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Abstract

There are few studies examining teachers’ attitudes towards collaboration and the situation in
practice in a centralized education system. In this research, teachers’ attitudes towards
professional collaboration and collaboration behaviours in Tiirkiye were examined via mixed
method research. The data were collected from 274 teachers for the quantitative part and the
qualitative part consisted of 53 teachers as participants. According to the results, teachers have
a positive attitude towards collaboration. However, these positive attitudes are reflected in
behaviours at a lower level. When it comes to professional collaboration, teachers immediately
think of the work which is carried out with teachers in the same branch. With the effect of the
centralized system, teachers in the study defined official meetings (Class Teachers’ Board, etc.)
or working groups as collaboration activities. They mostly collaborate on the issues such as
educational activities and personality development of students. They also indicated informal
conversations and daily conversations as collaboration. According to the teachers, professional
collaboration studies make important contributions to the school climate in general and increase
teachers’ job satisfaction, motivation, performance and sense of belonging. Moreover, teachers
also stated that these studies improve the problem-solving skills of the school and they are
beneficial to the students as well.
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Oz

Ogretmenlerin igbirligine ydnelik tutumlarmi ve uygulamadaki durumu merkeziyetgi bir egitim
sisteminde inceleyen az sayida c¢aligma vardir. Bu arastirmada, Tiirkiye’de 6gretmenlerin
mesleki igbirligine yonelik tutumlar1 ve igbirligi uygulamalar1 incelenmistir. Karma yontemli
aragtirmanin nicel kisminda 274; nitel kisminda ise 53 6gretmenden veri toplanmstir. Elde
edilen sonuglara gore, Tiirkiye’de 6gretmenler igbirligine yonelik olumlu bir tutuma sahiptir.
Ancak bu olumlu tutumlar davranislara daha diisiik diizeyde yansimaktadir. Mesleki isbirligi
denildiginde 6gretmenlerin aklina ilk 6nce ayni branstaki 6gretmenler ile yapilan ¢aligmalar
gelmektedir. Ogretmenler, merkeziyetci sistemin de etkisi ile resmi toplant1 (6gretmenler
kurulu vb.) ya da ¢aligma gruplarini isbirligi ¢aligmasi olarak belirtmistir. Katilimcilar en ¢ok
egitim-6gretim etkinlikleri ve 6grencilerin kisilik gelisimi konularinda isbirligi yapmakta;
informal olarak yaptiklar1 sohbetleri ve giinlik konusmalar igbirligi olarak gormektedir.
Ogretmenlere gore mesleki isbirligi ¢alismalar1 genel olarak okul iklimine énemli katkilar
yapmakta, 6gretmenlerin i doyumunu, motivasyonunu ve performansini yiikseltmekte; aidiyet
duygusunu artirmakta; okulun sorun ¢dzme becerisini gelistirmekte ve Ogrencilere yararli
olmaktadir. Katilimcilar, genel olarak mesleki isbirligi ¢aligmalarinin olumsuz bir yoniinii
belirtmemistir. Isbirligi ¢alismalarinin 6niindeki en 6nemli engeller &gretmenlerin kisilik
farkliliklarindan ve egitim sisteminden kaynaklanmaktadir. Ogretmenler, bazi 6gretmenlerin
inlii olma ¢abasint ve merkezi smavlara dayali rekabet ortamini 6nemli engeller olarak
belirtmigtir. Katilimeilara gore mesleki isbirligi ¢aligmalarimi artirmak i¢in iletisimi artirici ve
0zendirici 6nlemler alimmasi gereklidir.

Anahtar sozciikler: Ogretmenlerin mesleki isbirligi, tutum, isbirligi davranislar, Tiirk egitim
sistemi
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Teachers’ Professional Collaboration: Current Status, Barriers and
Suggestions

Professional collaboration among teachers is generally defined as a systematic
process which enables them to work together to analyse and influence professional
practices and which improves the outcomes of schools, teams, and students (DuFour,
2011). Professional collaboration among teachers has many positive results, and
perhaps the most important is the increase in student achievement (Avila, 2016;
Carroll & Foster, 2010; Goddard et al., 2007). However, this is an indirect effect.
Because the most important effect of professional collaboration among teachers is
related to learning how to improve their own learning-teaching practices (Yilmaz &
Celik, 2020). The more teachers collaborate, the more they can chat, knowing more
about teaching and learning processes, theories, and methods, thereby improving their
teaching (Goddard et al., 2007). In this context, it can be said that teacher collaboration
is a key element in improving teaching and learning process.

The massive positive results of teacher collaboration have prompted many
countries to implement policies and develop projects that improve teacher
collaboration (Kougioumtzis & Patriksson, 2009). Professional collaboration has also
been the subject of large-scale research around the world. For instance, professional
collaboration has been emphasized in international research such as Trends in
International Mathematics and Science Study (TIMSS), The Progress in International
Reading Literacy Study (PIRLS), and Teaching and Learning International Survey
(TALIS).

Collaborative culture among teachers was considered as one of the five main
pillars of the theme of professionalism in TALIS 2018 (Organisation for Economic
Co-operation and Development [OECD], 2019a). According to TALIS 2018 results,
Tiirkiye is one of the countries where teacher collaboration patterns have changed
significantly in the last ten years. So much so that one of the most visible increases in
teacher collaboration has been in Tiirkiye (OECD, 2020). In the Turkish education
system, collaboration is also significant at the principle level. For example, in The
Study of General Competencies for the Teaching Profession by the Ministry of
National Education (MoNE, [Milli Egitim Bakanligi-MEB], 2006, 2017),
collaboration was accepted as an area of competence. However, according to several
studies (Cerit, 2009; Demirtas, 2010; Diiskiin, 2021; OECD, 2019a; Ozdogru, 2021;
Tiirkiye Bilimsel ve Teknolojik Aragtirma Kurumu [TUBITAK], 2005; Yilmaz et al.,
2004), it has been found that the collaboration among teachers is insufficient in
Tiirkiye.

