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Oz

Bu calisma Cumbhuriyet Tiirkiyesi mesleki ve teknik 6gretimi kapsaminda degerlendirilen istanbul’da
kurulmus olan Terzilik Okulunun genel yapisini ortaya koymayl amacglamistir. Terzilik Okulu 1929
yilinda agilmis olup uzun yillar tilkeye terzi yetistirmistir. Okul iki boliimlii olup dikis ve bicki subelerine
ayrilmistir. Orgiin bir egitim kurumu olmasinin yaninda terzi esnafi olan genclerinde egitilmesi amaciyla
Aksam Terzilik Okulunu biinyesinde barindirmis, bir ¢esit yaygin 6gretim gerceklestirerek hayat boyu
6grenme saglamistir. Calismada tarihsel arastirma yontemi kullanilmistir. Tarihsel arastirma, ge¢misin
6grenilmesini, anlagilmasini ve giinlimiizle bir bag kurulmasini, giintimiizde gergeklesenlerin tarihsel bir
siireci oldugunun kavranmasini saglar. Ayrica tarih arastirmalari sonucunda ortaya ¢ikan ¢alismalar,
calisilan konular ile ilgili bir literatiir de olusturmaktadir. Mevcut ¢alisma da bir tarihsel arastirma olup
arastirllan konunun doénemine ait olan evraklara dayandirilmistir. Bu baglamdan bakildiginda
arastirmada veri analizi olarak betimsel yaklasim secilmistir. Betimsel yaklasimin amaci yapilan tarihsel
arastirma neticesinde elde edilen verilerin orjinal yapisina miimkiin oldugu kadar sadik kalarak verileri
islemektir. Calismada Tiirkiye Cumhuriyeti Egitim Bakanligi tarafindan yayimlanan eserlerden,
talimatnamelerden, Tebligler Dergisinden, Devlet Istatistik Enstitiisiiniin yayimladig istatistiklerden ve
ayrica cesitli telif eserlerden yararlanilmistir. Calismanin dayanagini olusturan bu dokiimanlardan elde
edilen verilere betimsel yaklasimin amaci dogrultusunda miimkiin oldugu derecede sadakat gosterilerek
ele alinmstir.

Anahtar Kelimeler: Terzilik Okulu, Meslek Ogretimi, Yasam Boyu Ogrenme

Abstract

This research targets to present the general structure of the Tailoring School founded in Istanbul, which
is considered within the scope of the vocational and technical education of the Republic of Turkey. In
1929, Tailoring School was opened and it trained tailors for several years. The school that consists of
two departments is divided into sewing and cutting branches. As well as being a formal education
institution, the school incorporated the Evening Tailoring School so that it trains young people who are
tailors, and by performing a kind of non-formal education; it provided lifelong learning. In this study,
historical research method was applied. Historical research enables to learn and understand the past in
order to form a connection with the present. In addition, it provides an understanding that the events
occuring today is a historical process. Furthermore, the researches that revealed as a result of historical
research also constitute a literature on the subjects studied. The present study is also a historical
research and is based on the documents belonging to the period of the relevant subject. In this context;
as data analysis method of the research, descriptive approach was chosen. The purpose of the
descriptive approach is to analyze and process the data by staying as faithful as possible to the original
structure of the data gained as a result of the historical research. In the study, the works published by
the Ministry of Education of the Republic of Turkey, the instructions, the journal of communiqués,
statistics and also various copyrighted works were used. The data obtained from these documents,
which constitutes the basis of the study, were handled with as much fidelity as possible in line with the
aim of the descriptive approach.
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GIRIS

Kiiresellesen diinyada iiretim-tiilketim dongiisii icinde bireyin gerek toplumda bir statii
kazanmasi gerekse tlilkesinin gelisme ve kalkinmasinda rol almasi ona yiiklenecek bilgi, beceri
ve teknik yeterliliklerin kazandirilmasi ile ilgilidir. Bu yoniiyle diisiintildiigiinde genel egitim ve
mesleki egitimin ortak amaci, kisiyi gelecege hazirlamak, ona 6grenme ortamlari olusturmak,

toplumsal hedefler dogrultusunda ilgili kurumlar araciligiyla ona gerekli bilgi ve becerileri
kazandirmaktir (Unlii, 2016).

Cumbhuriyet’'in ilaniyla baslayan ulus devlet anlayisi ve ekonomide belirlenen devletcilik
ilkesiyle beraber benimsenen yerli ve milli kalkinma hamleleri basta egitim olmak iizere tiim
kurumlarda kendini gostermis, adeta milli bir mesele olarak gériilmiistiir. Ozellikle devletin
topyekiin kalkinma i¢in ihtiya¢ duydugu nitelikli insan giicii ve ara eleman ihtiyact mesleki ve
teknik egitimi de olduk¢a 6nemli bir hale getirmistir. Donemin egitimcilerinin de goriisiine
yansimis olan bu anlayis, Ismayll Hakki Baltacioglu'nun ‘i¢timai Mektep’ adli eserindeki
ifadelerinde de yer almistir. Baltacioglu mesleki ve teknik egitimin 6nemini ‘Teknik Sahsiyetin
Tesekkili’ basliginda “Bir yandan fen esyasini fenni olarak kullanmak diger yandan da bu
esyanin tamirine g¢alismak, sahsiyetimizi sanayi hayatina sokacak, sanayilestirecek olan iki
kapidir” seklinde ifade etmistir (Baltacioglu, 2019). Bunun yani sira Maarif Vekaletinin resmi
davetiyle mesleki ve teknik egitim i¢in yurtdisindan Prof. Alfred Kiihne, Prof. Omer Buyse gibi
alan uzmanlari getirtilerek bu alan i¢in resmi raporlar hazirlatilmis, gorisleri alinmistir (Ortak,
2004; Sahin, 1996).

Mesleki ve teknik 6gretimin daha aktif hale getirilmesi icin Bakanlik blinyesinde 1933 yilinda
Mesleki ve Teknik Ogretim Genel Miidiirliigli, 1941 yihinda ise Mesleki ve Teknik Ogretim
Miistesarlig1 kurulmustur. 1935 yilina kadar il ve belediye idarelerinin finanse ettigi mesleki ve
teknik 6gretimin biitcesi bahsi gecen tarihten itibaren Bakanliga baglanmis (Akyiiz, 2013;
Yorik vd., 2002), ekonomik olarak giliclendirilmistir. 1934 yili itibariyle iilke genelinde mesleki
ve teknik 6gretim gerceklestirilmek lizere ¢ok sayida erkek, kiz sanat ve yapu enstitiileri, ticaret
okullari, teknik yliksek 6gretmen okullari agilmaya baslanmistir (Akytiz, 2013). Calismada ele
alinan meslek okulu ise bahsi gecen tarihlerden daha erken a¢ilmis olup, terzilik meslegini hem
orglin hem de yaygin egitim saglayarak gelistirmeyi ve yenilemeyi amaclamistir. 1930’lu yillar
her ne kadar mesleki ve teknik 6gretimin organizasyonel anlamda gelistirilmesi iizerine yogun
calisilan donem olsa da bu yillardan 6nce Kithne ve Buyse’nin mesleki egitim hakkinda
gorislerine basvurulmasi, terzilik okulunun 1929 yilinda a¢ilmis olmasi aslinda Cumhuriyet’in
ilk yillarindan itibaren meslek egitiminin gelistirilmesi ¢abalarinin oldugunun gostergesi
olarak ifade edilebilir.

Arastirmanin Amaci

Mevcut ¢alismada Cumhuriyet Tiirkiyesi mesleki ve teknik 6gretim iizerine agilmis olan ve
egitim tarihi agisindan ilging bir 6rnek olan fakat bilinirligi ¢ok fazla olmayan bir okulun genel
yapisini ortaya koymak ve literature kazandirmak amaglanmistir.

YONTEM

Calismada tarihsel arastirma yontemi kullanilmistir. Tarihsel arastirma, ge¢miste meydana
gelmis eylemleri ve olaylari tanimlamak, aciklamak ve boylelikle anlayabilmek i¢in verilerin
sistemli olarak toplanmasi ve degerlendirilmesidir. Tarih arastirmalari; insanlarin gecmiste
olanlarin farkina varmalarini, gecmisteki islerin nasil yapildigin1 6grenmelerini saglar ve
giiniimiizde gerceklesen olaylarin, ortaya ¢ikan eylem ve durumlarin aslinda bir siireci
oldugunu gostermek amacin tasir. Ayrica tarih ¢alismalari neticesinde ortaya konan rapor,
arastirmacilarin ¢alisacagl konulara literatiir olusturmaktadir. Egitim tarihi calismalarinin
amaci ise, egitim ve/veya okulla ilgili olarak ge¢misin baz1 yonlerini tanimlamaktir (Fraenkel
ve dig., 2011: 535-536).
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Calisma, tarihsel arastirma yontemiyle yapildigindan dolayr veri toplama araci olarak
dokiimanlardan yararlanilmistir. Arastirma da kullanilan dokiimanlar Tiirkiye Cumhuriyeti
Egitim Bakanliginin yayimlamis oldugu okul ile ilgili eserlerden, talimatnamalerden, Tebligler
Dergisinden, Devlet Istatistik Enstitiisiiniin yayimladig1 istatistiklerden elde edilen verilerden
saglanmistir. Ayrica konuyla ilgili cesitli telif eserlerden de yararlanilmistir.

Verilerin Analizi

Bu arastirmada veri analizi olarak betimsel yaklasim se¢ilmistir. Bu yaklasimda amac toplanan
verinin orjinal yapisina miimkiin oldugu derecede sadik kalarak kullanilmasidir (Wolcott,
1994). Bu baglamda calisma siirecinde elde edilen verilere arastirmaci tarafindan sadik
kalinmistir.

BULGULAR

Bu boliimde okulun tarihgesi, egitim-6gretim yapisi, 6grenci alim sartlari, mezuniyet kosullari,
0grenci ve ogretmenleri ile ilgili istatistiki bilgiler verilecektir. Okul tarihi boyunca Dikis,
Kiirkgiiliik ve Bigki subesi olmak iizere ii¢ kisima ayrilmistir. Fakat Kiirkgiiliik subesinin 6mri
kisa olmasi dolayisiyla okul ile ilgili bilgiler Dikis ve Bicki subesi ekseninde verilecektir.

