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This research was conducted to determine the views of primary school teachers on
social participation skills at primary school. As one of the qualitative research designs,
case study was used in the research. While determining the study group of the
research, criterion sampling, one of the purposeful sampling methods, was used, and
the study was conducted with primary school teachers working at a primary school.
Data were collected through a semi-structured interview form and analyzed with
descriptive analysis method. According to the results of the research, the teachers
defined the concept of social participation as participating in social life, socialization,
social acceptance, collaboration, learning by doing, self-expression, living together and
adapting to a new community. The reasons such as technology addiction, time
constraints, financial problems, curriculum density and emphasis on teaching rather
than training, especially the reasons stemming from the students themselves and their
families, are seen as obstacles to social participation skills. In order to improve social

Skill, participation skills at schools, teachers recommend doing social, artistic and sports
Student. activities for active participation, increasing students’ motivation and self-confidence
by giving them responsibility according to their interests and abilities, and designing
school environments in accordance with social participation activities.
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Bu arastirma, ilkokulda sosyal katihlm becerisine iligkin sinif dgretmenlerinin goriislerini
belirlemek amaciyla yapimistir. Arastirmada nitel arastirma desenlerinden durum
calismast kullanilmigtir. Arastirmanin g¢alisma grubu belirlenirken, amacli 6rneklem
yontemlerinden o6lglit Orneklemeden yararlamilmig, bir ilkokulda gorev yapan siuf
Ogretmenleri ile ¢alisma yapilmustir. Yari yapilandirilmis goriisme formu kullanularak
veriler toplanmus, veriler betimsel analiz yontemi ile analiz edilmistir. Arastirmanin
sonucuna gore, 0gretmenler sosyal katilim kavramini sosyal hayata katilma, sosyallesme,
toplumda kabul gorme, birlikte ¢alisma, yaparak yasayarak 6grenme, kendini ifade etme,
bir arada yagsama ve topluma uyum saglama seklinde tanimlamislardir. Ogrencilerin sosyal
katilim becerilerini &gretmenler ¢ogunlukla yetersiz bulmaktadir. Ogrencilerin kendinden
ve ailesinden kaynaklan sebepler basta olmak {izere, teknoloji bagimliligi, zamanin kisith
olusu, imkansizliklar, maddi sorunlar, miifredat yogunlugu ve egitimden ¢ok &gretime
agirhk verilmesi gibi nedenler sosyal katilim becerisinin oniindeki engeller olarak
goriilmektedir. Sosyal katilim becerisinin okullarda gelistirilmesine yonelik olarak; aktif
katilima yonelik sosyal, sanatsal ve spor faaliyetlerinin yapilmasini, 6grencilerin ilgi ve
yeteneklerine gore sorumluluk verilerek motivasyon ve &zgiivenlerinin arttirilmasini ve
okul ortamlarmin sosyal katilim faaliyetlerine uygun olarak tasarlanmasini 6gretmenler
6nermektedir.
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Giris

Birey sosyal yasam igerisinde var olabilir ve varligini siirdiirebilir. Sosyal yasam ise, kisinin
cevresiyle etkilesimi ile miimkiin olabilmektedir. Bu etkilesim sayesinde birey g¢evresindeki olumlu
veya olumsuz davraniglar1 gorerek, degerlendirerek gelisimini tamamlayabilir ve toplumda yer
edinebilir. Bireyin toplumda yer edinmesini, gelismesini ve mutlu olmasmi saglayan temel
unsurlardan birinin sosyal katihim oldugu sdylenebilir. Sosyal katilimin gerceklestigi ilk yer ise ailedir.
Birey aile ortaminda katilimci, 6zgiirliikcii, esitlikci, adilce ve deger goren bir demokrasi anlayistyla
yetistirilmelidir. Aym sekilde okul ortami, 6grencinin demokrasi kiiltiiriinii pekistirmesini ve sosyal
katilimini desteklemelidir. Sosyal katilim, 2005 ve 2015 Sosyal Bilgiler Dersi Ogretim Programlarinda,

2018 yilinda Ilkokul Hayat Bilgisi ve Sosyal Bilgiler Dersi Ogretim Programlarinda beceri olarak ifade

edilmektedir ve bireyin bu beceriyi kazanmis olmasini hedeflemektedir.

Literatiir incelendiginde sosyal katilimla ilgili cesitli tamimlarin yapildigi goriilmektedir.
Sosyal katilim, bireyin grupla birlikte toplumsal etkinliklerde bulunmasidir (Adler ve Goggin, 2005),
yasamda daha fazla 6zerklik, bagimsizlik ve 6z yeterlilige sahip olma 6zelligine sahip olmasidir (Law,
2002; Sinnema, 1992). Bireyin bir grup icinde iletisimde bulunma durumu (Zhang, Jiang ve Carroll,
2011), olarak tanimlanmaktadir. Tanimlar incelendiginde sosyal katilim, bireyin 6z yeterliligi ile
iligkilidir ve bireylere gore farklilasmaktadir. Aktif vatandaslhk, demokrasi, insan haklar1
kavramlarma vurgu yapmaktadir ve sosyal iligkileri gelistirmektedir. Toplumun gelecegini

sekillendirmede, kosullar1 iyilestirmede sosyal yasama katki saglayan bir beceridir.

Sosyal katilim becerisi, cocuklarin okul ve toplumsal yasaminda, sosyal, kiiltiirel, sanatsal ve
sportif faaliyetlere katiimda bulunmalarini, 6zgiiven ve sorumluluk gelistirmelerini amaglar. Bu
nedenle Tiirkiye'de formal egitim kapsaminda Hayat Bilgisi Dersi ve Sosyal Bilgiler Dersi 6gretim
programlarinda bu beceriye yer verilmektedir (Samanci, Ocakg1 ve Seger, 2018). Sosyal katilim, hayat
bilgisi dersinde gocugun gercek yasami merkeze almarak sif disi uygulamalarla desteklemesi
gereken bir beceridir. Bunun icin ¢ocuklarin giincel sorunlar1 hayat bilgisi dersinde kullanmasi gerekir
(Uzunkol, 2021). Sosyal bilgiler dersi ise sosyal katlimi saglama, demokratik degerler, vatandaslik
egitimi ve beceri egitimini kazandirma amaai tagir (Chapin, 2006). Ogrencilerin sosyal faaliyetlerde
aktif olarak yer almasi birey ve toplum igin vatandas egitimi baglaminda da ¢nemli goriilmektedir

(Memisoglu, 2016).

Sosyal katilim becerisiyle ilgili okullarda yapilan dersler, faaliyetler ve 6zellikler gesitlilik arz
etmektedir. Sosyal katilim faaliyet alanlar: igerisinde okul toplantilarina katilim, sanat faaliyetlerine
katilim, drama ve gondiilliiliik esash yardimlasma faaliyetlerine katihm yer almaktadir (Hoskins ve
digerleri, 2012). Sosyal katihim becerilerini gelistiren ve giiveni artiran toplum temelli faaliyetler,
sosyal iliskilerin gelisimini de destekler goriinmektedir. Ornegin, bahgecilik ve sanat temelli projeler

en yaygin faaliyet bi¢cimidir (Gonzalez ve digerleri, 2011). Genel olarak, ¢ok yonlii beceriye dayali
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katilm sistemi 6grencilerin gelismesine yardimci olmaktadir. Ogrencilerin becerilerini gelistirmek
iizere en az bir uygulanabilir hedef belirlemeli, elestirel yansitici diisiinme becerisiyle katilim
becerilerini olusturma siiregleri yasama gecirilmelidir (Gillis, 2019). Bu anlamda bireyin edindigi

bilgiyi davranisa doniistiirmesiyle beceri kazanilmis olmaktadir.

Beceri, bireyin yeti ve tahsiline gore isi hedefe yarasir olarak sonuglandirma kabiliyetidir
(Akcay ve Kapicy, 2016). Sosyal bilgiler 6gretim programinda beceri; bilgi edinme ve bilgiyi 6grenme-
O0gretme ortaminda davranigsal bir ¢abaya girmesi neticesinde bir isi yapar duruma gelmesi olarak
ifade edilmektedir (Sever, 2021). Bu anlamda davranisa doniistiiriilebilen beceriler, bireyin giindelik
yasantisindaki hizli degisime uyum saglamada bireyin hayatin1 kolaylastirici rol iistlenmektedir
(Taneri, 2021). 2018 programlarinda sosyal katilim becerisi bir beceri olarak programda yer almis;
ancak tanimi yapilmamis, ayrintili olarak 6gretmenlere yol gosterici bilgilere yer verilmemistir
(Alabas, 2018). Bu durum beceri 6gretimi agisindan engel olusturabilir. Beceri 6gretiminin oniindeki
en biiyiik engellerden biri de 6grencilerin ve 6gretmenlerin sinava yonelik 6gretim gerceklestirmesidir
(Oztiirk ve Mutlu, 2017). Beceri egitiminin basariya ulagsmasi icin, bireyin hedeflerine uygun olmasi
gerekmektedir. Boylece bireyin beceri egitimine motive olmasi kolaylasmaktadir. Bununla birlikte
beceri egitimini bireyin giinlitk yasamina uygulamasi durumunda gelisme olmaktadir ve kararlara

fazlaca katildiklarinda basarili olmaktadir (Knott ve Bannigan, 2013; Webber ve Fendt-Newlin, 2017).

Milli Egitim Bakanligi (MEB, 2018a, 2018b) ders 0gretim programlari incelendiginde sosyal
katilim becerisinin sosyal bilgiler ve hayat bilgisi dersi 6gretim programlarinda bir beceri olarak
dogrudan yer aldig1 goriilmektedir. Sosyal katilim becerisi, hayat bilgisi ders 6gretim programinin
“Ozel Amaglar” béliimiinde ve 1.2. smif “Okulumuzda Hayat” iinitesinin bazi kazanimlarinda
agiklandig1 ve genel olarak programda yer verildigi goriilmektedir. Ayni zamanda sosyal bilgiler ders
Ogretim programinin 4.simif “Etkin Vatandashk”, 5.smnif “Birey ve Toplum” ile “Etkin Vatandaslik”
Ogrenme alanlarinin bazi kazanimlarda dogrudan agiklandigi ve yer verildigi belirlenmistir. Bu
baglamda 6gretmenlerin de sosyal katilim becerisine yonelik yeterli bilgi ve beceriye sahip olmasi
gerekir. Ogrencilerin dgrendikleri bilgileri yasamlarinda kullanilabilmeleri igin, 6gretmenlerin rehber
olarak etkinlikleri planlamasi, smif i¢i ve siuf dist uygun 6grenme ortamlarinda uygulamasi

beklenmektedir.

[lkokul 8gretmeni, programda yer alan konulara ait bilgileri grencilere ileten, aragtirmaya,
yaratici ve girisimci olmaya yonlendiren, ¢evreye kars: olumlu tutumlar saglamasina rehberlik eden,
iletisim becerilerini ilerlemesini destekleyen kisidir. Bu anlamda ilkokulda &gretmenlik gorevini
iistlenen kigilere siif &gretmeni denilmektedir. Sif 6gretmeni, 6grencilerin gelisim diizeylerini
tantyarak onlarin 6grenme yontemlerine uygun olarak 6gretimi planlama, diizenleme, uygulama ve
sonuglandirabile; velilerle, toplumla, okuldaki calisanlar ve diger &gretmenlerle verimli iletisim

kurma ve birlikte ¢alisabilme becerilerine sahip olmalidir (Senemoglu, 1994). Kisaca birlikte ¢alisma
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becerisine sahip bir 6gretmen, sosyal katilim gosteren Ogrencilere farkli goriisleri karsilagtirma ve
degerlendirme sorumlulugunu vermelidir. Ogrencilerden gerekce gdstermelerini isteyerek bagkalarim
ikna etme, yeni fikirleri degerlendirme ve mevcut inanglar1 gézden gecirme hususlarinda 6grencileri

tesvik etmelidir (Carusi, 2003).

C)gretmenlerin derste Kkarsilastifi sorunlara yaklasimlari ve ¢oziim iiretme bicimleri,
ogrencilerle iletisim becerileri, derslerini planlama ve degerlendirme durumlari, konulari sunus
sekilleri, 6grencilerini birey olarak tanimalari, 6grencilere rehberlik edis sekilleri ve yonlendirmeleri
gibi 6gretmen oOzellikleri “sosyal katim becerisi” ile iligkili oldugu sdylenebilir. Bu baglamda
ogretmenler ders ici ve ders disinda farkh egitsel etkinlikler kullanarak, dgrencilere sosyal katilim
becerisi kazandirilabilir. Uzunkol’a gore (2021) programdaki kazanimlarla ilgili 6grencilerin smf igi
ve smif dis1 aktif olarak yer aldig1 sosyal problemler ile yiizlesmeleri saglanarak, sosyal katilim igerikli
etkinlikler tasarlanmalidir. Ayrica Ogrencilerin sosyal sorumluluk projelerine, sivil toplum
kuruluglarina iiye olmasi, ¢alismalarina katilmasi tesvik edilebilir. Bu baglamda sosyal katilim
becerisinin gelistirilmesinde, dégrencinin toplumsal uyumunun yaninda, sosyal hayatta karsilasacag:
sorunlarda sorumluluk almasi ve ¢oziimler iiretmesinde énemli goriilmektedir. Ayrica Chen ve Cohn
(2003) sosyal katilimin arttirilmasi igin, Ogrencilere giinliik veya haftalik olarak programlar
hazirlamayi, okulda ve evde fiziksel veya sosyal sorumluluklar vermeyi, 6grencilerle birlikte etkinlik

gelistirmede rehber olmay1 6nermektedir.

[lkokul diizeyinde sosyal katilim becerisiyle ilgili alan yazin arastirilmigtir. Bu baglamda yurt
disinda yapilan arastirmalar incelendiginde; katilim becerisi gelistirmeyi yeniden kavramsallastirma
(Gillis, 2019), kaynastirma smiflarinda 6grencilerin sosyal katilim becerileri arasindaki iliski (Garrote,
2017), sosyal katilimla, karar verme ve Orgiitsel baghlik iliskisi (Thompson, Buch ve Kuvaas, 2016)
arastirilmistir. Vatandaslig1 okul i¢i ve okul dis1 sosyal katilimla 6grenme (Hoskins ve digerleri., 2012),
cevrimigi tartismalarla katilim becerilerinin degerlendirilmesi (Lai, 2012) ve ¢ocuklarin sosyal beceri
davraniglarinin  gelistirilmesinde dis aktivitelere katilimin 6nemi (Howie ve digerleri, 2010)
konularmin calisildig1 sdylenebilir. Ayrica 6grencilerin gevresel vatandashk bilgi, beceri ve katilim
diizeyi (Meerah, Halim ve Nadeson, 2010) ve vatandas olarak c¢ocuklar icin sosyal katihim
okuryazarlig1 (Nichols, 2007) konularin da calisildig1 goriilmektedir. Sosyal katilimla ilgili yurt icinde
yapilan arastirmalara bakildiginda, sosyal bilgiler dersi becerilerinin kazandirilma durumu (S6men ve
Bilgili, 2017; Tagkiran, Bas ve Bulut, 2016), sosyal bilgiler dersi 6gretim programlarinda (1968-2018)
sosyal katilim becerisinin yeri (Alabas, 2018) ve ilkokul 6grencilerin sosyal katilim becerisini kazanma

durumlari ($ahin, 2020) konularinin calisildig: sdylenebilir.

