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Egitimin temel gorevlerinden birisi insanlarin kendini anlamasina ve tanimasina yardim etmesidir. Hatta
kendini tanimasinin yaninda diger varliklar1 ve diinyadaki varlik sebeplerini de anlamasina yardim
etmelidir. Bu sayede insanlar diinyay1 anlayabilir ve varlik sebebinin geregini eksiksiz olarak yerine
getirebilir. Baska bir ifade ile bir is¢cinin herhangi bir isyerinde yapmakla yiikimlii oldugu is ve
sorumluluklar1 tanimlayan goérev tanimi gibi, insanin da diinyada bulunmasinin geregini ve
sorumluluklarini tanimlayan bir gérev tanimi bulunmaktadir. Bu gérev tanimini anlayan ve dogru okuyan
insanlar, kendilerinden beklenen gorevi de eksiksiz olarak yerine getirebilecektir. Bunu yaptig1 oranda da
mutlu olacak ve Kohlberg'in ifadesi ile kendini gerceklestirecektir. iste egitim bu noktada énem arz
etmektedir. Egitim sistemlerinin nihai amaci bir anlamda, insanlarin varlik sebeplerini ve diinyada
bulunmalarinin gereklerini 6gretmektir. Hayata anlam ytklemektir. Diger bir deyisle insanlarin gérev
tanimlarini yapmak ve bu gérev tanimini insanlara 6gretmektir. Bunu basarabildigi oranda verimli sayilir.

Bu anlamda egitim sistemlerinin amaclar1 dogrultusunda yapacaklari islerin planli ve diizenli bir sekilde
yazili oldugu belgeye 6gretim programi denilmektedir. Ogretim programlarinin uygulamacilara yansiyan
boyutu ise ders kitaplaridir. Eger ders kitaplari iyi hazirlanir ve uygulanirsa basar1 sansi da yiikselir. Bu
yluzden ders kitaplarinin insanlarin kendilerinden baslayarak tiim varliklar1 ve diinyayr anlamasina
yardim edecek bilgilerle donatilmis olmasi gerekir. insanlarin kendilerini ve tiim varliklar: dogru tanimasi
ve anlamasi i¢in de yaratilis kavramini iyi anlamasi gerekir. Bunun i¢in ders kitaplarinda yaratilis kavrami
sadece dini bilgilerin verildigi derslerle sinirli kalmadan biitiin derslerde sistematik bir sekilde yer almal
ve profesyonel bir sekilde islenmelidir. Clinkii varligin mahiyetini ve yaratilisini anlamak manevi bir
degerdir. Milli Egitim Bakanlifinin da ifade ettigi gibi “manevi degerler biitiin egitimin nihai gayesi”
oldugu i¢in ayr1 bir miifredat ve 6grenme alani olarak diisiiniilmemeli her dersin igerisinde ele alinmalidir.
Bu bilgiler dogrultusunda arastirmanin amaci milli ve manevi degerler acisindan temel egitim ders
kitaplarinda dini kavramlar ve sembolleri nicel olarak incelemektir.

Anahtar Kelimeler: Temel egitim, hayat bilgisi kitabi, fen bilgisi kitabi, sosyal bilgiler kitabi, ders
kitaplarinin degerlendirilmesi.
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Abstract

One of the main aims of education is to help people understand and define themselves. In addition to
knowing herself/himself, s/he must also help to understand other beings and the causes of existence in
the world. On this account, people can understand the world and fulfill the requirements of the aims of
the creation. There are some rules and requirements defining the abilities and responsibilities of a person
in the world, just as a job description that defines the work and responsibilities that a worker has to
undertake in any workplace. People who understand and read these rules correctly will be able to do the
task expected from them to do. When s/he does this, he will be happy and actualize himself as Kohlberg
said. Education is important role at this point. The ultimate aim of educational systems is to teach people
the reasons of existence and the requirements of existence in the world. In other words, it is to make
people's task descriptions and to teach people that task description. It is considered to be efficient in the
way that they can accomplish this.

In this sense, it is said that education systems are written in a planned and regular manner in accordance
with aims. The reflected dimension of the curriculums is the textbooks. If the textbooks are well prepared
and applied, the chances of success increase. That is why textbooks must be equipped with information
that will help people understand all the beings and the world, starting from themselves. People need to
understand the concept of creation well in order to know and understand them and all beings correctly.
For this reason, the concept of creation in textbooks should be systematically covered and professionally
processed in all lessons, not limited to the lessons in which only religious information is given. It is a
spiritual value to understand the nature and creation of existence. As the Ministry of National Education
has stated, since spiritual values are the ultimate goal of all education, they shouldn’t be dealt with in a
separate curriculum and should be covered in every lessons. The aim of this study is to examine the basic
education textbooks in terms of the fact of creation.

Key Words: Basic education, life science book, science book, term of creation

GIRIS

Egitimin temel gorevlerinden biri insanlarin kendini tanimasi ve anlamasina yardim etmesidir.
Hatta kendini tanmimasinin yaninda diger varliklar1 ve diinyadaki varlik sebeplerini de
anlamasina yardim etmelidir. Bu sayede insanlar diinyay1 anlayabilir ve varlik sebebinin
geregini eksiksiz olarak yerine getirebilir. Baska bir ifade ile bir is¢inin herhangi bir isyerinde
yapmakla yiikiimli oldugu is ve sorumluluklari tanimlayan goérev tanimi gibi, insanin da
diinyada bulunmasinin geregini ve sorumluluklarini tanmimlayan bir gérev tanimi
bulunmaktadir. Bu gérev tanimini anlayan ve dogru okuyan insanlar, kendilerinden beklenen
gorevi de eksiksiz olarak yerine getirebilecektir. Bunu yaptig1 oranda da huzurlu olacak, insani-
1kamil ya da Kohlberg'in ifadesi ile kendini gerceklestirecektir. iste egitim tam bu noktada énem
arz etmektedir. Egitim sistemlerinin nihai amaci bir anlamda, insanlarin varlik sebeplerini ve

diinyada bulunmalarinin gereklerini 6gretmektir. Diger bir deyisle egitimin goérevi gorev
tanimini insanlara 6gretmektir. Bunu basarabildigi oranda verimli sayilir.

Tek tanrili dinlerde yaratici insanlara bazi kurallardan bahsetmektedir. Bu kurallarin yazili
oldugu bir ilahi kitap ve bu kitab1 6gretmesi icin de peygamberler gondermistir. Biitiin tek tanril
dinlerdeki temel 6greti insanlarin tanrinin koydugu kurallara uydugu taktirde diinyada huzurlu
ve iyl bir hayat silirecegidir. Dolayisiyla tanrinin insanlarin diinya hayatinda uymasi i¢in
belirlemis oldugu planlarin bulundugu kutsal kitaplarin genel amaci insanlara tek tanri inanci
tizerine kurulmus esitlik¢i bir toplum insa etmek icin gerekli kurallar1 6gretmektir. Ayrica biitiin
ilahi dinlerin odak noktasi, her bireyi sadece iyi bir vatandas olarak degil; ayn1 zamanda iyi bir
insan olarak yetistirmektir. Dolayisiyla semavi dinlerin 6gretilerine ve o6zellikle en son ve
bozulmamis din olan islamiyet’in temel esaslarina dayandirilan deger egitimi ve 6gretimi biitiin
insanlig1 kapsayicidir. Ancak sekiiler terimlerle ifade edilen iyi nitelikler, bir toplumdan 6tekine
cesitlilik gostermektedir. Giiniimiizde iyi bir vatandas, cografi ve siyasi alanlarla sinirlanmistir.
Bir ulustaki iyi vatandasin 6zellikleri, bir dereceye kadar o toplumun ideallerine bagh olmak
zorundadir. Mesela, bir kurum, insan iliskilerinde ve meslekte basarili olan kimseyi iyi bir
vatandas olarak kabul edebilir. Baska bir millet ya da kurum ise, itaatkar kimsenin iyi bir
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vatandas oldugunu soyleyebilir. Bireyler kendilerini adamis yurtseverler olduklarindan dolay;
meslekte basarisiz olsalar dahi, iyi vatandaslar olarak kabul edilebilirler (Khouj, 2011).

Islam egitim sistemi, manevi islevinin yaninda sosyo-ekonomik bazi degerleri de tesvik
etmektedir. Bireyler, her ne kadar kendi sahsi ihtiya¢larini karsilama hakkina sahip olsalar da
bunu, baskalarina ve topluma zarar vererek gerceklestiremezler. Diiriistliik, kisinin yasadigi
topluma saygi duymasini zorunlu kilmaktadir. Islam’in bu inang¢ ve ibadet sistemi, bireyin,
bunlarin temelindeki prensipleri benimsemesini gerektirmektedir. Bu benimseme neticesinde
bireyler, prensiplerle biitlinlesir ve onlari, davranislarinin bir parcasi haline getirirler. Bu
biitiinlesmeyi basaran birey, farkli etnik-irksal gecmislerden ve sosyoekonomik tabakalardan
kimseler de dahil olmak iizere, tiim insanlarin duygu, diisiince ve hissiyata sahip oldugunu idrak
eder. Inang esaslari, bu egitim sisteminin sosyo-ekonomik degerlerine érnekler sunmaktadir.
Ornegin bireyler, namaz kildig1, zekat (yoksul hakkini) verdigi, oruc¢ tuttugu ve hacca gittigi
zaman, topluma ve toplumun tiyelerine saygi duymay1 6grenirler (Khouj, 2011).