It was purposed to determine both the attitudes of teachers toward professional
collaboration and the current situation in practice in Tiirkiye in this study. In order to
achieve this purpose, answers to the following questions were sought:

1. What are the attitudes of teachers toward professional collaboration?

2. What are the issues that require teacher collaboration?
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3. What are the opinions of teachers about the benefits of professional
collaboration?

4. What are the opinions of teachers about the negative aspects of professional
collaboration?

5. What are the opinions of teachers about the factors that hinder professional
collaboration?

6. What are the suggestions of teachers to improve professional
collaboration?

Literature Review

The literature of the research is built on the concepts of professional
collaboration and the Turkish education system. The centralized structure of the
Turkish education system is especially important for this research. The main
determinant of all work and operations in centralized education systems is central
administration. Teachers can only be autonomous and cooperate within the boundaries
drawn by the system in centralized education systems.

Professional Collaboration

Collaboration is one of those difficult concepts to define. Trying to define
collaboration is like trying to solve one of the three-dimensional wooden puzzles that
form a perfect sphere (Friend & Cook, 1990). However, in general, collaboration can
be defined as a style of direct interaction between at least two peers who voluntarily
participate in joint decision-making processes while working towards a common goal
(Friend & Cook, 1992). In addition, the collaboration between staff creates
opportunities for practical advice, social and emotional support, and exchange of ideas
(Aliakbari & Sadeghi, 2022). Collaboration has become a basic component of today’s
schools and is essential for effective educational practices and successful school
culture (Friend & Cook, 2014). The concepts that determine the true nature of
professional collaboration among teachers are that it is relevant to teaching, deals with
all pedagogical and curricular issues, promotes the professional development of those
involved in learning, improves educational programs and ultimately benefits students
(Howland & Picciotto, 2003).

In recent Programme for International Student Assessment (PISA) applications,
collaboration activities that teachers have established with each other in the
professional sense are seen as the secret of the teachers’ success in Asia (especially
Shanghai, South Korea). Many East Asian countries have models for promoting
professional collaboration to make the most of well-performing teachers (Schleicher,
2011). The literature is full of findings indicating the positive results of professional
collaboration among teachers. Teacher collaboration supports teachers’ professional
learning and student learning, and teachers’ job satisfaction (Cook & Friend, 1993).
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Turkish Education System

Tirkiye is a state that connects Asia and Europe. The population of the country
is approximately 84 million (Turkish Statistical Institute [Tiirkiye Istatistik Kurumu-
TUIK], 2021). As of the 2020-2021 academic year, a total of 18 million 85 thousand
943 students receive formal education at pre-school, primary school, and secondary
school levels in Tiirkiye. The number of teachers working in formal education
institutions is 1,112,305. There are a total of 67,125 schools in formal education
(MoNE, 2021). The current foundations of the Turkish education system were laid
with the establishment of the Republic in 1923. It has been organized in a centralized
and hierarchical structure since this date and still preserves its structure.

According to a report by the World Bank (Fretwell & Wheeler, 2001), The
Turkish Education System has a centralized and hierarchical structure. It is also one
of the most centralized education systems among OECD countries. Although there
are education offices at the provincial level in Tiirkiye, these offices are limited to
acting as the administrative offices of the central bureaucracy and do not have an
independent capacity (OECD, 2017). Within this centralized structure of the Turkish
education system, teachers are only practitioners of the education program. Schools
or teachers do not have any autonomy in the system. Compared to most of the
European and world countries, public schools in Tiirkiye are one of the countries with
the least autonomy in terms of resources, staffing of employees, selection of
textbooks, planning of teaching time and selection of curriculum. In addition, Tiirkiye
was among the countries with the lowest value in the PISA 2015 school autonomy
index (OECD, 2016).

MoNE the central organization of the Turkish education system, is responsible
for the management and supervision of all levels from pre-school to secondary
education. Even private education institutions in Tirkiye are opened with the
permission of MoNE, they use the education program determined by MoNE, and their
inspections are carried out by MoNE. This centralized structure is evident in many
areas of the education system such as curriculum development, approval and selection
of textbooks, teaching materials, teacher employment, and in-service training of
teachers.

Professional development activities for educators working in public schools in
Tiirkiye are also organized by MoNE. These activities are not carried out according
to a certain standard or educational philosophy but are generally carried out in
traditional ways and the subjects or areas determined by MoNE. Several studies
(Bayrake¢i, 2010; Diuskiin, 2021) also show that the professional development
activities carried out by MoNE are not very productive.

Method

Research design, study group, data collection, and data analyses were given in
this section.
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Research Model

Mixed method, which consisted of two main parts as quantitative and qualitative,
was used in this research. In the quantitative part, teachers’ attitudes towards
professional collaboration were determined with the Scale of Attitude Towards
Professional Collaboration Among Teachers (Yilmaz & Celik, 2020). In the
qualitative part, opinions of the teachers about the current state of professional
collaboration were determined with a semi-structured interview. In other words, the
findings obtained in the quantitative part were tried to be completed and analysed in
depth with the qualitative part. Quantitative and qualitative data were not collected
simultaneously. First, quantitative data and then qualitative data were collected.
Accordingly, explanatory sequential design (Creswell & Plano-Clark, 2018) was used
in the research.

