirsoy’un (2013) sosyal bilgiler 6gretmen adaylariyla yaptigi calismada
katilimcilarin yarisina yakini kendini ¢okkiiltiirliiliik ve ¢okkiiltiirlii egitim verme konusunda yetersiz
gormiislerdir. Ogretmen adaylar1 c¢okkiiltiiliiliik algilarimi gelistirmek igin ise kitaplardan, gorsel-
yazili basin yaymn diriinlerinden faydalandiklarimi belirtmislerdir. Lisans egitiminde Ogretmen
adaylarma verilecek ¢okkiiltiirlii egitime igerigin yer aldig1 dersler, 6gretmen adaylarmi ¢okkiiltiirlii
deneyim noktasinda bilgilendirebilir, 6gretmen adaylarimin tutumlarmin olumlu yonde degisimi

saglanabilir (Karakas ve Erbas, 2018).

Arastirmaya katillan 6gretmenlerin 6nemli bir boliimii her zaman kiiltiirel farkliliklara agik
olduklarini belirtmislerdir. Bazi 6gretmenler mesleklerinin ilk yillarinda farkliliklar: dezavantaj olarak
gordiiklerini sonraki donemlerde farkli kiiltiirlere uyum sagladiklarini ve zamanla olumlu goriis
gelistirmeye basladiklarini ifade etmislerdir. Ogretmenler ayrica zamanla tiim farkliliklara yonelik
farkindaliklarinin  arttigima ve bu konuda daha dikkatli ve 6zenli davrandiklarina da vurgu
yapmuslardir. Bireyler cokkiiltiirliilitkle tamistiklarinda olumsuz tepkiler verebilirler. Ancak bu
tepkiler genelde ¢okkiiltiirliiliigiin ve gokkiiltiirlii egitimin ne oldugunu bilmemekten ve farkliliklara
yonelik 6n yargilardan kaynaklanmaktadir (Toprak 2008). Bireylerin cokkiiltiirliliige ve ¢okkiiltiirlii
egitime yonelik bu olumsuz tutumunda zamanla degismeler olabilmektedir. Ogretmenlerin
cokkiiltiirlii egitime iliskin farkindaliklar1 farkindaliklar: arttikca on yargilar1 azalabilmektedir. Bu
durum 6zelde ¢okkiiltiirlii egitim genelde ise egitimle ilgili farkl1 konularda 6gretmenlerin gelisim ve
degisime acgik olduklarimi gostermektedir. Ogretmenlerin gorev yaptiklari egitim ortamimn
cokkiiltiirlii bir yapida olmas1 farkli kiiltiirleri tamimalar1 ve farkliliklara hosgoriilii davranmay1
ogrenmeleri acisindan katki saglayacaktir (Ergiin, 2017). Meslegin ilk yillarinda karsilastiklar
farkliliklara yonelik g¢ogu Ogretmen eger lisans doneminde cokkiiltiirlii egitimle ilgili bir igerikle
karsilasmamigsa farkliliklara yonelik nasil davranacagmi ¢ogu defa bilemeyebilir. Mesleki tecriibe
arttikca egitim ortaminda karsilastiklar1 tiim farkliliklar 6gretmenler i¢in desteklenmesi ve Onem
verilmesi gereken bir deger, iginde bulunulan toplum yapisin yansitan zenginlik olarak algilanabilir.
Bu ¢alismada da 6gretmenlerin goriisleri incelendiginde meslekte gecirdikleri yillar boyunca farkli
ogrencilerle karsilastikca ve onlar1 da egitim siirecine dahil etmeye c¢abaladik¢a farkliliklara yonelik
goriislerinde olumlu degismeler oldugu ve cokkiiltiirlii bir egitim ortaminda nasil davranmalar:

gerektigini gibi konularda kendilerini gelistirmeye ¢alistiklar: goriilmektedir.

Ogretmenlerin énemli bir kism1 cokkiiltiirlii egitim uygulamalarinin toplumda sevgi, saygi,
hosgorii ortami olusturmaya katki saglayacaginmi diistinmektedirler. Farkliliklara kars1 6n yargilarin
azalmasinda, gerek egitim ortaminda gerekse toplumda farkliliklar1 kapsayici bir anlayisin
yerlesmesinde Ogretmenlerin {izerinde durdugu bu sevgi, saygi ve hoggérii ortami son derece

onemlidir. Ogretmenler cokkiiltiirlii egitim uygulamalarnin toplumdaki kiiltiirel catigmalar
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engelleme ve farkliliklarla birlikte yasama becerisi kazandirma ve bireylerin farkli 6zelliklere sahip
kisiler karsisinda empati kurmasi noktasinda da faydali olacagin diisiinmektedirler (Basarir, Sar1 ve
Cetin, 2014). Gliniimiiz diinyasinda farkl kiiltiirlerin toplumda bir arada yasamasi ve zengin bir
toplum yapisinin var olmasi i¢in bireylere kazandirilacak birlikte yasama ve empati becerisi 6nem arz
etmektedir. Alanay’'in (2015) egitim fakiiltesi lisans Ogrencileriyle yaptig1 c¢alismasinda
cokkiiltiirliiliigli benimsemis insanlarin 6zellikleri; farkli olan seylere karsi on yargisiz, hosgorii ve
sempati ile yaklasmasi, adaletli davranmasi seklinde belirtilmistir. Bu ¢alismada 6gretmen adaylar:
cokkiiltiirlii egitimin ¢ok dikkatli uygulanmas: gerektigini bu takdirde etnik ve azinlik temelli
sorunlarin ¢oziimii icin biiyiik katk: saglayacagini belirtmislerdir. Ulasilan bu sonu¢ konunun énemli
bir boyutunu da gostermektedir. Yanlis veya eksik uygulanan bir ¢okkiiltiirlii egitim bireylerde daha
fazla 6n yarg: veya karsit diisiince olusturabilir. Siirekli olarak farkliliklarin vurgulanmasi bu ¢ocuklar
arasinda biz farkliyiz seklinde bir catisma da meydana getirebilir (Demirsoy, 2013). Derslerde veya
etkinlik planinda yerel kiiltiirti asagilayici soylemler veya orneklere yer verilmesi ¢okkiiltiirlii egitimle

ulasilmak istenenin tersi bir durum yaratabilir.