Kisa Tarihge

Cumhuriyet’in ilaniyla birlikte yeni tarzda kiyafetleri dikebilecek terzilerin olmasi gerekliligi
yoniinde ihtiyag ortaya cikmistir. Bundan dolayidir ki {ilkedeki biiylik merkezlere terzi okullari
acilmasi planlanmistir. Bu plan dolayisiyla 1929 yilinda terzi ve makastar yetistirmek hedefiyle
Istanbul Erkek Sanat Enstitiisii icerisinde bir terzilik boliimii acilmis, bu béliim 1930-1931
O0gretim yili itibariyle bagimsiz bir okul olarak teskilatlandirlmistir. Okul ilk agildiginda
Istanbul Terzilik Mektebi adiyla zikredilmistir. Okulun tarihsel siireci boyunca isminin
degistirilmis oldugu goriilmektedir. Nitekim donemin gazetelerinde ve donemi anlatan cesitli
eserlerde okulun ismi Terzilik Mektebi, Terzilik Okulu, Erkek Terzilik Okulu, Istanbul Terzilik
ve Kiirkgiiliikk Okulu, Terzilik ve Kiirkgtiliik Okulu olarak ifade edilmistir. Yalmz okul isimlerinin
hangilerinin hangi tarihlerde kullanildig1 net bir sekilde tespit edilememistir. Lakin okulun
ismi zikredilirken genelde Terzilik Okulu ismi kullanilmistir. Okulun ismi ile ilgili tespit
edilebilen en net bilgi 1943 yilinda okulun adinin Erkek Orta Terzilik Okulu olarak belirlenmis
olmasidir. 1953 yilina ait bir arsiv belgesinde de okulun ismi hem Erkek Orta Terzilik Okulu
hem de Istanbul Erkek Orta Terzilik Okulu olarak yazilmistir. Okul 1970’li yillarda Beyoglu
Terzilik Okulu diye adlandirilmis, kadin ve erkek giyimi lizerine teknik eleman yetistirmek
amaciyla kurulmus olan Istanbul Beyoglu Kiz Meslek Lisesi icerisinde yeniden
teskilatlandirilmis, 1978 yili itibariyle de orta terzilik okulu 6genci alimi durdurulmustur.
Dolayisiyla calismada okulun ismi zikredilirken bahsi gecen kullanimlardan Terzilik Okulu ismi
tercih edilmistir (Aksam, Tesrinisani 30, 1934; Agustos 27, 1935; Agustos 29, 1936;
Basbakanlik Devlet Istatistik Enstitiisii, 1982a; 1982b; BCA, 30.1.0.0/90.566.3; Cicioglu, 1985;
Cumbhuriyet, Subat 26, 1930; Eylill 1, 1937; Demir, 2017; Devlet istatisik Enstitiisii, 1969;
Ergin, 1977; Kultiir Bakanligi, 1936; Maarif Vekilligi, 1923-1943; 1939).

Okul ilk yillarinda Dikis subesi olmak tizere sadece tek boliimlii olarak teskilatlandirilmis, 1934
yilinda Kiirkgiiliik ve Bicki subesi agilmistir. 1936 yil itibariyle Kirkgiiliik subesine 6grenci
alinmasi ile ilgili herhangibir kayita rastlanilmamis, muhtemelen bu tarihte sube kapatilmistir.
Okul boylelikle iki subeli yapisiyla egitim 68retime devam etmistir. 1938-1939 6gretim yilinda
okul biinyesinde aksam kurslar1 agilmistir. Terzilik Okulu iicretsiz ve yatili olmayan bir egitim
kurumu olarak faaliyet gdstermistir (Aksam, Tesrinisani 30, 1934; Agustos 27, 1935; Agustos
29, 1936; Cicioglu, 1985; Cumhuriyet, Subat 26, 1930; Eylil 1, 1937; Demir, 2017; Devlet
[statisik Enstitiisii, 1969; Ergin, 1977; Kiiltiir Bakanligi, 1936; Maarif Vekilligi, 1939).
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Terzilik Okulu uzun yillar iki subeli bir yapida faaliyet gostermistir. Bu iki subeden biri ti¢ yillik
olan dikis subesidir. Dikis subesinde her tiirlii erkek elbisesi, kadin tayyor ve mantolari tizerine
genel ve teknik bilgi sahibi olacak ve bu alanlarda gerekli beceriler kazanacak terizler
yetistirmek amaclanmistir. Bu subeyi bitiren 6grencilere istedikleri takdirde bir yillik olan
bicki subesini de okuma hakki taninmistir. Bicki subesinde ise kadin tayyor ve mantolari
makastarligi 6gretilmesi planlanmistir. Bicki subesi bir taraftan Dikis subesini bitirenlere
makastarlik egtimi verirken, terzilik meslegini icra etmekte olan calisanlara da disaridan
egitim vererek piyasaya hizmet vermistir (Istanbul Okullar1 Kilavuzu, 1938; Maarif Vekilligi,
1939; 1940-41). Fakat disaridan okula girmek isteyenlerin uygulamali bir sinavla
yeterliliklerine bakilmis ve bu sinav dahilinde disaridan gelenlere egitim verilmesi yoniinde bir
planlama gerceklestirilmistir (Kiiltir Bakanligi, 1936). Okul biinyesine bir de Kiirkgeiiliik subesi
eklenmistir. Bu sube 1934 yilinda acilmis fakat kisa siire sonra kapanmistir (Aksam,
Tesrinisani 30, 1934; Agustos 27, 1935; Agustos 29, 1936; Cicioglu, 1985; Cumhuriyet, Subat
26, 1930; Eylil 1, 1937; Demir, 2017; Devlet [statisik Enstitiisii, 1969; Ergin, 1977; Kiltir
Bakanligi, 1936; Maarif Vekilligi, 1939). Subede kiirkeiiliikk isleri ile ilgili mesleki bilgi
verilmekle birlikte teorik dersler de okutulmustur. Cesitli derilerin islenisi, tamiri, tavsan,
kostebek, tilki, sansar, ¢akal, kuzu, tay, vizon, kunduz, su samuru gibi hayvanlarin kiirklerinden
manto, ceket, esarp, kravat yapma iizerine 6gretim programi olusturulmustur. Ayrica her
sinifta haftada iki saat olmak tlizere Tiirkce, hesap ve hendese, defter tutma, resim gibi teorik
dersler ve Tiirk dikisciligine dair dersler miifredatta yer almistir (Demir, 2017).

Terzilik Okulunun kisa siireli olarak faaliyet gosteren kiirk¢iilik subesinin var oldugu
tarihlerden sonra okul ii¢ yillik Dikis ve bir yillik Bigki subesi olmak iizere iki bodliime
ayrilmistir. Aslinda bu béliimleme mesleki boliimleme ile ilgili olup okul bir biitiin halinde dort
yillik bir orta 6gretim kurumu olarak tanimlanmistir. Fakat yukarida da bahsi gectigi gibi Dikis
subesini bitirenlerin Bicki subesine devam hakki oldugu gibi disaridan da Bicki subesini
okuyanlarin varligl s6z konusu olmustur. Yani okulun orgiin 6gretim yapisi icerisinde Bigki
subesi araciligiyla yaygin o6gretim de gerceklestirmistir (Basbakanhk Devlet Istatistik
Enstitiisii, 1965; Basvekalet Devlet [statistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968;
Devlet Istatistik Enstitiisii, 1969; Basbakanlik Devlet Istatistik Enstitiisii, 1977; Istanbul
Okullar1 Kilavuzu, 1938; Maarif Vekaleti, 1956; Maarif Vekilligi, 1923-1943; 1939).

Terzilik Okulu, bir okul mantifiyla disiiniildiigiinde egitim-6gretim ve idari kadrolarinin
o0gretmenler, miidiir ve yardimcilarindan olusturulmasi gayet dogal bir stireci ifade etmektedir.
Lakin okulun ruhuna uygun olarak bir teftis heyeti de olusturulmustur. Bu teftis heyeti yapisi
itibariyle dikkat ¢ekici olmustur. Teftis heyetinin olusturulmasindaki amag¢ mezunlarin daha iyi
yetisebilmelerini saglamaktir. Bu amacla teftis heyeti taninmis terzi ve makastarlardan, terzilik
dernegi tarafindan segilen bir kisiden olusturulmustur. Heyete zaman zaman okulu denetleme,
okul yonetimine egitim-6gretimle ilgili fikirler verip bakanliga rapor sunma yetkisi verilmistir.
Ayrica heyet 6grencilerin is piyasasina tanitilmasi ve 6grencilerin is bulmasi yontinde katkida
bulunacakti. Bu heyet gorevini fahri olarak ytriitmekle birlikte gorevi dolayisiyla herhangi bir
ticret almamistir (Ergin, 1977; Maarif Vekilligi, 1939). Boylelikle meslegi yapanlar ile meslegi
yapacaklar arasinda bir bag ve isbirligi olusturulmak istenmistir denilebilir. Ayrica heyetin
licretsiz olarak gorev yapmasinda bir ¢esit vatan vazifesi anlayisi1 s6z konusudur.

Okul, bir is okulu olmas1 hasebiyle okulda kendine has bir déner sermaye sistemi kurulmustur.
Birinci siniflarin atélye ihtiyaclarini bakanlik karsilarken iist siniflarda artik mesleki beceri
kazananlarin trettiklerinin satilmasi ile bir ticari egitim ag1 olusturulmustur. Bdylece
ogrenciler yaptiklari ile malzemelerini almis ve yeni triinler iremislerdir (Maarif Vekilligi,
1939). Nitekim okulun atélye yapisi, 6grencilerin esnafliga bir sekilde giristikleri sistem
seklinde yorumlanabilir.
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Ogrenci Ahm Sartlari

Okulun Dikis ve Bigki subelerinin 6grenci alim sartlarina bakildiginda her iki sube icin
adaylarin Tiirk olmasi, okumasini engelleyecek bir hastaligi olmamasi, cigek asisi yaptirmis
olmasi ortak sartti. Dikis subesi icin diger sartlar, en az beg sinifli bir ilkokuldan mezun olmak,
12 yasindan Kkiglk, 17 yasindan biiyiik olmamak olarak belirlenmistir. Bicki subesi icin ise
okulun Dikis subesinden mezun olmak, terziligi cirak olarak 6grenmis olanlardan dogrudan
dogruya bu subeye girmek isteyenler icin en az ilk okuldan mezun olmak ve okulun Dikis
subesinde gosterilen uygulamali derslerden yapilacak sinavda basarili olmak diger sartlar
olarak ifade edilebilir (Maarif Vekilligi, 1939).