Egitim felsefesinin énemli ayaklarindan biri olan ge¢misin izlerini tasimasi ile ilgili Sonmez
(2008); Turkiye’'de gecmis deneyimlere baglh olarak 6zgiin bir egitim sistemi olusturulmasinin
yerine diger devletlerin egitim sistemlerinin aynen alinmasi 6nemli bir sorun olarak karsimiza
cikmaktadir seklinde ifade etmektedir. Tek sebep bu olmasa da iilkemizde egitimle ilgili yapilan
biitlin glincellemeler ve yeniliklerden istenilen basari bir tiirlii elde edilememistir. Bunun 6nemli
sebeplerinden birisi olarak yapilan degisikliklerin tilkemiz kiiltiir ve inang sisteminin dikkate ve
temele alinmamasindan kaynaklandig1 sdylenebilir. Ozellikle yeniliklerde temel merkeze alinan
egitim felsefesinde ve felsefenin yon verdigi 6gretim planlarinda kendi inang sistemimiz ve
degerlerimiz 6n planda tutulmamakta hatta goéz ardi edilmektedir. Bunun somut halini ders
kitaplarinda gorebiliriz. Ders kitaplarinda kullanilan her tiirlii simge, obje, resim, kavram ya da
karakter 6gretim acisindan dnemlidir. Bu 6nemine binaen egitimin yerlesik kiiltiirii gelecek
nesle aktarmasi gérevinde 6nemli rol iistlenir. Bu yiizden ders kitaplarinin hazirlanmasinda bu
hususun dikkate alinmasi gerekir.

Ders kitaplarinin énemli bir gorevi de kdltiirel birlikteligi saglamaya yardimci olmaktir. Bir
milletin paylastig1 ortak degerlerin ¢coklugu ne kadar fazlaysa topluluk olarak anlayis temelli bir
yasam surdirmeleri ve devamhliklarini saglamalar1 o kadar kolay olur. Bu durum biitiin
milletler icin gegerlidir. Zira milletleri bir arada tutan ortak yasanmisliklarin dogurdugu tlki
birligidir. Ayni cografyada, ayni tarihi gecmise sahip, ayni gelenek ve goreneklerle yetistirilen
bireylerin ait olduklar: toplulugun ortak amaglari i¢in ¢calismasi beklenen bir durumdur. Kiiltir
birligi aynmi cografyanin bireylerini birbirine kenetleyen en biiyiik kuvvettir (Akin, 2018; 364).
Kiiltiir birligini saglayabilmek i¢cin de yeni kusaklarin topluma hazirlanmasi gerekir. Her toplum
kendisine yeni katilan kusagi toplum tyeligine hazirlamak zorundadir. Yeni kusaklar:1 toplum
tiyeligine hazirlama isi rastlantiya birakilamayacagi i¢cin ¢agdas toplumlar bu gereksinimi
karsilamak amaciyla egitim sistemlerini olusturmuslardir. Ciinkii egitimin islevlerinden biri
toplumun kiiltiirel degerlerini ve davranis oriintiilerini yeni kusaklara aktarmaktir (Saribas ve
Babadag, 2015). Ders kitaplar1 egitim sisteminin temel kaynagi olmasi sebebiyle toplumun
gerceklerini ve toplumsal yasantiyi belli bir acidan yansitan en 6nemli 6gretim araglarindandir.
(Apple ve Christian-Smith, 1991). Bu yiizden ders kitaplarinin toplumun var olan inans, kiltiir
ve milli/manevi degerlerini bir biitiin olarak ve sistematik bir sekilde yansitmasi gerekir.

Ders kitaplari acik ya da ortiik bicimde, toplumsal davranis bigimlerini ve tutumlari, toreleri ve
gelenekleri, mitleri ve soylenceleri aktararak, toplumsallastirma islevini yerine getirir
(Bierstedt, 1955). Bir baska deyisle egitim, oncelikle iyi ahlakli ve erdemli insan yetistirme
siirecidir (YOK, 2018; 1). Eger ders kitaplar1 toplumun ihtiyaci ve degerleri dogrultusunda
hazirlanir ve uygulanirsa basar1 sansi da yiikselir. Bu yiizden ders kitaplarinin insanlarin
kendilerinden baslayarak tiim varliklar1 ve diinyayr anlamasina yardim edecek bilgilerle
donatilmis olmasi gerekir. insanlarin kendilerini ve tiim varliklar1 dogru tanimasi ve anlamasi
dogru bir kimlik olusumu ile miimkiindiir. Bunun i¢in ders kitaplarinin biz insanlarin dogup
biyidigl, etkilesimde bulundugu, karakter ve Kkisiliginin olusmasinda belirleyici oldugu
cevresinde olup bitenleri, yasantilari, inanglari, tutumlari, duygu ve diisiinceleri yansitmasi
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gerekir. Bu c¢evresel unsurlarin timii milli ve manevi degerler olarak ifade edilmektedir. Bu
sebeple egitimin ilk kademesinden baslamak iizere ders kitaplarimizin toplumun inang
sistemini, sosyal yapisini, yasayis diizenini dogru ve tam bir sekilde aktarmasi gerekir. Ayrica bu
anlatimini da her tirli kavram, ifade ve gorsellerle desteklemesi gerekmektedir. Bir baska
deyisle milli ve manevi degerler sadece dini bilgilerin ya da deger egitiminin verildigi derslerle
siirli kalmadan biitiin derslerde sistematik bir sekilde yer almali ve profesyonel bir sekilde
islenmelidir. Milli Egitim Bakanliginin da ifade ettigi gibi “manevi degerler biitiin egitimin nihai
gayesi oldugu” i¢in ayr1 bir miifredat ve 6grenme alani olarak diisiiniilmemeli her dersin
icerisinde ele alinmahdir.

Tiurkiye'nin ders kitaplarina iliskin en kapsamli calismalardan birisi Tarih Vakfi'nin Ders
Kitaplarinda insan Haklar1 Projesi olmustur (Cayir, 2013). Diger bir kapsaml arastirma ise Milli
Egitim Bakanlig1 Egitimi Arastirma ve Gelistirme Dairesi Baskanlig1 tarafindan 2008 yilinda
yapilmis ve Ilkégretim Okulu Ders Kitaplarimin Degerlendirilmesi amaglanmistir (MEB 2008).
Ayrica ortaokul din kiiltiirii ve ahlak bilgisi ders kitaplarinin 6grenme 6gretme siireclerine katki
diizeyi (Dogan ve Altin, 2018), din kiiltiirii ve ahlak bilgisi ders kitaplarinda hosgorii ve birlikte
yasama kiiltiirii (Osmanoglu, 2012), inan¢ 6grenme alanlari agisindan lise din kiiltiirii ve ahlak
bilgisi ders kitaplarinin incelenmesi (Yilmaz, 2014) gibi arastirmalarda din kiiltiirii ders
kitaplari farkli agilardan incelenmistir. Bunlara benzer farkli arastirmalar yurtiginde ve yurtdisi
¢alismalarda ¢okea bulunmaktadir. Ancak din ve ahlak 6gretimi haricindeki ders kitaplar ile ilgili
bulundugu toplumun inan¢ sistemini yansitma durumu hakkinda bir arastirmaya
rastlanmamistir. Bu agidan arastirmanin ¢alisiimamis bir alana degindigi s6ylenebilir.

Arastirmanin Amaci: Bu aragtirmanin amaci temel egitim ders kitaplarini dini kavramlar ve
semboller agisindan incelemektir.

YONTEM

Nitel arastirma yonteminin kullanildig1 ¢calismada, arastirma yontemi olarak belgesel (dokiiman
metodu) tarama kullanilmistir. “Var olan kayit ve belgelerden veri toplama teknigi” (Karasar,
2017) olarak ifade edilen bu yontem, tek basina bir arastirma ydntemi olarak kullanilabildigi
gibi, diger nitel yontemlerin kullanildigi durumlarda ek bilgi kaynagi olarak da
kullanilabilmektedir. Arastirma 2017-2018 Egitim-Ogretim Yil'nda Tiirkiye’de okutulan ve
MEB tarafindan hazirlanan temel egitim diizeyindeki Hayat Bilgisi, Sosyal Bilgiler ve Fen Bilgisi
kitaplari tizerinde gerceklestirilmistir.

Tablo 1. Incelenen Kitaplar

Sira Kitap Sinif
1 Hayat Bilgisi 1. Sinif, 2. Simif (3 kitap), 3. Sinif (3 Kitap)
2 Fen Bilgisi 3. Sinif (2 Kitap), 4. Siif (3 Kitap), 5. Sinif, 6. Sinif, 7. Sinif, 8. Sinif
3 Sosyal Bilgiler 3. Sinif, 4. Sinif, 5. Sinif, 6. Sinif, 7. Sinif (2 Kitap)
Toplam 22 Ders Kitab1

Tabloda goriildiigi lizere arastirmada temel egitim Hayat Bilgisi, Fen Bilgisi ve Sosyal Bilgiler
Ders Kitab1 ve Ogrenci Calisma Kitaplar1 olmak iizere toplam 22 kitap incelenmistir. Bu kitaplar
7 kitap Hayat Bilgisi, 9 kitap Fen Bilgisi ve 5 kitap da Sosyal Bilgiler kitab1 seklindedir. Kitaplar
Eylil 2017 de MEB Egitim Bilisim Ag1 internet sitesinden alinmistir.

Verilerin Toplanmasi ve Analizi

Arastirmada temel egitim Hayat Bilgisi, Sosyal Bilgiler ve Fen Bilgisi ders kitaplarindan belgesel
tarama (dokiiman metodu) ile elde edilen verilerin analizinde igerik analizi teknigi
kullanilmistir. “Igerik analizi ézellikle sosyal bilimler alaninda sikhikla kullanilan en énemli
tekniklerden biridir. Icerik analizi, belirli kurallara dayall kodlamalarla bir metnin baz
sozciiklerinin daha kiigtik icerik kategorileri ile 6zetlendigi sistematik, yinelenebilir bir teknik
olarak tanmimlanir. icerik analizi metin veya metinlerden olusan bir kiimenin icindeki belli
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kelimelerin veya kavramlarin varligini belirlemeye yonelik yapilir. Arastirmacilar bu kelime ve
kavramlarin varligini, anlamlarin ve iliskilerini belirler ve analiz ederek metinlerdeki mesajlara
iliskin ¢ikarimlarda bulunurlar” (Biiylikoztiirk vd. 2017). “Bu tiir bir analizde sayilabilecek
nitelikte birimler (6rnegin s6zciikler) alinir ve analiz gostergeleri frekans tiiriinde ifade edilir”
(Bilgin, 2006). Milli Kiiltiir temalar1 i¢erisinde yer alan kiiltiirel unsurlarin tespiti, kategorilerin
olusturulmasi1 ve tespit edilen kiiltirel unsurlarin hangi kategori basliklar1 altinda
siniflandirilmasi gerektigi iki Tiirkc¢e egitimi uzmaninin goriisiine basvurularak hazirlanmis, bu
dogrultuda 16 baslik altinda (dil, gelenek-gorenek, edebiyat, degerler, din/inang, miizik, folklor,
sanat/sanatg¢1/eser, cografya/mekanlar, mimari, askerlik, ekonomi, spor, Tiirk biiyiikleri, tarih
ve egitim) kategoriler belirlenerek tespit edilen kiiltiirel unsurlarin siklik tablolari olusturulmus
ve veriler dogrultusunda yorumlar yapilmistir.