Ogretmenler genel olarak derslerin ve 6gretim programin gokkiiltiirlii egitim igerigine sahip
olmas1 gerektigi yoniinde goriis belirtmislerdir. Baz1 katihmcilar ise programin farkliliklara sahip
bireylere gore diizenlenmesinin miimkiin olamayacagini, miimkiin olsa dahi dogru
uygulanamayacagini diisiinmektedirler. Ozellikle sosyal bilgiler dersi ve &gretim programi sahip
oldugu konu igerigi sebebiyle farkliliklar1 iginde barindiran bir yapida olmalidir (Bahadir, 2016).
Marangoz, Aydin ve Adigiizel (2015) cokkiiltiirlii egitim uygulamalarinin egitim sistemine ve
miifredata aktarilmasinin bireylere elestirel diisiinme yetisi kazandirma, olaylarin ¢ok yonlii
degerlendirilmesini saglama, egitimde esitligi ve evrensel degerleri 6ne plana ¢ikarma gibi dnemli
getirileri oldugu goriiliir. Yine Cole ve Zhou (2014), cokkiiltiirlii egitim ile ilgili derslere ve farkliliklar
ile ilgili etkinliklere katilim arttikga Ogrencilerin c¢okkiiltiirliiliige bakis acilari olumlu yodnde
degismektedir. Farkl kiiltiirel gruplarin ihtiya¢ ve hassasiyetlerini 6nemseyen; birlik ve beraberlik
olusturacak; esitlik, tarafsizlik, hosgorii ve empati ilkelerini dikkate alan ders ve program igerigi
olmali ve bu kapsamda 6gretim yapilmasi ¢okkiiltiirlii egitimin anlaml sekilde okullarda yer almasi

bakimindan dnemlidir. (Demirsoy, 2013).

Ogrenme siirecinde kalicilhgin saglanmasinda &rnekler biiyiik &nem tagimaktadir.
Ogretmenlerin goriiglerine gore derslerde verilen ornekler farklilastirilmali, farkli kiiltiirlere ve
bireysel farkliliklara yonelik gorsel ogelere, dinletilere, kiiltiirel etkinliklere yer verilmelidir. Boylece
ogrenciler kendilerini degerli gorecek, anlasildigimi hissedecek, derse karsi olumlu tutum
gelistirecektir. Cokkiiltiirlii egitimin amaclarindan biri de farkliliklara yonelik derslerde verilen
orneklerle dersin zenginlestirilmesi, 6grencilerin farkliliklara yonelik olumlu tutum gelistirmeleri ve
on yargilarinin azalmasinin saglanmasidir (Gay, 1994 akt. Cirik, 2008). Ders ici etkinliklerde videolarin

ve tartigma tekniklerinin kullanilmasi, aile egitimi, alan uygulamalari, gezi ve seminerlerin 6gretmen
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egitiminde kullanilmas:t (Akcaoglu, 2017), Ogretmenlerin bunlart1 kendi Ogrenci siniflarinda
cokkiiltiirlii ders igerikleri seklinde yansitmalarina da katki saglayacaktir. Farkl kiiltiirlere yonelik
verilecek Orneklerle 6gretmenlerin de belirttigi gibi kiiltiirel farkliligin zenginlik olarak goriilmesi
saglanacak, farklilikara sahip 6grenciler ders ortaminda kendilerinden bir seyler bulmanin etkisiyle
derse karsi olumlu tutum gelistirecekler ve kiiltiire duyarli sinif ortami olusacaktir (Basarir, Sar1 ve
Cetin, 2014) C)gretmenlerin yerinde ve dogru verdigi orneklerle 6grenciler kendileri gibi olmayanlar

hakkinda farkindalik kazanacaklar ve olumlu bakis kazanmalarinda etkili olacaktir.
Oneriler

o Tiirk Dil Kurumu Sozliigii'nde ¢okkiiltiirliilitk kavraminin taniminin olmamasi kelimenin
yaziminda ikilem olusturmaktadir. Alinyazinda kimi zaman “c¢ok kiiltiiliiliik” seklinde
kullanilirken bazi yazarlar da “cokkiiltiirliiliik” seklinde kullanmistir. Ayrica Tiirk Dil
Kurumu Soézliigiinde taniminin olmamasi c¢okkiiltiirliiliik taniminin kapsaminin ve
igeriginin farkli yorumlanmasina sebep olmaktadur.

¢ Kiiresellesme ve gog¢ gergegi goz oniinde bulundurularak 6gretmen adaylarmi ¢okkiiltiirlii
toplum yapisina ve c¢okkiiltiirlii egitim ortamina hazirlanmali ve bu amagla egitim
fakiiltelerinde ¢okkiiltiirlii egitimle ilgili iceriklere derslerde yer verilmelidir.

e Yeni bir il veya bolgede goreve baslayan oOgretmenler icin yorenin kiiltiirel yapisini
ozelliklerini tanitacak icerikler hazirlanmali ve oryantasyonu saglanmalidir.

e Ogretmenlerin, cokkiiltiirlii egitimi derslerine yansitmalari i¢in ne tiir etkinlikler
kullanabileceklerine yonelik bir arastirma yapilabilir. Bu arastirma sonucuna gore bir proje
cercevesinde sosyal bilgiler 6gretmenleriyle birlikte cokkiiltiirli egitime yonelik etkinlikler
tasarlanabilir.

e Arastirma farkli/biiyiik 6rneklem gruplarinda 6gretmenlerin ¢okkiiltiirlii egitime yonelik

tutumlarini ve goriislerini incelemek iizere yapilabilir.
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Introduction

Multiculturalism is a concept that is being visited frequently nowadays due to globalization,
scientific and technological changes and developments, migration, and other human-driven actions.
With the advance of multiculturalism, the importance of other concepts such as culture, multicultural
and multicultural education has also increased, and they have started to be debated often.
Understanding the concept of culture bears importance for accurate understanding of multicultural

society structures in the first place.

Culture refers to the implication of many elements including “eating, clothing,
communication style, value system, and others” in life (Goger, 2012). Eroz (1992) states that the
concept of culture is associated with the value system and feelings of nations by defining it as “.... the
value system or a set of emotions created by a nation or a community for generations to meet the
needs of a human population in every respect.” “The sum of a nation's material and spiritual values,
all artistic activities, beliefs, customs and understandings and behaviors is the culture of that nation
(Ozdemir, 1998)”. Culture, which also means the shared value judgments of people and the behaviors
they adopt, has an extremely important part in solving probable problems that may arise in societies.
Equally important, culture has a unifying effect on members of a society. It can be said that language,

religion, customs, and common lifestyles are the unifying elements of culture.

