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Abstract

The purpose of this study is; to determine the level of learner autonomy in the 2018 Secondary Education
English Lesson Curriculum. This study was conducted in the 2020-2021 academic year and is a
qualitative study conducted in the case study model. Document analysis was used as data collection
method. The study subject of this research is “2018 Secondary Education English Lesson (9th, 10th, 11th
and 12th Grades) Curriculum”. As a result of the literature review conducted in line with the purpose of
the study, an evaluation criteria form was created for the evaluation of the curriculum: Determination of
general objectives, education processes, measurement and assessments, teacher’s role, student’s role and
learning outcomes are discussed. The data obtained from curriculum evaluation were analyzed by
descriptive analysis method. The findings obtained from the analysis of the Secondary Education English
Lesson Curriculum show that it includes practices of learner autonomy in determining goals, education
and training processes, assessment, teacher’s role, student’s role and learning outcomes.

Keywords: Learner autonomy, curriculum and instruction, foreign language teaching

Introduction

The aim of teachers in foreign language lessons in today's world, is to improve students’
communication skills in the target language. (Legenhausen and Little, 2017). Similarly, in our
country, as stated in the Secondary Education English Lesson (9th, 10th, 11th and 12th Grades)
Curriculum (SEELC) the purpose of English courses is to improve students' communication skills
in English (Ministry of National Education [MONE], 2018). In this regard, it is important to develop
learner autonomy skills, which are an important factor in having communicative skills. The
concept of learner autonomy in the field of foreign language has gained importance with the
replacement of traditional teaching methods and approaches by humanist approach,
constructivism, communicative approach, technology and learner-based approaches. (Benson,
2001). However, the fact that students do not have enough information about how to improve
their language skills is due to the fact that they have difficulties in their own learning processes.
This process has revealed the importance of teaching students their own learning processes.
Therefore, learner autonomy issue has drawn the attention of researchers (Balgikanli, 2008).
Chan (2001) states that learner autonomy is widely accepted and adopted as an educational goal
in the foreign language teaching profession. Benson (2013) similarly highlights the importance of
learner autonomy and states that it is a desired goal in language education.

Although the definition of learner autonomy has been made by many researchers in the
literature, the most widely accepted definition was made by Holec and Holec (1981) defines
autonomy as the ability to take charge of one’s own learning and explain it comprehensively as
being able to take charge of one’s own learning, it is also being able to take responsibility for their
decisions concerning all aspects of this learning,. That is:

a) Determining the objectives,
b) Defining the contents and progressions,
c) Selecting methods and techniques to be used, and

d) Evaluating what has been acquired.
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Dickinson (1987) states that autonomy can be developed in some ways. Some of these are
as follows: by giving individuals practice to make decisions in their own learning, working on
problems in cooperation with others, producing mutual solutions, and exchanging ideas with
others. Ma and Ma (2012) also state that meeting with students and considering their wishes and
needs while creating the curriculum will improve students' motivation, and more importantly,
this will encourage them to take responsibility for their own learning, and thus learner autonomy
will develop. Dam (2010) mentions the benefits of these activities and states that giving students
the right to choose motivates them and that making choices in one's own learning process makes
them feel more "responsible” and strengthens their "self-esteem".

Many projects carried out by the Council of Europe emphasize the importance of students’
being independent as users of the target language and learning to learn (Little, 1996). According
to Holec (1996), learning ability in language learning requires both knowledge and skill.
Knowledge covers the concepts of language proficiency and language awareness. Knowledge in
the field of language learning also includes concepts such as what the language acquisition process
is and what learning behaviors are. Skill is to make knowledge functional. That is, it means that
learning to learn includes acquiring these knowledge and skills.

Harmer (2001) states that if students do not try to learn a language outside of class hours,
they will never be able to learn that language. This view reveals the importance of autonomous
learning in effective learning. According to Harmer, the reason for this is that the complex and
different structure of the language does not make it possible to learn that language in one lesson.
Therefore, in order for students to really make progress in the language they are learning, they
need to have adequate exposure to and opportunities to use the language. For this reason, he
states that students should develop their own learning strategies in order to become autonomous
learners.

It is widely accepted that the curriculum plays a key role in ensuring learner autonomy
(Trebbi, 2003). Benson (2001) states that one of the six approaches that can be used in the
development of autonomy is "Curriculum-Based Approaches"”. The benefit of making a curriculum
according to the wishes and needs of the learner is the issue that such approaches emphasize.
Although there is no predetermined content in such curriculums, the content is determined in the
process according to the interests and needs of the learners. In this process, learners and teachers
need to cooperate while making decisions.

The subject of learner autonomy is seen to be included in the SEELC. In this regard, it is
stated in the curriculum that developing learner autonomy is one of the basic principles of the
curriculum and one of the main aims of the curriculum is to enable students to use English in a
self-directed way (MONE, 2018). No study was found on the evaluation of the curriculum in terms
of autonomy. However, it is important to evaluate the curriculum. Because; in science and
technology, in social and political life, as a result of the changes and developments arising from
the biological and cultural changes in the individual to be educated , every curriculum should be
re-evaluated, revised and arranged every time (Alacapinar and S6nmez, 2015). According to
Demirel (2015) curriculum evaluation is the process of making decisions about the effectiveness
of the program. In this regard to find out the effectiveness of SEELC was evaluated in terms of
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learner autonomy. Based on the benefits of learner autonomy mentioned above, it has been tried
to reveal what level of autonomy the curriculum has.

In this research, it is aimed to determine the level of learner autonomy of 2018 SEELC. The
sub-objectives prepared in line with the purpose of the research are as follows:

1.What is the level of learner autonomy in determining the general objectives in 2018
SEELC?

2.What is the level of activities for learner autonomy in learning outcomes in 2018 SEELC?
3.What is the level of activities for learner autonomy in education process in 2018 SEELC?
4.What is the level of learner autonomy in measurement and assessment in 2018 SEELC?
5.What is the level of learner autonomy in teacher roles in 2018 SEELC?

6.What is the level of learner autonomy in student roles in 2018 SEELC?
Method

This study is a qualitative study carried out in the case study model. In qualitative
research, it is at the forefront of obtaining in-depth data that questions the reasons for the
purpose. In this study, a case study was preferred because it was thought that it would provide a
more comprehensive view of the 2018 Secondary Education English Lesson (Grades 9, 10, 11 and
12) Curriculum (SEELC). The study group/subject is 2018 SEELC content. As a data collection
technique, document analysis, one of the qualitative data collection tools, was used. Document
analysis includes the analysis of written materials containing information about the facts and
cases that are aimed to be investigated. Document review can be a stand-alone data collection
method, or it can be used in conjunction with other data collection methods (Simsek and Yildirim,
2018).