Study Group

In the quantitative part of the study, data were collected from 274 teachers
working in the city centre of Kiitahya to determine teachers’ attitudes toward
professional collaboration. The scale was applied electronically and data were
collected from people who volunteered to participate. 149 of these teachers are female
and 125 are male. The ages of the teachers vary between 22 and 60, and their seniority
ranges from 1 year to 38 years. 9 of the participants work in kindergarten, 83 in
primary school, 108 in secondary school and 74 in high school.

In the qualitative part of the study, interviews were conducted with 53 teachers
who work in the city center of Kiitahya and did not participate in the quantitative part.
26 of the participants are female and 27 are male. The professional seniority of the
participants varies between 5 and 42 years. The distribution of the participants
according to school types is as follows: 4 preschools, 4 primary schools, 3 Imam Hatip
secondary schools, 6 general secondary schools, 6 Anatolian high schools, 5 social
sciences high schools, 6 science high schools, 7 Imam Hatip high schools, 10
vocational high schools, and 2 sports high schools. While determining the participants
working in secondary and high schools (n = 45), the teachers were selected especially
from the branches such as social (n = 20), science and mathematics (n = 18) and
private field (n = 7).

Data Collection

The data in the quantitative part of the research were collected with the “Scale
of Attitude Towards Professional Collaboration Among Teachers” (Yilmaz & Celik,
2020). The scale was developed to determine teachers’ attitudes towards collaboration
among themselves. It did not focus on professional learning communities or
temporary forms of collaboration. The scale has a single factor and consists of 13
items. The variance rate explained by this single factor is 41.10%. The Cronbach’s
Alpha internal consistency coefficient of the scale is .87 (Yilmaz & Celik, 2020). In
the current study, Cronbach’s Alpha internal consistency coefficient of the scale is
.85.



Teachers’ Professional Collaboration: Current Status, Barriers and Suggestions 1011

The items of the scale are answered with the options of 1-Strongly Disagree, and
5-Strongly Agree. 10 items in the scale are scored straight and 3 items are scored
reversely. An increase in the score obtained from the scale is interpreted as the
respondent’s attitude towards professional collaboration among teachers is positive,
while a decrease is interpreted as negative.

The data in the qualitative part of the study were collected with a semi-structured
interview form which included personal information (gender, seniority, branch, and
school type) as well as 6 open-ended questions. While creating the questions, the
relevant literature, data collection tools, and the questions asked in the TALIS
application were examined. Then, questions were formed to determine the suggestions
of the participants about the issues with which they cooperate professionally, the
benefits of cooperation, the negative aspects of cooperation, the obstacles to
professional cooperation, and what needs to be done to increase professional
cooperation.

Ethical Committee Approval

The ethics committee permission for the study was obtained at the session of the
Scientific Research and Publication Ethics Committee of Kyrgyzstan-Turkey Manas
University, dated 30.12.2021 and numbered 2021-05.

Data Analysis

For the analysis of the data in the quantitative part of the research, descriptive
statistics such as percentage, frequency, arithmetic mean (M) and standard deviation
(S) were used. Conventional content analysis (Hsieh & Shannon, 2005) was used in
the qualitative part.

In the first stage, a framework for data analysis was created based on the
questions in the interview form. Thus, the themes under which the data would be
organized and presented were determined. In the second stage, the data was read and
organized based on the framework that was created. At this stage, the data were
brought together in a meaningful and logical way as much as possible. In the third
stage, the edited data were identified and direct citations were used where necessary.
In the fourth stage, the defined findings were explained, correlated and interpreted.
Qualitative analyses were done manually and no software was used.

In order to ensure the validity of the research process, direct quotations were
made from the views of the participants and the results were explained based on these.
For reliability, the research process was explained in detail. The studies carried out
within the scope of credibility of the research are given below.

e In order to ensure participant diversity, data were obtained from 53 teachers
working in different school types. In the Turkish Education System,
education levels consist of preschool, primary school, secondary school, high
school, university, postgraduate education. At the secondary school level,
there are 2 types: general secondary school and Imam Hatip secondary
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school. At the high school level, although there are many different types of
high schools. The types of high schools have different educational programs
and were established for different purposes. Considering this situation, in the
research, teachers working in different school types were determined as
participants.

e The data obtained during the study were compared with each other,
interpreted and conceptualized.

e The researchers, who had a deep research knowledge and who were experts
in qualitative research, were asked to examine this research and their
suggestions and criticisms were taken into consideration.

Results

There are two main data areas in the research, quantitative and qualitative. In the
quantitative part, teachers’ attitudes towards professional collaboration, and in the
qualitative part, teachers’ views on the current state of professional collaboration were
determined.

Quantitative Research Results

Participants have a highly positive attitude towards professional collaboration
among teachers (M = 4.13, S = 0.47). Participants stated that shared learning helped
them discover the nature of learning problems (M = 4.59, S = 0.54) and that they
would be happy to learn from others (M = 4.52, S = 0.84). Accordingly, it can be said
that the participants have a high level and positive attitude towards professional
collaboration among teachers. However, they do not have the same positive opinion
about conflict resolution and performance improvement. The agreement rate on the
items we can resolve destructive conflicts more easily thanks to collaboration (M =
3.30, S = 1.11) and the overall performance of the school improves when we
collaborate (M = 3.08, S = 1.12) was low. Although the participants had a positive
view of collaboration, they showed less agreement on an important issue such as the
improvement of the overall performance of the school.