Kabul sartlarini yerine getiren 6grencilerin kayit olabilmeleri i¢in bazi evraklar1 okula
vermeleri gerekmistir. Bu evraklarin, 6grencinin daha 6nce okumus oldugu okul ile ilgili belge,
niifus ciizdani, resmi gorevli olarak calisan bir doktordan saglik raporu, yeni tarihli ¢igek asisi,
fotografi olmak iizere O6grenci tarafindan hazirlanarak okula teslim edilmesi gerekmistir
(Maarif Vekilligi, 1939).

Ders Programlari

Okulda derslerin baslama saati 08.30, bitis saati 16:30’dur (Maarif Vekilligi, 1940c). Okulun
egitim Ogretim yapisi teorik, teknik ve uygulamali dersleri icermistir (Maarif Vekilligi, 1940-
1941). Asagidaki tablolarda Dikis ve Bigki subelerinin haftalik ders saatleri verilmistir (Maarif
Vekilligi, 1939).

Tablo 1. Dikis Subesi Haftalik Ders Programi

Dikis Subesi

Dersler Birinci Simf ikinci Simif Uciincii Stmf
Tiirkce 2 3 2
Aritmetik ve Geometri 2 2 1
Defter Tutma 2
Resim 1 1 1
Mesleki Resim 2 1 1

Sanat Bilgisi 1 1 1

Dikis 32 32 32
Toplam 40 40 40

Tablo 1'e bakildiginda dersler genel kiiltiir, meslek bilgisi dersleri diye iki kategoride
ayrilabilir. Ug yillik bir okul olmasi hasebiyle Dikis subesi miifredatinda Tiirkce dersi yer almis
ve haftalik saati diger derslere gore biraz daha fazla olmustur. Bu durum muhtemelen esnaflik
yapacak olan terzilerin kendi dillerini iyi kullanabilmeleri i¢in fayda getirmis olabilir. Lakin
boliimiin en fazla saati dikis dersine yani mesleki beceriyi en yogun olarak gelistirecekleri
derse ayrilmistir. U¢ sene boyunca haftada 32 saat verilen ders, mesleki becerilerin ne kadar
tizerinde duruldugu ile ilgili fikir verebilir.

1940-1941 6gretim yilinda Dikis subesi miifredatina tarih ve cografya dersi, 1943 yili itibariyle
yurt bilgisi, askerlik, cimnastik gibi dersler eklenmistir (Maarif Vekilligi, 1923-1943; 1940b).

Tablo 2. Bigki Subesi Haftalik Ders Programi

Bicki Subesi
Dersler Haftalik Saat
Bicki ve Prova Teknigi 2
Resim 1,5
Erkek Bigkisi ve Tatbikat1 21
Kadin Bigkisi ve Tatbikati 15
Toplam 39,5
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Bicki subesi bir yillik olarak planlanmistir. Bu sube orgiin 6gretim yapmasinin yanisira
disaridan da okumak iteyenleri bilgi yoniinden desteklemek iizerine de hizmet vermistir.
Burada Dikis subesi mezunlarina istedikleri takdirde bir yi1l daha okuma hakki taninarak
onlarin bigki isleri iizerine bilgi ve becerilerini artirmalar1 saglandig1 gibi, disarida esnaflik
yapanlara da bilgi ve becerilerini gelistirme imkani taninmistir.

Ogrencilerin Devam ve Devamsizlik Durumu

Ogrencilerin okula gitmeleri zorunlu tutulmustur. Devamsizlik yapan 6grencilerin notlar1 ne
olusa olsun devamsiz 6grenciler basarisiz sayllmistir. Ogrencilere verilen devamsizlik hakki
derslerin dortte biri kadardir. Derslere dorte lic oraninda devam edilmesi zorunluluk olarak
belirlenmistir. Ancak saglik sorunlar1 nedeniyle derslere devam edemeyen 6grencilerin, eger
notlar1 bir iist sinifa gecmeye yeterli ise ve saglik durumu bir sonraki yil okula devam
etmelerine engel teskil etmeyecekse 6grencinin sinif gegmesine miisaade edilmistir. Bunun
saglanmasi ise okul miidiirliigiiniin teklifi ve bakanligin uygun gormesi neticesinde
kararlastirilmistir. Bir ders yilinda kalan 6grenciler ise sonraki yilda hastalik yiiziinden devam
edemeyecek duruma gelirlerse bu 6grencilerin 6gleden 6nce ve 6gleden sonraki dersleri ayri
ayr1 degerlendirilerek yar1 yariya devam etmis olanlarin smifta birakilmasina gerek
gorilmemistir (Maarif Vekilligi, 1941).

Ogrenci Basarisinin Degerlendirilmesi ve Mezuniyet Sartlari

Okulun 6grencilerinin st siniflara gegebilmesi ve mezun olabilmesi i¢in belirli siirecleri takip
etmeleri gerekmistir. Ogrencilerin egitim-6gretim donemi siirecinde basar1 durumlar sik sik
kontrol edilmis, 6g8retmenlere 6grencileri siki bir sekilde takip etmeleri icin talimat verilmistir.
Bu siki takip kanaat notlar: iizerinden saglanmistir. Ogretmenler, 6grencilerin teorik derslerde
gostermis olduklar1 performanslarina, ders sirasindaki tartismalara gosterdikleri katilim
becerilerine, sinav durumlarina, 6grencilere verilen gorevlerin durumuna goére 6gretmen
tarafindan degerlendirilmesi neticesinde {licer aylik kanaat notu sistemi olusturulmustur. Bu
durum teorik ve uygulamali dersler olmak ilizere biitiin dersler icin gecerlidir. Her 6gretmen
verecegi kanaat notu i¢in bir cep not defteri tutmakla yiikiimli idi. Gerektiginde okul miidiiri
ya da okulu ziyaret edecek miifettisin bu defterin varligin1 ve defterdeki notlar1 kontrol etme
yetkisi vardi (Maarif Vekilligi, 1941).

Kanaat notlari ile birlikte okulda yapilan sinav usulleri biitiinleme ve mazeret sinavlari, Dikis
kismi mezuniyet sinavi, Bicki kism1 mezuniyet sinavi seklinde planlanmistir. Sinavlar derslerin
yapisina gore yazili, sozlii veya uygulamali olabiliyordu. Ders yili iic kanaat notu devresine
ayirilmistir. Birinci devrenin ders yil1 basindan 10 Araliga kadar, ikinci devrenin 11 Araliktan
10 Marta kadar, tgilincii devrenin 11 Marttan ders yili sonuna kadar siirmesi planlanmistir.
Ogrencilerin kanaat notlar1 ortalama bes ve besten yukari olmalidir. Besin altindaki notlar
alan ogrenciler derslerinden kalmislardir. U¢ dersten besin altinda not alan 6grenciler, o yil
sinif tekrarina birakilmig, iki dersten besin altinda not alan 6grenciler ise biitiinlemeye
birakilmistir.  Ogrenciler biitiinlemede de derslerinden gecemedikleri zaman sinifta
kalmiglardir. Iki y1l iist iiste kalanlar ise okuldan uzaklastinlmistir (Maarif Vekilligi, 1941).

Sinavlarda kopya ceken 6grenciler sinavdan cikarilarak basarisiz sayilmistir. Ayrica, o donem
almis olduklar1 derslerin tamamindan birakilip, disiplin kuruluna sevk edilmistir. Sinavlar i¢in
komisyonlar kurulmustur. Komisyonlar biitiinleme ve mazeret sinavi yapacak ise dersin
0gretmeninden ve okul muidiiriinlin sececegi en az bir gorevliden olusturulmustur. Mezuniyet
sinavlar i¢in ise kurulacak olan komisyon dersin 6gretmeninden, maarif miidiri ile okul
miidiiri tarafindan beraber segilerek vekilligin tasdikine arzolunacak en az iki gorevliden
olusturulmustur. Dersin 68retmeni disinda secilmesi planlanan gorevlilerin sinavi yapilacak
olan ders ile alakas1 olmas1 g6z 6niinde bulundurulmustur. Atolye isleri ile ilgili sinavlara
komisyon iiyesi olarak gorevlendirilecek kisiler icerisinde terzilik meslegini disaridan
yuriitenlerin de secilebilmesinde sakinca goriilmemistir (Maarif Vekilligi, 1940a).
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Her bir 6grencinin sozlii, yazili veya uygulamali sinavlarinda teker teker sinav odasina alinarak
siav yapilmasi karalastirilmis, sorularin agik ve anlasilir olmasi tavsiye edilmistir. Sinavlar
ogrenciler ile birebir yapilmistir. Dolayisiyla sinavlarin belirlenen giin boyunca slirmesinin
yanisira ertesi gline sarkmasi durumu da séz konusu olmustur (Maarif Vekilligi, 1940a).

Kanaat notlar1 dgrencilerin yil icerisindeki basarilarini ifade ederken okulu bitirmeleri icin
bitirme sinavlarina girmeleri gerekmistir. Bitirme sinavlar1 Dikis ve Bicki subesi i¢in ayr1 ayri
planlanmistir. Dikis subesi mezuniyet sinavinin ders yili sonu ve yeni ders yili basi olmak tizere
iki kere yapilmasi planlanmis, kanaat notlar1 biitiin derslerden bes ve iizerinde olanlar bu
sinavlara girebilmistir. Bitirme sinavi son sinif derslerinden sozlii olarak yapilir fakat atdlye
sinavlari derslerin yapisina gore tasarlanir, basarisiz olanlar iic mezuniyet sinavini gecemezse,
basarisiz olduklar1 derslerden sinava tekrardan alinirlar. Dordiincii basarisizlik neticesinde
ogrencilerin aldiklari dersleri belirten bir evrak diizenlenir fakat diploma alma hakkini 6grenci
kaybeder. Ogrencilerin basarili olmalar icin mezuniyet sinavlarindan da en az bes almalari
gerekmistir. Ogrencilerin basar1 ortalamalar: biitiin siniflarda aldiklar1 notlar ve mezuniyet
sinavl notlarinin ortalamasi alinarak hesaplanmistir. Bicki subesi icin de benzer siirecler
gecerlidir (Maarif Vekilligi, 1941). Siavlar i¢in belirlenen notlar on iizerinden verilmistir. 9-10
pekiyi (ortanin cok istiinde), 7-8 iyi (ortanin iistiinde), 5-6 orta (orta), 3-4 zayif (ortanin
altinda), 1-2 pek zayif (ortanin ¢ok altinda), 0 bos diye tanimlanmistir (Maarif Vekilligi, 1941).