As a data collection tool, an "Evaluation Criteria Form” was created by the researcher to
evaluate 2018 SEELC in terms of learner autonomy. The evaluation criteria form was created after
a literature review on learner autonomy and classified as the main headings of determination of
needs, determination of goals, education and training processes, assessment, teacher’s role, and
student’s role. Opinions of three different experts were taken to ensure the validity and reliability
of the prepared criteria. One of the experts is a lecturer in the division of curriculum and
instruction on educational sciences. Another expert is a lecturer working in the field of foreign
language education at a university. The other specialist is an English teacher who continues her
postgraduate education in curriculum and instruction and works at a secondary education
institution. Necessary corrections were made after expert opinion. Inappropriate items were
removed, expression errors were corrected, and expressions were edited. Asking people who
have general knowledge about the research subject and specialized in qualitative research
methods to examine the research in various dimensions is another measure that can be taken in
terms of credibility. The expert, the researcher at various stages of the study; It helps to increase
the quality of the research by providing feedback in the process from the design of the research
to the collected data, from analyzing them to writing the results (Simsek and Yildirim, 2018).
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Descriptive analysis method was used in the analysis of the data obtained as a result of the
analysis of the curriculum. In order to determine the autonomy level of the "2018 SEELC", the
evaluation criteria form, which was created by the researcher and arranged according to expert
opinions, was used. Within the framework of these criteria, the curriculum was examined and data
was collected. The outcomes were analyzed descriptively in line with the information obtained as
a result of the literature review. The frequency numbers of the findings obtained are given in the
table and the data obtained from the curriculum are presented without changing under the table.
The entire curriculum is considered as a whole. The data determined in the curriculum regarding
autonomy are expressed numerically in the criteria table. Frequencies of recurrence were
determined and their frequencies were given in the table. The curriculum examined by the
researcher and the completed evaluation form were also examined by another researcher in order
to ensure its reliability and the reliability formula suggested by Miles and Huberman (1994) was
used to calculate the reliability of the study. Reliability = Consensus / (Agreement +
Disagreement). As a result of the calculation (182/189), the reliability of the research was
calculated as 96%.

Ethical Permits of Research
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the

actions specified under the title of "Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, were not carried out.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Kirsehir Ahi Evran University
Social and Human Sciences Scientific Research and Publication Ethics Committee.

Date of ethical evaluation decision= 04.03.2021.
Ethics assessment document issue number=2021/1/25.
Findings

The findings regarding the level of learner autonomy in determining general objectives in
2018 SEELC are given in Tablel.

Table 1. The findings regarding the level of learner autonomy in determining general objectives in 2018 SEELC

Setting Goals Grade 9 Grade 10 Grade 1l Grade 12
f f f f
The needs, expectations and interests of the students 6 6 6 6
are taken into account
Students can decide their own goals 4 4 4 4
Students are involved in the goal setting process. - - - -
Total 10 10 10 10

When Table 1 is examined, itis seen that there are 10 frequencies at all grade levels related
to the theme of determination of general objectives. While six frequency numbers are seen at all
grade levels related to the item “The needs, expectations and interests of the students are taken
into account in determination of goals.”; there are four frequency numbers at all grade levels
related to the item; “Students can decide on their own goals.”. On the other hand the item;
“Students are involved in the goal setting process.” has no frequency number.
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The findings about the level of activities for learner autonomy in the learning outcomes in
2018 SEELC are given in the table below.

Table 2. The findings about the level of activities for learner autonomy in learning outcomes in the 2018

Grade Levels f

Grade 9 33
Grade 10 26
Grade 11 27
Grade 12 30
Total 116

Table 2 depicts that the total number of statements about learner autonomy in learning
outcomes is 116. It is understood that the class with the highest number of expressions involving
autonomy in learning outcomes is 9th grades. It is seen that the 12th grades are in the second
place with the number of learner autonomy-30, the 11th grades are in the third place with the
number of 27-autonomy expressions, and the 10th grades are in the fourth place with the
emphasis on 26-learner autonomy.

Findings regarding the level of learner autonomy in education processes in 2018 SEELC
are given in the Table 3 below.

Table 3. Level of learner autonomy in education processes in 2018 SEELC
Grade9 Gradel1l0 Grade11l Grade 12

f f f f
Education Processes
The curriculum supports learning outside the 18 18 18 18
classroom.
The interests, needs and expectations of the student 15 15 16 16
are taken into account in the selection of the content.
The curriculum directs the student to out-of-class 14 14 14 14
practices
Self-directed learning practices are included 13 13 13 13
Creating environments where the responsibility of 12 12 12 12
learning is entirely on the student
The student has the right to choose the content and 11 11 11 11
activities.
Language teaching approaches that emphasize 6 6 6 6
learner autonomy are included
Students can make connections between their new 7 6 5 5
learning and their previous learning.
Content tracking can be flexible. 1 1 1 1
Students make decisions during the learning process. 1 1 1 1
Students are given the right to choose their own - - - -
learning strategies.
Students take part in the selection of textbooks. - - - -
Total 98 97 97 97

Table 3 illustrates that a total of 98 frequencies are seen at the 9th grade level, and a total
of 97 frequencies at the 10th, 11th and 12th grade levels related to the theme of education
processes. "The curriculum supports learning outside the classroom." item has 18 frequencies at
all grade levels. "The student's interests, needs and expectations are taken into account in the
selection of content." item has 15 frequencies at 9th and 10th grade levels and 16 frequencies at
11th and 12th grades.
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The item "The curriculum directs the student to out-of-class practices" has 14 frequency
numbers at all grade levels. "Self-directed learning practices are included." item has 13
frequencies at all grade levels. The item “Creating environments where the responsibility of
learning is entirely on the student” has 12 frequencies at all grade levels. The item “The student
has the right to choose the content and activities.” has 11 frequencies at all grade levels. "Language
teaching approaches that emphasize learner autonomy are included." item has six frequency
numbers at all grade levels. "Students can make connections between their new learning and with
their previous learning.” item has seven frequencies at 9th grade, six at 10th grade, and five at
11th and 12th grades. On the other hand, “Content tracking can be flexible.” and “Students make
decisions during the learning process.” items have only one frequency number. “Students are
given the right to choose their own learning strategies.” and “Students take part in the selection
of textbooks.” Items have no autonomous expressions were found regarding these last two items.

