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Research Article

Responsive classroom management can be achieved by the harmonious combination of
many variables such as teacher and child characteristics. One of these variables is the
professional experience of teachers. Professional experience affects teachers' practices,
expectations and attitudes regarding children. Accordingly, the present study aimed to
identify responsive classroom management practices within the context of pre-school
teachers' professional experiences. The research sample consisted of 60 preschool
teachers. The teachers' knowledge about responsive classroom management practices
was identified in writing with the help of a questionnaire made up of open-ended and
multiple-choice questions created by the researchers. In the study, which was designed
as a case study, inductive and descriptive analyses were used to analyze the data. The
results of the study revealed that both experienced teachers and novice teachers
performed similar practices in areas such as the emotional climate of the classroom,
classroom rules and instructional support. In addition, it was found that there were
differences in the approaches of the novice teachers and experienced teachers
regarding the noisy classroom as well as in the way they defined and intervened
problematic behaviors.
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Arastirma Makalesi

Duyarli sinif yénetimi 6gretmen ve cocuk 6zellikleri gibi pek ¢ok degiskenin uyumlu bir
sekilde bir araya gelmesi ile gergeklesebilmektedir. Bu degiskenlerden biri de
6gretmenlerin mesleki deneyimleridir. Mesleki deneyim, 6gretmenlerin gocuklara iliskin
beklentilerini, tutumlarini ve uygulamalarini etkilemektedir. Bu dogrultuda mevcut
galisma, okul oncesi 6gretmenlerinin mesleki deneyimleri baglaminda duyarli sinif
yonetimi uygulamalarini belirlemeyi amaglamaktadir. Calismanin 6rneklemini 60 okul
dncesi 6gretmeni olusturmaktadir. Ogretmenlerin duyarli sinif ydnetimi uygulamalarina
iliskin bilgileri arastirmacilar tarafindan olusturulan agik uglu ve ¢coktan segmeli sorularin
yer aldigi anket aracihigi ile yazil dokiiman seklinde toplanmistir. Durum galismasi olarak
desenlenen c¢alismada, verilerin ¢o6ziimlenmesinde endiktif ve betimsel analiz
kullanilmigtir. Arastirma sonuglari sinifin duygusal iklimi, sinif kurallari ve 6gretimsel
destek gibi alanlarda hem deneyimli hem de yeni 6gretmenlerin birbirlerine benzer
uygulamalar gergeklestirdigini ortaya koymustur. Ayrica yeni ve deneyimli
O6gretmenlerin glrdltuli sinifa iliskin yaklagimlarinda, problemli davranigi tanimlama ve
midahalede bulunma bigimlerinde farkhhklar oldugu bulunmustur.
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Introduction

Responsive interactions are an essential element that should be at the center of all learning and
teaching experiences. Children need to be recognized, to communicate respectfully, to participate in a
caring community, to trust their teachers and to know that their presence in the classroom is noticed
(Mild, 2018). Besides teacher-child interactions, the quality of classroom processes is also associated with
children's positive developmental outcomes. Children are reported to have higher levels of motivation in
environments where they are welcomed and supported (Abry et al.,, 2013). Responsive classroom
approach supports the teacher-child and child-peer relationships and helps create positive social
environments by fostering feelings of security and belonging (Hildenbrand, 2020). In classrooms where
the responsive classroom approach is adopted, a decrease in negative behaviors and an increase in
prosocial behaviors such as empathy and compassion are observed (Dooley, 2019). An increase in
children's behavioral and academic outcomes is associated with effective classroom management (Gaias,
2019). An effective classroom management is affected by various variables such as teachers and children.
Self-efficacy belief, which is shaped especially in the context of teachers' experiences, is an important
variable that is considered together with classroom management skills. Studies show that teachers with
little experience do not consider themselves sufficient in terms of classroom management skills (Berger
et al., 2018; Lazarides et al., 2020). These results suggest that there might be differences in the practices
of teachers with different professional experiences regarding responsive classroom management.

Responsive Classroom Approach

Responsive classroom is a child-centered, social and emotional learning approach. It consists of
evidence-based practices designed to create safe, fun and engaging classrooms and school communities
for both teachers and children (Responsive Classroom, 2022). Responsive classroom approach aims to
provide teachers with the necessary skills to improve children's social-emotional skills and teacher-child
relationships. The approach states that social skills (cooperation, responsibility, empathy, self-control,
assertiveness) and relationships (teacher-child and child-child relationships) support academic skills
(Brown-Foye, 2020). In this respect, the approach is built on four basic principles. These are as follows;
designing fun, attention-grabbing teaching processes and content that takes children out of their comfort
zone; creating inclusive positive classroom communities where all children feel safe and joyful; creating a
calm, predictable and orderly learning environment that promotes autonomy, responsibility and
participation in learning; basing all practices related to teaching and classroom management on research
and information on children's social, emotional, physical and cognitive development (Responsive
Classroom, 2022; Shay, 2021).

In order to achieve the goals outlined in the responsive classroom approach, such applications as
organizing morning meetings, creating rules, interactive modeling, teacher language (intentional use of
language to enable children to develop their cognitive, social and emotional skills) and logical conclusions
(setting clear boundaries, allowing children to correct their mistakes, proactively responding to
inappropriate behavior) are carried out. Various studies were conducted to evaluate the effectiveness of
the responsive classroom approach. While the first studies focused on child outcomes, recent studies have
focused on teachers' professional development and their practices regarding the responsive classroom
approach. Studies on child outcomes show that the responsive classroom approach improves children's
reading and math skills (Rimm-Kaufman et al., 2014), positively affects the teacher-child relationship (Abry
et al., 2013; Rimm-Kaufman, 2006; Rimm-Kaufman & Chiu, 2007), supports the positive classroom climate
(Rell-Backenson, 2012) and develops children's social skills (Hua, 2008). In some of the studies conducted
with teachers, they stated that they found the responsive classroom approach effective and that it could
be applied in the classroom (Shay, 2021), while in some other studies, teachers stated that they could not
find time for responsive classroom practices and could not cooperate with other teachers to share ideas
(Olmanson, 2018). In addition, teachers also reported that these practices had positive effects on their
professional development (Brown-Foye, 2020).
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Professional Experience and Classroom Management

Teachers need to feel ready to implement evidence-based classroom management strategies to
support children's learning in a caring, positive and engaging environment. Teachers' first experiences in
the classroom management process are important in terms of influencing their expectations and
perceptions in the future. It is known that teachers' negative self-efficacy beliefs about classroom
management at the beginning of their careers continue towards the middle of their careers (Lazarides et
al., 2020). Berger et al. (2018), revealed that teachers' classroom management skills were affected by their
self-efficacy beliefs and experiences. Such results led researchers and international organizations to
investigate teachers’ experiences in classroom management studies. In the results of The Teaching and
Learning International Survey (TALIS, 2018) in Turkey, it was seen that teachers with less professional
experience (five years or less) had lower self-efficacy beliefs regarding classroom management compared
to experienced teachers (Turkish Education Association [TEDMEM], 2019). Teachers who feel inadequate
and have little experience in classroom management think that they need support in this regard (Zhang
etal., 2020). In one study, novice teachers reported that classroom management skills could be supported
by practices such as observing experienced teachers, asking questions to coaches and acting through
scenarios (Melissa et al., 2022). It could be stated that experience is important for novice teachers and
that as their experience increases, the quality of their practices and their levels of self-efficacy increase
(Catalano et al., 2022). Supporting international studies, studies conducted in Turkey revealed that
teaching experience affected classroom management skills. In relational studies, it was found that the
classroom management scores of the teachers with less experience were lower than those of the teachers
with more experience (Bulut, 2020; Semerci & Balat, 2018; Zembat & ilci Kiismiis, 2018).

Studies in the literature show that practices for a responsive classroom approach are important for
the positive classroom climate and teacher-child relationship (Rell-Backenson, 2012; Suggs, 2019). It is
reported that one of the main reasons for the differences in these practices is the professional experience
of teachers (Wolff et al., 2021). Studies in the literature show that practices for a responsive classroom
approach are important for the positive classroom climate and teacher-child relationship (Rell-Backenson,
2012; Suggs, 2019). It is reported that one of the main reasons for the differences in these practices is the
professional experience of teachers (Wolff et al., 2021). These results were generally obtained in
relational studies (Bay, 2020; Marshall-Sterling, 2022). In the literature, there is no research reporting
results on how the differences in responsive classroom management practices vary within the context of
teachers' experiences. In this respect, it is considered important to reveal responsive classroom
management practices within the context of teachers' professional experiences. Accordingly, the purpose
of the study was to examine the responsive classroom management practices of preschool teachers within
the context of their professional experiences. The sub-objectives of the study were formed in line with
the four basic principles of the responsive classroom approach as follows:

1. What are the practices of preschool teachers regarding positive classroom climate within the
context of their professional experiences?

2. What are the behavior management practices of preschool teachers within the context of their
professional experience?

3. What are the child characteristics that attract the attention of preschool teachers within the context
of their professional experiences?

4. What are the instructional support practices of preschool teachers within the context of their
professional experiences?

Method
Research Design

The study was designed as a case study, one of the qualitative research methods. Case study is the
process of comprehensively analyzing events within its own framework (Yildirim & Simsek, 2016). It is also
defined as the need to explore an event or phenomenon in depth in its natural context (Crowe et al.,
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2011). In the present study, the case study provided an opportunity to make an in-depth evaluation of
preschool teachers' practices related to responsive classroom management within the context of their
real lives in the classroom.

Study Group

A total of 60 preschool teachers participated in the study. While 95.0% of the teachers had
undergraduate education, 5.0% had postgraduate education; 50.0% of them had professional experience
between 0-3 years, and 50.0% of them had professional experience of 4 years or more; the age group of
47.0% of the participants was 60-66 months old, and the age group of 53.0% was 48-60 months.

Data Collection Tool and Process

A semi-structured, open-ended and multiple-choice questionnaire prepared by the researchers was
used to reveal the teachers' practices regarding responsive classroom management. After the questions
in the questionnaire were formed, the opinions were received from five researchers who were experts in
the field of preschool education. In line with the opinions of the experts, corrections were made in the
questionnaire in terms of both content and grammar. The questionnaire was sent to three preschool
teachers for the pilot study. The questionnaire was finalized in line with the feedback from the teachers.
In the questionnaire, the questions regarding the positive classroom climate were “What is the mood that
reflects you during the day?”, “How are the moods of children during the day?”, “What does a noisy
classroom mean to you?” and “Can you share the three most important of your classroom rules?”; the
questions regarding behavior management were “Which behaviors do you define as problem behavior in
the classroom?” and “How do you intervene with a child running in your class?”; the question regarding
the sensitive teacher was “In your classroom, which children demonstrating the behavior of ..... attract
your attention?”; and the question regarding instructional support was “You observed two children
working together at the block center constructing a high building during free play time. What kind of
feedback or support would you give to encourage the children to play more?” The questionnaires were
sent to the teachers via Google Form. The data were collected in the form of written documents through
the questionnaires filled by the teachers.

Data Analysis

The analysis of the open-ended questions in the written documents collected from the teachers within
the scope of the study was carried out based on the inductive approach. The inductive approach allows
research findings to reveal the frequent, dominant or important themes inherent in the raw data. While
performing the inductive analysis, the stages specified by Thomas (2006) were followed. Inductive analysis
started with the conversion of the teachers' data files into a common format. Afterwards, the texts
prepared were read over and over again. The codes that overlap with each other were combined in a
common category, and these categories were brought together under a common theme. The categories
were reviewed, and improvements were made in each coding process. Independent parallel coding was
preferred to ensure consistency in coding. In independent parallel coding, the researcher (first coder)
made the first coding. The evaluation objectives and the entire text to be analyzed were shared with the
second coder. The second coder created the category set independently from the first coder. The category
sets created by both coders were compared, and the overlaps were examined. For the categories that did
not overlap, the analyses were repeated among the coders, and they exchanged their views (Thomas,
2006). Descriptive analysis was used for the multiple-choice questions.

