Disiplinlerarasi ISSN: 2602-2516

S5as Disiplinlerarasi Egitim Arastirmalar: Dergisi
Egltlm Ara§t|rmalan Journal of Interdisciplinary Educational Research
Del’giSi 2022 6(12);204-214

Ortaokul Ogrencilerinin Hosgérii Egilimleri ve Algilarinin
incelenmesi

Examination of Secondary School Students' Tolerance
Tendencies and Perceptions

Mavi AKKAYA YILMAZ!  Gokge KILICOGLU?

Oz

Bu arastirmanin amaci ortaokul 6grencilerinin hosgorii egilimlerinin ve algilarinin belirlenmesidir.
Arastirma karma arastirma desenlerinden biri olan yakinsayan paralel desende yiiriitilmiistiir. Calisma
Aydin ilinde bulunan ii¢ ortaokulda gerceklestirilmis ve ¢alismaya 5., 6.,7. ve 8. siniflarda 6grenim goéren
toplam 392 ortaokul 6grencisi katilmistir. Arastirmanin nicel boyutunda veriler Caliskan ve Saglam
(2012) tarafindan gelistirlen “Hosgérii Egilimi Olcegi”, nitel boyutunda ise arastirmacilar tarafindan
gelistirlen hosgorii metafor formu kullanilarak toplanmistir. Calismadan elde edilen veriler igerik analizi,
frekans, ylizde, aritmetik ortalama, eta-kare, bagimsiz gruplar t-testi ve tek yonli ANOVA testleri
kullanilarak analiz edilmistir. Calisma sonucunda 6grencilerin hosgorii egilimlerinin cinsiyet ve sinif
degiskenine gore anlaml farklillk gostermedigi, ailelerini hosgoriili olarak gérme ve hoggoriyi
6grenmelerindeki etkili olan faktor degiskenlerine gore hosgorii egilimlerinin anlamli farklhilik gosterdigi
tespit edilmistir. Arastirma sonucunda ailelerini hosgoriilii olarak degerlendiren 6grencilerin ve
hosgoriiyl ailelerinden 6grenen 6grencilerin hosgorii egilim puan ortalamalarinin daha ytiksek oldugu
belirlenmistir. Ogrencilerin gelistirdikleri metaforlar incelendiginde ise égrencilerin biiyiik bir kisminin
hosgoriiyli olumlu bir unsur olarak algiladiklar1 gozlenirken kii¢iik bir kisminin da olumsuz bir unsur
olarak algiladig1 g6zlenmistir. Ayrica az bir 6grenci grubunun da hosgoriiyti degiskenlik gdsterebilen bir
unsur olarak algiladiklari saptanmistir.

Anahtar Kelimeler: Hosgort, hosgorii egilimi, ortaokul 6grencisi, metafor

Abstract

The aim of this research is to determine the tolerance tendencies and perceptions of secondary school
students. The research was carried out in convergent parallel design, which is one of the mixed research
designs. The study was conducted in three secondary schools in Aydin, and a total of 392 secondary school
students studying in the 5th, 6th, 7th and 8th grades were participated in the study. In the quantitative
dimension of the study, the data were collected using the “Tolerance Tendency Scale” developed by
Caliskan and Saglam (2012), and in the qualitative dimension, the tolerance metaphor form developed by
the researchers was used. The data obtained from the study were analyzed using content analysis,
frequency, percentage, arithmetic mean, eta -square, independent groups t-test and one-way ANOVA tests.
As a result of the study, it was determined that the tolerance tendencies of the students did not differ
significantly according to the gender and class variable, and the tolerance tendencies of the students
differed significantly according to the factor variables that were effective in seeing their families as
tolerant and learning tolerance. As a result of the research, it was determined that students who evaluate
their families as tolerant and students who learn tolerance from their families have higher tolerance
tendency score averages. When the metaphors developed by the students were examined, it was observed
that while most of the students perceived tolerance as a positive element, a small part of them perceived
it as a negative element. Furthermore, it was determined that a small group of students perceived
tolerance as a variable that could vary.
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GIRIS

Insanlarin birlikte yasamalar1 ve toplumda huzurlu olmalar icin bir takim degerlere sahip
olmalar1 gerekir. Ciinkii insanlarin davranislar birbirlerinden oldukg¢a farklidir ve bu farklilik
¢ok sayida degiskenle iliskilidir. Bu farkliliklar1 zenginlik olarak gérmede hosgoériiniin 6nemli bir
fonksiyonu oldugu soylenebilir (Kalin & Nalgaci, 2017).

Hosgori iki ayr1 dilden gelen iki s6zciigiin birlesimi ile olusan bir sézciiktiir. “Hos”, begenilen,
duygulari oksayan anlamina gelen Farsca bir sozciiktiir. “Gord” ise, gébrme yetisini anlatan
Tiirkce bir sozciiktiir. Hosgorii kavraminin bati dillerindeki karsiligi “tolerans”, Arapca ve
Osmanlica’daki karsiligl ise “miisamaha” olarak gegmektedir (Karaman Kepenekei, 2004). TDK
hosgoriiyii “her seyi anlayisla karsilayarak olabildigi kadar hos gérme durumu” olarak
tanimlarken; Biiyiikkaragoz, (1990, s.22) hosgoriiyii, insanlarin baska insanlarin her tiirlii
duygu, diistince ve davranislarini anlayabilmek ve kabullenebilmek i¢in o kisilere karsi kosulsuz
sevgi, saygl ve gliven duyarak kurduklar: bir iletisim stireci olarak tanimlamaktadir. UNESCO
tarafindan 1995 yilinda yayimlanan Hosgérii Ilkeleri Bildirgesi’nde (Declaration of Principles on
Tolerance) hosgoriiniin; diinyanin zengin ¢esitliligine saygi duymak, kabul ve takdir etmek
oldugu ifade edilmekle beraber insan haklarini koruyan ve dikkate alan bir sorumluluk
oldugunun da alt1 gizilmistir (UNESCO, 1995). Hosgort, acik fikirli olma, affedebilme, 6zrii kabul
edebilme, sabirli olma ve kendisine davranilmasini istedigi gibi digerlerine davranma
anlamlarina da gelmektedir (Kouchok, 2008 akt. Yalginkaya & Aktepe, 2019, s.9). Hosgori
kavrami ile ilgili bu ifadelerden anlasilacag: lizere hosgoriiniin temelinde saygi, anlayis ve
empati gibi degerlerin oldugu soylenebilir.

Hosgorii, farkhliklara saygi duymay: da icermektedir. Ister cocuk isterse yetiskin olsun herkesin
farklihiklarla birlikte yasamay1 bilmesi gerekir. Ozellikle kiiltiirlerin giderek artan bir bicimde
birbirleri ile iliskiye gectigi ve karistig1 giiniimiiz diinyasiinda bu durum éncelikli bir konu haline
gelmistir. Baskalarina karsi acik fikirli ve anlayishh olmak, anlasmazliklar1 ve catismalari
¢ozmede siddet icermeyen, bariscil yontemler kullanmak ve dayanisma, paylasma ve saygi
gosterme gibi degerlerin yasamda siirekliligini saglamak beraberinde, birlikte huzur icinde
yasamay!1 getirecektir (Reardon, 1997 akt. Karaman Kepenekgi, 2004). Sahip olunmasi gereken
en Onemli erdemlerden biri olan hosgorii, demokrasinin geregi olarak diisiiniilmektedir.
Bununla beraber hosgort, toplum icindeki iliskilerin yiiriitilmesinde hem bireysel hem de toplu
olarak inanclara ve degerlere bagliliginin etkin olmasinda énemli rol iistelenen de bir degerdir
(Yarar Kaptan, 2019).

Hosgori kalitsal degildir. Bireyler hosgoriiyli 6nce aile sonra ¢evresiyle etkileserek 6grenir. Bu
nedenle bireylerin hosgoriilii olup olmamasi icinde yasadig1 ortamla iliskilidir. Diger degerler
gibi hosgorl de bireye 6nce ailede kazandirilir. Aileden sonra bu degeri gelistiren ve eyleme
dontstiren unsurlar arasinda okul ve 6gretmenler vardir (Kalin &Nalgaci, 2017).

Degerlerimiz 6gretim programlarinin perspektifini olusturan ilkeler toplamidir. Kokleri
geleneklerimiz ve diiniimiiz icinde, govdesi ve dallar1 bu koklerden beslenerek bugiliniimiize ve
yarinlarimiza uzanmaktadir. Bir toplumun geleceginin, degerlerini benimsemis ve bu degerleri
sahip oldugu yetkinliklerle ete kemige biiriindiiren insanlarina bagh oldugu tartisma gotiirmez
bir gercektir. Bundan dolay1 egitim sistemimiz her bir iiyesine, yasamda uygun ahlaki kararlar
alabilme ve bunlar1 davranislarinda sergileme yeterliligini kazandirma amaciyla hareket eder.
Egitim sistemi sadece akademik acidan basari saglayan belirlenmis bazi bilgi, beceri ve
davranislari kazandiran bir yapi1 degildir. Temel degerleri benimsemis bireyler yetistirmek asli
gorevidir; yeni neslin degerlerini, aliskanliklarim1 ve davranislarini etkileyebilmelidir (MEB,
2018, s.4) Ilkoégretim seviyesinde ozellikle deger egitiminin o6nemi goz oniinde
bulunduruldugunda ¢agin gerektirdigi degerlere sahip bireyler yetistirme amaciyla degerler
egitimi olduk¢a 6nemli bir yere sahiptir. Okuldncesi ve ilkogretim diizeyinde bu anlamda
ogrencilere bircok deger kazandirilmasi hedeflenmektedir. Sosyal bilgiler, Tiirkce, fen ve
teknoloji vb. gibi derslerde bir¢cok deger 6grenciye kazandirilmaya calisiimaktadir. Hosgorii
degeri her ne kadar 6gretim programlarinda dogrudan verilen bir beceri olmasa da kok degerler
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olarak verilen degerler arasinda hosgori degerinin bilesenlerini olusturan ve diiriistlik, saygi,
sevgi, sorumluluk ve yardimseverlik degerlerinin her biri 6grencilere kazandirilmasi gereken
degerler olarak programda yer almaktadir. Ornek vermek gerekirse sosyal bilgiler dersi 6gretim
programinda 6grencilere kazandirilmasi amacglanan duyarlilik, esitlik, baris gibi degerler de
hosgori degeri ile yakindan iliskili degerler olarak ifade edilebilir.