Analiz: Kavram (Kelime) Analizi

Toplam 22 ders kitabi okunarak icerisinde yer alan dini kavram ve semboller cetele tutularak
kaydedilmis, sonra da sayisallastirilarak tablolar halinde her kitap icin ayr1 ayr1 ve kavramlar
diizeyinde ayrica verilmistir.

BULGULAR

Arastirma kapsaminda incelenen 22 ders kitabindan elde edilen veriler tablolar halinde

diizenlenerek yorumlanmis ve devam eden boliimde verilmistir.

Tablo 2. Kitaplarda Yer Alan Dini Kavram ve Sembollerin Sayilari

Sira Kitap Dini Kavram Dini Sembol
Sayilar Sayilar1

1 Hayat Bilgisi 1. Siif (HB1) 4 (im)* 11
2 Hayat Bilgisi 2. Siif 1. Kitap (Ders Kitabi) - (HB2-1) 3 (iM) 1
3 Hayat Bilgisi 2. Siif 2. Kitap (Ders Kitab1) - (HB2-2) 3 (iM) ---
4 Hayat Bilgisi 2. Siif 3. Kitap (Ders Kitabi) - (HB2-3) 12 (31M) 3
5 Hayat Bilgisi 3. Sinif 1. Kitap (Ders Kitabi) - (HB3D1) 4 (3iM) 1
6 Hayat Bilgisi 3. Sinif 1. Kitap (Ogrenci Galisma Kitabr) (HB3C1) - ---
7 Hayat Bilgisi 3. Sinif 2. Kitap (Ders Kitab1) - (HB3D2) 4 (31M) 6
8 Hayat Bilgisi 3. Sinif 2. Kitap (Ogrenci Galisma Kitabr) (HB3(2) - 3
9 Hayat Bilgisi 3. Siif 3. Kitap (Ders Kitabi) - (HB3D3) 3 (iM) 1
10 Hayat Bilgisi 3. Sinif 2. Kitap (Ogrenci Galisma Kitabr) (HB3(3) - ---
11 Fen Bilgisi 4. Sinif 1. Kitap (FB4 - 1) 21 (M) ---
12 Fen Bilgisi 4. Sinif 2. Kitap (FB4 - 2) 21 (imM) ---
13 Fen Bilgisi 4. Sinif 3. Kitap (FB4 - 3) 21 (imM) ---
14  Fen Bilgisi 5. Simf (FB5) 21 (imM) 2
15  Fen Bilgisi 6. Simf (FB6) 21 (iM) -
16  Fen Bilgisi 7. Simf (FB7) 21 (iM) -
17  Fen Bilgisi 8. Simf (FB8) 21 (IM) --
18 Sosyal Bilgiler 4. Sinif (SB4) 85 (21 IM) 10
19 Sosyal Bilgiler 5. Sinif (SB5) 78 (21 1M) 13
20 Sosyal Bilgiler 6. Sinif (SB6) 253 (211M) 9
21 Sosyal Bilgiler 7. Sinif Ders Kitab1 (SB7D) 102 (21 iM) 6
22 Sosyal Bilgiler 7. Siif Calisma Kitabi (SB7C) 283 (211M) 20

istiklal Mars1 Hari¢ Toplam 705 87

Toplam 981 87

*[M: Istiklal Mars1

Tablo 2’de 22 tane ders kitabinda yer alan dini kavram ve sembollerin dagilimi verilmistir.
Tablodan anlasildigi gibi 22 kitapta toplam 979 dini kavram, 86 da dini sembol bulunmaktadir.
Dini kavramlarin 272 tanesi istiklal Marsinda gegmektedir. Istiklal Marsinda gecen sembolleri
cikartirsak 705 adet dini sembol ders kitaplarinda yer almaktadir. Bu 22 ders kitabinin 13
tanesinde Istiklal Mars1 dikkate alinmadiginda hi¢ dini kavram bulunmamaktadir. Geriye kalan
9 kitabin ise 3 tanesinde birer tane, bir tanesinde ise 7 tane dini kavram bulunmaktadir. En ¢ok
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dini kavram (283) ve semboliin (20) bulundugu kitap 7. Sinif Sosyal Bilgiler Ders Kitabidir. Hi¢
dini sembol bulunmayan kitap sayisi ise 9’dur.

Tablo 3. Hayat Bilgisi 1. Sinif Ders Kitabinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Sira Dini Kavramlar f Dini Semboller f
1 Hak 2 Cami Resmi 7
2 Tapmak 1 Basortiili Kadin 4

Toplam 3 Toplam 11

Hayat bilgisi birinci sinifta bir tane kitap bulunmaktadir ve bu kitapta 3 tane dini kavram (bu
kavramlar istiklal marsinda gegmektedir), 11 tane de dini sembol gegmektedir. Dini sembollerin
en c¢ok kullanildigi kitaplardan birisidir Hayat Bilgisi birinci sinif ders kitabidir. Ozellikle
basortiilii kadin resimlerindeki genel durum, yash kadinlarin basoértiilii oldugu ve onlarinda
ortiinme seklinin daha ¢ok geleneksel bir sekilde oldugudur. Diger ders kitaplarinda bu duruma
daha c¢ok rastlanirken bu kitapta bulunan basoértiilii kadin resimlerinden iki tanesi geng kadin ve
daha ¢ok bir dini sembol olarak anlasilmaktadir.

Tablo 4. Hayat Bilgisi 2. Sinif Ders Kitaplarinda Bulunan Dini Kavram ve Sembollerin Dagilimi

1. Kitap
Sira Dini Kavramlar f Dini Semboller
1 Hak 2 Cami Resmi 1
2 Tapmak 1
Toplam 3 Toplam 1
2. Kitap
Sira Dini Kavramlar f Dini Semboller f
1 Hak 2
2 Tapmak 1
Toplam 3 Toplam 0
3. Kitap
Sira Dini Kavramlar f Dini Semboller f
1 Hak 2 Cami Resmi
2 Tapmak 1 Basortiilii kadin 1
3 Cami 1
4 Namaz 1
5 Dini Bayramlar 3
6 Ramazan Bayrami 2
7 Kurban Bayrami 2
Toplam 10 Toplam 2
Genel toplam 18 Genel toplam 3

Hayat bilgisi ikinci sinifta 3 ders kitab1 bulunmaktadir. Bu kitaplarda bulunan dini kavram ve
semboller tablo 4’te verilmistir. Tabloya gére birinci ve ikinci kitapta Istiklal Mars1 hari¢ dini
kavram bulunmamaktadur. 3. Kitapta ise Istiklal Mars1 hari¢ 10 tane dini kavram, 2 tane de dini
sembol bulunmaktadir. Dini sembol 1 tane de birinci kitapta bulunmaktadir. 3 kitapta toplam 3
tane dini sembol bulunmaktadir. Bu sembollerin 2 tanesi cami resmi, bir tanesi ise basortiilii
kadin resmidir. Namaz kavrami ilk defa ve yalmizca Hayat Bilgisi 2. Simif 3. Kitapta yer
almaktadir. Ozellikle dini bayramlar bashginda ramazan ve Kurban Bayraminin anlatimi bir
inangtan ziyade bir gelenek seklindedir. Ramazan ve Kurban Bayramlarinin islamiyet’te yer alan
bir ibadet olduguyla ilgili herhangi bir ifade yer almamaktadir.
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Tablo 5. Hayat Bilgisi 3. Sinif Ders Kitaplarinda Bulunan Dini Kavram ve Sembollerin Dagilimi
Ders Kitabi 1. Kitap

Sira Dini Kavramlar f Dini Semboller f
1 Hak 2 Basortiili Kadin
2 Tapmak 1
3 Masallah 1
Toplam 4 Toplam 1
Ders Kitabi 2. Kitap
Sira Dini Kavramlar f Dini Semboller f
1 Hak 2 Cami Resmi
2 Tapmak 1 Basortiili Kadin 5
3 Cami 1
Toplam 4 Toplam 6
Ders Kitabi 3. Kitap
Sira Dini Kavramlar f Dini Semboller f
1 Hak 2 Basortiili kadin
2 Tapmak 1
Toplam 3 Toplam 2
Genel toplam 11 Genel toplam 9

Tablo 5’te 3. sinif hayat bilgisi kitaplarinda bulunan dini kavram ve sembollerle ilgili dagilim
verilmistir. Toplam 11 dini kavram ve 9 dini semboliin bulundugu kitaplarda istiklal Marsinda
gecen 9 kavram hari¢ “Masallah” ve “Cami” kavramlari birer kere yer almaktadir. 9 tane de dini
semboliin yer aldig1 3 kitapta 2 kere cami resmi, 7 kere de basortili kadin resmi yer almistir.

Tablo 6. Hayat Bilgisi 3. Sinif Ogrenci Calisma Kitaplarinda Bulunan Dini Kavram ve Sembollerin
Dagilimi

Ogrenci Calisma Kitabi 1. Kitap

Sira Dini Kavramlar f Dini Semboller f
1 Herhangi bir kavram yok 0 Herhangi bir sembol yok 0
Ogrenci Calisma Kitabi 2. Kitap
Sira Dini Kavramlar f Dini Semboller f
1 Herhangi bir kavram yok 0 Basortiilii kadin 3
Toplam 0 Toplam 3
Ogrenci Calisma Kitabi 3. Kitap
Sira Dini Kavramlar f Dini Semboller f
1 Herhangi bir kavram yok 0 Herhangi bir sembol yok 0
Toplam 0 Toplam 3
Genel toplam 0 Genel toplam 3

Tablodan anlasildig1 gibi Hayat Bilgisi 3. Siniftaki 3 ayr1 6grenci ¢alisma kitabinda herhangi bir
dini kavram gecmemektedir. Dini sembol ise sadece 2. Kitapta bulunmaktadir (3 ayr yerde
basortiili kadin resmi).
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Tablo 7. Hayat Bilgisi 4. Siif Ders Kitaplarinda Bulunan Dini Kavram ve Sembollerin Dagilimi

1. Kitap 2. Kitap 3. Kitap

Sira Dini Kavramlar* f f f
1 Hak 6 6 6
2 Tapmak 2 2 2
3 Cennet 2 2 2
4 Siitheda 2 2 2
5 HU da 1 1 1
6 flahi 1 1 1
7 Mabet 1 1 1
8 Namahrem 1 1 1
9 Ezan 1 1 1
10 Sehadet 1 1 1
11 Din 1 1 1
12 Secde 1 1 1
13 Helal 1 1 1

14 Toplam 21 21 21

* Bu kavramlar istiklal Marsinda gegmektedir.