Qualitative Research Results

The themes in the qualitative part were examined, under the headings of the
current state of professional collaboration among teachers, issues that require teacher
collaboration, benefits of professional collaboration among teachers, negative aspects
or results of professional collaboration among teachers, factors that hinder
professional collaboration among teachers, and what needs to be done to increase the
professional collaboration among teachers?

Current State of Professional Collaboration Among Teachers

39 teachers who participated in the research stated that there was a collaboration
between the teachers; 8 teachers said that it was achieved partiall; 6 teachers stated
that it was not achieved. When it came to professional collaboration among teachers,
what they first thought of were the meetings required by regulations such as the
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Branch Teachers Board and the Class Teachers’ Board (f = 30). The participants
considered the meetings of the Branch Teachers’ Board beneficial for the professional
development of teachers (f = 15).

When it came to professional collaboration among teachers, another thing they
immediately thought of is the work done with their colleagues in the same branch.
Indeed, one of the teachers stated that she could not experience collaboration at that
moment because she was the only teacher in her field (Secondary School-Social2). In
fact, this situation is contrary to the nature of professional collaboration. Considering
that education is a whole, all teachers should/must collaborate each other regardless
of their branch. Collaborative work is also carried out with teachers from other schools
(f = 7) or teachers from different branches (f = 3), although the participants are few.

Issues That Require Teacher Collaboration

The participants mostly collaborated with the other teachers in the branch
teachers’ board on the issues of “educational activities” (f = 33) and “personality
development of students” (f = 26). The second most collaborative subject was “the
exchange of information/ideas on various subjects” (f = 7) and “various works and
transactions” (f = 6). Teachers also stated their informal conversations and daily
conversations as collaboration (f = 8).

Collaboration studies at the preschool education level regarding the theme of
educational activities (f = 33) were generally about organizing activities (f = 4) and
sharing materials (f = 2). While teaching methods (f = 5) stood out in collaboration
studies at primary school level; on the secondary and high school level, collaboration
was mostly observed in the issues such as exchange of course resources and materials
(f = 10); student learning (f = 8) and practice exams, preparing and sharing questions
for exams (f = 4).

In the theme of students’ personality development (f = 26), collaboration was
mostly seen on the issues of students’ behavioural problems/guidance activities (f =
11); students’ personal development (f = 9) and students’ socioeconomic status,
family status and success in classes (f = 6).

Benefits of Professional Collaboration Among Teachers

Teachers’ views about the benefits of professional collaboration activities were
gathered under the main themes of “contribution to school climate” (f = 38),
“contribution to professional development of the teachers” (f = 29) and “benefiting
students” (f = 28).

In the theme of contribution to school climate (f = 38), teachers stated that
collaboration studies improved the climate in general (f = 17). Apart from that, they
stated that collaboration studies increased both job satisfaction, motivation,
belonging, performance (f = 6) and communication and sharing (f = 5) together with
improving problem-solving skills of the school (f = 3). Participants also stated that as
the workload decreases as a result of collaboration, their works can be completed in a
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shorter time (f = 5) and the number and quality of successful examples in practice will
increase (f = 2):

“...Since collaboration will mean the sharing of responsibilities and workload,
it will also encourage the teacher to work and develop in new areas.” (High School-
Sociall)

In the theme of contribution to professional development of the teachers (f = 29),
participants emphasized themes such as gaining different perspectives (f = 12);
experiencing continuous improvement, benefiting from other people’s experiences (f
=9); increasing knowledge (f = 5); and responding to student needs more easily (f =
3). Regarding gaining different perspectives, one of the teachers expressed the
following view:

Everyone has different interests and different temperaments. That’s why
people’s perspectives on situations and the way they solve problems are
different. Difference is beautiful, sometimes it shows us what we cannot see,
makes us think what we cannot think. | think that professional collaboration
encourages us to think positively. (High School-Sciencel)

In the theme of benefiting the student (f = 28), the teachers emphasized the issues
of increasing the success rate in education (f = 14), increasing the quality of education-
training (f = 11) and monitoring student development in multiple ways (f = 3).

Negative Aspects or Results of Professional Collaboration Among Teachers

All of the participants (f = 53) answered the question Can there be negative
aspects or consequences of professional collaboration among teachers?. 30 of the
participants stated that in general, there was not any negative aspect of professional
collaboration between teachers. On the other hand, 16 teachers who participated in
the research stated that there might be some. The most important negative opinion
stated here was that having different ideas could cause conflicts (f = 8). Some
participants stated that dominant people or ideas could overshadow other ideas and
views (f = 4). There were also participants (f = 4) who thought that professional
collaboration could limit the creativity of teachers.

Factors That Hinder Professional Collaboration Among Teachers

Opinions of the participants about the factors that hinder the professional
collaboration between teachers were gathered under two main themes. These are
“barriers due to personality differences” (f = 51) and “barriers due to the education
system” (f = 45).

Sub-themes of the theme of obstacles arising from personality differences were
determined as “attitude differences” (f = 17); “perspective differences” (f = 18);
“celebrity anxiety” (f = 5); “avoiding responsibility” (f = 7); and “lack of professional
dedication” (f = 4). The reason why teachers avoid responsibility may be due to the
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education system as well as personality differences. Because the participants also
mentioned some barriers originating from the education system itself (f = 45).