Arastirmanin Amaci

Glnlimiizde toplum igerisinde hosgorii degerinin ve bu degere sahip kisilerin bulunmasinin ne
kadar 6nemli oldugu inkar edilemez bir gercektir. Sevgi, saygi, gliven, anlayish olma, farklhiliklar
kabul etme gibi degerleri icinde barindiran hosgorii degerinin 6grencilere aktarilmasi da bu
anlamda o6nemlidir. Bu durumdan hareketle 6grencilerin degerlerle ilgili algilarinin ne
oldugunun ortaya konulmasinin énemi ortaya cikmaktadir ki bu arastirmada da bu amag
dogrultusunda ortaokul 6grencilerinin hosgorii egilim ve algilar1 belirlenmeye calisilmis ve
asagidaki sorulara cevap aranmistir:

1. Ortaokul 6grencilerinin hosgorii egilim puanlari cinsiyete gore anlamli bir farklilik
gostermekte midir?

2. Ortaokul 6grencilerinin hosgorii egilim puanlari sinif diizeyi gére anlaml bir farklilik
gostermekte midir?

3. Ortaokul 6grencilerinin hosgorii egilim puanlari ailenin hosgorii durumuna goére anlamli
bir farklilik gostermekte midir?

4. Ortaokul 6grencilerinin hosgorii egilim puanlar1 hosgoriiyi 6grenmedeki en 6nemli
faktore gore anlamli bir farklilik géstermekte midir?

5. Ortaokul 6grencilerinin hosgoriiye yonelik sahip olduklar: zihinsel imgeler (metaforlar)
hangi kategoriler altinda toplanmaktadir?

YONTEM

Calismanin bu boliimiinde arastirmanin deseni, 6rneklemi, veri toplama araci ve verilerin analizi
kisimlar1 yer alacaktir. Boylece c¢alisma ile ilgili daha detayli bilgilerin sunulmasi
amaglanmaktadir.

Arastirmanin Deseni

Bu c¢alismanin karma arastirma desenlerinden birisi olan yakinsayan paralel desende
(vakinsayan desen) yiiriitiilmiistiir. Bu desende arastirmaci, nitel ve nicel asamalar1 arastirma
slirecinin ayni asamasinda es zamanli olarak uygular. Bu desende yontemlere esit dncelik verilir,
¢ozlimleme esnasinda bu asamalar birbirinden ayri tutulur ve sonrasinda genel yorumlama
yapilirken sonuglar birlestirilir (Creswell & Plano Clark, 2015, s.79). Bu ¢alismanin nicel boyutu
tarama modelinde, nitel boyutu ise fenomenoloji deseninde gerceklestirilmistir. Tarama modeli,
bir grubun belirli 6zelliklerini belirlemek i¢in verilerin toplanmasin1 amaglayan ¢alismalardir
(Buyukozturk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2020, s.95). Fenomenolojik desende
ise arastirmaci, katihmcinin Kkisisel tecriibeleriyle ilgilenirken ayni zamanda bireylerin
algilamalari ve olaylara ytikledikleri anlamlari inceler (Akturan & Esen, 2008, s.84).

Orneklem

Arastirma, Aydin il sinirlan igerisinde bulunan 3 farkli ortaokulda okuyan o6grencilerle
yuritilmustiir. Arastirmanin calisma grubu belirlenirken uygun o6rnekleme yonteminden
yararlanilmistir. Bu yontem, arastirmacinin kolayca ulasabilecegi bir 6rneklemden verilerin
toplanmasidir (Blyiikoztirk vd., 2020, s.95). Ayrica verilerin toplanmasinda goniilliiliik esasina
dikkat edilmistir. Orneklem biiyiikliigiiniin belirlenmesinde ise literatiirdeki bir takim 6lciitler
dikkate alinmistir. Buna gore; toplam sayinin 1.000.000 (N) oldugu durumlarda %5’lik hata
payiyla yapilan ¢alisma icin 384 6rneklemin yeterli oldugu belirtilmektedir (Cohen, Manion &
Morrison, 2000, s. 95). Arastirmanin nicel boélimiinde calismaya 392 ortaokul Ogrencisi
katilmistir. Veriler katilimcilardan yiiz yiize toplanmistir. Ayrica ¢alismada nicel verilerle es
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zamanl olarak nitel verilerin toplanmasina karsin bazi 6grenciler nitel kismi cevaplamak
istememislerdir. Bu durumda goniilliiliik esas1 dikkate alinmistir. Bunun yani sira verilerin
analiz kisminda agiklanan ve cevap verilmesine karsin uygun olmayan bazi metafor formlar1 da
calismadan c¢ikarilmistir. Bu durumda arastirmanin nitel kismindaki érneklemi 271 6grenci
olusturmustur.

Veri Toplama Araglari

Arastirmanin verileri 2021-2022 egitim 68retim yilinda toplanmistir. Ortaokul 6grencilerinin
hosgori egilimleri ve hosgorii kavramina yonelik algilarim tespit etmek amaciyla hem hosgori
egilim 6lcegi hem de hosgorii metafor formu kullanilmistir.

Calismanin nicel béliimiinde 6grencilerin hosgori egilimlerini tespit etmek amaciyla Caliskan ve
Saglam (2012) tarafindan gelistirilen “Hosgérii Egilim Olcegi’nden yararlanilmistir. Olgek 18
maddeden ve ii¢ alt boyuttan olusmaktadir. Bu boyutlar “deger”, “kabul” ve “empati”dir. Olgegin
ic tutarhlik giivenirlik katsayisinin .89’dur. Olcegin test-tekrar test giivenirlik katsayisi .84

olarak hesaplanmistir.

Arastirmanin nitel boliimiinde ise metaforlar araciligiyla veri toplanmistir. Bu noktada ortaokul
ogrencilerine “Hosgorl.......covveuvenn. gibidir. ClnKi.......c.ccovvrnnne. ” ifadesinin yer aldig1 formlar
verilmistir.

Verilerin Analizi

Arastirmanin nicel verilerini analiz edebilmek icin 6ncelikle veri seti ilizerinde dagilimin
normalligi incelenmistir. Carpiklik kat sayisinin +1 ile -1 arasinda dagilmasi durumunda
puanlarin normal dagilimdan ciddi bir sapma gostermedigi sdylenebilir (Biiytkoztiirk vd., 2020,
s.40). Buna gore veri setinin carpiklik degerinin -.418 oldugu goriilmiistiir. Bu durumda veri
setinin normal dagilim gosterdigi sdylenebilir. Ayrica 6l¢gegin Cronbach Alpha kat say1 degeri
.82 olarak hesaplanmistir. Calismanin verilerinin analizinde icerik analizi, frekans, ylizde,
aritmetik ortalama, eta-kare, bagimsiz gruplar t-testi ve tek yonliit ANOVA testleri kullanilmistir.

Calismanin nitel verileri analiz edilirken dncelikle formlar dikkatli bir sekilde incelenmistir.
Bunun neticesinde gegersiz olan metafor formlar1 galismadan cikartilmistir. Gegersiz metaforlar
belirlenirken; metaforu bulunmayan, metaforu olmasina karsin gerekgesi olmayan, metafor ve
gerekcesi mantiksal olarak uyusmayan, verilen kavramin tanimi ya da agiklamasi yapilan ve bos
birakilan formlar c¢alismadan ¢ikartilmistir. Calismanin nitel verilerindeki giivenirligi
saglayabilmek amaciyla Miles ve Huberman (1994, s.64)'in gelistirdigi giivenirlik formiili
kullanilmistir. Bunun i¢in arastirmacilar, birbirinden bagimsiz olarak veri setini kodlamigslardir.
Bunun sonucunda kodlamalar arasindaki tutarllik orani %83 olarak belirlenmistir.

BULGULAR

Arastirmanin bu béliimiinde nicel ve nitel bulgulara yer verilecektir. Nicel bulgularda
ogrencilerin hosgori egilim puanlari cinsiyet, sinif diizeyi, ailelerin hosgori gosterme durumlari
ve hosgoriiyi 6grenmedeki en 6nemli olan faktor degiskenleri agisindan incelenmistir. Nitel
bulgularda ise dgrencilerin hosgdriiye iligkin sahip olduklar1 metaforlar incelenmistir.

Nicel Bulgular
Birinci alt probleme iligkin bulgu

Bu kisimda arastirmanin ilk alt problemi incelenmistir. Bu problem dogrultusunda 6grencilerin
hosgorii egilim puanlarinin cinsiyet degiskenine gore farklihlk gosterme durumu
¢Oziimlenmistir.
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Tablo 1. Hosgorii Egilim Testi Puanlariin Cinsiyet Farklilig: I¢in t-Testi Sonuglar

Cinsiyet N X S t P
Erkek 195 71.72 9.38 1.148 .252
Kiz 197 70.64 9.13

Tablo 1’deki t testi sonuglarina gore calismaya Kkatilan erkek ve kiz katilimcilarin hosgorii egilim
puanlar1 anlaml bir farklilik gostermemistir [t(390)= .252 p>05]. Erkek katilimcilarin puan
ortalamalar1 X=71.72 iken kiz katiimcilarin puan ortalamalar1 X=70.64 olarak belirlenmistir. Bu
bulgudan, hosgori egilim puanlarinin cinsiyete gore benzestigi sonucuna ulasilabilir.