Ogrenci ve Ogretmen Sayilari

Okulun 6grenci ve égretmenleri ile ilgili sayilar Devlet Istatistik Enstitiisiiniin yayimlamis
oldugu eserlerden cikarllmaya ¢alisilmigtir. Istatistiklerde her yilin rakamlarina diizenli bir
sekilde ulasilamamistir. Asagidaki tablolarda okulun o6grenci ve Ogretmenleri ile ilgili
istastistiki bilgiler mevcuttur (Basbakanlk Devlet Istatistik Enstitiisti, 1965; Basvekalet Devlet
Istatistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968; Devlet Istatistik Enstitiisii, 1969;
Basbakanlik Devlet [statistik Enstitiisii, 1977).

Tablo 3. 1953-1973 Y1l Ogrenci ve Mezun Sayilari

Okuyan Ogrenciler Diploma Alanlar
Erkek Kiz Toplam Erkek Kiz Toplam

1953-54 68 32 100 1953-54 24 14 38
1954-55 59 24 83 1954-55 28 8 36
1955-56 61 23 84 1955-56 26 11 37
1956-57 56 25 81 1956-57 25 11 36
1957-58 53 27 80 1957-58 16 10 26
1958-59 57 39 96 1958-59 17 9 26
1959-60 45 41 86 1959-60 25 14 39
1960-61 57 54 111 1960-61

1961-62 41 47 88 1961-62 12 9 21
1962-63 94 94 1962-63 30 30
1963-64 103 103 1963-64 31 31
1964-65 47 82 129 1964-65 17 16 33
1965-66 55 70 125 1965-66 26 18 44
1966-67 34 95 130 1966-67 17 28 45
1967-68 24 110 134 1967-68 12 33 45
1968-69 19 116 135 1968-69 5 27 32
1969-70 17 113 130 1969-70 5 46 51
1970-71 24 122 146 1970-71 4 33 37
1971-72 20 126 146 1971-72 8 40 48
1972-73 33 116 149 1972-73 8 35 43
Toplam 967 1262 2230 Toplam 336 362 698
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Okulun 1960 yili 6ncesi 6grenci sayilarina bakildiginda erkek 6grenci sayis1 kiz 6grenci
sayisina oranla daha fazla olmustur. 1960 yili sonrasinda ise kiz 6grenci sayisi erkek 6grenci
sayisindan daha fazla olmustur (Basbakanhk Devlet Istatistik Enstitiisii, 1965; Basvekalet
Devlet Istatistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968; Devlet Istatistik Enstitiisii,
1969; Basbakanlik Devlet istatistik Enstitiisii, 1977).

Tablo 3’de okuyan 6grenci ile mezun 6grenci sayilar1 arasinda ciddi bir fark goziikse de son
sinif 6grencilerinin mezuniyet oranlar iyi derecededir. Nitekim sinif bazinda okuyan 6grenci
sayilar1 mezun olan sayilari ile birbirine denk diismektedir. Ayrica toplam verilen 6grenci
saylilarinda ve mezun sayilarinda hem Dikis hem de Bicki subesi 6grencileri yer almistir. Okul
aslinda iki subeli olsada tek bir sube mantigiyla diisiiniilmiis li¢ yillik dikis subesi ve bir yillik
bicki subesi olmak iizere dort yillik bir okul olarak tanimlanmistir. 1962-1964 yillar1 arasinda
kiz ve erkek 6grenci ayrimini yapacak istatistiki verilere ulasilamamistir. Yine ayni sekilde bu
tarihlerdeki mezunlar arasinda kiz 6grenci sayisi tespit edilememistir. Nitekim okulda kiz ve
erkek 6grenci varlig1 bu tarihlerde de gegerlidir. Ayrica 1960-1961 yi1li mezun sayisini da tespit
etmek miimkiin olmamistir. Tablo 3’de goruldiigi tizere 20 yillik bir siirecte okulda 2230
ogrenci okumus, 698 6grenci de mezun olmustur (Basbakanlik Devlet Istatistik Enstitiisii,
1965; Basvekalet Devlet [statistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968; Devlet
Istatistik Enstitiisti, 1969; Bagsbakanlik Devlet Istatistik Enstitiisti, 1977). Burada istatistikler ile
ilgili su bilgiyi vermek dogru olacaktir. Devlet Istatistik Enstitiisiiniin yayimlamis oldugu egitim
istatistikleri zaman zaman farklilik gosterebiliyor. Bazen diger devlet kurumlarinda farkh
rakamlara ulasmak miimkiin olabiliyor. Ozellikle okullar ile ilgili istatistiki bilgilerdeki
farkhiliklar egitim-6gretimin canh bir durum olmasindan kaynaklanmistir. Devlet Istatistik
Enstitiisii vermis oldugu bilgileri belirli stirelerde okullardan almislardir. Fakat bu bilgilerin
toplanip yayimlanmasi siirecinde ara dénemlerde mezun olanlar, okuldan ayrilanlar séz
konusu olabilmistir. Dolayisiyla istatistiki bilgiler ylizde yiiz dogruyu vermemistir. Lakin genel
itibariyle okullar ile ilgili rakamsal fikir vermislerdir (Becerikli, 2020).

Tablo 4. 1953-1961 Y1l Ogretmen Sayilar

Asil Stajyer Ucretli Toplam
Erkek Kiz Erkek Kiz Erkek Kiz Erkek Kiz Toplam
1953-54 6 4 1 1 3 1 10 6
1954-55 7 5 3 1 10 6
1955-56 7 5 4 1 11 6
1956-57 6 5 3 1 9 6
1957-58 5 6 3 1 8 7
1958-59 5 5 1 3 1 9 6
1959-60 5 5 1 3 9 5
1960-61 6 7 6 7
Toplam 47 42 3 1 22 6 72 49 120

Tablo 4'te okulun 1953-1961 yili &égretmen sayilar verilmistir. Ogretmen sayilarina
bakildiginda okulun 6gretmenlerinin asil, stajyer ve licretli olarak gorev yaptigi soylenebilir.
Toplamda 121 kisi okulda 68retmenlik yapmistir. Bunun 72’si erkek, 49'u kadindir. Tabloda
bos kalan yerler bahsi gecen yillarda stajyer ve iicretli 6gretmenin ¢alismadigi kisimlardir.
Okulda c¢ok az kisi stajyer ogretmenlik yapmistir. Egtim-6gretimde genel olarak asil
ogretmenlerden yararlamlmistir (Basbakanlk Devlet Istatistik Enstitiisii, 1965; Bagvekalet
Devlet Istatistik Enstitiisii, 1963).

Terzilik Okuluna Bagh Aksam Terzilik Okulu

[k okulu bitirdikten sonra kisa bir mesleki egitim alan ya da mesleki egitimi ile ilgili hicbir okul
gormemis yalniz meslegini alayli olarak 6grenip yapmaya calisan gencleri alanlarinda
donaniml hale getirmek icin ¢irak ve kalfalarin okuyabilecegi aksam okullar1 agilmistir. Bu
aksam okullar icerisinde 1938-1939 ders yili basinda Terzilik Okuluna bagh olarak Aksam
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Terzilik Okulu agilmistir (Maarif Vekilligi, 1939). Bu okulun 6gretim siiresi iki yil olarak
planlanmistir (Cicioglu, 1985).

Bir cesit hayat boyu 68renmeyi saglayan yaygin 6gretim kurumu olarak tanimlanabilecek olan
Aksam Terzilik Okuluna girebilmek i¢in adaylarin Tiirk olmasi, 12 yasindan kiiciik, 45 yasindan
biiyiik olmamasi, 12-16 yasinda olanlarin bes yillik ilk okulu bitirme zorunlulugu olmasi, 16-45
yasinda olanlarin en az bir ilk okulun tli¢lincli sinifin1 bitirmis olmasi veya Millet Mektepleri A
ve B kurslarindan mezun olmasi gerekmistir. Miiracaat kontenjandan ¢ok olursa 6grencilerin
okuduklar1 okuldaki basar: ortalamalarina gore kabul edilmesi kararlastirilmistir. Ayrica erkek
terziligi dikisinde en az orta derecede beceri ve bilgi saibi oldugunu yapilacak sinavda ispat
etmesi gerekmistir. Bunlarin da disinda okulda okumak isteyenlerden bulasici hastaligl
olmadigini, ¢igek asisi oldugunu ispat etmeleri istenmistir (Maarif Vekilligi, 1939).

Aksam Terzilik Okulunun sartlarimi saglayan 6grencilerin kayit sirasinda vermeleri gereken
bazi evraklar olmustur. Bu evraklar sunlardir; niifus clizdani, yeni tarihli as1 evraki, resmi
gorevli bir doktordan temin edilen saglik raporu, hiisniihal (temiz kagidi) kagidi, kayit
beyannamesi, fotograf, daha 6nce almis oldugu egitim ile ilgili evrak (Maarif Vekilligi, 1939).

Aksam Terzilik Okuluna teslim edilecek olan evraklar igerisinde 6grencinin daha énce okumus
oldugu okulunun varhgini ispat edecek bir belge yoksa eger okul idaresi tarafindan onun
bilgisini test etmek amaciyla sinava tabi tutulmasi s6z konusu olmustur. Bu durumda 6grenci
alim sartlarinda yer alan ilkokul okuma gibi sartlarin aslinda asilabildigi, 6grencinin bilgisine
yonelikte kabul edilebilecegini gostermistir (Maarif Vekilligi, 1939).

Aksam Terzilik Okulunda Tiirkce, matematik, resim, bicki ve prova teknigi, bicki ve tatbikati
dersleri okutulmustur (Maarif Vekilligi, 1939). Toplamda haftalik on saati bulan bu dersler
matematik ve Tiirkce ayr1 tutulursa meslek bilgisi dersleridir denilebilir.