The sub-themes of the theme of barriers originating from the education system
are “obstacles originating from the education system” (f = 18); “high work/course load
in the education system” (f = 8); “competitive environment” (f = 7); “unionism” (f =
5); “the attitude of the administrators” (f = 4) and the “climate of the schools” (f = 3).

What Needs to be Done to Increase The Professional Collaboration Among
Teachers?

The suggestions made by the teachers to increase the professional collaboration
studies were gathered in two main themes: “measures to increase and encourage
communication” (f = 41) and “managerial suggestions” (f = 21).

Suggestions under the main theme of measures to increase and encourage
communication (f = 41) were gathered under 3 themes as carrying out studies that will
“increase communication among teachers” (f = 24); “organizing in-service training
programs” (f = 11) and “educating teachers and raising their awareness” (f = 6).

The suggestions in the theme of managerial suggestions (f = 21) generally
focused on expectations from managers. In fact, some of the teachers’ suggestions on
this theme point to some important problems of the Turkish education system.
Teachers expected school administrators to be fair (Primary School3, Secondary
School-Social3, High School-Vocational Courses2); to distribute the workload fairly
(Primary School3); not to discriminate among teachers (Primary School2). The
feeling of worthlessness in some participants was also related to these suggestions.
Because some participants (Secondary School-Science2; High School-Social2) think
that teachers have a serious sense of worthlessness in general.

One of the teachers (Secondary School-Science2) emphasized that the work
done or the reports prepared were not taken into account by the central administration,
which led to a certain lack of motivation. In this context, participants’ suggestions
towards increasing the motivation of the teachers and also supporting them
(Secondary School-Social3; High School-Sports1; High School-Vocational Courses2;
High School-Science3; High School-Social2) and developing school culture (Primary
School2; Secondary School-Social2; High School-Social2; High School-Sciencel)
are also in line with this view.

The centralized structure of the Turkish education system also stood out in the
suggestions made to improve the professional collaboration. One of the teachers (High
School-Sociall) stated that legal arrangements should be made in order to carry out
collaboration studies among teachers. Other participants revealed the effects of the
centralized education system by also suggesting that the distribution of tasks should
be clearly defined (Pre-School2); teachers need to be assigned (Pre-School4); new
courses should be created to improve collaboration (Primary Schooll); curriculum
and plan arrangements should be made (High School- Quantitative2); interviews
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should be conducted under the supervision of the director (High School-Sociall). One
of the suggestions in this theme was reducing the work/course load of teachers (f = 3).

Discussion, Conclusion and Suggestions

In this study, the attitudes of teachers towards professional collaboration in
Tirkiye and the current state of collaboration in practice were examined as much as
possible. Teachers were found to have a positive attitude towards professional
collaboration. This is also similar to the results of the previous studies (OECD, 2019c;
Selimoglu, 2021). However, teachers’ behaviours do not reflect their attitudes towards
collaboration (Cerit, 2009; Coban & Atasoy, 2020; Selimoglu, 2021). According to a
study (Coban & Atasoy, 2020) using TALIS 2018 data, the collaborative behaviour
of teachers in Tiirkiye remained at a weaker level. One of the studies that can be used
for this comparison is Hoy and Tarter’s (1997) organizational climate study. Hoy and
Tarter (1997) discussed collaborative teacher behaviour among colleagues as a
dimension of organizational climate in their organizational climate study. According
to studies conducted in Tiirkiye, teachers’ collaborative behaviours are observed less
frequently considering their attitudes (Altinkurt, 2014; Selimoglu, 2021).

As a result, although teachers in Tiirkiye have a positive attitude towards
collaboration, these attitudes are not reflected in their behaviours as often or as strong
as they should do. In other words, teachers’ attitudes and behaviours do not match.
The findings obtained from the qualitative part of the study also confirm this as none
of the teachers participating in the research mentioned a systematic collaboration in
their schools. Participants who stated to have collaboration at their school emphasized
the meetings required by regulations such as the branch teachers’ board and the class
teachers’ board in general. Teachers participating in the research considered
professional collaboration within formal meetings or working groups. Fakili (2019)
also determined in the research that teachers’ perceptions of intra-group collaboration
are highly positive. The most important reason for this is the excessively centralized
structure of the Turkish education system. This structure is a structure where all
decisions are taken by MoNE and teachers are expected to comply with the decisions.
The fact that all work and operations in the Turkish education system are carried out
by MoNE has led teachers to such a thought. Therefore, in this study, teachers were
only able to evaluate the state of their collaboration within the limits drawn by the
centralized system. For this reason, teachers often do not take innovative initiatives,
but only fulfil formal requirements. Needless to say, the meetings of the branch
teachers’ board and the class teachers’ board are among these requirements.

When it came to professional collaboration, what the teachers immediately
thought of was the work done with their colleagues in the same branch. Collaboration
with other branches and teachers in other schools was found to be very rare. Teachers
mostly collaborated with other teachers in the branch teachers’ board on the issues
related to “educational activities and personality development of students. The second
most collaborative subjects were identified as exchange of information/ideas on
various issues and various works and transactions.
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Teachers considered their informal conversations and daily conversations as
collaboration as well. Similarly, according to TALIS 2008, teachers most frequently
engage in informal dialogue (92.6%) to improve teaching (OECD, 2009). According
to TALIS 2018 (OECD, 2020), one of the most common types of collaboration among
teachers is to discuss the learning progress of specific students (61%), while the other
is to exchange teaching materials with colleagues (47%). However, TALIS 2018
results revealed that teacher collaboration patterns in Tiirkiye have changed
significantly in the last decade. The biggest changes in Tiirkiye have been observed
in the themes of working with other teachers in the school to use common standards
in assessing student development and participating in collaborative professional
learning (OECD, 2020).