4. simif Hayat Bilgisi 1, 2 ve 3 kitaplarinda bulunan istiklal marsinda gecen dini kavramlar haric¢
baska dini kavram ve sembol bulunmamaktadir.

Tablo 8. Fen Bilgisi Ders Kitaplarinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Dini 4. Simif 5.Smf 6.Smif 7.Smif 8.Simf Toplam
Sira Kavramlar* 1. 2. 3.
ve Semboller  Kitap Kitap Kitap
f f f f f f f f
1 Hak 6 6 6 6 6 6 6 42
2 Tapmak 2 2 2 2 2 2 2 14
3 Cennet 2 2 2 2 2 2 2 14
4 Siitheda 2 2 2 2 2 2 2 14
5 Huda 1 1 1 1 1 1 1 7
6 llahi 1 1 1 1 1 1 1 7
7 Mabet 1 1 1 1 1 1 1 7
8 Namahrem 1 1 1 1 1 1 1 7
9 Ezan 1 1 1 1 1 1 1 7
10  Sehadet 1 1 1 1 1 1 1 7
11  Din 1 1 1 1 1 1 1 7
12 Secde 1 1 1 1 1 1 1 7
13 Helal 1 1 1 1 1 1 1 7
14  Cami Resmi - - - - - - 2 2
Toplam 21 21 21 21 21 21 23 149

* Bu kavramlar istiklal Marsinda gegmektedir.

Temel egitimde okutulan Fen Bilgisi derslerinin hi¢birinde (7 ayr ders kitabi) Istiklal Mars1 ayr1
tutuldugunda dini bir kavram ya da sembol bulunmamaktadir. Yalniz 8. Sinifta bir tane cami
resmi bulunmaktadir.
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Tablo 9: Sosyal Bilgiler 4. Sinif Ders Kitabinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Sira Dini Kavramlar f Dini Semboller f
1 Siiheda, sehadet, sehit 17 Cami Resmi 5
2 Gazi 9 Basortiili Kadin 1
3 Din 7 Takkeli adam 1
4 Hak 6 Carsafli kadin 1
5 Cami 5 Fesli ve sarikli adam 1
6 Islam, Yaratma (Yaratilan, Yaratti) 3
7 Miisliman, Kurban Bayrami, Ramazan Bayramj, 2

Cennet, Inang, Tapmak,
8 Mabet, Namahrem, Ezan, Secde, Helal, iman, Ibadet, 1
Miicahit, Huda
9 Hristiyan, Paskalya, Noel 1
10 Yahudi, Ros Asana, Resah 1
Toplam 77 Toplam 9

Tablo 9’da Sosyal Bilgiler 4. Sinif ders kitabinda bulunan dini kavramlarin toplam 77 tane, dini
sembollerin ise 9 tane oldugu goriilmektedir. En ¢ok kullanilan dini kavram sehit ve sitheda
kavramidir. Miisliiman, Islam, Cennet, Ezan, Secde, Helal, iman, ibadet ve yaratma kavramlar1 ilk
defa bu kitapta gegcmektedir.

Tablo 10. Sosyal Bilgiler 5. Sinif Ders Kitabinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Sira Dini Kavramlar f Dini Semboller f
1 Cami 14 Cami resmi 8
2 Sitheda, sehadet, sehit 7 Basortiilii Kadin Resmi 2
3 Hak 6 Minare Resmi 2
4 Ramazan Bayrami, Kurban Bayrami 6 Sarikly, Ciibbeli Adam 1
5 Tiirbe 5 Buda Resmi 1
6 Tanr1 5
7 Tapmak, Tapinak, Tapinilan 4
8 Din 4
9 Cennet, Mabet, Ezan, Islam, Ibadet, Namaz, Dua 2
10 Namahrem, Secde, Helal, Kutsal, Abdest, Huda, ilahi, 1

ibadethane, Ibadetgah, Medrese, Bayram Namazi
Toplam 54 Toplam 14

Sosyal Bilgiler 5. Simif ders kitabinda toplam 54 tane dini kavram, 14 tane de dini sembol
bulunmaktadir. En ¢ok kullanilan dini kavram cami, en ¢ok kullanilan dini sembol de cami
resmidir. Ayrica namaz kavrami 22 kitapta toplam 4 defa gegmektedir ve 2 tanesi bu kitapta
bulunmaktadir. Abdest kavrami ise sadece bu kitapta 1 defa gegmektedir.

Tablo 11: Sosyal Bilgiler 6. Sinif Ders Kitabinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Sira Dini Kavram ve Semboller f Dini Semboller f
1 islamiyet, Islamiyet 89 Cami, Mescit, Mabet 7
2 Din 37 Basortiilii kadin resmi 1
3 Inang 15 Namaz kilan insanlarin resmi 1
4 Halife 13
5 Hz. Muhammed 12
6 Tanri 10
7 Hicret 3
13 Tapmak, Cennet, Ramazan Bayrami, 2

Kurban Bayrami, Peygamber, Velilik
14 Secde, Helal, Namahrem, Ezan, Hiida, Hz. 1
Isa, Ibadet, Ayin, Tiirbe,
Toplam 221 Toplam 9

Sosyal Bilgiler 6. Sinif ders kitabinda toplam 221 dini kavram, 9 da dini sembol bulunmaktadir.
Dini kavramlardan en ¢ok kullanilan “Islamiyet” kavrami, dini sembollerden en ¢ok kullanilan
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ise cami resmidir. Ayrica “din”, “inang¢”, “halife”, “Hz. Muhammed” ve “tanr1” kavramlari da en
¢ok Kkullanilan kavramlardandir. Ayrica “Hz. Muhammed” kavrami ilk defa bu kitapta
kullanilmistir.

Tablo 12: Sosyal Bilgiler 7. Sinif Ders Kitabinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Sira Dini Kavramlar f Dini Kavramlar f
1 Din 44 Mezhep 5
2 Cami 27 Incil 5
3 [slam 20 Tarikat 5
4 Kilise 18 Hz. Isa 4
5 Miisliiman 17 Tirbe 4
6 Hach 13 Allah 4
7 Hristiyan 10 Seyh 4
8 Tiirbe 9 Glinah 3
9 Katolik 7 Papa 3
10 Hak 6 Papaz 3
11 Islamiyet 6 Cami Resmi 16
12 Tanr1 6 Minare Resmi 3
13 Tapmak, Cennet, Siiheda, Cihat, Gazi, Ortodoks, 2 Semah Resmi 1

Mabhser, Mescit, Protestan
14 Huda, ilahi, Mabet, Namahrem, Ezan, Sehadet, 1 Basortiilii Kadin 1
Secde, Helal, Ramazan Bayrami, Kurban
Bayrami, Hz. Muhammet, Sinagog, Yahudji,
inang, Minare, Seyhiilislam, Miirit, Piskopos,
Mihrap, Minber, Hutbe, Peder, Patrik, inang,
Mescit, Dindar, Cuma Namazi, Gayrimiislim,
Rab, Kalvenizm, Anglikan, Rahip
Toplam 185 Toplam 21

Sosyal Bilgiler 7. Sinif ders kitabi Allah kavraminin ilk defa kullanildig1 kitaptir. Allah kavrami 5
defa da Sosyal Bilgiler 7. Sinif Calisma Kitabinda kullanilmistir. Toplam 185 dini kavram 21 de
dini sembol bulunan kitapta “Hagh”, “Katolik”, “Hz. isa”, “Seyh”, “Giinah”, “Papaz” ve “Mahser”
kavramlari da ilk defa kullanilmistir. En ¢ok kullanilan dini sembol diger cogu kitapta oldugu gibi
cami resmidir. Ayrica basortiilii kadin resmi bu kitapta da bulunmaktadir.

Tablo 13. Sosyal Bilgiler 7. Sinif Calisma Kitabinda Bulunan Dini Kavram ve Sembollerin Dagilimi

Sira Dini Kavramlar f Dini Kavramlar f
1 Miisliiman 16 Islam 5
2 Gazi 9 Allah 5
3 Din 8 Hristiyan 3
4 Hak 6 Kilise 3
5 Tapmak, Cennet, Sitheda, Tanri, Yahudi 2 Cami resmi 2
6 Yaraticy, Yaratan, Huda, ilahi, Mabet, 1 Carsafli Kadin 2

Namahrem, Ezan, Sehadet, Din, Secde,

Helal, Rahmet, inang, Haghlar, iman, Hafiz,

Miirit, Cami, ibadet, Peygamber, Kur’an,

Halife, Papaz,

Toplam 55 Toplam 4

Tablo 13’te Sosyal Bilgiler 7. Sinif Calisma Kitabinda bulunan dini kavram ve semboller
bulunmaktadir. Toplam 55 dini kavram ve 4 dini semboliin bulundugu kitapta en ¢ok kullanilan
dini kavram “Miisliiman”, “Gazi”, “Din”, ve “Hak” kavramlaridir. Diger kitaplarda bulunmayan
“Hafiz”, “Miirit”, “Kur’an” ve “Namahrem” kelimeleri de birer kez kullanilmistir. Ayrica sadece bu

kitapta kullanilan dini sembol de ¢arsafli kadin resmidir.
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Tablo 14. Temel Egitim Ders Kitaplarinda Kullanilan Dini Kavramlarin Dagilimi

Sira Kelime f Kelime f
1 Islam, Islamiyet 119 Ezan 16
2 Din 110 Hristiyan 14
3 Hak 98 Hz. Muhammed 12
4 Siiheda, sehit 60 Allah 9
5 Cami 56 Kur’an 6
6 Cami resmi 49 ibadet 5
7 Miisliman 45 Papaz 4
8 Tapmak 37 Namaz 4
9 Cennet 28 Yahudi 2

10 Tanr1 21 Dua 2
11 Kilise 21 Hafiz 1
12 Gazi 20 Abdest 1

Tablo 14’te temel egitimde okutulmakta olan Hayat Bilgisi, Fen Bilgisi ve Sosyal Bilgiler ders
kitaplarinda (toplam 22 ayri ders kitabi) kullanilmis olan dini kavram ve sembollerin dagilimi
verilmistir. Tabloda goriildiigii gibi bu kitaplarda en ¢ok kullanilan kavram islam/islamiyet
kavramidir. Daha sonra Din (110), Hak (98), Siiheda/Sehit (60), Cami (56), Miisliiman (45) ve
Tapmak (37) kelimeleridir. Bunlarin igerisinde Sitheda, Hak ve Tapmak kelimeleri Istiklal
Marsinda kullanildigi i¢in ¢cok cikmaktadir.