The findings regarding the level of learner autonomy in measurement and assessment in
2018 SEELC are given in the Table 4 below.

Table 4. The Level of Learner autonomy in Assessment in 2018 SEELC

Assessment Grade 9 Grade 10 Grade 11 Grade 12
f f f f
Alternative-oriented assessment tools are included. 15 15 15 15
The student makes self-assessment. 8 9 9 4
Student makes peer assessment. 3 3 3 3

The students can decide on their own assessment. - - - -
The student's interests, needs and expectations are - - - -
taken into account in the assessment

Total 26 27 27 22

Examining Table 4, there are 26 frequencies at the 9th grade level, 27 frequencies at the
10th and 11th grade levels, and 22 frequencies at the 12th grade level of learner autonomy in
measurement and assessment in 2018 SEELC. The item with the highest frequency is "Alternative-
oriented assessment tools are included."

The item “Student makes self-assessment” has eight frequencies at the 9th grade, nine at
the 10th and 11th grades, and four at the 12th grade. "The student makes peer assessment.” The
frequency number of the item is three. The fourth item in Table 4 is about the student's decision
to make his own assessments. There is no information about this in the curriculum. That is; "The
student can decide on their own assessment." and "The student's interests, needs and
expectations are taken into account in the assessment.” items do not have frequency numbers.

The findings regarding the level of learner autonomy in teachers’ roles in 2018 SEELC are
given in Table 5.

Table 5. The findings regarding the level of learner autonomy in teachers’ roles in 2018 SEELC

Teachers’ roles Grade 9 Grade 10 Grade 11 Grade 12
f f f f
The role of the teacher is defined as the resource 4 4 4 4

person and the guide, the person who manages the

activities and directs the student.

The teacher delegates some control to the students 1 1 1 1
Total 5 5 5 5
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When Table 5 is examined, it is seen that the theme of the role of the teacher has a total of
5 frequencies at all grade levels. "The role of the teacher is defined as the resource person and the
guide, the person who directs the activities and guides the student.” The frequency number of the
item is four. “The teacher delegates some control to the students.” item has only one frequency
number.

The findings in relation with the level of learner autonomy in students’ roles in 2018
SEELC are given in Table 6 below

Table 6. The findings regarding the level of learner autonomy in students’ roles in 2018 SEELC

Students’ Role Grade9 Grade10 Gradel11f Grade 12
f f f
Active 4 4 4 4
Willing to learn the language of the course. 3 3 3 3
Learn independently regardless of the process. 2 2 2 2
Eager to learn 2 2 2 2
Take every opportunity to improve her learning. 2 2 2 2
Participate in out-of-class activities. 2 2 2 2
Critical 1 1 2 1
Take advantage of their environment strategically. 1 1 1 1
Can assess their own and others’ needs 1 1 1 1
Highly motivated 1 1 1 1
Goal oriented 1 1 1 1
Organized-Regular 1 1 1 1
Hard-working 1 1 1 1
Entrepreneur 1 1 1 1
Total 23 23 24 23

Table 6 depicts that the theme of the student's role has 23 frequencies at the 9th, 10th and
12th grade levels, and 24 frequencies at the 11th grade level. Students’ role of being active has
four frequencies; the role of being willing to learn the language has three frequencies; It is seen
that the role of being able to learn independently from the process, being eager to learn, taking
every opportunity to improve their learning and participating in out-of-class activities have two
frequency numbers. Among the other items in Table 6, the items "being critical, strategically
benefiting from the environment they are in, evaluating their own needs and the needs of others,
being; highly motivated, goal-oriented, organized, hardworking, entrepreneurial” have one
frequency number each.

Discussion and Conclusion

The first sub-objective of the research is about the level of learner autonomy in
determining the general objectives. According to the data obtained from the research, in
determining the objectives; while it has been seen that students' ability to decide on their own
objectives and taking into account the needs and expectations of students in determining
objectives have been taken into account in the curriculum. In the improvement of learner
autonomy, Little (2004) mentions that they established a counseling service in their previous
study to help students decide on their own objectives, content, methods and techniques, monitor
their progress and evaluate their results. As a result of their studies, they observed that the
students who completed the program made great progress in German. This reveals the benefits of
students' participation in these processes. The lack of student participation in the needs
determining processes and determination of the objectives in 2018 SEELC is a deficiency in terms
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of learner autonomy, but it is stated in the 2023 Education Vision that a data-based management
approach will be adopted with learning analytics tools. It is stated that in this way, it will be
possible to evaluate all processes from measuring the effectiveness of the curriculum to the
analysis of physical capacity and personnel needs, and even to make decisions regarding the
individual performance of the students, and to take the necessary actions in time (2023 Education
Vision). The lack of student participation in the needs determination processes and the
determination of the objectives in the curriculum does not mean that the program does not
support learner autonomy. Because in many parts of the curriculum, learner autonomy is
emphasized and activities to improve learner autonomy are included, as will be explained in the
following sections. As the person who will carry out these activities in the classroom environment
is the teacher, so the roles of the teacher gain importance here. Dam (1995) states that the
development of learner autonomy depends on teachers’ teaching how to learn. In addition, he
emphasizes the role of teachers in involving students in decision-making processes and
encouraging them to create attainable learning goals (Cakici, 2015).

The second sub-objective of the research is about the level of activities for learner
autonomy in the learning outcomes in 2018 SEELC. The data obtained reveals that autonomy
activities are included in the learning outcomes at each grade level. The number of activities for
learner autonomy included in the learning outcomes at each grade level is close to each other. 33
learner autonomy activities have been revealed out of 88 learning outcomes at 9th grade level.
There are 79 learning outcomes in total at the 10th grade level. Out of 26 of these learning
outcomes have been found to be associated with learner autonomy. Out of a total of 68 learning
outcomes atthe 11th grade level, 27 are related to learner autonomy. Finally, there are 87 learning
outcomes at the 12th grade level. It has been determined that 30 of them are associated with
learner autonomy. In learning outcomes; there are many activities where students can take an
active role in their own learning process, such as dialogues, group work, out-of-class activities,
asking and answering questions, speaking activities, real-life processes, role-playing, making
presentations, preparing projects, online activities, writing on blogs. These activities used in the
learning outcomes are similar to the activities suggested in the literature to improve learner
autonomy. For example, according to Dam (2011), the activities implemented in autonomous
classrooms should be at a level that will force both successful and unsuccessful students, but not
frighten them. He also states that the use of the target language is essential and that activities
should be organized in which students will use the target language. Some of the activities that Dam
recommends are as follows: A short talk with his partner, making a radio program / TV program,
preparing a PPT presentation, preparing a talk show, preparing a text in pairs or in small groups,
preparing questions about the text, preparing their own learning materials (preparing word
cards, games, etc.). Bhattacharya and Chauhan (2010) similarly emphasizes the importance of
factors such as interaction, negotiation and cooperation, in order to improve learner autonomy.
Liu, Huang, and Xu (2018) in their study investigating the effect of individual and group digital
storytelling activity on various learning outcomes, have revealed that students working in
collaboration performed better in achievement test and autonomous learning scores than
students working individually.