SONUCLAR ve TARTISMA

Giliniimiizde okul 6ncesinden yiiksekogretime kadar degisim ve gelisim paradigmasi icinde
olan egitim, sadece bir kiiltiir problematigi olarak dusiiniilmemelidir. Egitim ayn1 zamanda
tilkeler icin bir sosyal degisim ve ekonomik anlamda da bir kalkinma aracidir. Bu yoniiyle
egitim iilkelerin kalkinmasi, gelismesi ve iiretim tiiketim olgusunda nitelikli insan giiclintin
yetistirilmesinde de olduk¢a hayati bir rol iistlenmektedir. Bu agidan diistintildiigiinde mesleki
ve teknik egitim olgusunun O6nemi sadece pedagojik amaglarla ac¢iklanmayacak kadar
miihimdir. 19. Yiizyilda bilhassa Sanayi Inkildbindan sonra degisen ve gelisen diinya yapisinda
devletler, nitelikli ve ilireten insan giiciine ihtiya¢c duymus, bu hususta girisilen endiistri
devrimini bilgi ve teknik anlamda basarmis devletler giiclerini glintimiize kadar korumustur.
Ozellikle iki diinya savasi arasinda bu siireci basarmis devletlerin giiniimiizde de bilim ve
teknikte hatir1 sayilir yerlerde olmasinin tesadiif olmadiginm diisiinmek oldukc¢a gercekei bir
tespittir. Bu yoniiyle gerek ana eleman gerekse ara eleman yetistirmede mesleki ve teknik
egitim olgusu giliniimiizde Ulkemiz basta olmak lizere cogu devletler i¢in bir gelisme ve
kalkinma basamagi olarak ele alinmaktadir.

Arastirmaya konu olan Terzilik Okulu da Cumhuriyetin ilk yillarinda kurulmustur. Esas
amacinin da kilik kiyafet inkilabindan sonra ihtiya¢ duyulan resmi ve 06zel kiyafetleri
tasarlamak ve dikmektir. Okulu énemli kilan diger bir hususta hem o6rgiin bir okul olmasi
hemde terzilik mesleginin devamlilig1 ve siirdiiriilebilirligine katkida bulunmasidir. Okulun
aksam sanat okulu olarak da terzilik meslegi ile ugrasanlara hizmet vermesi, disaridan bu
meslegi siirdiirmek isteyenlere kapilarini agmasi, okulu bir yoniiyle yasam boyu 6grenme
merkezi haline donistiirmistiir. Bugiin tlizerinde sik¢a konusulup tartisilan okul-toplum
isbirligi anlayis1 bu okul 6znesinde hayat bulmustur. Okul disaridan alan ve meslek uzmani bir
teftis heyetiyle esgiidiimlii olarak calismis, faaliyetlerine bu heyet de dahil edilmistir. Bu husus
giiniimiizde mesleki-teknik egitimde sanayi ve KOBI isbirligi siirecinde ne kadar pratik
edilmeye calisilsa da halen istenilen diizeyde birliktelikler heniiz saglanmis degildir. Nitekim
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meslegi ylriitenlerin ve meslek odalarinin bir okulun egitim-6gretimi ile ilgili fikirlerine 6nem
verilmesi, giiniimiizde meslekleri yiiriiten 6nemli firmalarin da katkilar1 ve isteklerine gore
fikirlerinin alinmasi yoniinde diislincelerin yanlis olmayacagi, hatta egitim-6gretime
deneyimlerini aktarabilecegi gibi ifadeleri kullanmaya sevk etmektedir.

Okulu 6nemli kilan diger bir hususun devam mecburiyetine siki sikiya baghligiydi. Ozellikle
strec temelli egitim basar1 temelli egitimin oniinde tutulmus, notlar1 ka¢ olursa olsun devam
etmeyenlerin sinif gegmesinin 6nl kapatilmistir. Giinlimiizde hocalarimizin ve biiytiiklerimizin
karnelerden evvel okul siirecine vurgu yapmasi, okul devamliligini bir hayat disiplini olarak
gormeleri herhalde donemin anlayisindan kalma bir disiplin anlayisidir. Calismadaki
bulgulardan ¢ikan 6nemli bir sonucta okula kayit sirasinda hem 6grencilerden hem de aksam
sanat okulu kismina kayit olacak yetiskinlerden istenen cicek asis1 olma zorunluluguydu.
Bunun bir evrak olarak kayitta istenmesi konu {lizerinde ne kadar hassasiyetle duruldugunun
gostergesidir. Bahsi gecen donemler de cigcek hastaliginin tilkede olusturdugu salgin korkusu
okul yasaminda da kendini gostermistir. Gliniimiizde etkilerini heniiz kaybetmese de son 2-3
yil icinde yasanan Covid-19 pandemi siirecininde basta okullar olmak {izere as1 zorunluluguyla
toplumun diger kesimlerine olan etkileri fazlasiyla tecriibe edilmistir. Ancak bundan daha
onemlisi calismada lizerinde vurgulanan meslek okullarinin birer kalkinma siireci olduguydu.
Donemin sartlariyla belli bir amag lizerine kurulan bu okul gibi Covid-19 siirecinde de mesleki
ve teknik okullarinin maske, dezenfektan, siperlik vb. ihtiya¢ kalemlerini 6ncelikli olarak iiretip
piyasaya siirmesi bugiin mesleki egitmin 6nemini bir kez daha gostermistir.

Toparlayacak olursak iizerinde ¢alisip glinlimiizde hatirlanmasina vesile oldugumuz bu okul
gerek egitim tarihimiz gerekse calisma prensiplerinden yola ¢ikildiginda gliniimiizde tizerinde
sik sik durulmaya calisilan hayat boyu 6grenme kavramina oldukca 6nemli katkilarda
bulunmustur. Egitim tarihimizde buna benzer okullar mevcuttur. Bu okullarin c¢alisilip
hatirlanmasi1 ve okullar hakkinda gerekli belgelerin okuyucularin 6niine koyulmasi olduk¢a
onemlidir. Bu yoniiyle yazdiklarimizin diger benzer arastirmalara 6rnek olmasini umuyoruz.

KAYNAKCA

Aksam. (Agustos 27, 1935). Terzilik ve kiirk¢tliik okulu direktorliigiinden.

Aksam. (Agustos 29, 1936). Kiiltiir bakanligi terzilik ve kiirkeiiliik okulu direktorliglinden.

Aksam. (Tesrinisani 30, 1934). Maarif vekaleti terzilik ve kiirkgiiliik mektebinden.

Akytiz, Y. (2013). Tirk egitim tarihi (m.6. 1000-m.s. 2013). Ankara: Pegem Akademi.

Baltaciogluy, 1. H. (2019). Ictimai Mektep. Ankara: Milli Egitim Bakanlig1 Yayinlaru.

Basbakanlik Devlet statistik Enstitiisii. (1965). Milli egitim istatistikleri meslek, teknik ve yiiksek égretim
1960-1961. Ankara: Devlet istatistik Enstitiisii Matbaas.

Basbakanlik Devlet Istatistik Enstitiisii. (1977). Milli egitim istatistikleri mesleki ve teknik 6gretim 1967-
1973. Ankara: Devlet istatistik Enstitiisii Matbaas.

Basbakanlik Devlet Istatistik Enstitiisti. (1982a). Milli egitim istatistikleri mesleki ve teknik égretim 1978-
1979. Ankara: Devlet istatistik Enstitiisii Matbaas.

Basbakanlik Devlet Istatistik Enstitiisii. (1982b). Milli egitim istatistikleri mesleki ve teknik égretim 1979-
1980. Ankara: Devlet istatistik Enstitiisii Matbaas.

Basvekalet Devlet Istatistik Enstitiisii. (1963). Milli egitim istatistikleri meslek, teknik ve yiiksek égretim
1953-1960. Ankara: Devlet Istatistik Enstitiisii.

BCA, 30.1.0.0/90.566.3.

Becerikli, S. (2020). Istanbul yiiksek 6gretmen okulu. Ankara: Astana Yayinlaru.

Cicioglu, H. (1985). Tiirkive Cumhuriyetinde ilk ve ortadgretim (tarihi gelisimi). Ankara: Ankara
Universitesi Egitim Bilimleri Fakiiltesi Yayinlaru.

Cumhuriyet. (Subat 26, 1930). Terzilik mektebinde.

Cumhuriyet. (Eyliil 1, 1937). Kiiltiir bakanhigi erkek terzilik okulu direktorliigiinden.

Demir, M. (2017). Osmanli’dan Cumhuriyet’e kadin egitiminde bicki dikisin yeri (1908-1952). Yayimlanmis
doktora tezi, Sakarya Universitesi, Sosyal Bilimler Enstitiisii, Sakarya.

Devlet istatistik Enstitiisii. (1968). Milli egitim istatistikleri mesleki ve teknik égretim 1961-1965. Ankara:
Devlet Istatistik Enstitiisii Matbaasl.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi

Journal of Interdisciplinary Educational Research 2022; 6(12);215-225 224



Becerikli, S., Tangiilii, Z. / Cumhuriyet Tiirkiyesi Egitim Tarihinde Yasamboyu Ogrenme Misyonu Tasiyan Bir
Okul: Terzilik Okulu

Devlet Istatistik Enstitiisti. (1969). Milli egitim istatistikleri mesleki ve teknik égretim 1965-1967. Ankara:
Devlet istatistik Enstitiisii Matbaasi.

Ergin, 0. (1977). Tiirkiye maarif tarihi, 5, [stanbul: Eser Matbaasi.

Fraenkel, R. Wallen, N. E., & Hyun, H. H. (2011). How to design and evaluate research in education. New
York: Connect Learn Succeed.

Istanbul Okullar1 Kilavuzu. (1938). Istanbul: Cumhuriyet Matbaasl.

Kiiltiir Bakanligi. (1936). Tiirkiye okullart kilavuzu. istanbul: Devlet Basimevi.

Maarif Vekaleti, (1956). VI. maarif siirasi dokiimanlari (1946-1956 mesleki ve teknik dgretim calismalari).
Ankara: Maarif Basimevi.

Maarif Vekilligi. (1923-1943). Tiirkiye Cumhuriyeti maarifi 1923-1943.

Maarif Vekilligi. (1939). Maarif vekilligi dergisi. 21(2), 76-79.

Maarif Vekilligi. (1940-41). Tiirkiye Cumhuriyeti maarifi 1940-1941.

Maarif Vekilligi. (1940a). Tebligler dergisi. 2(82), 270-272.

Maarif Vekilligi. (1940b). Tebligler dergisi. 3(95), 57.