Research Ethics

Before starting the study, necessary ethical permission was obtained from Hacettepe University Ethics
Commission (Hacettepe University, 12.01.2021, E-35853172-300-00001403546). The teachers
participating in the study were informed about the research process and signed an informed consent
form, which stated that they could leave the study whenever they wanted. No data were collected in
relation to the personal information of the teachers.
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Findings

The findings regarding responsive classroom management practices within the context of the pre-
school teachers' professional experiences are presented in the tables below.

1. Positive Classroom Climate

Table 1.
Emotional Climate of The Classroom
Experienced Novice Teacher
Teacher (ET) (NT)
n % n %
Teacher's mood at the start of the day Happy 20 66.6 26 86.6
Excited 15 50.0 16 53.3
Teacher's mood at the end of the day Tired 17 56.6 29 96.6
Happy 8 26.6 11 36.6
Excited 2 6.6 5 16.6
Children's mood at the start of the day Happy 18 60.0 25 83.3
Excited 11 36.6 21 70.0
Children's mood at the end of the day Happy 10 33.3 13 433
Excited 7 23.3 10 333

n=30

Table 1 presents the sharings of the teachers regarding the emotional climate of the classroom. The
teachers reported that they had positive emotions such as feeling happy (ET: 66.6%), (NT: 86.6%) and
feeling excited (ET: 50.0%), (NT: 53.3%) at the beginning of the day and feeling more tired (ET: 56.6%),
(NT: 96.6%) at the end of the day. It was seen that there was a decrease in the levels of the emotions of
feeling happy (ET: 26.6%), (NT: 36.6%) and feeling excited (ET: 6.6%), (NT: 16.6%). The teachers evaluated
the emotional state of the children as happy (ET: 60.0%), (ET: 83.3%) and excited (ET: 36.6%), (NT: 70.0%)
all day long. Both novice and experienced teachers stated that children's feelings of happiness (ET: 33.3%),
(NT: 43.3%) and excitement (ET: 23.3%), (NT: 33.3%) decreased at the end of the day.

Table 2.
Teachers' Classroom Rules

Theme Category Code

Teachers’ Answers

Social skills Respect

Classroom
Rules

I have to listen when my friends and teacher are talking
(ET10)

We must not spoil the game of our friends (NT31)

You must love and respect your friends (NT60)

We don't say bad words (NT54)

Share

We play together with school toys if there is a
disagreement we will play in turns (ET21)
We should share our toys with each other (NT47)

Wait in
line

We should take the toy from our friend's hand in class
with permission. If he doesn't, we have to wait our turn
and take our friend's game when it's over (ET29)

We queue up to enter and exit the classroom and we
don't push our friends while in line (NT38)

Listen

We must listen to the speaker until he or she is finished
(NT43)

I have to listen when my friends and teacher talk (ET4)
When a friend is talking, we should listen without
interrupting. (NT50)

Help

We should help our friend who needs help (NT42)
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We need to help with classroom work. (NT55)
Classroom Tidy up  When we go out, first fix the chairs and then put the shoes
arrangement neatly in the classroom (NT31)
Using materials tidily (ET5)

Cleaning We wash our hands with soap and water before and after
meals, before and after using the toilet to prevent germs
and diseases (NT59)

Wash our hands often (NT44)
We keep the classroom clean (ET11)

Security  You must ask my permission to go to the toilet. If you
come out unannounced, I'll be curious because | can't see
you (ET28)

No hitting our friends (ET21)
You can walk fast instead of running in class (NT35)

ET: Experienced Teacher, NT: Novice Teacher

Table 2 shows the rules in the classrooms of the preschool teachers. It was seen that the class rules
were gathered in categories of social skills and class order. The social skills category included the
dimensions of respect, sharing, waiting in line, listening and helping. In the category of class order, the
sub-dimensions were gathering, cleanliness and safety. It was noteworthy that both novice and
experienced teachers created classroom rules with positive and negative instructions and that some
instructions were long and complex. It was seen that the rules in the classrooms of the experienced and
novice teachers were similar to each other.

Table 3.
Teachers' Approaches to The Noisy Classroom
Theme Category Code Teachers’ Answers
Noisy Positive Enthusiasm Expresses that children can play freely and are
classroom classroom happy (ET6)

environments Happy and having fun children (ET15)
It means there is life in the classroom, | want to go
and get involved. Unfortunately, the sound of
children sharing with each other can be
considered as noise. (ET17)

Freedom Expresses an environment in which ideas are
expressed (ET9)
A noisy classroom represents freedom (ET13)

Communication Shows that children are communicating with each

other (ET22)
iletisimin yiiksek oldugu bir siniftir (ET2)
Negative Classroom It shows that all the rules are ignored (NT46)
classroom management Expresses that the classroom is not managed well
environments (NT53)

Refers to ineffective teacher (NT48)
Miscommunication A class that does not listen to each other and

cannot create a climate of respect for each other
(NT40)
A classroom environment where communication
cannot be achieved (NT58)

Lack of attention A classroom environment where children cannot
concentrate (NT50)
Expresses disinterest (NT33)

ET: Experienced Teacher, NT: Novice Teacher
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Table 3 presents the views of the preschool teachers about what a noisy classroom meant. The
teachers' statements were categorized as positive and negative classroom environments. Experienced
teachers positively evaluated a noisy classroom, emphasizing enthusiasm, freedom and effective
communication. The novice teachers, on the other hand, emphasized the negative classroom
management processes, focused on distraction and lack of communication, and evaluated the noisy

classroom as a negative environment.
2. Behavior Management

Table 4.
Teachers' Evaluations of Problem Behavior

Theme Category Code Teachers’ Answers
Problem Behavior Verbal Being dlsresp.ectful to frlenc':ls, u5|r'1g inappropriate ways
Behavior tvoe Violence (such as abusive language) in solving problems (ET9)
P Using bad words that a child wouldn't normally say
(NT36)
Phsical Children's attempts to harm each other and themselves
nysica Children physically interfering with each other (NT 39)
Violence
Lack of Not pért|C|pat|ng in event times, not using time
attention effectively (ET10)
Being reluctant to the activities (NT46)
Being constantly active, not doing activities (NT45)
. Not listening to me and continuing the same behavior
Confronting . .
the teacher despite my warning (NT41)
Ignorance of alerts (NT49)
Disobeying Constfa\nt talkllng, crying fo.r no reas:on, running in class,
breaking the line voluntarily, opening the water bottle
class rules o .
and pouring intentionally (NT60)
Disrupting the classroom (NT51)
Causal Controllability  Intentionally harming friends or class materials (NT37)

attributions

Opening the drinker and pouring it intentionally (NT57)

Stability

Being insensitive to warnings and insisting on bad words
and behavior (NT52)

Behavior that does not change despite all interventions
(NT43)

ET: Experienced Teacher, NT: Novice Teacher

Table 4 shows the findings regarding how the preschool teachers evaluated problem behaviors. It was
seen that the teachers dealt with problem behaviors within the context of its type and causal attributions.
Situations where children violate personal rights (verbal and physical violence) and where they experience
distraction are considered problematic behaviors for both experienced and novice teachers. In addition,

novice teachers consider situations such as disobeying the teacher and classroom rules as problematic

behavior. Moreover, it was seen that causal attributions such as controllability and invariance were
effective on the definitions of problematic behaviors of novice teachers.
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Table 5.

Teachers' Interventions for Problematic Behavior

Theme Category Code Teachers’ Answers
Strategies Prevention  Reminding the | say the rule that we should not run in class for
for studies rules everyone to hear (NT32)
problem | remind children of the rule that we should not run, as
behavior our classroom is crowded and we can get caught in
dangerous situations (ET8)
Organizing If a child has started running in the classroom, it
instructional indicates that | have been doing sedentary activities for
processes a long time. | move on to an active game or activity.
After the children have released their energy, we
return to our old activity (NT38)
| say let's do morning exercise together to get rid of
energy. We start gymnastic moves as a whole class
(ET16)
Organizing While running in the classroom, | allow the child to
physical remove the dangerous objects from the environment

environments

and release their energy (NT44)
I try to find other environments where the child can
run outside of the classroom (NT35)

Observing

| observe the reason for running (NT40)
I'll see how often it does this behavior (NT45)

Intervention
studies

Developing
positive
behavior

| say that moving without running is much better with
a positive sentence (NT47)

| verbally reward positive behavior by thanking my
seated friends (NT51)

Warning

I call the child by name and ask him to consider
whether his behavior is correct (ET16)

I'm afraid of falling, please don't do it, | will warn you
verbally (NT39)

Giving
responsibility

| ask the child to bring me an material and tell child to
sit down now (NT53)
| give the student age-appropriate responsibility (ET17)

Sharing the
results

| tell the child not to run and he might get hurt if child
falls (NT34)

| use i-language to talk about the problems that the
child's behavior may cause (ET5)

Involving
children in the
resolution
plan

By involving other children in the process, | ask the
children if what they are doing is right (NT36)

As a result of the discussion with the child, we can find
new environments to run (NT52)

Reducing
negative
behavior

Punishing

By using the necessary reinforcements, | make the
child stop running over time (NT34)

First | warn the child verbally, then | send the child to
the break (NT56)

| give a verbal warning to the running child first, if the
behavior still continues and this happens in a free time
event, | end the free time period. | think this is already
a deterrent stimulus for that child (ET3)

I make the child run too much and get tired (NT48)

ET: Experienced Teacher, NT: Novice Teacher
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Table 5 shows the strategies the teachers used for problematic behaviors (running in class). It was
seen that the teachers' strategies were grouped under the categories of prevention and intervention.
Although there were similarities in the strategies of the experienced teachers and novice teachers
(reminding the rules, organizing the instructional processes, assigning responsibilities and so on), it was
noteworthy that the variety of strategies used by the novice teachers (gaining positive behavior, involving
children in the solution plan and so on) was higher.

3. Responsive Teacher

Table 6.
Children Attracting Teachers' Attention in Class
Experienced Novice
Teacher Teacher
n % n %
The child who does not talk to anyone and watches the 25 83.3 28 93.3
environment
Child isolated from the group 24 80.0 25 83.3
Child behaving aggressively 24 80.0 23 76.6
Sad child 23 76.6 23 76.6
The child who does not participate in the games 24 80.0 22 73.3
Angry child 24 80.0 21 70.0
Crying child 22 733 21 70.0
The child who actively participates in activities 14 46.6 16 53.3
The child who works in cooperation with friends 14 46.6 15 50.0
The child who shares the materials with friends 11 36.6 15 50.0
Happy child 10 33.3 14 46.6

Table 6 shows the findings related to child behaviors that attracted the teachers' attention in the
classroom. It was seen that internalized behavior problems were the first behaviors that attracted the
attention of both experienced and novice teachers. Next, the teachers stated that the behavior of the
children who showed externalized behavior problems attracted their attention. It was also seen that
children with positive emotions, behaviors and social skills attracted the attention of the teachers less.