SONUC

Temel egitim miifredatinda bulunan Hayat Bilgisi (7 Kitap), Fen Bilgisi (9 Kitap) ve Sosyal
Bilgiler (5 Kitap) derslerinde okutulan toplam 22 ders kitabi ve ¢alisma kitabinin incelendigi bu
calismada, kitaplarda kullanilan dini kavram ve semboller sayisal olarak incelenmistir. inceleme
sonucunda kullanilan her tiirlii dini kavram ve sembol sayilar1 belirlenerek ilgili kitap icin
tablolar halinde verilmistir. Bu incelemede sonuglar su sekilde 6zetlenebilir.

22 ayr ders kitabina bakildiginda bu kitaplardan Istiklal Mars1 ¢ikartilacak olursa 13 kitapta
hi¢bir dini kavram ya da sembol bulunmamaktadir. istiklal Mars1 hari¢ farkl dini kavram ve
sembollerin kullanildig1 9 kitabin 4 tanesinde az sayida bulunan dini kavram ve semboller diger
5 kitapta sayisal olarak digerlerine oranla daha ¢ok yer almaktadir. Bunlar ise Sosyal Bilgiler
kitaplaridir. Sosyal Bilgiler kitaplari icerisinde en ¢ok dini kavram ve semboliin kullanildig: kitap
6. Sinif Sosyal Bilgiler kitabidir. Bu kitapta toplam 221 dini kavram, 9 da dini sembol
bulunmaktadir.

Kavramlar acisindan veriler incelendiginde, 22 kitapta en c¢ok kullanilan dini kavramin
Islamiyet/islam kavrami (119 adet) oldugu, daha sonra da Din (110) ve Hak (98) kavraminin
geldigi anlasilmaktadir. Stiheda/Sehit (60) kavrami ile Cami (56) kavrami ve resmi (49) diger en
¢ok kullanilan kavram ve semboller arasindadir. Allah kavramai biitiin kitaplarda toplam 9 defa
kullanilmistir ve bunlarin 2 tanesi Hacivat ile Karagdziin diyalogunda “Allah Allah” seklinde bir
sasirma ifadesi olarak gecmektedir. Kur’an 6 defa, ibadet 5 defa, namaz ise 4 defa gegmektedir.
Bunlarin yaninda Islamiyet haricinde dini inanglarla ilgili kavramlardan olan Kilise 21 defa,
Hiristiyan 14 defa, Hagh 13 defa, Katolik 7 defa, Incil 5 defa, Papaz 4 defa, Yahudi ise 2 defa
gecmektedir. Abdest, Dua ve Hafiz gibi kavramlar ise birer defa gecmektedir.

Her ne kadar kavramlarin kullanim sayisi yerine kitaplarda verilen anlamlar ve konularin
icerdigi mesajlar daha 6nemli olsa da bir ders kitabinin kapagindan baslamak tizere tizerinde ve
icerisinde bulunan her tiirlii kavram, sembol, renk ve sekillerin 6nemli oldugu bilinmelidir. Son
yillarda degerler egitimi ve ahlaki egitimin programlarda yer almaya basladigi, buna bagh olarak
kamuoyunda 6zellikle temel egitimde dini degerlerin agirlik kazandig1 yoniinde bir algi olusmus
olmasina ragmen gercekte durumun kitaplar boyutunda dyle olmadig1 anlasilmaktadir. Hatta
simdiye kadar verilen dini kavram ve sembollerle ilgili bir de anlamlar1 iizerinden bir inceleme
yapilacak olursa durumun daha da vahim oldugu goériilecektir. Ciinkii sayisal olarak yukarida
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verilen kavramlarin 6nemli bir boliimi anlam olarak bir dini inanmis1 anlatmak i¢in ya da
vurgulamak icin kullanilmamistir. Bunun yerine kiiltiirel bir 6ge ya da sosyal bir olayin pargasi
olarak vurgulanmistir. Ornek olarak cami resimlerinin hicbirisi islamiyet’i temsil eden bir ibadet
yeri olarak tammlanmamaktadir. Ya da Ramazan Bayrami anlatiirken islamiyet'te yerine
getirilmesi gereken bir ibadetin pargasi olarak a¢iklanmamaktadir. Bunun yerine kiiltiirel bir
olay gibi anlatilmaktadir.

Buraya kadar agiklanan bilgilere gore son olarak su degerlendirme yapilabilir. Temel egitim ders
kitaplarinda dini herhangi bir inanisla ilgili degerlere rastlanilmamaktadir. Sayisal olarak
bakildiginda, temel egitim ders kitaplar1 herhangi bir dini inanisla ilgili kavramlara ¢ok az yer
vermektedir. Hatta ders kitaplarinin yaridan fazlasinda hi¢bir dini inanisla ilgili hi¢bir dini
kavram ya da sembol bulunmamaktadir. Anlatim ve sunumlarda daha ¢ok tabiat, doga ve
kanunlara atiflar yapilarak varolugsal konular agiklanmaktadir.

KAYNAKCA

Akin, K. (2018). Milli Kiiltir Temasi Cercevesinde Ortaokul Tiirkce Ders Kitaplarindaki Kiilttirel Unsurlar,
Akademik Sosyal Arastirmalar Dergisi, Yil: 6, Say1: 77, Eylul 2018, s. 363-379

Apple, M.W. ve Christian-Smith, L.K., 1991. The Politics of The Textbook, In: M.W. Apple and L.K. Christian-
Smith (Eds.), The politics of the textbook. New York: Routledge, Pp.1-21.

Bierstedt, R. (1955). The writers of textbooks. L. J. Cronbach (Ed.) Text materials in modern education
icinde. (s.96-129). University of Illinois Press, Urbana, Illinois.

Bilgin, N. (2006), Sosyal Bilimlerde icerik Analizi, Siyasal Kitabevi, Ankara.

Biiyiikoztiirk, S., Akgiin, O. E., Karadeniz, S., Demirel, F., Kilig¢ Cakmak, E. (2017), Egitimde Bilimsel
Arastirma Yontemleri, Pegem Akademi, Ankara.

Dogan, E. O. ve Altin, Z. S. (2018), Ortaokul Din Kiiltiirii ve Ahlak Bilgisi Ders Kitaplarinin Ogrenme-
Ogretme Siireclerine Katki Diizeyi: Yapilandirmaci Ogrenme Yaklasimi Agisindan Inceleme,
Degerler Egitimi Dergisi, 16 (36, 57).

Esen, Y. ve Bagh, M.T., 2003. ilkt’)gretim Ders Kitaplarindaki Kadin ve Erkek Resimlerine iliskin Bir
inceleme. A.U.E.B.F. Dergisi, 35(1-2), pp.143-154.

Esen, Y., 1998. Ders Kitaplarinda Cinsiyetcilik: lkégretim Tiirkce Ders Kitaplarinda Yapilmis Bir Icerik
Coziimlemesi, (Yayinlanmamus Yiiksek Lisans Tezi), Ankara: A.U.S.B.E.

Karasar, N. (2018). Bilimsel Arastirma Yontemi, Kavramlar ilkeler Teknikler, Nobel Akademik Yayincilik,
Ankara.

Khouj, A.M. (Ceviren: Cinemre, S.) (2011). islam’da Egitim. Ondokuz Mayis Universitesi [lahiyat Fakiiltesi
Dergisi, (30), 277-308

MEB (2008), Ikégretim Okulu Ders Kitaplarinin Degerlendirilmesi, Milli Egitim Bakanhgi Egitimi
Aragstirma Gelistirme Dairesi Baskanligi, Ankara.

Osmanoglu, C. (2012), Ortadgretim Din Kiiltiirii ve Ahlak Bilgisi Ders Kitaplarinda Hosgorii ve Birlikte
Yasama Kiiltiirii, Erciyes Universitesi Ilahiyat Fakiiltesi Dergisi, 2012(2)

Saribas, S. ve Babadag, G. (2015). Temel Egitimin Temel Sorunlari. Anadolu Egitim Liderligi ve Ogretim
Dergisi, 3 (1), 18-34

Sénmez, V. (2008). Tirk Egitim Sisteminin Felsefi Temelleri. A. Boyaci, (Ed.) Egitim Sosyolojisi ve
Felsefesi. Anadolu Universitesi Acikégretim Fakiiltesi Yayini, Eskisehir.

