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Article Information Abstract
@ CrossMark The aim of this study is to examine the products created by pre-service teachers in the
Basic Design II Course held online during the COVID-19 Pandemic process and their
DOI: 10.29299/kefad.1136501 views on the process. The study group consists of 29 pre-service teachers who attend the

Basic Design Il Course of the Faculty of Education, Department of Fine Arts in the spring
semester of the 2019-2020 academic year. The limitation within the scope of the aim of
the study is the individual project work on "collage". The mixed method was used in the
study. "Product Evaluation Form" was used in collecting quantitative data, and "Opinion
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Form" was used in collecting qualitative data in order to reveal the feelings and thoughts

of the students about the process. Student products were evaluated by taking the
Keywords: average of the scores given by three experts in the field. The products of many pre-
service teachers were found to be successful at high and moderate levels. According to
the findings obtained from the analysis of qualitative data, students mainly preferred
Online Learning, waste materials due to easy access. In the process, students who had problems in
Collage, accessing computers and the internet also stated that they had problems in relations with

Basic Design Lesson,

. family and individual problems within the scope of problems related to the epidemic.
Project In addition, there were problems in accessing the necessary materials for the Basic
Design II Course. Almost all of the students stated that the course process was
productive despite the difficult conditions, but that the face-to-face workshop lessons

had a special importance.

Cevrim I¢i Gerceklestirilen Temel Tasarim Dersinde Ogretmen
Adaylarinin Olusturduklar1 Uriinlerin ve Siirece Yonelik Goriislerinin

Incelenmesi
Makale Bilgileri Oz
@CrussMa[k Bu calismada; COVID-19 Pandemi siirecinde gevrim i¢i ortamda gergeklestirilen Temel
Tasarim II Dersinde 6gretmen adaylarimin olusturduklar: {iriinlerin ve siirece yonelik
DOI: 10.29299/kefad. 1136501 goriislerinin incelenmesi amaglanmistir. 2019-2020 egitim-6gretim yili bahar déneminde

Yiikleme: 27.06.2021 Egitim Fakiiltesi Giizel Sanatlar Egitimi Boliimii Temel Tasarim II Dersine devam eden 29

Diizeltme:  10.10.2021 Ogretmen aday1 ¢alisma grubunu olusturmaktadir. Calismanin amaci kapsaminda smirlilik

Kabul: 24.10.2022 “kolaj” konulu bireysel proje calismasidir. Calismada karma yontemden yararlanilmustir.
- — Nicel verilerin toplamasinda “Uriin Degerlendirme Formu” nitel verilerin toplanmasinda ise
Anahtar Kelimeler: stirece yonelik 6grencilerin duygu ve diisiincelerini ortaya koymak amaciyla “Goriis Formu”
) kullanilmigtir. Ogrenci tiriinleri ti¢ alan uzmanmin verdigi puanlarin ortalamast alinarak

Temel Tasarim Dersi, degerlendirilmistir. Ogretmen adaylariin iiriinleri daha ¢ok yiiksek diizeyde ve orta
Cevrim ici Ogrenme, diizeyde basarii bulunmustur. Nitel verilerin analizinden elde edilen bulgulardan yola

cikarak; kolaj ¢alismasinda en ¢ok attk malzemeleri kolay ulasimdan dolay1 tercih
etmislerdir. Siiregte bilgisayar ve internete erisimde problem yasayan 6grenciler oldugu gibi
Proje salgina bagli problemler kapsaminda aile ile iligkilerde ve bireysel problemler yasadiklarin
da ifade etmislerdir. Ayrica Temel Tasarim II Dersi igin gerekli malzemelere ulasimda
sorunlar yasanmustir. Ogrencilerin tamamima yakini zor sartlara ragmen ders siirecinin
verimli gectigini ancak atdlye derslerinin yiiz yiize olmasinin ayr1 bir &neme sahip oldugunu
belirtmislerdir.
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Giris

COVID-19 Pandemi siireci toplumsal yasamin sosyal, ekonomik ve kiiltiirel dengelerinde
degisiklikleri de beraberinde getirmistir. Kiiresel diizeyde yasanan salgin toplumsal kurumlar1 ve
egitim ortamlarinin degisimini de zorunlu hale getirirken bireylerde aranan nitelik ve yeterlilikleri de
degistirmektedir. Bu durum bireysel ve toplumsal ihtiyaglarin daha hizli degismesine, toplumlarin
i¢inde bulunduklar1 durumu ¢ok yonlii gdozden gecirerek yorumlamalaria sebep olmaktadir. Yeni ve
farkli egitim yontem ve yaklagimlar: giindeme gelirken bireysel 6grenme ihtiyaci ve kapsami da daha
karmasik bir hal almistir. Salgin oncesi gelisen teknoloji ve bilimin geldigi noktadan sonra COVID-19
Pandemi siireci ayr1 bir hiz ve farkliliklar katarak ge¢mise gore toplumsal degisikliklerin daha hizli
yasanmasina sebep olmustur. Egitim-6gretimin her kademesinde daha yogun bir ¢alisma siirecine
girilmistir (Adedoyin ve Soykan, 2020). Ge¢miste farkli alanlarda uygulama ornekleri ile karsilasilan
cevrim ici egitim COVID-19 Pandemi siirecinde egitim-6gretim sekli olarak giindeme gelmistir Basaran,
Dogan, Karaoglu ve Sahin, (2020). Hasgiil'e (2021) gore salgin ve dogal afetler gibi 6rgiin egitimin
siirdiiriilmesi miimkiin olmayan durumlarda gevirim igi 6gretim yontemleri en iyi ¢oziim olmustur.
Kiiresel boyutta yasanan COVID-19 Pandemi siireci de tiim diinyada yeni bir yasam bicimini
olustururken her diizeyde egitim-Ggretim siirecine de yeni bir boyut getirmistir. Teknolojiden
yararlanarak toplumsal egitimin gerceklestirilmesi ve O0grenme etkinliklerinin bireysellestirilmesi
cagdas egitim sistemleri icinde iki gelisim boyutudur. Bireye kendi kendine 6grenme olanag:
saglamakta olup degisik yasam ve ¢alisma kosullar1 i¢cinde bulunan bireylerin egitim gereksinimlerine
farkli ¢oziimler olusturmaktadir (Yurdakul, 2010). Cevrim i¢i ortamda gergeklestirilen egitime ¢evrim
ici egitim denir. Egitmen ve Ogrencilerin egitim kurumlari, siuflar gibi fiziki bir ortamda
bulunmadiklari, ders kaynaklarmin ¢evrim ici platformlar {izerinden paylasildig: bir 6gretim bigimidir.
Online egitim, cevrim ici ortamda gerceklestirilen egitim anlamina gelmektedir. Yiiz yiize egitimin
aksine ¢evrim i¢i egitimde 6grenci ve egitimcilerin fiziki etkilesim halinde olmalarina gerek kalmadan
teknolojik araglar yolu ile yiiriitiilen bir 6gretim seklidir (Basaran ve digerleri. 2020; Hasgiil, 2021).

Cevrim ici egitimde dersler ii¢ sekilde gergeklestirilir;

Senkron (Eszamanli) Egitim: Egitim-0gretim faaliyetleri es zamanli ¢evrim ici olarak

yapilmaktadir. Egitimci, 6grenci 6nceden belirlenen giin ve saatte, dijital bir platform aracilig1 ile derse
katilmaktadirlar. Egitimci ses ve goriintii paylasimi yapabilir 6grenciler ile mikrofon paylasimi yaparak
sorular sorabilir, geri doniitler alabilir. Bu sekilde dersler daha canli, aktif ve 6grenci katilimh ile

gergeklesebilir.

Asekron (Ayrizamanli) Egitim: Egitim-0gretim faaliyetlerinin es zamanli olmayan sekilde

¢evrimi ici olarak yiiriitiilmesidir. Bu yontemde 6grencilere ders kaynaklar1 dersin videolu igerikleri
seklinde sunulur. Egitimci tarafindan dersler siuf ortaminda anlatiyormus gibi konu anlatimhi videolar

haline getirilir. Konu anlatimli ders igerikleri (video, kayit, dokiiman gibi) ¢evrim i¢i egitimin



Aslantas, S.

yliriitiilecegi dijital platforma yiiklenir. Asekron egitim seklinde 6grenci diledigi zaman ve mekanda

ders igeriklerine ve videolara erisim saglayabilir.

Hibrit (Karma) Egitim: Es zamanl (sekron) ve ayri zamanh (asekron) derslerin ayni egitim
programi icerisinde bir arada uygulandig1 modeldir. Hibrit (karma) egitim modelinde derslerin bir

kismi1 senkron, bir kismi ise asenkron olarak takip edilebilir Hasgiil, (2021).
Temel Tasarim Egitimi

Temel tasarim egitiminde, teorik ve uygulamaya yonelik her gesit bilgi, 6grenmenin her
asamasinda yer almaktadir. Uygulama siirecinde, bir tasarim veya iirtin olusturma c¢alismasinda
kuramsal bilgi bir alt yap1 olusturmaktadir. Ogretimin yapildig1 diizeye gore beceri, ustalik ve sanata
yonelik bilginin yogunlugu, kapsami ve dili degisebilir ancak bilginin niteligi degismez (Arnheim, 2009;
Kirisoglu, 2009). “Temelleri 19ncu ytiizyilin sonu ile 20nci ytizyill modernizmine dayanmakla birlikte
resim, heykel, seramik ve fotograf gibi gorsel sanatlar ya da mimarlik, i¢ mimarlik, grafik, endiistriyel
tasarim, moda veya tekstil gibi tasarim alanlarinin egitiminde kuramsal ve uygulamali deneyim
kazandirilacak siireclerde gorsel tasarim oOge ve ilkeleri temel olarak verilmektedir. Bunlarin
siniflandirilmasi sanat ve tasarimlarina gore degisiklik ve gesitlilik gosterebilmektedir (Ozsoy ve
Ayaydin, 2016, s.9). Kara'ya (2022) gore de tasarim egitimi uygulama ¢alismalari ile teorik bilginin es
zamanli olarak verilmesine dayanir. Eyuboglu'nun da (1977, s.157) ifade ettigi gibi “Tasarimdir her
resmin bast. Ama sonu degil tabi.” Tasarim egitimi ve bu egitimin temelini olusturan gorsel tasarim 6ge
ve ilkelerinin 6nemini vurgulamaktadir. Ayni vurguyu Fransiz sanatci Bonnard da “Bir resim ya bir defa
yapilir, ya da bin defa...” bu ifade 6nemini vurgulamaktadir (Aktaran Eyuboglu, 1977, s. 157). Temel
sanat ve tasarim egitimi lisans diizeyinde okutulan Temel Tasarim Dersi kapsaminda; Sanat elemanlari
ve tasarim ilkeleri ile tasarimin gorsellestirilebilmesi icin farkli teknikler, renk bilgisi ile ilgili iki ve {ig
boyutlu uygulama calismalarini kapsar; 6grencilerin 6grendikleri bilgileri sanat eserleri {izerinde
gostermeleri ve tartisma yapmalari {izerinde durulur. Plastik Sanatlardaki temel elemanlar ve ilkelere
iliskin degerlerin 6gretilmesi ve ilgili alanda yapilan arastirma ve uygulamalarla pekistirilmesi. Sanat
eserini olusturan elemanlar (¢izgi, doku, sekil, renk vs) ve ilkeler (ritim, hareket, denge, vurgu, kontrast,
birlik, biitiinliik, tekrar), iki ve ii¢ boyutlu uygulama g¢alismalar: ile bu eleman ve ilkelerin iligkisi,
tasarim eleman ve ilkeleri ile bicim ve igerik iligkisini dikkate alan 6zgiin ¢alismalar iiriitiilmesi
tizerinde durulur Yiiksekogretim Kurulu (YOK, 2022). Sanat boliimlerinin temel dersi olan tasarim
egitimi kapsaminda birinci smifta temel tasarim 6ge ve ilkelerinin en iyi sekilde egitimini vermek
Ogrencilerin egitimci veya sanat¢l olma yoniinde gelecek kariyerleri i¢in 6nemlidir (Kahraman, 2022).

Temel tasarim egitimi kapsaminda 6nemli goriilen gorsel tasarim oge ve ilkeleri;

Gorsel tasarim ogeleri: Cizgi, sekil, doku, bicim, renk, bosluk (iki boyutlu alan, {i¢ boyutlu mekan),

deger (valor).
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Gorsel tasarim ilkeleri: Biitiinliik (birlik, tekrar, siireklilik, bitmislik, armoni), vurgu (odak noktast),
zithik, denge (simetrik, asimetrik, merkezi, biitiinciil) oran (orant1), hareket, ritim, oriintii (Ayaydin,
2021; Ozsoy ve Ayaydim, 2016). “Tiim temel sanat ve tasarim derslerinin asil amaci dgrencinin
zihnindeki tasarimi uygun malzeme, teknik ve renklerle ayrintili bir sekilde kagida aktarabilmesini
saglamaktir (Kahraman, 2020, s.49)”. Sanat eserleri bilimsel yonden 6n yap1 ve arka yap1 olmak iizere
iki boyuttan olusmaktadir. Tasarim elemanlar1 ve bunlarin birbiriyle iliskileri sanat eserlerinin 6n
yapisini yani plastik yapiy1 olusturmaktadir. Sanat eserlerinde bu elemanlar belirli kurallara gore
diizenlenir ki bunlar sanatin ilkeleridir. Bir sanat eserinin olusturulma siirecinde tasarim elemanlari
belirli ilkelere uyularak diizenlenir. Hi¢bir sanat eseri yoktur ki, tasarim elemanlar1 belirli ilkelere
uyulmaksizin gelisigiizel diizenlenmis olsun (Yilmaz, 2009). Tasarim eleman ve ilkeleri sanatin gorsel
alfabesini olusturan simgeler olarak da ifade edilir (Ayaydin, 2021). Resimden seramige, heykelden
grafik sanatlara kadar iki veya ii¢ boyutlu eserler ile i¢ mimariden tekstil tasarima kadar gorsel
sanatlarin tiim alanlarinda gorsel tasarim 6ge ve ilkelerinin uygulanmas: zorlu bir stireci igermektedir.
Bir eserde tasarim ilkeleri o eserin yapisal yoniinii olustururken, tasarim ogeleri ise sozliigiinii

bigimlendirir (Ozsoy ve Ayaydin, 2016).