Maarif Vekilligi. (1940c). Tebligler dergisi. 3(98), 72.

Maarif Vekilligi. (1941). Erkek terzilik okulu sinif gecme ve mezuniyet imtihanlari talimatnamesi. Ankara:
Maarif Matbaasi.

Ortak, S. (2004). Atatiirk dénemi egitim politikalarinda yabanci uzman raporlarinin etkileri.
Yayimlanmamis doktora tezi, Atatiirk Universitesi, Atatiirk ilkeleri ve Inkilap Tarihi Enstitiisi,
Erzurum.

Sahin, M. (1996). Tiirkiye'de dgretmen yetistirme uygulamalarinda yabanci uzmanlarin yeri (1923-1960).
Yayimlanmamis doktora tezi, Dokuz Eylil Universitesi, Atatiirk ilkeleri ve inkllép Tarihi
Enstitiisii, izmir.

Unlii, D. (2016). Mesleki egitimin tarihi siireci. Giresun Universitesi Iktisadi ve Idari Bilimler Dergisi, 2(4),
89-98.

Wolcott, H. F. (1994). Transforming qualitive data, description, analysis, and interpretation. Saga
Publicatins.

Yoriik, S., Dikici, A., & Uysal, A. (2002). Bilgi toplumu ve tiirkiye’de mesleki egitim. Firat Universitesi
Sosyal Bilimler Dergisi, 1(2), 299-312.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi

Journal of Interdisciplinary Educational Research 2022; 6(12);215-225 225



The Journal of ISSN: 2602-2516
@ Interdis (‘iplill ary Journal of Interdisciplinary Educational Research

2022; 6(12);215-225
Educational Research

A School Pursuing the Mission of Lifelong Learning in the
Educational History of Republican Era: Tailoring School

Sabri BECERIKLIt Zafer TANGULU?

Abstract

This research targets to present the general structure of the Tailoring School founded in Istanbul, which
is considered within the scope of the vocational and technical education of the Republic of Turkey. In
1929, Tailoring School was opened and it trained tailors for several years. The school that consists of
two departments is divided into sewing and cutting branches. As well as being a formal education
institution, the school incorporated the Evening Tailoring School so that it trains young people who are
tailors, and by performing a kind of non-formal education; it provided lifelong learning. In this study,
historical research method was applied. Historical research enables to learn and understand the past in
order to form a connection with the present. In addition, it provides an understanding that the events
occuring today is a historical process. Furthermore, the researches that revealed as a result of historical
research also constitute a literature on the subjects studied. The present study is also a historical
research and is based on the documents belonging to the period of the relevant subject. In this context;
as data analysis method of the research, descriptive approach was chosen. The purpose of the
descriptive approach is to analyze and process the data by staying as faithful as possible to the original
structure of the data gained as a result of the historical research. In the study, the works published by
the Ministry of Education of the Republic of Turkey, the instructions, the journal of communiqués,
statistics and also various copyrighted works were used. The data obtained from these documents,
which constitutes the basis of the study, were handled with as much fidelity as possible in line with the
aim of the descriptive approach.

Keywords: Tailoring School, Vocational Education, Lifelong Learning

INTRODUCTION

The cycle of production-consumption takes place as follows in the globalizing world: The
individual's gaining a status in the society or taking a role in the development and progress of
his country depends on obtaining the knowledge, skills and technical competences that will be
attributed to him. From this point of view, the common purpose of general education and
vocational education can be listed as: Preparing the person for the future, creating learning
environments for him and making him gain necessary knowledge and skills through relevant
institutions in line with social goals (Unlii, 2016).

Local and national development moves have shown themselves in all institutions together with
the understanding of the nation state that started with the proclamation of the Republic,
especially in education, and the principle of statism in the economy, and it has been seen as a
national issue. In particular, it has made vocational and technical education very important
because the state's need for qualified manpower and intermediate staff for total development
is very high. This understanding, which was also reflected in the views of the educators of the
period, was also included in the expressions of Ismayil Hakki Baltacioglu in his work called
“Ictimai Mektep” (a school for production). Baltacioglu stated the importance of vocational and
technical education under the title of "Establishment of Technical Personality” as "using a
science object as a scientific tool on the one hand and trying to repair it on the other hand are
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two doors that will bring our personality into industrial life and industrialize it" (Baltacioglu,
2019). Furthernore, via the official invitation of the Ministry of Education, field experts like
Prof. Alfred Kiihne, Prof Omer Buyse were brought from abroad for vocational and technical
education, and official reports were prepared including their opinions (Ortak, 2004; Sahin,
1996).

The General Directorate of Vocational and Technical Education in 1933 and the
Undersecretariat of Vocational and Technical Education in 1941 were established within the
Ministry to make vocational and technical education more active. The budget of vocational and
technical education, previously financed by provincial and municipal administrations until
1935, has been linked to the Ministry since the aforementioned date and thus (Akyiiz, 2013;
Yoriik et al.,, 2002), it has been strengthened economically. As of 1934, many boys’ and girls’ art
and construction institutes, trade schools, technical higher teacher schools have started to be
opened throughout the country to provide vocational and technical education (Akyiiz, 2013).
The vocational school discussed in the study was actually opened earlier than the mentioned
dates and aimed to increase and renew the tailoring profession by providing both formal and
non-formal education. In spite of the fact that the 1930s was a period of intensive work on the
organizational development of vocational and technical education, the fact that Kithne and
Buyse's views on vocational education were sought before these years and that the tailoring
school was established in 1929 was actually the development of vocational education since the
first years of the Republic can be expressed as an indication of their efforts.

Purpose of the Study

The target of the present study is as follows: To present the general structure of an interesting
but not a very well-known school regarding the educational history which was established for
vocational and technical education in the Republic of Turkey and to bring it to literature.

METHODS

In the research, historical research method was implemented. Historical research is described
as a systematic collection and evaluation of data in order to describe, explain, and thus
understand actions and events that occurred in the past. Historical studies provide people with
the awareness of what happened in the past and how things were done in the past. They also
have the purpose of indicating the events that take place today, the actions and situations that
have emerged are actually a process. Furthermore, the report, which was revealed as a result
of historical studies, constitutes a literature on the themes that researchers will focus on. The
purpose of educational history studies is to define some aspects of the past in relation to
education and/or school (Fraenkel et al., 2011: 535-536).

Data Collection Tools/ Data Collection Methods / Data Collection Techniques

The research was implemented with the historical research method; for this reason,
documents were used as data collection tool. The documents used in the research were
gathered from the works published by the Ministry of Education of the Republic of Turkey
regarding the school, the instructions, the Journal of Announcements, and the statistics
published by the State Institute of Statistics. In addition, various copyrighted works were used
as well.

Data Analysis

In order to implement data analysis of the research, descriptive approach was preferred. The
target is to use the collected data as faithfully as possible to its original structure in this
approach (Wolcott, 1994). Within this scope, the data gathered during the study was remained
faithful by the researcher.
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RESULTS

Within this section, statistical information about the history of the school, education structure,
student admission requirements, graduation conditions, students and teachers will be
presented. Throughout the history of the school, it has been divided into three departments:
Sewing, Furriery and Cutting. However, due to the short life span of the Furriery department,
information about the school will be discussed in the scope of Sewing and Cutting branches.

Brief History

With the proclamation of the Republic, it was necessary to bring up tailors who could sew a
new style of clothing. For this reason, tailoring schools are planned to be opened in major
centers in the country. Due to this plan, a tailoring department was opened in Istanbul Male Art
Institute in 1929 with the aim of training tailors and scissors, and as of the 1930-1931
academic year, the it was organized as an independent school. It was called as the Tailoring
School for Men when it was first established. It has been seen that name of the school was
changed several times throughout its history. As a matter of fact; in the newspapers of the
period and in various works describing the period the name of the school was mentioned as
Tailoring School, Male Tailoring School, Istanbul Tailoring and Furriery School and Tailoring
and Furriery School. However; it couldn’t be identified exactly which school name was used in
which dates. Still, it was the Tailoring School which was used frequently while uttering the
name of the school. The most accurate information detected about the name of the school is
that the name of the school was determined as The Male Tailoring School in 1943. In an archive
document belonging to the year of 1953, the name of the school was written as both The Male
Tailoring School and istanbul Male Tailoring School. The school was named as Beyoglu
Tailoring School in the 1970s, and was reorganized within the Istanbul Beyoglu Vocational
High School for Girls, which was established to train technical staff on women's and men's
clothing. Therefore, while the name of the school was mentioned in the study, the name
Tailoring School was preferred among the mentioned uses (Aksam, Tesrinisani 30, 1934;
Agustos 27, 1935; Agustos 29, 1936; Basbakanlik Devlet Istatistik Enstitiisii, 1982a; 1982b;
BCA, 30.1.0.0/90.566.3; Cicioglu, 1985; Cumhuriyet, Subat 26, 1930; Eylil 1, 1937; Demir,
2017; Devlet Istatisik Enstitiisii, 1969; Ergin, 1977; Kiiltiir Bakanhgi, 1936; Maarif Vekilligi,
1923-1943; 1939). In the first years of the school, it was organized as a sewing department
with only one department. As of 1936, no record was found regarding the admission of
students to the Furriery department, probably the branch was closed on this date. Thus, the
school continued its education with its two-branch structure. Evening courses were opened
within the school in the 1938-1939 academic year. Tailoring School operated as a free and
non-boarding educational institution (Aksam, Tesrinisani 30, 1934; Agustos 27, 1935; Agustos
29, 1936; Cicioglu, 1985; Cumhuriyet, Subat 26, 1930; Eylil 1, 1937; Demir, 2017; Devlet
Istatisik Enstitiisii, 1969; Ergin, 1977; Kiiltiir Bakanhg1, 1936; Maarif Vekilligi, 1939).