Not only immigration, asylum, and similar processes but also the development of
communication and transportation have turned societies into multicultural bodies. Multiculturalism
refers to the recognition of race, ethnicity, language, gender, age, disability, social class, education,
religious orientation, and other cultural dimensions (American Psychology Association [APA], 2003).
Parekh (2000) argues that almost all societies possess the feature of ethnic diversity and that societies
will be increasingly more involved in ethnic diversity in the coming years. He describes
multiculturalism as “the existence of all differences, both cultural and non-cultural, fused with culture
in social diversity that a group of people display in understanding themselves and the society they
live in, for organizing their individual lives”. Ramsey (2018) discusses multiculturalism in a much

broader context ranging from personal differences to social and societal context. She sees
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multiculturalism as a unifying concept in terms of expressing the coexistence of these diversities.
Walter C. Parker (2002) points out that difference and unity should come together and that the
separation of these two elements will lead to the cracking of hegemony or the nation-state. He further
says, “In a multicultural democratic nation-state, diversity and unity must exist together in a delicate

balance” (Parker, 2002: 133).

When a glance is taken at history, it can be seen that empires were the most obvious example
of multiculturalism as they contained large masses of different nationalities (Cinar, 2010). As an
example, the Ottoman Empire had a people which comprised of a large variety of color, language,
religion, ethnic and cultural structure. It saw the ethnic, cultural, and religious variety as wealth and
granted them enough room for living their values. In the same historical period, groups of different
backgrounds lived within the territory of other states, but they sometimes faced humiliation or even
torture; thus, in seeking asylum, they usually migrated to the Ottoman land as the first destination by
escaping from the oppression (Anik, 2012). As mentioned earlier, the Ottoman State addressed to its
peoples as one single people, and it never applied to assimilation as a way of dealing with these
differences and thus different groups lived under the reign of the state for a long time (Kaya, 2013). In
the following years, nationalism quickly spread with the French Revolution and threatened the
multinational structure of the Ottoman Empire and brought with it the fear of division. Although the
Republic of Turkey was established as a nation-state, it also inherited the multicultural society of the
Ottoman Empire and the fear of disintegration of the collapse period. When the current situation is
examined, it is clearly seen that the Republic of Turkey maintains this multicultural structure on the
basis of love, respect, and tolerance as inherited from its precedent (Kaya, 2014). Turkey has an
important location that unites the continents of Europe and Asia and has been home to various
cultures for centuries, both with its own diversity and with the diversities that come along with

migrants (Karaca, 2018).

At this point, multicultural education has a crucial importance for national unity as it aims to
teach recognition of differences, enjoyment of equal opportunities by individuals from different
cultures, respecting and protecting cultural diversity, the ability to live in different cultural contexts,
and multicultural competence (Polat and Kilig, 2013). Multicultural education is expressed as “a type
of education that places importance to diversity and includes the promotion of lifestyles of different
social groups” (Santrock, 2001: 171). Multicultural education aims to create educational opportunities
for students with different characteristics in the educational environment, as well as to establish
healthy communication among them (Bohn and Sleeter, 2000; Cirik, 2008). Schools play an important
role in solving societal problems caused by the transformation and conflicts arising from cultural
differences in multicultural societies (Bryan, 2009; Portera, 2008). In order to create a multicultural
education environment, the curriculum and teacher training programs need to contain multicultural

educational content. Banks (2013) defines multicultural education as “the understanding which
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advocates that individuals of different gender, social class, race, ethnicity and culture should have
equal educational opportunities at school”. In the 21t century, when the understanding of
globalization, multiculturalism, postmodernism and especially constructivism have become
widespread in the field of education, Turkey has also experienced developments in the fields
concerning differences and diversity and amended its educational curricula accordingly by

incorporating cultural differences (Beldag and Teymur, 2018).

When Turkey's current social diversity is considered in addition to its differences coming
from its past, multicultural education inevitably gains even more importance. In practicality, it
emerges as an essential need to educate citizens who are equipped with knowledge-based and
scientific reasoning, have grasped both what is local and national, and are respectful to universal
values as a result of classroom education in the first years of the school and in social studies course in
the following years of basic education (Kabapinar, 2009). Schools adopting multicultural education
must contribute to the development of democratic and equal values, beliefs, and behaviors of students
possessing distinct personal, social, and cultural characteristics. Teachers are at a critical point for the
success of multicultural education and for such education to achieve the desired efficiency. Teachers
“can better understand their students and their behaviors if they know the extent to which the
students associate themselves with their mother tongue, social class, ethnic identity, and their ethnic

group (Banks, 2013)”.

From these perspectives, life science courses followed by social studies courses taught by
primary school teachers and social studies teachers, respectively, in elementary education are the most
important school subjects for reinforcing the phenomenon of living together with individuals from
different cultures by recognizing differences through respect, tolerance, and love in a rapidly
globalizing world (Beldag and Teymur, 2018). Considering the course contents and the curriculum,
social studies teachers and primary school teachers teaching the fourth-grade social studies course are
at the focal point of providing a multicultural education environment. Therefore, the main goal of this
study is to depict the attitudes and views of social studies and primary school teachers regarding
multicultural education as they teach the social studies course in their respective contexts. The
significance of the study comes from its attempt to reveal the multicultural education attitudes and
views of the teachers who are representative of the field. In line with this goal, answers were sought to

the following questions:

1. Do teachers' attitudes towards multicultural education differ by gender, age, professional

seniority, and socio-economic status of the school?

2. What are the teachers' views on multicultural education?
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Method
Research Design

This study was carried out in mixed-method design which uses both quantitative and
qualitative approaches together. Mixed-method research is characterized by the combination of
qualitative and quantitative methods, approaches, and concepts in one single study or successive
studies (Creswell, 2013; Johnson and Onwuegbuzie, 2004). Among mixed research types, explanatory
sequential mixed-method design was used in this study in which quantitative data were collected first
and qualitative data were later used to support the data (Creswell, 2013). In the first step, quantitative
data were collected from each participant through the Teachers' Multicultural Education Attitude Scale.