Koloj: Fransizca collage (yapistirmak) sozciigiinden gelen kolaj; kagit, kumas, tuval gibi ¢esitli bagka
malzemelerin diiz bir yiizey {izerine yapistirilmasina dayanan bir tekniktir (Balc1 ve San, 2002; Ozsoy
ve Ayaydin, 2016; Yap1 Endiistri Merkezi, 1997). Keser’e (2005) gore de sanat eserlerinin olusumunda
sanat dis1 olan gazete, musamba, duvar kagidi, ahsap gibi malzemelerin resimsel 6ge olarak ¢izim ve
boyamaya ek olarak tuvale monte edilmesidir. Kolaj ile sanatsal nitelik tasimayan gesitli obje, malzeme
ve materyaller, yeni bir kompozisyon olusturmak icin kullanilmalari ile bir sanat eserine doniisebilirler
(Sozen ve Tanyeli, 2001). Brague 1912 yilinda tablolarinin olusturulmasinda yapistirma kagitlarmni
kullanmis arkasindan Picasso eserlerinde bu malzemeleri kullanmistir. Bu anlayis kiibizm ve
sonrasinda dadaist ve siirrealist estetige de egemen olmustur (Keser, 2005). Kolaj sanat1 Japonya’da X-
XIL. ytizyillarda, yapistirma kagitlarinin hazirlanmasi tizerine kosuklarin yazildig: bir sanat olarak
yapilmis olup giiniimiizde yeni yil kutlamalarinda hale gegerliligini korumaktadir (Cabnne, 2000).
Kiibistler farkli tekniklerin uygulandigi boyama resimlerine esit anlamlar yiikleyerek kolajt bir sanat
formu haline getirmislerdir. Boylece sanat eseri olusturmada kullanilan malzemelerin se¢imi ve
uygulanmasinda farkli alternatifler getirmislerdir (Cabnne, 2000; Keser, 2005). Braque tarafindan
yapilan kolaj calismalarda gergegi yansitma kaygisi belirgin goriiliirken Picasso tarafindan bu siirece
yeni bir boyut getirilmistir. Picasso'nun ilk kolajlar1 konunun zorlukla tanimlanabildigi geometrik
kompozisyonlardir. Juan Gris yapistirma kagitlarinin maddi Ozelliklerini kullanarak ¢ogunlukla
kursunkalem ya da flizenle belirginlestirdigi ritimli kompozisyonlar olusturmustur. Bu
kompozisyonlarin bilesimiyle oynayarak ve kirik ayna parcalarina kadar kullanarak plastik agidan ¢ok
zengin yapitlar ortaya cikarmustir. Bu siiregte soyut kolaj calismalarinin da sanat eserlerinin

olusturulma siirecine girdigi goriilmiis boylece kolaj kiibizmden fiitiirizme ge¢mistir (Cabnne, 2000).
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18. Yiizyilda kolaji kesfeden Mary Delany, ilk soyut kolajlar1 renkli kagitlardan kestigi yapraklar ile tag
yapragini siyah bir kagida yapistirarak yaptig1 resimde olusturmustur (Cabnne, 2000: Keser, 2005).
Schwritters, kolaji kullanilmis otobiis biletlerini, gazete kupiirlerini, kumas parcalarini ve atilmis diger
nesneleri birbirine yapistirarak olusturmak suretiyle boya ve tuval resimlerinin disina ¢ikartarak
“Dadaizm” hareketiyle iliskilendirmistir (Gombrich, 2000). Schwritters’in olusturdugu kolaj calismalar1
Oliimiine dek diinyanin degisik yerlerine yayilmistir. Bu kolajlarda farkli malzemeler, boya resim,
yapistirilmis kagitlar ve her cesit kagit tiirleri kullanilmis ancak Dadaizm ile birlikte bu yapitlarin temel
ozellikleri de degismeye baglamistir (Cabnne, 2000). Tkinci diinya savast sonrasinda kolaj caligmalari
onemli bir yayginlik kazanmis ve glintimiize kadar devam ederek gelmis ve hala gegerliligini devam

ettirmektedir (Cabnne, 2000; Yilmaz, 2006).
Arastirmanin Amaci

Bu calismada COVID-19 Pandemi siirecinde ¢evrim igi asekron egitim olarak gerceklestirilen
Temel Tasarim II Dersi kapsaminda olusturulan 6grenci iiriinlerinin (kolaj calismalari) incelenmesi ile
Ogretmen adaylarinin salgin ve siirece yonelik yasadiklar1 duygu, diisiince ve goriislerini belirlemek

amaglanmistir. Genel amag dogrultusunda asagida yer alan sorulara cevap aranmistir:
Alt problemler:
1. Ogretmen adaylarinin olusturduklar {iriinlerin basar1 diizeyleri nedir?
2. Ogretmen adaylariin ders siirecine yonelik duygu, diisiince ve goriisleri nelerdir?
Yontem

Calisma; arastirmanin amaci dogrultusunda olusturulan alt problemleri cevaplamaya yonelik
olarak nicel ve nitel arastirma yontemlerinin birlikte uygulandigi karma yontem arastirmasi olarak
gergeklestirilmistir. “Karma yOntem; arastirmacinin, arastirma problemlerini anlamak i¢in hem nicel
(kapal1 uglu) hem de nitel (agtk uglu) iki veri setini birbiriyle biitiinlestirmenin avantajlarini kullanarak
sonuglar ¢ikardigi, saglk, sosyal ve davrams bilimleri alaninda kullanilan bir arastirma yaklagimi
(Creswell, 2021, s.3).” Arastirmalarin karma bir yap1 iizerine olusturulmasi, nitel ve nicel boyutu ile
bir¢ok yarar1 beraberinde getirirken boylelikle arastirmanin giicii de artmis olmaktadir (Creswell ve
Plano Clart, 2020). Hem nicel hem de nitel verilerin kullanilmasina uygun arastirmalarda nicel ve nitel
yonlerin her ikisi de aktiflesir. Bu sekilde iki verinin birlestirilmesi ¢alisma konusu ile ilgili tek
yontemden daha giiclii bir bilgi birikimi olusturmaktadir (Creswell, 2005). Arastirmalarda karma
yontemin uygulanmasinda nicel ve nitel veriler farkl: sekillerde bir araya getirilir. Karma yontemin
uygulandig1 bazi arastirmalarda nicel yontem 6n plana ¢ikarken bazi arastirmalarda nitel yontem, bazi
arastirmalarda ise her iki yontem esit oranda bir arada kullanilabilir (Toraman, 2021; Yildirim ve
Simsek, 2016). Karma yontem arastirmasi; arastirma problemini ¢ok boyutlu inceleme amaciyla, nitel

ve nicel yontemleri birlikte kullanarak gerceklestirilen arastirma olarak tanimlanabilir (Biiyiikoztiirk,
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Kilig¢ Cakmak, Akgiin, Karadeniz ve Demirel, 2010; Toraman, 2021; Yildirim ve Simsek, 2016). Karma
yontem arastirmalarinda; nitel ve nicel veri toplama araglar ile ayn1 konu veya bir konunun farkh
boyutu calisilarak iki yontem ayr1 ayri (birlestirilmeden) de sunulabilir (Toraman, 2021). Yildirim ve
Simgek (2016) ile Biiyiikoztiirk ve digerlerine (2010) gore de karma yontem iginde yer alan gesitleme
(triangulation) deseni iginde verilerin analiz edilis bicimine gore es zamanli elde edilen nitel ve nicel
veriler ayr1 ayri analiz edilerek raporlanabilir. Bu ¢alismada; birinci alt problem dogrultusunda elde
edilen nicel veriler nitel verilerden bagimsiz sekilde sunulmustur. Ikinci alt problem dogrultusunda

elde edilen nitel veriler de nicel verilerden bagimsiz olarak sunulmustur
Calisma Grubu

Arastirmanin ¢alisma grubu, 2019-2020 egitim-0gretim yili bahar doneminde Akdeniz
bolgesinde yer alan bir devlet iiniversitesinin Egitim Fakiiltesi Giizel Sanatlar Egitimi Boliimii Resim-Is
Ogretmenligi Anabilim Dali Temel Tasarim II Dersine gevrim i¢i devam eden 29 &gretmen aday1
olusturmaktadir. Ogretmen adaylarindan 23 tanesi; 18 yasinda (f=2), 19 yasinda (f=7), 20 yasinda (f=2),
21 yasinda (f=3), 22 yasinda (f=1), 27 yasinda (f=1), 29 yasinda (f=1), 32 yasinda (f=1), 33 yasinda (f=3), 35
yasinda (f=2) seklindedir. Yasadiklar1 yerlesim birimleri ise; biiyiik sehir (f=12), ilge (f=10) ve koy (£=2)
seklindedir.

Uygulama

Cevrim ici yapilan Temel Tasarim II Dersi kapsaminda 6grencilere “kolaj” konulu ¢alisma

bireysel proje olarak yaptirilmistir. Siirecte izlenen yol soyledir:

Projenin uygulama siireci: Uygulama siirecinde 6gretmen adaylarindan istenen bireysel projeler

asagidaki cercevede ele alinmistir. Kolaj ¢alismasi bu arastirmanin sinirliligini olusturmaktadir.

Projenin amacinin belirlenmesi: Proje calismasinin konusu “kolaj” olarak belirlenmistir. Bu

dogrultuda proje calismasi ii¢ temel boyut tizerinde olusturulmustur Sekil-1.

Kolaj
Temel Tasarim I Online Proje Tabanli
Dersi Ogretim Ogrenme
Kolaj

Sekil 1. Calismanin temel boyutlari

Ogretmen adaylarinin tasarim eleman ve ilkelerini sanatsal bir iiriin iizerinde uygulamalarinin
yararli olacag: diisiincesi ile kolaj teknigi secilmistir. Salgin siirecinin getirdigi kisitlamalarda farkli ve
cesitli malzemeler ile boyama tekniklerini birlikte uygulamaya elverisli teknigin “kolaj” oldugu da

gorilmiistiir.
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Proje planlarinin olusturulmasi: Bahar dénemi derslerin zorunlu olarak ¢evrim i¢i tamamlanacak
olmasi dersin ve projenin planlama ve uygulama siirecine dogrudan yansimistir. Bu kapsamda
planlanan ders; 1. Konularin belirlenmesi: Proje siireci ve yapilacaklar ile ilgili 6gretmen adaylari
bilgilendirilmis, 6rnek ¢alismalar gosterilmistir. Konu kapsaminda segilen “obje” ile ilgili arastirma
yapilmasi istenmistir. 2. Proje planlarmin olusturulmas:: Ogretmen adaylar iizerinde calisacaklari
objelerini belirledikten sonra “kolaj” konusu kapsaminda kendi proje planlarini olusturmalar:
istenmistir. Projeyi uygulama: Obje etiitleri yapildiktan sonra bu objelerden yola ¢ikarak 35x50 cm
boyutlarinda kolaj ¢alismalarini yapmalari istenmistir.

Proje cercevesinde 6zgiin iiriinlerin ortaya konmasi: Cevrim i¢i ortamda ilk ders “kolaj” konusu sunu
esliginde orneklerle detayli bir sekilde anlatilmistir. Konunun sanat ve egitim boyutu yoniinden 6nemi,
proje siireci ve yapilacaklar ile ilgili 6gretmen adaylar1 detaylh bilgilendirilmistir. Dersin sonunda her
bir basamagi ile alt1 haftalik proje planlari anlatilmistir. Proje cercevesinde 0gretmen adaylarinin,
sectikleri objelerden yola ¢ikarak ozgiin ve bireysel kolaj tasarim ve calismalar1 olusturmalar:
istenmistir. Sonrasinda inceledikleri, arastirdiklar1 objeleri sanatsal olarak yorumlayarak eskiz
tasarimlarimi olusturulmuslardir. COVID-19 Pandemi siirecinin ilk déneminin yasanmasi nedeniyle,
ders ve projeyi uygularken teknolojinin sundugu imkanlardan miimkiin oldugunca en yiiksek diizeyde
yararlanma yoluna gidilmistir. Resmi olarak UZEM tiizerinden yapilan asekron derslerde ders videolar1
ile 0grenci ¢alismalarinin elestirilerini iceren videolarin yeterli olmayacagi diisiincesi ile dersler
WhatsApp grubu, telefon ve mail iizerinden de devam etmistir. Ogretmen adaylari tasarim agamalarini
Ogretim elemanina gondermisler doniitler alarak ¢alismalarina araliksiz devam etmislerdir. Boylece
uzaktan egitimin olusturabilecegi dezavantajlar en az diizeye indirilmistir. Ozellikle WhatsApp
grubunda tasarim ve c¢alismalarin paylasilmasi, 6grencilerin birbirinden haberdar olmalar: ve isleri ile
ilgili karsilikli elestiri yapmalar1 gelisimlerine katki saglama imkani olusturmustur. Proje calismasinda
ogretmen adaylarinin heniiz birinci siif 6grencileri olmalari, uygulayacaklar teknikler konusunda
yeterli uygulama ve akademik bilgi birikimine sahip olmamalar: 6gretim elemanini daha fazla etkili
Ogretim konusunda arastirma yapmaya yoneltmistir. Kolaj calismalarinin olusturulmas: ve
tamamlanmasi yoniinden tiim iletisim kanallarindan yararlanilmigtir. Ayrica ders 6gretim elemarn
konu ile ilgili farkli videolar olusturarak gerek WhatsApp gerekse UZEM {izerinden Ogrencilerin
izlemelerine sunmustur. Bu iletisim a1 6gretim elemanimin ders ve proje siirecini yonetmesi,
calismalarin devamliligi agisindan olumlu yansirken 6grenciler i¢in de zevkli hale gelmistir. Bu siirecte
Ogretmen adaylarinin evlere kapanmalar1 ve kirtasiyelerin kapali olmas: sonucu yeterli malzeme ve
materyale ulusamamalari en 6nemli aksama durumudur. Projenin baslangicinda atik ve kullanilmayan
malzemelerin arastirilarak degerlendirilmeleri yoniinde 6gretmen adaylarinin bilgilendirilmeleri stireci
kolaylastirdig: gibi {iriinlerin sanatsal zenginligi ve gesitliligine de olumlu yansimistir. Proje ¢alismasi
ders kapsaminda planlanan siirede tamamlanmustir. Kolaj calismalarindan bazi 6rnekler Sekil-2., Sekil-

3. ve Sekil-4."te yer almaktadir.
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Sekil-2. O1- 35x50 cm Sekil-3. O2- 35x50 cm Sekil-4. O3- 35x50 cm
Fon Karton Uzerine Kolaj Kraft Kagit Uzerine Kolaj Fon Kartonu Uzerine Kolaj

Veri Toplama Araglan

Nicel verileri toplama araci: gorsel sanatlar dersi iiriin degerlendirme formu (sonug “holistik rubrik”
puanlama y6nergesi): Aragtirmanin birinci alt problemini cevaplamak {izere nicel verileri toplama araci
olarak iiriin degerlendirme formu (holistik rubrik) kullanilmistir. Form Aslantas (2012) tarafindan
gelistirilmis olup yedi madde ve bes boyuttan olusmaktadir. Formdan alinabilecek en diisiik puan 7 en
yliksek puan 35'dir. Form maddeleri “Calismada hayal giiciine yer verme, Calismanin konuya uygun olmasi,
Imge zenginligi, Renkleri kullanmas: (renk kullaniminda 6zgiinliik, zenginlik, renk gecisleri), Hareket-Ritim,
Calhismanin tamamlanmis olmas1” seklindedir. Atilgan, Kan, ve Dogan, (2009) ve Kan'in (2009) ifade
ettikleri gibi iyi tanimlanmis belirli bir anlayis igerisinde Ogrenci iiriiniiniin degerlendirilmesi
onemlidir. Boyle bir degerlendirme, uygun rubrik puanlama yonergelerinin {iretilmesiyle olanakl
olabilir Atilgan ve digerleri.,, (2009) ve Kan'in (2009) ifade ettikleri gibi sonug (holistik) puanlama
yonergeleri 6grenci ¢calismalarimni bir biitiin olarak ele alip degerlendirmeyi amagladig1 ve ortaya ¢ikan
iirtine, {irliniin niteliklerine ve sonuca ydnelik oldugu i¢in bu arastirmada tercih edilmistir. Formun
gelistirilmesinde; puanlama yoOnergesinin tiirii belirlenerek agik, anlasilir bir dille yazilmistir. Farkh
alanlardan uzmanlarin goriisleri ile yonergede yer alan maddelerin tutarli§i kontrol edilmisgtir.
Yonergede yer alan Olciitler ve tiriinde bulunmasi gereken 6zellikler agik ve net belirtilmistir (Aslantas,

2012).