4. Instructional Support

Table 7.
Types of Teacher Feedback
Theme Category Code Teachers’ Answers
Types of Task feedback Praise Wow, what beautiful buildings these are, | can't wait
feedback to see your other buildings (NT45)

Wow that's a great skyscraper (ET27)

Researcher  Who lives in this building, on which floor do they live,
what is around the building? (NT43)

00000 how high it was, how many blocks did you use
(ET63)

Valuable I'm following this building with excitement (ET23)
| love your building... | wonder how it will be when it's
finished (ET18)

Corrective | will tell you the areas of the building to be
developed. For example, | give ideas for the zoo to
develop different sections, | say that the tower is
great, what can be done to make it different and
bigger (NT53)
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What a tall building, but you can build higher than that
(ET11)

Process feedback Praise What a great job you did together (NT 39)
Researcher  Did you finish your building as you wanted? (NT33)
Your building looks very solid, what did you use to
build it? (ET12)
Wow, how can such a tall building survive without
collapsing, what's your method? (ET20)
Feedback on self-  Researcher What are you doing? What do you think would be

regulation different? What do you need? What can you add?
How could it be different? (ET30)
Personality Praise So you're very good engineers. You have very different
feedback designs (NT38)

ET: Experienced Teacher, NT: Novice Teacher

Table 7 presents the teachers’ responses to the question of “You observed two children working
together at the block center constructing a high building during free play time. What kind of feedback or
support would you give to encourage the children to play more?” It was seen that both experienced and
novice teachers frequently provided the children with praise-based and task-related feedback. It was
noteworthy that the teachers' feedback contained exaggerated expressions. The teachers seemed to
prefer feedback regarding the process, self-regulation and personality less.

Discussion & Conclusion

The study aimed to examine the preschool teachers’ experiences regarding responsive classroom
management practices based on the principles of positive classroom climate, behavior management,
responsive teacher approach and instructional support in the context of their professional experiences.
The results of the study revealed that in the classrooms of both experienced and novice teachers, the
positive climate decreased in later hours of the day; that the classroom rules were shaped in the context
of supporting social skills and maintaining classroom order; that among the prominent child behaviors,
the negative behaviors were at the top of the list and the positive behaviors at the bottom of the list; and
that the praise-based and task-related feedback was given to the children as instructional support. The
experienced teachers welcomed a noisy classroom, while the novice teachers considered it a threat.
Causal attributions were effective in the novice teachers’ definition of children's problematic behaviors
and that the novice teachers’ variety of intervention to problematic behavior was higher when compared
to the experienced teachers.

The emotional atmosphere of the classroom gives important clues about the classroom climate.
Emotionally supportive classroom environments are known to positively affect classroom climate.
Emotionally supportive classroom environments increase intimacy, especially in the teacher-child
relationship, while reducing the level of conflict (Moen et al., 2019). In addition, child-centered teaching
approaches are more likely to be adopted in these classrooms (Chen, 2019). Both experienced and novice
teachers who participated in the study stated that they were happy and excited at the beginning of the
day, yet they reported that these positive emotions decreased at the end of the day, feeling intensely
tired. The fact that the teachers had negative emotions more intensely towards the end of the day could
be explained by the fact that they had to deal with multiple situations such as difficult child behaviors,
peer conflicts, disciplinary problems and educational processes that went wrong. The fact that teachers
encounter unforeseen situations during the day and that they carry out difficult and tiring teaching
activities might cause them to experience positive and negative emotions together (Buri¢ et al., 2018). In
a study, it was revealed that the teachers who thought they had more discipline problems in their
classrooms experienced more emotional burnout over time (Aldurp et al., 2018). Instant behaviors and
communicative processes between the teacher and the child affect the emotional state of teachers
(Lippard et al., 2018). One factor that the teachers in the study had variable emotional processes could
be related to their interactions with the children. While the teachers' interactions with the children were
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positive in the first hours of the day, it might have turned into a negative state towards the end of the
day. The close relationship between the teacher and the child is considered as a protective factor against
teachers feeling negative emotions (Evans et al., 2019; Taxer et al., 2019). Close teacher-child interactions
are associated with positive emotions, while conflictual teacher-child interactions are associated with
negative emotions (Buri¢ et al., 2020; Corbin et al., 2019). In line with the findings obtained in the study,
Buri¢ et al. (2018) reported that the teachers distinctly and frequently had the emotions defined as
fatigue, lethargy or exhaustion as well as positive emotions such as joy, happiness, and satisfaction. The
findings of the study showed that the children's positive emotions decreased towards the end of the day,
in parallel with the teachers’. Teachers and children can mutually influence and shape each other's
emotional states. In this respect, the children in the study might have taken the emotional changes in
their teachers as reference. Frenzel et al. (2021) state that teachers’ emotions may directly affect
children's emotions. Teacher-child interactions might have affected the emotional states of the children
as well as the teachers’. Frenzel et al. (2018) revealed in their study that positive emotions such as fun
were affected by the emotional climate between the teacher and the student, which in turn mediated the
behavior of the students in the classroom. Similarly, another study found that positive emotions such as
fun were influenced by the emotional climate of the classroom community (Frenzel et al., 2020).

Clearly expressing classroom rules is among the suggested strategies to facilitate a positive classroom
climate (Ingemarson et al., 2020). There were negative and more than one instruction rules in the
classrooms of the teachers participating in the study. Classroom rules are visual or verbal reminders
which, in a short, clear and understandable way, convey the behaviors that children should demonstrate
rather than the behaviors they should not demonstrate (Savina, 2021). It might have been difficult for the
children to remember the long and complex classroom rules of the teachers in the study, which might
thus have caused the children to experience difficulty in applying the rules. Classroom rules, which have
a preventive mission in the classroom, are determined before negative behaviors occur. It could be stated
that the negative rules in the study were not created with a preventive approach but were created to
intervene and prevent the negative behaviors that occurred in a specific way. Similar to the findings
obtained in the present study, Yildiz et al. (2020) found that the vast majority of the rules in classrooms
included negative instructions. It is known that children tend to apply positive rules more than negative
rules (Megawati & Wibawa, 2020). In this study, the classroom rules of the teachers with different periods
of professional experience were similar to each other. Parallel to this, another study conducted by Kaya
(2012) revealed that the classroom rules did not differ based on the experience periods of the teachers.
It is seen that teachers’ instructions in classroom rules are created in a way to target the irregular and
negative behaviors of children; that the instructions are commanding; and that the child is expected to
obey these instructions. Drew (2020) stated that teachers who adopt this attitude tend to think that
children are rebellious and prone to mischief and that they therefore create instructions giving orders to
gain idealized behaviors. Noisy classrooms are seen as an important problem by teachers (Gangal &
Oztiirk, 2019) because both the teacher and the child are affected by noisy classroom environments.
Teachers state that children have concentration problems in noisy classrooms, which is likely to intensify
the perceived chaos (Persson Waye et al., 2019). In addition, it is known that the loud noise in the school
leads to excessive sensitivity, migraine, difficulty in communicating and focusing on the lesson, fatigue,
and a decrease in the tolerance limit in teachers (Bulunuz et al., 2021). It was noteworthy that the teachers
participating in the study had different views about noisy classrooms. The experienced teachers regarded
noisy classrooms as positive environments, while the novice teachers considered these classrooms to be
negative environments. This could be explained by the fact that teachers with little experience tend to
see noisy classrooms as a threat that feeds chaos.

As preschool children are in the process of learning social and behavioral control, they may violate
many classroom expectations from time to time. In this process, it is important to know how teachers
define these violations and how they deal with them (Owens et al., 2018). Regardless of their experiences,
the teachers in the study considered the violation of personal rights and distraction as problem behavior.
Studies in the literature show that preschool teachers consider similar situations as problem behavior
(Guder et al., 2018; Temiz 2020). In addition, the novice teachers considered situations such as not
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obeying the classroom rules and opposing the teacher as problem behavior. Novice teachers may
sometimes find themselves inadequate in controlling a classroom (Shank & Santiague, 2022). For this
reason, it is understandable that they consider the violation of classroom rules and children’s opposing
behaviors as a problem with the fear of losing the classroom control. The novice teachers also made causal
attributions by focusing on the controllability and continuity of the behaviors. Teachers' causal
attributions are an important variable in the process of perceiving and responding to the behavior.
Teachers with the belief that the control of behavior belongs to the child and that this behavior will not
change evaluate the behavior more negatively (Yoder & Williford, 2019). The teachers stated that they
carried out prevention and intervention studies for problematic behaviors. It was noteworthy that the
novice teachers preferred intervention strategies more than the experienced teachers. There are studies
showing that experienced teachers often prefer methods of preventive behaviors (Stahnke & Blomeke,
2021). Although the novice teachers addressed positive classroom management processes in their
intervention strategies, they also overlooked the fact that prevention is a more effective method before
behavior occurs.

The general emotional sensitivity of the classroom is regarded as a context that allows the
development of personal relationships (Lippard et al., 2018). Children can maximize their potential
development when they have the opportunity to maintain safe, consistent relationships with sensitive
adults and to establish positive relationships with their peers (McNally & Slutsky, 2018). Various child
behaviors during the day can attract the attention of teachers. Attention shows what the teachers' focus
is on, and by its nature, attention requires selective and cognitive effort (Allision et al., 2021). Both
experienced and novice teachers who participated in the study stated that the children with internalized
behavioral problems attracted more attention. This result suggests that teachers are worried about failing
to communicate positively with children who have internalized behavioral problems. Studies in the
literature also demonstrate that there are teachers with similar concerns. Green et al. (2018) found that
girls with internalized behavior problems worried teachers more than children with externalized behavior
problems. Some teachers may find it difficult to establish relationships with students who are quieter or
not participatory (Lippard et al., 2018). Oliver et al. (2020) found that children with internalized behavioral
problems had lower levels of participation. In responsive classroom environments, it is very important for
children to actively participate in the teaching process and to see themselves as part of the classroom. In
this respect, it could be stated that children with internalized behavior problems attract the attention of
teachers more because they participate less in the processes in the classroom. Both social-emotional and
academic outcomes of children who cannot communicate effectively with their teachers and peers due
to internalized behavioral problems are affected. A study revealed that children's academic outcomes
were positively affected in classrooms characterized by respectful, warm and supportive teacher-child
interactions (Futtere et al., 2022). Another behavior that attracts the attention of teachers is externalized
behaviors. Some studies revealed that externalized behaviors attract teachers' attention more (Splett et
al., 2019) and negatively affect the teacher-child relationship (Roorda & Koomen, 2021). The positive
emotions and behaviors of children attract attention of teachers less. Since negative emotional and
behavioral expressions harm both mental and physical health, these behaviors are expected to attract
more attention. This might have caused research to focus more on negative behaviors and emotions, and
the fact that the results were more directed towards negative emotions and behaviors could be explained
in this respect (Stifter et al.,, 2020). By drawing attention to positive emotions and behaviors in the
classroom, teachers not only provide a supportive and warm learning environment, but also provide an
opportunity for children to experience skills such as cooperation, solidarity and exchange of ideas that will
allow them to feel that they are a part of the classroom community (Biber & Zizic, 2020). Teachers can
encourage and give feedback by focusing on children's positive emotions and situations. In this way, the
classroom climate could be positively supported.