Yurti¢i ve yurtdisinda yapilan arastirmalarda, ilkokulda sosyal katilim becerilerini ortaya
koyan durumsal bir ¢alismaya rastlanilmamistir. Bu arastirma alan yazindan yararlanarak ve bizzat

sahada gorev yapan siuf ogretmenlerinin bilgi ve deneyimleri dogrultusundaki goriisleri temel
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almarak hazirlanmistir. Aragtirma kapsaminda sosyal katiim kavrami, sosyal katiimin toplum
hayatindaki 6énemi, ilkokul programindaki yeri, siniflar diizeyindeki yeri, 6grencilerin sosyal katilim
becerisini gelistirmek icin neler yapildig1 ve 6gretmenlerin Onerileri ortaya konulmaktadir. Ayrica
sosyal katilim becerisinin kazandirilmas: i¢in hangi arag, gere¢ ve materyallerin kullanildigi, hangi
strateji, yontem ve tekniklerin kullamildigi, sosyal katiimi engelleyen hususlarin neler oldugu,
ogrencilerin sosyal katilimlarinin ne durumda oldugu belirlenmeye ¢alisilmistir. Arastirmada, sosyal
katilim becerisi hakkinda bilinmeyen bazi hususlarin bilinir hale getirilmesi, sosyal katilim becerisinin
ilkokul diizeyinde durumsal bir calisma olarak ele alinmis olmasi 6nemli goriilmektedir. Bu
calismanin alana katki saglayacagi ve bundan sonrasinda yapilacak calismalara da 1sik tutacag:

diistintilmektedir.
Yontem
Arastirma Modeli

Arastirmada sosyal katihm becerisine iliskin sif Ogretmenlerinin  goriislerini
degerlendirmede nitel arastirma modeli kullanilmistir. Nitel arastirma modelinin kullanilmasinin
nedeni smif 6gretmenlerinin sosyal katilhm ile ilgili sorulara cevap verirken kullandiklar: kavramlar
iizerinde inceleme yaparak Ogretmenler icin anlami tespit etmeye g¢alismaktir. Nitel arastirmalar;
gozlem, goriisme, dokiiman analizi gibi say1sal olmayan yontemlerle verilerin toplanarak kullanildig:
bir siire¢ olarak tanimlanmaktadir (Yildirim ve Simsek, 2018). Insanlarin uzun bir zaman diliminde
yasam alanlarindaki deneyimlerinden yararlanarak deneyimlerini yorumlama ve anlamlandirmada

nitel arastirmalardan yararlanilir (Merriam, 2015; Punch, 2011).

Arastirmada calisma grubunun 6zellikleri dikkate alindiginda, nitel arastirma yontemlerinden
durum ¢alismasi yontemi kullanilmistir. Varlik, olay, ortam ya da sosyal grubun, belli bir yere,
mekana ve zamana bagl olarak ayrintili arastirildigl bir yontemdir (Biiyiikoztiirk, Kilig Cakmak,
Akgiin, Karadeniz, $. ve Demirel, 2014; McMillan, 2004). Durum calismasinda tek bir durumun ele
alinarak, daha fazla durumun agiklanmasi s6z konusudur (Gerring, 2007). Bu baglamda kisi, grup,
sosyal yapi, bir olay veya olguyla ilgili sistemli bir sekilde verileri toplama ve anlamlandirma

siirecidir (Berg, 2001).
Calisma Grubu

Aragtirma 2021-2022 egitim 6gretim déneminde Nevsehir Milli Egitim I1 Miidiirliigii'ne bagh
bir ilkokulda gorev yapan ve goniillii olarak arastirmaya katilan 20 sinuf 6gretmeni ile yiiriitiilmiistiir.

Arastirmanin ¢alisma grubuna ait demografik 6zellikleri Tablo 1’de verilmistir.
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Tablo 1. Ogretmenlerin demografik ozellikleri

Degiskenler n %
Bayan 11 55

Cinsiyet Bay 9 45
Toplam 20 100
0-10 y1l 1 5

Mesleki Kidem 11-20 y1l 12 60
21 yil ve {izeri 7 35

Tablo 1 incelendiginde, arastirmaya katilan 6gretmenlerin 11’i bayan (%55), 9'u baydir (%45).
Arastirmaya katilan 6gretmenlerin mesleki kidemi incelendiginde 1 kisinin 0-10 y1l (%5), 12 kisinin 11-

20 y1l (%60), 7 kisinin ise 21 ve tizeri (%35) mesleki kideme sahip oldugu goriilmektedir.

Calisma grubu amacgli 6rneklem ile belirlenmistir. Nitel arastirmalarda ¢okca kullanilan
amacli ornekleme yonteminde, arastirmanin amacina en iyi hizmet edecegi diisiiniilen (Bastiirk ve
Tastepe, 2013), bilgi acisindan zengin durumlarin belirlenmesi ve secilmesinde yaygm olarak
kullanilan, konuya yonelik bilgi ve deneyimi olan grup veya bireylerin secilmesi s6z konusudur
(Palinkas ve digerleri, 2015; 2015, aktaran Yagar ve Dokme, 2018). Amacli drnekleme yontemi,
maddiyat, zaman ve gaba sarf etme agisindan tasarrufa uygundur. Olgu ve olaylarin agiklanmasinda

faydali olur ve derinlemesine ¢alisilma imkani saglar (Patton, 2002).

Arastirmada amacli 6rnekleme cesitlerinden Olgiit 6rneklemeden yararlanilmis, arastirmact
tarafindan belirlenmis veya olusturulmus Olgiitleri karsilayan durumlarin ¢alisiimas: (Yildirim ve
Simsek, 2018) icin Orneklem seciminde temelde dort oSlciite énem verilmistir: Ik olgiit, calisma
grubunun kolay ulasilabilir olmasi, ikincisi goriisme yapilacak 0gretmenlerin ¢alismaya goniilliiliik
esasina dayali olarak katilmasidir. Ugiinciisii, katilimalarin calisma siirecinde gérev yapiyor olmasi

ve dordiinciisii de tiim siuflar (1.2.3.4. siuflar) diizeyinde 6gretmenlerin goriislerinin alinmasidir.
Veri Toplama Araci

Arastirmada arastirmact tarafindan hazirlanan yar1 yapilandirilmis goriisme formu
kullanilmistir. Yar1 yapilandirilmis goriisme yonteminde, arastirmaci goriisme sirasinda duruma gore
alternatif sorular sorabilir ve katilimcinin cevaplarini nasil ve nigin sorulariyla detaylandirmasini
isteyebilir ve o konudaki bilgileri derinlemesine aktarmasmi saglayabilir. Bdylece belli bir amag
dogrultusunda yapilan bu goriismenin sonunda, detayl veriler toplanabilir (Bogdan ve Biklen, 2007;

Patton, 2002; Yildirim ve Simsek, 2018).

Gorlisme formu 10 adet agik uglu sorudan olusmaktadir. Sorularin hazirlanmasinda
arastirmanin amact ve kapsami dogrultusunda ilgili alan yazin dikkate alinmistir. Goriisme formu
sorular1 sinif ogretmeni tarafindan hazirlanmis ve sonra temel egitim boliimiinde alaninda uzman
olan bir akademisyene incelenmek {izere gonderilmistir. Inceleme sonucunda arastirmanin amaci

dogrultusunda goriisme sorularinin sayisi arttirilmis ve goriisme formuna son sekli verilmistir.
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Akabinde arastirmanin veri toplama araci, iiniversitenin bilimsel arastirmalar ve yayin etik kuruluna

gonderilmis 2021.09.350 toplant: karar sayist ile etik kurul izni verilmistir.
Veri toplama araci olarak kullanilan goriisme formunda su sorulara yanit aranmistir?
1. Sosyal katilim sizin i¢in neyi ifade etmektedir?
2. Sosyal katihmin énemi nedir?
3. Sosyal katilim becerisinin ilkokul programinda, dersler diizeyindeki yeri nedir?
4. Sosyal katilim becerisinin ilkokul programinda, siniflar diizeyindeki yeri nedir?

5. Sosyal katim becerisinin gelistirilmesi i¢in nasil bir yol izlerseniz? Ne tiir etkinlikler

uygularsiniz?
6. Sosyal katilim becerisinin gelistirilmesi icin ne tiir arag-gere¢ ve materyaller kullanirsiniz?

7. Sosyal katim becerisinin kazandirilmasi i¢in hangi strateji, yontem veya teknikleri

kullanirsimiz?
8. Sosyal katilim becerisinin kazanilma siirecinde engel olusturan unsurlar sizce nelerdir?
9. Ogrencilerin sosyal katilim becerilerini nasil buluyorsunuz? Degerlendirme yapar misiniz?
10. Ogrencilerin sosyal katilim becerilerinin gelistirilmesi i¢in Onerileriniz nelerdir?
Verilerin Toplanmasi ve Analizi

Yar1 yapilandirilmis goriisme formlariyla veriler toplanmistir. Yar1 yapilandirilmis goriisme,
verilerin derinlemesine toplanmasinda, anlasilmayan sorularin tekrar sorularak durumun daha
aciklayici hale getirilmesinde ve katilimciya cevaplarini tamamlama firsatt vermesinde 6nemli bir
yontemdir (Cepni, 2009). Ayrica dnceden secilmis olan sorularin goriisme esnasinda sirasina ve
anlatim sekline karar vererek, sorularn kapsamli cevaplanabilmesi i¢in sonda sorular sorabilir
(McMillan ve Schumacher, 2006). Yar1 yapilandirilmis goriismeler, yapilandirilmis goriisme gibi kat
olmadig gibi, yapilandirilmamis goriisme gibi esnek de degildir. Bu anlamda esneklik saglayabildigi
i¢in yar1 yapilandirilmis goriisme yontemi tercih edilmistir (Altunay ve digerleri, 2014; Yildirim ve

Simgek, 2018).

Smif Ogretmenlerinin uygun oldugu saatler goz oniine alinarak goriismeler yiiz yiize
yapilmig, goriisme sorulartyla ilgili acgiklama isteyen Ogretmenlere gerekli olan agiklamalar
yapimistir. GoOriisme Oncesinde tiiniversitenin bilimsel arastirmalar kapsaminda etik kurulu izni
alindigy, gériismelerin goniilliiliik esasina dayali olarak yapilacag: sdylenmistir. Ogretmenlerin miisait
olduklar: saatlerde goriismeler yapilmis, goriismeler yaklasik 30-40 dakika araliginda siirmdiistiir. Bu
durum arastirma verilerinin inanirligini saglamak icin yapilan uygulamalardan biridir (Yildirim ve

Simsek, 2018).
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Elde edilen bu veriler betimsel analiz yontemi ile ¢oziimlenmistir. Betimsel analizin
kullanilma sebebi elde edilen verileri yorumlayarak, var olan durumu ifade etmenin en iyi
yollarindan biri olmasidir. Elde edilen veriler, 6nceden belirlenen temalar dogrultusunda 6zetlenir ve
yorumlanir. Bireylerin goriislerine dikkat ¢ekmek i¢in sik sik dogrudan alintilarla verilir. Betimsel
analizde temel amag, elde edilen verileri okuyucuya &6zetleyerek ve yorumlayarak vermektir (Yildirim
ve Simsek, 2018). Arastirmalarda olgu ve olaylarla ilgili 6zet bilgi elde edilmesinde betimsel analiz

siklikla kullanilmaktadir (Biiyiikoztiirk ve digerleri, 2014).

Arastirma kapsaminda her bir goriisme sorusunun verileri; frekans ve ytizdeleriyle birlikte
analiz edilmis, tablolar halinde verilmis, agiklanmis ve degerlendirilmistir. Katihmcilardan toplanan
her bir goriisme formu analiz edilirken O1 ile O20 arasinda numaralandirilarak kodlama yapilmistir.
Boylece katilimcailarin gizliligini korunmustur. Ayrica verilen her bir tablonun altinda katiimcilarin

dogrudan ifadelerine yer verilerek verilerin analizinde giivenilirligin saglanmasi amaglanmistir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashgi altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Nevsehir Hac1 Bektas Veli

Universitesi Bilimsel Aragtirmalar ve Yayin Etik Kurulu

Etik degerlendirme kararinin tarihi= 25.10.2021

Etik degerlendirme belgesi say1 numarasi= 2021.09.350
Bulgular

Bu boliimde arastirmanin amacina yonelik yapilan goriisme formlarindan elde edilen verilere

dayali olarak bulgular sunulmustur.

Sosyal katilim kavramu ile ilgili sinif 6gretmenlerinin goriislerine iliskin bulgular Tablo 2’de

verilmistir.
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Tablo 2. Sosyal katilim kavramina iliskin sinif 6gretmenlerinin goriisleri

Sosyal Katilim f % Katilima
Sosyal hayata katilma 8 40 01-02-010-012-013-017-018.-020.
Sosyallesme 3 15 07-08-016
Toplumda kabul gérme ve yer edinme 3 15 07-08-09
Birlikte ¢alisma 2 10 05-06
Yaparak yasayarak 6grenme 2 10 014-015
Kendini ifade etme 1 5 08

Bir arada yasama 1 5 o7
Hayatin kendisi 1 5 O4
Akranlari ile kaynasmasi 1 5 O5

Yeni topluluga uyum saglamasi 1 5 O11
Basariya gotiiren yollardan biri 1 5 019

Hos vakit gegirme 1 5 016

Sevme ve sevilme 1 5 O7

Etkili iletisim kurma 1 5 010
Paylasma 1 5 O16

Esitlik ve adalet 1 5 03

Tablo 2 incelendiginde, siif 6gretmenleri sosyal katilim kavramini; %40 sosyal hayata katilma
(8), %15 sosyallesme (3), %15 toplumda kabul gérme ve yer edinme (3), %10 birlikte ¢alisma (2), %10
yaparak yasayarak 6grenme (2) olarak tanimlamislardir. Daha sonra sirayla %5 kendini ifade etme (1),
%5 bir arada yasama (1), %5 hayatin kendisi (1), %5 akranlari ile kaynasmasi (1), %5 yeni topluluga
uyum saglamasi (1), % 5 basartya gotiiren yollardan biri (1), %5 hos vakit gecirme (1), %5 sevme
sevilme (1), %5 etkili iletisim kurma (1), %5 paylasma (1), %5 esitlik ve adalet (1) olarak sosyal katilim1
acgiklamislardir. Sosyal katilim kavramina iliskin sinif 6gretmenlerinin ifadelerine asagida dogrudan
yer verilmistir:

O1.“Bireylerin ait olduklari topluma dahil olmasi ve katkida bulunmasidir”.

O4. “Sosyal katilim hayatin kendisidir”.

O6.“Toplumun beklentileri, onerileri, istek ve ihtiyaglarim belirlemek igin yapilan toplu
calismadir”.

O7.“Insan sosyal bir canlidir. Diger insanlarla birlikte yasama, sevme, sevilme, kabul gérme
gibi ihtiyaclardir. Sosyal katilim ise bunlar1 edindigimiz ortamlardir”.

0O16.“Bireyin sosyallesmesini, yeni seyler 6grenmesini, bildiklerini paylagmasini, bazen de hog
vakit gecirmesini ifade eder”.

Sosyal katilimin 6nemi ile ilgili smif 6gretmenlerinin goriislerine iliskin bulgular Tablo 3'te

verilmistir.
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Tablo 3. Sosyal katilimin 6nemine iliskin sinif 6gretmenlerinin goriisleri

% Katilima

30 O5-012-013-014-015-016
20 01-03-08-09

20 014-015-018-020

15 01-08-020

15 04-010-016

10  O2-020

Sosyal Katilimin Onemi

Sosyal gelisimle birlikte bireyin sosyallesmesini saglar
Toplumun rahati, huzuru ve mutlulugunu saglar
Kendini ifade ederek 6zgiiven saglar

Tletisimin gelismesini saglar

Psikolojik gelisimi saglar, ruhsal bunalimdan korur
Giinliik hayatta sorunlar1 halleder

m R R R R R R = NN W W R RN
—_
(e»)

Baskalariyla uyum i¢inde ¢alisir 05-011
Zorluklarla miicadeleyi saglar 5 O5
Planlamaya yardimci olur 5 05
Empatiyi yetenegini gelistirir 5 012
Ortak karar almamiz yardimei olur 5 017
Ogrendiklerinin kalicilhigini saglar 5 018
Kendini gelistirmeyi saglar 5 018
Kendini 6zgiir, kabul edilebilir hisseder 5 014
Sevme sevilme gibi ihtiyaglari karsilar 5 o7
Konulara genis agidan gérmeyi saglar 5 06
Komsuluk akrabalik iliskilerini gelistirir 5 010

Tablo 3 incelendiginde, smf Ogretmenleri sosyal katilimin 6nemini; %30 sosyal gelisimle
birlikte bireyin sosyallesmesini saglar (6), %20 toplumun rahati, huzuru ve mutlulugunu saglar (4),
%20 kendini ifade ederek 6zgiivenin saglar (4), %15 iletisimin gelismesini saglar (3), %15 psikolojik
gelisimi saglar, ruhsal bunalimdan korur (3), %10 giinliik hayatta sorunlar1 halleder (2) ve %10
bagkalariyla uyum iginde calisir (2) seklinde aciklamislardir. Daha sonra %5 Zorluklarla miicadele i¢in
onemli (1), %5 planlama i¢in 6nemli (1), %5 empatiyi yetenegini gelistirir (1), %5 ortak karar almamiz
yardimeci olur (1), %5 6grendiklerinin kaliciig1 agisindan 6nemli (1), % 5 kendini gelistirme acisindan
onemli (1), %5 kendini 6zgiir, kabul edilebilir hisseder (1), %5 sevme sevilme gibi ihtiyaglar1 karsilar
(1), %5 konulara genis acidan gormek igin onemli (1) ve %5 komsuluk akrabalik iliskileri icin
onemlidir (1) olarak ifade etmislerdir. Sosyal katilimin 6nemine iliskin siif &gretmenlerinin bazi
ifadelerine asagida dogrudan yer verilmistir:

O1.“Sosyal katilma becerisine sahip olan bireyler daha rahat iletisim kurar ve sosyal iligkilerde
daha iyi olur”.