Ikinci alt probleme iliskin bulgu

Bu kisimda arastirmanin ikinci alt problemi incelenmistir. Bu problem dogrultusunda
ogrencilerin hosgori egilim puanlarinin sinif degiskenine gore farklillk gdsterme durumu
¢O6zlimlenmistir.

Tablo 2a. Siif Degiskenine Iliskin Betimsel Veriler

Siif _
N X S
5. sinif 55 71.35 1.39
6. siif 52 70.46 1.28
7. sinif 204 71.69 .64
8. sinif 81 70.23 .100
Toplam 392 71.18 47

Tablo 2a’ya gére 6grencilerin hosgorii egilim puan ortalamalarinin 5. Sinifta X =71.35, 6. Sinufta
X =70.46, 7. Simfta X=71.69 ve 8. Sinifta X=70.23 oldugu goriilmektedir.

Tablo 2b. Ogrencilerin Hosgorii Egilim Puanlarinin Sinif Degiskenine Gore Farkhihg I¢in Tek
Yonlii Varyans Analizi

Varyansin KT sd KO F p
kaynagi

Gruplar arasi 154.053 3 51.351 .598 617
Grup igi 33343.447 388 85.937

Toplam 33497.500 391

Ogrencilerin hosgorii egilim 6lgegi puanlart simif degiskenine gére anlamh bir farkhilik
gostermemistir [F(z.3s8= .598; p>,05]. Buradan, hosgori egilim puanlarinin sinif degiskenine
gore degismedigi sOylenebilir.

Uciincii alt probleme iliskin bulgu

Bu kisimda arastirmanin tglincii alt problemi incelenmistir. Bu problem dogrultusunda
ogrencilerin hosgori egilim puanlarinin kendi ailelerini hosgori agisindan degerlendirme
durumlarina gére farklilik gésterip/gostermedigi arastiriimistir.
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Tablo 3a. Aileleri Hosgoriilii Olarak Gorme /Gormeme Durumuna iliskin Betimsel Veriler

Aile _
N X S
1.Hosgoruli 322 72.31 8.75
2.Kismen 62 66.35 9.41
hosgorili
3.Hosgoriilli degil 8 63.13 12.81
Toplam 392 71.18 9.26

Tablo 3a’ya gore 6grencilerin hosgorii egilim puan ortalamalarinin ailesini hosgoriilii olarak
degerlendiren égrenci grubunda X =72.31, ailesini kismen hosgériilii olarak degerlendiren
ogrenci grubunda X =66.35 ve ailesinin hosgoriilii olmadigini diisiinen égrenci grubunda
X=63.13 oldugu goriilmektedir.

Tablo 3b. Ogrencilerin Hosgorii Egilimi Olgegi Puanlarimin Ailelerini Hosgoriilii Olarak Gérme
/Gormeme Degiskenine Gore Farkhihigi I¢in Tek Yonlii Varyans Analizi

Varyansin KT sd KO F p Fark Scheffe n2
kaynagi

Gruplar arasi 2371.869 2 1185.935 14.822 .000 1-2vel-3 071
Grup ici 31125.631 389 80.014

Toplam 33497.500 391

Ogrencilerin hosgorii egilim olgegi puanlari ailelerini hogsgoriilii gorme durumlarina gore
anlamh bir farklilik gdstermistir [Fr2389= 14.822; p<,05]. Anlamlh farkhiliklarin hangi aileler
arasinda oldugunu belirlemek lizere Scheffe karsilastirma testi yapilmistir. Buna gore ailelerini
hosgorili olarak tanimlayan 6grencilerin puan ortalamalari ile ailelerini kismen hosgorili ya
da hosgoriilii degil olarak tanimlayan 6grencilerin puan ortalamalari arasinda hosgértlii olanlar
lehine anlaml bir farklilik oldugu tespit edilmistir. Bunun yan sira etki biiyiikliigiiniin .071
oldugu saptanmistir. Bu bilgiler 1s181nda ailelerini hosgortlii nitelendiren ve ailelerinde hosgorii
goren 0grencilerin hosgoriilii olma egilimlerinin daha yiiksek oldugu sonucuna ulasilabilir.

Dérdiincti alt probleme iliskin bulgu

Bu kisimda arastirmanin doérdiincii alt problemi incelenmistir. Bu problem dogrultusunda
ogrencilerin hosgorii egilim puanlarinin hosgoriiyti 6grenmede en 6nemli olan unsura gore
farklilig1 arastirilmistir.

Tablo 4a. Hosgoriiyii Ogrenmede En Etkili Olan Faktdr Degiskenine {liskin Betimsel Veriler

Etken _
N X S
Aile 237 72.53 8.48
Okul 48 71.88 9.24
Cevre 79 67.97 9.973
Diger 28 67.57 10.72
Toplam 392 71.18 9.26
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Tablo 4a’ya gore 6grencilerin hosgori egilim puan ortalamalarinin hosgoriiyii en ¢ok ailesinden

ogrendigini belirten 6grenci grubunda X =72.53, hosgériiyii en cok okuldan 6grendigini belirten
ogrenci grubunda X =71.88, hosgoriiyii en ¢cok cevreden égrendigini belirten 6grenci grubunda
X =67.97 ve hosgoriiyii en ¢ok bunlar disindaki diger etkenlerden 6grendigini belirten égrenci
grubunda X=67.57 oldugu gériilmektedir.

Tablo 4b. Hosgériiyii Ogrenmede En Etkili Olan Faktor Degiskenine iliskin Tek Yénlii Varyans
Analizi

Varyansin KT sd KO F p Fark Scheffe n2
kaynagi

Gruplar arasi 1632.431 3 544.144 6.626 .000 Aile-cevre .049
Grup ici 31865.069 388 82.126

Toplam 33497.500 391

Ogrencilerin hosgorii egilim dlcegi puanlari, onlarin hosgérilyii 6grenmelerindeki etkili olan
faktor degiskenine gore anlamli bir farklilk gostermistir [Fz-3ss= 6.629; p<,05]. Anlaml
farkliliklarin hangi etkenler arasinda oldugunu belirlemek iizere Scheffe karsilastirma testi
yapilmistir. Buna goére hosgoriiyi ailelerinden 6grenen o6grencilerin puan ortalamalan ile
hosgoriiyii cevreden 68renen 0grencilerin puan ortalamalari arasinda aile lehine anlaml bir
farklihik ¢cikmistir. Tabloda goriildiigii tizere ailelerinden hoggoriilii olmayr 6grendiklerini
soyleyen 68rencilerin hosgori egilim puanlar en yiiksektir. Bu noktada ailenin hosgorii degerini
kazandirmada 6nemli bir yere sahip oldugu séylenebilir.

Nitel Bulgular

Bu kisimda arastirmanin besinci alt problemi incelenmistir. Bu alt problem dogrultusunda
ogrencilerin hosgoriiye iliskin gelistirdikleri metaforlar ve bu metaforlarin hangi kategoriler

altinda toplandigi ¢éziimlenmistir.

Beginci Alt Probleme Iliskin Bulgular ve Yorum

Tablo 5: Ortaokul Ogrencilerinin Zihinsel Imajlarina (Metaforlarina) Gére Hosgorii (f=271)

Kategoriler

Kategorilerin imaj ve frekanslari

Vazgecilmez olarak hosgorii

Su (f=10), oksijen (f=7), ev (f=7), ¢cicek (f=6), aile (f=6), agac (f=4), para (f=3),
kan (f=3), toprak (f=3), yemek (f=3), nefes (f=3), ekmek (f=3), sayg (f=3),
sevgi (f=3), glizel ahlakin anahtar (f=2), insan (f=2), minecraft (f=2), futbol
(f=2), merhamet (f=2), tuz (f=2), akil (f=2), arkadas (f=2), hayat (f=2), doga
(f=2), mutluluk (f=2), ihtiyag (f=1), kitap (f=1), gilines (f=1), kalp (f=1), beyin
(f=1), elektrik (f=1), peynir-ekmek (f=1), araba (f=1), zeka (f=1), tuz (f=1),
anime (f=1), Lana Del Rey (sanat¢1) (f=1), egitim (f=1), petrol (f=1), giil (f=1),
fidan (f=1), vazgecilmez (f=1), uyku (f=1), Atatiirk ilkeleri (f=1), yer ¢ekimi
(f=1), bal (f=1), kelebek (f=1), giizel koku (f=1), can (f=1), ¢evre (f=1),
kurutulus (f=1), sicaklik (f=1), arkadas ortami (f=1), tugla (f=1)iletisim
kurmak (f=1), yagmur (f=1), kremal pasta (f=1), ugak kanadi (f=1), tuzla seker
(f=1), hayat (f=1), kalbin ilac1 (f=1), yiiziin nesesi (f=1), ruhun ilac1 (f=1), dost
(f=1), ates (f=1), organ (f=1), insanin pargasi (f=1), insani kendi yapan (f=1),
hayvan (f=1), karsiliksiz sevgi (f=1)

Yansima olarak hosgori

Agac (f=3), ayna (f=3), araba (f=2), insan (f=2), sayg1 (f=2), bumerang (f=2),
aile (f=2), frizbi (f=1), sohbet etmek (f=1), tohum (f=1), aycicegi (f=1), nohutlu
pilav (f=1), tiriin (f=1), su vermek (f=1), oyun (f=1), denge (f=1), toprak(f=1) ,
zincir (f=1), kapi (f=1), okul (f=1)

Kabul olarak hosgori

Aile (f=7), Mevlana (f=4), diinya (f=2), renkli kalem (f=1), sevgi (f=1), aga¢
(f=1), ¢inar agac1 (f=1), makarna (f=1), ekonomi (f=1), kiyafet (f=1), silgi (f=1),
kapatmak (f=1), ¢6p kutusu (f=1), cevre (f=1).