The Male Tailoring School conducted in a two-branch structure for a long time. One of these
two branches is the sewing branch, which is three years old. In the sewing department, it is
aimed to train tailors who will have general and technical knowledge on all kinds of men's
clothes, women's suits and coats and will gain the necessary skills in these fields. Students who
graduated from this branch were given the right to read the one-year sawing branch, if they
wished. In the sawing branch, it is planned to teach women's suits and coats. While the cutting
department gave training to those who finished the sewing department, it also served the
market by providing outside training to the employees who are doing the tailoring profession
(istanbul Okullar Kilavuzu, 1938; Maarif Vekilligi, 1939; 1940-41). However, the qualifications
of those who want to enter the school from outside were examined with a practical exam and a
plan was made to provide training to those coming from outside within this exam (Kiiltir
Bakanligi, 1936). A Furriery Department was added to the school. This department was
opened in 1934 but was closed soon (Aksam, Tesrinisani 30, 1934; Agustos 27, 1935; Agustos
29, 1936; Cicioglu, 1985; Cumhuriyet, Subat 26, 1930; Eylil 1, 1937; Demir, 2017; Devlet
Istatisik Enstitiisii, 1969; Ergin, 1977; Kiiltiir Bakanligi, 1936; Maarif Vekilligi, 1939). In
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addition to providing professional information on furriery business, theoretical courses were
also taught in the branch. A teaching program was created on the processing and repair of
various leathers, making coats, jackets, scarves and ties from the furs of animals such as rabbit,
mole, fox, marten, jackal, lamb, colt, mink, beaver and otter. In addition, theoretical courses
such as Turkish, calculus and geometry, notebook keeping, painting, and courses on Turkish
sewing were included in the curriculum for two hours a week in each class (Demir, 2017).

After the short-term existence of the Tailoring School's Furriery Depaertment, the school was
divided into two sections, a three-year Sewing and a one-year Cutting department. In fact, this
division is related to vocational division and the school is defined as a four-year secondary
education institution as a whole. However, as mentioned above, those who have graduated
from the Sewing Department have the right to continue in the Cutting Department, as well as
the existence of those who studied at the Sewing Department by means of distance education.
In other words, it provided non-formal education through the Cutting Department within the
formal education structure of the school (Basbakanlik Devlet [statistik Enstitiisii, 1965;
Basvekalet Devlet Istatistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968; Devlet Istatistik
Enstitiisii, 1969; Basbakanlik Devlet [statistik Enstitiisii, 1977; Istanbul Okullar1 Kilavuzu,
1938; Maarif Vekaleti, 1956; Maarif Vekilligi, 1923-1943; 1939).

When the Tailoring School is handled in terms of the organization schemata of an ordinary
school, the structure consisting of academic and administrative staff like teachers, principals
and assistants expresses a very natural process. However, an inspection committee was
formed in accordance with the spirit of the school. The structure of this inspection committee
was remarkable. The purpose of establishing the inspection committee is to enable the
graduates to train better. For this purpose, the inspection committee was composed of well-
known tailors and shanters, and a person selected by the tailoring association. The delegation
was given the authority to inspect the school from time to time, to give ideas to the school
management about education and to report to the ministry. In addition, the delegation would
contribute to the introduction of students to the job market and to find jobs for students.
Although this committee carried out its duty honorably, it did not receive any remuneration for
its duty (Ergin, 1977; Maarif Vekilligi, 1939). Thus, it can be said that it is desired to create a
bond and cooperation between those who do the profession and those who will do the
profession. In addition, there is a sense of patriotic duty in the delegation's free-of-charge duty.

Because of being a vocational school, a unique revolving fund system has been established at
the school. While the ministry met the workshop needs of the first classes, a commercial
education network was created by selling the products of those who have gained professional
skills in the upper classes. Thus, the students bought their materials and produced new
products (Maarif Vekilligi, 1939). As a matter of fact, the workshop structure of the school can
be interpreted as the system in which the students somehow engage in trades.

Requirements for Student Admission

Considering the student admission conditions of the Sewing and Cutting Departments, it was a
common condition for both branches to be Turkish, not have a disease that would prevent
them from studying, and to have smallpox vaccination. Other requirements for the sewing
department are determined as graduating from a primary school with at least five classes, not
younger than 12 years old, not older than 17 years old. For the cutting department, graduating
from the sewing department of the school, for those who want to study at this branch directly
from those who have learned tailoring as an apprentice, at least graduating from primary
school and being successful in the applied courses in the sewing department of the school can
be expressed as other conditions (Maarif Vekilligi, 1939).

Students who fulfilled the student admission requirements had to submit some documents in
order to enroll in the school. These documents consist of the the document related to the
school the student attended before, identity card, health report from a doctor working as an
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official, newly dated smallpox vaccination. These documents had to be prepared by the student
and delivered to the school (Maarif Vekilligi, 1939).

Course Schedules

Classes start at 08.30 and end at 16:30 (Maarif Vekilligi, 1940c). The educational structure of
the school based on theoretical, technical and applied courses (Maarif Vekilligi, 1940-1941). In
the tables below, the weekly course hours of the sewing and cutting branches are given (Maarif
Vekilligi, 1939).

Table 1. Sewing Department Weekly Course Schedule

Sewing Department

Courses First Grade Second Grade Third Grade
Turkish 2 3 2
Arithmetic and Geometry 2 2 1
Keeping notebook 2
Painting 1 1 1
Vocational Drawing 2 1 1

Art 1 1 1
Sewing 32 32 32
Total 40 40 40

With the analysis of Table 1, it can be concluded that the courses can be divided into two
categories as general culture and vocational knowledge courses. Since it is a three-year school,
Turkish course was included in the curriculum of the sewing department and its weekly hours
were slightly higher than other courses. This may have been beneficial for the tailors, who will
probably be tradesmen, to use their own language well. However, the most hours of the
department are devoted to the sewing lesson, that is, the lesson in which they will develop
their professional skills most intensively. The course, which was given 32 hours a week for
three years, can give an idea about how much professional skills are emphasized.

In the 1940-1941 academic year, history and geography lessons were added to the curriculum
of the sewing department, and as of 1943, courses such as civics, military service, and
gymnastics were added (Maarif Vekilligi, 1923-1943; 1940b).

Table 2. Cutting Department Weekly Course Schedule

Cutting Department
Courses Hour/Weekly
Cutting and Rehearsal Technique 2
Painting 1,5
Men'’s Cutting and Rehearsal 21
Women'’s Cutting and Rehearsal 15
Total 39,5

The cutting department is planned as a one-year program. In addition to providing formal
education, this department also served to support those who want to study by distance
education theoretically. Here, the graduates of the sewing department were given the right to
study for one more year if they wished, enabling them to increase their knowledge and skills
on cutting, as well as giving the opportunity to develop their knowledge and skills for those
who work in trades abroad.

Attendance and Absenteeism of Students’

It was compulsory for students to attend the school. Students who are absent are considered
unsuccessful regardless of their grades. The right to absenteeism given to students is one-
fourth of the courses. It has been determined as a necessity to attend the classes at a rate of
four to three. However, if the grades of those who could not attend the classes due to health
problems were sufficient to move to the next year and were able to continue in the next year,
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the student was allowed to pass the class. The provision of this was decided as a result of the
proposal of the school directorate and the approval of the ministry. If the students who fail in
one academic year become unable to attend the next year due to illness, the morning and
afternoon classes of these students are evaluated separately, and it is not necessary to drop the
students who have attended halfway through (Maarif Vekilligi, 1941).

Assessment of Student Success and Graduation Requirements

The students of the school had to follow certain processes in order to pass to the upper classes
and graduate. The success of the students during the education period was frequently checked,
and the teachers were instructed to follow the students closely. This strict follow-up was
achieved through opinion notes. An opinion grade system was for three-month period was was
implemented a result of the teachers' evaluation according to the performances of the students
in the theoretical lessons, their participation skills in the discussions during the lesson, the
exam status, the status of the tasks assigned to the student. This condition is valid for all
courses, including theoretical courses and applied courses. Each teacher was obliged to keep a
pocket notebook for the opinion note he would give. If necessary, the school principal or the
inspector who would visit the school had the authority to check the existence of the notebook
and the notes in the notebook (Maarif Vekilligi, 1941).

Along with the opinion grades, the exam procedures at the school are planned as make-up and
make-up exams, the sewing section is the graduation exam, and the styling section is the
graduation exam. Examinations could be written, oral or practical, depending on the nature of
the courses. The academic year is divided into three opinion grade periods. It is planned that
the first semester will last from the beginning of the academic year to 10 December, the second
semester will last from 11 December to 10 March, and the third semester will last from 11
March to the end of the academic year. Students should have an average of five or higher
grades of opinion. Those who get the grades below have failed their courses. Students who
scored less than five in three courses were obliged to repeat the year that year. As for the
students who scored less than five in two courses had to have the make up exam. If they failed
in the make up exam, they failed the class. Those how failed the class for two years in a row
were expelled from school (Maarif Vekilligi, 1941).

Students who cheated in the exams were excluded from the exam and deemed unsuccessful,
and they were referred to the disciplinary committee as a result of dropping out of all courses
of that period. Commissions were formed for the exams. If the commissions were going to
completion and make-up exams, they were formed from the teacher of the course and at least
one official to be chosen by the school principal. The commission to be established for the
graduation exams was composed of the teacher of the course and at least two officials who
would be selected together by the education director and the school principal and submitted
for the approval of the deputyship. It was taken into consideration that the officials who were
planned to be elected other than the teacher of the course, needed to be related to the course in
which the exam would be held. It was not inconvenient to choose those who carry out the
tailoring profession from outside among the people who will be appointed as commission
members for the examinations related to the workshop works (Maarif Vekilligi, 1940a).

It was decided that each student should be taken to the exam room one by one in the oral,
written or practical exams, and it was recommended that the questions be clear and
understandable. The exams were held one-on-one with the students. Therefore, as well as
lasting throughout the specified day, exams had the possibility of continueing the next day
(Maarif Vekilligi, 1940a).

While the opinion grades expressed the success of the students during the year, they had to
take the final exams in order to finish the school. Graduation exams are planned separately for
sewing and cutting branches. Sewing department graduation exam was planned to be held
twice, at the end of the academic year and at the beginning of the new academic year, and those
with a grade of five or more from all courses were able to take these exams. The final exam is
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given orally from the final year courses, but the workshop exams are designed according to the
structure of the courses. As a result of the fourth failure, a document is prepared stating the
courses taken by the students, but the student loses the right to receive a diploma. In order for
the students to be successful, they had to get at least five in their graduation exams. The
average of success of the students was calculated by taking the average of the grades they
received in all classes and the graduation exam grades. Similar processes are also valid for the
cutting department (Maarif Vekilligi, 1941).

The grades determined for the exams are given out of ten. They are defined as: 9-10 very good
(very above average), 7-8 good (above average), 5-6 average (medium), 3-4 poor (below
average), 1-2 very poor (very below average), 0 blank (Maarif Vekilligi, 1941).