The quality of feedback provided in relation to children's works, ideas and practices affects
instructional support processes. Highly supportive instructional environments predict a positive
classroom climate (Howes et al., 2013). Feedback is defined as information provided by peers, parents,
teachers or by the person himself (Hattie & Timperley, 2007). In the CLASS Scale (The Classroom
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Assessment Scoring System), which aims to measure teachers' feedback, teachers who present ideas
based on children's works or efforts get higher scores, while teachers who focus on whether children's
answers or practices are correct receive lower scores (Howes et al., 2013). Teachers' feedback should
inspire children's learning. One study revealed that teachers’ feedback affects children's academic
achievement, motivation to study, independent learning capacity, and learning anxiety (Selvaraj et al.,
2021). It is seen that the teachers who participated in the present study gave feedback on the task,
process, self-regulation and personality. However, it was seen that both experienced and novice teachers
preferred task-related feedback more and they preferred process and self-regulation feedback less. It was
noteworthy that there were feedbacks in each category only in the form of appreciation which expressed
praise. The fact that teachers often prefer praise could be explained by their evaluation of children's
products. Effective feedback should support children, stimulate their thinking processes, expand
knowledge and encourage and confirm them (Martino, 2020). In this respect, it was seen that the teachers
in the study were insufficient in giving effective feedback. Similar results were reported in different studies
(Hatti & Timperley, 2007; Zierer & Hattie, 2020). Hu et al. (2021) found that teachers' feedback strategies
related to process and self-regulation, such as expanding, explaining, and supporting thought processes,
were used less.

Limitations & Suggestions

The study had some limitations. The first limitation was related to the collection of data through
teachers’ reports. Teachers might have experienced anxiety of social appreciation while answering the
questions, and this may have affected their responses. Another limitation was that the data were collected
in the form of written documents. This might have made it difficult for the teachers to respond to the
questions in more detail and limited their reports. In this respect, future research could include one-on-
one observations and teacher interviews in order to reveal the classroom practices of teachers regarding
responsive classroom management practices in more detail. Training or intervention programs could be
prepared for both experienced and novice teachers in responsive teacher and instructional support issues,
and the effectiveness of these programs can be examined.
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Tiirkge Siirimui

Giris

Duyarli etkilesimler tiim 6grenme ve 06gretme deneyimlerinin merkezinde olmasi gereken bir
unsurdur. Cocuklarin taninmaya, saygili bir sekilde iletisime girmeye, duyarl bir topluluga katilmaya,
ogretmenlerine glvenmeye, siniftaki varliginin fark edildigini bilmeye ihtiyaci vardir (Mild, 2018).
Ogretmen-gocuk arasindaki etkilesimlerin yani sira sinif siireclerinin kalitesi de cocuklarin olumlu gelisim
sonuglari ile iliskilendirilmektedir. Cocuklar hog karsilandiklari ve desteklendikleri ortamlarda daha yuiksek
motivasyon dizeyine sahip oldugu bildiriimektedir (Abry vd., 2013). Duyarli sinif yaklasimi, 6gretmen-
¢ocuk ve gocuk-akran arasindaki iligkileri desteklemekte, giivenlik ve aidiyet gibi duygulari besleyerek
olumlu sosyal ortamlar olusturmaya yardimci olmaktadir (Hildenbrand, 2020). Duyarl sinif yaklasiminin
benimsendigi siniflarda olumsuz davranislarda azalma, empati ve sefkat gibi prososyal davranislarda ise
artis gérilmektedir (Dooley, 2019). Cocuklarin davranissal ve akademik sonuglarindaki artis etkili bir sinif
yonetimi ile iliskilendirilmektedir (Gaias, 2019). Etkili bir sinif yénetimi 6gretmen ve cocuk gibi cesitli
degiskenlerden etkilenmektedir. Ozellikle 6gretmenlerin deneyimleri baglaminda sekillenen 6z yeterlik
inanclari sinif yonetimi becerileri ile birlikte ele alinan 6nemli bir degiskendir. Arastirmalar deneyimi az
olan o6gretmenlerin sinif ydnetimi becerileri agisindan kendilerini yeterli gérmediklerini ortaya
koymaktadir (Berger vd., 2018; Lazarides vd., 2020). Bu sonuglar mesleki deneyimleri farkli olan
ogretmenlerin  duyarli sinif yonetimine iliskin uygulamalarinda da farkhliklar olabilecegini
distndirmektedir.

Duyarh Sinif Yaklagimi

Duyarli sinif, cocuk merkezli sosyal ve duygusal temelli bir 6grenme yaklasimidir. Hem 6gretmenler
hem de ¢ocuklar igin glivenli, eglenceli, ilgi ¢ekici siniflar ve okul topluluklari olusturmak tzere tasarlanmis
kanita dayali uygulamalardan olusmaktadir (Responsive Classroom, 2022). Duyarh sinif yaklasimi,
¢ocuklarin sosyal-duygusal becerilerini ve 6gretmen-gocuk iliskilerini gelistirmek amaciyla 6gretmenlere
gerekli becerileri kazandirmayi hedeflemektedir. Yaklasim sosyal becerilerin (is birligi, sorumluluk, empati,
6z kontrol, giriskenlik) ve iliskilerin (6gretmen-cocuk ve cocuk-cocuk arasindaki iliskiler) akademik
becerileri destekledigini ifade etmektedir (Brown-Foye, 2020). Bu dogrultuda yaklasim dort temel ilke
Uzerine insa edilmistir. Bunlar su sekildedir: Cocuklari konfor alanlarindan ¢ikaran eglenceli, dikkat cekici
nitelikte 6gretim siiregleri ve icerikleri tasarlamak; tim gocuklarin glivenli ve neseli hissettigi kapsayici
olumlu sinif topluluklari olusturmak; 6zerkligi, sorumlulugu ve 6grenmeye katilmi destekleyen sakin,
ongorilebilir ve dizenli bir 6grenme ortami olusturmak; 6gretim ve sinif ydnetimine iliskin tim
uygulamalari ¢ocuklarin sosyal, duygusal, fiziksel ve biligsel gelisimlerine iliskin arastirma ve bilgilere
dayandirmaktir (Responsive Classroom, 2022; Shay, 2021).

Duyarl sinif yaklasiminda belirtilen amaclara ulasmak icin sabah toplantilari dizenleme, kural
olusturma, etkilesimli modelleme, 6gretmen dili (cocuklarin bilissel, sosyal ve duygusal becerilerini
gelistirmelerini saglamak igin dilin kasith bir sekilde kullanimi) ve mantiksal sonuglar sunma (net sinirlarin
konulmasi, cocuklarin hatalarini diizeltmesine imkan sunulmasi, uygunsuz davranisa proaktif sekilde yanit
verilmesi) gibi uygulamalar gergeklestirilmektedir. Duyarh sinif yaklasiminin etkililigini degerlendirmek igin
gesitli calismalar yapilmistir. ilk calismalar ¢ocuk ciktilarina odaklanirken son dénemlerde yapilan
calismalarda 6gretmenlerin duyarh sinif yaklasimina iliskin uygulamalarina ve mesleki gelisimlerine
odaklanilmistir. Cocuk ciktilarina iliskin ¢alismalar duyarli sinif yaklasiminin ¢ocuklarin okuma ve
matematik becerilerini gelistirdigini (Rimm-Kaufman vd., 2014), 6gretmen-gocuk iliskisini olumlu yénde
etkiledigini (Abry vd., 2013; Rimm-Kaufman, 2006; Rimm-Kaufman & Chiu, 2007), olumlu sinif iklimini
destekledigini (Rell-Backenson, 2012) ve ¢ocuklarin sosyal becerilerini gelistirdigini (Hua, 2008) ortaya
koymustur. Ogretmenlerle yapilan calismalarin bazilarinda dgretmenler duyarli sinif yaklasimini etkili
buldugunu ve siniflarda uygulanabilir oldugunu ifade ederken (Shay, 2021) bazilarinda ise 6gretmenler
duyarl sinif uygulamalari icin vakit bulamadiklarini ve fikir paylasimi icin diger 6gretmenler ile is birligi
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yapamadiklarini ifade etmistir (Olmanson, 2018). Ayrica 6gretmenler bu uygulamalarin mesleki
gelisimlerine olumlu anlamda etkileri oldugunu da paylasmistir (Brown-Foye, 2020).

Mesleki Deneyim ve Sinif Yonetimi

Ogretmenler; cocuklarin duyarli, olumlu ve ilgi ¢cekici bir ortamda 6grenmesini desteklemek icin kanita
dayali sinif yonetimi stratejilerini uygulamaya yonelik kendilerini hazir hissetmesi gerekmektedir.
Ogretmenlerin sinif yénetimi siirecindeki ilk deneyimleri, ilerleyen dénemlerdeki beklentilerini ve algilarini
etkilemesi noktasinda dnemlidir. Ogretmenlerin kariyerlerinin baslangicindaki sinif yénetimine iligkin
olumsuz 6z yeterlik inanglarinin kariyerlerinin ortalarina dogru da devam ettigi bilinmektedir (Lazarides
vd., 2020). Berger ve digerleri (2018), 6gretmenlerin sinif yénetimi becerilerinin 6z yeterlik inanglari ve
deneyimlerinden etkilendigini ortaya koymustur. Bu tarz sonuglar arastirmacilari ve uluslararasi
kuruluslari sinif yonetimi ¢alismalarinda 6gretmen deneyimlerini arastirmaya yéneltmistir. The Teaching
and Learning International Survey (TALIS, 2018)’in Tirkiye sonuglarinda mesleki deneyimi daha az olan
ogretmenlerin (bes yil ve daha az) sinif yonetimine iliskin 6z yeterlik inanglari, deneyimli 6gretmenlere
kiyasla daha dustk oldugu goriilmektedir (Turk Egitim Dernegi [TEDMEM], 2019). Sinif yOnetimi
konusunda kendilerini yetersiz hisseden ve deneyimi az olan 6gretmenler, bu konuda destege ihtiyag
duyduklariniifade etmektedir (Zhang vd., 2020). Bir calismadaki yeni 6gretmenler, deneyimli 6gretmenleri
gozlemlemek, koglara soru sormak ve senaryolar tizerinden rol yapmak gibi uygulamalar ile sinif ydonetimi
becerilerinin desteklenebilecegini ifade etmistir (Melissa vd., 2022). Yeni 6gretmenler i¢cin deneyimin
onemli oldugu ve deneyimleri arttikca uygulamalarinin kalitesinin gelistigi ve 6z yeterliklerinin arttig
sodylenebilir (Catalano vd., 2022). Tirkiye’de yapilan ¢alismalar da uluslararasi calismalari desteklemekte
ve o&gretmenlik deneyiminin sinif yodnetimi becerilerini etkiledigini ortaya koymaktadir. iliskisel
¢alismalarda, deneyimi az olan 6gretmenlerin sinif yénetimi puanlarinin deneyimi fazla olan 6gretmenlere
gore disiik oldugu bulunmustur (Bulut, 2020; Semerci & Balat, 2018; Zembat & ilgi Kiismiis, 2018).