Secondly, 14 participants were selected, and interviews were held with them.
Study Group

For this study, two different groups of participants were appointed, one for collecting
qualitative data and the other for quantitative data. Both groups were selected by means of criterion
sampling under purposeful sampling methods. Purposeful sampling allows for in-depth analysis of
situations that are thought to shelter rich information. In studies using criterion sampling, observation
units can be selected from people, events, or situations possessing certain qualifications. In this case,
units that meet the pre-determined criteria (basic qualifications) are accepted to the sample
(Biiyilikoztiirk et al., 2012). In selection of the participants in the present study, teachers were
supposed to be working in the province of Erzurum, which has a multicultural tissue with different
cultures living together and letting in immigrants, primary school teachers were supposed to be
teaching the 4t grades, and secondary school teachers were supposed to have graduated from the
discipline of social studies education. The quantitative study group consisted of 171 teachers working
in 19 different schools in the city center of Erzurum, and the qualitative study group consisted of 14

teachers.
Data Collection Tools

The quantitative part of the study was conducted to find out whether the teachers’
multicultural education attitudes would differ in terms of the variables of gender, age, professional
seniority, and socio-economic status of the school. The data were collected by using the Teachers'
Multicultural Education Attitude Scale (TMEAS) developed by Joseph G. Ponterotto et al. and
adapted into Turkish by Toprak (2008). The questionnaire consists of 20 items, and each item is
answered with one of the five options as "Strongly disagree", "Disagree”, "Neutral", "Agree", "Strongly
agree". During the development of the instrument, the reliability requirement was satisfied with the
Cronbach's alpha coefficient of 0.75. In the same way, the Cronbach’s alpha coefficient was calculated

to be .75 before using in it the current study. According to Biiyiikoztiirk et al. (2012), the reliability

coefficient of a = 0.70 and higher is considered adequate for the reliability of the test scores.
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In the qualitative part of the study, interviews were conducted with a number of teachers who
were randomly selected from the teachers who were given the TMEAS. Semi-structured interview
questions were prepared by the researcher and asked to the teachers in order to determine their views
on multicultural education. During the form development stage, the interview form was drafted by
reviewing the literature, the opinions of three teachers and two academicians were asked, and the
draft form was piloted with five teachers. The form was revised as suggested by the experts. Since the
teachers in the pilot study could not usually answer two of the questions, they were omitted, so the

number of questions was reduced to six.
Data Analysis

The quantitative data were analyzed using Statistical Program for Social Sciences (SPSS). The
analysis was done after choosing the parametric or non-parametric method depending on the
normality of the data sets. In cases where the data concerning the variance of the teachers’
multicultural education attitudes showed a normal and homogenous distribution in terms of
demographic variables, the t-test and One-Way Analysis of Variance (one-way ANOVA) test, among
parametric tests, were applied. Otherwise, the Kruskal Wallis H-Test, one of the non-parametric tests,

was used to determine the group that caused the difference.

In the qualitative part, the teachers’ responses to the semi-structured interview questions were
analyzed through descriptive analysis technique. In descriptive analysis, the data set is processed in
relation with certain themes. As the first step, a general framework is constructed on the theoretical
part and interview questions. Then, the data are classified into themes accordingly. Next, the findings
are elicited and reinforced with direct quotations. Finally, the findings are interpreted, explained,

correlated, and discussed to give sense to readers (Yildirim and Simsek, 2011).

In general, the quality of qualitative research is not measured with the conventional concepts
of "reliability” and "validity". Instead, it is assessed based on the criteria of “credibility”, “consistency”,
“transferability” and “verifiability” as they are more applicable to qualitative research by nature
(Licoln and Guba, 1985 as cited by Erlandson, Harris, Skipper, and Allen, 1993). This principle was
obeyed throughout the qualitative analysis stage. In this scope, the respondents’ statements were
quoted directly as required. Before the interviews, the participants were contacted for arranging the
most comfortable time and place possible so that they could express themselves willingly. Again,
during the interviews, care was taken not to propose statements or directions that would guide the
responses. At the end of the interviews, collected data were read through to collapse them into specific
themes and sub-themes. Then they were condensed and put into tables. Under each table, direct
quotations were given from the participants as relevant. In the quotations, the names of the

participants were not disclosed, but they were renamed as K1, K2, and so on. The reliability of the

themes was ensured by applying the formula Reliability=Consensus/(Agreement + Disagreement) X
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100. The values were entered as following: 14/(14+9) X 100, and agreement rate of 78% was reached.
According to Miles and Huberman, 70% and above is sufficient for interrater agreement (Miles and

Huberman, 1994).
Research Ethics Permissions

In this study, all the rules imposed by the "Higher Education Institutions Scientific Research
and Publication Ethics Directive” were complied with. None of the actions listed under the “Actions
Contrary to Scientific Research and Publication Ethics”, which is the second of the directive, were
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Ethics Committee Approval Details (Institutional Review Board approval): Name of the Ethics
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Findings

In this part, the results of the teachers’ attitudes and views regarding multicultural education
are presented in detail. First of all, the findings regarding the study variables obtained from the
quantitative analysis are given in tables, then the findings from the qualitative data are again

presented in tabular form summarized under sub-themes and frequency along with participant codes.
Findings of the Quantitative Data

As a result of the quantitative data analysis, the findings showing the teachers' multicultural

education attitudes in terms of the variable of gender are given in Table 1.

Table 1. t-Test results on teachers’ multicultural education attitudes by gender

Levene Test

Gender N X sd F P t df P
Female 83 3.57 0.45

1.81 .180 -.397 169 .692
Male 88 3.59 0.36

Table 1 shows the results of the t-Test for the independent sample, which was conducted to
check whether the participants” TMEAS scores varied significantly by gender. It can be understood
from the table that the attitudes regarding multicultural education do not show a statistically

significant difference based on the gender of the respondents [t as9=-.397; p>.05].