Yilmaz, M. (2014), inan¢ 6grenme alanlar agisindan lise din kiiltiirii ve ahlak bilgisi ders kitaplarinin
incelenmesi, Atatiirk Universitesi Sosyal Bilimler Enstitiisti Dergisi, 18(3)

YOK (2018), Ogretmen Yetistirme Lisans Programlar, Yiiksek Ogretim
Kurulu,https: //www.yok.gov.tr/Documents/Kurumsal/egitim ogretim dairesi/YeniOgretmen-
Yetistirme-Lisans-Programlari/AA Sunus %200nsoz Uygulama Yonergesi.pdf Internet

adresinden Mayis 2019 tarihinde alinmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(12);248-259 259


http://ded.dem.org.tr/tr/makale/ortaokul-din-kulturu-ve-ahlak-bilgisi-ders-kitaplarinin-ogrenme-ogretme-sureclerine-katki-duzeyi-yapilandirmaci-ogrenme-yaklasimi-acisindan-inceleme
http://ded.dem.org.tr/tr/makale/ortaokul-din-kulturu-ve-ahlak-bilgisi-ders-kitaplarinin-ogrenme-ogretme-sureclerine-katki-duzeyi-yapilandirmaci-ogrenme-yaklasimi-acisindan-inceleme
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/YeniOgretmen-Yetistirme-Lisans-Programlari/AA_Sunus_%20Onsoz_Uygulama_Yonergesi.pdf
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/YeniOgretmen-Yetistirme-Lisans-Programlari/AA_Sunus_%20Onsoz_Uygulama_Yonergesi.pdf

The Journal of ISSN: 2602-2516
@ Int l‘l'lli!-i('iplill:ll'\-" Journal of Interdisciplinary Educational Research

, . 2022; 6(12);248-259
Educational Research

Analysis of Basic Education Textbooks in Terms of Religious
Concepts and Symbols

Bayram OZER! Adnan KALKAN?Z Cem AKSOY3

Alaaddin DEN{Z4 Abdulmutalip KOKTASS

Abstract

One of the main tasks of education is to help people understand and know themselves. In addition to
knowing the self, it should also help them understand other beings and the reasons for their existence in
the world. In this way, people can understand the world and fulfill the requirements of their raison d'etre
fully. In other words, there is a job description that defines the necessity and responsibilities of a human
being in the world, just like the job description that defines the work and responsibilities that a worker is
obliged to do in any workplace. People who understand this job description and read it correctly will be
able to fully fulfill the task expected from them. To the extent that he does this, he will be happy and, in
Kohlberg's words, he will realize himself. This is where education is important. In a sense, the ultimate
purpose of education systems is to teach people the reason for their existence and the necessities of being
in the world. It's about giving meaning to life. In other words, it is to make job definitions of people and to
teach this job definition to people. It is considered as efficient as it can achieve this.

In this sense, the document in which the works to be done in line with the aims of the education systems
are written in a planned and regular manner is called the curriculum. The dimension of the curriculum
that is reflected to the practitioners is the textbooks. If the textbooks are well prepared and implemented,
the chances of success increase. Therefore, textbooks should be equipped with information that will help
people to understand all beings and the world, starting with themselves. In order for people to know and
understand themselves and all beings correctly, they need to understand the concept of creation well. For
this reason, the concept of creation in the textbooks should be systematically included in all courses and
should be taught professionally, not limited to the courses in which only religious knowledge is given.
Because understanding the nature and creation of existence is a spiritual value. As stated by the Ministry
of National Education, since "spiritual values are the ultimate goal of all education”, they should not be
considered as a separate curriculum and learning area, but should be handled within each lesson. In line
with this information, the aim of the research is to quantitatively examine religious concepts and symbols
in basic education textbooks in terms of national and spiritual values.

Key Words: Evaluation of basic education, life sciences book, science book, social studies book, textbooks

INTRODUCTION

Learning about oneself is a primary goal of schooling. It should not just assist him/her to learn
about himself, but also about the other creatures in the planet and why they are here. This is
how humanity may achieve its goals of self-awareness and self-actualization. That is to say, just
as a job description specifies the duties and responsibilities of an employee at a certain
workplace, there is a job description that specifies the need for and role of a human being in the
world. Anyone who takes the time to read this job description carefully and grasps what is
required of them will have no trouble doing the duties listed. If he succeeds in doing so, he will
achieve what Kohlberg calls "optimal human development” and find inner serenity. Here is
where learning is crucial. The ultimate goal of educational institutions is to instill in students an
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understanding of their place in the world and the reasons for their existence. Education's
purpose, therefore, is to train individuals for certain careers. Because of this, it is deemed
effective.

In monotheistic religions, the creator talks about some rules to people. There is a divine book in
which these rules are written, and he sent prophets to teach this book. The basic teaching in all
monotheistic religions is that if people follow the rules set by God, they will lead a peaceful and
good life in the world. Therefore, the general purpose of the holy books, which contain the plans
that God has determined for people to comply with in the worldly life, is to teach people the
necessary rules to build an egalitarian society based on monotheism. Also, the focus of all divine
religions is to make each individual not just a good citizen; It is also to train as a good person.
Therefore, value education and training, which is based on the teachings of the monotheistic
religions and especially on the basic principles of Islam, the last and uncorrupted religion, is
inclusive of all humanity. But good qualities expressed in secular terms vary from one society to
another. Today, a good citizen is limited to geographical and political areas. The characteristics
of a good citizen in a nation have to depend to some extent on the ideals of that society. For
example, an institution may accept as a good citizen anyone who is successful in human relations
and in the profession. Another nation or institution might say that the obedient person is a good
citizen. Because individuals are dedicated patriots; even if they are unsuccessful in the
profession, they can be considered as good citizens (Khouj, 2011).

The Islamic education system encourages some socio-economic values as well as its spiritual
function. Although individuals have the right to meet their personal needs, they cannot do so by
harming others and society. Honesty obliges a person to respect the society he lives in. This belief
and worship system of Islam requires the individual to adopt the principles underlying them. As
a result of this adoption, individuals integrate with the principles and make them a part of their
behavior. The individual who achieves this integration realizes that all people, including people
from different ethnic-racial backgrounds and socioeconomic strata, have feelings, thoughts and
feelings. The principles of belief provide examples of the socio-economic values of this education
system. For example, individuals learn to respect the community and its members when they
pray, give zakat, fast and go on pilgrimage (Khouj, 2011).

It is about carrying the traces of the past, which is one of the important pillars of the philosophy
of education. According to Sonmez (2008); It is an important problem to adopt the education
systems of other states instead of creating a unique education system based on past experiences
in Turkey. Although this is not the only reason, the desired success has not been achieved from
all the updates and innovations in education in our country. It can be said that one of the
important reasons for this is that the changes made are due to the fact that our country's culture
and belief system is not taken into account and taken into consideration. Our own belief system
and values are not prioritized or even ignored, especially in the philosophy of education, which
is taken as the main center in innovations, and in the teaching plans guided by philosophy. We
can see the concrete version of this in textbooks. All kinds of symbols, objects, pictures, concepts
or characters used in textbooks are important in terms of teaching. Due to this importance,
education plays an important role in the task of transferring the established culture to the next
generation. Therefore, this issue should be taken into account in the preparation of textbooks.

Another important task of textbooks is to help ensure cultural unity. The more common values
a nation shares, the easier it is for them to lead an understanding-based life as a community and
ensure their continuity. This is true for all nations. Because it is the unity of ideals, which is
brought about by the common experiences that hold the nations together. It is expected that
individuals brought up in the same geography, with the same historical background, with the
same traditions and customs, will work for the common goals of the community they belong to.
Cultural unity is the greatest force that binds the individuals of the same geography together
(Akin, 2018; 364). In order to ensure cultural unity, new generations must be prepared for
society. Every society has to prepare the new generation to join the society. Since the work of
preparing new generations for social membership cannot be left to chance, modern societies
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have created education systems to meet this need. Because one of the functions of education is
to transfer the cultural values and behavior patterns of the society to new generations (Saribas
& Babadag, 2015). Since textbooks are the main source of the education system, they are one of
the most important teaching tools that reflect the realities of society and social life from a certain
perspective. (Apple and Christian-Smith, 1991). Therefore, textbooks should reflect the existing
beliefs, cultures and national/spiritual values of the society as a whole and systematically.

Textbooks fulfill the function of socialization by transferring social behavior patterns and
attitudes, customs and traditions, myths and myths, either explicitly or implicitly (Bierstedt,
1955). In other words, education is primarily the process of raising good moral and virtuous
people (YOK, 2018; 1). If the textbooks are prepared and implemented in line with the needs and
values of the society, the chance of success will increase. Therefore, textbooks should be
equipped with information that will help people to understand all beings and the world, starting
with themselves. It is possible for people to know and understand themselves and all beings
correctly with a correct identity formation. For this, textbooks should reflect what happens
around us, the experiences, beliefs, attitudes, feelings and thoughts that we humans are born
and raised in, interact with, and are determinative in the formation of character and personality.
All of these environmental elements are expressed as national and spiritual values. For this
reason, starting from the first stage of education, our textbooks should accurately and
completely convey the belief system, social structure and living order of the society. In addition,
this expression should be supported by all kinds of concepts, expressions and visuals. In other
words, national and spiritual values should be systematically included in all courses and should
be taught professionally, not limited to the courses where religious knowledge or value
education is given. As stated by the Ministry of National Education, since "spiritual values are
the ultimate goal of all education”, they should not be considered as a separate curriculum and
learning area, but should be handled within each lesson.

One of the most comprehensive studies on Turkey's textbooks was the History Foundation's
Human Rights in Textbooks Project (Cayir, 2013). Another comprehensive study was conducted
by the Education Research and Development Department of the Ministry of National Education
in 2008 and aimed to evaluate the Primary School Textbooks (MEB 2008). In addition, the
contribution level of the secondary school religious culture and ethics textbooks to the learning
and teaching processes (Dogan & Altin, 2018), the culture of tolerance and coexistence in the
religious culture and ethics textbooks (Osmanoglu, 2012), and the high school religious culture
and moral knowledge in terms of faith learning areas. In studies such as the examination of
textbooks (Yilmaz, 2014), religious culture textbooks were examined from different
perspectives. There are a lot of different studies like these in domestic and international studies.
However, no research has been found about the reflection of the belief system of the society in
which the textbooks are concerned, except for the teaching of religion and morality. In this
respect, it can be said that the research refers to an unstudied area.

Purpose of Research: The purpose of this research is to examine basic education textbooks in
terms of religious concepts and symbols.