Alanyazindaki ¢alismalar olumlu sinif iklimi ve 6gretmen-cocuk iliskisi igin duyarl sinif yaklasimina
yonelik uygulamalarin 6nemli oldugunu gostermektedir (Rell-Backenson, 2012; Suggs, 2019). Bu
uygulamalarda meydana gelen farkliliklarin temel sebeplerinden birinin de o6gretmenlerin mesleki
deneyimleri oldugu bildirilmektedir (Wolff vd., 2021). Bu sonuglar genellikle iliskisel calismalarla ortaya
konulmustur (Bay, 2020; Marshall-Sterling, 2022). Alanyazinda 6gretmenlerin deneyimleri baglaminda
duyarli sinif yonetimi uygulamalarindaki farkhlklarin nasil gesitlendigine dair arastirma sonuglarina
ulagilamamistir. Bu baglamda 6gretmenlerin mesleki deneyimleri baglaminda duyarl sinif yonetimi
uygulamalarinin ortaya konulmasinin dnemli oldugu distinilmektedir. Bu dogrultuda arastirmanin amaci,
okul ©ncesi 6gretmenlerinin mesleki deneyimleri baglaminda duyarli sinif yénetimi uygulamalarini
incelemektir. Arastirmanin alt amaclari duyarh sinif yaklasiminin dort temel ilkesi dogrultusunda
olusturulmustur ve su sekildedir;

1. Mesleki deneyimleri baglaminda okul oncesi 6gretmenlerinin olumlu sinif iklimine iliskin
uygulamalari nelerdir?

2. Mesleki deneyimleri baglaminda okul dncesi 6gretmenlerinin davranis yonetimi uygulamalari
nelerdir?

3. Mesleki deneyimleri baglaminda okul 6ncesi 6gretmenlerinin dikkatini ¢eken cocuk 6zellikleri
nelerdir?

4. Mesleki deneyimleri baglaminda okul oncesi 6gretmenlerinin 6gretimsel destek uygulamalari
nelerdir?

Yoéntem
Arastirma Deseni

Calisma deseni nitel arastirma yontemlerinden durum calismasi seklinde planlanmistir. Durum
calismasi, olaylari kendi cergevesinde kapsamli bir sekilde analiz etme sirecidir (Yildirnm & Simsek, 2016).
Bir olayi veya fenomeni derinlemesine ve dogal baglaminda kesfetme ihtiyaci olarak da tanimlanmaktadir
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(Crowe vd., 2011). Mevcut arastirmada durum c¢alismasi, okul dncesi 6gretmenlerinin siniftaki gercek
yasantilari baglaminda duyarli sinif ydnetimine iliskin uygulamalari hakkinda derinlemesine
degerlendirme yapma firsati saglamistir.

Calisma Grubu

Calismaya 60 okul ncesi 6gretmeni katilmistir. Ogretmenlerin %95.0’inin egitimi lisans diizeyindeyken
%5.0’inin ise lisansistidir. %50.0’sinin deneyimi 0-3 yil arasinda ve %50.0’sinin deneyimi 4 yil ve
lizerindedir. %47.0'sinin sinif yas grubu 60-66 ay ve %53.0’(inlin yas grubu ise 48-60 aydir.

Veri Toplama Araci ve Siireci

Ogretmenlerin duyarh sinif ydnetimine iliskin uygulamalarini ortaya koymak amaciyla arastirmacilar
tarafindan hazirlanan yari yapilandirilmis agik uglu ve goktan se¢meli sorular bulunan anket kullanilmistir.
Anket sorulari olusturulduktan sonra okul oncesi egitimi alaninda uzman bes arastirmacidan goris
alinmistir. Uzmanlarin gérusleri dogrultusunda ankette hem icerik hem de dilbilgisi anlaminda diizeltmeler
yapilmistir. Anket pilot calisma icin tig okul &ncesi 6gretmenine génderilmistir. Ogretmenlerden gelen geri
donitler dogrultusunda ankete son hali verilmistir. Ankette olumlu sinif iklimine iliskin; “Gun icinde sizi
yansitan duygu durumu nedir?”, “Gin iginde ¢ocuklarin duygu durumlari nasildir?”, “Sizin igin glraltila
bir sinif neyi ifade eder?”, “Sinif kurallarinizdan en 6nemli UGg¢ tanesini paylasabilir misiniz?” sorulari,
davranis yonetimine iliskin “Sinifta hangi davraniglari problem davranis olarak tanimlarsiniz?”, “Sinifinizda
kosan bir ¢ocuga nasil midahalede bulunursunuz?” sorulari, duyarli 6gretmene iliskin “Sinifinizda ....
davranislari gosteren hangi cocuklar dikkatinizi ceker?” sorusu ve 6gretimsel destege iliskin “Serbest oyun
zamaninda blok merkezinde birlikte ¢alisarak yiiksek bir bina insa eden iki cocuk gézlemlediniz. Cocuklari
oyuna daha fazla tesvik etmek icin nasil bir geri bildirim veya destek verirsiniz?” sorusu yer almaktadir.
Anketler 6gretmenlere Google Form araciligi ile ulastirilmistir. Veriler 6gretmenlerin doldurdugu anketler
araciligi ile yazilh dokiiman seklinde toplanmistir.

Verilerin Coziimlenmesi

Arastirma kapsaminda 6gretmenlerden toplanan yazili dokiimanlardaki acgik uglu sorularin analizi
enduiktif yaklasim temel alinarak gerceklestirilmistir. Enduktif yaklasim, arastirma bulgularinin ham
verilerin dogasinda bulunan sik, baskin veya 6nemli temalarin ortaya ¢ikmasina izin vermektedir. Endiktif
analiz gergeklestirilirken Thomas (2006) tarafindan belirtilen asamalar izlenmistir. Endiktif analize
oncelikle 6gretmenlerin veri dosyalarinin ortak bir formata donustiiriilmesi ile baslanmistir. Daha sonra
hazirlanan metinler tekrar tekrar okunmustur. Birbirleri ile ortiisen kodlar ortak bir kategoride
birlestirilmis ve bu kategoriler de ortak bir tema altinda bir araya getirilmistir. Kategoriler her kodlama
isleminde gbzden gegirilmis ve iyilestirmeler yapilmistir. Kodlamalarda tutarliigi saglayabilmek igin
bagimsiz paralel kodlama tercih edilmistir. Bagimsiz paralel kodlamada 6ncelikle arastirmaci (ilk kodlayici)
ilk kodlamay yapmustir. ikinci kodlayiciya degerlendirme hedefleri ve analizi yapilacak metnin tamami
paylasilmistir. ikinci kodlayici birinci kodlayicidan bagimsiz bir sekilde kategori seti olusturmustur. Her iki
kodlayici tarafindan olusturulan kategori setleri karsilastirilmis ve &rtiismeler incelenmistir. Ortiisme
saglanmayan kategoriler icin kodlayicilar arasinda analizler tekrarlanmis ve goris alisverisi saglanmistir
(Thomas, 2006). Coktan segmeli sorular igin ise betimsel analiz kullanilmistir.

Arastirma Etigi

Calismaya baslanmadan &nce Hacettepe Universitesi Etik Komisyonu’ndan gerekli etik izin alinmistir
(Hacettepe Universitesi, 12.01.2021, E-35853172-300-00001403546). Arastirmaya katilan &gretmenlere
calisma hakkinda bilgi verilmis ve istedikleri zaman c¢alismadan ayrilabileceklerini beyan eden
bilgilendirilmis onam formu imzalatilmistir. Ogretmenlerin kisisel bilgilerine iliskin herhangi bir veri
toplanmamistir.

Bulgular
Okul 6ncesi 6gretmenlerinin mesleki deneyimleri baglaminda duyarli sinif yénetimi uygulamalarina

iliskin bulgular asagidaki tablolarda sunulmustur.
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1. Olumlu Sinif iklimi

Tablo 1.
Sinifin Duygusal iklimi

Deneyimli Ogretmen  Yeni Ogretmen

(D6) (YO)
n % n %
Glne baslarken 6gretmenin duygu Mutlu 20 66.6 26 86.6
durumu Heyecanl 15 50.0 16 53.3
Giin sonunda 6gretmenin duygu Yorgun 17 56.6 29 96.6
durumu Mutlu 8 26.6 11 36.6
Heyecanh 2 6.6 5 16.6
Guine baslarken ¢ocuklarin duygu Mutlu 18 60.0 25 83.3
durumu Heyecanh 11 36.6 21 70.0
GUn sonunda ¢ocuklarin duygu durumu  Mutlu 10 33.3 13 43.3
Heyecanl 7 23.3 10 33.3

n=30

Tablo 1'de sinifin duygusal iklimine iliskin 8gretmen paylasimlari yer almaktadir. Ogretmenler giine
baslarken mutlu (DO:%66.6), (YO:%86.6) ve heyecanli (DO:%50,0), (Y0:%53.3) gibi olumlu duygular
hissettigini, giin sonunda ise daha ¢ok yorgun (D0:%56.6), (Y0:%96.6) hissettiklerini belirtmistir. Mutlu
(DO:%26.6), (YO:%36.6) ve heyecan (D0:%6.6), (YO:%16,6) duygularinin diizeyinde ise disiis oldugu
gorilmektedir. Ogretmenler ¢ocuklarin duygu durumunu tiim giin boyunca mutlu (D0:%60.0), (YO:%83.3)
ve heyecanli (D0:%36.6), (YO:%70.0) olarak degerlendirmistir. Hem yeni hem de deneyimli gretmenler
giin sonunda ¢ocuklarin mutlu (D0:%33.3), (YO:%43.3) ve heyecan (D0:%23.3), (YO:%33.3) duygularinda
azalma oldugunu ifade etmistir.

Tablo 2.
Ogretmenlerin Sinif Kurallan
Tema Kategori Kod Ogretmen Alintilar
Sinif Sosyal Saygl Arkadaslarim ve 6gretmenim konusurken dinlemeliyim.
Kurallari beceri (DO10)

Arkadaslarimizin oyununu bozmamaliyiz (YO31)
Arkadaslarini sevmeli, onlara saygi géstermelisin (YO60)

Paylasma Okul oyuncaklarini birlikte oynuyoruz eger bir anlasmazlk
ctkarsa sira ile oynayacagiz (D021)
Oyuncaklarimizi birbirimizle paylasmaliyiz (YO47)

Sira Sinifta arkadasimizin elinden oyuncagi izinle almaliyiz vermez
bekleme ise siramizi beklemeliyiz oyunu bitince almaliyiz (D029)
Sinifa giris ¢ikislarda sira oluyoruz ve sirada iken
arkadaslarimizi itmiyoruz (YO38)

Dinleme Konusan kisiyi s6zii bitene kadar dinlemeliyiz (YO43)
Arkadaslarim ve égretmenim konusurken dinlemeliyim (D0O4)
Bir arkadasimiz konusurken sdziinii kesmeden dinlemeliyiz (YO
50)

Yardim Yardima ihtiyaci olan arkadasimiza yardim etmeliyiz (YO42)
etme Sinif islerinde yardim edelim (YO55)

Sinif Toplanma  Disari gikacagimiz zaman 6nce sandalyeleri diizeltmek sonra
Dizeni ayakkabilari sinifta diizenli bir sekilde koymak (YO31)
Materyalleri diizenli kullanmak (DO5)
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Temizlik Mikroplardan ve hastaliklardan korunmak igin yemeklerden
Once- sonra tuvaletten 6nce ve sonra ellerimizi su ve sabunla
yikiyoruz (YO59)

Ellerimizi sik sik yikayalhm (YO44)
Sinifi temiz tutuyoruz (DO11)

Guvenlik Tuvalete giderken benden izin almalisiniz. Habersiz gikarsaniz
sizi gdremeyince merak ederim (D028)
Arkadaslarimiza vurmak yok (D021)
Sinif igerisinde kosmak yerine hizh yiiriiyebilirsiniz (YO35)

DO: Deneyimli Ogretmen, YO: Yeni Ogretmen

Tablo 2’de okul 6ncesi 6gretmenlerinin siniflarindaki kurallar yer almaktadir. Sinif kurallarinin sosyal
beceri ve sinif dizeni kategorilerinde toplandigli gorilmektedir. Sosyal beceri kategorisinde saygi,
paylasma, sira bekleme, dinleme ve yardim etme boyutlari yer almaktadir. Sinif dizeni kategorisinde ise
toplanma, temizlik ve givenlik boyutlari bulunmaktadir. Hem yeni hem de deneyimli 6gretmelerin sinif
kurallarini olumlu ve olumsuz yonergelerle olusturdugu, ayrica bazi yonergelerin uzun ve karmasik oldugu
dikkat cekmektedir. Deneyimli ve yeni 6gretmenlerin siniflarindaki kurallarin birbirine benzedigi
gorilmektedir.