Nitel verileri toplama araci: Arastirmanin ikinci alt problemini cevaplamak {izere “siirecle ilgili” ve
“algilara iliskin” verilerin toplanmasma yonelik acik uglu on sorudan olusan “Goriis Formu” veri
toplama araci olarak kullanilmistir. “Nitel arastirmada Le Compte ve Goetz (1984) “cevreyle ilgili veri”,

“

“siiregle ilgili veri”, “ algilara iliskin veri” olmak tizere genellikle {i¢ tiir veri toplandigini ifade
etmektedirler (Aktaran Yildirim ve Simsek, 20016, s.40)”. Cevreyle ilgili veriler, arastirmanin yer aldig1

sosyal, psikolojik, fiziksel her tiirlii ortami anlatmakta olup siirece ve algilara iliskin verilere temel
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olusturmaktadir. Siiregle ilgili veriler; arastirma siiresince neler olup bittigi ve bu olanlarin arastirma
grubunu nasil etkiledigine iliskindir. Algilara iligskin veriler; arastirma grubuna dahil olan bireylerin
suire¢ hakkindaki diisiincelerine iligkindir (Yildirim ve Simsek, 2016). A¢ik uglu sorularla hazirlanan
nitel veri toplama araglar1 soruya cevap veren bireylerin soruda kisisel fikir ve diisiincelerini
acgiklamalar1 olusturur. Bu cevaplar arastirmanin siireci ve sonucu bakimindan arastirma igin yararh
bilgiler icerebilir. Boylece arastirilan konunun hangi yoniiniin daha Onemli oldugunu ve
arastirllmasinda saglayacagi yararlarin tespit edilmesinde bireylerin goriis ve diisiincelerinden
faydalanilmaktadir. Agik uglu sorular, katihmcilardan serbestge cevap vermelerinin istenmesi
durumunda tercih edilir. Aragtirmaci beklemedigi veya planlamadig1 cevaplari da alabilir (Cepni, 2007;
Yildirim ve Simsek, 2016). Karasar’a gore (2015) anket ve benzeri yazisma araglari, kaynak kisilerle
goriisme yoluyla doldurulmasi nedeniyle bir goriisme teknigi olarak nitelendirilebilmektedir. Bu
aragtirmada Pandemi siirecinden dolayr Ogretmen adaylar1 ile birebir goriismenin miimkiin
olamayacagi icin goriis formu tercih edilmistir. Ayrica, 6gretmen adaylarnin salgin stirecini igine alan
Temel Tasarim II Dersinin ¢evrim ici uygulanmasina yonelik olarak “siirecle ilgili” ve bu siiregte duygu,
diisiince ve goriislerini belirlemeye yonelik olarak da “algilara iliskin” verilerin toplanmasi
amagclanmistir. Bu dogrultuda nitel veri toplama araci belirlenmistir. Literatiir ¢alismasindan sonra
ogretmen adaylariin akademik diizeyleri dikkate alinarak agik uglu on sorudan olusan taslak goriis
formu olusturulmustur. “Taslak Goériis Formu” iki alan uzmamni Ogretim {iyesi, nitel arastirma
yonteminde ve 6l¢gme degerlendirme ile dil konularinda uzmanlasmis Egitim Bilimleri Boliimiinden iki
Ogretim iiyesinin goriis ve Onerileri alinmistir. Birince smiflardan proje disinda olan onbir 6gretmen
adaymna “Taslak Gériis Formu” pilot uygulama seklinde yapilmis sonrasinda degisiklik ve diizeltmeye
ihtiyact olmamaistir. Gerekli goriilen ¢ok kiicgiik bir degisiklikle “Taslak Goriis Formu” na son sekli
verilmistir. Goriis formu proje calismasinin bitiminde goniilliiliik esas1 temel alinarak “Google Form” ile

internet {izerinden 6grencilere gonderilmis ve cevaplar yine Google Form tizerinden alinmistir.
Verilerin Analizi

Biiyiikoztiirk ve digerleri, (2010) ile Yildirim ve Simsek’in (2016) ifade ettikleri gibi karma
arastirma yonteminde cesitleme deseni icinde, verilerin analiz edilis bicimine gore, es zamanli elde
edilen nitel ve nicel veriler ayr1 ayr1 analiz edilerek raporlanabilir. Bu ¢alismada nicel verilerin analizi

ile nitel verilerin analizleri birbirinden bagimsiz olarak sunulmustur.

Nicel verilerin analizi: Nicel verilerin elde edilmesinde ii¢ alan uzmaninin verdigi puanlarin toplami
alinarak ortalamalar1 hesaplanmistir. Nicel verileri toplama aracindan (holistik rubrik) {i¢ uzmandan
her birinin &gretmen adaylar i¢in verdikleri puanlardan X=1,00-5,00 arasinda bir ortalama puan
beklenmektedir. Bu kapsamda X=4,00-5,00 aras1 puan ortalamasi yiiksek diizeyde basariy1, X=3,00-4,00
aras1 puan ortalamasi orta diizey basariy1, X=2,00-3,00 aras: puan ortalamas: diisiik basariy1 ve X =1,00-

2,00 aras1 puan ortalamasi basarisizlik durumunu gostermektedir. Her bir uzmanin verdigi puan ve
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ortalamalar1 tablo haline getirilmis ve her bir 6gretmen adaymmin basar1 diizeyi bu puanlarin

ortalamalar1 bulunarak tespit edilmistir.

Nitel verilerin analizi: Arastirmanin nitel verilerine; “gdriis formu”na verilen cevaplara igerik analizi
uygulanmistir. Elde edilen verilerden kodlar kodlardan da temalara ulasilmistir. Temalar tekrar etme
frekanslarina gore tablolar halinde sunulmustur. Nitel arastirmalarda toplanan veriler gesitlilik gosterir.
Gozlem notlari, goriisme kayitlary, dokiimanlar, resimler ve diger grafik sunumlar ( ¢izimler, tablolar
gibi) seklinde olabilir. Bu durum ise verilerin analizinde gesitlilik, yaraticiik ve esneklik anlamina
gelmektedir. Nitel arastirmalarda veri analizinde {i¢ temel kavram onemlidir. “Betimleme, analiz ve
yorumlama” dir. (Biylikoztiirk ve digerleri, 2010; Gokge, 2006; Yildirim ve Simsek, 2016). Gokge'nin
(2020, s.22) ifade ettigi gibi “ Icerik analizi metnin iceriginin kapsadig1 anlamlar1 (acik ve kapali/satir
aralarinda gizlenen) anlamlar tespit etmek ve agikca ortaya koymak suretiyle, sosyal gercegin belirli

boyutlaria yonelik ¢ikarim yapmay1 hedeflemektedir”.

Verilerin kodlanmasi: Ogretmen adaylarinin goriis formlarina verdikleri cevaplar detayli olarak birkag
defa incelenmistir. Creswell (2019, s.152-153) belirttigi gibi arastirma i¢in anlam ifade edebilecek boliim,
ciimle ve her tiirlii yazili ifadeler 6grencilerin cevaplarini igeren metin icinden belirlenmistir. Bu ifadeler
dogrultusunda cevaplarda yer alan benzer ve iliskili olabilecek diger veriler de dikkate alinarak kodlar
olusturulmustur. Verilerin kodlanmasi aragtirmanin en uzun siireglerinden birini olusturmustur.
Arastirmada tlimevarimci bir anlayisla verilerden ¢ikarilan kavramlara gore kodlama yapilmistir. Belirlenen
kodlar kdgit (dergi, gazete, bilgisayar ¢iktilar1), aksesuar (taki, kumas, dantel, kemer, toka, canta), boya (sulu
boya, guas boya, akrilik, yagli boya, renkli kalem cesitleri), tasarum ile ilgili problem, kigisel problemler, fiziki ortam

yetersizligi, malzeme temini ile ilgili problemler, konu ve teknige bagl problemler seklinde siralanmaktadir.

Temalarin Belirlenmesi: Arastirmanin tiim boyutlar1 dikkate alinarak kavramlardan elde edilen kodlar
dogrultusunda genel temalar belirlenmistir. Belirlenen temalar; atik malzeme, boya, konu geregi, kolay
ulasim, boyama teknigi, malzeme yetersizligi, konu geregi, tercih, salgina bagli problem, akademik problem, ailevi
problem, malzeme temini ile ilgili problem, konu belirleme ile ilgili problem, tasarim ile ilgili problem, uygulama
ile ilgili problem, dissal problem, bilgisayar ve internet ile ilgili problem, icsel problem, tiim kanallar (UZEM,
WhatsApp, mail, telefon, internet), yeterli oldu, yeterli olmadi, siire¢ basarili kontrol edildi, siirecte aksama olmad,

olumsuz yansidi, olumlu yansidi, seklinde siralanmaktadir.
Arastirmanin Etik Izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
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Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Hatay Mustafa Kemal Universitesi Rektorliigii Sosyal ve Beseri

Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu Baskanlig1

Etik degerlendirme kararinin tarihi= 02.07.2020

Etik degerlendirme belgesi say1 numarasi= 08.07.2020 tarih ve E.30402 say1.

Bulgular

Arastirmada verilerden elde edilen bulgular problemlerin basliklar1 altinda sunulmustur.

Ogretmen adaylarmin olusturduklar iiriinlerin diizeyi nedir? “ sorusuna verilen cevaplardan

yola cikarak elde edilen bulgular Tablo 1’de sunulmustur.

Tablo 1. Uzmanlarm puanlamalarina iliskin 6gretmen adaylarimimn olusturduklari iiriinlerin diizeyi

Ogrenci Uzman 1 Uzman 2 Uzman 3 X (Ortalama) Diizey
Ogrenci 1 3,42 4,85 3,57 3,94 Orta
Ogrenci 2 3,28 5,00 2,85 3,71 Orta
Ogrenci 3 4,42 4,00 3,85 4,09 Yiiksek
Ogrenci 4 4,14 5,00 3,71 3,99 Orta
Ogrenci 5 4,00 5,00 3,85 4,28 Yuksek
Ogrenci 6 4,14 5,00 5,00 4,71 Yiiksek
Ogrenci 7 4,42 5,00 5,00 4,80 Yiiksek
Ogrenci 8 3,57 4,42 4,85 4,28 Yiiksek
Ogrenci 9 3,42 5,00 4,57 4,33 Yiiksek
Ogrenci 10 3,00 5,00 5,00 4,33 Yiiksek
Ogrenci 11 4,42 5,00 4,28 4,56 Yiiksek
Ogrenci 12 4,42 5,00 5,00 4,80 Yiiksek
Ogrenci 13 3,71 4,28 4,14 4,04 Yiiksek
Ogrenci 14 4,42 5,00 4,85 4,75 Yiiksek
Ogrenci 15 3,85 5,00 4,85 4,56 Yiiksek
Ogrenci 16 4,57 5,00 4,57 4,80 Yuksek
Ogrenci 17 3,57 5,00 4,71 4,42 Yiiksek
Ogrenci 18 2,71 5,00 4,14 3,95 Orta
Ogrenci 19 3,57 5,00 3,85 4,14 Yiiksek
Ogrenci 20 3,00 5,00 4,14 4,04 Yiiksek
Ogrenci 21 4,28 5,00 4,85 4,71 Yuksek
Ogrenci 22 3,85 5,00 4,28 4,37 Yuksek
Ogrenci 23 2,42 4,57 3,42 3,47 Orta
Ogrenci 24 3,57 5,00 3,14 3,90 Orta
C)grenci 25 3,00 5,00 4,00 4,00 Yiiksek
Ogrenci 26 2,85 5,00 4,14 3,99 Orta
Ogrenci 27 2,85 5,00 4,42 4,33 Yiiksek
Ogrenci 28 3,42 5,00 4,57 4,33 Yiiksek
Ogrenci 29 3,57 4,71 4,57 4,28 Yiiksek

Temel Tasarim II Dersinde 6gretmen adaylarinin yaptiklari iiriinlerin diizeylerine iligkin Tablo

3 incelendiginde ¢alismada her bir 6gretmen adayinin bireysel puan ortalamasi; X=3,47 ile 4,80 arasinda

degismektedir. Bu kapsamda X=4,00-5,00 arasi puan ortalamas: yiiksek diizeyde basariy1, X=3,00-4,00
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puan arasi orta diizey basariyi, gostermektedir. Ogretmen adaylarindan yedi tanesinin puan
ortalamasinin X=3,47-3,99 arasi iken 22 6gretmen adayinin puan ortalamasinin X=4,00-4,80 aras: oldugu
tespit edilmistir. Bu bulgudan 6gretmen adaylarmin ¢ogunlugunun iiriin degerlendirme bazinda basar:
diizeylerinin yiiksek oldugu, bir bolimiiniin orta basari diizeyinde olduklari yoniinde yorum

yapilabilir.

Ogretmen adaylarimin ders siirecine yonelik duygu, diisiince ve goriisleri nelerdir? Sorusuna

verilen cevaplardan yola ¢ikarak;

Kolaj ¢alismasinda kullanilan materyal ve malzemeler ile kullanim sebepleri Tablo 2’de

sunulmustur.

Tablo 2. Ogrencilerin calismada kullandiklart materyaller ve kullanim nedenleri temalar ve frekanslar:

Tema f
Atik Malzeme 77
Boya 11
Konu Geregi 17
Kolay Ulasim 22
Toplam 127

Tablo 2’te goriildiigii gibi temalar; atik malzemeler (f=77), boya (f=11), konu geregi (f=17), kolay
ulasim (f=22) seklindedir. Yasadiklar: yerlerde ve evlerinde en kolay ulasabildikleri atik malzemeler
oldugu igin dgretmen adaylarmin burada yogunlastiklar1 dikkati gekmektedir. Ogretmen adaylar;
“07.Annemin eski kemeri, ipler ansiklopediden yaralandim bir de guaj boya... “O10.Tasarim asamasinda evdeki
malzemeleri kullandim zaten disar1 ¢ikamiyordum. Elimde renkli boyalar, dergi, gazete gibi malzemeleri
kullanarak tasarim yaptim.” “O17. Pandemiden dolay: disar: gkmadiimiz icin evde olan malzemeleri kullanmak
istedim...” goriislerde aile {iyelerinden herhangi birine ait kullanilmayan her tiirlii obje, materyal, kagit
ve dergi tiirleri veya aksesuarlarindan yararlanildig1 ifade edilmektedir. Ogretmen adaylar1 farkl
boyalar (sulu boya, guas boya, akrilik, yagh boya, renkli kalemler gibi), kullandiklarmi ifade
etmislerdir. Birinci sinif diizeyinde Temel Tasarim Dersi I ve II giiz ve bahar donemi birbirine bagl bir
programda ilerleyen boliimiin ana derslerindendir. Yiiz yiize verilen 6gretimde program kapsaminda
bahar doneminde renkli ¢alismalara guaj boya teknigi ile baslamalar1 gerekmektedir. Ancak salginin
baglamasi ile program zorunlu olarak degismek durumunda kalmistir. “O1.Oncelikle odevin kolaj
caligmast olmast beni ¢cok mutlu etti ¢iinkii Pandemiden dolay: apar topar memleketime gelmistim ve biitiin
boyalarim ve malzemelerim yurtta kalmisti...” Ogretmen adayi-11'in ifade ettigi gibi bu sartlar altinda
bir¢ok konuda kisith imkanlara sahiptiler. Heniiz birinci sinif 6grencisi olmalar: da boyama teknikleri
agisindan alternatifleri kisithyordu. Bu sartlar altinda en kolay ulagabildikleri boyalar ile yapabildikleri
teknikleri uyguladilar. Ogretmen adaylarinin ifadelerinde; “08. Evde bulunan, kolay bir sekilde
ulagabildigim malzemelerle yapmay: tercih ettim...”020. Dergi kullandim ¢alismada hem konu geregi hem de
malzemeye kolay ulasimdan dolayr.” “026. Covid-19 nedeniyle disartya cikamyorduk. Bu nedenle evde bulunan

malzemeleri degerlendirerek caligma siireci boyunca dergi, siinger, kumas parcalari, temizlik bezi, sulu boya, igne-
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iplik ve kegeden yararlandim.” “O28. Kolaj calismam da dergilerden, gazetelerden ve dogadaki objelerden
faydalandim bu malzemeleri kullanma sebebim ise kolaj teknigine uygun olmalariydr ayrica konuma uygun
malzemelerdi. Pandemi siirecinde oldugumuz icinde ulagilmas: kolaydi” seklinde cevaplar yer almaktadir. Bu
bulgu kolay ve cabuk ulagabildikleri, sanatsal olarak tasarimlarina olumlu katki saglayacak atik

malzemeler ile boyalardan yararlandiklari seklinde yorumlanabilir.

Kolaj calismasinda yararlanilan boyama (guaj, sulu boya, pastel, akrilik, yagliboya gibi)

teknikleri ve kullanma sebepleri Tablo 3’de sunulmustur.

Tablo 3. Ogretmen adaylarinin ¢alismada boyama teknigi kullanma durumlart ve kullanim nedenlerinin temalart
ve frekanslar

Tema f
Boyama Teknigi 22
Malzeme Yetersizligi 13
Konu Geregi 15
Tercih 5
Toplam 55

Tablo 3'te goriildiigii gibi 6gretmen adalari; her hangi bir boyama teknigi (f=22) kullandigim
ifade ederken malzeme yetersizligi (f=13), konu geregi (f=15) ve tercih (f=5) olarak ifade etmektedirler.
“O4. Sadece guaj boya kullandim; ciinkii elimde olan ve ¢alismam icin uygun olan boyanin guaj boya olduguna
karar verdim.” “O6. Lavi kullandim. Desen?2 dersinde konumuz bu idi. Bu sebeple 6grendigim bir konuyu baska
bir derse aktarmak istedim.” Ogretmen aday1 (O6) 6'nun bir atélye dersinde aldig1 teknik bilgiyi uygulama
boyutu ile bagka bir atélye dersinde uygulamasi olumlu bir yansima olarak gériilebilir. “O10. Guaj boya
kullandim teknik olarak sadece onu biliyorum ama yeteri kadar da teknik bilgim yoktu sadece bazi yerlerine

v oy

kullandim.” “O12. Guas teknigini kullandim. Okulda temel tasarimda guas teknigini iyi 6grendik daha koyu ve
rahat kullandigim bir teknik oldugu icin.” "0O20. Sulu boya ve guas boya kullandim calismada elimde olan
malzemelerdi...” “023. Guaj kullandim elimde bir tek guaj boya vard: baska boya cesitleri olsa dahi guaj

kullanirdim daha canli geliyor renkleri severek kullandim diyebilirim.” Ogretmen adaylarmin farkli sekillerde

ifadeleri goriilmektedir.
Kolaj ¢alismasiin tiim asamalarinda yasanilan problemler Tablo 4’de sunulmustur.