O7.“En temel ihtiyaclardan olan sevme, sevilme ve yasama gibi ihtiyaglarin kargilanmast
gerekir. Sosyal katilim bu ihtiyaclarin karsilanmasi i¢in énemlidir”.

09.“Karar ve uygulama siirecinde etkinlik ve refah seviyesinin artmasini saglayabilir”.

O10.”“En basta komsuluk, akrabalik iliskileri gelisir. Arkadas ve sosyal cevre insani ruhsal
bunalimdan korur ve zorunludur. Sosyal katilim ka¢inilmazdir”.

O14.”Sosyal katilim, 6grencinin 6zgiivenine, kendini ifade edebilmesine, sosyallesmesine ve
toplum i¢inde kendini 6zgiir ve kabul edilebilir gérmesine katki saglar”.

Sosyal katihim becerisinin ilkokul programindaki dersler diizeyindeki yerine iligkin sinuf

Ogretmenlerinin goriislerine ait bulgular Tablo 4’te verilmistir.
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Tablo 4. Sosyal katilim becerisinin ilkokul programindaki dersler diizeyindeki yerine iliskin sinif

dgretmenlerinin goriisleri

Dersler Diizeyindeki Yeri f % Katilima

Hayat bilgisi dersinde yer alir 4 20 01-02-07-08

Tiim derslerde yer alir 2 10 01-015

Tiirkce, Hayat Bilgisi, Sosyal Bilgiler dersi kazanimlarinda 1 5 010

bulunur

Bazi derslerde yer alir 1 5 018

Sinif ici ve dis1 egzersiz programlarinda yer alir 1 5 O5

Ogrencinin yaparak yasayarak dgrenmesini saglar 6 30 05-011-012-018-019-020
Diger cevaplar (ailede verilmeye baglanmalidir, mutlu 10 50 03-04-06-07-08-09-O11-

yasam, uyum, Ozgiiven, sorunlarin ¢oziimii ve Kkalici
O0grenme icin gereklidir)

013

Tablo 4 incelendiginde, sosyal katiim becerisinin ilkokul programindaki dersler diizeyindeki

yerini siif 6gretmenleri; %20 Hayat bilgisi dersinde yer alir (4), %10 Tim derslerde yer alir (2), %5

Tiirkce, Hayat Bilgisi, Sosyal Bilgiler dersi kazanimlarinda bulunur (1), %5 Baz: derslerde yer alir (1)

ve %5 Smif ici ve dis1 egzersiz programlarinda yer alir (1) seklinde ifade etmislerdir. Daha sonra %50

Diger cevaplar (ailede verilmeye baslanmalidir, mutlu yasam, uyum, 6zgiiven, sorunlarin ¢6ziimii ve

kalicr 6grenme igin gereklidir) (10), %30 Ogrencinin yaparak yasayarak dgrenmesini saglar (6) olarak

diisiincelerini belirtmislerdir. Sosyal katilim becerisinin ilkokul programindaki dersler diizeyindeki

yerine iliskin sinif 6gretmenlerinin bazi ifadelerine asagida dogrudan yer verilmistir:

O7.“Hayat bilgisi dersinde insanin toplum icindeki davraniglarina yonelik birgok konu vardir.
Toplum kurallarina uymakta sosyal katihmin bir pargasidir”.

09.“©grencilerin bu tarz becerilerinin gelismesi, 6zgiivenlerinin artmasina, problemlerle daha

kolay basa ¢ikmalarini saglayabilir”.

010.”Etkili konusma ve dinleme becerisi, kendini ifade etme, sosyal varlik oldugunun farkina

varma noktasinda Tiirk¢e, Hayat Bilgisi, Sosyal Bilgiler dersi kazanimlaridir”.

O15.“Her derste 6grencinin sosyal katilim gostermesi gerekir. Ogrenci kendini boyle ifade

eder”.

O18. “Baz1 derslerde sosyal katiim ¢ok 6nemli yer tutar. Derslerin iglenis siirecinde dersler

sikic1 olmaktan ¢ok, eglenerek 6grenmeye doniisiir”.

Sosyal katihm becerisinin ilkokul programinda smiflar diizeyindeki yerine iliskin siuf

Ogretmenlerinin goriislerine ait bulgular Tablo 5’te verilmistir.

Tablo 5. Sosyal katilum becerisinin ilkokul programinda simiflar diizeyindeki yerine iliskin sinif 6gretmenlerinin

goriisleri
Smiflar Diizeyindeki Yeri f % Katilima
Her sinif diizeyinde yer alir 16 80  0O1-02-03-04-06-07-08-09-010-

Diger cevaplar (Smuf diizeyine gore etkinlik ile kaha 4 20
Ogrenmeyi saglar; sosyallesmeyi ve yardimlasmay1 saglar;
iletisim ve empatiyi gelistirir; etkilesimi ve uyumu saglar)

011-014-015-016-017-019-020
05-012-013-018
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Tablo 5 incelendiginde, sosyal katilim becerisinin ilkokul programinda siniflar diizeyindeki
yerine iliskin sif Ogretmenleri %80 her smif diizeyinde yer alir (16), %20 diger cevaplar (Simif
diizeyine gore etkinlik ile kalic1 6grenmeyi saglar; sosyallesmeyi ve yardimlasmayi saglar; iletisim ve
empatiyi gelistirir; etkilesimi ve uyumu saglar) seklinde farkli konulari iceren ifadelerde
bulunmuslardir. Sosyal katiim becerisinin ilkokul programinda smniflar diizeyindeki yerine iliskin

smif 6gretmenlerinin bazi ifadelerine asagida dogrudan yer verilmistir:

O4.“Simuflar arasinda iletisim olmali. Empati yetenegini gelistirir”.

O7.“Her smif diizeyine ve biling yapisina gore 6gretmen yer verebilir. Sevgi konusu {izerine
calismalar yapabilir. Toplumda nasil kabul goérecegimiz (dislanmayacagimiz) calismalar
yapilabilir”.

08.“lkokul 1 ve 2. siflarda dgrencinin arkadaglari, 6gretmeni ve yakin gevresiyle sosyal
katihm 6nemli. Ilkokul 3 ve 4. siuflarda cevresiyle ilgili sorunlarda ya da dayanisma
noktasinda toplumla yakin temas: énemli”.

009.”Sosyal katilim becerisini kazanma siirecinde sinif seviyelerine gére kolaydan zora,
basitten karmasiga bir yol izlendiginde daha etkili olacaktir”.

020. “Sosyal katilim becerisi biitiin siiflarda kullanilmaktadir. Ogrencinin sinuf diizeyi
arttikca daha fazla kullanilmaktadir”.

Sosyal katilim becerisinin gelistirilmesi i¢in izlenen yol ve uygulanan etkinliklere iliskin smnif

Ogretmenlerinin goriisleri Tablo 6’da verilmistir.

Tablo 6. Sosyal katilim becerisinin gelistirilmesi icin izlenen yol ve uygulanan etkinliklere iliskin sinif
ogretmenlerinin goriisleri

Izlenen Yol ve Uygulanan Etkinlikler f % Katilima

Egitsel, sosyal, spor etkinlikleri yaparak 10 50 01-02-03-05-08-010-011-
012-013-020

Oyunlar oynayarak, drama yaptirarak 4 20 01-011-017-018

Aktif katilim saglayarak 3 15 05-06-016

Gezi ve gbzlem yapilarak 3 15 08-010-015

Toplum i¢inde konusmayi tesvik ederek 2 10 017-019

Belirli giin ve haftalar1 kutlayarak 2 10 05-015

Kuliip calismalar1 yaparak 2 10 05-07

Sergi yaparak 1 5 07

Piknik yaparak 1 5 010

Huzurevi ziyareti yaparak 1 5 08

Bireyi taniyarak 1 5 O3

Aileyi taniyarak, iletisim saglayarak 1 5 O4

Sosyal yardim faaliyetleri yaparak 1 5 O14

Tablo 6 incelendiginde, sosyal katilim becerisinin gelistirilmesi i¢in izlenen yol ve uygulanan
etkinliklere iligkin simf 6gretmenleri %50 Egitsel, sosyal, spor etkinlikleri yaparak (10), %20 Oyunlar
oynayarak, drama yaptirarak (4), %15 Aktif katihm saglayarak (3), %15 Gezi ve gozlem yapilarak (3),
%10 Toplum icinde konusmay1 tesvik ederek (2), %10 Belirli giin ve haftalar1 kutlayarak (2), %10
Kuliip ¢alismalar1 yaparak (2) seklinde goriislerini ifade etmislerdir. Daha sonra %5 Oyunlar
oynanarak ve bulmaca hazirlayarak (1), %5 Sergi yaparak (1), %5 Piknik yaparak (1), %5 Huzurevi
ziyareti yaparak (1), %5 bireyi taniyarak (1), %5 aileyi taniyarak, iletisim saglayarak (1) ve %5 sosyal

yardim faaliyeti yaparak (1) seklinde diislincelerini belirtmiglerdir. Sosyal katilim becerisinin
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gelistirilmesi icin izlenen yol ve uygulanan etkinliklere iliskin sinif 6gretmenlerinin bazi ifadelerine

asagida dogrudan yer verilmistir:

010.”Piknik, gezi, gozlem, cevre tamima, grup calismalari, sportif faaliyetler cogaltiimali.
Daha ¢ok dogay1 ve ¢evreyi taniyabilecegi ortak kazanimli etkinlikler yapilabilir.

014.“Ornegin daha onceki smiflarda yaptigim gibi fakir ailelere sinif icerisinden para
toplayarak, o aileye erzak alip yavrularimla gitmistik. O etkinligi dort sene boyunca hig
unutmamislardi. Bu tarz etkinlikler yapilabilir”.

O15.“Belirli giin ve haftalar kutlanabilir. Milli bayramlarin kutlama tdrenlerine katilabilir.
Gezi ve gozlemler yapilabilir”.

0O16.“Ogrencileri yapilan etkinliklere katmak icin tesvik ederiz. Her 6grencinin katilabilecegi
ve seviyelerine uygun etkinlikler diizenleriz. Ayrica etkinlikte kullanulan arag-gereclerin
ekonomik agidan ulagilabilir olmasina dikkat ederiz”.

018.“Baz1 derslerde kullanilan arag-gere¢ vb. Ogrencilerle birlikte yapilabilir. Oyunlar
oynanir, birlikte bulamacalar hazirlanr”.

Sosyal katilim becerisinin gelistirilmesi i¢in kullanilan arag¢-gere¢ ve materyallere iliskin sinif

Ogretmenlerinin goriisleri Tablo 7’de verilmistir.

Tablo 7. Sosyal katilim becerisinin gelistirilmesi icin kullamlan arag-gere¢c ve materyallere iliskin sinif
ogretmenlerinin goriisleri

Arag-Gereg ve Materyaller f % Katilima

Grupla oynan oyunlar, dramalar 5 25 01-010-011-014-019
Kitap, defter 4 20 03-08-011-020
Seviyelerine uygun her tiirlii arag- gereg 4 20 06-010-013-016
Hikayeler 3 15 08-011-019
Bilgisayar, video, akilli tahta, projeksiyon 3 15 01-05-09

Akil, zeka oyunlari 3 15 05-08-012
Resim 3 15 07-08-09

Spor ve oyun malzemeleri 3 15 08-014-015
Karton, kagt 1 5 018

Sanat atolyesi, kiitiiphane, konferans salonu, 1 5 05

sinema tiyatro salonu

Anket, tanima formlari, ani, fotograflar 1 5 03

Siir 1 5 08

Se¢im sand1g1, yardim kolisi 1 5 020

Tablo 7 incelendiginde, sosyal katilim becerisinin gelistirilmesi icin kullanilan arag-gereg ve

materyallere iliskin smif 6gretmenleri, %25 Grupla oynan oyunlar, dramalar (5), %20 Kitap, defter (4),

%20 Seviyelerine uygun her tiirlii arac- gereg (4), %15 Hikayeler (3), %15 Bilgisayar, video, akilli tahta,

projeksiyon (3), %15 Akil ve zeka oyunlar1 (3), %15 Resim (3), %15 Spor ve oyun malzemeleri (3)

seklinde goriislerini ifade etmislerdir. Daha sonra %5 Karton, kagit (1), %5 Sanat atdlyesi, kiitiiphane,

konferans salonu, sinema, tiyatro salonu (1), %5 Anket, tanuma formlari, ani, fotograflar (1), %5 Siir (1)

ve %5

Se¢im sandigi, yardim kolisi (1) seklinde diisiincelerini belirtmislerdir. Sosyal katilim

becerisinin gelistirilmesi i¢in kullanilan arag¢-gere¢ ve materyallere iliskin smif 6gretmenlerinin bazi

ifadelerine asagida dogrudan yer verilmistir:

O1.“Ornek olaylar1 izletmek icin bilgisayar, projeksiyon ve akilli tahta kullanilabilir. Drama
uygulamalar1 da yapilabilir”.
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08.“3T’den (TV, Tablet, Televizyon) uzak tutacak her tiirlii materyal etkili olur. Kitap, defter,
hayal giicline getirisi olan resim, siir ve hikdye paylasimi, akil ve zeka oyunlari, spor
malzemeleri”.

OlO.”Grup calismalarmin yapilabilecegi her tiirlii faaliyet, etkinlik icin gerekli olan her sey”.
O16. ”Ogrenci i¢in ulasilabilir ve giivenli her tiir arag-gere¢ kullaniriz”.

O18.“Smif diizeyine ve derslere uygun kagitlar, kartonlar ve geri doniisiim malzemeleri

kullanilarak yapilan arag-gerecler ile okulumuzun imkanlar 6l¢iisiinde bulunan materyaller”.

Sosyal katilim becerisinin kazandirilmas: i¢in kullanilan strateji, yontem veya tekniklere

iliskin sinif 6gretmenlerinin goriisleri Tablo 8'de gosterilmistir.

Tablo 8. Sosyal katilim becerisinin kazandirilmast igin kullamlan strateji, yontem veya tekniklere iliskin sinif
ogretmenlerinin goriisleri

Strateji, Yontem ve Teknikler f %o Katilima

Drama 9 45 01-08-010-011-014-017-018-019-020
Isbirlikli grup calismasi 8 40 05-06-08-010-012-013-019-020
Oyunlar 5 25 01-07-08-010-018

Sozlii anlatim 4 20 04-08-014-017

Soru-cevap 4 20 04-08-019-020

Rol model olma 3 15 09-011-019

Arastirma inceleme 3 15 012-013-014

Gezi gozlem 2 10 08-09

Tartisma, beyin firtinasi 2 10 09-020

Bulus 1 5 013

Tiyatro 1 5 017

Ornek olay 1 5 017

Fiziki etkinlik 1 5 O10

Anket, tanima formlari, roportaj 1 5 O3

Dikte 1 5 09

Tablo 8 incelendiginde, sosyal katilim becerisinin gelistirilmesi i¢in kullanilan strateji, yontem

veya tekniklere iliskin sinif 6gretmenlerinin goriiglerine bakildiginda; %45 Drama (9), %40 Isbirlikli

grup calismasi (8), %25 Oyunlar (5), %20 Sozlii anlatim (4), %20 Soru cevap (4), %15 Rol model olma

(3), %15 Arastirma inceleme (3), %10 Gezi gozlem (2) %10 Tartisma, beyin firtinas1 (2) seklinde

goriiglerini ifade etmislerdir. Daha sonra %5 Bulus (1), %5 Tiyatro (1), %5 Ornek olay (1), %5 Fiziki

etkinlik (1), %5 Anket, tanima formlari, roportaj (1) ve %5 Dikte (1) seklinde diisiincelerini

belirtmislerdir. Sosyal katiim becerisinin kazandirilmasi icin kullamilan strateji, yontem veya

tekniklere iliskin siuf 6gretmenlerinin bazi ifadelerine asagida dogrudan yer verilmistir:

O4.“En etkili yol soru cevaptir. Soyle ki: Bu konuda fikirlerini merak ediyorum gibi
cesaretlendirici climleler kurulmali”.