Keyif verici olarak hosgori

Yemek (f=3), hediye (f=2), miizik (f=2), sevgi kelebegi (f=1), basar1 (f=1), bal
(f=1), mant1 (f=1), baklava(f=1), kelebek(f=1), iyilik (f=1), bebek (f=1), kopek
yavrusu (f=1), cikolata (f=1), para (f=1), sevgi (f=1), masaj (f=1), futbol (f=1),
kaplumbaga(f=1)
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Kiymetli olarak hosgori Sevgi (f=2), elmas (f=2), altin (f=2), anahtar (f=2), doga (f=2), para (f=1),
kardes sevgisi (f=1), su (f=1), yiyecek (f=1), aile (f=1), can (f=1), kalp (f=1), din
(f=1), cennet (f=1)

Yakinlasma olarak hosgori Ogretmen (f=5), Atatiirk (f=2), sayg1 (f=2), sicak (f=1), giines (f=1), tath dil
(f=1), altin (f=1), yorgan (f=1), ikinci sans (f=1), iyi insan (f=1)
Olumsuz kanaat olarak hosgori Enayi (f=2), zeka (f=1), bos sozciik (f=1), deniz (f=1), at (f=1), kalp (f=1),

kasar (f=1), sigara (f=1), sevgi (f=1), oyun (f=1), yalan (f=1), hayat (f=1),
hava (f=1), toprak (f=1)

Degiskenlik olarak hosgori Akil (f=2), tart1 (f=1), yasam bi¢imi (f=1), yetenek (f=1), kalp (f=1), vicdan
(f=1), tath (f=1), bir ¢uval altin (f=1), slinnet (f=1)

Bulasici olarak hosgorii Esnemek (f=2), korona (f=1), ¢ilek (f=1)

Telafisizlik olarak hosgori Cam (f=1), piring dolu ¢uval (f=1)

Orta okul oOgrencilerinin 10 farkhi kategoride 271 metafor lrettikleri goriilmistiir. Ayni
kavramlardan bazlar1 gerekceleri sebebiyle farkli kategorilerde yer almistir. Ogrencilerin
hosgori kavramina yonelik metaforlarinin en fazla “vazgecilmez olarak hosgorii” kategorisinde
toplandigi goriilmektedir. Ogrenciler bu kategoride genelde hosgoriiniin hayatimizda
vazgecilmeyecek kadar kiymetli oldugunu vurgulamislardir. Bu kategorideki metaforlardan biri
soyledir: “ Hosgorti nefes gibidir. Ciinkii onsuz yasayamazsiniz”. Ogrenciler ikinci olarak en fazla
“yansima olarak hosgorii” kategorisine iliskin cevaplar vermislerdir. Burada genelde ne kadar
hosgori gosterilirse o kadar hosgori goriilebilecegini vurgulamislardir. Bu kategoriye iliskin
cevaplardan birisi soyledir : “Hosgdrii ayna gibidir. Neysen onu yansitir”. Ogrenciler tigiinci
olarak “kabul olarak hosgorii” kategorisine iliskin cevaplar vermislerdir. Bu kategoride genel
olarak hosgoriiniin farkliliklar: oldugu gibi kabul ettigine ve olumsuz durumlari 6rtebildigine
vurgu yapilmistir. Bu kategorideki cevaplardan biri soyledir : “Hosgérii Mevlana gibidir. Herkesi
kucaklar”. Ogrenciler dérdiincii olarak en fazla “ keyif verici olarak hosgorii” kategorisine iliskin
cevaplar vermislerdir. Burada 6grenciler genel olarak hosgoériiniin insanlara haz verdiginden
bahsetmislerdir. Bu kategoriye iliskin cevaplardan birisi soyledir: “Hosgorii masaj gibidir. Ciinkii
insan1 oksar, stresini alir ve onu rahatlatir”. Ogrenciler hosgérii kavramiyla ilgili besinci olarak
“kiymetli olarak hosgérii” kategorisine iliskin cevaplar vermislerdir. Ogrenciler genel olarak
hosgoriiniin cok degerli oldugunu onlar i¢in kiymetli olan cesitli kavramlara benzeterek ifade
etmislerdir. Bu kategoriye iliskin cevaplardan birisi soyledir: “Hosgérii aile gibidir. Ciinkii ¢cok
énemlidir”, Ogrenciler hosgorii kavramiyla ilgili altinci olarak “yakinlasma olarak hosgérii”
kategorisine iliskin cevaplar vermislerdir. Ogrenciler genel olarak hoggoriilii insanlarin affedici
oldugu, anlayish oldugu vurgulanarak insanlar arasinda sicak iliskilerin gelistigi ifade
edilmislerdir. Bu kategoriye iliskin cevaplardan birisi séyledir: “Hosgérii Atatiirk gibidir. Ctinkti
affedicidir”, Ogrenciler hosgorii kavramiyla ilgili yedinci olarak “olumsuz kanaat olarak hosgorii”
kategorisine iliskin cevaplar vermislerdir. Ogrenciler genel olarak hosgoriilii insanlarin
kullanildigini, hosgoriiyt gereksiz bir fedakarlik olarak ifade etmislerdir: Bu kategoriye iliskin
cevaplardan birisi séyledir: “Hosgérii esek gibidir. Ciinkii tizerine herkes biner”. Ogrenciler
hosgori kavramiyla ilgili sekizinci olarak “degiskenlik olarak hosgori” kategorisine iliskin
cevaplar vermislerdir. Ogrenciler genel olarak hosgoriiniin kisiden kisiye degistigini, insalarda
farkli sekillerde bulundugunu ifade etmislerdir. Bu kategoriye iliskin cevaplardan birisi soyledir:
“Hoggérii tarti gibidir. Ciinkii insandan insana degisir”. Ogrenciler hosgérii kavramiyla ilgili
dokuzuncu olarak “bulasici olarak hosgorii” kategorisine iliskin cevaplar vermislerdir.
Ogrenciler genel olarak hosgoriiniin kisiden kisiye bulastigin1 vurgulamiglardir. Bu kategoriye
iliskin cevaplardan birisi soyledir: “Hosgérii korona gibidir. Ciinkii insandan insana bulagir’.
Ogrenciler hoggoriiyle ilgili sonuncu olarak “telafisizlik olarak hosgérii” kategorisine iliskin
cevaplar vermislerdir. Burada hosgorii gosterilmediginde bozulan seylerin artik eskisi gibi
olamayacagi vurgulanmistir. Bu kategoriye iliskin cevaplardan birisi séyledir: “Hogsgérti piring
dolu bir ¢uval gibidir. Cilinkii dagildimi toplamak ¢ok zordur”.

Bu bulgular 1s181inda 6grencilerin hosgori ile ilgili genel olarak olumlu bir algiya sahip oldugu,
hosgoriiniin insan hayatinda olmasi gerektigine inandiklari, hosgoriintin farkliliklar kucakladigi
kanaatinde olduklar ifade edilebilir.
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SONUCLAR ve TARTISMA

Bu ¢alismada ortaokul 6grencilerinin hosgorii egilimleri ve hosgorii kavramina iliskin algilar
belirlenmeye ¢alisiimis ve bu ama¢ dogrultusunda Caliskan ve Saglam (2012) tarafindan
gelistirilen hosgorii egilimi 6lgegi ve arastirmacilar tarafindan hazirlanan hosgorii metafor
formu olcme araci olarak kullanilmistir. Arastirma sonucunda uygulanan o6lgeklerden elde
edilen sonuclar asagida verilmis ve tartisiimistir.

Arastirmada ilk olarak ortaokul 6grencilerinin hosgorii egilimlerinin cinsiyete gore degisip
degismedigi sorusuna cevap aranmistir. Yapilan analizler sonucu elde edilen bulgular
ogrencilerin cinsiyetlerinin hosgori egilimleri izerinde anlamli bir etkisinin olmadigini1 baska
bir ifadeyle cinsiyete gore hosgori egilimlerinin degismedigini géstermistir. Abash ve Caferova
(2020), inel ve Gokalp (2018) ve Uca (2015) da ortaokul égrencilerinin hosgérii egilimlerini
belirlemek amaciyla yaptiklari ¢alismalarinda bu ¢alismayla benzer sonuglar elde etmislerdir.
Bu ¢alismadan farkli olarak Caliskan ve Saglam (2012), Caliskan, Yildirim ve Kiling (2015),
Bektas Oztaskin ve icen (2015), Saglam ve Tunar (2018) ve Yalginkaya ve Aktepe (2019)
ortaokul ogrencileri ile yaptiklar1 calismalarinda 6grencilerin hosgorii egiliminin cinsiyet
degiskenine gore farklilastigi ve bu farkin kiz 6grenciler lehine oldugu sonucuna ulasmislardir.