METHOD

In the study in which the qualitative research method was used, documentary (document
method) scanning was used as the research method. This method, referred to as "data collection
technique from existing records and documents” (Karasar, 2017), can be used as a stand-alone
research method or as an additional source of information when other qualitative methods are
used. The research was carried out on the Life Science, Social Studies and Science books at the
basic education level, which were taught in Turkey in the 2017-2018 academic year and
prepared by the Ministry of National Education.
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Table 1. The books that are examined

Rank Book Grade
1 Life science Grade 1, Grade 2 (3 books), Grade 3 (3 Books)
2 Science Grade 3 (2 Books), Grade 4 (3 Books), Grade 5, Grade 6, Grade 7, Grade 8
3 Social studies Grade 3, Grade 4, Grade 5, Grade 6, Grade 7 (2 Books)
Total 22 Textbooks

As can be seen in the table, a total of 22 books were examined in the research, including the Basic
Education Life Sciences, Science and Social Studies Textbooks and Student Workbooks. These
books are in the form of 7 books of Life Science, 9 of Science and 5 of Social Studies. The books
were taken from the MEB Education Information Network website in September 2017.

Data Collection and Analysis: In the research, content analysis technique was used in the analysis
of the data obtained by documentary scanning (document method) from the basic education Life
Science, Social Studies and Science textbooks. “Content analysis is one of the most important
techniques that is frequently used especially in the field of social sciences. Content analysis is
defined as a systematic, iterable technique in which some words of a text are summarized into
smaller content categories with coding based on certain rules. Content analysis is done to
determine the presence of certain words or concepts in a text or a set of texts. Researchers
determine and analyze the existence, meanings and relations of these words and concepts and
make inferences about the messages in the texts” (Biiyiikoztirk et al. 2017). “In this type of
analysis, countable units (eg words) are taken and analysis indicators are expressed in
frequency type” (Bilgin, 2006). The determination of the cultural elements included in the
National Culture themes, the creation of categories and the category titles of the identified
cultural elements were prepared by consulting two Turkish education experts, and in this
direction, it was prepared under 16 titles (language, tradition-custom, literature, values,
religion/belief, music, folklore, art/artist/work, geography/spaces, architecture, military
service, economy, sports, Turkish elders, history and education), the frequency tables of the
identified cultural elements were created and comments were made in line with the data.

Analysis: Concept (Word) Analysis: A total of 22 textbooks were read and the religious concepts
and symbols in them were recorded by keeping a scoreboard, then digitized and given
separately for each book and at the conceptual level in tables.

FINDINGS

The data obtained from the 22 textbooks examined within the scope of the research were

arranged in tables, interpreted and given in the following section.

Table 2. Number of Religious Concepts and Symbols in Books

Rank Book Number of Number of
Religious Religious
Concepts Symbols in

Books

1 Life Sciences Grade 1 (HB1) 4 (im)* 11

2 Life Sciences Grade 2 Book 1 (Textbook) - (HB2-1) 3 (iM) 1

3 Life Sciences Grade 2 Book 2 (Textbook) - (HB2-2) 3 (iM) -

4 Life Sciences 2nd Grade 3rd Book (Textbook) - (HB2-3) 12 (31M) 3

5 Life Sciences 3rd Grade Book 1 (Textbook) - (HB3D1) 4 (3iM) 1

6 Life Studies 3rd Grade 1st Book (Student Workbook) (HB3C1) ---- -

7 Life Sciences 3rd Grade 2nd Book (Textbook) - (HB3D2) 4 (31M) 6

8 Life Studies 3rd Grade 2nd Book (Student Workbook) (HB3C2) - 3

9 Life Sciences Grade 3 Book 3 (Textbook) - (HB3D3) 3 (iM) 1

10 Life Studies 3rd Grade 2nd Book (Student Workbook) (HB3C3) - -

11  Science 4th Grade Book 1 (FB4 - 1) 21 (iM) -

12 Science 4th Grade Book 2 (FB4 - 2) 21 (iM) -

13 Science 4th Grade Book 3 (FB4 - 3) 21 (iM) --
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14  Science Grade 5 (FB5) 21 (imM) 2
15  Science Grade 6 (FB6) 21 (imM) ---
16  Science 7th Grade (FB7) 21 (IM) -
17  Science 8th Grade (FB8) 21 (IM) -
18 Social Studies Grade 4 (SB4) 85 (21 iM) 10
19  Social Studies Grade 5 (SB5) 78 (21 1IM) 13
20 Social Studies Grade 6 (SB6) 253 (211M) 9
21 Social Studies 7th Grade Textbook (SB7D) 102 (21 iM) 6
22 Social Studies 7th Grade Workbook (SB7() 283 (211M) 20
Total Excluding the National Anthem 705 87
Total 981 87

*IM: National Anthem

Table 2 shows the distribution of religious concepts and symbols in 22 textbooks. As can be seen
from the table, there are 979 religious concepts and 86 religious symbols in 22 books. 272 of the
religious concepts are mentioned in the National Anthem. If we remove the symbols in the
National Anthem, there are 705 religious symbols in the textbooks. In 13 of these 22 textbooks,
there is no religious concept when the National Anthem is not taken into account. Of the
remaining 9 books, 3 have one each, and one has 7 religious concepts. The book with the most
religious concepts (283) and symbols (20) is the 7th Grade Social Studies Textbook. The number
of books without any religious symbols is 9.

Table 3. Distribution of Religious Concepts and Symbols in the Life Studies 1st Grade Textbook

Rank Religious Concepts f Religious Symbols f
1 Right 2 Mosque Picture 7
2 Worship 1 Hijab Woman 4

Total 3 Total 11

There is one book in the first grade of life studies and there are 3 religious concepts (these
concepts are mentioned in the national anthem) and 11 religious symbols in this book. One of
the books in which religious symbols are used the most is the Life Studies first grade textbook.
The general situation, especially in the paintings of women with headscarves, is that old women
wear headscarves and their veiling style is more traditional. While this situation is more
common in other textbooks, two of the headscarved women's pictures in this book are
understood as young women and more as a religious symbol.

Table 4. Distribution of Religious Concepts and Symbols in Life Studies 2nd Grade Textbooks

1. Book
Rank  Religious Concepts f Religious Symbols
1 Right 2 Mosque Picture 1
2 Worship 1
Total 3 Total 1
2. Book
Rank Religious Concepts f Religious Symbols f
1 Right 2
2 Worship 1
Total 3 Total 0
3. Book
Rank  Religious Concepts f Religious Symbols f
1 Right 2 Mosque Picture
2 Worship 1 Hijab woman 1
3 Mosque 1
4 Prayer 1
5 Religious holidays 3
6 Feast of Ramadan 2
7 Eid-al-Adha 2
Total 10 Total 2
The overall total 18 The overall total 3
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There are 3 textbooks in the second year of life studies. The religious concepts and symbols
found in these books are given in Table 4. According to the table, there are no religious concepts
in the first and second books except the National Anthem. In the third book, there are 10
religious concepts and 2 religious symbols, except for the National Anthem. The religious symbol
is also found in the first book. There are 3 religious symbols in total in 3 books. Two of these
symbols are a mosque painting and one is a woman wearing a headscarf. The concept of prayer
is included for the first time and only in Life Sciences 2nd Grade 3rd Book. Especially in the title
of religious holidays, the expression of Ramadan and Sacrifice Feast is in the form of a tradition
rather than a belief. There is no statement that Ramadan and Sacrifice Feasts are a form of
worship in Islam.

Table 5, Distribution of Religious Concepts and Symbols in Life Studies 3rd Grade Textbooks

Textbook Book 1
Rank Religious Concepts f Religious Concepts f
1 Right 2 Hijab Woman 1
2 Worship 1
3 Masallah 1
Total 4 Total 1
Ders Kitabi 2. Kitap
Rank Religious Concepts f Religious Concepts f
1 Right 2 Mosque Picture
2 Worship 1 Hijab Woman 5
3 Mosque 1
Total 4 Total 6
Ders Kitabi 3. Kitap
Rank Religious Concepts F Religious Concepts f
1 Right 2 Hijab woman 2
2 Worship 1
Total 3 Total 2
The overall total 11 The overall total 9

In Table 5, the distribution of religious concepts and symbols in the 3rd grade life science books
is given. In the books, which contain a total of 11 religious concepts and 9 religious symbols, the
concepts of "Mashallah" and "Mosque" are included once, except for the 9 concepts in the
National Anthem. In 3 books, in which 9 religious symbols are included, there are 2 mosque
pictures and 7 pictures of women wearing headscarves.

Table 6: Distribution of Religious Concepts and Symbols in Life Studies 3rd Grade Student
Workbooks

Student Workbook Book 1
Rank Religious Concepts F Religious Symbols f
1 No concepts 0 No symbols 0
Student Workbook Book 2
Rank Religious Concepts F Religious Symbols f
1 No concepts 0 Hijab woman 3
Total 0 Total 3
Student Workbook Book 3
Rank Religious Concepts F Religious Symbols f
1 No concepts 0 No symbols 0
Total 0 Total 3
Total Sum 0 Total Sum 3

As it can be understood from the table, no religious concept is mentioned in the 3 different
student workbooks of the 3rd Grade Life Sciences. The religious symbol, on the other hand, is
only found in Book 2 (3 pictures of women wearing headscarves in 3 different places).
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Table 7. Distribution of Religious Concepts and Symbols in Life Studies 4th Grade Textbooks

1. Book 2. Book 3. Book
Rank Religious Concepts* f F f
1 Right 6 6 6
2 Worship 2 2 2
3 Paradise 2 2 2
4 Martyrs 2 2 2
5 Hu 1 1 1
6 Divine 1 1 1
7 Temple 1 1 1
8 Namahrem 1 1 1
9 Call to prayer (ezan) 1 1 1
10 Martyrdom 1 1 1
11 Religion 1 1 1
12 Prostration 1 1 1
13 Halal 1 1 1
14 Toplam 21 21 21

* These concepts are mentioned in the National Anthem.

There are no other religious concepts and symbols except the religious concepts in the national
anthem found in the 4th grade Life Sciences 1, 2 and 3 books.