Numbers of Students & Teachers

The numbers related to the students and teachers of the school were tried to be extracted from
the works published by the State Institute of Statistics. In statistics, the figures for each year
could not be reached on a regular basis. The tables below contain statistical information about
the students and teachers of the school (Basbakanlik Devlet Istatistik Enstitiisii, 1965;
Basvekalet Devlet Istatistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968; Devlet Istatistik
Enstitiisii, 1969; Basbakanlik Devlet [statistik Enstitiisii, 1977).

Table 3. Number of Studying and Graduate Students between the Years of 1953-1973

Studying Students Graduate Students
Male Female Total Male Female Total

1953-54 68 32 100 1953-54 24 14 38
1954-55 59 24 83 1954-55 28 8 36
1955-56 61 23 84 1955-56 26 11 37
1956-57 56 25 81 1956-57 25 11 36
1957-58 53 27 80 1957-58 16 10 26
1958-59 57 39 96 1958-59 17 9 26
1959-60 45 41 86 1959-60 25 14 39
1960-61 57 54 111 1960-61

1961-62 41 47 88 1961-62 12 9 21
1962-63 94 94 1962-63 30 30
1963-64 103 103 1963-64 31 31
1964-65 47 82 129 1964-65 17 16 33
1965-66 55 70 125 1965-66 26 18 44
1966-67 34 95 130 1966-67 17 28 45
1967-68 24 110 134 1967-68 12 33 45
1968-69 19 116 135 1968-69 5 27 32
1969-70 17 113 130 1969-70 5 46 51
1970-71 24 122 146 1970-71 4 33 37
1971-72 20 126 146 1971-72 8 40 48
1972-73 33 116 149 1972-73 8 35 43

Total 967 1262 2230 Total 336 362 698

Considering the number of students before 1960, the number of male students was higher than
the number of female students. After 1960, the number of female students was higher than the
number of male students (Basbakanlik Devlet [statistik Enstitiisii, 1965; Basvekalet Devlet
[statistik Enstitiisii, 1963; Devlet Istatistik Enstitiisii, 1968; Devlet Istatistik Enstitiisii, 1969;
Basbakanlik Devlet Istatistik Enstitiisii, 1977).

Although there is a significant difference between the number of students studying in Table 3
and the number of graduate students, the graduation rates of senior students are good. As a
matter of fact, the number of students studying on a class basis coincides with the number of
graduates. In addition, in the total number of students and graduates, students from both
sewing and cutting branches took place. Although the school actually has two branches, it has
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been defined as a four-year school, with a three-year sewing branch and a one-year cutting
branch, which has been considered with the logic of a single branch. Statistical data to
distinguish between the years 1962-1964 between male and female students could not be
reached. Likewise, the number of female students among the graduates on these dates could
not be determined. in the data of the State Institute of Statistics are expressions. As a matter of
fact, the presence of male and female students in the school is also valid on these dates. In
addition, it was not possible to determine the number of graduates in 1960-1961. As seen in
Table 3, 2230 students studied at the school in a 20-year period and 698 students graduated
(Basbakanlik Devlet Istatistik Enstitiisii, 1965; Basvekalet Devlet Istatistik Enstitiisii, 1963;
Devlet Istatistik Enstitiisii, 1968; Devlet Istatistik Enstitiisii, 1969; Basbakanlik Devlet Istatistik
Enstitiisii, 1977). It would be correct to give the following information about statistics here.
Education statistics published by the State Institute of Statistics may differ from time to time.
Sometimes it is possible to reach different figures in different government institutions. In
particular, the differences in statistical information about schools stemmed from the fact that
education is a lively situation. The State Institute of Statistics received the information it gave
from the schools in certain periods. However, in the process of collecting and publishing this
information, there were some graduates and dropouts in the interim periods. Therefore, the
statistical information did not give one hundred percent accuracy. However, they generally
gave numerical ideas about schools (Becerikli, 2020).

Table 4. Number of Teachers Between the Years of 1953-1961

Permanent Intern Paid (Contracted) Total
Male Female Male Female Male Femal Male Kiz Total
e

1953-54 6 4 1 1 3 1 10 6
1954-55 7 5 3 1 10 6
1955-56 7 5 4 1 11 6
1956-57 6 5 3 1 9 6
1957-58 5 6 3 1 8 7
1958-59 5 5 1 3 1 9 6
1959-60 5 5 1 3 9 5
1960-61 6 7 6 7
Toplam 47 42 3 1 22 6 72 49 12

In Table 4, the number of teachers of the school for the years 1953-1961 is given. Considering
the number of teachers, it can be said that the teachers of the school work as permanent,
trainee/intern and paid. In total, 121 people taught at the school. Of these, 72 are men and 49
are women. The empty places in the table are the parts where the trainee and paid teacher did
not work in the mentioned years. Few people have been trainee teachers at the school. In
general, permanet teachers were preferred in education (Basbakanlik Devlet Istatistik
Enstitiisii, 1965; Basvekalet Devlet Istatistik Enstitiisii, 1963).

Evening Tailoring School Affiliated with Tailoring School

Evening schools were opened where apprentices and trainees could study in order to equip
young people who received a short vocational education after finishing primary school or who
did not receive any school related to their vocational education, but only learned and tried to
do their profession by practicing. At the beginning of the 1938-1939 academic year, the
Evening Tailoring School was opened as part of the Tailoring School (Maarif Vekilligi, 1939).
The education period of this school is planned as two years (Cicioglu, 1985).

In order to study at the Evening Tailoring School, which can be defined as a non-formal
education institution that provides a kind of lifelong learning, following criteria needed to be
fulfilled: Being Turkish, not being younger than 12 and older than 45, for students who are 12-
16 years old having to complete five years of primary school, for students who are 16-45 years
old at least completing the third year of a primary school or having graduated from nation
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schools A and B courses. If the application is more than the quota, it has been decided that the
students will be accepted according to the average of success in the school they attend. In
addition, students had to prove in the exam that he had at least moderate skills and knowledge
in men's tailoring. Apart from these, those who wanted to study at school had to prove that
they did not have a contagious disease and that they had smallpox vaccination (Maarif Vekilligi,
1939).

There are some documents that students who meet the requirements of the Evening Tailoring
School have to submit during registration. These documents are: Identity card, newly dated
vaccination document, health report obtained from an official doctor, official (clean paper)
paper, registration statement, photograph, documents related to previous education (Maarif
Vekilligi, 939).

If there is no document to prove the existence of the school the student has studied before
among the documents to be delivered to the school, the student is subject to an exam by the
school administration in order to test his knowledge. In this case, it has been shown that the
conditions such as primary school reading in the student admission requirements can actually
be exceeded and can be accepted for the student's knowledge (Maarif Vekilligi, 1939).

Turkish, mathematics, painting, cutting and rehearsal techniques, cutting and practice lessons
were taught at the Evening Tailoring School (Maarif Vekilligi, 1939). These courses, which have
total ten hours a week, can be said to be vocational knowledge courses if mathematics and
Turkish are kept separately.

CONCLUSION AND DISCUSSION

At the present, education, which can be defined as being in the paradigm of change and
development from pre-school to higher education, should not be considered only as a cultural
problem. Apart from being a way of social change, education is a means of economic
development for countries. Within this scope, education has a crucial role in the development
and progress of countries and in raising qualified manpower in the phenomenon of production
and consumption. When considered from this point of view, the importance of vocational and
technical education is too important to be explained only with pedagogical purposes. In the
19th century, especially after the Industrial Revolution, in the changing and developing world
structure, the states needed qualified and productive manpower, and the states that succeeded
the industrial revolution in this regard in terms of knowledge and technique have preserved
their power until today. It is a very realistic finding to think that it is not a coincidence that the
states that have achieved this process, especially between the two world wars, are still in
remarkable places in science and technology today. In this respect, the phenomenon of
vocational and technical education in training both main staff and intermediate staff is
considered as a development and development step for most states, especially our country.

The main theme of the research, the tailoring school, was established in the first years of the
Republic. Its principal aim is to design and sew formal and private clothes needed after the
costume revolution. Another aspect that makes the school important is that it is a formal
school and contributes to the continuity and sustainability of the tailoring profession. The fact
that the school also serves as an evening art school for those who are engaged in the tailoring
profession and opens its doors to those who want to continue this profession from the outside
has transformed the school into a lifelong learning center in a way. The understanding of
school-society cooperation, which is frequently discussed and discussed today, came to life in
this school subject. The school worked in coordination with an external field and professional
inspection committee, and this committee was also included in its activities. No matter how
much this issue is tried to be practiced in the industry and SME cooperation process in
vocational-technical education, the desired level of cooperation has not been achieved yet. As a
matter of fact, giving importance to the opinions of those who carry out the profession and the
professional chambers about the education of a school leads to the use of expressions such as
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the opinions of important companies carrying out the professions should be taken according to
their contributions and wishes, and even they can transfer their experiences to education and
training.

As for another dimension that made the school significant, it was its strict adherence to the
obligation to attend. In particular, process-based education was prioritized over achievement-
based education, and those who did not attend, regardless of their grades, were prevented
from passing the class. Today, our teachers and elders emphasizing the school process before
the report cards and seeing school continuity as a life discipline is probably a discipline left
from the understanding of the period. An important result that emerged from the findings of
the study was that smallpox vaccination was required from both students and adults who will
enroll in the evening art school. The fact that it is requested as a document in the registry is an
indication of how sensitively it is focused on the subject. In the aforementioned periods, the
fear of the epidemic caused by smallpox in the country also showed itself in school life.
Although it has not lost its effects today, the effects of the covid-19 pandemic process
experienced in the last 2-3 years on other parts of the society, especially in schools, have been
experienced. However, more importantly, the emphasis in the study was that vocational
schools are a development process. Like this school, which was established for a certain
purpose with the conditions of the period, during the Covid-19 process, vocational and
technical schools provided the public with masks, disinfectants, visors, etc. The fact that it
primarily produces the items that people need has shown once again the importance of
vocational education today.

To put it in a nutshell, the abovementioned school, which we have studied and helped to be
remembered today, has made vital contributions to the concept of lifelong learning within the
scope of our educational history and educations’ own working principles. There have schools
with similar characterictics in our educational history. It is quite significant to study and
remember these schools and to present the required documents about the schools in front of
the readers. Within this respect, we hope that our research might be an example for other
similar studies.
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