The third sub-objective of the research is to determine the level of activities for learner
autonomy in education and training processes in 2018 SEELC. Looking at the items discussed in
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this section, it can be said that the curriculum includes activities for learner autonomy in
education and training processes. The data obtained shows that the curriculum supports out-of-
class learning, considers the interests, needs and expectations of students in content selection,
includes self-directed practices, directs students to out-of-class practices, and creates
environments where the responsibility of learning is entirely on the student. In addition, the
curriculum also includes approaches that emphasize learner autonomy. Furthermore, the data
obtained from the curriculum also show that students are involved in the learning process and
are able to connect with their previous learning. All these items mentioned are considered
important in terms of learner autonomy. The regulation of education and training processes is
necessary and important in terms of learner autonomy. As Benson (2001) states, learner
autonomy can be improved if the conditions are made appropriate and regulated. In order to fulfill
the appropriate conditions; considering student needs (Ma and Ma, 2012), giving students the
right to choose, informing what is expected from them (Dam, 2010), directing students to
extracurricular activities, and giving assignments appropriate to their interests and needs
(Harmer, 2001) is considered important. Apart from these, various learning approaches also
improve learner autonomy. Blended learning is emphasized in the curriculum. Bitlis (2011), who
investigated whether Blended learning improves learner autonomy in her study, obtained the
data that students exhibit and use their autonomy skills in blended learning environments as a
result of the study. One of the learning approaches mentioned in the curriculum is computer
assisted language learning. Kizmaz (2019) has found in her semi-experimental study that
"Computer Assisted Language Learning" helps students increase their level of self-perception of
autonomy. In addition, in this study, it has been concluded that there is a meaningful increase in
students' material selection skills, awareness of learning strategies, self-study skills and self-
evaluation skills. Another learning approach mentioned in the curriculum is Mobile Assisted
Language Learning. Alzubi and Hazaea (2018) in their study, in which they investigated the effect
of Mobile Assisted Language Learning on autonomous learning in English reading content in
foreign language learning, have found that students developed their autonomy tendencies. They
also state that in this way, students are not only limited to the classroom environment, but also
carry their learning out of the classroom. As a result of an experimental study, Birsoz-Ozkose
(2017) conducted, she has found that autonomy has a positive effect on developing writing skills.
Stigiimli (2016) has concluded that activities aimed at gaining learner autonomy skills and
writing skills practices based on learner autonomy increase students' attitudes, motivation and
autonomy towards writing. It is stated that activities aimed at gaining student autonomy skills
and carrying out writing activities on the basis of student autonomy are effective in the success of
students in their writing studies and in increasing their attitude and motivation towards writing.
These studies show that autonomy activities contribute to the development of students’ autonomy
skills and language skills. Although the curriculum includes activities for learner autonomy, some
studies see the curriculum as an obstacle in developing autonomy. In his research, Dede (2017)
has found that the instructors think that the curriculum does not give importance to learner
autonomy and that they see the curriculum as an obstacle in the autonomy practices. Similarly,
Alshumaimeri and Borg (2017) have found from the data they obtained from the interviews with
the teachers that one of the factors hindering learner autonomy is the curriculum. Another
information sought in the curriculum regarding education and training processes is whether
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students are included in the selection of textbooks. No data could be obtained on this subject. Since
students’ taking part in decision-making processes in the development of learner autonomy is
considered important (Little, 2007; Voller, 1997), the lack of information on this issue can be seen
as a deficiency.

The fourth sub-objective of the research is to determine the level of learner autonomy in
assessment in 2018 SEELC. Alternative-oriented assessments, self and peer assessments are
included in the program. One of the assessment approaches mentioned in the curriculum is
portfolios. Various studies reveal that portfolios improve learner autonomy. Rao (2006) states
that portfolios both involve students in the evaluation process and improve their English learning.
Rao also states that portfolios improve students' self-learning process. In a similar study, Lo
(2010) has revealed that portfolios help learner autonomy and that students gain awareness of
the concept of learner autonomy thanks to portfolios. Self-assessment, which is an important type
of assessment in terms of learner autonomy, is also included in the curriculum. Bajrami (2015)
states that self-assessment is an important element in terms of learner autonomy, because in self-
assessment, students' self-evaluation of their learning processes reduces their dependence on the
teacher. Gholami (2016), who investigated the relationship between assessment and autonomy,
has concluded that self-assessment has a positive effect on autonomous learning. Kulusakl (2019)
has concluded in her research that students can develop their autonomous learning capacity and
that they can develop this capacity by explicitly teaching strategies. The researcher also states that
students' autonomy can be increased through feedback. Kim (2014) has found in her study that
the role of the teacher and giving feedback are effective on autonomous learning. In this study, the
teacher both ensured the participation of the students in the activities and provided feedback by
supporting the weaknesses of the students in order to improve their speaking skills. All these
studies reveal that feedback is effective in improving student autonomy. Another assessment
approach mentioned in the curriculum is blogs. Studies show that blogs are also effective in
improving learner autonomy. According to the data Lee (2011) obtained from the survey results,
blogging improved students' autonomy through self-regulation and self-management.
Bhattacharya and Chauhan (2010) state that blogging can improve learner autonomy by
increasing students' awareness of their own decisions and by improving their language and
cognitive skills. In their study, they have revealed that blogging provides this. They also state that
students have improved their ability to make independent decisions and act. Studies show that
alternative assessment types improve learner autonomy. It is revealed that alternative
assessment types are also included in the Secondary Education English Lesson Curriculum. As a
result, itis seen that the curriculum supports learner autonomy in assessment. However, although
there is no direct statement about the ability of students to decide on their own assessments and
the consideration of the student's interests, needs and expectations in the assessment, their
existence can be mentioned indirectly. The curriculum offers various practices in assessment and
evaluation. It is seen that the “Discussion Time, Video Blog Entry, Tech Peck and E-Portfolio”
mentioned in the “Assessment and Evaluation” section are included in each unit at every grade
level. In the "Major Philosophy and Objectives" section of the curriculum, it is stated that authentic
assessment techniques reflecting the tasks that students will encounter outside of school are used.
Tools such as portfolios, projects and/or communicative activities are emphasized in the section
"Characteristics of English Teaching and Learning Environments (Grades 9-12)". In the
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“Assessment and Evaluation” section, it is stated that portfolios, projects and other work of
students should affect the overall average of students. In the "Major Philosophy and Objectives"
and "Assessment and Evaluation" sections of the curriculum, self-evaluations and peer
evaluations are emphasized. Including a wide variety of assessment types shows that students'
interests, needs and expectations are taken into account. The person who will present this
diversity to the students to decide their own assessment and give them the right to choose is the
teacher in the classroom environment. As stated in the curriculum, teachers should encourage
students to be autonomous (MEB, 2018).