Table 8. Distribution of Religious Concepts and Symbols in Science Textbooks
Religious 4. Grade 5. 6. 7. 8. Total
Rank  Concepts* and 1. 2. 3. Grade Grade Grade Grade
Symbols Book Book Book
f f F

Right
Worship
Paradise
Martyrs

Huda

Divine
Temple
namahrem
Call to prayer
Martyrdom
Religion
Prostration
Halal

Mosque
Picture

Total 21 21 21 21

* These concepts are mentioned in the National Anthem.
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There is no religious concept or symbol in any of the Science lessons (7 different textbooks)
taught in basic education when the National Anthem is kept separately. There is only one
mosque painting in the 8th grade.
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Table 9.Distribution of Religious Concepts and Symbols in Social Studies 4th Grade Textbook

Rank Religious Concepts F Religious Smbols f
1 Martyrdom, 17 Mosque Picture 5
2 Veteran 9 Hijab Woman 1
3 Religion 7 Man in skullcap 1
4 Right 6 Woman with hijab 1
5 Mosque 5 Man in fez and turban 1
6 Islam, Creation (Created, Created) 3
7 Muslim, Eid-al-Adha, Eid-al-Fitr, Paradise, Faith, 2

Temple,
8 Temple, Namahrem, Azan, Prostration, Halal, Faith, 1
Worship, Mujahideen, Huda
9 Christian, Easter, Christmas 1
10 Jewish, Rosh Hashanah, Resah 1
Total 77 Total 9

In Table 9, it is seen that there are 77 religious concepts and 9 religious symbols in the Social
Studies 4th Grade textbook. The most used religious concept is the concept of martyr and doubt.
The concepts of Muslim, Islam, Paradise, Adhan, Prostration, Halal, Faith, Worship and creation
are mentioned for the first time in this book.

Table 10. Distribution of Religious Concepts and Symbols in Social Studies 5th Grade Textbook

Rank Religious Concepts F Religious Smbols f
1 Mosque 14 Mosque picture 8
2 martyrdom, 7 Picture of Hijab Woman 2
3 Right 6 Minaret Picture 2
4 Eid-al-Fitr, Eid-al-Adha 6 Man in Turban, Robe 1
5 Tomb 5 Buddha Picture 1
6 God 5
7 Shrine, temple, adored 4
8 Religion 4
9 Heaven, Temple, Azan, Islam, Worship, Prayer, Dua 2

10 Namahrem, Prostration, Halal, Holy, Ablution, Huda, 1
Divine, place of worship, Place of Worship, Madrasa,
Eid Prayer
Total 54 Toplam 14

There are 54 religious concepts and 14 religious symbols in the Social Studies 5th Grade
textbook. The most used religious concept is the mosque, and the most used religious symbol is
the picture of the mosque. In addition, the concept of prayer is mentioned 4 times in 22 books
and 2 of them are in this book. The concept of ablution is only mentioned once in this book.

Table 11. Distribution of Religious Concepts and Symbols in the Social Studies 6th Grade

Textbook
Rank Religious Concepts F Religious Smbols f
1 Islam 89 Mosque, Masjid, Shrine 7
2 Religion 37 Picture of a woman wearing a 1
headscarf
3 Belief 15 picture of people praying 1
4 Caliph 13
5 Hz. Mohammed 12
6 God 10
7 Emigration 3
13 Temple, Paradise, Eid al-Fitr, Eid-al-Adha, 2
Prophet, Velilik
14 Prostration, Halal, Namahrem, Azan, Hiida, 1
Hz. Jesus, Worship, Rite, Shrine,
Total 221 Total 9
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There are 221 religious concepts and 9 religious symbols in the Social Studies 6th grade
textbook. The most used religious concept is the concept of "Islam", and the most used religious
symbol is the picture of a mosque. In addition, "religion", "belief", "caliph”, the concepts of "Hz.
Muhammad" and "god" are also among the most used concepts. Also, the term “Hz.Muhammad”
was used for the first time in this book.

Table 12. Distribution of Religious Concepts and Symbols in the Social Studies 7th Grade
Textbook

Rank Religious Concepts F Religious Concepts f
1 Religion 44 Sect 5
2 Mosque 27 Bible 5
3 Islam 20 Sect 5
4 The church 18 Hz. Jesus 4
5 Muslim 17 Tomb 4
6 Crusader 13 God 4
7 Christian 10 Sheikh 4
8 Tomb 9 Sin 3
9 Catholic 7 Pope 3
10 Right 6 Priest 3
11 Islam 6 Mosque Picture 16
12 God 6 Minaret Picture 3
13 Temple, Heaven, Suheda, Jihad, Veteran, 2 Whirling Dervishes 1

Orthodox, Judgment, Masjid, Protestant
14 Huda, Divine, Temple, Namahrem, Azan, 1 Hijab Woman 1
Martyrdom, Prostration, Halal, Eid al-Fitr, Eid
al-Adha, Hz. Mohammed, Synagogue, Jew, Faith,
Minaret, Shaykh al-Islam, Disciple, Bishop,
Mihrab, Minbar, Sermon, Father, Patriarch,
Faith, Masjid, Religious, Friday Prayer, Non-
Muslim, Lord, Calvenism, Anglican, Priest
Total 185 Total 21

The Social Studies 7th Grade textbook is the first book in which the concept of God is used. The
concept of Allah was used 5 times in the Social Studies 7th Grade Workbook. In the book, which
contains 185 religious concepts and 21 religious symbols in total, "Crusader”, "Catholic", "Hz.
The concepts of Jesus”, “Sheikh”, “Sin”, “Priest” and “Apocalypse” were also used for the first
time. The most used religious symbol is the mosque picture, as in most other books. There is also
a picture of a woman wearing a headscarf in this book.

Table 13. Distribution of Religious Concepts and Symbols in the Social Studies 7th Grade
Workbook

Rank Religious Concepts F Religious Concepts f
1 Muslim 16  Islam 5
2 Veteran 9 God 5
3 Religion 8 Christian 3
4 Right 6 The church 3
5 Temple, Heaven, Belief, God, Jew 2 mosque picture 2
6 Creator, Huda, Divine, Temple, 1 Woman in Sheets 2

Namahrem, Azan, Martyrdom,

Religion, Prostration, Halal, Mercy,

Faith, Crusaders, Faith, Hafiz, Disciple,

Mosque, Worship, Prophet, Qur'an,

Caliph, Priest,

Total 55 Toplam 4
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Table 13 contains the religious concepts and symbols found in the Social Studies 7th Grade
Workbook. In the book, which contains 55 religious concepts and 4 religious symbols, the most
used religious concepts are “Muslim”, “Gazi”, “Religion” and “Right”. The words "Hafiz", "Murit",
"Qur'an” and "Namahrem", which are not found in other books, are also used once. In addition,
the religious symbol used only in this book is the picture of a woman in a chador.

Table 14. Distribution of Religious Concepts Used in Basic Education Textbooks

Rank Word f Word f
1 Islam, Islam 119 Call to prayer 16
2 Religion 110 Christian 14
3 Right 98 Hz. Mohammed 12
4 Suheda, martyr 60 God 9
5 Mosque 56 Koran 6
6 mosque picture 49 Worship 5
7 Muslim 45 Priest 4
8 Worship 37 Prayer 4
9 Paradise 28 Jewish 2
10 God 21 Prayer 2
11 The church 21 Hafiz 1
12 Veteran 20 Ablution 1

Table 14 shows the distribution of religious concepts and symbols used in the Life Science,
Science and Social Studies textbooks (22 different textbooks in total) used in basic education. As
seen in the table, the most used concept in these books is the concept of Islam. Then the words
are Religion (110), Hak (98), Sitheda/Martyr (60), Mosque (56), Muslim (45) and Temple (37).
Among them, the words Siiheda, Hak and Tapmak appear a lot because they are used in the
National Anthem.

RESULTS

In this study, a total of 22 textbooks and workbooks taught in Life Sciences (7 Books), Science (9
Books) and Social Studies (5 Books) courses in the basic education curriculum, the religious
concepts and symbols used in the books were analyzed numerically. As a result of the
examination, all kinds of religious concepts and symbols used were determined and given in
tables for the relevant book. The results of this review can be summarized as follows.

When we look at 22 different textbooks, if the National Anthem is removed from these books,
there are no religious concepts or symbols in 13 books. Except for the National Anthem, religious
concepts and symbols, which are found in small numbers in 4 of the 9 books in which different
religious concepts and symbols are used, are numerically more present in the other 5 books
compared to the others. These are Social Studies books. Among the Social Studies books, the
book in which the most religious concepts and symbols are used is the 6th Grade Social Studies
book. There are 221 religious concepts and 9 religious symbols in this book.

When the data are examined in terms of concepts, it is understood that the most used religious
concept in 22 books is the concept of Islam (119 pieces), followed by the concepts of Religion
(110) and Rights (98). The concept of Siitheda/Martyr (60) and the concept of Mosque (56) and
its picture (49) are among the most used concepts and symbols. The concept of Allah is used a
total of 9 times in all the books, and 2 of them are mentioned in the dialogue of Hacivat and
Karagoz as "Allah Allah" as an expression of surprise. The Qur'an is mentioned 6 times, worship
5 times, and prayer 4 times. In addition to these, the Church, which is one of the concepts related
to religious beliefs other than Islam, is mentioned 21 times, the Christian 14 times, the Crusader
13 times, the Catholic 7 times, the Bible 5 times, the priest 4 times, and the Jew 2 times. Concepts
such as ablution, prayer and Hafiz are mentioned only once.
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Although the meanings given in the books and the messages contained in the subjects are more
important than the number of uses of the concepts, it should be known that all kinds of concepts,
symbols, colors and shapes on and inside a textbook, starting from the cover, are important.
Although there has been a perception that values education and moral education have started
to take place in the programs in recent years and that religious values have gained importance
especially in basic education, it is understood that the situation is not so in the dimension of
books. In fact, if an examination is made about the meanings of the religious concepts and
symbols given so far, it will be seen that the situation is even more serious. Because, a significant
part of the concepts given above were not used to express or emphasize a religious belief in
terms of meaning. Instead, it is emphasized as a cultural element or part of a social event. For
example, none of the mosque pictures are described as a place of worship representing Islam.
Or, when Eid al-Fitr (Ramadan) is described, it is not explained as a part of a worship that must
be performed in Islam. Instead, it is described as a cultural event.

According to the information disclosed so far, the following conclusion can be made. Values
related to any religious belief are not found in the basic education textbooks. In numerical terms,
basic education textbooks give little place to concepts related to any religious belief. In fact, more
than half of the textbooks do not contain any religious concepts or symbols related to any
religious belief. Existential issues are explained by making more references to nature and laws
in lectures and presentations.
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