Tablo 4. Ogretmen adaylarinin calisma siirecinde yagadiklar: problemlerin temalari ve frekanslar:

Tema f

Salgina Bagli Problem 21
Akademik Problem 17
Ailevi Problem 16
Toplam 54

Tablo 4'te goriildiigii gibi salgina bagh olusan problem (f=21), “O4. Istedigim malzemeye aninda

ulagamyordum. Bu beni iiziiyor ve geriyordu... Bu durum beni ¢ok bunaltiyor ve mutsuz hale getiriyordu...”

“08. ...Pandeminin sebep oldugu kaygr ve korku kolaj konusunu saglikly diisiinmemi birkag giin engelledi
diyebilirim... O9. Caligmaya basladigim zamandan bu yana siirekli sinirliydim ve kizgin oldugum zamanlarda

VA

calismay: devam ettirerek iyi hissetmeye calisiyordum.” “O18. Bu siirecte herkes gibi tedirgin, zor ve sikict
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zamanlar gecirdigim icin 6dev beni biraz olsun rahatlattr...” “O20. Hem psikolojik olarak hem de bedensel olarak
yorucu bir siire¢ yasadigimi séyleyebilirim...” Ogretmen adaylarmin heniiz birinci sinif &grencileri
olmalarindan kaynakli bilgi ve uygulama yetersizligine bagl olarak akademik problemler (f=17), “O2.
Kafamda canlandirdigim tasarmm calismama aktaramama endigsesi yasadim.” “017. Calismaya baglamadan
dnceki siireg ¢ok sikintili gecti. Neyi nasil yapacagimi bilemedigim icin. Ilk defa kolaj calismas: yapacaktim ve
hicbir fikrim yoktu. Basladiktan sonra biraz kolaylasti. Yavas da olsa sekil almaya basladi.” “027. ...Tasarlama
asamasimda biraz zorlandim karar verirken... ilk defa yapti§im bir rvesim tarzi idi.” Aile i¢inde yasanan
ekonomik, hastalik-6liim, kusak catismasi, fiziki imkan yetersizligi gibi durumlara bagli problemler
(f=16), “O1. Annem cok titiz oldugu icin ve ben de dagimk calisti§im icin annemle bu siirecte kiiciik caplh
tartismalar yasadik bir de dergilerimi kesmek zorunda kaldigim icin birazcik diziilmiistiim.” “O14. Zor siirecti
bana gore babami kaybetmem beni ok etkiledi ama ¢izimi yaparken e§lenceliydi hayal kuruyordum cizerken ben
bunun icin varim.” “O11. Ailevi bircok sorun yasadim sizin yaklagiminiz beni motive etmisti iiziicii ve yorucu
bir siirecti...” “O19. Biraz stkintili gecti diyebilirim aile ici anlasmazliklar falan kolaj calismamin tasarimini

olumsuz etkiledigini diigiiniiyorum.” gibi ifadeler goriilmektedir.
Kolaj calismasinin tasarim asamasinda karsilasilan problemler Tablo 5’de sunulmustur.

Tablo 5. Ogretmen adaylarinin calisma siirecinde konu ve malzeme belirlemede yasadiklar: problemlerin temalar:
ve frekanslari.

Tema f
Malzeme Temini ile ilgili Problem 27
Konu Belirleme ile Tlgili Problem 16
Toplam 43

Tablo 5da gortldiugii gibi malzeme temini ile ilgili problemlerin (f=27) olusmasinda farkl
sebepler goriilmiistiir. Ogretmen adaylarindan; “O1. Kirtasiye evime uzakti, malzemelerim yanimda degildi,
bu yiizden biraz stkint1 yasamuistim, elimdekilerle ve imkanlarimca bir seyler yapmaya calismustim.” “O2. Objeye
uygun konu hazirlamak ve malzemeleri temin etmek ozellikle bu pandemi siireci igerisinde zor oldu. Digart ¢itkma
yasaklart bununla beraber materyalleri temin edecegimiz is yerlerinin kapali olmas: biraz sikintt yagattr. “ “O12.
Kagit bulmakta zorlandim. Boya, firca bulmakta zorlandim yasadigim yerin konumu viiziinden.” “024.
...yammda tek bir kalem dahi yoktu. Malzemelerinin hepsini ¢evremde bulunan komsularimizdan ve bulunan
arkadaslarimdan gidermeye calistim. Dogruyu soylemek gerekirse bir hayli zorlandim.” Konu belirleme ile ilgili
problemler (f=16) farkl sekillerde goriilmektedir: “O4. Hangi objenin konum olacagt konusunda cok kararsiz
kaldim. Kararsizlik biraz beni zorlads...” “O14. Konuda zorlandim daha dnce hi¢ denemedigin teknikti ve ne
yapmam gerektigini cok diisiindiim malzeme bulmada zorlanmadim.” “O17. Konu ve malzeme bulmak... Birini
bulsam digerine uydurabilir miyim diye diisiinmek de beter bir durum.” “O20. Konu bulmada cok cok daha
zorlandim... ama denge, ritim, hareket, oran-oranti gibi elemanlarm bir arada uyumsuz oldugundan konu
bulmada zamanimi baya aldi...” konu bulma ve malzemelere ulasma konusunda pandemi siirecinin
verdigi yasaklar ile tasarim yoniinden yetersizliklerinden kaynaklanan akademik problemler

yasadiklarini ifade etmektedirler.
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Kolaj calismasinin tasarim ve uygulama asmalarinda yagsanilan problemler Tablo 6’da

sunulmustur.

Tablo 6. Ogretmen adaylarimn uygulama ile ilgili yasadiklart problemlerin toplam temalar: ve frekanslart

Tema f
Tasarim ile Hg_ﬂi Problem 24
Uygulama ile Ilgili Problem 16
Toplam 40

Tablo 6'de goriildiigii gibi tasarim asamast ile ilgili problemler (f=24); “O1. ... daha 6nce hic kolaj
yapmanus biri olarak bayagi bir arastirma yaptim, 6rneklere baktim, tasarimimi ne yapacagim konusunda giinlerce
diisiindiim...” “O4. ... Tasarim konusu daha zordu; ciinkii kolaj teknigini ilk defa ciddi bir sekilde calistyordum.
Kolaj icin nasil bir tasarimin olmast konusu kafamda belirsizdi...” “O8. Kolaj hakkinda yeterince bilgi sahibi
degildim...” “O20. ... Tasarimda zorlandim...” “O26. Tasarim konusunda biraz zorluk yasadim...” *O27.
... Tasarimda zorluk yasadim...” Uygulama ile ilgili (f=16) “O6. ... uygulama konusunda problemler oldu.”
Bulgularda ©gretmen adaylarmin tasarim asamasinda daha ¢ok problem yasadiklar1 dikkati
¢ekmektedir. Bu durumun birinci sinif olmalari, videolar ve uzaktan yonlendirmeler ile uygulama ve

teorik yonlerden tasarim olusturma konusunda yeterince hazir olmadiklarmi diistindiirmektedir.

Kolaj calismasinin tiim asamalarinda yasanilan icsel ve digsal kaynakly, bilgisayar ve internete

ulasima bagh problemler Tablo 7’de sunulmustur.

Tablo 7. Calismann tiim asamalarinda 6grencilerin yasadiklar: problemlerin temalar: ve frekanslart

Tema f
Bilgisayar ve Internete Ulagima Bagli Problem 18
Disgsal Problem 16
Igsel Problem 6
Toplam 40

Tablo 7’de goriildiigii gibi internet ve bilgisayara ulasima bagl (f=18), dissal kaynakl (f=16),
(ev, aile, fiziki ortam, ekonomik durum gibi), igsel (f=6) (kisisel, bireysel) {i¢ temaya ulasilmistir.
Ogretmen adaylary; “O1. Ailem kalabalik ve kendime ait bir odam yok ve ben tek ve sakin calismay: seven bir
kisi olarak benim icin bu durum bayag: stkintily bir siirveg oldu. En az iki kilo vermisimdir sitkintidan evde bilgisayar
olmadig icin ilk baglarda ders videolarini izleyemiyordum...” Ogretmen adayi-1’ de goriildiigii gibi hem
dissal bir problemden hem de dersi takip etmede yasadig1 problemden s6z ederken bu durumlar onun
igsel problem yasamasina da sebep olabilecegini diisiindiirmektedir. Salgin siiresinde yasanan
problemlerin birbirini etkileyebildigi yada etkilenebildigi de diger goriis ve bulgularda da dikkati
cekmektedir. “O12. Disardan kaynakl: aile ve evle ilgili bazi sikintilar oldu, malzeme bulmakta yasadigim yer
stkintt oldu.” “O20. Burada kendime ait odam yok maalesef kolaj malzemeleri de cok kalabalik oldugu icin
kaybolabiliyordu bazen ¢calismalarim ulu ortada yapryordum oylece gelip gecen herkes ¢alismamu elestiriyordu
demoralize oluyorum zaman zaman birde yakin akrabalarimiz viriise yakalandr durumlari da ¢ok ciddi oldugu
icin calisma biraz da korka korkarak yapryordum.” “O2. Telefondan UZEME girememek, evde tek bilgisayarin

olmas1 ve ortak kullamiliyor olmasi, zaman zaman internet erisiminde aksamalarim meydana gelmesi gibi
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i

durumlarin yasanmast durumu zorlastiriyordu.” “O7. Evet, evde bilgisayar ve internet olmadigt icin cok zorluk
cektim videolarimizi pek takip edemiyordum...” “O19. Evimizde internet olmadigi icin sadece telefonda olan
interneti kullanmak zorundaydim o da kisa surede bitiyordu bu beni biraz zorladr.” “O23. Bilgisayar ve internet
stkintisint ¢ok cektim dersleri takip edemiyordum bizim oldugumuz yerde hastalik cogalinca iki ay disart
ctkamadik... hem maddi hem de manevi cok zor oldu.” “O25. En énemli sikintim bilgisayarimin olamamastydi ki
videoyu telefon iizerinden izleyemiyorum. Bazen Internet sikintida oldu fakat onu giderebiliyordum.” “O28.
Calisma siirecinde sadece evde tek basima yapmak sikici oldu atélye ortaminda yapmak isterdim.” Ogretmen
aday1 (028) 28’ in icsel kaynakl olarak diisiiniilebilecek bir problem yasadig1 diisiintilebilir.

Temel Tasarim II Dersinde yararlanilan iletisim kanalar1 (UZEM, WhatsApp, telefon. internet,

mail) ve yeterlilik durumlar: Tablo 8'de sunulmustur.

Tablo 8. Pandemi siirecinde 6grencilerin dersi takip etme sekilleri ile yeterlilik durumlar:

Tema f
Yeterli Oldu 29
Tiim Kanallar (UZEM, WhatsApp, internet, mail) 23
Yeterli Olmad: 17
Toplam 69

Tablo 8'da goriildiigii gibi dersi takip etmede; yeterli oldu (f=29), tiim kanallardan yararlandim
(f=23) ve yeterli olmadi (f=17) seklinde belirten 6gretmen adaylari; “O2. UZEM, WhatsApp, internet,
telefon ve mail gibi kanallar iizerinden tamamladik. Uygulamali derslerin UZEM iizerinden yetersiz oldugunu
diigiinmekteyim...” “O6. UZEM den takip ettim. Bence bu pandemi durumunda en hizli ve pratik sekliyle UZEM
sistemine gecilmesi cok dogruydu.” “O7. UZEM ve mail iizerinden tamamladim aksayan yonleri olmadigini
diigiiniiyorum...” “O8. ...Uzaktan egitimin uygulamali dersler acisndan yeterli oldugunu diisiinmiiyorum fakat
teorik dersler acisindan yeterlidir... Fakat ders hocamiz WhatsApp iizerinden bizlerle iletisim kurarak yakinen
ilgilendiginden uzaktan egitimin dezavantajlarim minimize ettigini diisiiniiyorum. Avantaji ise atolyeye ulasim
icin harcanan zamamn calisma icin kullamilmasi, evde daha genis ve rahat bir ¢alisma ortamunin olmasidir.”
“O12. UZEM, mail ve WhatsApp ve telefon iizerinden siire¢ gerceklestirdim. UZEM yeterli olmadig: icin zaten
mail, WhatsApp iizerinden haberlestik ¢iinkii ani bir seyler gelisiyor acil oluyor bu yiizden telefon daha pratik
oluyor.” “O16. ...WhatsApp gruplarimdan da siirekli iletisim halinde oldugumuz icin bu durum bize avantaj
olarak yansid.” “O17. UZEM ve WhatsApp grubundan hocamizla siirekli iletigimde idik hi¢ bir aksama
yasamadim.” “O19. UZEM, mail ve WhatsApp en cok UZEM ve WhatsApp in yardimi oldugunu diisiiniiyorum
avantajlari, tikandigimiz yerde WhatsApp’tan hocamiza sorular soruyorduk hocamiz da bizi yonlendiriyordu
dezavantaji ise higbir sekilde viiz yiize egitimin yerini tutamamasi.” “O28. Bu siirecte UZEM, mail, internet,
WhatsApp ve telefon gibi iletisim araclarmin hepsine ihtiyacim oldu. Bu kanallar gayet yeterliydi. Ozellikle

WhatsApp iizerinden hocamiz ile calismamizin her asamasini degerlendirerek daha dogru bir yol izledik.”

Ogretim elemaninin Temel Tasarim II Ders siirecini kontrolii ve yénlendirme durumlari Tablo

9’da sunulmustur.
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Tablo 9. Ogretim elemaninin Temel Tasarim II Ders siirecini kontrolii ve yonlendirmesi ile ilgili temalar ve
frekanslar

Tema f
Siirec¢ Basarili Kontrol Edildi 26
Siirecte Aksama Olmadi 26
Toplam 52

Tablo 9'da goriildiigii gibi siire¢ basarili kontrol edildi (f=26) ve siirecte aksama olmadi (f=26)
seklindedir. Ogretmen adaylar;; “O7. Hocamiz her an iletisim halindeydi ve bizi iyi yonlendirdigini
diigiiniiyorum yiiz yiize egitim olmamasina ragmen hocamizin yénlendirmesiyle oldu bu siire¢.” “O10.
Hocamizin bu siirecte destegi en iyisiydi. Ciinkii bizimle siirekli iletisim halindeydi ayrica istediimiz zaman

a

telefondan kendisine ulagip damsabiliyordum.” “O11. Kesinlikle her asamayla ilgilendi hocamiz anlayis hosgorii
ve ilgi icerisinde gecen bu siire¢ bizi daha ok sevke getirdi.” “O12. Yénlendirmesi planh, aksatmayan ve bol bol
zamanmn verildigi bir siirecti ve bu yiizden kontrolii gayet yeterli ve ozenliydi.” “O18. ... Hocamizin her an
ulasilabilir olmasi, ¢oziime dayali fikirleri, destek¢i ve anlayish kisiligi ile bu siire¢ benim icin zevkli ve olumlu
gecti.” “O22. Bu zor duruma ragmen 6gretmenimiz kontrolii elden birakmadi. Bizimle iletigimde her tiirlii
kolayligr saglad:, UZEM iizerinden calismalarimiza birebir degerlendirme yapti, konulart acik ve net anlattr.”
"Kafamiza takilan bir sey olursa WhatsApp iizerinden grubunuza yazarak sorabilirsiniz” dedi. Bizimle cok
ilgiliydi.” “O24. Bu konuda oldukca sansl oldugumuzu diigiiniiyorum. Bu siirecte uzaktan egitim alirken belki
de en verimli gecen derslerinden birisi Temel Tasarim Dersiydi...” “O26. Gayet iyiydi. Her 63rencisiyle yakindan
ilgileniyor, takildiklar: noktada yardim ediyordu. UZEM iizerinden, dgrencilerin yaptigi calismalar: gostererek

olumlu ya da olumsuz yonlerini elestirmesi 6renciler icin faydal oldu diye diisiiniiyorum. Bu sayede kisi kendi

calismasinda fikir sahibi edinmis oluyordu...”