The results showing the relationship between the teachers' attitudes towards multicultural

education and their age are given in Table 2.
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Table 2. One-Way analysis of variance (ANOVA) results on teachers’ multicultural education attitudes by age

— Homogeneity SS df MS F p Difference
Age N X sd
Levene P
25-35(1) 44 3.70 0.25 BG 1767 3 589 3.69 .013 1>4
36-45(2) 83 3.53 0.44 LG. 26,664 167 .160
2.342 .075
46-55(3) 34 3.63 043 T. 28.431 170

56-65(4) 10 329 0.35

The One-Way Analysis of Variance (ANOVA) revealed that the participants differed
significantly in terms of their attitude towards multicultural education depending on their age
(Fae7=3.69;p <.05). In order to determine the groups at both ends of the significant difference, Gabriel
analysis was used, which is a post-hoc test that can be applied in cases with unequal sub-groups
within the sample (Field, 2013) . Significant difference was observed between the groups aged 25 to 35
and aged 56 to 65 years (p=.014). While the teachers’ multicultural education attitudes were higher
between the ages of 25 and 35 (X=3.70), the lowest values were recorded in the ages between 56 and 65
(X=3.29).

The findings showing the relation between the teachers' attitudes towards multicultural

education and professional seniority are given in Table 3.

Table 3. Kruskal-Wallis-H test results on teachers” multicultural education attitudes by professional seniority

Kruskal Wallis H Test
. Homogeneity

Prof.ess.lonal N  Mean Rank X2 df p
Seniority L

evene p
1-5 years (1) 10 115.05
6-10 years (2) 22 99.39

1.791 .022 7.511 4 A11
11-15 years (3) 55 87.97
16-20 years (4) 42 77.07
20 years and 0 78 47
above

In order to find out whether the TMEAS scores showed a significant difference for different
years of seniority, the Kruskal Wallis-H test was performed for more than two groups. The results are
presented in Table 3 above. The significance value of the test was calculated as p=,111. Since the
significance value of the test was greater than 0.05, it was concluded that the participants” TMEAS

scores did not vary significantly depending on their professional seniority.

The findings on the relationship between the teachers' attitudes towards multicultural

education and the socio-economic status (SES) of the school they work in are shown in Table 4 below.
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Table 4. One-Way Analysis of Variance (ANOVA) results on teachers’ multicultural education attitudes by
socio-economic status of school

Homogeneity
SES N X sd —— ss df MS F p Difference
Levene P
High (1) 37 380 0.34 B.G 2.574 3 1.287 8.36 .000 1>3
Medi
e(zl)um 115 354 039 100 036 LG 25858 168 .154
Low (3) 19 341 048 T. 28.431 170

The results of the One-Way Analysis of Variance (ANOVA), which was conducted to
determine whether the participants varied differently depending on the socio-economic status of their
workplace, are given in Table 4. It was found that the teachers obtained significantly different TMEAS
scores according to the socio-economic status of the school they work in (Fass= 8.36 ;p<.05). In the
Tukey analysis, which indicates the related groups, it was seen that the significant difference was
between the groups working in schools with a high and medium socio-economic status (p=.00) and
between groups with a high and low socio-economic status (p=.00). While the teachers working in
schools with a good socio-economic status showed the highest attitudes towards multicultural
education (X= 3.80), this value dropped to the lowest levels among the teachers working in schools

with a poor socio-economic status (X=3.41).
Findings of the Qualitative Data

This part is devoted to the findings obtained from the teachers' open-ended responses about

their views on multicultural education.

The opinions of the participants on the necessity of pre-service teachers’ receiving training

about different cultures are given in Table 5.

Table 5. Necessity of training pre-service teachers on education of individuals from different cultural
backgrounds

Sub-theme Participant Frequency
In-service training/seminars should be given P1, P5, PS, P10, P11, P14 6
Seminars should be given to introduce differences  P3, P7, P11, P13, P14 5
Cultural trips should be organized P4, P10, P13 3
Courses should be taught in education faculties P4, P6, P12 3

As summarized in Table 5, most of the teachers favored for the arranging of in-service training
(f:6) and seminars (f:5) to prepare pre-service teachers for multicultural education. While 3

participants mentioned organizing field trips with the aim of making pre-service teachers acquainted
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with different cultural values, lifestyles, and realities (f:3), another 3 participants suggested that
relevant courses should be offered in education faculties to train teacher candidates about cultural

differences (f:3).

It was also found from the teachers’ responses that pre-service teachers must be briefed on
cultural differences before being appointed as teachers. Most of the respondents argued that the
informative sessions should be in the form of in-service training. For example, a respondent called P1
believed that training teachers on various cultural realities could increase educational efficiency. The
participant said, "not every teacher is appointed to his/her hometown or a city whose culture s/he is
aware of; (therefore), in-service training should be given to teachers so that they can familiarize
themselves with the city and its people and the efficiency of the education also to increase. ”Likewise,
P5 said, “preliminary information should be given about the culture, geographical conditions, socio-
economic situation, general education level of the region within the scope of in-service training in the
city where the teacher is appointed.” As implied by this teacher, it was considered necessary to brief
novice teachers about the cultural characteristics of the region as well as geographical features,

economic structure, and overall educational level of the region they are appointed in.

According to some participants, teachers must be trained on various cultural contexts before
starting to teach, but it must be a hands-on training, that is the teachers must learn by doing and
living. For instance, P4 emphasized that trips can be benefited to this end by saying, "I believe that
some training should be taken in order not to be unfamiliar with the differences, but this should not

be in the form of a seminar; instead cultural trips can be useful for this purpose.”

If pre-service teachers graduate from the university with at least minimal knowledge about
multiculturalism, they might put this preliminary knowledge into use in their workplaces. In this
respect, P12 said, “It would be beneficial for teachers to learn the cultural characteristics of each region
of our country in detail for easier adaptation to their workplaces. For this purpose, a course can be
given under the title of "culture” in education faculties.” The respondent stressed the importance of
teaching cultural differences in education faculties, especially for smooth adaptation to the differences

that they may encounter in the future.

Table 6 shows the findings regarding whether the participants experienced a positive or
negative change in their thoughts towards multiculturalism between their first years and later years of

teaching.
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Table 6. Teachers’ reported changes in their views regarding multicultural education in their first years and
later years of teaching

Sub-theme Participant Frequency
Have always been open to differences P3, P4, P5, P8, P11, P12 6
Gradually adapting to different cultures P1, P6, P9, P13 4
Perceiving differences as disadvantages P1, P13, P14 3
Increasing awareness of differences P7, P14, P10 3

As seen in Table 6, most of the participants stated that they had always been open to cultural
differences (f:6). On the other hand, some participants saw differences as a disadvantage in the first
years of their profession (f:3), and some others could adapt to different cultures over time (f:4). Other

participants were found to have increased awareness of differences over time (f:3).