Of course, not all types of collaboration are equally effective. Specifically, Little
(1990) has described a range of approaches that range from weak forms of teacher
collaboration (e.g., involving nothing more than just the sharing of stories) to stronger
approaches that involve joint efforts to analyse and solve important problems.
According to the research of Avalos-Bevan and Bascopé (2017) teachers generally
have positive beliefs about the role of collaboration in professional learning. However,
teachers often devote more time to weaker types of collaboration, such as sharing
ideas and talking about teaching problems rather than more challenging types such as
mutual lesson observation and team teaching.

A truly successful collaboration can be difficult. Because many works that are
done as collaboration do not go beyond just doing it together. One of the most
important reasons for this is that collaboration studies are carried out by force and
bureaucratic reasons, rather than being voluntary and teacher-oriented. Such forms of
collaboration do not serve teacher development but often contribute to the effective
implementation of externally imposed educational change agendas (Hargreaves,
1994).

According to the studies, although the forms of collaboration differ according to
school types and country contexts, teachers generally tend to limit collaboration to
focus on practical issues, and deep-level teacher collaboration is less common
(Plauborg, 2009). Although collaboration and colleague cooperation are determined
by the organizational context, that is, the structural and cultural working conditions in
schools (Kelchtermans, 2006), it can be said that teachers in Tiirkiye generally apply
low impact forms of collaboration. In addition, it seems very difficult to create a
collaborative culture in an extremely centralized system such as the Turkish education
system.

Collaborations of the participants on the personality development of students
mostly focused on behavioural problems of students/guidance activities, students’
personal development and students’ socioeconomic status, family situations and their
success in lessons. In collaborations related to education and training activities,
different collaborations are made at different levels. While collaborations were
organizing activities and material sharing at the preschool education level, at the
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primary school level, teachers’ sharing about teaching methods with each other came
to the fore. At the secondary and high school levels, teachers share ideas mostly about
central exams. Because central exams have an important place in the Turkish
education system, especially starting from secondary school. Therefore, secondary
school teachers mostly exchange their ideas about preparation materials for the central
exams.

In Tirkiye, transitions between education levels are exam dependent. These
exams, attended by millions of students every year, are used for the transition from
basic education to secondary education and from secondary education to higher
education. These exams, which are aimed at eliminating students rather than
monitoring and evaluating students and the system, have a very important place in the
lives of not only students but also schools and teachers. One participant stated that the
net numbers in the central exams are seen as an indicator of success and this prevents
cooperation between teachers.

As can be seen, the success of schools or teachers in the Turkish education
system is mostly evaluated by the results obtained in the central exams. In these
evaluations, teachers or schools are constantly compared with others, ranked and a
perception of quality is formed accordingly. This perspective pushes teachers to gain
recognition and forces teachers and schools to compete with each other. This
competitive culture, on the other hand, directs teachers to competition rather than
collaboration. In Ozdogru’s (2021) research, professional competition among teachers
has an important place functioning as a factor preventing professional collaboration.
This competition and rivalry spoil the climate of the schools and prevent
collaboration. On the contrary, educational activities necessitate professional
collaboration and collaboration studies have a climate-enhancing effect.

Teachers who participated in the research also stated that professional
collaboration studies made significant contributions to the school climate in general.
Apart from this, teachers think that professional collaboration studies increase
teachers’ job satisfaction, motivation, performance, the sense of belonging, and
improve the problem-solving skills of the school. According to a study conducted with
Tiirkiye’s TALIS 2008 data (Duyar et al., 2013), professional collaboration is the
strongest predictor of teachers’ job satisfaction.

In connection with these, according to the teachers, communication and sharing
increase and collaboration efforts reduce the workload of teachers. Teachers
emphasized the importance of interpersonal relationships in collaboration. Forte and
Flores (2014) also determined in their research that teachers emphasize the importance
of interpersonal relationships at school, but they also mention formal meetings. This
finding is very similar to Tiirkiye’s situation.

According to the participants, professional collaboration studies also make
important contributions to the professional development of teachers. In particular,
contributions such as gaining different perspectives, constantly improving, benefiting
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from the experience of other people, increasing knowledge and responding to student
needs more easily were expressed. TALIS 2013 results showed that teachers who
participate in collaborative professional learning activities at least 5 times a year are
significantly more confident in their abilities (OECD, 2014).

The theme of benefiting students, which is perhaps the most important one, took
the third place. Teachers stated that professional collaboration studies increased the
success rate in education and the quality of education and that they could follow
student development in a multi-faceted way. It is interesting that the respondents
indicated this in the third place. Because the focus of teachers’ thoughts should be on
student learning and their multifaceted development.

Participants generally think that there is not any negative aspect of professional
collaboration between teachers. The participants who stated that there might be some
negative aspects of professional collaboration indicated that different ideas might
cause conflicts. While different ideas should be considered as riches, teachers saw this
as a reason for conflict.

Participants are of the idea that the most important reason preventing
professional collaboration among teachers is personality differences. Similarly,
according to Ozdogru’s (2021) research, one of the obstacles to professional
collaboration is the personality traits of teachers. Participants stated that situations
such as attitude differences, differences in perspective, anxiety about gaining
recognition, avoiding responsibility and lack of professional dedication that might
arise due to personality differences might also prevent collaboration. Participants who
considered the existence of different ideas and their possibility of causing conflicts as
a negative aspect of their professional collaboration studies also saw the situations
arising from personality differences as an obstacle. Teachers stated that dominant
people or ideas with leadership characteristics could overshadow other ideas and
opinions, and this might prevent collaboration. However, on the contrary, there are
those who think that gaining different perspectives and benefiting from other people’s
experiences make significant contributions to teachers.