Tablo 3.
Ogretmenlerin Giiriiltiilii Sinifa Yénelik Yaklasimlari
Tema Kategori Kod Ogretmen Alintilar
Guraltala Olumlu Cosku Cocuklarin 6zgiirce oynayabildiklerini, mutlu olduklarini
sinif sinif (DO6)

ortamlari Mutlu ve eglenen cocuklari (DO15)
Sinifta hayat var demektir, gidip dahil olmak isterim,
¢ocuklarin birbirleriyle paylasim yapmasinda ¢ikan ses
giiriiltii olarak degerlendirilebiliyor maalesef (D017)

Ozgirliik Fikirlerin séylenildigi bir ortami ifade eder (DO9)
Gurdltdli bir sinif 6zgiirligi temsil eder (DO13)

iletisim Cocuklarin birbiriyle iletisim halinde oldugunu goésterir
(DO22)
iletisimin yiiksek oldugu bir siniftir (D0O2)
Olumsuz Sinif Biitiin kurallarin hige sayildigini gdsterir (YO46)
sinif yonetimi Sinifin iyi ynetilmedigini ifade eder (YO53)
ortamlari Etkisiz 6gretmeni ifade eder (YO48)

iletisimsizlik  Birbirini dinlemeyen ve birbirine karsi sayg iklimi
olusturamayan bir sinif (YO40)
iletisimin saglanamadigi bir sinif ortami (YO58)

Dikkat Cocuklarin dikkatlerini yogunlastiramadiklari bir sinif ortami
daginikligi ~ (YO50)
ilgi daginikhgini ifade eder (YO33)

DO: Deneyimli Ogretmen, YO: Yeni Ogretmen

Tablo 3’te okul oncesi 6gretmenleri igin glrGltult bir sinifin neyi ifade ettigine iliskin gorusleri yer
almaktadir. Ogretmenlerin ifadeleri olumlu ve olumsuz sinif ortamlari seklinde kategorize edilmistir.
Deneyimli 6gretmenler glirtltili bir sinifi olumlu bir sekilde degerlendirerek coskuya, 6zgirlige ve etkili
iletisime vurgu yapmistir. Yeni 6gretmenler ise olumsuz sinif yonetimi siireclerini belirterek, iletisimsizlige
ve dikkat daginikhgina odaklanmis ve giriltili sinifi olumsuz bir ortam seklinde degerlendirmistir.
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2. Davranig Yonetimi

Tablo 4.

Ogretmenlerin Problem Davranisa Yénelik Degerlendirmeleri

Tema Kategori Kod Ogretmen Alintilari
Problem Davranis sszel Siddet Arkadaslarina saygisiz davranmak, sorunlarin gbziﬁ'mUnde
Davranis tiiri uygun olmayan (koti soz vs.) yollar kullanmak (DO9)
Bir cocugun normalde sdyleyemeyecegi koti sozleri kullanma
(YO36)
Fiziksel Cocuklarin birbirlerine ve Iiendilerini zarar verebilecek
siddet girisimlerde bulunmasi (DO14) )
Cocuklarin birbirine fiziksel miidahalede bulunmasi (YO 39)
Dikkat Etkinlik zamanlaflna katilim saglamayan siireyi etkin
daginikhg kuIIanmaya'n €D010) . . i
Yapilan etkinliklere karsi isteksiz kalmalari (YO46)
Devamli hareketli olmak etkinlikleri yapmamak (YO45)
Ogretmene Beni dinlememeler.i' ve uyarmama ragmen ayni davranisa
kars: gelme devam etmeleri (YO41) )
Uyarilara duyarsiz kalma (YO49)
Sinif Surrekli konusma, sebepsiz aglama, sinif icerisinde k05mfa,
kurallarna  S'Tav! isteyerek bozma, sg_luéunu aclp bilerek déokme (YO60)
uymama Sinif diizenini bozmak (YO51)
Nedensel Kontrol Arkadaslarina veya sinif malzemelerine kasitli zarar verme
yiklemeler  edebilme  (YO37)
Sulugunu acip bilerek dékme (YO57)
Degismezlik Uyarilara duyarsiz kalma ve koti s6z ve davranista israrci

olma (YO52)
Tim yapilan miidahalelere ragmen degisiklik olmayan
davranis (YO43)

DO: Deneyimli Ogretmen, YO: Yeni Odretmen

Tablo 4’te okul 6ncesi 6gretmenlerinin problem davranislari nasil degerlendirdiklerine iliskin bulgular
yer almaktadir. Ogretmenlerin problem davranisi, tiirii ve nedensel yiiklemeleri baglaminda ele aldiklar

goriilmektedir.

Cocuklarin kisisel haklari ihlal ettigi (sozel ve fiziksel siddet) ve dikkat daginikhg gibi

durumlar hem deneyimli hem de yeni 6gretmenler igin problemli davranislar olarak kabul edilmektedir.
Bunun yani sira yeni 6gretmenler, 6gretmene karsi gelme ve sinif kurallarina uymama gibi durumlari da
problemli davranis olarak degerlendirmektedir. Ayrica yeni 6gretmenlerin problemli davranislara iligkin
tanimlamalarinda kontrol edebilme ve degismezlik gibi nedensel yiiklemelerinin de etkili oldugu

goriilmektedir.

Tablo 5.

Ogretmenlerin Problemli Davranisa Yénelik Miidahaleleri

Tema Kategori Kod Ogretmen Alintilar
Problemli Onleme Kurallari Sinifta kosmamamiz gerektigi kuralini herkesin
davranisa  galismalari hatirlatmak duyacag sekilde sdylerim (Y032)

yonelik Kosarken sinifimiz kalabalik oldugu icin ve esyalara
stratejiler takilip tehlikeli durumlar yasayabilecegimiz igin

kosmamamiz gerektigi kuralini hatirlatirim (DO8)
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Ogretimsel
suregleri
diizenlemek

Bir cocuk sinif icinde kosmaya basladiysa bu benim
uzun siredir Ust Uste hareketsiz etkinlik yaptigimi
gosterir hareketli bir oyun veya etkinlige gecerim
cocuklar enerjilerini attiktan sonra tekrar eski
etkinligimize déneriz (YO38)

Enerjisini atmasi icin hadi birlikte sabah sporu yapalim
derim jimnastik hareketlerine tim sinif baslariz
(DO16)

Fiziki ortamlari
dizenlemek

Sinif igerisinde kosarken ona tehlike olusturabilecek
nesneleri ortamdan gekip enerijisini atabilmesine
miisaade ederim (YO44)

Cocugun kosabilecegi sinif disinda baska ortamlar
bulmaya calisirm (YO35)

Gozlem yapmak

Kosma nedenini g6zlemlerim (YO40)
Bu davranisi hangi siklikta yaptigina bakarim (YO45)

Midahale
¢alismalari

Olumlu davranis
kazandirmak

Olumlu bir ciimleyle kosmadan hareket etmenin ¢ok
daha giizel oldugunu séylerim (YO47)

Oturan arkadaslarina tesekkir ederek olumlu
davranisi sézel olarak édiillendiririm (YO51)

Uyarmak ismiyle hitap ederek yaptigi davranisin dogru olup
olmadigini diisiinmesini séylerim (DO16)
Dismenizden korkuyorum yapmayin litfen sézel
uyarisinda bulunurum (YO39)
Sorumluluk Bana bir esya getirmesini isteyip simdi yerine oturmasi
vermek gerektigini séylerim (YO53)
Ogrenciye yasina uygun sorumluluk veririm (DO17)
Sonuglari Kosmamasini ve diiserse caninin yanabilecegini
paylasmak sOylerim (Y34)

Ben dili kullanarak yaptigi davranisin sebep olabilecegi
sorunlar ile ilgili konusurum (DO5)

Co6zlim planina
cocuklari dahil

Diger cocuklari da slirece dahil ederek yaptiginin
dogru olup olmadigini sorarim (YO36)

etmek Cocukla yapacagimiz tartisma sonucunda kosacagi
yeni ortamlar bulabiliriz (YO52)
Olumsuz Gerekli pekistiregleri kullanarak zamanla kosma
davranisi davranisini birakmasini saglarim (YO34)
azaltilmak Once sézel uyaririm daha sonra molaya gdnderirim

(YO56)

Cezalandirmak

Kosan ¢ocuga 6nce sozel uyari yaparim davranis hala
devam ediyorsa ve bu bir serbest zaman etkinliginde
oluyorsa serbest zaman siiresini bitiririm. Bu zaten o
cocuk icin caydirici bir uyaran oldugunu dislinliyorum
(DO3)

Cok fazla kosturup yorulmasini saglarim (YO48)

DO: Deneyimli Ggretmen, YO: Yeni Ogretmen

Tablo 5’te 6gretmenlerin problemli davranisa (sinifta kosma davranisi) yonelik kullandigi stratejiler yer
almaktadir. Ogretmenlerin stratejilerinin  dnleme ve miidahale kategorileri altinda toplandig
gorilmektedir. Deneyimli ve yeni 6gretmenlerin stratejilerinde benzerlikler (kurallari hatirlatma,
ogretimsel stregleri dizenleme, sorumluluk verme vb.) olmasina ragmen yeni 6gretmenlerin kullandigl
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strateji gesitliliginin (olumlu davranis kazandirma, ¢6ziim planina ¢ocuklari dahil etme vb.) daha fazla
oldugu dikkat cekmektedir.

3. Duyarli Ogretmen

Tablo 6.
Sinifta Ogretmenlerin Dikkatini Ceken Cocuklar
Deneyimli Yeni
Ogretmen Ogretmen
n % n %
Kimseyle konusmayan, ¢evresini izleyen ¢ocuk 25 83.3 28 93.3
Gruptan izole olan ¢ocuk 24 80.0 25 83.3
Saldirgan davranista bulunan ¢ocuk 24 80.0 23 76.6
Uzgiin bir gocuk 23 76.6 23 76.6
Oyunlara katilmayan ¢ocuk 24 80.0 22 73.3
Ofkeli cocuk 24 80.0 21 70.0
Aglayan ¢cocuk 22 73.3 21 70.0
Etkinliklere aktif katihm gdsteren ¢ocuk 14 46.6 16 53.3
Arkadaglari ile ig birligi icinde galisan gocuk 14 46.6 15 50.0
Esyalarini arkadaslari ile paylasan cocuk 11 36.6 15 50.0
Mutlu ¢ocuk 10 33.3 14 46.6

Tablo 6’da 6gretmenlerin sinifta dikkatlerini geken gocuk davraniglarina iliskin bulgular yer almaktadir.
Hem deneyimli hem de yeni 6gretmelerin dikkatini ¢eken ilk davranislarin igsellestirilmis davranig
sorunlari oldugu gorilmektedir. Daha sonra 6gretmenler digsallastirilmis davranis sorunlari gosteren
¢ocuklarin davraniglarinin dikkatini g¢ektigini ifade etmistir. Olumlu duygulara, davranislara ve sosyal
becerilere sahip ¢ocuklarin ise 6gretmenlerin dikkatini daha az gektigi gortilmektedir

4. Ggretimsel Destek

Tablo 7.
Ogretmenlerin Verdigi Geri Bildirim Cesitleri
Tema Kategori Kod Ogretmen Alintilar
Geri Goreve iligskin geri Ovgii Vay canina ne kadar da giizel binalar bunlar, diger
bildirim bildirim yapacaginiz binalari gérmek icin sabirsizlaniyorum
gesitleri (YO45)

Vayy harika bir gékdelen olmus (DO27)