08.“Drama, soru cevap, oyunlagtirilmis etkinlikler, gezi gdzlem, grup halinde galisma, rol
oynama, konusma halkasi, “sen olsaydin” empati etkinlikleri”.

014.“Drama, canlandirma, sozlii anlatim, yaparak yasayarak 6grenme yontem ve tekniklerini
uyguluyorum”.

0O15.“Her ogrencinin katilimi becerisi dogrultusunda katilim saglanmalidir. Siirleri iyi okuyan
Ogrenciyi siir, resimleri iyi yapani resim yarismalarina katilmasi saglanmalidir”.

020.“Soru cevap teknigi, drama, beyin firtinasi, grup caligmast”.
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Sosyal katilim becerisinin kazanilma siirecinde engel olusturan unsurlara iliskin smif

Ogretmenlerinin goriisleri Tablo 9’da verilmistir.

Tablo 9. Sosyal katilim becerisinin kazanilma siirecinde engel olusturan unsurlara iligskin sinif 6gretmenlerinin

goriisleri
Sorunlar ve Engeller f % Katilima
Ogrenciden Bencillik, hazirbulunusluk eksikligi, 14 70 01-02-03-05-
Kaynaklanan onyargilar, bireysel farkliliklar, 06-07-08-09-
empati ve hosgorii eksikligi, kendini 010-012-O14-
ifade edememe, acelecilik, 015-018-020
glivensizlik, menfi tavirlar, yanhs
arkadas secimi, insan iliskileri
sorunu, iletisim becerisinin
eksikligi, okul 6ncesi yetersizlikler
Aile R;i Yasantilardan Cekimserlik, sessizlik, aile tutumu, 9 45 04-08-09-
Kaynaklanan dezavantajl1 ortam, icine kapaniklik, 010-011-015-
susturma, fikirlerinin sorulmamasi, 018-019-020
ekonomik durumu, bagarisizlik
korkusu, aile baskis1
Teknoloji Bagimliligindan Telefon, bilgisayar, tablet 4 20 08-010-O17-
Kaynaklanan kullaniminin artmasi 020
Zamandan Zamanin kisith olusu 4 20 0O3-08-0O10-
Kaynaklanan 018
Imkansizliklar ve Maddi Laboratuvar, salon eksikligi, 3 15 03-05-0O16-
Sorunlardan Kaynaklanan ekonomik yersizlik, ulasim sorunu
Programdan Miifredat yogunlugu, egitimden cok 3 15 08-010-018
Kaynaklanan ogretime agirlik verilmesi, sinavlar
Ogretmenden fletisim becerisinin eksikligi, 2 10 0O1-014
Kaynaklanan ogretmenden kaynaklanan sorunlar
Arag-Gereg-Materyalden Ders arag- gereg¢ materyal eksikligi 2 10 05-012
Kaynaklanan
Cevreden Kaynaklanan Cevresel faktorler 1 5 06

Tablo 9 incelendiginde, sosyal katiim becerisinin kazanilma siirecinde engel olusturan

unsurlara iliskin smif ogretmenlerinin goriisleri incelendiginde; %70 oramiyla en ¢ok &grenciden

kaynakli engellerin oldugu tespit edilmistir (14). Ogrenciden kaynakli engeller arasinda; bencillik,

hazirbulunusluk eksikligi, dnyargilar, bireysel farkliliklar, empati ve hosgorii eksikligi, kendini ifade

edememe, acelecilik, giivensizlik, menfi tavirlar, yanlis arkadas secimi, insan iliskileri sorunu, iletisim

becerisinin eksikligi ve okul Oncesi yetersizlikler olarak sayilabilir. Daha sonra sosyal katilim

becerisindeki yetersizligin %45 oraminda aile i¢i yasantilardan kaynaklandigi belirlenmistir (9).

Aileden kaynakli engeller arasinda; cekimserlik, sessizlik, aile tutumu, dezavantajli ortam, icine

kapaniklik, susturma, fikirlerinin sorulmamasi, ekonomik durum, basarisizlik korkusu ve aile baskisi

olarak ifade edilmistir. Arastirmanin bulgular1 arasinda sosyal katilim becerisindeki yetersizligin %20
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oraninda teknoloji bagimliligindan kaynaklandigr bulunmustur (4). Teknoloji bagimliligindan
kaynakli engellerin telefon, bilgisayar ve tablet kullaniminin artmasindan kaynaklandig: ifade

.....

kaynaklandigini ve zamanin kisith oldugunu belirtmislerdir (4).

Sosyal katilim becerisindeki yetersizligi %15 oraninda imkansizliklar ve maddi sorunlardan
kaynaklandig1 6gretmenler tarafindan belirtilmistir. Laboratuvar, salon eksikligi, ekonomik yetersizlik
ve ulasim sorunu olarak ifade etmislerdir (3). Diger bir bulgu ise, sosyal katilim becerisindeki
yetersizligin %15 oraninda programdan kaynaklandig: tespit edilmistir. Miifredat yogunlugu,
egitimden ¢ok 6gretime agirlik verilmesi ve sinavlar olarak ifade edilmistir (3). Arastirmanin bulgular
arasinda Ogrencilerin sosyal katilim becerisindeki engellerinin %10 oraninda oOgretmenden
kaynaklandig1 belirtilmistir. Ogretmenin iletisim becerisindeki eksikligi, 6gretmenden kaynaklanan
sorunlar ve yetersizlikler olarak ifade edilmistir. Daha sonra sosyal katilim becerisindeki yetersizligin
%10 oraninda arag-gere¢-materyalden kaynaklandig: (2), okulda/ sinifta ders arag- gere¢ ve materyal
eksikliginin oldugu ifade edilmistir. Son olarak sosyal katilim becerisindeki yetersizligin %5 oraninda
cevreden kaynaklandig1 (1) ve gevresel faktorlerin de etkili olabilecegi belirtilmistir. Sosyal katiim
becerisinin kazanilma siirecinde engel olusturan unsurlara iliskin smif Ogretmenlerinin bazi

ifadelerine asagida dogrudan yer verilmistir:

03.“Zaman, imkansizliklar, parasal sorunlar ve yanlis insan iligkileri”.
O11.”Aile icerisinde ¢cocuklarin susturulmalars, fikirlerinin sorulmamas1”.
016.“Bazen ekonomik acidan bazen de ulasim acisindan ulasiimasi glic olabiliyor”.

018.“Cocugun aile yapisi, yetistirildigi ortam, g¢ocugun kemdi yapisi, ailenin ekonomik
durumu, ders programindaki konularin fazlaligi ve zamanin kisithlig1”.

019.“Ogrencinin icine kapanik olmasi, basarisizlik korkusu”.
Ogrencilerin sosyal katilim becerisini nasil bulduklarina iligskin sinif 6gretmenlerinin goriisleri

Tablo 10’da verilmistir.

Tablo 10. Ogrencilerin sosyal katilim becerisini nasil bulduklarina iliskin sinif 6gretmenlerinin goriisleri

Sosyal Katilim Becerisi ~ f % Katilima

Yetersiz 12 60 01-02-04-05-08-09-010-011-012-013-017-018
Yeterli 6 30 03-06-014-015-019-020

Kismen 2 10 07-016

Tablo 10 incelendiginde, 6grencilerin sosyal katilim becerisinin nasil olduguna iligkin smuf
ogretmenlerinin goriislerine bakildiginda; %60 yetersiz buluyorum (12), %30 yeterli buluyorum (6) ve
%10'u kismen (2) seklinde goriis bildirmiglerdir. Ogrencilerin sosyal katilim becerisinin nasil
olduguna yonelik smif 6gretmenlerinin bazi ifadelerine asagida dogrudan yer verilmistir:

08.“Tlkokulda oncelik sosyal katiim becerileri olmalidir. Kafasmi goziinii 3 T’den

uzaklastirmayan (Telefon, Tablet, Televizyon) bir nesil geliyor maalesef. Insan iligkileri

zayiflamis bireyin, yalmz degil, toplumla var olabilecegini unutan ve bilmeyen bir nesil.
Maddiyat¢t manevi duygulardan yoksun”.
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010.“Kendinden baskasini Onemsemeyen, arkadas, aile, akraba iliskilerinde mesafeli,
glivensiz bir nesil geliyor. Teknoloji bagimlilig1, ayrilmis aileler ve zararl aliskanlhiklar gibi
etkenlerin dogurmus oldugu iletisimsizlik, kaygi ve korku sonucunda toplumdan uzaklasma
s6z konusudur”.

O11.”Bence cok eksiktir. Fikir vererek sorun giderme yerine pes ediyorlar. Selamlagma, basit

bir giinaydin bile eksik, teknoloji bagimlilig1 fazla, sosyal aktivite gezme bile yok”.

018.”Sosyal katilimin ailede baglamasi gerektigini diisiiniiyorum ama bizim bulundugumuz
okulda maalesef ¢ocuklar okula gelene kadar boyle bir seyle karsilasmadiklar: icin okula
basladiktan sonra 6grenmeye basliyorlar. Beceri konusunda yeterli degil”.

019.”“Genel olarak sosyal katiim konusunda basarililar. Kendini ifade edebilen, soru
sormaktan ¢ekinmeyen, topluluk igerisinde rahat¢a konusabilen ve hareket edebilen
ogrenciler.

Ogrencilerin sosyal katilim becerilerini gelistirmek igin sinif 6gretmenlerinin 6nerileri Tablo

11’de verilmistir.

Tablo 11. Ogrencilerin sosyal katilim becerilerinin gelistirilmesi icin sunif 6gretmenlerinin énerileri

Oneriler f % Katilimai

Aktif katilima yonelik sosyal, sanatsal ve spor 8 40 03-05-07-08-010-014-015-016
faaliyetleri /etkinlikler yapilmali

figi ve yeteneklerine gore sorumluluk verilerek 8 40 02-04-06-011-014-015-016-
motivasyon ve dzgiiveni arttirilmali 019

Teknolojinin olumsuz etkileri azaltilmali 4 20 010-012-017-020
Gezi gozlem yapilmali 4 20 03-04-07-010
Akranlariyla grup ¢alismalarina 6nem verilmeli 3 15 011-013-020
Oyunlar oynatilmali, drama ¢alismasi: yapilmali 3 15 011-013-017
Okul ortamlar faaliyetlere uygun olmali 2 10 05-09
Deneyler yapilmali 1 5 010

Etkili zaman yonetimi yapilmali 1 5 010

Farkli sosyal ortamlarda bulunmali 1 5 01

Arag gereg¢ temin edilmeli 1 5 05

Kuliip ¢alismalari arttirilmali 1 5 08

Ev ziyaretleri yapilmal 1 5 O3

Siniflar homojen olmal 1 5 O4

Iletisim kurmakta cekinmemeli 1 5 01

Devlet destegi saglanmali 1 5 05

Ailenin destegi saglanmali 1 5 018
C)gretmenlerin yetistirilmesi gerekir 1 5 O5

Tablo 11 incelendiginde, 6grencilerin sosyal katiim becerilerinin gelistirilmesi icin Gnerilere
iliskin smif 6gretmenlerinin goriislerine bakildiginda; %40 Aktif katilima yonelik sosyal, sanatsal ve
spor faaliyetleri /etkinlikler yapilmali (8), %40 Ilgi ve yeteneklerine gdre sorumluluk verilerek
motivasyon ve Ozgiiveni arttirilmali (8), %20 Teknolojinin olumsuz etkileri azaltilmali (4), %20 Gezi
gozlem yapilmali (4) seklinde goriislerini ifade etmislerdir. Sinuf 6gretmenleri %15 Akranlariyla grup
calismalaria onem verilmeli (3), %15 Oyunlar oynatilmali, drama ¢aligmasi yapilmali (3), %10 Okul
ortamlar1 faaliyetlere uygun olmali (2), %5 Deneyler yapilmali (1), %5 Etkili zaman y&netimi yapilmali
(1), %5 Farkli sosyal ortamlarda bulunmalidir (1). %5 Ara¢ gere¢ temin edilmeli (1), %5 Kuliip
calismalart arttirilmali (1), %5 Ev ziyaretleri yapilmali (1), %5 Smiflar homojen olmali (1), %5 letisim

kurmakta ¢ekinmemeli (1), %5 Devlet destegi saglanmali (1), %5 Ailenin destegi saglanmali (1) ve %5
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Ogretmenin yetistirilmesi gerekir (1) seklinde diisiincelerini belirtmislerdir. Ogrencilerin sosyal
katilim becerilerinin gelistirilmesi icin smif Ogretmenlerinin Onerilerine yonelik bazi ifadelerine
asagida dogrudan yer verilmistir:

O1.”Farkli sosyal ortamlarda bulunmalari, iletisim kurmaktan c¢ekinmemeleri, toplumsal
olarak diistinmeleri”.

O4.”Aile ziyaretleri yapilmali. Sinuflar zeka diizeyi konusunda homojen olmali. Her 6gretmen
6zel oldugunu, basarisinin takdir edildigini gormek ister”.

06.“Insanin kullanilmayan ilgi ve yetenekleri zamanla korelir. Bunun igin diizenli olarak
yapilmasini 6neririm”.

014.”Ozgiivenlerini gelistirici etkinlikler yapilabilir. Cocuklar1 motive edici konusmalar
yapilabilir. Her bireyin ¢alismakla bir¢ok seyi basarabileceginden bahsedilebilir. Kendi basina
yapabilecegi 6devler ve etkinlikler verilebilir”.

020.“Sosyal medyadan uzak durulursa ve akranlariyla daha fazla zaman gecirmeleri
saglanirsa sosyal katilim becerileri gelisebilir”.

Tartisma ve Sonug

Sosyal katilim kavramini sinif 6gretmenleri genel olarak; sosyal hayata katilma, sosyallesme,
toplumda kabul gorme ve yer edinme, birlikte ¢alisma, yaparak yasayarak 6grenme, kendini ifade
etme. Bir arada yasama, hayatin kendisi, akranlar ile kaynasma, yeni topluluga uyum saglama,
basartya gotiiren yollardan biri, hos vakit gecirme, sevme sevilme, etkili iletisim kurma, paylasma,
esitlik ve adalet seklinde tanimlamiglardir. Arastirmanin sonuglarimi destekler sekilde Memisoglu'nun
(2016) yaptigr calismada, 6gretmenlerin sosyal katilimi daha ¢ok toplumsal boyuta vurgu yaparak
agikladiklar: goriilmektedir. Yapilan ¢alismalarda (Browne ve Keeley 2006; Butchart, Handfield ve
Restall, 2009; Macdonald, 2004, aktaran Lai, 2012) 6grencilerin grupla calismasi, sif tartismasi
yapmasi, etkinliklere katihm saglamasi, 6devin igerik tasarimini yapmasinin aktif 6grenme ve sosyal

katilim kavramlariyla iliskilendirmektedir.

Siif Ogretmenleri sosyal katilimin 6nemini pek c¢ok agidan 6nemli bulmaktadir: Sosyal
gelisimle birlikte bireyin sosyallesmesi, toplumun rahati, huzuru ve mutlulugunu saglamasi, kendini
ifade ederek Ozgiivenini kazanmasi, etkilesimi saglayarak psikolojik ve ruhsal gelismeyi saglamasi,
glinliik hayatta sorunlar1 halletme ve baskalariyla uyum iginde calisma olarak diisiinmektedirler.
Ayrica zorluklarla miicadele, planlama yapma, empatiyi gelistirme, ortak kararlar alma, sevme
sevilme, komsuluk iligkilerini gelistirme, konular1 genis agidan gorme, 6grenmede kalicilig1 saglama,
kendini gelistirme, kendini 6zgiir ve kabul edilebilir hissetme. Karatekin, Kus ve Merey (2014)
calismalarinda, insanlarin dogal ve sosyal gevresiyle olan iliskilerinde aktif ve katilimci olmalar:
durumunda topluma uyum saglayacaklarina dikkat ¢ekerek, sosyal katilimin 6nemine deginmektedir.
Sonug olarak sosyal katilim, bireyin bilis, duyus, devinis ve sosyal anlamda insanin ihtiya¢ duydugu

temel bir beceri olmas: bakimindan 6nemli goriilmektedir.