Arastirmada cevap aranan bir diger soru ise sinif diizeyinin dgrencilerin hosgorii egilimleri
lizerinde etkisinin olup olmadigidir. Calisma sonucunda sinif diizeyinin 6grencilerin hosgori
egilimleri tizerinde etkili olmadig1 sonucuna ulasilmistir. Caliskan, Yildirim ve Kiling (2015)'1n
farkl kiltiirel yapilardaki ailelerde yetisen cocuklarin sorumluluk ve hosgorii degerlerini
inceledikleri ¢alismalarinda da bu ¢alisma ile paralel olarak sinmif seviyesinde anlamh farklilik
belirlenmemistir. Literatlirdeki incelenen diger ¢alismalarda ise bu ¢alismadan farkli sonuglarla
karsilasilmistir (Caliskan & Saglam, 2012; Yalcinkaya & Aktepe, 2019) ilkokul ve ortaokulda
farkli simif seviyelerindeki o6grencilerin hosgorii egilimlerinin incelendigi bu calismalarin
sonuglar sinif seviyesine gore dgrencilerin hosgérii egilimlerinin farkhlastigi yéniindedir. inel
ve Gokalp (2018) ortaokul 6grencilerinin hosgorii egilimlerini belirlemeyi amagladiklari
calismalarinda sinif seviyesine gore hosgorii egiliminde farklilasma oldugunu tespit etmelerinin
yani sira 6grencilerin iist simif seviyelerine cikildik¢ca hosgorii egilimlerinin azaldig1 sonucuna
ulasmiglardir.

Arastirma oOgrencilerin ailelerini hosgoriilii olarak gorme durumlarina goére hosgori
egilimlerinin farklilastigini, ailelerini hosgorilii olarak nitelendiren 6grencilerin hosgori
egilimlerinin, ailelerini kismen hosgoriilii géren ya da hosgoriilii olarak gérmeyenlere oranla
ortalamalarinin daha yiiksek oldugunu ortaya koymustur. Bireylerin i¢erisinde bulunduklari
aile veya cevre onlarin hosgoriiye iliskin bilgi ve tutumlarinin sekillenmesinde etkili
olabilmektedir. Calismada 6grencilere bu dogrultuda “hosgorii degerini nereden 6grendiniz?”
seklinde bir soru sorulmustur. Elde edilen bulgular incelendiginde, 6grencilerin hosgorii
degerini “Oncelikle aileden daha sonra okuldan ve ¢evreden 6grendikleri” seklinde cevaplar
verdikleri gorilmistir. Tire ve Ersoy (2014) da yaptiklar1 c¢alismada sosyal bilgiler
o0gretmenlerinin hosgoriiyii en cok ailelerinden 6grendikleri sonucuna ulasmislardir. Hosgorti
degeri yasanilarak kazanilacak bir degerdir ve bu degerin kazandirilacag ilk ortam da ailedir.
Calismanin bu sonucu 6grencilerin hosgori egilimleri tizerinde ailenin etkisini ortaya koyan bir
sonu¢ olarak ifade edilebilir. Ersoy (2016)'da yaptifi calismada, Ogrencilerin giinliik
yasamlarinda hosgoriiyii 6grendikleri yakin cevresindeki kisileri anneleri, 6gretmenleri ve
arkadaslar1 olarak agikladiklarini ifade etmistir. Calismanin bu sonucu Ersoy (2016)'un
calismasiyla bu anlamda paralellik gostermektedir.

Calismada ortaokul 6grencilerinin hosgorii algilar1 metaforlar aracilifl ile belirlenmeye
calisilmistir. Ogrenciler hosgori ile ilgili 10 farkh kategoride 271 metafor iiretmislerdir.
Ogrencilerin hosgorii kavramina yénelik metaforlarinin en fazla “vazgecilmez olarak hosgori”
kategorisinde toplandig1 goriilmiistiir. Ogrencilerin neredeyse yaris1 bu kategoride metaforlar
tretmislerdir. Bu kategoride en fazla tekrarlanan metaforlar ise su, oksijen, aile vb. seklinde
olmustur. Bu metaforlardan 6grencilerin bu kategoride genelde hosgoériiniin hayatimizda
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vazgecilmeyecek kadar kiymetli oldugunu vurguladiklar1 goriilmektedir. Mutluer (2015)
calismasinda sosyal bilgiler 6gretmen adaylarinin hosgorii kavramina yonelik metaforlarini
incelemistir. Bu dogrultuda arastirmaci, 6gretmen adaylarinin hosgériiniin vazgecilmez oldugu
yoniinde metaforlar iirettiklerini belirtmistir. Ogrenciler hosgériiye iliskin metaforlarin ikinci
sirada “yansima olarak hosgoérii” kategorisinde tiretmislerdir. Ogrenciler burada hosgoriiniin
karsilikli olusundan bahsetmislerdir. Yani hosgorii gosterildiginde karsilifinda hosgori
bulunacagini belirtmislerdir. Ersoy (2016) da ¢calismasinda 6grencilerin hosgoriyi karsilikl bir
duygu olarak algiladiklarini belirtmistir. Bir diger kategoride 6grenciler hosgoriiniin kosulsuz
kabul icerdiginden bahsetmislerdir. Biylikkaragdéz ve Kesici (1996)'nin g¢alismasinda
arastirmaya katilan 6gretmenlerin tamamina yakini hosgoriiniin insana karsiliksiz sevgi, saygi
ve anlayis gosterebilme durumu oldugu kanaatindedir. Tiire ve Ersoy (2014) yaptiklar
calismada, arastirmaya katilan sosyal bilgiler 6gretmenlerinin hosgoriiyii kabul etmek olarak da
algiladiklar1 sonucuna ulasmislardir. Mutluer (2015) de ¢alismasinda bir kisim sosyal bilgiler
O0gretmeninin hoggoriiyli farkliliklarin kabulii olarak algiladiklarini belirtmistir. Doérdiincii
kategoride 6grenciler hosgoriilii davranmanin insanlar i¢in zevk verici bir duygu oldugundan
bahsetmislerdir. Besinci kategoride 6grenciler hosgoériiniin ¢ok degerli bir unsur oldugu
vurgulamislardir. Hosgoru bircok acidan 6nemli bir unsur olarak karsimiza ¢ikmaktadir. Tiire
ve Ersoy (2014) sosyal bilgiler 6gretmenleri ile gerceklestirdikleri ¢alismalarinda sosyal bilgiler
ogretmenlerinin ¢ogunlugunun, farkli dzelliklere sahip bireylerin bir arada yasayabilmesi, ¢cagdas
diizenli bir toplum, huzurlu ve mutlu bir yasam icin hosgdriiniin 6nemli oldugunu vurgulamislardir.
Altinc1 kategoride 6grenciler hosgoriiniin insanlar: birbirine yakinlastiran bir unsur oldugunu
ifade etmislerdir. Mutluer (2015)’in ¢alismasinda benzer bir sekilde sosyal bilgiler 6gretmen
adaylar1 hosgoriiyli birlestirici bir unsur olarak ele almislardir. Yedinci kategoride bir grup
0grencinin bu kavrama olumsuz yaklastig1 gériilmiistiir. Bu kategoride 6grenciler hosgoriiyii bir
zayiflik olarak degerlendirip, hosgoriilii insanlarin kullanildigin1 vurgulamislardir. Sekizinci
kategoride 6grenciler hosgoriiniin insanlarda farkli oranlarda bulundugunu belirtmislerdir. Bazi
insanlarin hosgorili bazilarininsa hosgoriisiiz oldugundan bahsetmislerdir. Dokuzuncu
kategoride ise, hosgoriiniin bulasiciligindan bahsetmislerdir. Yani hosgoru goren kisilerin bu
davranist benimseyeceklerini ifade etmislerdir. Nitekim bu ¢alismanin nicel kisminda da
goriildigii tlizere ailelerini hosgorilii olarak tanimlayan o6grencilerin hosgori egilimleri
puanlarinin daha yiiksek oldugu goriilmektedir. Yani hosgorii gérmenin hosgorilii olmayi
destekledigi soylenebilir. Sonuncu kategoride ise yine hosgoriiniin kiymeti belirtilmis ancak
burada hosgoriiniin kaybedilmesinin telafisizligi iizerinde de durulmustur. Ersoy (2016) 4. sinif
ogrencilerinin hosgorii algilarini belirledigi ¢alismasinda hosgoriisiizliigiin sadece bir tilkenin
sorunu olmaktan 6te kiiresel bir tehdit haline doniisebilecegini ifade etmektedir. Bu acidan
degerlendirildiginde hosgorisiizligiin telafisizligi anlaminda bu g¢alismanin sonucunu
desteklemektedir. Clinkii hosgorisiizliik beraberinde Ersoy (2016)'un ifade ettigi artmasi
beraberinde tiim insanlar i¢in bir tehtidi getirecektir.

Metaforlar incelendiginde 6grencilerin biiyiik bir kisminin hosgoriiyii olumlu bir unsur olarak
algiladiklari, bir kisminin olumsuz bir unsur olarak, bir kisminin ise degiskenlik gosterebilen bir
unsur olarak algiladiklar1 goriilmektedir. Buradan hareketle hosgorii kavraminin icerigi de
diistiniildiigiinde 6grencilerin biiyiik bir cogunlugunun bu kavrami dogru olarak benimsedikleri
ve bu kavrama iliskin algilarinin da olumlu oldugu séylenebilir. Nitekim hosgori egilimi
Olceginden aldiklar1 puan ortalamalarinin da bu sonucu destekledigi sdylenebilir.