Arastirmaci  Bu binanin igerisinde kimler yasiyor, hangi katta
oturuyorlar, binanin etrafinda neler var? (YO43)
000000 ne kadar yiiksek olmus kag tane blok
kullandiniz (DO63)

Deger verici  Bu binayi heyecanla takip ediyorum (D023)
Binaniza bayildim... Bittiginde nasil olacak ¢cok merak
ediyorum (DO18)

Dizeltici Yapinin gelistirilecek alanlarini séylerim 6rnegin
hayvanat bahgesi icin farkh bélimler gelistirmesi icin
fikir veririm kulenin harika oldugunu daha farkli ve
biiyiik olmasi icin neler yapilabilecegini séylerim (YO53)
Ne kadar yliksek bir bina olmus, ama bundan daha
yiikseklerini de yapabilirsin (DO11)

Sirece iliskin geri Ovgii Birlikte ne kadar giizel bir is ¢ikardiniz (YO39)
bildirim Beraber calismaniz ¢ok giizel (DO3)
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Arastirmaci  istediginiz gibi bitirebildiniz mi binanizi? (YO33)
Binaniz ¢ok saglam gorinuyor, onu yaparken neler
kullandiniz? (DO12)
Waaow bu kadar yiiksek bir bina nasil yikilmadan
durabiliyor, ydnteminiz ne? (D020)
Oz diizenlemeye  Arastirmaci  Ne yapiyorsunuz? Neleri var yaptiginizin? Sizce neleri

iliskin geri olsa daha farkh olur? Neye ihtiyaci var yaptiginizin?
bildirim Neler ekleyebilirsiniz? Daha farkli nasil olabilirdi?
(DO30)
Kisilige iligkin geri Ovgii Demek siz gok iyi miithendislersiniz. Ne kadar da farkli
bildirim tasarimlariniz var (YO38)

DO: Deneyimli Ogretmen, YO: Yeni Ogretmen

Tablo 7’de 6gretmenlerin “Serbest oyun zamaninda blok merkezinde birlikte ¢alisarak yiiksek bir bina
insa eden iki cocuk gozlemlediniz. Cocuklari oyuna daha fazla tesvik etmek icin nasil bir geri bildirim
verirsiniz?” sorusuna verdikleri yanitlar yer almaktadir. Hem deneyimli hem de yeni 6gretmenlerin
gocuklara siklikla 6vgii temelli ve géreve iliskin geribildirimler sundugu gériilmektedir. Ogretmenlerin
geribildirimlerinin abartili ifadeler igerdigi dikkat cekmektedir. Ogretmenlerin siirece, 6z diizenlemeye ve
kisilige iliskin geri bildirimleri daha az tercih ettigi gorilmektedir.

Tartisma ve Sonug

Calisma okul 6ncesi 6gretmenlerinin mesleki deneyimleri baglaminda olumlu sinif iklimi, davranis
yonetimi, duyarli 6gretmen yaklasimi ve 6gretimsel destek ilkelerine dayanan duyarl sinif yonetimi
uygulamalarina iliskin deneyimlerini incelemeyi amaglamistir. Arastirma sonuglari hem deneyimli hem de
yeni 6gretmenlerin siniflarinda; olumlu iklimin giiniin ilerleyen saatlerinde azaldigini, sinif kurallarinin
sosyal becerilerin desteklenmesi ve sinif diizeninin korunmasi baglaminda sekillendigini, dikkat ceken
¢ocuk davranislar arasinda ilk siralarda olumsuz davraniglarin, son siralarda ise olumlu davraniglarin yer
aldig1 ve 6gretimsel destek olarak cocuklara 6vgii temelli ve goreve iliskin geribildirimler sunuldugunu
gostermektedir. Guriltali bir sinifi deneyimli 6gretmenler olumlu karsilarken yeni 6gretmenler ise bir
tehdit olarak degerlendirmistir. Yeni 6gretmenlerin cocuklarin problemli davranislarini tanimlarken
nedensel yiklemelerin etkili oldugu ve problemli davranisa miidahale cesitliliginin deneyimli
ogretmenlere kiyasla daha fazla oldugu gorilmektedir.

Sinifin duygusal atmosferi, sinif iklimine iliskin 6nemli ipuglari vermektedir. Duygusal olarak
destekleyici sinif ortamlarinin sinif iklimini olumlu sekilde etkiledigi bilinmektedir. Duygusal olarak
destekleyici sinif ortamlari, 6zellikle 6gretmen-cocuk iliskisinde yakinligi arttirirken catisma diizeyini ise
azaltmaktadir (Moen vd., 2019). Ayrica bu siniflarda ¢cocugu merkeze alan 6gretim yaklasimlarinin
benimsenme ihtimali de daha fazladir (Chen, 2019). Calismaya katilan hem deneyimli hem de yeni
o6gretmenler giine baslarken mutlu ve heyecanli olduklarini ancak giin sonunda bu olumlu duygularin
azaldigini ve yogun olarak yorgunluk hissettiklerini belirtmistir. Ogretmenlerin giin sonuna dogru olumsuz
duygulari daha yogun bir sekilde hissetmesi zorlu ¢ocuk davranislari, akran ¢atismalari, disiplin sorunlari
ve yolunda gitmeyen 6gretimsel stiregler gibi ¢oklu durumlarla bas etmek zorunda olmasiyla agiklanabilir.
Ogretmenlerin giin icinde 6n gériilemeyen durumlar ile karsilasmasi, zorlu ve yorucu &gretim faaliyetleri
ylriatmesi olumlu ve olumsuz duygulari bir arada yasamalarina sebep olabilmektedir (Buri¢ vd., 2018). Bir
calismada siniflarinda daha fazla disiplin sorunu oldugunu diisiinen 6gretmenlerin zaman igerisinde
duygusal anlamda daha fazla tiikenmislik hissettigini ortaya koymustur (Aldurp vd., 2018). Ogretmen-
cocuk arasinda meydana gelen anlik davranislar ve iletisimsel siiregler 6gretmenlerin duygusal durumlarini
etkilemektedir (Lippard vd., 2018). Calismadaki 6gretmenlerin degisken duygusal sireclere sahip
olmasinin bir faktérii de ¢ocuklarla olan etkilesimleri ile iliskilendirilebilir. Ogretmenlerin cocuklarla
etkilesimleri ginin ilk saatlerinde olumlu iken glin sonuna dogru olumsuz bir seyir almis olabilir.
Ogretmen-cocuk arasindaki yakinlik, dgretmenlerin olumsuz duygular hissetmesine karsi koruyucu bir
faktor olarak degerlendirilmektedir (Evans vd., 2019; Taxer vd., 2019). Yakin 6gretmen-cocuk etkilesimleri
olumlu duygular ile iliskili iken ¢catismali 6gretmen-cocuk etkilesimleri olumsuz duygular ile iliskilidir (Buri¢
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vd., 2020; Corbin vd., 2019). Calisma bulgularina paralel bir sekilde Buri¢ ve digerleri (2018), 6gretmenlerin
nege, mutluluk, memnuniyet gibi olumlu duygularinin yani sira yorgunluk, uyusukluk veya bitkinlik olarak
tanimlanan duygulari da belirgin ve sik bir sekilde hissettigini ortaya koymustur. Calisma bulgulari
cocuklarin olumlu duygularinda, 6gretmenlere paralel bir sekilde, giin sonuna dogru azalma oldugunu
gdstermektedir. Ogretmenler ve gocuklar karsilikli olarak birbirlerinin duygu durumlarini etkileyebilmekte
ve sekillendirebilmektedir. Bu dogrultuda g¢alismadaki ¢ocuklar 6gretmenlerinin duygusal degisimlerini
referans almis olabilir. Frenzel ve digerleri (2021) 6gretmen duygularinin gocuklarin duygularini dogrudan
etkileyebilecegini ifade etmektedir. Ogretmen-cocuk etkilesimleri dgretmenlerde oldugu gibi cocuklarin
da duygu durumlarini etkilemis olabilir. Frenzel ve digerleri (2018) ¢alismasinda, eglence gibi olumlu
duygularin 6gretmen-6grenci arasindaki duygusal iklimden etkilendigini ve bunun da 6grencilerin siniftaki
davranislarina aracilik ettigini ortaya koymustur. Benzer sekilde baska bir calismada eglence gibi olumlu
duygularin sinif toplulugunun duygusal ikliminden etkilendigini saptamistir (Frenzel vd., 2020).

Sinif kurallarinin net bir sekilde ifade edilmesi olumlu bir sinif iklimini kolaylastirmak icin 6nerilen
stratejiler arasinda yer almaktadir (Ingemarson vd., 2020). Calismaya katilan 6gretmenlerin siniflarinda
olumsuz ve birden fazla yonerge iceren kurallar yer almaktadir. Sinif kurallari ¢ocuklarin yapmamasi
gereken davraniglardan ziyade yapmasi gereken davranislari kisa, net ve anlasilir bir sekilde aktaran gorsel
veya sOzel hatirlatmalardir (Savina, 2021). Calismadaki 6gretmenlerin uzun ve karmasik sinif kurallarini
cocuklarin hatirlamalari gli¢ olabilir ve bu da kurallari uygulama noktasinda ¢ocuklari zorlayabilir. Sinifta
onleyici bir misyona sahip olan sinif kurallari, olumsuz davranislar meydana gelmeden o&nce
belirlenmektedir. Calismadaki olumsuz kurallarin 6nleyici bir yaklasimla olusturulmadigi, spesifik bir
sekilde meydana gelen olumsuz davranisa midahalede bulunmak ve bu davranisi engellemek igin
olusturuldugu sdylenebilir. Mevcut ¢alisma bulgularina benzer bir sekilde Yildiz ve digerleri (2020),
siniflardaki kurallarin biiylk bir gogunlugunun olumsuz yénergelere sahip oldugunu bulmustur. Cocuklarin
olumlu kurallari olumsuz kurallara gére daha fazla uygulama egiliminde olduklari bilinmektedir (Megawati
& Wibawa, 2020). Mevcut ¢alismada farkli mesleki deneyim siirelerine sahip 6gretmenlerin sinif kurallar
birbirine benzerlik gostermektedir. Benzer sekilde Kaya da (2012) c¢alismasinda sinif kurallarinin
dgretmenlerin  deneyim siirelerine goére farklilasmadigini ortaya koymustur. Ogretmenlerin sinif
kurallarindaki yénergelerinin ¢ocuklarin diizensiz ve olumsuz davranislarini hedefleyen, komut verici ve
¢ocugun itaat etmesi beklenilen bir sekilde olusturuldugu gorilmektedir. Drew (2020), bu tutumu
benimseyen 6gretmenlerin gocuklari asi ve yaramazliga yatkin olduklarini diisiinme egilimde oldugunu,
bu sebeple de idealize davraniglari kazandirmaya yonelik emir veren nitelikte yonergeler olusturdugunu
ifade etmistir. GUrultalu siniflar 6gretmenler tarafindan énemli bir sorun olarak gorilmektedir (Gangal &
Oztiirk, 2019). Ciinkii hem &gretmen hem de cocuk giiriiltili sinif ortamlarindan etkilenmektedir.
Ogretmenler giiriiltali siniflarda cocuklarin konsantrasyon sorunu yasadigini bunun da algilanan kaosu
yogunlastirabilecegini ifade etmektedir (Persson Waye vd., 2019). Ayrica okuldaki yiiksek gurtltinin
ogretmenlerde asiri hassasiyete, migrene, iletisim kurma ve derse odaklanma glgligiine, yorgunluga,
tahammil sinirinin diismesine sebep oldugu bilinmektedir (Bulunuz vd., 2021). Calismaya katilan
O0gretmenlerin guriltald siniflara iliskin farkh gorisleri oldugu dikkat gekmektedir. Deneyimli 6gretmenler
guriltald siniflart olumlu ortamlar olarak degerlendirirken yeni 6gretmenler bu siniflari olumsuz ortamlar
olarak degerlendirmistir. Bu durum, deneyim siiresi az olan 6gretmenlerin giraltila siniflari kaosu
besleyen bir tehdit olarak gérme egiliminde olmalari ile aciklanabilir.