The fifth sub-objective of the research is to determine the level of learner autonomy in
teacher roles in 2018 SEELC. The section on teacher characteristics in the curriculum reveals the
role of the teacher as the resource person and guide, the person who manages the activities and
directs the student. Similar roles of teachers in the development of learner autonomy are also
mentioned in the literature (Scharlo and Szabo, 2000; Voller, 1997; Camilleri 1997). In addition,
conducted studies show that positive results were obtained in the autonomy skills of the students
of the teachers who included autonomy practices and approaches. This reveals the importance of
teacher roles in autonomy skills. The study by Cetinkaya (2019) has revealed that instructors
prefer approaches and strategies that support autonomy in order to ensure their students'
autonomy, and that students' understanding of autonomy is based on the support and
encouragement of the instructor in the classroom environment. Pekkanli-Egel (2009) in a
literature study has concluded that students need teachers’ guidance in order to gain autonomy
and that teachers can develop students' autonomous skills.

The sixth sub-objective of the research is to determine the level of learner autonomy in
studentroles in 2018 SEELC. In the curriculum, when student roles are examined, students’; being
active and willing, able to learn independently from the process, eager to learn, seizing every
opportunity to improve their learning and participating in projects outside the classroom, being
critical, being able to strategically benefit from the environment they are in, evaluating their own
needs and the needs of others, being highly motivated and goal-oriented, organized, hardworking
and entrepreneurial roles are mentioned. While Legenhausen and Little (2017) define
autonomous student roles as “communicator, experimental and intentional”, Hughes (2003)
define autonomous learners as; having self-awareness, thinking critically, having the ability to
create their own questions and to plan their own learning, being able to collaborate with their
peers and having the ability to conduct research. Although the curriculum emphasizes learner
autonomy in student roles, it is seen that students mostly avoid taking responsibility for their own
learning while learning a foreign language, as seen in the studies mentioned below. According to
the results of research Okumus-Ceylan (2015) has conducted, students have certain teacher and
student roles in their minds, and although students feel like they can take responsibility in some
areas of their own learning, students see the teacher as an authority and decision maker. Dede
(2017) has concluded that students do not tend to learn English when they do not have homework,
they are dependent on their teachers, they expect to be directed, they avoid taking responsibility
in choosing resources, and they avoid autonomous learning. Isler (2019) has concluded that
students are only autonomous to a certain extent and that they do not do most of the extra-class
activities to improve their language skills.
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Recommedations

According to the results of the research, the following recommendations can be made:
Students should be involved in decision-making at every stage of the process in terms of
improving learner autonomy in new curriculums to be made. Students should also be included in
the decision-making processes during the selection of textbooks. In addition, studies should be
carried out to inform secondary school English teachers about learner autonomy and their
awareness should be increased. In assessment and evaluation, environments where students can
decide on their own assessment should be created by teachers. Teachers should involve students
in decision-making processes in the classroom and create awareness in students about learner
autonomy. It should be ensured that teachers realize the importance of their role in this issue.
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2018 Ortadgretim ingilizce Dersi Ogretim Programinin
Ogrenen Ozerkligi Acisindan Degerlendirilmesi

Giris

Ulusal ve Uluslararasi 6lcekte iletisimin 6neminin her gecen arttig1 diinyamizda, yabanci
dil derslerinin dncelikli amaci 6grencilerin hedeflenen dilde iletisim becerilerini gelistirmektir
(Legenhausen ve Little, 2017). Ulkemizde de benzer sekilde, ingilizce derslerinin amac
Ortadgretim Ingilizce Dersi (9, 10,11 ve 12. Simiflar) Ogretim Programinda (OIDOP) 6grencilerin
Ingilizce olarak iletisim becerilerini gelistirmek olarak ifade edilmistir (Milli Egitim Bakanlig
[MEB], 2018). Iletisimsel beceriye sahip olmada énemli bir faktoér olan 6grenen ozerkligi
becerilerinin gelistirilmesi bu bakimdan 6nem arz etmektedir. Yabanci dil alaninda 6grenen
ozerkligi kavrami hiimanist yaklasim, yapilandirmacilik, iletisimci yaklasim, teknoloji ve 6grenen
temelli yaklasimlarin geleneksel 6gretme yontem ve yaklasimlarinin yerini almasiyla birlikte
onem kazanmistir (Benson, 2001). Ancak 68rencilerin dil becerilerini nasil gelistireceklerine dair
yeterince bilgiye sahip olmadiklarindan kendi kendilerine 6grenme siireclerinde zorluklar
yasamaktadirlar. Bu durum da 6grencilere kendi kendilerine 6grenme siireclerini yonetmenin
Onemini ortaya ¢ikarmistir. Dolayisiyla, arastirmacilarin 6grenen 6zerkligi (learner autonomy)
konusu dikkatlerini ¢ekmistir (Balgikanli, 2008). Chan (2001), yabanc1 dil 68retimi mesleginde
O0grenen oOzerkliginin bir egitim hedefi olarak yaygin bir sekilde kabul gordiigini ve
benimsendigini belirtmektedir. Benson (2013) da benzer bir sekilde, 6grenen o6zerkliginin
onemine dikkat cekmektedir ve dil egitiminde istenilen bir hedef oldugunu belirtmektedir.

Ogrenen 6zerkliginin saglanmasinda, programin anahtar rol oynadig1 yaygin bir sekilde
kabul gormektedir (Trebbi, 2003). Benson (2001) 6zerkligin gelistirilmesinde kullanilabilecek alt
yaklasimdan birinin de "Program Temelli Yaklagimlar" oldugunu belirtmektedir. Ogrenenin istek
ve ihtiyaclarina gore bir program yapmanin faydasi bu tarz yaklasimlarin iizerinde durdugu
konudur. Bu tarz programlarda Onceden belirlenen bir icerik olmamakla birlikte, igerik
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ogrenenlerin ilgi ve ihtiyaclarina gore siire¢ icinde belirlenir. Bu siirecte de 6grenen bireyler ve
o0gretmenlerin karar verirken isbirligi icinde olmas1 gerekmektedir.