Sosyal katilim becerisinin dersler diizeyindeki yerini sinif 6gretmenlerin %20’si Hayat bilgisi

dersinde yer aldigim belirtirken, %10 T{im derslerde yer aldigim belirtmistir. Ogretmenler %5 Tiirkge,
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Hayat Bilgisi, Sosyal Bilgiler dersi kazanimlarinda bulundugunu belirtirken, %5 Bazi derslerde yer
aldigini ve %5’te Smif ici ve disi egzersiz programlarinda yer aldigini ifade etmistir. Ogretmenlerin
%50'si soruyla dogrudan iligkisi olmayan cevaplar vermislerdir. ligkisi olmayan cevaplar ise, sosyal
katilim ailede verilmeye baslanmalidir. Mutlu yasam, uyum, 6zgiiven, sorunlarin ¢oziimii ve kalict
Ogrenme icin sosyal katilim gereklidir ve Ogrencilerin yaparak yasayarak Ogrenmesini saglar
seklindedir. Ogretmenlerin %30'u ise sosyal katiimin &grencilerin yaparak yasayarak dgrenmesini
sagladigini ifade etmislerdir. Bu sonug, sosyal katilim becerisinin dersler diizeyindeki yeriyle ilgili
siif Ogretmenlerinin bir fikirlerinin olmamasimndan kaynaklanabilir. Arastirma sonucuyla iligkili
oldugu diisiiniilen Mutluer’in (2013) yaptig1 arastirmada, sosyal bilgiler 6gretmenlerinin 6énemli bir
kismmin programdaki beceriler ve bu becerilerin 6gretimine iliskin yeterli bilgilerinin olmadig:

anlagilmaktadir.

Sinif 6gretmenlerinin ¢ogunlugu sosyal katilim becerisinin her simf diizeyinde yer aldigim
ifade ederken, baz1 6gretmenler ise diger cevaplara (sinif diizeyine gore etkinlik ile kalic1 6grenmeyi
saglar; sosyallesmeyi ve yardimlasmay: saglar; iletisim ve empatiyi gelistirir; etkilesimi ve uyumu
saglar) deginmislerdir. Bu sonug, sinif dgretmenlerinin sosyal katilim becerisinin smiflar diizeyindeki
yerini net olarak ortaya koyamadiklar1 seklinde yorumlanabilir. Bu baglamda Celikkaya'nin (2011)
yaptig1 arastirmada, sosyal bilgiler 6gretmenlerinin sosyal katiim becerilerini 6grencilere “kismen”
kazandirdiklar: tespit edilmistir. Yapilan arastirmalar (Hill, Davis, Prout ve Tisdall, 2004; Howie ve
digerleri, 2010; Lee, Burgeson, Fulton ve Spain, 2001, Tisdall ve Davis, 2004) incelendiginde, her simf
diizeyinde 6grencilerin sosyal katilimlarini saglayacak politikalara ve uygulamalara ihtiya¢ oldugu
goriilmektedir. Ogrencilerin ilgisini ¢ekecek etkinlikler her siif seviyesinde tasarlanmali ve okul
temelli programlar yapilmalidir. Cocuklarin ilgi ve yeteneklerine uygun, kendi bakis agilarimi ifade
eden stratejiler belirlenerek, cocuklarin demokratik katihim siireclerini destekleyen unsurlar

gozeterek, cocuklar icin sosyal katilim programlar: gelistirilmelidir.

Sosyal katilim becerisinin gelistirilmesi i¢in izlenen yol ve uygulanan etkinlikler konusunda
Ogretmenlerin cogunlugu egitsel, sosyal, spor etkinlikleri yaparak, oyunlar oynayarak, drama
yaptirarak, aktif katihim saglayarak, gezi ve gozlem yapilarak, toplum icinde konusmayi tesvik
ederek, belirli giin ve haftalar kutlayarak, kuliip calismalar1 yaparak seklinde cevap vermislerdir.
Bazi1 6gretmenler ise, sergi yaparak, piknik yaparak, huzurevi ziyareti yaparak, bireyi tantyarak, aileyi
tantyarak ve iletisim saglayarak, sosyal yardim faaliyeti yaparak seklinde ifadelerde bulunmuslardir.
Arastirma sonucunu destekleyen Somen’in (2016) yaptig1 arastirmada, belirli giin ve haftalarda sivil
toplum kuruluglarinin ziyaret edilebilecegi, 6grencilerin aktif katilmim saglayacak etkinliklerin
diizenlenebilecegi, 6gretmenlerin ailelerle is birligi icinde faaliyetler hazirlanilabilecegi gibi 6nerilerde

bulunmustur.
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Sosyal katilim becerisinin gelistirilmesi i¢in kullanilan arag¢-gere¢ ve materyallere iligkin smnif
Ogretmenlerinin ¢ogunlugu; grupla oynan oyunlar dramalar, hikayeler, bilgisayar, video, akilli tahta,
projeksiyon, akil ve zeka oyunlari, resimler, kitap, defter vb. gibi seviyelerine uygun her tiirlii arag
gereci kullanmaktadir. Ayrica, spor ve oyun malzemeleri, karton, kagit, sanat atolyesi, kiitiiphane,
konferans salonu, sinema, tiyatro salonu, anket, tanima formlari, anilar, fotograflar, siirler, se¢im
sandig1 ve yardim kolisi vb. gibi arag-gere¢ ve materyallerden de sinif 6gretmenleri yararlanmaktadir.
Meerah ve digerleri (2010) Ogretmenlerin egitiminden materyal gelistirmeye kadar yapisal ve
kurumsal koordineli stratejilere ihtiya¢ duyuldugunu belirtmektedir. Ayrica 6gretmenlerin hizmet

oncesinde yetistirilmesini ve okul programlarinin desteklenmesini 6nermektedir.

Sosyal katilim becerisinin gelistirilmesi i¢in kullanilan strateji, yontem veya tekniklere iliskin
sinif Ogretmenleri en ¢ok sirayla drama, isbirlikli grup calismasi, oyunlar, sozlii anlatim, soru cevap,
rol model olma, arastirma inceleme, gezi gozlem, tartisma, beyin firtinasi seklinde goriislerini ifade
etmiglerdir. Daha sonra sirayla bulus, tiyatro, oérnek olay, fiziki etkinlik, anket, tanima formlari,
roportaj ve dikte calismalari olarak diisiincelerini belirtmislerdir. Alan yazin incelendiginde Somen ve
Bilgili (2017) yaptiklar1 calismada, sosyal katiim becerilerinin &grencilerde gelistirilmesi igin
sorgulama, sorun ¢0zme, yaratict diisiinme ve akil yiiriitme becerilerini kazandiracak ¢alismalar:
Oonermektedir. Alabas (2018) sosyal katilim becerisi kazandirmak i¢in Onerilen yontem ve teknigin

“gezi ve arastirma” oldugunu belirtmektedir.

Sosyal katilim becerisinin kazanilma siirecinde bircok engelin oldugu goriilmektedir. Bu
engeller en ¢ok dgrenciden kaynaklanmaktadir. Ogrenciden kaynakli engeller arasinda; bencillik,
hazirbulunusluk eksikligi, onyargilar, bireysel farkliliklar, empati ve hosgorii eksikligi, kendini ifade
edememe, acelecilik, giivensizlik, menfi tavirlar, yanlis arkadas secimi, insan iligkileri sorunu, iletisim
becerisinin eksikligi ve okul 6ncesi yetersizlikler sayilabilir. Tkinci olarak sosyal katilim becerisinin
oniindeki engel, Ogrencinin aile i¢i yasantilarindan kaynaklanmaktadir. Aile igi engellere
bakildiginda, g¢ekimserlik, sessizlik, aile tutumu, dezavantajli ortam, igine kapaniklik, susturma,

fikirlerinin sorulmamasi, ekonomik durumu, basarisizlik korkusu ve aile baskisidir.

Ogrencilerin sosyal katilim becerisine engel olusturan diger unsurlara bakildiginda, telefon,
bilgisayar, tablet kullaniminin artmasi, teknoloji bagimlilig1 olarak ifade edilmistir. Ayrica zamanin
kisitlh olusu Onemli bir bulgu olarak ifade edilmis, laboratuvar, salon eksikligi, ekonomik
yetersizlikler, imkansizliklar ve maddi sorunlardan kaynaklanan engeller arasinda sayilmustir.
Arastirmanin sonucunda, sosyal katilim becerisinin oniindeki bir diger engelin miifredat yogunlugu,
egitimden ¢ok 6gretime agirlik verilmesi ve sinavlar programdan kaynaklanan sorunlar olarak ortaya
konulmustur. Diger bir bulgu ise, dgretmenden kaynakli sorunlar olabilir. Ogretmenin iletisim
becerisindeki eksiklikten kaynakl olarak 0grencilerin sosyal katilim becerisi gelisemeyebilir. Ayrica

Ogrencilerin sosyal katilim becerisinin 6niindeki engeller arasinda, okuldaki arag-gere¢ ve materyal
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eksikligi ile gevresel faktorlerden kaynaklanan sorunlar da sayilabilir. Literatiir incelendiginde
arastirma sonuglarini destekleyen ¢alismalara rastlanmistir. Memisoglu'nun (2016) yaptig1 calismada,
Ogrencilerin sosyal faaliyetlere katilmalarina engel olan durumlar arasinda; prosediir fazlaligi, okul,
O0grenci ve 6gretmenin sosyo-ekonomik durumu en fazla gosterilen sorunlar arasinda yer almaktadir.
Ayrica Ogrencilerin cinsiyeti, yasi, ailelerinin sosyokiiltiirel ve ekonomik durumlarmin sorun
olusturdugu goriilmektedir. Meerah ve digerleri (2010) sosyal katilimi arttirmada yapilacak
aragtirmalar i¢in, daha fazla biitge ayrilarak, yapisal ve kurumsal gercevenin gelistirilmesi gerektigini
belirtmektedir. Hill ve digerleri (2004) aktif vatandaslikla ilgili diistince becerilerindeki eksikliklerin
sosyal katiimin dniinde engel olusturdugunu, yoksul ve engelli olan 6grencilerin dislanmasinin 6rnek
olarak gosterilebilecegini belirtmektedir. Nichols (2007) ise ¢ocuklarin sosyal katiim haklarinin

kapsayici olarak taninmasi ve desteklenmesi gerektigine dikkat cekmektedir.

Ogrencilerin sosyal katihm beceri durumlariyla ilgili siuf Ogretmenlerinin g¢ogunlugu
ilkokuldaki 6grencilerin sosyal katilim becerisini yetersiz bulmaktadir. Bunun yani sira 6gretmenlerin
bir kismu yeterli bulurken, ¢ok azi ise kismen yeterli bulmaktadir. Arastirma sonuglarin1 destekler
sekilde Meerah ve digerleri (2010) yaptiklar1 arastirmada, Ogrencilerin ¢evresel vatandashk bilgi,
tutum ve katihm diizeylerinin diisiik ile orta arasinda oldugunu, sinif ici ve smuf dis1 ¢evresel katilim
becerilerine daha fazla onem verilmesi gerektigini belirtmektedir. Webber ve Fendt-Newlin (2017)
arastirmalarinda, bireysel ve grup sosyal beceri egitimi, topluluk katilimi destegi, grup temelli
topluluk faaliyetleri, akran destegi calismalar1 ve sosyal ag kazanimlarina yonelik beceri egitimleriyle

ogrencilerin desteklenmesi gerektigini belirtmektedir.

Sosyal katilim becerisinin gelistirilmesine yonelik smif Ogretmenlerinin Onerileri ise
¢ogunlukla aktif katilima yonelik sosyal, sanatsal ve spor faaliyetleri ve etkinliklerin yapilmals,
ogrencilerin ilgi ve yeteneklerine gore sorumluluk verilerek motivasyonlar1 ve Ozgiivenleri
arttirilmali, teknolojinin olumsuz etkileri azaltilmali, gezi gozlem yapilmali seklinde goriis
bildirmislerdir. Daha sonra sirayla akranlariyla grup c¢alismalarina Onem verilmeli, oyunlar
oynatilmali, drama ¢alismalar yapilmali, okul ortamlari faaliyetlere uygun olmali, deneyler yapilmals,
etkili zaman yonetimi yapilmali, farkli sosyal ortamlarda bulunmali. Arag gereg temin edilmeli, kuliip
calismalar1 arttirilmali, ev ziyaretleri yapilmali, smniflar homojen olmali, iletisim kurmakta
¢ekinmemeli, devlet destegi saglanmali, ailenin destegi saglanmali ve 6gretmenin yetistirilmesini
Ogretmeler Onermislerdir. Cocuklar1 gelecegin vatandaslari olarak tanimak ve sosyal katilimlarinm
anlamli olarak desteklemek, sosyal katiim okuryazarligini gerektirir. Cocuklarin temel okuryazarlik
becerileri ile aritmetik temel becerileri 6grenmis olmasi, gelecekte sosyal katiim okuryazar: olan bir
vatandas olmalarinda 6nemlidir. Bu baglamda c¢ocuklar i¢in, ¢cocuk danisma ve arastirma programi
hazirlanarak, drama, sanat, e-posta, tartisma gruplari, roportajlar ve anketler gibi etkinliklere dahi
etmeyi Onermektedir (Prout 2001, Tisdall ve Davis 2004, aktaran Nichols, 2007). Somen ve Bilgili

(2017) sosyal katilimi tesvik ettirici etkinliklere okul 6ncesinden itibaren yer verilmesi, 6grencilerin



Aktepe, V. & Eren, P.

aktif olarak faaliyetlerde bulunmalar1 ve okul kiiltiirii olusturulmasinin sosyal katihm becerisinin

gelistirilmesine katki saglayacagini belirtmektedir.
Oneriler
Arastirmanin sonucuna gore su Onerilerde bulunulabilir:

e Sosyal katilim becerisine &zellikle Insan Haklar1 ve Vatandashk Bilgisi Ders Ogretim

Programinda dogrudan yer verilebilir.
e Ogretmenlere ve ailelere sosyal katilim becerisinin &nemi konulu egitim verilebilir.

e Ogrencilerin sosyal katilima yonelik galismalarda yer alabilmesi icin, ailelerin destegi
saglanmalidir. Ogrencilerin aile i¢i yasantilarini destekleyici motivasyonlarini arttirict

calismalar yapilabilir.

e Ogretmenlere sosyal katilim becerisi egitiminde etkinlik hazirlama ve etkinlik yapma,

gerekli strateji, yontem ve teknikler konusunda egitimler verilebilir.

e Ogrencilerin sosyal katiim becerilerinde kendilerinden kaynakli sorunlarin ¢dziimiinde

ilgili paydaslar isbirligi yapabilir.

e Sosyal katilim becerisinin egitimi i¢in okullarin zaman, mekan sorunlari ile maddi

sorunlar1 ¢oziilebilir.

¢ Sosyal katilim becerine yonelik yapilacak etkinlik ve sosyal faaliyetler icin okula biitce

ayrilabilir.
e Ogrenci kailimini saglayici motivasyonlari arttirilabilir.
e Ders kitaplarinin icerigi daha ¢ok aktif katilima yo6nelik hazirlanabilir.
¢ Sosyal katilimda kullanilabilecek okullarin ara¢-gereg ve materyal sorunlar: ¢oziilmelidir.

. Ogrencilerin teknolojik bagimliligini azaltacak gesitli etkinlikler yapilabilir, sosyal

sorumluluk projeleri gelistirilebilir.