As mentioned above, many teachers said that they had always welcomed differences and their
thoughts on cultural differences did not change as their professional experience increased. One of
them, P3 underlined the need for recognizing individual differences for multicultural education as
following: “There has been no change in my thoughts. Every person is different, and we should care
about these differences in the classroom environment and treat everyone equally.” As another
example, P12 expressed their perspective by saying, "I have always valued all people, there has been
no change in my thoughts, and getting to know different cultures has even expanded my horizons in

the course of time."

For better education, it is very important for teachers to adapt to the culture of the provinces
they work in instead of being prejudiced against differences in the first years of their profession or
always having a positive perspective on differences. The remarks of the participant named P13
suggest that teachers gradually harmonize with differences and develop a positive stance: “...I used to
see cultural differences as a disadvantage in my first place of teaching, but I never ostracized, I always
tried to be tolerant instead, I was able to adapt to differences over time, started to communicate better

and developed a more positive opinion.”

It was seen that the teachers were prejudiced against different race, language, religion,
ethnicity, gender, disability in the first years of their profession and they saw cultural differences as a
weakness. For example, P1 said: “There was a high level of cultural difference in my first province of
teaching. When I first encountered these differences, I saw them as a disadvantage. Over time, as I

established good relations with them, my thoughts on differences began to take a positive form.”

According to some teachers, as they get to know different cultures and individuals with
differences and get into those cultures, their level of attention and awareness increases, and the

teacher learns over time how to communicate with diverse students in this way. For example, P7 said,
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“...I have become more aware of changes and differences in the course of time. As time passed, I

understood better how I should treat the differences I encounter.”

The teachers’ views on whether multicultural education practices will contribute to solvinge

the problems in the society are given in Table 7.

Table 7. Teachers’ views on the role of multicultural education practices in settlement of societal problems

Sub-theme Participant Frequency
Creati i t of love, t, and

reating an environment of love, respect, an P1 P3, P4, P5, P7, P8, P12 .
tolerance
Preventing cultural conflicts P1, Pe, P11, 3
Teaching the ability to live together with differences  P6, P13, P14, 3
Contributing to the solution of probl th h

ontributing to the solution of problems throug P3, P5 5
empathy
Not compromising one’s own culture P2, 1

As in Table 7, the teachers' comments in this context were discussed under five sub-themes:
Creating an environment of love, respect, and tolerance (f:7), Preventing cultural conflicts (f:3),
Teaching the ability to live together with differences (f:3), Contributes to the solution of problems

through empathy (f:2), Not compromising on one's own culture (f:1).

Most of the teachers stated that multicultural education practices would teach the values of
love, respect, and tolerance to the individual and thus reduce societal problems. For example, P1 said,
“If we teach students to love everyone, the world will become more livable. As a result, people will
not ostracize each other because of their differences and there will be no fights. Love will bring about
respect and tolerance.” P7 also expressed similar views as, "If emphasis is placed on the necessity of
being respectful and tolerant towards cultural differences especially at younger ages, and if it is taught

to students with examples that differences are richness, the problems will disappear."

According to some teachers, multicultural education practices has the potential to prevent
cultural conflicts. As an example, P6 said, “...seeing cultural differences natural prevents societal
problems”. Also, P11 said, "societal harmony and prevention of cultural conflicts can be achieved by

respecting and valuing differences."

As another finding, multicultural education contributes to the solution of problems by helping
individuals acquire empathic skills. In this scope, P3 said, "The biggest shortcoming in the society is
that people cannot put themselves in the shoes of others and cannot understand each other.
Multicultural education has a great part in eliminating these problems.” Likewise, P5 said, “providing
education with the language of love without minding differences will improve students' empathy

skills and positively affect their relations with each other.”
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Some teachers stated that multicultural education would give the ability to coexist with
different cultures. The remarks of P14 can prove this finding: “...People can live together with various

cultures by being tolerant towards each other, just like in the Ottoman Empire.”

In reply to the next interview question, the analysis of the participants’ views yielded the

results in Table 8 regarding integration of multicultural education in the lessons and curriculum.

Table 8. Teachers’ views on teaching multicultural education as a part of lessons and curriculum

Sub-theme Participant Frequency
Adding curricular outcomes about (cultural)

. P1, P2, P6, P7, P9, P13, P14 7
differences
Introducing different cultures in lessons P1, Pe, P8, P11, P13, P14 6
Not tailoring the curriculum to differences P4, P5, P10, P12 4

When Table 8 is examined, it is seen that the teachers’ responses to the relevant question fall
under three distinct sub-themes as following: not tailoring the curriculum to differences (f:4), adding

curricular outcomes about (cultural) differences (f:7), introducing different cultures in lessons (f:6).

The largest sub-group was comprised of proponents who argued that multicultural education
must be included in the school curriculum. In this regard, P1 said, “Yes, there should be multicultural
education in the curriculum and lessons; though it will be difficult for the teacher to achieve this, the
student who gets used to differences will ensure the spread of love, respect and tolerance in the
society.” Another participant, P6 pointed out that practical multicultural classes would mitigate
possible societal problems by saying, “Multicultural education should be included in the curriculum
and practices should be made in the lessons so that interpersonal communication will be strengthened
and more desirable relationships will be established, which contributes to the reduction of social
problems.” Similarly, P14 expressed their views as, “Respect and tolerance for different cultures
should be taught in the lessons, and the program should be organized accordingly; in this way, an

atmosphere of love, respect and tolerance will be created in the society.”

As the last sub-theme emerging under this interview item, some teachers stated that there
must be one uniform curriculum for all. Still, they said that the curriculum need not to be too right so
that the teacher can accept differences as required in practice. For example, P4's view was, "No, the
curriculum should not be tailored to individuals, but it should be flexible in terms of
multiculturalism." Also, P12 said, "I do not think it (differentiated curriculum) is necessary because it

might be abused in our land, different groups may make different demands."