OIDOP' de (MEB, 2018), dgrenen ozerkligi konusuna yer verildigi goriilmektedir. Bu
konuda, programda, 6grenen ozerligini gelistirmenin, programin temel ilkelerinden biri oldugu
belirtilmektedir ve programin temel amaclarindan birinin de 6grencilerin ingilizceyi 6z-yénelimli
sekilde kullanmalarimi saglamak oldugu belirtiimektedir. Ozerklikle ilgili yapilan ¢alismalarda,
o0gretim programinin Ozerklik acisindan degerlendirmesine yonelik bir c¢alismaya
rastlanilmamistir. Ancak 6gretim programlarinin degerlendirilmesi program gelistirme a¢isindan
oldukg¢a dnemlidir. Ciinkii; bilim ve teknikte, toplumsal, siyasal yasamda, egitilecek bireydeki
biyolojik ve kiiltiirel degismelerin kendi yapisindan dogan degisme ve gelismelerin sonucu, her
program her defasinda yeniden degerlendirilmeli; gozden gegirilip diizenlenmelidir (Alacapinar
ve Sonmez, 2015). Demirel'e (2015) gore program degerlendirme, programin etkililigi hakkinda
karar verme siirecidir. Bu nedenle bu arastirmada da OIDOP égrenen 6zerkligi kapsaminda
degerlendirilmistir. Yukarida belirtilen 6grenen 6zerkligi kavraminin faydalarindan hareketle,
programin ne diizeyde 6zerklige sahip oldugu ortaya konulmaya ¢alisiimistir.

Bu arastirmada 2018 OIDOP' de 6grenen 6zerkliginin ne diizeyde oldugunun belirlenmesi
amag¢lanmaktadir. Arastirmanin amaci dogrultusunda hazirlanan alt amaglar sunlardir:

1.2018 OIDOP' de genel amaglarin belirlenmesinde 6grenen ézerkligi ne diizeydedir?
2.2018 OIDOP' de kazanimlarda égrenen 6zerkligine yonelik etkinlikler ne diizeydedir?

3.2018 OIDOP' de egitim dgretim durumlarinda 6grenen 6zerkligine yonelik etkinlikler ne
diizeydedir?

4.2018 OIDOP' de degerlendirmede 6grenen 6zerkligi ne diizeydedir?
5.2018 OIDOP' de 6gretmen rollerinde 6grenen 6zerkligi ne diizeydedir?
6.2018 OIDOP' de 6grenci rollerinde dgrenen dzerkligi ne diizeydedir?
Yontem

Bu ¢alisma, durum calismasi modelinde gergeklestirilen nitel bir calismadir. Nitel
arastirmalarda amag¢ dogrultusunda, nedenleri sorgulayan, derinlemesine veri elde etme 6n
plandadir. Bu calismada, 2018 Ortaégretim Ingilizce Dersi (9, 10, 11 ve 12. Simiflar) Ogretim
Programi'na daha kapsamli bakis saglayacaginin diisiiniilmesinden dolay1 durum ¢alismasi tercih
etmistir. Calisma grubu/konusunu “2018 Ortadgretim Ingilizce Dersi (9, 10, 11 ve 12. Siniflar)
Ogretim Programi" olusturmaktadir. Veri toplama teknigi olarak nitel veri toplama araclarindan
dokiiman incelemesi kullanilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu ve olgular
hakkinda bilgi iceren yazili materyallerin analizini kapsar. Dokiiman incelemesi tek basina bir veri
toplama yontemi olabilecegi gibi diger veri toplama yontemleri ile birlikte de kullanilabilir
(Simsek ve Yildirim, 2018).

Verileri toplama araci olarak, 2018 OIDOP' nin 6grenen 6zerkligine gore degerlendirilmesi
icin arastirmaci tarafindan degerlendirme kriterleri formu olusturulmustur. Degerlendirme
kriterleri formu, 6grenen 6zerkligi ile ilgili alan yazin taramasi yapildiktan sonra olusturulmustur.
Amaclarin belirlenmesi, egitim 6gretim durumlari, degerlendirme, 6gretmenin rolii, 6grencinin
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rolii ana basliklar1 altinda degerlendirme kriterleri olusturulmustur. Hazirlanan kriterlerin
gecerlik ve glivenirligini saglamak icin ti¢ farkli uzmandan goriis alinmistir.

Programinin incelenmesi sonucunda elde edilen verilerin analizinde betimsel analiz
yontemi kullanilmistir. "2018 OIDOP" nin 6zerklik diizeyini belirlemek icin arastirmaci tarafindan
olusturulan ve uzman goriislerine gore diizenlenen degerlendirme formu kullanilmistir. Bu
degerlendirme formunun boyutlari ¢cercevesinde program incelenmis ve veriler toplanmistir. Elde
edilen veriler betimsel olarak analiz edilmistir. Programda 6zerklikle ilgili saptanan veriler analiz
tablosunda sayisal olarak verilmistir. Yapilan analizlerin giivenirliginin saglanmas1 amaciyla
baska bir arastirmaci tarafindan da incelenmistir ve arastirmanin giivenilirlik hesaplamasi icin
Miles ve Huberman'in (1994) 6nerdigi glivenirlik formiili kullanilmistir. Giivenirlik = Goris
Birligi / (Gorts Birligi + Goris Ayriligl). Hesaplama sonucunda (182/189) arastirmanin
giivenirligi %96 olarak hesaplanmistir.

Bulgular

Genel amaglarin belirlenmesi temasi ile ilgili tim simf diizeylerinde 10 frekans sayisi
oldugu goriilmektedir. “Amac belirlemede 6grencilerin ihtiyac, beklenti ve ilgileri dikkate alinir.”
maddesi ile ilgili tim simf diizeylerinde alti frekans sayisi goriilirken “6grenciler kendi
amaglarina karar verebilir” maddesi ile ilgili tim sinif diizeylerinde dort frekans sayisi
goriilmektedir. “Ogrenciler amag belirleme siirecinde yer alir.” maddesi ise frekans sayisina sahip
degildir.