Okul 6ncesi ¢ocuklari sosyal ve davranissal kontrolli 6grenme siirecinde olduklari i¢cin zaman zaman
bircok sinif beklentisini ihlal edebilmektedir. Bu slirecte 6gretmenlerin bu ihlalleri nasil tanimladiklarini ve
bunlarla nasil basa ciktiklarini bilmek énemlidir (Owens vd., 2018). Calismadaki 6gretmenler deneyimleri
fark etmeksizin kisisel haklarin ihlali ve dikkat daginikligi gibi durumlari problem davranis olarak
degerlendirmistir. Alanyazindaki ¢alismalar okul dncesi 6gretmenlerin benzer durumlari sorun davranis
olarak degerlendirdigini gostermektedir (Glider vd., 2018; Temiz 2020). Ayrica yeni 6gretmenler sinif
kurallarina uymama ve 06gretmene karsi gelme gibi durumlari da problem davranis olarak
degerlendirmistir. Yeni 6gretmenler bir sinifi kontrol etme noktasinda zaman zaman kendilerini yetersiz
gorebilmektedir (Shank & Santiague, 2022). Bu sebeple de sinif kontroliinii kaybetme endisesi ile sinif
kurallarinin ihlalini ve kendilerine karsi gelme davranislarini sorun olarak degerlendirmeleri anlasilabilecek
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bir durumdur. Yeni 6gretmenler davranisin kontrol edilebilirligine ve siirekliligine de odaklanarak nedensel
yiiklemelerde bulunmustur. Ogretmenlerin nedensel yiiklemeleri davranisi algilama ve tepki verme
surecinde oOnemli bir degiskendir. Davranis kontroliniin ¢ocukta olduguna ve bu davranigin
degismeyecegine inan 6gretmenler davranisi daha olumsuz degerlendirmektedir (Yoder & Williford,
2019). Ogretmenler problemli davranislara ydnelik énleme ve miidahale ¢alismalari gergeklestirdiklerini
ifade etmistir. Yeni 6gretmenlerin deneyimli 6gretmenlere kiyasla miidahale stratejilerini daha fazla tercih
ettigi dikkat cekmektedir. Deneyimli 6gretmenlerin siklikla 6nleyici davranis yontemlerini tercih ettigini
ortaya koyan c¢alismalar mevcuttur (Stahnke & Bldmeke, 2021). Yeni Ogretmenler, midahale
stratejilerinde pozitif sinif ydnetimi stireglerini ele almis olmasina ragmen, davranis ortaya ¢cikmadan 6nce
onlemenin daha etkili bir yontem oldugu gergegini de gdzden kagirmaktadir.

Sinifin genel duygusal duyarlihgi kisisel iliskilerin gelisimini saglayan bir baglam olarak distinilmektedir
(Lippard vd., 2018). Cocuklar duyarl yetiskinlerle gtivenli, tutarli iliskiler sirdiirme ve akranlariyla olumlu
iliskiler kurma gibi firsatlara sahip olduklarinda potansiyel gelisimlerini en (st diizeye ¢ikarabilmektedir
(McNally & Slutsky, 2018). Gin icinde cesitli cocuk davranislari 6gretmenlerin dikkatini cekebilmektedir.
Dikkat, 6gretmenlerin odak noktasinin nerede yogunlastigini géstermektedir, dogasi geregi segici ve
bilissel caba gerektirmektedir (Allision vd., 2021). Calismaya katilan hem deneyimli hem de yeni
ogretmenler igsellestirilmis davranis sorunlari gésteren ¢ocuklarin dikkatlerini daha fazla gektigini ifade
etmistir. Bu sonug¢ 6gretmenlerin igsellestirilmis davranis sorunlari yasayan cocuklarla olumlu iletisim
kuramadiklari icin kaygilandigini diisindirmektedir. Alanyazindaki ¢alismalar da benzer kaygilara sahip
o6gretmenlerin oldugunu ortaya koymustur. Green ve digerleri (2018), i¢sellestirilmis davranis problemleri
gosteren kizlarin, dissallastiriimis davranis problemleri gésteren ¢ocuklara gore 6gretmenleri daha fazla
endiselendirdigini tespit etmistir. Bazi 6gretmenler ya daha sessiz ya da katilim gdstermeyen 6grencilerle
iliski kurmakta zorlanabilmektedir (Lippard vd., 2018). Oliver ve digerleri (2020) igsellestirilmis davranis
sorunlari gosteren c¢ocuklarin katim diizeylerinin daha disiuk oldugunu bulmustur. Duyarl sinif
ortamlarinda ¢ocuklarin 6gretim siirecine aktif bir sekilde katilmasi ve kendini sinifin bir parcasi olarak
gormesi olduk¢a 6nemlidir. Bu dogrultuda, siniftaki streclere daha az katildiklari igin igsellestirilmis
davranis sorunu gdsteren cocuklarin 6gretmenlerin dikkatini daha fazla gektigi sdylenebilir. igsellestirilmis
davranis sorunlari sebebiyle 6gretmenleri ve akranlariyla etkili bir iletisime gecemeyen ¢ocuklarin hem
sosyal-duygusal hem de akademik g¢iktilari etkilenmektedir. Bir ¢alisma cocuklarin saygili, sicak ve
destekleyici 6gretmen-cocuk etkilesimleri ile karakterize olmus siniflarda akademik ciktilarinin olumlu
yénde etkilendigini ortaya koymustur (Futtere vd., 2022). Ogretmenlerin dikkatini ceken diger bir davranis
ise digsallastinlmis davranislar oldugu goériilmektedir. Bazi galismalar digsallastiriimis davranislarin
o6gretmenlerin dikkatini daha ¢ok cektigini (Splett vd., 2019) ve 6gretmen-cocuk iliskisini olumsuz yonde
etkiledigini ortaya koymustur (Roorda & Koomen, 2021). Cocuklarin olumlu duygulari ve davranislari ise
o6gretmenlerin dikkatini daha az cekmektedir. Olumsuz duygusal ve davranissal ifadeler hem zihinsel hem
de fiziksel sagliga zarar verdigi i¢in bu davranislarin daha fazla dikkat cekmesi beklenilen bir durumdur. Bu
da arastirmalari olumsuz davraniglara ve duygulara daha ¢ok odaklanmaya yonlendirmis olabilir ve
sonuglarin da daha ¢ok olumsuz duygu ve davraniglara yonelik olmasi bu dogrultuda agiklanabilir (Stifter
vd., 2020). Ogretmenler sinifta olumlu duygu ve davranislara dikkat cekerek hem destekleyici ve sicak bir
6grenme ortami saglamakta hem de cocuklarin sinif toplulugunun bir pargasi olduklarini hissetmelerini
saglayacak yardimlasma, is birligi ve fikir alisverisi gibi becerileri deneyimlemelerine firsat sunmaktadir
(Biber & Zizic, 2020). Ogretmenler cocuklarin olumlu duygu ve durumlarina odaklanarak onlari
cesaretlendirebilir ve donitler verebilir. Bu sayede sinif iklimini olumlu anlamda destekleyebilir.

Cocuklarin galismalari, fikirleri ve uygulamalari hakkinda saglanan geri bildirimlerin kalitesi 6gretimsel
destek sireclerini etkilemektedir. Yiksek diizeydeki destekleyici 6gretimsel ortamlar olumlu sinif iklimini
ongodrmektedir (Howes vd., 2013). Geri bildirim akran, ebeveyn, 6gretmen veya kisinin kendisi tarafindan
saglanan bilgi olarak tanimlanmaktadir (Hattie & Timperley, 2007). Ogretmenlerin geri bildirimlerini
6lgmeyi amaglayan CLASS (The Classroom Assessment Scoring System) 6lgceginde, cocuklarin ¢alismalarina
veya c¢abalarina dayali fikir sunan 6gretmenler daha fazla puan alirken gocuklarin cevaplarinin veya
uygulamalarinin dogru olup olmadigina odaklanan 6gretmenler ise dislk puanlar almaktadir (Howes vd.,
2013). Ogretmenlerin geri bildirimleri cocuklarin &grenmelerine ilham verici nitelikte olmalidir. Bir
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¢alisma, 6gretmen geri bildirimlerinin ¢cocuklarin akademik basarilarini, galisma motivasyonunu, bagimsiz
O6grenme kapasitesini ve 6grenmeye iliskin kaygi diizeyini etkiledigini ortaya koymustur (Selvaraj vd.,
2021). Mevcut galismaya katilan 6gretmenlerin goreve, siirece, 6z diizenlemeye ve kisilige yonelik geri
donitler verdigi gorilmektedir. Ancak hem deneyimli hem de yeni 6gretmenlerin goreve iliskin
geribildirimleri daha fazla tercih ettigi, slirece ve 6z diizenlemeye iliskin geri bildirimleri ise daha az tercih
ettikleri gorilmektedir. Her bir kategoride yalnizca begeniyi ifade eden 6vgi seklindeki geri bildirimlerin
bulunmasi dikkat cekmektedir. Ogretmenlerin siklikla dvgiiyi tercih etmeleri cocuklarin iiriinlerine ydnelik
degerlendirme yapmasi ile agiklanabilir. Etkili bir geri donut gocuklari desteklemeli, diislinme siireglerini
harekete gegirmeli, bilgiyi genisletmeli, cesaretlendirmeli ve onaylamalidir (Martino, 2020). Bu dogrultuda
¢alismadaki 6gretmenlerin etkili geri donit verme konusunda yetersiz kaldigi goriilmektedir. Farkli
calismalarda da benzer sonuglar dikkat cekmektedir (Hatti & Timperley, 2007; Zierer & Hattie, 2020). Hu
ve digerleri (2021), 6gretmenlerin genisletme, agiklama yapma ve distince sireglerini destekleme gibi
siireg ve 6z diizenlemeye iliskin geri bildirim stratejilerinin daha az kullanildigini tespit etmistir.

Sinirhlik ve Oneriler

Calismanin bazi sinirhliklart bulunmaktadir. ilk simirihigin verilerin 6gretmen aktarimlari araciligi ile
toplanmasi olusturmaktadir. Ogretmenler sorulara yanit verirken sosyal begenirlik kaygisi yasamis olabilir
ve bu da verdikleri cevaplari etkilemis olabilir. Diger bir sinirhlik ise verilerin yazili dokiiman seklinde
toplanmis olmasidir. Bu da 6gretmenlerin sorulari daha detayli agiklamasini zorlastirmis ve aktarimlarini
sinirlandirmis  olabilir. Bu dogrultuda gelecek arastirmalar 6gretmenlerin duyarh sinif yoénetimi
uygulamalarina iliskin sinif ici uygulamalarini daha detayh ortaya koyabilmek icin bire bir gézlemler ve
ogretmen miulakatlari gergeklestirebilir. Duyarli 6gretmen ve Ogretimsel destek konularinda hem
deneyimli hem de yeni 6gretmenler igin egitimler veya midahale programlari hazirlanabilir ve bu
programlarin etkililigi incelenebilir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmustur.
Etik Beyan

Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda “Yiksekogretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara uyulmus ve yonergenin
ikinci boélumiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykin Eylemlerden” higbiri
gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile gikar ¢atismasi bulunmadigini beyan
etmektedir.
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