Ogretmen adaylarini yasamlarina Pandemi siirecinin olumlu veya olumsuz yansima durumlari

Tablo 10’da sunulmustur.

Tablo 10. Pandemi siirecinin 0gretmen adaylarimn yagamlarina olumlu-olumsuz yansimalarimin temalari ve
frekanslar

Tema f
Olumsuz Yansidi 25
Olumlu Yansidi 14
Toplam 39

Tablo-10 incelendiginde salgin siirecinin 6gretmen adaylarmin yasamina olumlu yansidi (f=25)
ve olumsuz yansidi (f=14) seklinde ifade edildigi goriilmektedir. Bulgulara dayali olarak hem olumlu
hem olumsuz yansidi cevabi bir¢ok Ogretmen aday: tarafindan ifade edildigi de goriilmektedir.
Ogretmen adaylary; “O1. Olumlu etkisi olarak bircok seyin kiymetini anladim, olumsuz etkisi olarak bu durum
cok psikolojimi bozdu bir daha okula gidemeyecegimi sandim, umarim bu zor siireci bir an once atlatiriz, umarim
giizel giinler yakimdir.”, “O2. Bir 6miir boyu unutulmayacak bir etki birakt: belki de. Hem olumlu hem de olumsuz
etkilerini de yasadim. Bir taraftan kendime ve aileme daha ¢ok zaman ayirabiliyorken, diger taraftan psikolojik

bunalim...” “O4. Olumlu yonii ailemle daha fazla vakit gecirme firsatim oldu. Olumsuz yonleri ise belki evde cok

fazla vakit gecirmemden dolay belki arkadaslarimi goremiyor olmamdan dolay: kendimi ¢ok mutsuz, bunalmis ve
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stresli hissettim. Sosyal yasamim tamamen bitmis gibi hissediyorum.” “O8. ...Pandeminin doguracag: sonuglar
diisiinmek ise kayg: ve korkuya neden olmugstu. Bununla baglantili olarak da bir kag¢ giin mide agrisi, migren ve
nefes darli§1 yasadum. Her yeri viriis sarmig gibi diisiinmek, goziimde oyle canlanyor olmas tiziiciiydii. Calistyor
olmamdan dolay: da bu siirec ile alakalr yogunlugum da artnugts. Bu siirecin benim agimdan olumlu buldugum
yan yok diyebilirim.” “O9. Olumlu hi¢ bir yant olmadi 15 saatlik bir ise girmek durumunda birakildim ve egitim
siirecini uzaktan yonetebilme gibi bir firsatim olmadi.” “O17. Pandemi siirecini yasamak zor degil fakat siirecin
ne kadar devam edecegini bilememek fena. Olumlu yonii olarak evde vakit gecirmek dinlenmek giizel ama sonra

s

stkiyor. Okulu ozledim.” “O19. Olumlu yonii ailemle gercekten cok vakit gecirdim olumsuz yonii ise ailemle cok

”

vakit gecirdigim icin tatsizliklar ¢ikmasi.” O20. Olumsuzlugu daha fazla bir siireg...” salgm siirecinin
O0gretmen adaylarinin yasamlarmma olumsuz bir¢ok yansimalar1 olurken, farkhi sekillerde olumlu

denebilecek yansimalar: oldugu seklinde ifadeler de dikkati cekmektedir.
Sonug, Tartisma ve Oneriler

Bu ¢alismanin genel amaci dogrultusunda elde edilen bulgulardan yola ¢ikarak su sonuglara

ulagilmistir.

Nicel verilerin bulgularina dayali olarak, &gretmen adaylarmin cevrim ici ortamda
gerceklestirilen Temel Tasarim II Dersi kapsaminda olusturduklart “kolaj” c¢alismalarinin
degerlendirmeleri sonucunda alinan ortalamalara bakildiginda. yirmi iki 6gretmen adayin ¢alismasi
yliksek diizeyde basarili bulunmustur. Yalmizca yedi Ogretmen aday: orta diizeyde basarii
bulunmustur. Bagka bir deyisle 6gretmen adaylarinin ¢ogu kolaj ¢alismalarinda yiiksek diizeyde

basarili bulunmustur denilebilir.

Eldeki bulgulara paralel olarak, Kor, Cataloglu ve Erbay (2013) uzaktan egitim derslerinde
animasyon, video ve simiilasyon gibi etkilesime dayali1 materyallerin kullanilmasz ile verimli bir egitim-
Ogretim ortamu olusturulabildigi ve Ogrenci basarisinin arttirabilecegini tespit etmislerdir. Ayrica
uzaktan egitimin 6grenciyi direkt konuya odaklandirdig1 gibi ders verimini de arttirabildigini ifade
etmektedirler. Bozdemir Yiizbasioglu ve Yiizbasioglu'nun (2021) ¢alismalarinda ifade ettikleri gibi
Pandemi ile birlikte 6gretimin tiim kademelerinde egitimci ve 6grencilerin uzaktan egitim siirecine
hizla uyum saglamasi zorunlu hale gelmistir. Beklenmedik bir sekilde, uygulamali olan atolye
derslerinin de uzaktan egitime gegcirilmesi ile 6grenci ve egitimci agisindan hem adapta olma hem de
ders igeriklerini sartlara gore hazirlama siirecini de birlikte getirmistir. Unliier, Cemelelioglu, Yildirim,
Ocal, ve Eden’in (2021) galismalarinda ifade ettikleri gibi resimden heykele kadar atolye ¢alismalarinda
olusturulan her tiirlii iki veya ti¢ boyutlu iiriinlerin bir tasarim, olusum ve tamamlanma siiregleri vardir.
Bu stirecler, atolye ortaminda fikir alis verisleri ve en 6nemlisi egitimci gozetiminde pratik yaparak,
uygulayarak asama asama tamamlamnir. Ogretmen adaylarinin iiriinlerinin olusturulmasina salgin
sartlar1 ile bu siirecteki yasam sartlarinin dogrudan yansidigini diisiindiirmektedir. Proje ¢alismasinin

COVID-19 Pandemi siirecinin en zor dénemine denk gelmis olmasi 6grenci performans: iizerinde
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olumsuz yansimalarimin olabilecegini de akla getirmektedir. Ogretmen adaylarinin heniiz birinci smifta
olmalari, yeterince akademik ve uygulama deneyimine sahip olmadan atdlye disinda gergeklestirilen
bu calismada zorluklar yasadiklar1 arastirmanin nitel verilerinin bulgularinda da goriilmektedir. Bu
aragirmanin sonucunu destekler sekilde Coban, Bayram ve Askin Tekkol'un (2021) yaptiklari
calismada, uzaktan egitim seklinde yapilan IIk Okuma Yazma Dersi ile Ogretmen adaylarinin
goriislerinde sosyo ekonomik yapi ile teknolojiye ulasim, teknolojik alt yap1 ve kullanabilme sorunlar1

tizerinde durduklary, bilgisayar ve internet ulasiminin énemini fark ettikleri goriilmiistiir.

Nitel bulgulardan yola ¢ikarak sunlar sodylenebilir: Temel Tasarim II Dersine devam eden
Ogretmen adaylarinin ¢ogunlugu kolaj ¢alismalarini olusturmak igin atitk malzemeler ve boya
kullanmiglardir. Bu malzemeleri kullanma sebeplerini kolay ulasim ve konu geregi ile
agiklamaktadirlar. Calismalarda boyama teknigini yogun kullananlar oldugu, kullanma sebeplerini ise
malzeme yetersizligi, konu geregi ve tercih olarak ifade etmislerdir. Ogretmen adaylarmnin kolaj
calismas1 boyunca salgina bagli problemler yasadiklar: dikkati cekerken, akademik problem ve ailevi
problemler olmak {izere igsel ve digsal kaynakli problemler de yasamislardir. Calisma boyunca
Ogretmen adaylar1 en ¢ok malzeme temini ile ilgili problem yasarken diger taraftan sanatsal olarak
tasarim, uygulama, boyama teknikleri gibi konularda da sorunlar yasamislardir. Kolaj ¢alismasinda
Ogretmen adaylar1 en ¢ok tasarim olusturma siireci ile ilgili problem yasarken uygulama ile ilgili
problemler ikinci sirada yer almaktadir. Ogretmen adaylari dersi takip etme ve arastirma yapma
konularinda problem yasamislardir. Bu problemlerle birlikte ailevi ve kisisel kokenli sorunlar da
yasamistir. Temel Tasarim II Dersinin yapildig: iletisim kanalarinin (UZEM, WhatsApp, telefon.
Internet, mail) yeterli oldugunu &gretmen adaylarmi tamamu ifade ederken ¢ogunlugu bu kanallarin
tamamindan ders takibinde yararlandigini ifade etmislerdir. Ogretmen adaylarindan yaridan fazlasi bu
kanallarin atolye dersini isleme siirecinde yeterli olmadigini ifade etmektedirler. Temel Tasarim II Ders
siirecinin bagarili kontrol edildigini 6grencilerin tamamina yakini ve siiregte aksama olmadigini yariya
yakini ifade etmektedirler. Pandemi siirecinin yasamlarina olumsuz yansidigini 6gretmen adaylarinin
tamamina yakmi belirtirken ve Ogretmen adaylarinin yarisinin olumlu yansidigini ifade ettigi

goriilmektedir.

Pandemi siirecinde bireysel ve toplumsal yasamin her alaninin etkilenmesi ile 6gretmen
adaylarinin ifadelerinde de siklikla belirttikleri gibi psikolojik olarak ¢ok etkilendikleri yakin ¢evrede
yasanan kayiplarin onlara olumsuz yansidigi goriilmiistiir. Ogretmen adaylarimin yasadiklari
problemlerin ¢ocugunun salgin siirecine ve birbirine bagli problemler oldugu dikkati ¢ekmektedir.
Ogretmen adaylari proje siirecinde gogunlukla malzeme, boya ve materyale ulasma konusunda sokaga
¢ikma yasag1 ve kirtasiyelerin kapali olmasindan dolayi biiyiik sorunlar yasadiklarini birgok defa ifade
etmislerdir. Temel Tasarim II Dersinin ve proje calismasimin kapanmanin ilk déneminde yapilmasi,
malzeme ihtiyaclarinin karsilanmasina yonelik gesitli zorluklar yasatmistir. Kahraman (2020) bu sonucu

destekler sekilde, 2019-2020 bahar doneminde uzaktan Temel Tasarim Dersi II alan birinci sinif
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Ogrencileri ile yaptig1 calismada malzeme temininde 6grencilerin yasadiklar: sorunlari ile ilgili benzer
sonuglara ulagmustir. C)grencﬂerin evlere kapanmalar:1 ve kirtasiyelerin kapali olmas1 sonucu yeterli
malzeme ve materyale ulasilmadig1 goriilmiis. Bu sonuglara ragmen ¢alismada; 6gretmen adaylari kolaj
tekniginin esnekliginden dolay: tasarimlari kapsaminda ulasabildikleri dogal veya yapay farklh obje ve
malzemeleri ¢alismalarina dahil etmislerdir. Bu durum iiriinlerde sanatsal zenginlige ve cesitlilige de

olumlu katk: saglamistir

Ogretmen adaylarinin heniiz birinci smifta ve egitim yasantilarinin baglangicinda olmalarindan
dolay1 onlarin {izerinde Pandemi siirecinin yansimasmin fazla ve etkili olabilecegini
diistindiirmektedir. Bilgisayar ve internete erisimi olmayan 6gretmen aday1 oldukga fazla sayida idi.
Hotar, Ozcan, Baran, Yaci, Karagdz'iin (2021) galismalarinda benzer sekilde ifade ettikleri gibi
Ogrencilerin yasadig1 cografyada elektrik kesintilerinin olmasi, internete ulagimin zor olmasi da
etkenlerdendir. Bu nedenlerden dolay1 6gretmen adaylar1 ders takibi yapamadiklar1 gibi internetten
yapmalar1 gereken aragtirmalarini da tamamlamakta zorlanmislardir. Ogretmen adaylarinin atélye
derslerinin mutlaka atolye ortaminda yapilmasi gerektigi diisiincesinde olduklar1 goriilmiistiir. Bu
sonug¢ Ding, (2021) ve Kahraman'in (2020) yaptiklari ¢alismalarinin sonucunu destekler sekildedir.
Calismalarinda tiniversite 6grencilerinde atolye derslerinin uzaktan uygulanmasinda atélye ortaminin

sartlar1 ve verimini saglayamayacag1 sonucu goriilmiistiir.

Pandemi siirecinde 6gretmen adaylarinin bazilari yetersiz fiziki ortamlarda hem ders siirecini
hem de yasantilarini devam ettirmek zorunda kalmistir. Ev i¢inde sahsi odasi olmayan ve ¢alisacak
uygun bir alan bulamayanlar olmustur. Bu durum onlar1 biyolojik-psikolojik olarak olumsuz etkilerken
¢alisma performanslarinin da diismesine sebep olmustur. Bazi 6gretmen adaylari aile iginde aile fertleri
arasinda farkli problemler yasadiklarmmi da ifade etmislerdir. Kapanmanin verdigi psikolojik
durumlarin aile i¢i ¢atismalara sebep oldugunu da diisiindiirmektedir. Bu sartlar altinda dgretim
elemaninin ders ve proje siirecini yonetimi ve kontroliiniin ¢alismalarin devamlilig1 agisindan olumlu
olmasi 6gretmen adaylari igin zevkli bir ¢alisma siireci olusturdugu sonucu goriilmiistiir. Derse devam
eden 6gretmen adaylarimin bazilarinin yasadiklar: yerlesim birimlerinden kaynakl internete erisimde

sorunlar yasadiklar: fark edilmistir.
Oneriler

COVID-19 Pandemi siireci ¢evrim igi egitime gelecekte de farkli sebeplerden ihtiyag
duyulabilecegini gostermistir. Bununla birlikte atolye derslerinin uygulamalarinin mutlaka atdlye
ortaminda yiiz yiize yapilmasinin gerekliligi de goriilmiistiir. Uygulamali atdlye derslerinin yiiz yiize
atolye ortaminda yapilmasinin gerekligi onemli bir durum olmakla birlikte salgin gibi tiim toplumu ve
yasami etkileyen durumlarda da uygulamaya yonelik esnek Ogretim yontem ve yaklasimlar
arastirilmalidir. Atdlye dersleri bireye, siirece, uygulamaya, iiriine ve yiiz ylize 6gretime yoneliktir.