Programin kazanimlar boyutunda 6grenen 6zerkligine yonelik ifadelerin toplam sayisinin
116 oldugu goriilmektedir. Kazanimlarda 6zerklik iceren ifadelerin en fazla oldugu sinifin 9.
smiflar oldugu goriilmektedir. ikinci sirada 30 6grenen ozerligi sayisi ile 12. simiflarin, iigiincii
sirada ise 27 ozerklik ifade sayisi ile 11. siniflarin ve dérdiincii sirada 26 6grenen 6zerligi vurgusu
ile 10. siiflarin yer aldig1 goriilmektedir. Sinif kademelerine ve 4 temel beceri kategorisine gore;
ortadgretim yabanci dil programi 9. sinif diizeyinde konusmaya 22, yazamaya 9, okumaya iliskin
2 ozerklik ifadesi; 10.sinif diizeyinde konusmaya 19, yazamaya 7 iliskin 2 6zerklik ifadesi; 11.sinif
diizeyinde konusmaya 18, yazamaya 7, okumaya iliskin 2 6zerklik ifadesi ve 12.sinif diizeyinde ise
konusmaya 18, yazamaya 11 dinlemeye 1 6zerklik ifadesi yer almaktadir

Egitim durumlari temasi ile ilgili 9. sinif diizeyinde toplam 9, 10, 11 ve 12. sinif diizeyinde
toplam 97 frekans sayis1 goriilmektedir. "Program sinif dis1 6grenmeyi destekler." maddesinin
tim siif diizeylerinde 18 frekans sayisina sahip oldugu goriilmektedir. "Icerik seciminde
Ogrencinin ilgi, ihtiyac, beklentileri dikkate alinir." maddesi 9. ve 10. sinif diizeyinde 15, 11. ve 12.
sinif diizeyinde 16 frekans sayisina sahiptir. "Program, 6grenciyi sinif disi uygulamalara
yonlendirir." maddesi tiim simif diizeylerinde 14 frekans sayisina sahiptir. "0z yonelimli 6grenme
uygulamalarina yer verilmistir." maddesi tiim sinif diizeylerinde 13 frekans sayisina sahiptir.
“Ogrenme sorumlulugunun tamamen égrencide oldugu ortamlar olusturulur.” maddesi tiim simf
diizeylerinde 12 frekans sayisina sahiptir. “Icerik ve etkinlilerde 6grencinin secme hakki vardir”
maddesi tiim sinif diizeylerinde 11 frekans sayisina sahiptir. "Ogrenen 6zerkligine vurgu yapan
dil 6gretim yaklasimlarina yer verilmistir." maddesi tim siniflar diizeyinde alt1 frekans sayisina
sahiptir. "Ogrenciler yeni 6grendikleriyle 6nceki 6grenmeleri arasinda bag kurabilirler." maddesi
9. sinif diizeyinde yedi, 10. sinif diizeyinde alt1, 11. ve 12. sinif diizeylerinde bes frekans sayisina
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sahiptir. “Icerik takibinde esnek davranilabilir.” ve “Ogrenciler 6grenme siirecinde karar alirlar.”
maddeleri birer frekans sayisina sahiptir. “Ogrencilere kendi 6grenme stratejilerini secme hakki
sunulur.” ve “Ders kitaplarinin seciminde 68renciler yer alir.” maddeleri ile ilgili herhangi bir
bulguya rastlanmamistir.

Olgme ve degerlendirme temasi ile ilgili 9. sinif diizeyinde 26, 10 ve 11. simif diizeyinde 27,
12. sinif diizeyinde ise 22 frekans sayisinin oldugu goriilmektedir. En yiiksek frekansa sahip
maddenin " Alternatif odakl degerlendirmelere yer verilmistir.” maddesi oldugu goériilmektedir.
“Ogrenci 6z degerlendirme yapar” maddesi 9. sinif diizeyinde sekiz, 10. ve 11. sinif diizeylerinde
dokuz, 12. sinif diizeyinde ise dért frekans sayisina sahiptir. "Ogrenci akran degerlendirmesi
yapar." maddesinin frekans sayisi lictiir. Diger taraftan programin degerlendirme boyutunda
ozerklik ile ilgili bulunmas1 beklenen "Ogrenci kendi degerlendirmelerine karar verebilir." ve
"Degerlendirmede, 68rencinin ilgi, ihtiyag, beklentileri dikkate alinir." maddeleri ile ilgili herhangi
bir ifade bulunmamaktadir.

Ogretmenin rolii temasinin tiim sinif diizeylerinde toplam 5 frekans sayisina sahip oldugu
goriilmektedir. "Ogretmenin rolii kaynak kisi ve rehber, etkinlikleri yéneten, 6grenciyi
yonlendiren kisi olarak tammlanmistir.” maddesinin frekans sayis1 dérttir. “Ogretmen
ogrencilere kismen kontrolii devreder.” maddesi ise sadece bir adet frekans sayisina sahiptir.

Ogrencinin rolii temasinin 9, 10 ve 12. sinif diizeyinde 23, 11. Sinif diizeyinde ise 24
frekans sayisina sahip oldugu goriilmektedir. Ogrencilerin; aktif olma roliiniin dért frekans
sayisina, 6grendikleri dile istekli olma roliiniin {i¢ frekans sayisina, siirecten bagimsiz olarak
0grenebilme, 6grenmeye hevesli olma, 6grenmesini gelistirmek icin her firsati degerlendirme ve
sinif dis1 projelere katilma rollerinin iki frekans sayisina sahip oldugu goriilmektedir. Tablo 8’deki
diger maddelerden “elestireldir, bulunduklari1 ortamdan stratejik olarak faydalanabilirler, kendi
ihtiyaclar1 ve digerlerinin ihtiyaclarin1 degerlendirebilirler, motivasyonu yliksektir, amag
odaklhdir, diizenlidir, ¢aliskandir, girisimcidir” maddeleri birer frekans sayisina sahiptir.

Tartisma ve Sonug

Arastirmamin birinci alt amac1 2018 OIDOP’ de genel amaglarin belirlenmesinde égrenen
ozerkliginin ne diizeyde olduguna yoneliktir. Arastirmadan elde edilen verilere gére programda
amaglarin belirlenmesinde; 6grencilerin kendi amaglarina karar verebilmesi ve amag belirlemede
ogrencilerin ihtiyac¢ beklenti ilgilerinin dikkate alinmas1 maddelerinin programda dikkate alindig1
gortiliirken, 68rencilerin amag belirleme siirecinde yer almasi maddesi ile ilgili herhangi bir veriye
ulagilamamustir.  Ogrenen o6zerkliginin gelistirilmesinde Little (2004) yaptigi c¢alismada
ogrencilerin kendi amaglarina, iceriklerine, yontem ve tekniklerine karar vermelerine,
gelisimlerini izleyebilmelerine ve sonuglarini degerlendirmelerine yardimci olacaklar1 bir
danigsmanlik hizmetine katk: saglayacag1 savunulmaktadir.