Bu sonuglar 1s181nda 6grencilerin hosgoriiyii en fazla ailelerinden 6grendikleri goriilmektedir.
Bu durumda egitimin hosgdéri kavraminin neresinde yer aldigi, okullarda ne kadar
kazandirilabildigi derinlemesine incelenebilir.
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Abstract

The aim of this research is to determine the tolerance tendencies and perceptions of secondary school
students. The research was carried out in convergent parallel design, which is one of the mixed research
designs. The study was conducted in three secondary schools in Aydin, and a total of 392 secondary school
students studying in the 5th, 6th, 7th and 8th grades were participated in the study. In the quantitative
dimension of the study, the data were collected using the “Tolerance Tendency Scale” developed by
Caliskan and Saglam (2012), and in the qualitative dimension, the tolerance metaphor form developed by
the researchers was used. The data obtained from the study were analyzed using content analysis,
frequency, percentage, arithmetic mean, eta -square, independent groups t-test and one-way ANOVA tests.
As a result of the study, it was determined that the tolerance tendencies of the students did not differ
significantly according to the gender and class variable, and the tolerance tendencies of the students
differed significantly according to the factor variables that were effective in seeing their families as
tolerant and learning tolerance. As a result of the research, it was determined that students who evaluate
their families as tolerant and students who learn tolerance from their families have higher tolerance
tendency score averages. When the metaphors developed by the students were examined, it was observed
that while most of the students perceived tolerance as a positive element, a small part of them perceived
it as a negative element. Furthermore, it was determined that a small group of students perceived
tolerance as a variable that could vary.

Keywords: tolerance, tolerance tendency, middle school student, metaphor

INTRODUCTION

In order for people to live together and be peaceful in society, they need to have certain values.
Because people's behaviors are quite different from each other and this difference is related to
many variables. It might be argued that tolerance has an important function in seeing these
differences as wealth (Kalin & Nalgaci, 2017).

Tolerance (“hosgori” in Turkish) is a word formed by the combination of two words from two
different languages. “Hos” (Pleasant) is a Persian word meaning to be admired and caressed
emotions. “Gori” (Sight) is a Turkish word describing the ability to see. The equivalent of the
concept of “hosgdri” in western languages is “tolerance”, and the equivalent in Arabic and
Ottoman is “miisamaha” (Karaman Kepenekgi, 2004). While TDK (Turkish Language Society)
defines tolerance as "tolerating everything as much as possible"; Biiyiikkaragoz (1990, p.22)
defines tolerance as a communication process that people establish with unconditional love,
respect and trust in order to understand and accept all kinds of feelings, thoughts and behaviors
of other people. In the Declaration of Principles on Tolerance published by UNESCO in 1995,
tolerance is stated that it is to respect, accept and appreciate the rich diversity of the world and
it is also underlined that it is a responsibility that protects and takes human rights into account
(UNESCO, 1995). Tolerance also means being open-minded, being able to forgive, accepting
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apologies, being patient and treating others as one would like to be treated (Kouchok, 2008 cited
in Yalcinkaya & Aktepe, 2019, p.9). As it can be understood from these expressions about the
concept of tolerance, it can be said that values such as respect, understanding and empathy form
the foundation of tolerance.

Respect for differences is also part of tolerance. Everyone, whether a child or an adult, must be
able to know how to live with differences. Especially in today's world where cultures are
increasingly interacting and mixing with each other, this situation has become a priority issue.
Being open-minded and understanding towards others, using non-violent and peaceful methods
inresolving disagreements and conflicts, and ensuring the continuity of values such as solidarity,
sharing and respect will bring about living together in peace (Reardon, 1997 cited in Karaman
Kepenekgi, 2004). Tolerance, one of the most important virtues to be possessed, is considered a
requirement of democracy. However, tolerance is a value that plays an important role in the
conduct of relations in society and the effectiveness of both individual and collective
commitment to beliefs and values (Yarar Kaptan, 2019).

Tolerance is not inherited. Individuals learn tolerance first by interacting with their families and
then with the environment. As a result, whether individuals are tolerant or not is related to the
environment in which they live. Like other values, tolerance is first taught to the individual in
the family. Following the family, school and teachers are among the factors that develop this
value and turn it into action (Kalin & Nalcaci, 2017).

Our values are the sum of the principles that form the perspective of the curriculum. Its roots
are in our traditions and our past, its trunk and branches are fed from these roots and reach our
today and tomorrow. It is an undeniable fact that the future of a society is dependent on its
people who have adopted its values and embody these values through their competencies.
Therefore, our education system acts with the intention of providing each of its members with
the competence to make appropriate moral decisions in life and to demonstrate them in their
behavior. The education system more than just a structure that provides certain knowledge,
skills and behaviors that lead to academic success. Its primary responsibility is to raise
individuals who have adopted the basic values; it should be able to influence the values, habits
and behaviors of the new generation (MEB, 2018, p.4). Values education has a very important
place in order to raise individuals with the values required by the age, especially considering the
importance of values education at the primary education level. In this sense, it is aimed to gain
much value for the students at the preschool and primary education levels. Many values are
attempted to be gained to students in courses such as Social Studies, Turkish, Science and
Technology. Although the value of tolerance is not a skill given directly in the curriculum, each
of the values of honesty, respect, love, responsibility and benevolence, which are the
components of the tolerance value, which is one of the root values, are included in the curriculum
as values that should be acquired by the students. For example, values such as sensitivity,
equality and peace, which are aimed to be gained by the students in the social studies
curriculum, can be expressed as values that are closely related to the value of tolerance.

Purpose of the research

It is an undeniable fact that how important the value of tolerance and the presence of people
with this value in society are today. In this regard, it is critical to convey the value of tolerance
to students, which includes values such as love, respect, trust, understanding and accepting
diversity. Given this circumstance, the significance of revealing students' perceptions of values
becomes apparent. For this purpose, in this study, the tolerance tendencies and perceptions of
secondary school students were attempted to be determined and answers to the following
questions were sought:

1. Do middle school students' tolerance tendency scores show a significant difference
according to gender?
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2. Do middle school students’ tolerance tendency scores show a significant difference
according to grade level?

3. Do the tolerance tendency scores of secondary school students show a significant
difference according to the tolerance status of their families?

4. Do middle school students' tolerance tendency scores show a significant difference
according to the most important factor in learning tolerance?

5. Under which categories are the mental images (metaphors) of middle school students
about tolerance collected?

METHOD

In this section of the study, the research design, the sample, the data collection tool and the
analysis of the data will be included. Thus, it is aimed to present more detailed information about
the study.

Pattern of the Research

This study was conducted using convergent parallel design (convergent design), which is one of
the mixed research designs. In this design, the researcher applies the qualitative and
quantitative stages simultaneously at the same stage of the research process. In this design, the
methods are given equal priority, the stages are kept separate during the analysis, and then the
results are combined while making the overall interpretation (Creswell & Plano Clark, 2015,
p.79). The quantitative dimension of this study was carried out in the survey model, and the
phenomenology design was used for the qualitative dimension. A survey model is a study that
aims to collect data to determine certain characteristics of a group (Blyiikoztiirk, Kili¢ Cakmak,
Akgiin, Karadeniz & Demirel, 2020, p.95). In the phenomenological design, while the researcher
deals with the personal experiences of the participant, he also examines the perceptions of the
individuals and the meanings they attribute to the events (Akturan & Esen, 2008, p.84).

Sample

The research was conducted with students from three different secondary schools in Aydin
province. The convenience-sampling method was used to determine the research study group.
This method involves collecting data from a sample that the researcher can easily access
(Buyukoztirk et al., 2020, p.95). In addition, attention was paid to the principle of voluntariness
in the collection of data. A number of criteria in the literature were taken into account to
determine the sample size. According to this; in cases where the total number is 1,000,000 (N),
it is stated that 384 samples are sufficient for the study with a 5% margin of error (Cohen,
Manion & Morrison, 2000, p. 95). In the quantitative part of the research, 392 secondary school
students participated in the study. Data were collected face-to-face from the participants. In
addition, despite the fact that qualitative data were collected simultaneously with quantitative
data in the study, some students refused to answer the qualitative part. In this case, the principle
of voluntariness was taken into account. Moreover, some metaphor forms that were explained
in the analysis part of the data and that were not appropriate despite the answers were also
excluded from the study. In this case, the sample size for the qualitative part of the study was
271 students.

Data Collection Tools

The data of the research were collected in the 2021-2022 academic year. In order to determine
secondary school students' perceptions of tolerance tendencies and the concept of tolerance,
both the tolerance tendency scale and the tolerance metaphor form were used.

In the quantitative part of the study, the “Tolerance Tendency Scale” developed by Caliskan and
Saglam (2012) was used to determine the tolerance tendencies of the students. The scale
consists of 18 items and three sub-dimensions. These dimensions are “value”, “acceptance” and
“empathy”. The internal consistency reliability coefficient of the scale is .89. The test-retest

reliability coefficient of the scale was calculated as .84.
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In the qualitative part of the research, data were collected through metaphors. At this point,
forms containing the phrase “Tolerance is like ........... Because ............. ” were given to secondary
school students.

Analysis of Data

In order to analyze the quantitative data of the research, the normality of the distribution on the
data set was first examined. If the skewness coefficient is between +1 and -1, it can be said that
the scores do not show a significant deviation from the normal distribution (Biiytlikoztiirk et al.,
2020, p.40). Accordingly, the skewness value of the data set was determined to be -.418. In this
case, it can be said that the data set has a normal distribution. Furthermore, the Cronbach Alpha
coefficient value of the scale was calculated as .82. Content analysis, frequency, percentage,
arithmetic mean, eta -square, independent groups t-test and one-way ANOVA tests were used in
the analysis of the data of the study.

While analyzing the qualitative data of the study, first and foremost, the forms were carefully
examined. As a result, invalid metaphor forms were excluded from the study. While determining
invalid metaphors; forms that do not have a metaphor, forms that have a metaphor but no
justification, forms that the metaphor and its justification do not logically match, forms that the
definition or explanation of the given concept is made and forms that are left blank were
excluded from the study. In order to ensure the reliability of the qualitative data of the study, the
reliability formula developed by Miles and Huberman (1994, p.64) was used. For this, the
researchers coded the data set independently of each other. As a result, the consistency rate
between the codings was calculated as 83%.