Cevrim ici platformlarda atolye derslerinin yapilmasinda bireysel 6grenme ve uygulama durumlarinin



Aslantas, S.

dikkate alindig1 gesitli 6grenme ortamlar ve igerikler iiretilerek alternatif 6grenme olarak 6grencilere
sunulabilir. Basaran ve digerlerinin (2020) ifade ettikleri gibi uzaktan egitimin bireysel farkliliklar
dikkate almasi agisindan, bireysellestirilmis cevrim ici atolye derslerinin de iginde oldugu, ilgi ve
yeteneklere uygun uzaktan egitim plani hazirlanabilir. Ogrencilerin &zelliklerine, merak ve ilgilerine
uygun yapilan dersler ayni zamanda hem daha verimli hem de daha pozitif sonuglar olusturabilir. Ak,
Gokdas, Okstiz, ve Torun (2021) ve Hotar ve digerlerinin de (2021) ifade ettikleri gibi uzaktan egitimi
verecek egitimcilerin konuya hakim olmalar1 ve giincel gelismeleri takip edebilmeleri onemlidir.
Kara'min da (2022) ifade ettigi gibi pandemi doneminde ©l¢gme degerlendirme sisteminin nasil
yliriitiilecegi ayr1 bir durum olusturmustur. Bundan dolay: atdlye derslerinin 6l¢me ve degerlendirme
yontemlerinin teorik derslerden farklilik gosterdigi diisiiniildiigiinde ¢evrim i¢i degerlendirme
sisteminin de ¢ok boyutlu diisiiniilerek iyi planlanmasmin gerekliligi de goriilmektedir. Cevrim igi
egitime ne zaman ihtiya¢ duyulacaginin bilinmedigi bir diinya diizeninde uygulamaya yonelik atolye
derslerinin de egitim sistemi iginde planlanarak giiclii bir alt yap1 ile olusturulup siirekli

giincellenmesinin gerekliligi 6nemli goriilmektedir.
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Introduction

COVID-19 Pandemic process has brought along changes to the social, economic and cultural
balances of daily life. While the global epidemic made it necessary to change social institutions and
educational environments, it also changed the qualifications and competencies sought in individuals.
This causes individual and social needs to change more rapidly, and societies to review and interpret
their condition from multiple perspectives. In this process, while new and different educational
methods and approaches have come to the fore, the individual learning needs and scope have also
become more complex. The point that technology and science reached before the epidemic gained a
different speed and shape after the COVID-19 Pandemic process, causing social changes to occur faster
than in the past. A more intense working process has become prevalent in all levels of education and
training (Adedoyin and Soykan, 2020). Online (remote) education, which has been encountered with
examples of applications in different fields in the past, has come to the fore as a common education-
teaching method during the COVID-19 Pandemic process (Basaran, Dogan, Karaoglu and Sahin, 2020).
According to Hasgiil (2021), online teaching methods are the best solution when it is not possible to
continue formal education in cases such as epidemics and natural disasters. While the COVID-19
Pandemic process, which is experienced on a global scale, has created a new way of life all over the
world, it has also brought a new dimension to the education process at all levels. Providing social
education by using technology and individualizing learning activities are two development dimensions
in contemporary education systems. The online education type provides students with the opportunity
to learn by themselves and creates different solutions for the educational needs of individuals in
different living and working conditions (Yurdakul, 2010). It is a form of teaching where instructors and
students are not in a physical environment such as educational institutions and classrooms, and course
resources are shared over online platforms. The online education system, which has different aspects
from face-to-face education, is a form of teaching carried out through technologic tools without the need
for students and educators to interact physically (Basaran et al., 2020; Hasgiil, 2021). Classes take place

in three different ways in online education;
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Synchronous (Simultaneous) Training: Educational activities are carried out simultaneously

online. Instructor and student attend the lesson on a predetermined date and time via a digital platform.
Instructor can share audio and video, ask questions and get feedback by sharing microphones with

students. In this way, the lessons can be more lively, active and with student participation.

Asynchronous (Non-Simultaneous) Education: This type of education is the asynchronous

execution of educational activities online. In this method, course contents are presented to students in
the form of videos. The lectures are turned into videos as if they were taught in the classroom
environment by the instructor. Lecture contents (such as videos, recordings, documents) are uploaded
to the digital platform where online education will be conducted. In the form of asynchronous

education, students can access course content and videos whenever and wherever they want.

Hybrid (Mixed) Education: In this model, simultaneous (synchronous) and non-simultaneous

(asynchronous) courses are applied together in the same education program. In the hybrid (mixed)
education model, some of the lessons can be followed synchronously and some of them asynchronously

(Hasgiil, 2021; https://uskudar.edu.tr/tr/online-egitim)
Basic Design Education

In basic design education, all kinds of theoretical and practical information are included in
every stage of learning. In the application process of a design or product creation study, theoretical
knowledge forms an infrastructure. Depending on the level of teaching, the intensity, scope and
language of knowledge about skills, mastery and art may change, but the quality of the knowledge does
not (Arnheim 2009; Kirisoglu, 2009). “Visual arts such as painting, sculpture, ceramics and photography
or design fields such as architecture, interior architecture, graphics, industrial design, fashion or textiles
are based on modernism seen in the late 19t century and 20t century. Visual design elements and
principles are given as a basis in the processes that will provide theoretical and practical experience in
their education. The classification of these may vary according to their art and design (Ozsoy and
Ayaydin, 2015, p.9).” According to Kara (2022), design education is based on simultaneous practising
of application works and theoretical information. As Eyuboglu (1977, p.157) has stated, “Design is the
beginning of every drawing. But, obviously, not the end.” This emphasizes the importance of design
education and also the importance of visual design elements and principles which form the basis of
design education. The same emphasis has been made by French artist Bonnard: “A drawing is made
either one, or a thousand times...” (conveyed by Eyuboglu, 1977, p. 157). Within the scope of the Basic
Design Course given in the undergraduate education of basic art and design, different techniques are
used to visualize the design with art elements and design principles, two and three-dimensional
application studies about colour knowledge are used, and students are focused on showing and
discussing the information they have learned on works of art. Values related to the basic elements and

principles in Plastic Arts are taught and reinforced with research and applications in the related field.
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Elements that make up a work of art (line, pattern, shape, colour etc.) and principles (rhythm, mobility,
balance, emphasis, contrast, unity, integrity, repetition), producing original works that take into account
the relationship between these elements and principles, design elements and principles, and form and
content with two and three dimensional application studies are the themes (Board of Higher Education
— YOK, 2022). Design education is the basic course of art departments and providing the best education
on basic design elements and principles in the first year within the scope of this course is important for
the future careers of students as educators or artists (Kahraman, 2022). The visual design elements and

principles deemed to be significant under the scope of basic design education;

Visual design elements: Line, shape, texture, form, colour, space (two-dimensional space, three-

dimensional space), value.

Visual design principles: Integrity (unity, repetition, continuity, completeness, harmony), emphasis
(focal point), contrast, balance (symmetric, asymmetric, central, holistic) rate (ratio), mobility, rhythm,
pattern (Ayaydin, 2009; Ozsoy and Ayaydin, 2015). “The main purpose of all basic art and design classes
is to help the student to convey the design from his mind onto a paper in detail by using the right
materials, technique and colours (Kahraman, 2020, p.49)”. In scientific terms, works of art consist of two
dimensions, front structure and back structure. Design elements and their interrelationships constitute
the preliminary structure of works of art, namely the plastic structure. In works of art, these elements
are arranged in line with certain rules, which are called the principles of art. The design elements are
arranged in accordance with certain principles in the process of creating a work of art. There is no work
of art in which the design elements are randomly arranged without following certain principles (Yilmaz,
2009). Design elements and principles are also expressed as symbols that make up the visual alphabet
of art (Ayaydin, 2009). The application of visual design elements and principles in all areas of visual
arts, from two- or three-dimensional painting to ceramics, from sculpture to graphic arts, and from
interior architecture to textile design, involves a challenging process. In a work of art, design principles
form the structural aspect of that work, while design elements shape its dictionary (Ozsoy and Ayaydin,

2016).

Collage: Derived from the French word to glue, collage is a technique based on gluing various materials
such as paper, fabric, canvas on a flat surface (Balcit and San, 2002; ()zsoy and Ayaydin, 2015; Sanat
Kitabi, 1997). According to another definition by Keser (2005), it is the drawing and painting of non-art
materials such as newspapers, linoleum, wallpaper, wood as a pictorial element in the formation of
works of art and mounting them on the canvas. Various non-artistic objects and materials gain a new
composition by collage and can turn into a work of art (S6zen and Tanyeli, 2001). Brague used paste
paper in the making of paintings in 1912, and Picasso later used this material in his works. This
understanding dominated cubism and later dadaist and surrealist aesthetics (Keser, 2005). The art of

collage emerged in Japan in the X-XII centuries as an art in which verses were written on paste papers.


https://www.yok.gov.tr/

Aslantas, S.

Today;, it is still practised in new year celebrations (Cabnne, 2000). Cubists have turned collage into a
form of art by attributing equal meanings to painting paintings in which different techniques are
applied. Thus, they have brought different alternatives in the selection and application of materials used
in creating works of art (Cabnne, 2000; Keser, 2005). The concern of reflecting reality is very evident in
the collage works made by Braque. On the other hand, Picasso brought a new dimension to this process.
Picasso's first collages were geometric compositions in which the subject could hardly be defined
(Cabnne, 2000). Juan Gris created rhythmic compositions, which he often highlighted with pencil or
charcoal, using the material properties of paste papers. By making various combinations of these
compositions and using various materials, including pieces of broken mirrors, he created works that are
very rich in plastic. In this process, abstract collage works also entered the process of creating works of
art and thus collage passed from cubism to futurism (Cabnne, 2000). Mary Delany, who discovered
collage in the 18" century, created the first abstract collages in a painting she made by cutting leaves
from coloured paper and pasting the petal onto a black paper (Cabnne, 2000: Keser, 2005). Schwritters
linked collage with the “Dadaism” movement, taking it out of his paint and canvas paintings by gluing
together used bus tickets, newspaper clippings, scraps of fabric, and other discarded objects (Gombrich,
2000). The collage works made by Schwritters spread around the worls until his death. Different
materials, paints, glued papers and all kinds of paper types were used in these collages, but with
Dadaism, the basic features of these works began to change (Cabnne, 2000). With the end of the Second
World War, collage works have gained a significant prevalence and have continued to the present day

and are still valid (Cabnne, 2000; Yilmaz, 2006).
Purpose of the Study

In this study, it was aimed to determine the feelings, thoughts and opinions of pre-service
teachers about the epidemic and process by examining the student products (collage works) created
within the scope of Basic Design II Course, which was carried out as online asynchronous education
during the COVID-19 Pandemic process. In line with the general purpose, answers to the following

questions were sought:
Sub-problems:
1. What are the success levels of the products made by the pre-service teachers?
2. What are the pre-service teachers' feelings, thoughts and opinions about the class process?
Method

Within the scope of the study, sub-problems were formed in line with the purpose of the
research. In order to answer these sub-problems, a mixed method research was conducted in which
quantitative and qualitative research methods were applied together. “The mixed method is a research

approach used in the health, social and behavioural sciences in which the researcher draws conclusions
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by taking advantage of integrating both quantitative (closed-ended) and qualitative (open-ended) data
sets to understand research problems (Creswell, 2021, p.3).” The fact that research is based on a mixed
structure brings many benefits with its qualitative and quantitative dimensions, thus increasing the
power of the research (Creswell and Plano Clart, 2020). Both quantitative and qualitative aspects are
activated in research that is suitable for the use of both quantitative and qualitative data. Combining
two data in this way creates a stronger knowledge base than the only method concerning the subject of
the study (Creswell, 2005). In the application of mixed method in research, quantitative and qualitative
data are brought together in different ways. While the quantitative method comes to the fore in certain
studies where mixed method is applied, qualitative method can be used in some other studies, and both
methods can be used equally in certain other studies (Toraman, 2021; Yildirim and $Simsek, 2016). Mixed
method research can be defined as a type of research conducted by using qualitative and quantitative
methods together with the aim of examining the research problem in a multidimensional way
(Buytikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz and Demirel, 2010; Toraman, 2021; Yildirim and
Simsgek, 2016). In mixed method research, the two methods can be presented separately (without
combining them) by studying the same subject or a different dimension of a subject with qualitative and
quantitative data collection tools (Toraman, 2021). According to Yildirim and Simsek (2016) and
Biiytlikoztiirk et al., (2010), qualitative and quantitative data obtained simultaneously in line with the
way the data are analysed within the triangulation pattern included in the mixed method can be
analysed and reported separately. Within the scope of this study, the quantitative data obtained in line
with the first sub-problem were presented independently of the qualitative data. The qualitative data

obtained in line with the second sub-problem were presented independently of the quantitative data..
Study Group

The study group of the research consists of 29 pre-service teachers who did attend the online
Basic Design II Course of the Faculty of Education, Department of Fine Arts Education of a state
university in the Mediterranean region in the spring semester of the 2019-2020 academic year. The age
distribution of 23 of the pre-service teachers are: 18 (£=2), 19 (£=7), 20 (£=2), 21 (£=3), 22 (f=1), 27 (f=1), 29
(f=1), 32 (f=1), 33 (£=3) and 35 (f=2). They are living in a metropolitan city (f=12), district (f=10) and rural
area (f=2).

Implementation

Students have been assigned an individual project titled “collage” under the scope of the online

Basic Design II Class. The process has progressed as follows:

Implementation process of the project: Individual projects requested from pre-service teachers during
the implementation process have been handled within the below framework. The collage work

constitutes the limitation of this research
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Determining the purpose of the project: The theme of the project has been defined as “collage”. In this

sense, the project has been implemented on the basis of three main dimensions. Figure-1.

Collage

/N

Basic Design Il Online
Lesson *“— Teaching * ’

NS

Collage

Project Based
Learning

Figure 1. Main dimensions of the study

It was thought that it would be beneficial for pre-service teachers to apply design elements and
principles on an artistic product, and for this reason, the collage technique was chosen. In addition, it
was concluded that "collage" is the most convenient technique to apply different and various materials

and painting techniques together, within the restrictions brought by the epidemic process.

Creating the project plans: The fact that spring semester courses were required to be held online has
been directly reflected in the planning and implementation process of the course and the project. In this
sense, the following steps have been established; 1. Determining the topics: Pre-service teachers were
informed about the project process and what to do, and exemplary studies were shown to them. They
were asked to conduct research on the "object" selected within the scope of the subject. 2. Creating the
project plans: After determining the objects they will work on; pre-service teachers were asked to create
their own project plans within the scope of "collage". Implementing the project: After the object studies

were done, they were asked to make collage works in 35x50 cm dimensions based on these objects.

Revealing original products within the framework of the project: In the first lesson in the online
environment, the subject of "collage" was explained in detail with examples accompanied by a
presentation. Pre-service teachers were informed in detail about the importance of the topic in terms of
art and education, the project process and what to do. At the end of the course, the six-week project
plans were explained step by step. Within the framework of the project, pre-service teachers were asked
to create original and individual collage designs and works based on the objects they chose. Afterwards,
they created their sketch designs by artistically interpreting the objects they examined and researched.
Since the implementation was in the early days of the COVID-19 Pandemic process, it was tried to
benefit from the opportunities offered by technology as much as possible while applying the course and
project. With the thought that video lectures and videos containing criticism of student work would not
be sufficient in asynchronous lessons, which are officially held over UZEM, the lessons continued over
the WhatsApp group, phone and e-mail. Pre-service teachers sent their draft designs to the instructor
and continued their work uninterruptedly by receiving feedback. Thus, the disadvantages of distance

education were minimized. In particular, sharing designs and works in the WhatsApp group, being
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aware of each other and making mutual criticisms about their work created an opportunity to contribute
to their development. Since the pre-service teachers involved in the project work were still first-year
students and did not have sufficient practice and academic knowledge about the techniques they would
apply, the instructor conducted research on more effective teaching. All communication channels were
used to create and complete the collage works. In addition, the course instructor created different videos
on the subject and presented them to the students via WhatsApp and UZEM. This communication
network has been positive in terms of the instructor's management of the course and project process
and the continuity of the studies and has become enjoyable for the students. In this process, pre-service
teachers could not leave the house and stationery shops were closed. For this reason, the most important
disruption was that they could not reach sufficient materials and materials. At the beginning of the
project, pre-service teachers were informed about the use of waste and unused materials. This
information not only facilitated the process, but also reflected positively on the artistic richness and
diversity of the products. The project work was completed in the planned time within the scope of the

course. Some sample collage works are given in Figure-2., Figure-3. and Figure-4.

SOMALIA

MAURITANIA

Figure-2. O1- 35x50 cm Figure-3. O2- 35x50 cm Figure-4. O3- 35X50 cm
Collage on Background Cardboard  Collage on Kraft Paper Collage on Background Cardboard

Data Collection Tools

Quantitative data collection tool: visual arts class product evaluation form (result “holistic rubric”
scoring directive): In order to answer the first sub-problem of the research, a product evaluation form
(holistic rubric) was used as a quantitative data collection tool. The form was developed by Aslantas in
2012 and consists of seven items and five dimensions. The lowest score that can be obtained from the
form is 7 and the highest score is 35. Form items are “Incorporating imagination in the work, the work being
appropriate to the subject, the richness of the image, the use of colours (originality in the use of colour, richness,

colour transitions), Movement-Rhythm, Completion of the work”. As emphasized by Atilgan, Kan, and
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Dogan, (2009) and Kan (2009), it is important to evaluate the student product within a certain, well-
defined understanding. Such an evaluation may be possible by producing appropriate rubric scoring
guidelines. As Atilgan et al., (2009) and Kan (2009) state, holistic scoring guidelines aim to evaluate
student work as a whole, and the resulting product, is oriented towards the characteristics of the
product and the result. Therefore, these guidelines were chosen in this study. In the development of the
form, the type of scoring instruction was determined and written in a clear and understandable
language. The consistency of the items in the directive was verified with the opinions of experts from
different fields. The criteria in the directive and the features that should be found in the product are

clearly stated (Aslantas, 2012).