Elde edilen verilere gore her sinif diizeyinde kazanimlarda 6zerklik etkinliklerine yer
verildigini goriilmektedir. 9. sinif diizeyinde toplam 88 kazanimdan 33’linde 6grenen 6zerkligi
etkinliklerine rastlanmistir. 10. sinif diizeyinde toplam 79 kazanim yer almaktadir. Bunlardan 26
kazaninim 6grenen ozerkligi ile iliskili oldugu tespit edilmistir. 11. sinif diizeyinde toplam 68
kazanim arasindan 27 tanesi 6grenen 6zerkligi ile alakalidir. Son olarak 12. sinif diizeyinde toplam
87 kazanim yer almaktadir. Bunlardan 30 tanesinin 6grenen ozerkligi ile iliskili oldugu tespit
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edilmistir. Kazanimlarda kullanilan etkinlikler alan yazinda 6grenen 6zerkligini gelistirmek icin
onerilen etkinliklerle benzerlik géstermektedir. Ornegin Dam’ e (2011) gore, 6zerk siniflarda
uygulanan etkinlikler hem basarili 6grenciyi hem de basarisiz 6grenciyi 6grenmeye tesvik
etmektedir. Siniflar diizeyinde etkinlikler baglaminda ulasilan 6zerklik ifadelerinin de 6grencileri
o0grenmeye tesvik edecek diizeyde tasarlandigi anlasilmaktadir.

Egitim durumlarinda 6grenen 6zerkligine yonelik etkinliklerin ne diizeyde oldugunu
belirlemeye yoneliktir maddelere bakildiginda programin; smnif dis1 6grenmeyi destekledigini,
icerik se¢ciminde Ogrencilerin ilgi, ihtiya¢ ve beklentilerini dikkate aldigini, 6z yo6nelimli
uygulamalara yer verdigini, 6grenciyi sinif dis1 uygulamalara yonlendirdigini, 6grenme
sorumlulugunun tamamen 6grencide oldugu ortamlar olusturdugunu goéstermektedir. Uygun
kosullarin yerine getirilmesinde; 6grenci ihtiyaclarinin goz éniinde bulundurulmasi (Ma ve Ma,
2012), ogrencilere se¢me hakki verilmesi, kendilerinden ne beklenildiginin bildirilmesi (Dam,
2010), 6grencilerin smnif disi calismalara yonlendirilmesi ve ilgi ve ihtiyaglarina uygun 6devler
verilmesi (Harmer, 2001) 6nemli goriillmektedir.

Degerlendirmede 68renen 6zerkliginin ne diizeyde oldugunu belirlemeye yoneliktir. Buna
yonelik bulgular incelendiginde programda degerlendirmede 6grenen Ozerkligine yonelik
etkinliklere yer verildigi goriilmektedir. Programda alternatif odakl degerlendirmelere, 6z ve
akran degerlendirmelere yer verilmektedir. Ornegin programda bahsedilen degerlendirme
yaklasimlarindan biri portfolyolardir. Cesitli calismalar portfolyolarin 6grenen 06zerkligini
gelistirdigini ortaya koymaktadir. Rao (2006), portfolyolarin 6grencileri hem degerlendirme
stirecine dahil ettigini hem de égrencilerin ingilizce 6grenmelerini gelistirdigini belirtmektedir

Programda yer alan 6gretmen 6zellikleri ile ilgili boliim, 6gretmenin kaynak kisi ve rehber,
etkinlikleri yoneten, 6grenciyi yonlendiren kisi olarak roliinii ortaya koymaktadir. Alan yazinda
da ogrenen 6zerkliginin gelistirilmesinde 6gretmenlerin benzer rollerinden bahsedilmektedir
(Scharlo ve Szabo, 2000; Voller, 1997; Camilleri 1997). Ayrica yapilan ¢alismalarda 6zerklik
calismalarina ve yaklasimlarina yer veren dgretmenlerin 68rencilerinde, 6zerklik becerilerinde
olumlu sonuglar elde edilmistir. Bu da 6zerklik becerilerinde 6gretmen rollerinin 6nemini ortaya
koymaktadir.

Ogrenci rollerinde 6grenen o6zerkliginin ne diizeyde oldugunu belirlemeye yoneliktir.
Programda, 6grenci rolleri incelendiginde, 6grencilerin; aktif ve istekli olma, siire¢cten bagimsiz
olarak o6grenebilme, 6grenmeye hevesli olma, 6grenmesini gelistirmek i¢in her firsati
degerlendirme ve sinif dis1 projelere katilma, elestirel olma, bulunduklar1 ortamdan stratejik
olarak faydalanabilme, kendi ihtiyaclar1 ve digerlerinin ihtiyaglarini degerlendirebilme, yiiksek
motivasyonlu ve amag¢ odakli, diizenli, ¢aliskan ve girisimci olma rollerinden bahsedildigi
goriilmektedir. Legenhausen ve Little (2017), 6zerk 6grenci rollerini iletisimci, arastirmaci ve
amagch olarak tanimlarken Hughes (2003) 6zerk o6grencileri; 6z farkindaliga sahip, elestirel
diisiinen, kendi sorularini olusturan ve kendi 68renmelerini planlama yetenegine sahip,
akranlariyla isbirligi yapabilen ve arastirma yapma yetenegine sahip bireyler olarak

tanimlamaktadir.
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Oneriler

Arastirmanin sonuglarina goére su oOnerilerde bulunabilir: Yapilacak olan yeni
programlarda 6grenen 6zerkliginin gelistirilmesi acisindan silirecin her asamasinda 6g8renciler
karar verme asamalarinda yer almalidir. Ders kitaplarinin se¢ilmesi asamasinda da dgrenciler
karar verme siireclerine dahil edilmelidir. Ayrica ortadgretim Ingilizce 6gretmenlerinin 6grenen
ozerkligi ile ilgili bilgilenmelerine yonelik calismalar yapilip farkindaliklar: artirllmahidir. Olgme
ve degerlendirmede Ogrencilere kendi degerlendirmelerine karar verebilecegi ortamlar
ogretmenler tarafindan yaratilmahdir. Ogretmenler siif icerisinde 6grencileri karar verme
slireclerine dahil etmeli ve 68renen 6zerkligi konusunda 6grencilerde farkindalik olusturmalidir.
Ogretmenlerin bu konudaki rollerinin énemine varmalari saglanmalidir.
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