In response to the last question, the teachers’ thoughts about the effect of differences in the

class on teaching of the lessons were analyzed. The results are shown in Table 9.
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Table 9. Teachers’ views regarding the effect of differences within class on teaching of lessons

Sub-theme Participant Frequency

Differentiating th les oi _— P1, P3, P4, P5, P9, P10, g
ifferentiating the examples given in classes P12, P14

Feeling oneself valued P1, P6, P10, P13, 4

Developing positive attitude towards class by including P> P7 P8 3
visual elements, concerts, and cultural activities T

In this question, the participants were interrogated about their approach to recognizing
differences while giving examples in the class and the students’ reactions to education and instruction
activities covering students from different cultures. The results of the analysis are presented in Table
9. As a result, three sub-themes emerged: differentiating the examples given in classes (f:8),
developing positive attitude towards class by including visual elements, concerts, and cultural

activities (f:3), feeling oneself valued and understood (f:4).

The most of the respondents stated that cultural differences of the students should be taken
into consideration and that it is beneficial to enrich the examples in lessons with those differences. In
relation with this, P4 said, "The examples of differences should be different in the class, each student is
a unique individual, they all have different levels and personalities, so I have to increase the variety in
my examples during the lesson." Also, P10 said, "I try to differentiate and multiply the examples I
give, I let the students with differences to give examples on that topic so that they can explain them

(the differences).”

According to some of the participants, it is beneficial to give place to different cultures in their
classroom. They added that they received positive feedback from their students in this case. The
participant named P13 gave an example as follows, “I take different cultures into consideration; as a
result, I get positive feedback from the students in the lessons I teach. When students with differences

witness examples reflecting themselves, they feel valued and love the lesson more.”

Some of the participants think that using visual elements, concerts and cultural activities
representing different cultural conventions in the context of the topic will create a positive atmosphere
in the classroom. For example, P7 said, “I consider the differences, for example, in the 5% and 6th grade
social studies lessons, I include visual and musical facts showing different local cultures while

teaching topics such as weddings, sending off soldiers, and religious holidays. “
Discussion and Conclusion

In the study, it was aimed to reveal the attitudes and views on multicultural education of
social studies and primary school teachers who are the educational staff basically responsible for
teaching social studies course. In this part, the study findings are discussed in relation with the

literature to reach a conclusion.
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Discussion and Conclusion of the Quantitative Findings

In this study, the teachers’ scores obtained from the Teachers’ Multicultural Education
Attitude Scale (TMEAS) showed that the attitudes towards multicultural education did not differ
between two genders. In Toprak’s (2008) study, there was also no significant difference between male
and female teachers' multicultural education attitudes. It can be inferred that there is not any
significant relationship between attitudes of female and male teachers’ towards multicultural
education. Aslan and Pozikoglu (2017) found that male teachers had a more favorable attitude than
female teachers. In another study, Bagbay, Pagnici and Sarsar (2013) researched university instructors
and they found higher levels of cultural awareness and skills among females compared to males. By
contrast, Toprak (2008) and Yildirim (2016) noted no difference between attitudes of males and
females’ towards multicultural education. Yildirim explained this result with the demographic
features of the research setting. More specifically, the region where the study was carried out contains
cultural differences and the residents have already gained awareness. This explanation seems to
justify the obtainment of a similar result in the present study considering the cultural structure of the
research setting. In terms of gender differences, Marangoz (2014) also found no significant difference
between teachers and school administrators” perception of multicultural education based on gender.
By taking these findings into consideration, the finding in the current study seems not surprising
because multicultural education is a critical alternative to the conventional pedagogy (Aydin, 2013)
and both men and women are now aware of the differences in every sphere of life and thus teachers

possess desired and similar stances concerning multicultural education.

As another independent variable in this study, the teachers’ attitude towards multicultural
education showed a significant difference in favor of the age range between 25 and 35. The
participants aged 25 to 35 hinted at a more favorable attitude regarding multicultural education
compared to their peers in the other age ranges. This finding implies that the new generation of
teachers comes across differences more frequently in today's world and they may have developed a
positive attitude thanks to the education preparing them for the multicultural classroom and society.
Pervan (2017) reported that younger teachers had higher attitudes towards multiculturalism.
According to Pervan, the quality of training of the participating teachers and the social structure in
their specific region account for this finding. Although Turkey has a culturally diverse social structure,
the concept of multicultural education and its contents have started to appear in education only
recently. Therefore, it can be suggested that younger teachers have more experience with this concept,
which in turn affects their attitudes in a good way. Another support comes from Toprak (2008) who
concluded in her study that attitudes decrease in inverse proportion with age. On the contrary,
Caliskan and Genger (2016) noticed a significant increase in prospective social studies teachers’
attitude levels as their age increased. Similarly, Olson (2003) demonstrated that age is an important

factor of multiculturalism. Moreover, Dyno (2010) found a positive relationship between
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multiculturalism and age in his study. As far as the literature concerns, the variable of age plays a

varying role in teachers’ attitudes towards multicultural education.

In this study, the teachers did not differ in their attitudes to multicultural education according
to their year of professional service. Also, Bulut and Basgbay (2015) concluded that teachers developed
similar attitudes towards multicultural education depending on the educational level of the school
they teach at. Like in the current study, Ozdemir and Dil (2013) also found that attitudes towards
multicultural education did not differ across different levels of professional seniority. The results
above can be explained by the fact that the profile of students does not change much at different

educational levels and thus teachers show similar reactions.

As another independent variable in the study, socio-economic status of the participants’
schools affected their attitudes to multicultural education. The attitudes were at the highest levels in
schools with good socio-economic status, whereas this value was at the lowest level in schools with
poor socio-economic status. This result implies that socio-economic status affects people's perspective
on differences. Schools in good conditions usually undertake practices and implementations for
differences and this is likely to minimize the problems arising from the multicultural environment.
Schools enjoying economic prosperity can prepare the multicultural education environment through
activities, materials, and teacher and student psychology. Understandably, teachers working in those
schools have less difficulty with the diversity in the education environment. As can be understood,
schools with better-off students show more respect to differences. The root reason could be the higher

educational level of the parents of the students in such schools.
Discussion and Conclusion of the Qualitative Findings