Qualitative data collection tool: In order to answer the second sub-problem of the research, the "
Opinion Form " consisting of ten open-ended questions for collecting "process-related”" and “perceptions-
related" data was used as a data collection tool. Le Compte and Goetz (1984) state that in terms of
qualitative research, there are three types of data collected in general and these are “environment related
data”, “process related data”, “data related to perceptions” (conveyed by Yildirim and Simsek, 20016, p.40)”.
Environmental data describe all kinds of social, psychological and physical environments in which the
research takes place and form the basis of data on the process and perceptions. Data about the process
relates to what happened during the research and how it affected the research group. Data on
perceptions are related to the thoughts of the individuals included in the research group about the
process (Yildirim and Simsek, 20016). Qualitative data collection tools prepared with open-ended
questions form the explanations of the personal ideas and thoughts of the individuals who answered
the question. These answers may contain useful information for research in terms of the process and
outcome of the research. Thus, the opinions and thoughts of individuals are used to determine which
aspect of the studied subject is more important and the benefits it will provide. Open-ended questions
are preferred if respondents are asked to answer freely. In this method, the researcher can also get
answers that he did not expect or planned (Cepni, 2007; Yildirim and Simsek, 2016). According to
Karasar (2015), questionnaires and similar correspondence tools can be described as an interview
technique because they are filled by interviewing the source persons. In this study, the opinion form was
preferred because it would not be possible to meet face-to-face with pre-service teachers due to the
pandemic process. In addition, it was aimed to collect "process-related" data for the online application
of the Basic Design II Course, which includes the epidemic process, and "perception-related" data in
order to determine their feelings, thoughts and opinions in this process. In this sense, a qualitative data
collection tool was determined. After the literature study, a draft opinion form consisting of ten open-
ended questions was created in consideration of the academic levels of pre-service teachers. When
preparing the “Draft Opinion Form”, Opinions and suggestions of two faculty members from the
Department of Educational Sciences, who specialize in qualitative research methods, assessment and

evaluation and language, were received. Eleven pre-service teachers from the first grade that did not

2352



KEFAD Cilt 23, Say1 3, 2022

take part in the project were subjected to a pilot application of “Draft Opinion Form” and there was no
need for any amendments or changes afterwards. The "Draft Opinion Form" has been given its final form
with a very minor change that was deemed necessary. At the end of the project work, the opinion form
was sent to the students over the internet with "Google Form" on the basis of volunteerism and the

answers were received again via "Google Form".
Data Analysis

As already indicated by Biiyiikoztiirk et al., (2010) and Yildirim and Simsek (2016), qualitative
and quantitative data obtained simultaneously can be analysed and reported separately, according to
the way the data is analysed, in a variational pattern within the mixed research method. In this study,
the analysis of quantitative data and the analysis of qualitative data are presented independently of

each other.

Analysis of quantitative data: In order to obtain quantitative data, the averages were calculated by
taking the sum of the scores given by three field experts. Using the quantitative data collection tool
(holistic rubric), an average score between x=1.00 and 5.00 is expected from the scores given by each of
the three experts for the pre-service teachers. In this context, a mean score between x=4.00-5.00 indicates
high level of success, a mean score between x=3.00-4.00 represents moderate success, a mean score
between x=2.00-3.00 represents low success, and a mean score x=1,00-2.00 indicates failure. The scores
and averages given by each expert were tabulated and the level of success of each pre-service teacher

was determined by finding the averages of these scores.

Analysis of qualitative data: Content analysis was applied to the answers given to the "opinion form",
which is the qualitative data of the research. The codes were obtained from the obtained data, and the
themes were obtained from the codes. The themes are presented in tables according to their repetition
frequencies. Data collected in qualitative studies vary. This data can be in the form of observation notes,
interview recordings, documents, pictures and other graphic presentations (such as drawings, tables).
This means that there is diversity, creativity and flexibility in the analysis of data. Three basic concepts
are important in data analysis in qualitative research. These are “Description, analysis and interpretation”
(Buytikoztiirk et al, 2010; Gokge, 2006; Yildirim and Simsek, 2016). As Gokge (2020, p.22) states, “Content
analysis aims to make inferences about certain dimensions of social reality by identifying and clearly
revealing the meanings (explicit and implicit/hidden between the lines) covered by the content of the

text”.

Coding of data: The answers given by pre-service teachers on opinion forms have been reviewed in
detail a number of times. As Creswell (2019, p.152-153) indicated, sections, sentences and all kinds of
written expressions that can make sense for the research were determined from the text containing the
answers of the students. In line with these statements, codes were created by taking into account other

similar and related data in the answers. Coding of data was one of the longest processes of the research.
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In the research, coding was done according to the concepts extracted from the data with an inductive approach.
The codes determined are paper (magazine, newspaper, computer printouts), accessories (jewellery, fabric, lace,
belt, buckle, bag), paint (watercolour, gouache, acrylic, oil paint, coloured pencil types), design related problem,
personal problems, lack of physical environment, problems related to material supply, problems related to topic

and technique,

Determining the themes: Considering all dimensions of the research, general themes were determined
in line with the codes obtained from the concepts. The determined themes are as follows; waste material,
paint, due to the subject, easy access, painting technique, lack of material, due to the subject, preference, problem
due to the epidemic, academic problem, family problem, problem with material supply, problem with determining
the subject, problem with design, application problem, external problem, computer and internet related problem,
internal problem, all channels (UZEM, WhatsApp, mail, telephone, internet), were sufficient, not sufficient, the
process was successfully controlled, there was no disruption in the process, it was reflected negatively, it was

reflected positively .
Ethic Permissions of the Research

In this study, all the rules specified within the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were complied with. None of the actions specified under the
title of "Actions Contrary to Scientific Research and Publication Ethics", which is the second part of the

directive, have been taken.
Ethical board permission details:

Name of the board performing the ethics assessment= Hatay Mustafa Kemal University Rectorship

Social and Human Sciences Scientific Research and Publication Ethics Committee
Date of ethics assessment decision = 02.07.2020
Ethics assessment document number= 08.07.2020 date / E.30402 number.
Findings
The findings obtained from the data in the research are presented under the problem headings.

The findings based on the answers given by pre-service teachers to the question “What are the

levels of the products?” are given in Table 1.

2354



KEFAD Cilt 23, Say1 3, 2022

Table 1. The level of pre-service teachers’ products related to expert scoring

Student Expert 1 Expert 2 Expert 3 X (Average) Level
Student 1 3,42 4,85 3,57 3,94 Medium
Student 2 3,28 5,00 2,85 3,71 Medium
Student 3 4,42 4,00 3,85 4,09 High
Student 4 4,14 5,00 3,71 3,99 Medium
Student 5 4,00 5,00 3,85 4,28 High
Student 6 414 5,00 5,00 471 High
Student 7 4,42 5,00 5,00 4,80 High
Student 8 3,57 442 4,85 4,28 High
Student 9 3,42 5,00 4,57 4,33 High
Student 10 3,00 5,00 5,00 4,33 High
Student 11 4,42 5,00 4,28 4,56 High
Student 12 4,42 5,00 5,00 4,80 High
Student 13 3,71 4,28 4,14 4,04 High
Student 14 4,42 5,00 4,85 4,75 High
Student 15 3,85 5,00 4,85 4,56 High
Student 16 4,57 5,00 4,57 4,80 High
Student 17 3,57 5,00 4,71 4,42 High
Student 18 2,71 5,00 4,14 3,95 Medium
Student 19 3,57 5,00 3,85 4,14 High
Student 20 3,00 5,00 4,14 4,04 High
Student 21 4,28 5,00 4,85 4,71 High
Student 22 3,85 5,00 4,28 4,37 High
Student 23 2,42 4,57 3,42 3,47 Medium
Student 24 3,57 5,00 3,14 3,90 Medium
Student 25 3,00 5,00 4,00 4,00 High
Student 26 2,85 5,00 4,14 3,99 Medium
Student 27 2,85 5,00 4,42 4,33 High
Student 28 3,42 5,00 4,57 4,33 High
Student 29 3,57 4,71 4,57 4,28 High

According to the levels of the products made by the pre-service teachers in the Basic Design II
Course given in Table 3, the individual score average of each pre-service teacher in the study varies
between x=3.47 and 4.80. In this context, the average score between x=4.00-5.00 indicates high level
success, and x=3.00-4.00 points indicate medium level success. While the mean score of seven of the pre-
service teachers was between x=3.47-3.99, it was determined that the mean score of 22 pre-service
teachers was between x=4.00-4.80. This finding can be interpreted as the majority of the pre-service
teachers have a high level of success on the basis of product evaluation, and some of them are at a

medium level of success.

The findings based on the answers given to the question “What are the feelings, thoughts and

opinions of the pre-service teachers towards the class process?”;

The materials used in the collage work and the reasons for their use are given in Table 2.
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Table 2. The materials used by the students in the study and the reasons for their use, themes and frequencies

Theme f
Waste Material 77
Paint 11
Due to Subject 17
Ease of Access 22
Total 127

As Table 2 indicates, themes are as follows; waste materials (f=77), paint (f=11), due to subject
(£=17), ease of access (f=22). Pre-service teachers focused on waste materials because they are the most
easily accessible waste materials in the places they live and in their homes. Pre-service teachers stated
that they benefited from all kinds of unused objects, materials, paper and magazine types or accessories
belonging to any of their family members in their comments; “S7. I used my mother’s old belt, an
encyclopaedia of threads and gouache paint... “S10. I used the materials at home during the design phase, I
couldn’t go out anyway. I made designs using materials such as coloured paints, magazines and newspapers.”
“517. Since we did not go out due to the pandemic, I wanted to use the materials at home...”. Pre-service teachers
stated that they use different paints (such as watercolour, gouache, acrylic, oil paint, coloured pencils).
First-year Basic Design Course I and II are the main courses of the fall and spring semesters that follow
each other in an interconnected program. In the face-to-face education program, they are required to
start their painting work with the gouache technique in the spring semester. However, with the onset
of the epidemic, the program necessarily changed. “S1. First of all, I was very happy that the homework was
a collage work because I came to my hometown in haste due to the pandemic and all my paints and materials were
left in the dormitory...” As stated by 5-11, students had very limited resources under the conditions of the
time. Being a first-year student also limited the alternatives in terms of painting techniques. Under these
conditions, they applied the techniques they could with the paints they could reach most easily. In the
expressions of pre-service teachers, there are answers such as;, “S8. I preferred to make it with materials
that I had at home and that I could easily reach ...”S20. I used a magazine in the study because of both the subject
matter and the easy access to the material.” “S26. We couldn’t go out because of Covid-19. For this reason, I used
magazines, sponges, pieces of fabric, cleaning cloth, watercolour, needle-thread and felt throughout the working
process by evaluating the materials at home.” “S28. In my collage work, I benefited from magazines, newspapers
and objects in nature. The reason I used these materials was that they were suitable for the collage technique. They
were also materials suitable for the homework topic. It was easy to reach as we were in the pandemic process”.
This finding can be interpreted as making use of waste materials and paints that can be accessed easily

and fast and can contribute positively to their designs in an artistic manner.

Painting techniques (such as gouache, watercolour, pastel, acrylic, oil paint) used in collage work

and reasons for using them are given in Table 3:
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Table-3. The themes and frequencies of pre-service teachers’ use of painting technique in the study and the reasons
for its use

Theme f
Painting Technique 22
Lack of Materials 13
Due to Subject 15
Preference 5
Total 55

According to Table 3, the pre-service teachers responded with any painting technique (f=22),
lack of materials (f=13), due to subject (f=15) and preference (£=5). “S4. I just used gouache paint. Because
gouache was the paint I had, and I decided that was suitable for my work.” “S6. I used ink wash painting. This
was our topic in Pattern 2 lesson. For this reason, I wanted to transfer a subject I learned to another lesson.” The
application of the technical knowledge that pre-service teacher S6 received in one workshop lesson in
another workshop lesson can be considered as a positive reflection. “S10. I used gouache paint, I only know
it technically, but at the same time I didn't have enough technical knowledge, I just used it in some parts.” “S12.
L used the gouache technique. We learned the gouache technique well in basic design at school because it is a darker
and more comfortable technique.” ”S20. I used watercolour and gouache in my work. These were the materials I
had on hand ...” ”S23. I used gouache, 1 had only one gouache paint, even if there were other types of paint, 1
would use gouache, I can say that I enjoyed using these lively colours.” Pre-service teachers provided different

expressions.

Problems faced during all stages of collage work are given in Table 4:

Table 4. Themes and frequencies of the problems experienced by pre-service teachers during the working process

Theme f

Outbreak Related Problem 21
Academic Problem 17
Family Problem 16
Total 54

As Table 4 indicates, outbreak related problems (f=21) was one of the answers, “S4. I couldn’t
get the material I wanted right away. This made me sad and tense... It was making me very depressed and unhappy
.7 “S8. ... I can say that the anxiety and fear caused by the pandemic prevented me from thinking about the
collage for a few days ... S9. Ever since I started this work, I was constantly angry and when I was angry, I tried
to feel good by continuing to work.” *S18. Homework relieved me a little, as I had a nervous, difficult and boring
time like everyone else in this process...” “S20. I can say that I have been through a tiring process both mentally
and physically ...” Academic problems experienced due to the inadequacy of knowledge and practice
because of the fact that pre-service teachers were still first-year students (f=17), “S2. I was worried about
not being able to transfer the design I envisioned to my work.” “S17. The process before I started working was
very troublesome. Because I didn’t know what to do. I was going to make collage for the first time, and I had no
idea. It got a little easier once it started. Then it started to take shape, albeit slowly.” “S27. ... I had some difficulty
in the design phase... in terms of making a decision... it was a painting style that I did for the first time.” Domestic

problems related to situations such as economic, illness-death, generation conflict, lack of physical
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means (f=16), are seen in the following answers “S1. Since my mother is very meticulous and I am a messy
worker, we had some small bust-ups with my mother during this process. And I was a little upset that I had to cut
my magazines.” “S14. It was a difficult process for me, losing my father affected me a lot, but it was fun while I
was drawing, I was dreaming while I was drawing, 1 am here for it.” “S11. I had many family problems, your
approach motivated me, it was a sad and tiring process...” “S19. I can say that it was a bit of a hassle, I think that

family conflicts or something negatively affected the design of my collage work” .

Problems faced during the design process of the collage work are given in Table 5:

Table 5. Themes and frequencies of the problems that pre-service teachers experienced in determining the subject
and material during the working process.

Theme f
Problems Related to Material Supply 27
Problems Related to Determining a Topic 16
Total 43

As shown in Table 5, different reasons were seen in the occurrence of material supply problems
(£=27). Pre-service teachers replied as follows; “S1. The stationery shop was far from my house, I didn't have
my materials with me, so I had a little trouble, I tried to do something with what I had.” “S2. It has been difficult
to prepare a suitable subject for the object and to obtain the materials, especially during this pandemic process. The
curfews and the fact that the workplaces where we would buy the materials were closed caused some problems.”
“S512. I had a hard time finding paper. I had a hard time finding paint and brushes because of the location of my
house.” “S24. ... I didn’t even have a single pen with me. I tried to get all of the materials from our neighbours
and friends who were around. To be honest, I had a hard time.” Problems related to topic identification (f=16)
appear in different ways. “S4. I was indecisive about picking an object as my topic. This indecisiveness made it
difficult for me ...” “S14. I had a hard time. It was a technique that I never used before and I thought intensely

s

about what to do and I did not have difficulties in finding materials.” “S17. Finding a topic and material... Even
if I found one of them, would it suit the other, this is bad.” “S20. It was much more difficult to find a topic... but
it took me a long time to find a topic because elements such as balance, rhythm, movement, ratio-proportion are
incompatible together ...”. Students stated that they experienced various academic problems in finding

topics and accessing materials due to bans caused by the pandemic process and inadequacies in terms

of design
Problems faced in the design and implementation stages of the collage work are given in Table 6:

Table 6. The total themes and frequencies of the problems experienced by pre-service teachers regarding
implementation

Theme f
Design Related Problem 24
Implementation Related Problem 16
Total 40

As seen in Table 6, there were various problems related to the design phase (f=24); “S1. ... as
someone who has never made a collage before, I did a lot of research, looked at examples, thought for days about

what to do with my design ...” “S4. ... The design issue was more difficult; because it was the first time, I was
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seriously studying the collage technique. It was unclear in my mind what kind of design to have for the collage

..”758. I did not have enough knowledge about collage...” ”S20. ... I had difficulty in designing...” “S26. I had
some difficulty in designing...” “S27. ... had difficulty in designing...” With regards to implementation: (f=16)
“S6. ... there were problems in implementation.” The findings indicate that pre-service teachers had more
problems during the design process. It is thought that this situation is due to the fact that the students
were still first year students and they were not ready enough to create a design in terms of applications

and theoretical aspects with videos and remote guidance.