One of the reasons for these views is the trade union activities carried out in
schools and political differences as a result of those activities. Participants stated that
these hindered the professional collaboration between teachers. According to
Ozdogru’s (2021) research, one of the barriers to professional collaboration is the
groupings and differences of political opinions among teachers. There are many
education unions in Tiirkiye (55 unions in 2021). These unions generally represent
certain political views and only work for the benefit of their members.

Some participants, however, think that professional collaboration may limit the
creativity of teachers. The most important drawback here is that imitation of a
successful practice can negatively affect the creativity of the teacher.

According to the participants, among some of the obstacles stemming from the
education system, excessive work/course load, the attitude of the administrators and
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the climate of the schools are the important ones. Participants stated that having too
much work and taking too many courses hinder their collaboration. Likewise in
Ozdogru’s (2021) research, difficulty of working conditions has an important place
among the obstacles to professional collaboration. According to a study conducted in
the USA (Johnston & Berglund, 2018), only 31% of teachers reported that they had
enough time to collaborate with other teachers. 44% of teachers indicated that they

did not observe another teacher’s class in a month to get ideas for teaching or provide
feedback.

Many other negative situations, such as competition, rivalry, comparisons
focused on central exams, and attempts to gain recognition also negatively affect the
communication between teachers. In this context, according to the participants, in
order to improve professional collaboration between teachers, first of all, it is
necessary to carry out activities that enhance and encourage communication, organize
in-service training programs, and inform and raise awareness of teachers about
collaboration. According to the participants, carrying out some studies to enhance the
communication and interaction of teachers with their colleagues in the same branch
and other branches, increasing the number of social events, use of social media
networks/internet, joint projects/research should be encouraged.

According to the participants, increasing the number of in-service training
programs, and changing the quality and the way they are implemented will also
improve the collaboration among teachers. In particular, instead of traditional in-
service training programs, interactive programs which give teachers the opportunity
to be active participants and take teachers’ needs into account will contribute more to
this issue. In-service training programs should also be organized in order to inform
and raise awareness among teachers about the benefits of professional collaboration.
Because, according to the participants, some teachers do not have enough information
about the benefits of collaboration. However, in order to create a culture of
collaboration in schools, it is necessary for everyone working to have the tendency,
knowledge and skills to collaborate (Friend & Cook, 2014).

Teachers also made some managerial suggestions to increase their professional
collaboration. These recommendations are generally related to expectations from
managers. Demands such as justice, equality, non-discrimination, which are stated as
expectations from administrators, point to one of the important problems of the
Turkish education system. It is normal for a teacher who believes that there is no
justice in his school and that employees are discriminated against, to experience low
confidence, low motivation or low job satisfaction. In this context, the participants
made suggestions for improving the motivation of the teachers and the school culture.

According to various studies (Ervin, 2011; McHenry, 2009; MetLife, 2010;
OECD, 2019b), there are significant relationships between school principals’
leadership behaviours and teacher collaboration. The strength that this influence has
makes it critical for principals to recognize behaviours that affect teacher
collaboration and foster collaborative relationships.
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One of the suggestions of the participants is about reducing the work/course load
of teachers. This proposal coincides with the view that the work/course load in the
education system is too high, which is shown among the factors that prevent
professional collaboration among teachers. According to a study (Weindling, 2005)
in which teachers’ views on collaboration in England are tried to be determined, the
biggest obstacle to collaboration is determined as lack of time as well. Teachers
brought suggestions such as more management support and less classroom contact
time to improve collaborative work.

This study contributes to the literature by providing more evidence on attitudes
towards professional collaboration and forms of collaboration in a centralized
education system. The centralized structure of the Turkish education system is an
extremely important variable in terms of examining the current context and not
systematically addressing collaboration in this system. So far, almost no research has
been conducted in the Turkish context to examine the attitude towards collaboration
and the nature of it. The presence of both quantitative and qualitative findings in this
research helps to understand the issue. If only quantitative findings had been
evaluated, it could have been thought that the situation in the system was positive.
However, qualitative findings showed that collaboration practices in Tirkiye are
perceived within a mentality created by the centralized system. It was also revealed
that teachers expect collaboration initiatives from senior management.

In this context, the results obtained in the research provide some implications for
policy makers, school principals and teachers. First, policy makers should be aware
of the importance, benefits, and current practice of collaboration. Policy makers
should produce policies so that the culture and practices of collaboration in schools
become systematic. The centralist, exam-centred and competitive features of the
Turkish education system should not be ignored during the policy making process.
Teachers and school principals must participate in the policy making process in order
to establish a culture of collaboration and its practices as well. As a feature of the
centralized structure, teachers and school principals are expected to follow the
decisions made at the centre without questioning. However, it is known that people
who do not participate in the decision-making processes are not mostly willing to
implement it. It is important for teachers in Tiirkiye to have a positive attitude towards
collaboration it would also facilitate the work of policy makers.