¢ Sivil toplum kuruluslarina, devlet kurumlarina, cevreye ve dogal ortamlara geziler
diizenlenebilir, gezideki gbzlemlerini raporlastirarak sunum hazirlayabilir, tartisma

yapabilir ve paylasimlarda bulunabilirler.
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Introduction

Individuals can only exist and survive in social life. On the other hand, social life is possible
with individuals’ interaction with the environment. By virtue of this interaction, individuals can see
and evaluate the positive or negative behaviours around them, complete their development and exist
in society. It can be stated that social participation is one of the basic elements that enable individuals
to exist in society, develop and be happy. Social participation firstly occurs in the family. Individuals
should be brought up with an understanding of a participatory, liberal, egalitarian, fair and valued
democracy in the family environment. Likewise, school environment should reinforce the culture of
democracy, and the social participation of individuals should be supported. Social participation is
defined as a skill in the Curricula of Primary School Social Studies courses in 2005 and 2015, and in the
Curricula of Primary School Life Science and Social Studies courses in 2018, which aims to enable

individuals to gain this skill.

When the literature is reviewed, it is seen that various definitions of social participation are
made. Social participation is the individual’s participation in social activities within a group (Adler
and Goggin, 2005), and the individual’s having more autonomy, independence and self-efficacy (Law,
2002; Sinnema, 1992). It is defined as individuals’ ability to communicate within a group (Zhang et al.,
2011). When the definitions are examined, social participation is related to individuals’ self-efficacy
and it varies according to individuals. It emphasizes the concepts of active citizenship, democracy,
human rights and improves social relations. It is a skill that contributes to social life in shaping the

future of society and improving conditions.

Social participation skill aims to enable children to participate in social, cultural, artistic and
sports activities in school and social life, and to develop self-confidence and responsibility. For that
reason, this skill is included in the Curricula of Life Science and Social Studies courses within the
scope of formal education in Turkey (Samanci et al., 2018). Social participation is a skill that should be
supported with out-of-class practices by putting children’s real life in the centre in Life Science course.
In order to achieve this, children need to deal with current problems in Life Science course (Uzunkol,

2021). On the other hand, Social Studies course, aims to provide social participation, democratic
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values, citizenship education and skills education (Chapin, 2006). Students’ active participation in
social activities is also considered important for individuals and society in the context of citizenship

education (Memisoglu, 2016).

Lessons, activities and features at schools related to social participation skills are diverse.
Social participation activities include participation in school meetings, participation in art activities,
participation in drama and volunteer-based cooperation activities (Hoskins et al., 2012). Community-
based activities that improve social participation skills and increase trust seem to support the
improvement of social relations. For example, gardening and arts-based projects are the most common
forms of activities (Gonzalez et al., 2011). Overall, a versatile skill-based participation system helps
students develop themselves. In order to improve students' skills, at least one applicable goal should
be determined, and the processes of creating participation skills with critical reflective thinking skills
should be implemented (Gillis, 2019). In this sense, the skill is acquired by transforming the

knowledge into behaviour.

A skill is the ability of individuals to complete a task in line with the goal according to their
ability and education (Akcay and Kapici, 2016). Skill in Social Studies curriculum is expressed as
having the ability to perform a task as a result of gaining knowledge and making a behavioural effort
in learning-teaching environment (Sever, 2021). In this sense, skills that can be transformed into
behaviours play a role in facilitating individuals' life in adapting to the rapid change in individuals’
daily life (Taneri, 2021). In 2018 curricula, social participation skill was included in the program as a
skill; however, it was not defined, and detailed guidance for teachers was not included (Alabas, 2018).
This situation may create an obstacle in terms of skill teaching. One of the biggest obstacles to skill
teaching is that students and teachers adopt an exam-oriented education (Oztiirk and Mutlu, 2017). In
order for skill training to be successful, it must be in line with the goals of the individual. Thus, it
becomes easier for the individual to be motivated for skill training. If the individual applies skills in
his/her daily life, there will be improvement, and if he/she participates in the decision-making process

more, he/she will be successful (Knott and Bannigan, 2013; Webber and Fendt-Newlin, 2017).

When the curricula of the Ministry of National Education (MEB, 2018a, 2018b) are examined, it
is seen that the social participation skill is directly included as a skill in the curricula of Social Studies
and Life Science. It is observed that social participation skills are explained and generally included in
the section "Special Purposes” in the curriculum of Life Science and in some of the learning outcomes
of in 1st -2nd grades’ "Life in our School" unit. It has been determined that social participation skills
are explained directly and included in some of the learning outcomes of the learning domains "Active
Citizenship" in the 4th grade and "Individual and Society" and "Active Citizenship" in the 5th grade in
the curriculum of Social Studies. In this context, teachers also need to have sufficient knowledge and

skills regarding social participation skills. In order for students to use the knowledge they have
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learned in their lives, teachers are expected to plan activities as a guide and apply them in appropriate

learning environments inside and outside the classroom.

A primary school teacher is the person who conveys information about the subjects in the
program to the students, directs them to do research, being creative and entrepreneur, guides them to
have positive attitudes towards the environment, and supports the improvement of their
communication skills. In this sense, people who undertake teaching task at primary school are called
primary school teachers. By recognizing the development levels of the students, primary school
teachers should have the skills such as planning, organizing, implementing and concluding the
curriculum in accordance with students’ learning methods; communicating and working together
effectively with parents, the community, school staff and other teachers (Senemoglu, 1994). In short, a
teacher with the ability to work together should give students who are involved in social participation
the responsibility of comparing and evaluating different views. By asking students to give reasons, the
teacher should encourage students to persuade others, evaluate new ideas, and review existing beliefs

(Carusi, 2003).

It can be stated that characteristics of teachers such as their approach to the problems they
encounter in the lesson and their way of producing solutions, their communication skills with
students, their planning and evaluation of their lessons, the way they present the subjects, the fact that
they recognize their students as individuals, the way they guide and direct students are related to
"social participation skills". In this context, teachers can provide students with social participation
skills by implementing different educational activities inside and outside the classroom. According to
Uzunkol (2021), activities containing social participation should be designed by enabling students to
face the social problems in which they are actively involved inside and outside the classroom within
the framework of the learning outcomes in the program. In addition, students can be encouraged to
become members of social responsibility projects, non-governmental organizations and participate in
their activities. In this context, it is considered important for the student to take responsibility and find
solutions for the problems they will encounter in social life, as well as their social adaptation in
improvement of social participation skills. In addition, Chen and Cohn (2003) proposes preparing
daily or weekly programs for students, giving physical or social responsibilities at school and at home,

and guiding students in developing activities in order to increase social participation.

The literature on social participation skills at primary school level has been researched. In this
context, when the research conducted abroad are examined, it is found out that reconceptualizing the
improvement of participation skills (Gillis, 2019), the relationship among students' social participation
skills in inclusive classrooms (Garrote, 2017), and the relationship among social participation, decision
making and organizational commitment (Thompson et al., 2016) are surveyed. It can be said that the

importance of learning citizenship through social participation inside and outside the school (Hoskins
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et al, 2012), evaluation of participation skills through online discussions (Lai, 2012), and the
importance of participation in external activities in improvement of children's social skills behaviours
(Howie et al.,, 2010) are also among studied topics. In addition, it is seen that students' level of
knowledge, skills and participation in environmental citizenship (Meerah et al., 2010) and social
participation literacy for children as citizens (Nichols, 2007) have also been studied. When we look at
the studies on social participation in Turkey, the studied topics are the case of providing students with
the skills of Social Studies (Somen and Bilgili, 2017; Taskiran et al., 2016), the place of social
participation skills in Social Studies curricula published between 1968-2018 (Alabas, 2018) and

primary school students” acquiring social participation skills (Sahin, 2020).

In the research conducted inside and outside Turkey, it is found out that there is no case study
that reveals social participation skills at primary school. This research has been carried out by drawing
on literature and based on the views of primary school teachers working in the field in line with their
knowledge and experience. Within the scope of the research, the concept of social participation, the
importance of social participation in social life, its place in primary school curriculum, its place at the
grade level, what is done to improve students' social participation skills and teachers' suggestions
were revealed. In addition, it was aimed to determine which tools and materials are used to acquire
social participation skills, which strategies, methods and techniques are used, what kind of factors
hinder social participation, and what is the status of students’ social participation. In the research, it is
considered important that certain unknown issues about social participation skills are revealed and
social participation skills are studied as a case study at primary school level. It is thought that this

study will contribute to the field and will shed light on future studies.
Method
Research Design

In the study, qualitative research design was used to evaluate views of primary school
teachers about social participation skills. The reason for using qualitative research design is to try to
determine what it means for primary school teachers by examining the concepts they mention while
answering the questions about social participation. Qualitative research is defined as a process in
which data are collected and used by non-numerical methods such as observation, interview, and
document analysis (Yildirim and Simsek, 2018). Qualitative research is used to interpret and explain
people's experience by drawing on what they have lived over a long period of time (Merriam, 2015;

Punch, 2011).

Considering the characteristics of the study group in the research, a case study method, one of
the qualitative research methods, was used. It is a method in which an entity, event, environment or
social group is investigated in detail depending on a certain place, location and time (Biiyiikoztiirk et

al., 2014; McMillan, 2004). In a case study, it is possible to explain more cases by dealing with a single
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case (Gerring, 2007). In this context, a case study is the process of systematically collecting and

explaining data about a person, group, social structure, event or phenomenon (Berg, 2001).
Study Group

The research was carried out with 20 primary school teachers who worked at a primary school
affiliated to the Nevsehir Provincial Directorate of National Education in the 2021-2022 academic year
and who participated in the research voluntarily. The demographic characteristics of the participants

in the study are given in Table 1.

Table 1. Demographic characteristics of teachers

Variables n %
Female 11 55

Gender Male 9 45
Total 20 100
0-10 years 1 5

Years of Experience 11-20 years 12 60
21 years and over 7 35

When Table 1 is examined, 11 (55%) of the teachers participating in the research are female
and 9 (45%) are male. Regarding the years of experience of the teachers participating in the research, it
is seen that 1 teacher has 0-10 years of experience (5%), 12 teachers have 11-20 years of experience

(60%), and 7 teachers have 21 years or more years of experience (35%).

The study group was determined by purposive sampling. In purposive sampling method
which is widely used in qualitative research, groups or individuals with knowledge and experience on
the subject are selected (Bastiirk and Tastepe, 2013), and this method considered as serving the
purpose of the research best is widely used in identifying and selecting information-rich situations
(Palinkas et al., 2015, cited by Yagar and Dokme, 2018). Purposive sampling method is suitable for
saving material, time and effort. It is useful in explaining phenomena and events and it provides an

opportunity to study in depth (Patton, 2002).

In the research, criterion sampling one of the purposeful sampling types was used, and four
criteria were used in the selection of the sample in order to study the cases that meet the criteria
determined or created by the researcher (Yildirim and $imsek, 2018). The first criterion is that the
study group was easily accessible, and the second is that the teachers to be interviewed participate in
the study on a voluntary basis, the third is that the participants are on duty during the study process

and the fourth is that the views of the teachers at all grade levels (1st, 2nd, 3rd, 4th grades) are taken.
Data Collection Tools

A semi-structured interview form prepared by the researcher was used in the research. In the
semi-structured interview method, the researcher can ask alternative questions during the interview

and ask the participants to elaborate their answers with the questions “how and why”, and enable
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them to convey the information on that subject in depth. Thus, at the end of the interview session
which is held for a specific purpose, detailed data can be collected (Bogdan and Biklen, 2007; Patton,
2002; Yildirim and Simsek, 2018).

The interview consists of 10 open-ended questions. In the preparation of the questions, the
relevant literature was taken into account in line with the purpose and scope of the research. The
interview questions were prepared by a primary school teacher and then sent to an academician who
is an expert at the department of primary education for expert-opinion. As a result of the examination,
the number of interview questions was increased in line with the purpose of the research and the
interview form took its final form. Subsequently, the data collection tool of the research was sent to
the scientific research and publication ethics committee of the university, and the ethics committee

permission was given with the meeting decision number of 2021.09.350.

In the interview form used as a data collection tool, answers to the following questions were

sought?
1. What does social participation mean to you?
2. What is the importance of social participation?

3. What is the place of the social participation skill in the curriculum of primary school at the

course level?

4. What is the place of the social participation skill in the curriculum of primary school at the

grade level?

5. What ways do you follow to improve social participation skills? What kind of activities do

you do?
6. What kind of tools and materials do you use to improve social participation skills?

7. What strategies, methods or techniques do you use to help students acquire social

participation skills?

8. What do you think are the factors that hinder the acquisition of social participation skills?
9. How do you find students' social participation skills? Can you explain?

10. What are your suggestions for improving students' social participation skills?

Data Collection and Analysis

Data were collected with semi-structured interview questions. Semi-structured interview is an
important method in collecting data in depth, making the situation more explanatory by asking the
questions that are not understood subsequently, and giving the participants the opportunity to

complete their answers (Cepni, 2009). In addition, by deciding the order of the pre-selected questions
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and the way of expression during the interview, the researcher can ask questions at the end of the
interview so that the questions can be answered comprehensively (McMillan and Schumacher, 2006).
Semi-structured interviews are neither rigid like structured interviews nor flexible like unstructured
interviews. In this sense, semi-structured interview method was preferred because it provides

flexibility (Altunay et al., 2014; Yildirim and Simsek, 2018).

Considering the time when primary school teachers were available, the interviews were
conducted face to face, and the necessary explanations were given to the teachers who asked for
explanations about the interview questions. Before the interview, it was stated that the university's
ethics committee permission was obtained within the scope of scientific research and the interviews
would be conducted on a voluntary basis. Interviews were held during the hours when the teachers
were available, and the interviews lasted for about 30-40 minutes. This is one of the processes made to

ensure the credibility of the research data (Yildirim and Simsek, 2018).

The obtained data were analyzed by descriptive analysis method. The reason for using
descriptive analysis is that it is one of the most effective ways to express the existing case by
interpreting the data obtained. The obtained data were summarized and interpreted in line with the
predetermined themes. Direct quotations were used to draw attention to the views of individuals. The
main purpose of descriptive analysis is to summarize and interpret the obtained data for the reader
(Yildirim and $imsek, 2018). Descriptive analysis is frequently used to obtain summary information

about cases and events in research (Biiyiikoztiirk et al., 2014).

Within the scope of the research, the data of each interview question were analyzed, presented
in tables, explained and interpreted with their frequencies and percentages. While analyzing the
interview data collected from the participants, coding was done by numbering them between T1 and
T20. Thus, the confidentiality of the participants was protected. In addition, it was aimed to ensure
reliability in the analysis of the data by including the direct quotations of the participants under each

table.
Ethical Permissions of the Research

All the rules specified in the “Directive on Scientific Research and Publication Ethics of Higher
Education Institutions” were followed in this study. None of the actions specified under the second
section of the Directive, “Actions Contrary to Scientific Research and Publication Ethics”, have been

carried out.

Ethics committee permission information: Name of the ethical review board= Nevsehir Hac1 Bektag

Veli University Scientific Research and Publication Ethics Committee
Date of ethical assessment decision=25.10.2021

Ethical assessment certificate number number= 2021.09.350
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Results

In this section, the findings were presented based on the data obtained from the interviews in

accordance with the purpose of the research.

The findings regarding the views of primary school teachers on the concept of social

participation are given in Table 2.

Table 2. Views of primary school teachers on the concept of social participation

Social Participation f % Participant
Participating in social life 8 40 T1-T2-T10-T12-T13-T17-T18-T20
Socialization 3 15 T7-T8-T16
Social acceptance and existing in society 3 5 T7-T8-T9
Collaboration 2 10 T5-T6
Learning by doing 2 10 T14-T15
Self-expression 1 5 T8
Coexistence 1 5 17

Life itself 1 5 T4
Integration with peers 1 5 T5
Adapting to a new community 1 5 T11

One of the ways to success 1 5 T19
Having good time 1 5 T16
Loving and being loved 1 5 T7
Communicating effectively 1 5 T10
Sharing 1 5 T16
Equality and justice 1 5 T3

When Table 2 is examined, 40% of primary school teachers defined the concept of social
participation as participation in social life (8), 15% of them as socialization (3), 15% of them as social
acceptance and existing in society (3), 10% of them as working together (2), and 10% of them learning
by doing (2). On the other hand, 5% of them defined social participation as self-expression (1), 5% of
them as coexistence (1), 5% of them as life itself (1), 5% of them as integration with peers (1), 5% of
them as adapting to a new community (1), 5% of them as one of the ways to success (1), 5% of them as
having a good time (1), 5% of them as loving and being loved (1), 5% of them as communicating
effectively (1), 5% of them as sharing (1), and 5% of them equality and justice (1) respectively. The
statements of primary school teachers regarding the concept of social participation are given directly

below:

T1: “It is the inclusion and contribution of individuals to society they belong to”.
T2: “Social participation is life itself”.