In this study, a considerable portion of the teachers believe that teachers must be trained in
multiculturalism before they start teaching. They further suggest that it will be ideal to realize such
training in the form of in-service training and seminars. Training pre-service teachers on different
cultures may help them concretize a multicultural education environment during their professional
years. Ndemanu (2012) concluded that taking courses on multicultural education is effective into pre-
service teachers’ perspectives on differences. According to this study, it was stated that there was a
positive change in students' perspectives towards differences at the beginning and end of the course.
In Demirsoy's (2013) study with social studies teacher candidates, nearly half of the participants found
themselves unqualified in multiculturalism and offering multicultural education. They used books
and visual and written media and publications to improve their perception of multiculturalism.
Provided that undergraduate contents are offered on multicultural education, teacher candidates can
learn about multiculturalism and experience a positive change in attitudes towards multicultural

education (Karakas and Erbag, 2018).
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Again, many teachers have always been open to cultural differences. While some regarded
differences as a disadvantage in the early years of teaching, they were able to adapt to different
cultures during the following years and develop positive views over time. The teachers added that
their awareness of all differences increased over time and that they acted more carefully and
attentively in this regard. Individuals may react unfavorably when they first experience
multiculturalism. These reactions are generally caused by not knowing about multiculturalism and
multicultural education as well as prejudices towards differences (Toprak, 2008). The negative attitude
of individuals towards multiculturalism and multicultural education may change over time. As
teachers' awareness of multicultural education increases, their prejudices may decrease. This suggests
that teachers are open to development and change in different aspects of multicultural education in
particular and education in general. The multicultural educational environment of teachers will
improve them by familiarizing them with different cultures and teaching them to be tolerant of
differences (Ergiin, 2017). Regarding the differences encountered in the first years of teaching, many
teachers may not know how to handle differences if they have not learnt contents on multicultural
education during undergraduate education. As professional experience increases, all differences in the
educational environment can be perceived as a value that should be promoted and valued by teachers,
and as a source of richness that reflects the structure of the society with they live in. According to the
teachers’ opinions in this study, they have gone through a positive change as they met different
students during their teaching years and tried to engage them in the education process. In general,
they have tried to improve themselves on matters such as how they are supposed to behave in a

multicultural education environment.

Most of the teachers think that multicultural education practices will contribute to building a
climate of love, respect, and tolerance in the society. As implied by the teachers, a peaceful and
welcoming environment is extremely helpful in reducing prejudices against differences and
establishing an inclusive understanding both inside and outside school. Furthermore, they believe that
multicultural education practices will help prevent cultural conflicts in the society, teach to live with
differences, and empathize with different characteristics (Basarir, Sari, and Cetin, 2014). In today's
world, acquiring individuals the ability to live together and empathize with individuals is the key to
coexistence of different cultures in the society and the existence of a rich social structure. In Alanay’s
(2015) study on undergraduate students of education, those who embraced multiculturalism had
some aspects in common. These common characteristics included being unprejudiced, tolerant, and
sympathetic to what in unusual, and acting justly. According to the pre-service teachers in the
abovementioned study, multicultural education is a fragile issue that must be implemented very
carefully and could contribute a lot to the solution of ethnic and minority-based problems only on this
condition. This result reminds a crucial dimension of the issue. Incorrect or incomplete multicultural

education might bear more prejudices or opposing thoughts. For instance, constant emphasis on the
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differences may unexpectedly cause a conflict among the pupils based on their differences (Demirsoy,
2013). In the same vein, it might end up with an adverse effect to use discourses or examples that

insult the local culture in the lessons or activity plan.

According to this study, most of the teachers believe that the courses and curriculum must
have multicultural education content. Contrarily, according to some others, it is not possible to design
the curriculum content by considering individuals with differences; even if it is designed, it cannot be
implemented properly. In particular, the social studies course and its curriculum need to cover
differences due to the content of the subject (Bahadir, 2016). Marangoz, Aydin, and Adigiizel (2015)
posit that transferring multicultural education practices to the education system and curriculum is
particularly beneficial in terms of providing individuals with critical thinking skills, achieving multi-
faceted evaluation of events, and highlighting equality and universal values in education. Cole and
Zhou (2014) also conclude that as participation in multicultural education lessons and activities
related to diversity increases, students' viewpoints on multiculturalism change positively. There need
to be a course and curriculum that cater to the needs and sensitivities of different cultural groups,
create unity and solidarity, respect the principles of equality, impartiality, tolerance, and empathy.
What is more, teaching in compliance with these basics is decisive for meaningful inclusion of

multicultural education in schools (Demirsoy, 2013).

In learning process, exemplification is of great value for ensuring permanence. According to
the teachers in this study, examples given in the classes should be varied and different cultures and
individual differences should be acknowledged through visual elements, concerts, and cultural
activities. In this way, students will feel valuable and understood, and develop a positive attitude
towards the lesson. Among others, the objectives of multicultural education can be listed as enriching
the lesson by giving suitable examples in classes about diversity, helping students develop positive
attitudes towards differences, and reducing their prejudices (Gay, 1994 as cited in Cirik, 2008). The use
of videos and discussion techniques as part of in-class activities, family education, field practices, and
the use of excursions and seminars for teacher training (Akcaoglu, 2017) will encourage teachers to
interpret these as multicultural course contents in their own classes. As implied by the teachers; if
examples in the class are related to local cultures, cultural diversity will be seen as richness, students
with differences will develop a positive attitude towards the lesson thanks to associating themselves
with the class, and a culture-sensitive classroom environment will be created (Bagarir, Sari, and Cetin,
2014). As long as teachers share appropriate and to-the-point examples, students will gain

consciousness about those who are not like them and eventually develop a positive view.
Recommendations

e The Dictionary of the Turkish Language Society, the authority about the Turkish language

in Turkey, lacks a definition of multiculturalism and this causes a dilemma in spelling of
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the word. It is spelled differently in the literature (cok kiiltiirliiliik vs cokkiiltiirliiliik in
Turkish both meaning multiculturalism). Besides, because of the lack of a standard
definition in the dictionary, multiculturalism is interpreted in various ways in terms of

scope and content.

e Considering the reality of globalization and migration, teacher candidates should be
prepared for the multicultural societal structure and multicultural education environment.
To this end, multicultural education content should be included in the courses in education

faculties.

e Teachers who start to teach in a new province or region should be given orientation

training on the cultural fabric of the region.

e It would be useful to research specific activities teachers can use to reflect multicultural
education in their lessons. Its results could lay foundations of activities for multicultural

education in cooperation with social studies teachers on a special project.

e This study could be repeated with a different/larger size of study group to explore the

attitudes and views of teachers towards multicultural education.
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