FINDINGS

In this part of the research, quantitative and qualitative findings will be included. In quantitative
findings, students' tolerance tendency scores were examined in terms of gender, class level,
tolerance status of families and the most important factor variables in learning tolerance. In the
qualitative findings, the metaphors of the students about tolerance were examined.

Quantitative Findings
Findings related to the first sub-problem

In this section, the first sub-problem of the research is examined. In accordance with this
problem, the difference in the tolerance tendency scores of the students according to the gender
variable was resolved.

Table 1. t-Test Results for Gender Difference in Tolerance Tendency Test Scores

Gender N X S t p
Male 195 71.72 9.38 1.148 252
Female 197 70.64 9.13

According to the t-test results in Table 1, the tolerance tendency scores of the male and female
participants who participated in the study did not show a significant difference [t(390)=.252
p>05]. While the mean score of the male participants was X = 71.72, the mean score of the female
participants was determined as X = 70.64. From this finding, it can be concluded that tolerance
tendency scores are similar according to gender.

Findings related to the second sub-problem

In this section, the second sub-problem of the research is examined. In accordance with this
problem, the difference between the students' tolerance tendency scores according to the class
variable was resolved.
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Table 2a. Descriptive Data on Class Variable

Class
N X S
5th grade 55 71.35 1.39
6th grade 52 70.46 1.28
7th grade 204 71.69 .64
8th grade 81 70.23 .100
Total 392 71.18 47

According to Table 2a, it is seen that the students' tolerance tendency point averages are X
=71.35 in the 5th Grade, X =70.46 in the 6th Grade, X=71.69 in the 7th Grade, and X=70.23 in
the 8th Grade.

Table 2b. One-Way Analysis of Variance for the Differences of Students' Tolerance Tendency
Scores by Class Variable

Source of variance Sum of Squares df Mean Square F p
Between groups 154,053 3 51,351 .598 617
Within groups 33343.447 388 85,937

Total 33497,500 391

The students' tolerance tendency scale scores did not show a significant difference according to
the class variable [F(3.388) = .598; p>.05]. From this, it can be said that the tolerance tendency
scores do not change according to the class variable.

Findings related to the third sub-problem

In this section, the third sub-problem of the research is examined. In accordance with this
problem, it was investigated whether the tolerance tendency scores of the students differ
according to their evaluation of their families in terms of tolerance.

Table 3a. Descriptive Data on Seeing/Disregarding Families as Tolerant

Family -

N X S
1. Tolerant 322 72.31 8.75
2. Partially 62 66.35 9.41
tolerant
3. Not tolerant 8 63.13 12.81
Total 392 71.18 9.26

According to Table 3a, it is seen that the students' tolerance tendency point averages are X
=72.31 in the group of students who consider their families tolerant, X =66.35 in the group of
students who consider their families partially tolerant, and X=63.13 in the group of students
who think their families are not tolerant.
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Table 3b. One-Way Analysis of Variance for the Difference of Students' Tolerance Tendency Scale
Scores According to the Variable of Seeing/Disregarding Their Families as Tolerant

Source of Sum of df Mean F p Difference n2
variance Squares Square Scheffe

Between 2371.869 2 1185.935 14.822 .000 1-2 and 1-3 .071
groups

Within groups  31125.631 389 80.014

Total 33497.500 391

The students' tolerance tendency scale scores showed a significant difference according to
whether they see their families as tolerant [F23s89) = 14.822; p < 0.05]. Scheffe comparison test
was used to determine which families had significant differences. Accordingly, it has been
determined that there is a significant difference between the mean scores of students who define
their families as tolerant and the mean scores of students who describe their families as partially
tolerant or not tolerant, in favor of those who are tolerant. In addition, the effect size was found
to be .071. In the light of this information, it can be concluded that students who describe their
families as tolerant and who are tolerant in their families tend to be more tolerant.

Findings related to the fourth sub-problem

In this section, the fourth sub-problem of the research is examined. In accoradnce with this
problem, the difference in students' tolerance tendency scores according to the most important
factor in learning tolerance was investigated.

Table 4a. Descriptive Data on the Most Important Factor Variable in Learning Tolerance

Factor _

N X S
Family 237 72.53 8.48
School 48 71.88 9.24
Environment 79 67.97 9.973
Other 28 67.57 10.72
Total 392 71.18 9.26

According to Table 4a, it is seen that the students' tolerance tendency point averages were
X=72.53 in the group of students who stated that they learned tolerance most from their families,
X=71.88 in the group of students who stated that they learned tolerance most from school,
X=67.97 in the group of students who stated that they learned tolerance the most from the
environment and X=67.57 in the group of students who stated that they learned from other
factors.

Table 4b. One-Way Analysis of Variance on the Most Important Factor Variable in Learning
Tolerance

Source of Sum of df Mean F p Difference n2
variance Squares Square Scheffe

Between 1632.431 3 544.144 6.626 .000 Family- .049
groups Environment

Within groups  31865.069 388 82.126

Total 33497.500 391
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The students' tolerance tendency scale scores showed a significant difference according to the
factor variable that was effective in their learning tolerance [F.388) = 6.629; p < 0.05]. Scheffe
comparison test was used to determine between which factors there were significant
differences. Accordingly, there was a significant difference in favor of the family between the
mean scores of the students who learned tolerance from their families and the mean scores of
the students who learned tolerance from the environment. As can be seen in the table, the
students who said that they learned to be tolerant from their families had the highest tolerance
tendency scores. At this point, it can be said that the family has an important place in gaining the
value of tolerance.

Qualitative Findings

In this section, the fifth sub-problem of the research was examined. In accordance with this sub-
problem, the metaphors developed by the students about tolerance and the categories under
which these metaphors were collected were analyzed.

Findings and Interpretation of the Fifth Sub-Problem

Table 5: Tolerance According to the Mental Images (Metaphors) of Middle School Students (f=

271)
Categories Images and frequencies of categories
Tolerance as indispensable Water (f=10), oxygen (f=7), house (f=7), flower (f=6), family (f=6), tree (f=4),

money (f=3), blood (f=3), soil (f=3), food (f=3), breath (f=3), bread (f=3),
respect (f=3), love (f=3), the key to good morals (f=2), human (f=2), minecraft
(f=2), football (f=2), compassion (f=2), salt (f=2), mind (f=2), friend (f=2), life
(f=2), nature (f=2), happiness (f=2), need (f=1), book (f=1), sun (f=1), heart (
f=1), brain (f=1), electricity (f=1), cheese-bread (f=1), car (f=1), intelligence
(f=1), salt (f=1), anime (f=1), Lana Del Rey (artist) (f=1), education (f=1), oil
(f=1), rose (f=1), sapling (f=1), indispensable (f= 1), sleep (f=1), Ataturk's
principles (f=1), gravity (f=1), honey (f=1), butterfly (f=1), fragrance (f=1),
soul (f=1), environment (f=1), liberation (f=1), temperature (f=1), friend
environment (f=1), brick (f=1) communicating (f=1), rain ( f=1), cream cake
(f=1), airplane wing (f=1), sugar with salt (f=1), life (f=1), medicine for the
heart (f=1), joy of the face (f=1) ), medicine for the soul (f=1), friend (f=1), fire
(f=1), organ (f=1), part of man (f=1), make a person himself (f=1), animal (f=1),
unrequited love (f=1)

Tolerance as reflection Tree (f=3), mirror (f=3), car (f=2), human (f=2), respect (f=2), boomerang
(f=2), family (f=2), frisbee (f=1), chatting (f=1), seeds (f=1), sunflower (f=1),
rice with chickpeas (f=1), product (f=1), giving water (f=1) , game (f=1),
balance (f=1), earth (f=1), chain (f=1), gate (f=1), school (f=1)

Tolerance as acceptance Family (f=7), Mevlana (f=4), world (f=2), colored pencil (f=1), love (f=1), tree
(f=1), plane tree (f=1) , pasta (f=1), economy (f=1), clothes (f=1), eraser (f=1),
close up (f=1), trash (f=1), environment (f=1) .