Té: “It is a collaborative activcity done to determine the expectations, suggestions, wishes and
needs of society”.

T7: “Man is a social creature, and has needs such as living with other people, loving, being
loved and being accepted. Social participation is the environment in which we acquire them”.

T16: “It means socialization of the individual, learning new things, sharing knowledge, and
sometimes having a good time”.
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The findings regarding the views of primary school teachers on the importance of social

participation are given in Table 3.

Table 3. Views of primary school teachers on the importance of social participation

Importance of Social Participation f % Participant
Ensures socialization of individuals along with 6 30 T5-T12-T13-T14-T15-T16
social development

Ensures the comfort, peace and happiness of society 4 20 T1-T3-T8-T9
Ensures self-confidence by expressing yourself 4 20 T14-T15-T18-T20
Ensures development of communication 3 15 T1-T8-T20
Ensures psychological development and protects 3 15 T4-T10-T16
from mental depression

Solves problems in daily life 2 10 T2-T20
Ensures working in harmony with others 2 10 T5-T11
Ensures coping with challenges 1 5 T5

Helps planning 1 5 T5
Improves empathy skills 1 5 T12

Helps us make joint decisions 1 5 T17

Ensures permanent learning 1 5 T18

Ensures self-improvement 1 5 T18

Ensures feeling free and acceptable 1 5 T14

Fulfils the need to love and to be loved 1 5 T7

Ensures looking from a broad perspective 1 5 T6
Develops neighbourhood and kinship relations. 1 5 T10

When Table 3 is examined, primary school teachers explained the importance of social
participation as follows: It ensures the socialization of individuals with social development (30%), (6);
it ensures the comfort, peace and happiness of society (20%), (4); it ensures self-confidence by
expressing yourself (20%), (4); it ensures development of communication (15%), (3); it ensures
psychological development and protects from mental depression (15%), (3); it solves problems in daily
life (10%), (2); and it ensures working in harmony with others (10%), (2). On the other hand, 5% of
them stated that it is important for coping with challenges (1); 5% of them stated that it is important
for planning (1); 5% of them stated that it improves empathy skills (1); 5% of them stated that it helps
us to make joint decisions (1); 5% of them stated that it is important for permanent learning (1); 5% of
them stated that it is important for self-improvement (1); 5% of them stated that it ensures feeling free
and acceptable (1); 5% of them stated that it fulfils the need to love and to be loved (1); 5%of them
stated that it is important for looking from a broad perspective (1); and 5% of them stated that it is
important for neighbourhood and kinship relations (1). Some statements of primary school teachers
regarding the importance of social participation are given below:

T1: “Individuals who have social participation skills communicate more easily and are better
in social relations”.

T7: “Most basic needs such as loving, being loved and living must be met. Social participation
is important to meet these needs”.

T9: “It can increase the level of efficiency and welfare in the decision-making and
implementation process”.
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T10: “First of all, neighbourhood and kinship relations develop. Friends and social
environment protect people from mental depression, and they are crucial. Social participation
is inevitable”.

T14: “Social participation contributes to self-confidence, self-expression, socialization of
students and to see themselves as free and acceptable in society”.

The findings regarding the views of primary school teachers regarding the place of the social

participation skill in the curriculum of primary school at the course level are given in Table 4.

Table 4. Views of primary school teachers on the place of the social participation skill in the curriculum of
primary school at the course level

The Place of Social Participation at the Course Level f %  Participant
Included in Life Science course 4 20 T1-T2-T7-T8
Included in all courses 2 10 T1-T15

Included in the learning outcomes of Turkish, Life

1 T1
Science, Social Studies courses > 0
Included in some courses 1 5 Ti18
Included in in-class and out-of-class exercise programs 1 5 T
Allows students to learn by doing 6 30 T5-T11-T12-T18-T19-T20

Other views (should be provided in the family first, it is T3-TA-T6-T7-T8-T9-T11-

necessary for happy life, harmony, self-confidence, 10 50 T13

problem solving and permanent learning)

When Table 4 is examined, primary school teachers regarded the place of social participation
skill in the primary school curriculum at the level of courses as follows: Included in Life Science
course (20%), (4); included in all courses (10%), (2); included in the learning outcomes of Turkish, Life
Science, Social Studies courses (5%), (1); included in some courses (5%), (1); and included in in-class
and out-of-class exercise programs (5%), (1). On the other hand, other views (50%) (10) are listed as
follows: it should be provided in the family first, it is necessary for a happy life, harmony, self-
confidence, problem solving and permanent learning. Finally, 30% of them stated that it allows
students to learn by doing (6). Some statements of primary school teachers regarding the place of
social participation skill in the primary school curriculum at the level of courses are given below:

T7: “There are many topics about human behaviour in society in Life Science course. Obeying
the rules of society is part of social participation”.

T9: “Improving students’ such skills can help students increase their self-confidence and cope
with problems more easily”.

T10: “Effective speaking and listening skills, self-expression, realizing that you are a social
being are the learning outcomes of Turkish, Life Science, Social Studies courses”.

T15: “Students must demonstrate social participation skills in every course. This is how
students expresses themselves”.

T18. “Social participation is very important in some courses. In the process of teaching the
courses, the courses turn into learning by having fun rather than being boring”.

The findings regarding the views of primary school teachers on the place of the social

participation skill in the curriculum of primary school at the grade level are given in Table 5.
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Table 5. Views of primary school teachers on the place of the social participation skill in the curriculum of
primary school at the grade level

The Place of Social Participation at the Grade Level f %  Participant
Included in every grade level T1-T2-T3-T4-T6-T7-T8-T9-
16 80  T10-T11-T14-T15-T16-T17-
T19-T20

Other views (Provides permanent learning with activity
ding t de level; id ializati d
according to grade level; provides socialization an 20 T5-T12-T13-T18

cooperation; improves communication and empathy; ensures

interaction and harmony)

When Table 5 is examined, regarding the place of the social participation skill in the
curriculum of primary school at the grade level, 80% of primary school teachers stated that it is
included in every grade level (16). Other views (20%), (4) are as follows: it provides permanent
learning with activity according to grade level; it provides socialization and cooperation; it improves
communication and empathy; it ensures interaction and harmony). Some of the statements of primary
school teachers concerning the place of the social participation skill in the curriculum of primary

school at the grade level are given below:

T4: “There should be communication among classes. It improves the ability to empathize”.

T7: “Teachers can cover social participation according to each grade level and consciousness
of students. They can cover the topic of love. They can tell how we will be accepted (not
excluded) in society”.

T8: “Social participation of students together with their friends, teacher and immediate
environment is important in the 1st and 2nd grades at primary school. In the 3rd and 4th
grades at primary school, close contact with society is important for problems related to the
environment or in terms of solidarity”.

T9: “In the process of acquiring social participation skills, it will be more effective if a path is
followed from easy to difficult, from simple to complex according to grade levels”.

T20: “Social participation skill is applied in all classes. It is included more as the student's
grade level increases”.

The views of primary school teachers on the ways to be followed and the activities to be done
for the improvement of social participation skills are given in Table 6.

Table 6. The views of primary school teachers on the ways to be followed and the activities to be done for the
improvement of social participation skills

The Ways to Be Followed and the ActiviiestoBeDone f %  Participant

—_
o

50 T1-T2-T3-T5-T8-T10-T11-T12-T13-T20
20 T1-T11-T17-T18

Doing educational, social and sports activities

=

Playing games and drama

Ensuring active participation 3 15 T5-T6-T16
Travelling and observing 3 15 T8-T10-T15
Encouraging public speaking 2 10 T17-T19
Celebrating specific days and weeks 2 10 T5-T15
Forming a club 2 10 T5-T7
Organizing an exhibition 1 5 1717
Having a picnic 1 5 TI10
Visiting a nursing home 1 5 T8
Getting to know the individual 1 5 T3
Getting to know the family and communicating 1 5 T4

Doing social welfare activities 1 5 T4
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When Table 6 is examined, regarding the ways to be followed and the activities to be done for
the improvement of social participation skills, 50% of primary school teachers listed them as doing
educational, social and sports activities (10); 20% of them as playing games and drama (4); 15% of
them as ensuring active participation (3); 15% of them as travelling and observing (3); 10% of them as
encouraging public speaking (2); 10% of them as celebrating specific days and weeks (2); and 10% of
them as forming a club (2). On the other hand, %5 of teachers stated that social participation can be
improved by playing games and preparing puzzles (1); %5 of them by organizing an exhibition (1); %5
of them by having a picnic (1); %5 of them by visiting a nursing home (1); %5 of them by getting to
know the individual (1); %5 of them by getting to know the family and communicating (1); and %5 of

them by doing social welfare activities (1).

Some of the statements of primary school teachers regarding the ways to be followed and the

activities to be done for the improvement of social participation skills are given directly below:

T10: “The number of the activities such as picnic, travelling, observation, getting to know
environment, group work, sports activities should be increased. Useful common activities can
be done to get to know the nature and the environment better”.

T14: “For example, as I did in previous classes, we went to poor families with my students by
collecting money among students and buying food for those families. They never forgot that
event for four years. Such activities can be done”.

T15: “Specific days and weeks can be celebrated. Students can participate in the celebration
ceremonies of national holidays. Students can travel and make observation”.

T16: “We encourage students to participate in the activities. We organize activities suitable for
each student's level. In addition, we pay attention to the fact that the tools and materials used
in the events are economically accessible”.

T18: “Tools and materials used in some courses can be developed by students. Games can be
played, and puzzles can be prepared together”.

The views of primary school teachers on the tools and materials used for the improvement of
social participation skills are given in Table 7.

Table 7. Views of primary school teachers on the tools and materials used for the improvement of social
participation skills

The Tools and Materials f % Participant
Group games, dramas 5 25 T1-T10-T11-T14-T19
Books and notebooks 4 20 T3-T8-T11-T20
All kinds of tools and materials suitable for their level 4 20 T6-T10-T13-T16
Stories 3 15 T8-T11-T19
Computer, video, smart board, projection 3 15 T1-T5-T9
Intelligence games 3 15 T5-T8-T12
Pictures 3 15 T7-T8-T9
Sports and game equipment 3 15 T8-T14-T15
Cardboard, paper 1 5 T18

Art workshop, library, conference hall, cinema and 1 5 T5

theatre hall

Questionnaire, recognition forms, memoir, photos 1 5 T3

Poems 5 T8

Ballot box, charity box 1 5 120
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When Table 7 is examined, the views of primary school teachers regarding the tools and

materials used to improve social participation skills and their percentages are as follows: 25% group

games, dramas (5), 20% books and notebooks (4), 20% all kinds of tools and materials suitable for their

level (4 ), 15% stories (3), 15% computer, video, smart board, projection (3), 15% intelligence games (3),

15% pictures (3), and 15% sports and game materials (3). Other views regarding the tools and

materials used to improve social participation skills and their percentages are listed as following: 5%

cardboa

rd, paper (1), 5% art workshop, library, conference hall, cinema and theatre hall (1), 5%

questionnaire, recognition forms, memoir, photos (1), 5% poems (1), and 5% ballot box, charity box (1).

Some statements of primary school teachers regarding the tools and materials used for the

improvement of social participation skills are given below:

T1: “Computer, projector and smart board can be used to watch sample events. Drama can
also be used”.

T8: “Any material that will keep you away from 3T (TV, Tablet, Television) will be effective.
These can be books, notebooks, pictures, sharing poems and stories which stimulate students’
imagination, intelligence games, sports equipment”.

T10: “Everything that is necessary for any activity, and any activity where group work can be
done”.

T16: “We use all kinds of tools and materials that are accessible and safe for the student”.
T18: “Tools and materials made by using papers, cardboards and recycling materials suitable

for the level of class and courses, and materials available at our school”.

The views of primary school teachers on the strategies, methods or techniques used for the

acquisition of social participation skills are shown in Table 8.

Table 8.

Views of primary school teachers on the strategies, methods or techniques used for the acquisition of

social participation skills

Strategies, Methods or Techniques

% Participant

Drama

Collaborative group work

Games

Oral expression
Question-answer
Being a role model

45 T1-T8-T10-T11-T14-T17-T18-T19-T20
40 T5-T6-T8-T10-T12-T13-T19-T20

25 T1-T7-T8-T10-T18

20 T4-T8-T14-T17

20 T4-T8-T19-T20

15 T9-T11-T19

o = = = NN W W R R Ul O[T
—
a1

Research and examination T12-T13-T14
Trip-observation 10 T8-T9
Discussion, brainstorming 10 T9-T20
Discovery 5 T13

Theatre 5 T17

Case study 5 T17
Physical activity 5 T10
Questionnaire, recognition forms, interview 5 T3

Dictation 5 T9

When Table 8 is examined, the views of primary school teachers regarding the strategies,

methods or techniques used for the improvement of social participation skills and their percentages

are as follows: 45% drama (9), 40% collaborative group work (8), 25% games (5), 20% oral expression

(4), 20%

question-answer (4), 15% being a role model (3), 15% research and examination (3), 10% trip-
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observation (2), and 10% discussion, brainstorming (2). On the other hand, other views and

percentages are listed as 5% discovery (1), 5% theatre (1), 5% case study (1), 5% physical activity (1),

5% questionnaire, recognition forms, interview (1), and 5% Dictation (1). Some statements of primary

school teachers concerning the strategies, methods or techniques used for the acquisition of social

participation skills are given below:

T4: “The most effective way is question and answer. Namely, stimulating sentences such as ‘I
wonder your opinions on this issue” should be made”.

T8. “Drama, question and answer, activities with games, trip-observation, group work, role-
play, conversation circle, empathy activities like ‘if you were’.

T14: “I use the methods and techniques such as drama, animation, oral expression, learning by
doing and experiencing”.

T15: “Participation should be ensured in line with the participation skills of each student. It
should be ensured that the student who reads poems well participates in poetry competitions,

and the student who draws well in drawing competitions”.

T20: “Question and answer technique, drama, brainstorming, group work”.

The views of primary school teachers on the factors that hinder the acquisition of social

participation skills are given in Table 9.

Table 9. Views of primary school teachers on the factors hindering the acquisition of social participation skills

Problems and Barriers f % Participant
Stemmed from Students Selfishness, lack of readiness, prejudices, 14 70 T1-T2-T3-T5-
individual differences, lack of empathy and T6-T7-T8-T9-
tolerance, inability to express oneself, T10-T12-T14-
hastiness, lack of confidence, negative T15-T18-T20
attitudes, wrong choice of friends, problems
in human relations, lack of communication
skills, preschool inadequacies
Stemmed from Family Tentativeness, silence, family attitude, 9 45 T4-T8-T9-T10-
Experiences disadvantaged environment, introversion, T11-T15-T18-
silencing, not asking for their opinions, T19-T20
economic situation, fear of failure, family
pressure
Stemmed from Technology Increased use of phone, computer, tablet 4 20 T8-T10-T17-
Addiction T20
Stemmed from Time Time constraints 4 20 T3-T8-T10-T18
Stemmed from Impossibilities Lack of laboratory and hall, economic 3 15 T3-T5-T16-
and Financial Problems insufficiency, transportation problem
Stemmed from Curriculum Curriculum density, emphasis on teaching 3 15 T8-T10-T18
rather than training, exams
Stemmed from Teacher Lack of communication skills, problems 2 10 T1-T14
stemmed from teacher
Stemmed from Tools and Lack of course tools and materials 2 10 T5-T12
Materials
Stemmed from Environment Environmental factors 1 5 T6
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When Table 9 is examined considering the views of primary school teachers on the factors that
hinder the acquisition of social participation skills, it is determined that the problems and barriers
stemming from students are the most common with a rate of 70% (14). This category includes
selfishness, lack of readiness, prejudices, individual differences, lack of empathy and tolerance,
inability to express oneself, hastiness, lack of confidence, negative attitudes, wrong choice of friends,
problems in human relations, lack of communication skills and preschool inadequacies. It was
determined that the inadequacy in social participation skills stemming from family experiences occurs
at a rate of 45% (9). This category includes tentativeness, silence, family attitude, disadvantaged
environment, introversion, silencing, not asking for their opinions, economic situation, fear of failure
and family pressure. Among the findings of the study, the inadequacy in social participation skills is
caused by technology addiction at a rate of 20% (4). This category includes increased use of phones,
computers and tablets. Teachers state that the inadequacy of social participation skills is caused by

time at a rate of 20%, which includes time constraints (4).