External and internal), computer and internet-access related, are given in Table 7:

Table 7. Themes and frequencies of the problems experienced by the students at all stages of the study

Theme f
Computer and Internet-Access Related 18
Problem

External Problem 16
Internal Problem 6
Total 40

As indicated in Table7, three themes were reached and these are internet-access and computer
related (f=18), external (f=16), (such as home, family, physical environment, economic situation), internal
(f=6) (personal, individual). Pre-service teachers; “S1. My family is crowded, and I don’t have a room of my
own, and as a person who likes to work alone and quietly, this has been a very troublesome process for me. I lost
at least two kilos and I couldn't watch the lesson videos at first because I didn’t have a computer at home...” As
indicated by S1, while he talks about both an external problem and the problem he has in following the
lesson, these situations suggest that he may have internal problems as well. It is also remarkable in other
opinions and findings that the problems experienced during the epidemic can affect or be affected by
each other. “S12. There were some problems related to the family and home from outside, it was difficult to find
materials.” “S20. Unfortunately, I don’t have a room of my own here. Because the house was very crowded, the
collage materials were sometimes lost. I was doing my work in public and everyone passing by was criticizing my
work. 1 was demoralized at times. Also, since our close relatives were infected with the virus, the situation was
very serious, so I was working with a little fear.” ”S2. Situations such as not being able to connect UZEME from
the phone, having only one computer at home and being used in common, and occasional disruptions in internet

74

access made it difficult.” “S7. Yes, I had a lot of difficulty because there was no computer and internet at home, |
couldn’t follow your videos reqularly ...” “S19. Since there is no internet in our house, I had to use the internet
on my phone, and it was over in a short time, which made it a little hard.” “S23. I suffered from computer and
internet problems, I couldn't follow the lessons, we couldn’t go out for two months when the disease progressed
in where we were... It was very difficult both financially and morally.” “S25. My biggest problem was that I didn't
have a computer, so I couldn’t watch the video over the phone. Sometimes the Internet connection was gone but I
was able to troubleshoot it.” “S28. It was boring to do it alone at home during the working process, I would like

to do it in a workshop environment.” It is possible to say that pre-service teacher 28 went through a problem

that could be thought to be internal.
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Communication channels (UZEM, WhatsApp, telephone, internet, mail) where Basic Design II

Course is held, and the proficiency status of these channels are given in Table 8:

Table 8. The way students followed the course during the pandemic process and their proficiency status

Theme f
It was sufficient 29
All Channels (UZEM, WhatsApp, internet, mail) 23
It was not Sufficient 17
Total 69

As indicated in Table8, pre-service teachers had different levels of following the course. These
are; it was sufficient (f=29), I availed of all channels (f=23) and it was not sufficient (f=17). Their replies
were: “S2. We completed it through channels such as UZEM, WhatsApp, internet, telephone and mail. I think
that the applied courses through UZEM are insufficient ...” “S6. I followed through UZEM. I think it was right
to switch to the UZEM system in the fastest and most practical way in this pandemic situation.” “S7. I completed
it via UZEM and e-mail, I think there are no downsides ...” “S8. ...I do not think that distance education is
sufficient in terms of applied courses, but it is sufficient in terms of theoretical courses. However, I think that it
minimizes the disadvantages of distance education since our instructor is closely interested in communicating
with us via WhatsApp. The advantage is that the time spent on transportation to the workshop is used for working,
and there is a wider and more comfortable working environment at home.” “S12. I carried out the process over
UZEM, mail, WhatsApp and phone. Since UZEM was not enough, we already communicated via e-mail and
WhatsApp because something suddenly develops, it becomes urgent, so the phone is more practical.” “S16. ...
Since we are in constant communication with WhatsApp groups, this was an advantage for us.” “S17. We were
constantly communicating over UZEM and WhatsApp group, we did not have disruptions.” “S19. UZEM, mail
and WhatsApp I think UZEM and WhatsApp are the most helpful. Advantages, we were asking questions to our
teacher on WhatsApp when we got stuck, and our teacher was directing us, the disadvantage is that it cannot
replace face-to-face training in any way.” “S28. In this process, I needed all communication tools such as UZEM,
mail, internet, Whats App and telephone. These channels were fine. We followed a more accurate path by evaluating

every stage of our work with our teacher, especially over WhatsApp.”

Instructor's control and orientation of the Basic Design II Course process is given in Table 9:

Table 9. Themes and frequencies related to the instructor’s control and direction of the Basic Design II Course
process

Theme f
The Process was Successfully Controlled 26
There were no Disruptions to the Process 26
Total 52

As indicated in Table 9, the answers were; the process was successfully controlled (f=26) and
there were no disruption to the process (f=26). Pre-service teachers stated; “S7. Our teacher was in contact
at all times and I think she guided us well, although there was no face-to-face education, the whole process was

Vi

well-guided by our teacher.” “S10. Our teacher’s support during this process was the best. Because she was in

constant communication with us, and I could reach her on the phone whenever I wanted and consult her.” “S11.
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Our teacher was definitely interested in every step, this process, which took place in understanding, tolerance and
interest, made us more enthusiastic.” “S12. Her direction was a planned, non-disruptive process with plenty of
time, so her control was adequate and meticulous.” “S18. ... This process was enjoyable and positive for me with
our teacher’s availability at any time, her solution-based ideas, and her supportive and understanding
personality.” “S22. Despite this difficult situation, our teacher did not let go of control. She provided all kinds of
convenience in communicating with us, she made a one-to-one evaluation of our work through UZEM and

aa

explained the issues clearly and unequivocally.” "If you have any questions, you can ask them to me by writing to

Va

your group on WhatsApp,” she said. She was very interested in us.” “S24. I think we are quite lucky in this
regard. In this process, one of the most productive courses while taking distance education was the Basic Design
Course ...” “526. It was pretty good. She took great care of each of his students and helped them when they got

stuck. 1 think it was beneficial for students to criticize their positive or negative aspects by showing their work

through UZEM. In this way, each individual had an idea in his own work...”

Positive and negative reflections of the pandemic process on pre-service teachers' lives are given in

Table 10:

Table 10. Themes and frequencies of positive-negative reflections of the pandemic process on prospective teachers’
lives

Theme f
It was Negatively Reflected 25
It was Positively Reflected 14
Total 39

As indicated in Tablel0, pandemic process had positive reflections (f=25) and negative
reflections (f=14) on the pre-service teachers’ lives. As can be seen from the findings, both positive and
negative responses were expressed by many pre-service teachers. Pre-service teachers stated; “S1. The
positive effect of this event was that I realized the value of many things. As for the negative effect, this situation
affected my psychology a lot. I thought I would not be able to go to school again, I hope we get over this difficult
process as soon as possible, I hope good days are near.”, ”S2. It may have left an indelible impression on me for a
lifetime. I have experienced both positive and negative effects. On the one hand, while I can spare more time for
myself and my family, on the other hand, psychological depression...” “S4. On the positive side, I had the
opportunity to spend more time with my family. The negative aspects are that I felt very unhappy, overwhelmed
and stressed, maybe because I spent too much time at home, maybe because I couldn’t see my friends. I feel like my
social life is completely over.” “S8. ... Thinking about the consequences of the pandemic caused anxiety and fear.
In connection with this, I had stomach pain, migraine and shortness of breath for a few days. It was sad to think
that the virus had spread all over the place, and that it was so vivid in my eyes. Since I was working, my intensity
related to this process increased. I can say that there is no positive aspect of this process from my point of view.”
“S59. It did not have any positive aspects. I was forced to take a 15-hour job and did not have the opportunity to
manage the training process remotely.” “S17. It is not difficult to experience the pandemic process, but it is bad

not to know how long the process will continue. As a positive aspect, it is nice to spend time at home and relax,
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l// “

but then it gets boring. I miss school.” “S19. On the positive side, I spent a lot of time with my family, and on the
negative side, I spent a lot of time with my family.” O20. A process with more negative aspects...”. While the
epidemic process had many negative reflections on the lives of teacher candidates, it is also noteworthy

that there were some reflections that could deemed to be positive in various ways too.
Conclusion, Discussion and Recommendations

Based on the obtained data in line with the general purpose of this study, the following

conclusions have been reached;

Based on quantitative data findings, considering the averages obtained as a result of the
evaluations of the "collage" works created by the pre-service teachers within the scope of the Basic
Design II Course held in the online environment, the work of twenty-two pre-service teachers was
found to be highly successful. Only seven pre-service teachers were found to be moderately successful.
In other words, it can be said that most of the pre-service teachers were found to be highly successful in
their collage works. . In line with the current findings, Kor, Cataloglu and Erbay (2013) determined that
an efficient education-teaching environment can be created and student success can be increased by
using interactive materials such as animation, video and simulation in distance education courses. In
addition, they state that distance education can increase the efficiency of the lesson as well as focusing
the student directly on the subject. . As Bozdemir Yiizbasioglu and Yiizbasioglu (2021) have stated in
their studies, it has become compulsory for instructors and students to adapt quickly to the distance
education process at all levels of education with the pandemic. Unexpectedly, with the transition of
applied workshop courses to distance education, it brought the process of both adapting and preparing
the course content according to the conditions for the student and the instructor. As Unliier,
Cemelelioglu, Yildirim, Ogal, and Eden (2021) stated, all kinds of two- or three-dimensional products,
from painting to sculpture created in workshops, have a design, formation and completion process.
These processes are completed step by step, by exchanging ideas in the workshop environment, and
most importantly, by practicing under the supervision of the instructor. It is thought that the epidemic
conditions and the living conditions in this process are directly reflected in the products made by the
pre-service teachers. The fact that the project work coincided with the most difficult period of the
COVID-19 pandemic process also suggests that there may be negative reflections on student
performance. It is also seen in the findings of the qualitative data of the research that the pre-service
teachers have difficulties in this study, which was carried out outside the workshop, without having
enough academic and practical experience. A study by Coban, Bayram, and Askin Tekkol (2021)
supporting the current findings was conducted in the form of distance education. It was seen that the
pre-service teachers focused on the socio-economic structure and the problems of accessing technology,
technological infrastructure and using it, and they realized the importance of computer and internet

access in the First Literacy Lesson. .
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Based on the qualitative findings, the following can be said. Most of the pre-service teachers
attending the Basic Design II Course used waste materials and paint to create their collage works. They
justify the use of these materials for their easy access and due to their relation to the topic. The painting
technique was used extensively in the studies, and the reasons for such use were expressed as lack of
material, topic and preference. While it was noteworthy that the pre-service teachers experienced
problems related to the epidemic throughout the collage study, they also experienced internal and
external problems, including academic problems and family problems. Throughout the study, the pre-
service teachers had the most problems with the supply of materials, on the other hand, they also had
problems with artistic design, application and painting techniques. In the collage study, while the pre-
service teachers had the most problems with the design creation process, the problems related to the
application took the second place. Pre-service teachers had problems in following the lesson and doing
research. In addition to these problems, familial and personal issues have also been experienced. While
all of the pre-service teachers stated that the communication channels (UZEM, WhatsApp, telephone,
Internet, mail) where the Basic Design II Course was held were sufficient, the majority of them stated
that they benefited from all of these channels in following the course. More than half of the teacher
candidates stated that these channels are not sufficient in the process of teaching the workshop course.
Almost all of the students stated that the Basic Design II Course process was successfully controlled.
Nearly half of them stated that there was no disruption in the process. It is seen that almost all of the
pre-service teachers stated that the pandemic process had a negative impact on their lives, and half of

the pre-service teachers stated that it had a positive impact.

As the pre-service teachers often stated in their statements, it has been observed that the losses
experienced in the immediate environment, where they are affected psychologically, have a negative
impact on them, as all areas of individual and social life are affected during the pandemic process. It is
noteworthy that most of the problems experienced by pre-service teachers are related to the epidemic
process and to each other. Pre-service teachers stated many times that they had major problems during
the project process, mostly due to the access to paint and materials, the curfew and the closure of
stationery shops. The fact that the Basic Design II Course and the project work were held in the first
period of the lockdown, caused various difficulties in meeting the material needs. In support of this
result, Kahraman (2020) reached similar results regarding the problems experienced by the students in
the supply of materials in the study he conducted with the first-year students who took the Basic Design
Course II remotely in the spring semester of 2019-2020. It was observed that sufficient materials were
not available as a result of the fact that the students were forced to stay at home and the stationery shops
were closed. Despite these results, pre-service teachers included different natural or artificial objects
and materials that they could reach within the scope of their designs due to the flexibility of the collage

technique. This has also contributed positively to artistic richness and diversity in products.
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It is thought that the reflection of the pandemic process is more effective on pre-service teachers
because they are only first year students and as such, they are at the beginning of their education life.
There was a large number of pre-service teachers who did not have access to computers and internet.
As Hotar, Ozcan, Baran, Yac, Karagoz (2021) similarly expressed in their studies, power cuts in the
geography where students live and difficulty in accessing the internet are also factors. For these reasons,
pre-service teachers had difficulty in completing their online research, as well as not being able to follow
the course. It has been observed that pre-service teachers are of the opinion that workshop lessons must
be held in a workshop environment. This result supports the results of the studies of Ding, (2021) and
Kahraman (2020). In their studies, it has been observed that the remote application of the workshop
courses in university programs cannot provide the conditions and efficiency of the workshop

environment.

During the pandemic process, some of the pre-service teachers had to continue both the course
process and their lives in inadequate physical environments. There were those who did not have a
personal room in the house and could not find a suitable area to work. While this situation negatively
affected them biologically and psychologically, it also caused a decrease in their working performance.
Some pre-service teachers also stated that they experience various domestic problems with their family
members. This result also indicates that the psychological conditions brought about by lockdown cause
intra-familial conflicts. Under these conditions, it has been seen that the teaching staff's management
and control of the course and project process is positive in terms of the continuity of the studies,
resulting in an enjoyable working process for pre-service teachers. It has been observed that the pre-
service teachers attending the course are mostly between the ages of 21-25 and 31-35. The settlements
they live in are concentrated in the big city and the district. It has been noticed that some of the pre-
service teachers who attend the course have problems in accessing the internet due to the settlements

they live in.
Recommendations

The COVID-19 pandemic process has shown that online education may be needed again in the
future for different reasons. In addition to this, it has been seen that the practices of the workshop
courses must be done face-to-face in the workshop environment. It is important that applied workshop
lessons should be held in a face-to-face workshop environment. However, flexible teaching methods
and approaches for practice should be investigated in situations that affect the whole society and life,
such as an epidemic. The workshop courses are aimed at the individual, the process, the application,
the product and face-to-face teaching. Various learning environments and contents that take into
account individual learning and practice situations can be produced and presented to students as
alternative learning in online platforms. As Basaran et al. (2020) stated, in order to take into account

individual differences in distance education, a distance education plan suitable for interests and
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abilities, including individualized online workshop lessons, can be prepared. Lessons made in
accordance with the characteristics, curiosity and interests of the students can create both more efficient
and more positive results at the same time. As reported by Ak, Gokdas, Oksiiz, and Torun (2021) and
Hotar et al. (2021), it is important that online instructors are in command of the topic and monitor
current developments. Kara (2022) concluded that how to carry out the assessment and evaluation
system during the pandemic period has created a separate problem. It is known that the measurement
and evaluation methods of workshop courses differ from theoretical courses. For this reason, the online
evaluation system should be well planned with multidimensional consideration. In a world order where
it is not known when online education will be needed, it has emerged that it is very important to plan
practical workshop courses within the education system, to have a strong infrastructure and to be

constantly updated.
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