Tolerance as pleasure Food (f=3), gift (f=2), music (f=2), love butterfly (f=1 ), success (f=1), honey
(f=1), ravioli (f=1), baklava (f=1), butterfly (f=1), kindness (f=1), baby (f=1),
puppy (f=1), chocolate (f=1), money (f=1), love (f=1), massage (f=1), football
(f=1), turtle (f=1)

Tolerance as precious Love (f=2), diamond (f=2), gold (f=2), key (f=2), nature (f=2), money (f=1),
sibling love (f=1), water (f=1), food (f=1), family (f=1), soul (f=1), heart (f=1),
religion (f=1), heaven (f=1)

Tolerance as intimacy Teacher (f=5), Ataturk (f=2), respect (f=2), hot (f=1), sun (f=1), sweet tongue
(f=1), gold (f=1), duvet (f=1), second chance (f=1), good person (f=1)
Tolerance as a negative opinion sucker (f=2), intelligence (f=1), empty word (f=1), sea (f=1), horse (f=1), heart

(f=1), cheddar (f=1), cigarette (f=1), love (f=1), play (f=1), lie (f=1), life (f=1),
air (f=1), earth (f=1)

Tolerance as variability Mind (f=2), scale (f=1), lifestyle (f=1), talent (f=1), heart (f=1), conscience
(f=1), sweet (f=1), a sack of gold (f=1), circumcision (f=1)

Tolerance as contagious Yawn (f=2), corona (f=1), strawberry (f=1)

Tolerance as non-compensation Glass (f=1), rice filled sack (f=1)
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[t was observed that middle school students produced 271 metaphors in 10 different categories.
Some of the same concepts were included in different categories due to their reasons. It is seen
that the metaphors of the students for the concept of tolerance are mostly gathered in the
category of "Tolerance as indispensable". In this category, students generally emphasized that
tolerance is too valuable to be abandoned in our lives. One of the metaphors in this category is
as follows: “Tolerance is like breathing. Because you cannot live without it”. The students gave the
second highest number of answers in the category of “Tolerance as Reflection”. Here, they
emphasized that the more tolerance is shown, the more tolerance can be seen. One of the
answers related to this category is as follows: “Tolerance is like a mirror. It reflects what you are”.
In the third place, the students gave answers to the category of “Tolerance as Acceptance”. In
this category, it was emphasized that tolerance accepts differences as they are and can cover up
negative situations. One of the answers in this category is as follows: “Tolerance is like Mevlana.
It embraces everyone”. In the fourth place, the students gave answers to the category of
“Tolerance as Pleasure” the most. Here, students generally mentioned that tolerance gives
people pleasure. One of the answers related to this category is as follows: “Tolerance is like a
massage. Because it caresses a person, relieves his stress and relaxes him”. In the fifth place, the
students gave answers to the category of “Tolerance as Precious” related to the concept of
tolerance. Students generally expressed that tolerance is very valuable by comparing it to
various concepts that are valuable to them. One of the answers related to this category is as
follows: “Tolerance is like family. Because it is very important”, In the sixth place, the students
gave answers to the category of “Tolerance as Intimacy” related to the concept of tolerance. The
students generally emphasized that tolerant people are forgiving and understanding and they
expressed that warm relations develop between people. One of the answers related to this
category is as follows: “Tolerance is like Ataturk. Because he is forgiving”. In the seventh place,
the students gave answers to the category of “Tolerance as a Negative Opinion” related to the
concept of tolerance. Students stated that generally, tolerant people are used and tolerance is
an unnecessary sacrifice. One of the answers regarding this category is as follows: “Tolerance is
like a donkey. Because everyone rides on it”. The students gave answers about the "Tolerance as
Variability" category as the eighth one about the concept of tolerance. Students generally stated
that tolerance differs from person to person and that it is found in different forms in people. One
of the answers related to this category is as follows: “Tolerance is like a scale. Because it varies
from person to person”. The students gave answers to the "Tolerance as Contagious" category in
ninth place regarding the concept of tolerance. Students generally emphasized that tolerance is
transmitted from person to person. One of the answers related to this category is as follows:
“Tolerance is like the corona. Because it is transmitted from person to person”. The students gave
answers to the last category of tolerance as “Tolerance as Non-Compensation”. It is emphasized
here that things that deteriorate when tolerance is not shown can no longer be the same as
before. One of the answers to this category is as follows: “Tolerance is like a sack of rice. Because
it is very difficult to collect the dispersed”.

In the light of these findings, it can be stated that the students have a generally positive
perception of tolerance, they believe that tolerance should be in human life, and they believe
that tolerance embraces differences.

RESULTS AND DISCUSSION

In this study, middle school students' tolerance tendencies and perceptions of the concept of
tolerance were tried to be determined, and for this purpose, the tolerance tendency scale
developed by Caliskan and Saglam (2012) and the tolerance metaphor form prepared by the
researchers were used as measurement tools. The results obtained from the scales applied in
the study are presented and discussed below.

In the study, firstly, an answer was sought to the question of whether the tolerance tendencies
of secondary school students differ according to gender. The findings obtained as a result of the
analyzes revealed that the gender of the students did not have a significant effect on the
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tolerance tendencies, in other words, the tolerance tendencies did not change according to
gender. Abash and Caferova (2020), Inel and Gokalp (2018) and Uca (2015) also obtained
similar results with this study in their studies to determine the tolerance tendencies of
secondary school students. Unlike this study, Caliskan and Saglam (2012), Caliskan, Yildirim and
Kiling (2015), Bektas Oztaskin and Igen (2015), Saglam and Tunar (2018) and Yalginkaya and
Aktepe (2019) concluded in their studies with secondary school students that students'
tolerance tendency differed according to the gender variable and this difference was in favor of
female students.

Another question sought to be answered in the research is whether the grade level has an effect
on students' tolerance tendencies. As a result of the study, it was concluded that the grade level
did not affect the tolerance tendencies of the students. In the study of Caliskan, Yildirim, and
Kiling (2015) in which they examined the values of responsibility and tolerance of children
raised in families with different cultural structures, no significant difference was found at the
grade level in parallel with this study. In other studies examined in the literature, different
results were encountered from this study (Caliskan & Saglam, 2012; Yal¢inkaya & Aktepe, 2019).
The results of these studies, which examined the tolerance tendencies of students at different
grade levels in primary and secondary schools, show that students' tolerance tendencies differ
according to grade level. Inel and Gokalp (2018) determined in their study, which aimed to
determine the tolerance tendencies of secondary school students, that there was a
differentiation in the tolerance tendency according to the grade level and they concluded that
the tolerance tendencies of the students decreased as the grade levels of the students increase.

The research revealed that the tolerance tendencies of the students differ depending on whether
their families as tolerant, and the average of the tolerance tendencies of the students who
describe their families as tolerant is higher than those who see their families as partially tolerant
or not. Individuals' knowledge and attitudes toward tolerance can be shaped by their family or
the environment in which they live. In the study, the students were asked the question "Where
did you learn the value of tolerance?". When the findings were examined, it was seen that the
students answered the value of tolerance as "firstly they learned from the family, then from the
school and the environment". Tiire and Ersoy (2014) also concluded in their study that social
studies teachers learned tolerance mostly from their families. The value of tolerance is a value
to be earned by living, and the first environment in which this value will be gained is the family.
This finding of the study can be expressed as a result that reveals the effect of the family on the
tolerance tendencies of the students. In her study, Ersoy (2016) stated that students describe
the people around whom they learn tolerance in their daily lives as their mothers, teachers and
friends. This result of the study shows parallelism with the study of Ersoy (2016) in this sense.

In the study, it was attempted to determine the tolerance perceptions of secondary school
students through metaphors. Students created 271 metaphors related to tolerance in 10
different categories. It was observed that the metaphors of the students for the concept of
tolerance were mostly collected in the category of "tolerance as indispensable". In this category,
almost half of the students created metaphors. Water, oxygen, and family were the most
frequently used metaphors in this category. According to these metaphors in this category,
students generally emphasize that tolerance is too valuable to be abandoned in our lives. In his
study, Mutluer (2015) examined the metaphors of social studies teacher candidates for the
concept of tolerance. In this regard, the researcher stated that pre-service teachers created
metaphors that tolerance is indispensable. In second place, the students created metaphors
about tolerance in the category of "tolerance as reflection." Here, students talked about the
reciprocal nature of tolerance. In other words, they stated that when tolerance is shown,
tolerance will be found in return. Ersoy (2016) also stated in her study that students perceive
tolerance as a mutual feeling. In another category, students mentioned that tolerance includes
unconditional acceptance. In the study of Biiyiikkaragoz and Kesici (1996), almost all of the
teachers participating in the research believe that tolerance is the state of showing unrequited
love, respect and understanding to people. Tiire and Ersoy (2014) concluded in their study that
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social studies teachers who participated in the research also perceived tolerance as accepting.
Mutluer (2015) also stated in his study that some social studies teachers perceive tolerance as
the acceptance of differences. In the fourth category, students stated that being tolerant is a
pleasurable feeling for people. In the fifth category, students emphasized that tolerance is a very
valuable element. Tolerance is an important element in many aspects. According to Tiire and
Ersoy (2014), the majority of social studies teachers believe that tolerance is necessary for
individuals with different characteristics to live together, for a modern orderly society, and for
peaceful and happy life. In the sixth category, students stated that tolerance is an element that
brings people closer to each other. Similarly, in the study of Mutluer (2015), social studies
teacher candidates considered tolerance as a unifying factor. In the seventh category, it was
observed that a group of students approached this concept negatively. In this category, students
evaluated tolerance as a weakness and emphasized that tolerant people were used. In the eighth
category, students stated that tolerance is found at different rates in people. They mentioned
that some people are tolerant while others are intolerant. In the ninth category, they talked
about the contagiousness of tolerance. To put it another way, they stated that people who are
tolerant will adopt this behavior. As a matter of fact, as seen in the quantitative part of this study,
itis seen that students who define their families as tolerant have higher tolerance tendencies. In
other words, it can be said that seeing tolerance supports being tolerant. In the last category, the
value of tolerance was emphasized once more, but the irreversibility of the loss of tolerance was
also emphasized. Ersoy (2016) states in her study, which determines the tolerance perceptions
of fourth-grade students, that intolerance can turn into a global threat rather than just a national
problem. When evaluated from this point of view, it supports the result of this study in terms of
intolerance. Because the increase in intolerance expressed by Ersoy (2016) will bring a threat
to all people.

When metaphors are examined, it is discovered that the majority of the students perceive
tolerance as a positive element, some as a negative element, and some as an element that can
vary. From this point of view, considering the content of the concept of tolerance, it can be stated
that the majority of the students adopt this concept correctly, and their perceptions of this
concept are also positive. As a matter of fact, it can be said that the average scores obtained from
the tolerance tendency scale support this result as well.

According to these results, it is seen that students learn tolerance primarily from their families.
In this case, where does education take place in the concept of tolerance and how much can be
gained in schools can be examined in depth.
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