Teachers state that the inadequacy in social participation skills is also caused by impossibilities
and financial problems at a rate of 15%. This category includes lack of laboratory and hall, economic
insufficiency, and transportation problem (3). Another finding of the inadequacy in social participation
skills is caused by the curriculum at a rate of 15%. This category includes curriculum density,
emphasis on teaching rather than training and exams (3). Among the findings of the study, 10% of the
students' barriers to social participation skills stem from the teacher. Lack of communication skills and
problems stemmed from teacher causes this barrier. In addition, 10% of the inadequacy in social
participation skills stems from tools-equipment-materials (2), and there is a lack of course equipment
and materials at school/class. Finally, 5% of the inadequacy in social participation skills is caused by
the environment (1), and teachers state that environmental factors could also be effective. Some
statements of primary school teachers about the factors that hinder the acquisition of social

participation skills are given below:

T3: “Time, impossibilities, financial problems and wrong human relations”.
T11: “Silencing children in the family and not asking their opinions”.

T16: “Sometimes it can be difficult to acquire this skill due to economic factors and sometimes
due to transportation impossibilities”.

T18: “The family structure of children, the environment in which they were brought up, the
characteristics of children, the economic situation of the family, the large amount of the
subjects in the curriculum and time constraints”.

T19. "Student's introversion, fear of failure".
The views of primary school teachers on how they find students’ social participation skills are

given in Table 10.
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Table 10. Views of the primary school teachers on how they find students’ social participation skills

Social Participation Skills f % Participant

Insufficient 12 60 T1-T2-T4-T5-T8-T9-T10-T11-T12-T13-T17-T18
Sufficient 6 30 T3-T6-T14-T15-T19-T20

Partially sufficient 2 10 T7-T16

When Table 10 is examined, considering the views of primary school teachers on how

students’ social participation skills are, 60% of them found it insufficient (12), 30% of them found it

sufficient (6), and 10% of them found it partially sufficient (2). Some statements of primary school

teachers on how students' social participation skills are given below directly:

T8: “Social participation skills should have the priority at primary school. Unfortunately, there
is a generation that is always busy with 3 T (telephone, tablet, television). A generation that
has lack of human relations, a generation that forgets and does not know that the individual
can exist not alone but with society, and that is materialistic and devoid of moral values”.

T10: “A generation is coming who does not care about anyone but himself, who is distant in
relations with friends, family, and relatives, and who is distrustful. As a result of lack of
communication, anxiety and fear stemming from factors such as technology addiction,
separated families and harmful habits, alienation from society occurs”.

T11: “I think it is extremely insufficient. They give up easily instead of solving problems by
giving ideas. They lack greetings, even a simple good morning, their technology addiction is
high, they do not do any social activities such as travelling”.

T18. “I think that social participation should start in the family, but unfortunately, at our
school, children start learning it after they start school because they do not encounter such a
thing until they come to school. Their social participation skill is insufficient”.

T19: “They are generally successful in social participation. Our students can express themselves,
they do not hesitate to ask questions, and they can speak and act freely in the community”.

Suggestions of primary school teachers for improving students' social participation skills are

given in Table 11.

Table 11. Suggestions of primary school teachers for improving students’ social participation skills

Suggestions f % Participant

Organizing social, artistic and sports activities for active participation 8 40 T3-T5-T7-T8-T10-T14-T15-16
Increasing motivation and self-confidence by giving them 8 40 T2-T4-T6-T11-T14-T15-T16-
responsibility according to their interests and abilities 19

Reducing the negative effects of technology 4 20 T10-T12-T17-T20

Trip and observation 4 20 T3-T4-T7-T10

Giving importance to group work with their peers 3 15 T11-T13-T20

Making students play games and drama 3 15 T11-T13-T17

Creating suitable school atmosphere for activities 2 10 T5-T9

Doing experiments 1 5 TI10

Effective time management 1 5 T10

Involving students in various social environments 1 5 T1

Providing tools and materials 1 5 T5

Increasing club events 1 5 T8

Making home visits 1 5 T3

Homogeneity of classes 1 5 T4

Not avoiding communication 1 5 T1

Providing government support 1 5 T5

Providing family support 1 5 Ti18

Providing training for teachers 1 5 T5
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When Table 11 is examined, considering the suggestions of primary school teachers for
improving students' social participation skills, their suggestions are listed as follows: Organizing
social, artistic and sports activities for active participation (%40), (8); increasing motivation and self-
confidence by giving them responsibility according to their interests and abilities (%40), (8); reducing
the negative effects of technology (%20), (4); and trip and observation (%40), (8). Other suggestions by
primary school teachers are as follows: Giving importance to group work with their peers (%15), (3);
making students play games and drama (%15), (3); creating suitable school atmosphere for activities
(%10), (2); doing experiments (%5), (1); effective time management (%5), (1); involving students in
various social environments (%5), (1); providing tools and materials (%5), (1); increasing club events
(%5), (1); making home visits (%5), (1); homogeneity of classes (%5), (1); not avoiding communication
(%5), (1); providing government support (%5), (1); providing family support (%5), (1); and providing

training for teachers (%5), (1).

Some of the statements of primary school teachers regarding the suggestions for improving

students' social participation skills are given directly below:

T1: “Being in different social environments, not avoiding communication, thinking socially”.

T4: “Family visits should be made. Classes should be homogeneous in terms of intelligence
level. Every teacher wants to see that they are special and that their success is appreciated”.

T6: “A person's unused interests and abilities are lost over time. For that reason, I recommend
social participation regularly”.

T14: “Activities can be done to improve their self-confidence. Motivating speeches can be
given to children. It can be said that each person can achieve many things by struggling. They
can be given homework and activities they can do on their own”.

T20: “Social participation skills can be improved if they keep away from social media and they
are allowed to spend more time with their peers”.

Discussion and Conclusion

Primary school teachers defined the concept of social participation as participating in social
life, socialization, social acceptance and existing in society, collaboration, learning by doing, self-
expression, coexistence, life itself, integration with peers, adapting to a new community, one of the
ways to success, having good time, loving and being loved, communicating effectively, sharing, and
equality and justice. In line with the results of this study, in Memisoglu's (2016) study, it is seen that
teachers explain social participation by emphasizing the social dimension. Studies (Browne and
Keeley 2006; Butchart et al., 2009; Macdonald, 2004, cited by Lai, 2012) associate students' working in
groups, having class discussions, participating in activities, and designing the content of the

homework with the concepts of active learning and social participation.

Primary school teachers find social participation important in many aspects. They think that it
is important as it ensures socialization of individuals along with social development, the comfort,

peace and happiness of society, self-confidence by expressing yourself, development of
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communication, psychological and spiritual development by interaction, solving problems in daily life
and working in harmony with others. In addition, they find it important in terms of coping with
challenges, planning, improving empathy skills, making joint decisions, loving and being loved,
promoting neighbourhood relations, looking from a broad perspective, ensuring permanent learning,
self-improvement and feeling free and acceptable. In their study, Karatekin et al., (2014) emphasize the
importance of social participation by pointing out that people will adapt to society if they are active
and participatory in their relations with their natural and social environment. As a result, social
participation is considered as a basic skill that is important in terms of individual’s cognitive, affective,

psycho-motor and social needs.

Regarding the place of social participation skill at the course level, while 20% of primary
school teachers stated that the social participation skill is included in Life Science course, 10% of them
stated that it is included in all courses. On the other hand, %5 of them stated that it is included in the
learning outcomes of Turkish, Life Science, Social Studies courses, 5 % of them stated it is included in
some courses, and 5% of them stated that it is included in in-class and out-of-class exercise programs.
%50 of teachers gave answers that were not directly related to the interview question. Irrelevant
answers were listed as follows: Social participation should be provided in the family first; and social
participation is necessary for a happy life, harmony, self-confidence, problem solving and permanent
learning. 30% of teachers stated that social participation allows students to learn by doing. This result
may be due to the fact that primary school teachers have no clear idea about the place of social
participation skills at the course level. In the study conducted by Mutluer (2013), which is considered
to be related to the results of this study, it was found that the majority of social studies teachers do not

have sufficient information about the skills in the curriculum and teaching of these skills.

While the majority of primary school teachers stated that social participation skills are
included in every grade level, some teachers gave other answers (it provides permanent learning with
activity according to grade level; it provides socialization and cooperation; it improves
communication and empathy; and it ensures interaction and harmony). This result can be interpreted
as that primary school teachers cannot clearly reveal the place of social participation skills at the grade
level. In this context, in the study conducted by Celikkaya (2011), it was determined that social studies
teachers partially make students acquire social participation skills. When the studies (Hill et al., 2004;
Howie et al., 2010; Lee et al., 2007; Prout, 2001, Tisdall and Davis, 2004) are examined, it is seen that
there is a need for policies and practices that will ensure the social participation of students at every
grade level. Activities that will attract students' attention should be designed at each grade level and
school-based programs should be arranged. Social participation programs should be developed for
children by pursuing the strategies that are suitable for children's interests and abilities, and that allow
them to express their own perspectives, and by considering the conditions that support children's

democratic participation processes.

692



KEFAD Cilt 24, Say1 1, Nisan, 2023

Concerning the ways to be followed and the activities to be done for the improvement of
social participation skills, the majority of teachers replied as doing educational, social and sports
activities, playing games, drama, ensuring active participation, travelling and observing, encouraging
public speaking, celebrating specific days and weeks, and doing club activities. Some teachers, on the
other hand, mentioned the activities such as organizing exhibitions, having picnics, visiting nursing
homes, getting to know the individual, getting to know the family and communicating, and doing
social welfare activities. Supporting the results of this research, in his study, Somen (2016) suggested
that non-governmental organizations can be visited on specific days and weeks, activities that will
ensure the active participation of students can be organized, and prepared in cooperation between

teachers and families.

Regarding the tools and materials used for the improvement of social participation skills, the
majority of primary school teachers use all kinds of tools and materials suitable for students’” level
such as group games, dramas, stories, computer, video, smart board, projection, intelligence games,
pictures, books, and notebooks. Moreover, primary school teachers also benefit from tools and
materials such as sports and game equipment, cardboard, paper, art workshop, library, conference
hall, cinema and theatre hall, questionnaire, recognition forms, memoirs, photographs, poems, ballot
box and charity box. Meerah et al., (2010) specify that there is a need for structural and institutionally
coordinated strategies from teacher training to material development. They also recommend pre-

service training of teachers and supporting the curricula at schools.

Regarding the strategies, methods or techniques used for the improvement of social
participation skills, primary school teachers stated that they mostly use drama, collaborative group
work, games, oral expression, question and answer, being a role model, research and examination, trip
and observation, discussion, and brainstorming respectively. Afterwards, they stated that they use the
strategies, methods or techniques such as discovery, theatre, case study, physical activity,
questionnaire, recognition forms, interviews and dictation respectively. When the literature is
examined, Somen and Bilgili (2017) suggest doing the activities that will provide students with
questioning, problem solving, creative thinking and reasoning skills in order to improve social
participation skills. Alabas (2018) states that the most suggested method or technique to make

students acquire social participation skills is "travel and research".

It is seen that there are many obstacles in the process of acquiring social participation skills.
These barriers are mostly caused by students. Among the barriers arising from the student;
selfishness, lack of readiness, prejudices, individual differences, lack of empathy and tolerance,
inability to express oneself, hastiness, lack of confidence, negative attitudes, wrong choice of friends,
human relations problem, lack of communication skills and preschool inadequacies can be counted.

Secondly, the obstacle for social participation skills stems from the family life of the student. The
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barriers within the family include tentativeness, silence, family attitude, disadvantaged environment,
introversion, silencing, not asking for their opinions, economic situation, fear of failure and family

pressure.

Considering other factors that hinder students’ social participation skills, the increase in the
use of phones, computers and tablets is expressed as technology addiction. In addition, time
constraint is an important finding, and the lack of laboratories, halls, economic inadequacies,
impossibilities, and financial problems are listed among the barriers. Another obstacle for social
participation skill arises from the curriculum, such as curriculum density, the emphasis on teaching
rather than training, and exams. Another finding is that there may be problems stemming from the
teacher. Social participation skills of students may not develop due to the lack of communication skills
of the teacher. Moreover, the lack of equipment and materials at school and problems arising from
environmental factors can be listed as barriers for social participation skills. When the literature was
examined, there are various studies supporting the results of the In Memisoglu’s (2016) study,
procedural redundancy and socio-economic status of school, student and teacher are the most
mentioned problems that prevent students from participating in social activities. In addition, it is seen
that students’ gender and age, socio-cultural and economic status of families are other mentioned
problems. Meerah et al., (2010) state that the structural and institutional framework should be
improved by allocating more budget for the research to increase social participation. Hill et al., (2004)
state that shortcomings in thinking skills related to active citizenship create an obstacle to social
participation, and exclusion of poor and disabled students can be given as examples. Nichols (2007),
on the other hand, draws attention to the need to recognize and support children's social participation

rights inclusively.

Most of the primary school teachers find the social participation skills of the students at
primary school insufficient. On the other hand, while some of the teachers find it sufficient, very few
of them find it partially sufficient. In line with the results of this research, Meerah et al., (2010) stated
in their study that environmental citizenship knowledge, attitude and participation levels of students
are between low and medium, and therefore more importance should be given to in-class and out-of-
class participation skills. In their research, Webber and Fendt-Newlin (2017) state that students should
be supported with individual and group social skills training, community participation support,
group-based community activities, peer support studies and skills training for acquiring social

networking.

In order to improve students’ social participation skills, primary school teachers mostly
suggested that social, artistic and sports activities and activities for active participation should be
organized, motivation and self-confidence should be increased by giving responsibility according to

students’ interests and abilities, the negative effects of technology should be reduced, and trip and
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observation should be made. They further suggested that importance should be given to group work
with their peers, games should be played, drama activities should be done, school atmosphere should
be suitable for activities, experiments should be done, effective time management should be planned,
and students should be involved in different social environments. Moreover, teachers suggested that
tools and materials should be provided, club events should be increased, home visits should be made,
classes should be homogeneous, students should not avoid communication, government support
should, and family support should be provided, and teacher training should be ensured. Considering
children as future citizens and supporting their social participation in real terms requires social
participation literacy. The fact that children have learned basic literacy skills and basic arithmetic skills
is important for them to become citizens who have the literacy of social participation in the future. In
this context, it is recommended that children be included in activities such as drama, art, e-mail,
discussion groups, interviews, and surveys by preparing a child counselling and research program
(Prout 2001; Tisdall and Davis 2004, cited by Nichols, 2007). Somen and Bilgili (2017) state that
including activities to encourage social participation starting from preschool, students’ active
participation in activities, and creating a school culture will contribute to the improvement of social

participation skills.
Suggestions
According to the results of the research, the following suggestions can be made:

e [t is recommended that the social participation skill should be included directly in the

curriculum of Human Rights and Citizenship Education.

e Teachers and families can be provided a training on the importance of social participation

skill.

e Family support should be provided so that students can take part in activities for social
participation. Studies can be carried out to support students' family life and increase their

motivation.

e Teachers can be trained on preparing and doing activities, necessary strategies, methods

and techniques in social participation skill training.

¢ Relevant stakeholders can cooperate in solving problems arising from students concerning

their social participation skills.

e Time, space and financial problems of schools can be solved for the training of social

participation skills.

e Budget can be allocated to the school for events and social activities improving social

participation skill.
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¢ Student motivation can be increased to improve social participation skill.
¢ The content of the textbooks can be prepared for more active participation.

e The problems about tools and materials needed for social participation at schools should

be solved.

e Various activities can be carried out to reduce students' technological addiction, and social

responsibility projects can be organized.

¢ Trips to non-governmental organizations, state institutions, and natural environments can
be organized, and students can report their observations during the trip and prepare

presentations, discuss and share them.
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