According to other results, teachers have important expectations from school
principals and school principals have a critical role in this process. However, it is an
important problem that school management is not seen as a professional and
educational career in the Turkish education system. This problem is felt not only in
the development of collaboration but also in all applications of the education system.
Teachers’ demands for justice and equality are the most important indicators of this.
There is a need for stronger instructional and transformational leadership of school
principals for successful implementations that could lead to changes in the education
system. Therefore, these aspects of school principals should be developed.
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In professional development programs, teacher-centred, knowledge-based and
non-interactive practices, which are a traditional form of practice, should be
abandoned. Instead, need and practice-oriented professional development programs
that would increase interaction should be organized.

This study has some limitations. Although results based on the analysis of
quantitative and qualitative data are obtained in the research, it is also necessary to
conduct research that examines good examples in order to understand the subject. In
case studies examining good examples, especially the findings related to the planning,
functioning and evaluation of the process will provide important clues.

The present research was conducted in Kiitahya, a medium-sized province in
western Tiirkiye. Regional differences should also be taken into account in future
research. In Tirkiye, the problems of schools in rural areas and the problems of
schools in centres are not the same. In addition, depending on the environment, the
expectations of families from schools also differ. While these differences push schools
and teachers to work more and in a collaborative way in some places, in others they
may only motivate the teachers to implement the curriculum but nothing else.
According to 2017 data, Tirkiye is the second country (26.7%) with the highest
education expenditure of families among OECD countries (Korlu et al., 2021), and
the education expenditures of the rich in Tiirkiye are 23 times more than the
expenditures of the poor (TUIK, 2017). This difference defines the processes in
schools in a more detailed manner. In addition, it causes families to have different
expectations from different schools and thus, some schools have to provide more
various activities or facilities, which may lead to unequal standards in schools. In this
context, such differences may have affected the obtained results. Despite these
limitations, this study is important in terms of revealing teachers’ collaboration
attitudes and practices in a centralized education system.
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Ogretmenlerin Mesleki isbirligi: Mevcut Durum, Engeller ve Oneriler

Ogretmenler arasinda mesleki isbirligi genel olarak, dgretmenlerin mesleki
uygulamalar1 ¢oziimlemek ve etkilemek icin karsilikli olarak birlikte caligtiklari;
ogrencilerin, ekiplerin ve okullarin sonuglarini iyilestiren sistematik bir siire¢ olarak
tamimlanmaktadir (DuFour, 2011). Ogretmenlerin mesleki isbirligi calismalarinin
birgok olumlu sonucu vardir ve belki de en Onemlisi, 6grencilerin basarilarinin
artmasidir (Avila, 2016; Carroll ve Foster, 2010; Goddard ve dig., 2007). Ancak
ogrencilerin basarilarinin artmasindaki bu etki dolayl bir etkidir. Ciinkii 6gretmenler
arasindaki mesleki isbirliginin asil 6nemli etkisi 6gretmenlerin 0grenme-0gretme
uygulamalarint nasil gelistireceklerini 6grenmeleri ile ilgilidir (Yilmaz ve Celik,
2020). Opgretmenler ne kadar cok isbirligi yaparsa, 6gretme ve dgrenme teorileri,
yontemleri ve siiregleri hakkinda daha fazla bilgi sahibi olarak o kadar ¢cok sohbet
edebilmekte ve boylece 6gretimlerini gelistirmektedirler (Goddard ve dig., 2007). Bu
baglamda 6gretmen igbirliginin 6gretme ve 6grenme siirecinin iyilestirilmesinde kilit
bir 6ge oldugu sdylenebilir.

Ogretmen isbirliginin biiyiik miktardaki olumlu sonuglari, birgok iilkeyi
O0gretmen isbirligini artiran politikalar uygulamaya ve projeler gelistirmeye
yonlendirmistir (Kougioumtzis ve Patriksson, 2009). Mesleki isbirligi diinya
capindaki biiyiik 6lcekli arastirmalara da konu olmustur. Ornegin Uluslararasi
Matematik ve Fen Egilimleri Aragtirmasi (Trends in International Mathematics and
Science Study [TIMSS]); Uluslararasi Okuma Becerilerinde Gelisim Projesi (The
Progress in International Reading Literacy Study [PIRLS]) ve Uluslararas1 Ogretme
ve Ogrenme Anketi (Teaching and Learning International Survey [TALIS]) gibi
uluslararasi arastirmalarda mesleki igbirligine 6nemli yer verilmistir.

TALIS 2018’de “Ogretmenler arasinda isbirlik¢i kiiltiir” profesyonellik
temasinin bes ana temelinden biri olarak ele alinmistir (Organisation for Economic
Co-operation and Development [OECD], 2019a). TALIS 2018 sonuglarina gore,
Ogretmen isbirligi kaliplarinin son on yilda 6nemli 6l¢iide degistigi tilkelerden biri de
Tiirkiye’dir. Oyle ki 6gretmen isbirligindeki en goriiniir artislardan biri Tiirkiye’de
olmustur (OECD, 2020). Tiirkiye’de Milli Egitim Bakanligi’nin (MEB) Ogretmenlik
Meslegi Genel Yeterlikleri Caligmasinda (MEB, 2006; 2017) isbirligi bir yeterlik
alant olarak kabul edilmistir. Ancak yapilan bazi arastirmalarda (Cerit, 2009;
Demirtas, 2010; Diiskiin, 2021; OECD, 2019a; Ozdogru, 2021; Tiirkiye Bilimsel ve
Teknolojik Arastirma Kurumu [TUBITAK], 2005; Y1lmaz ve dig., 2004) Tiirkiye’de
Ogretmenler arasindaki igbirliginin yetersiz oldugu yoniinde bulgular elde edilmistir.

Bu aragtirmada Tirkiye’de Ogretmenlerin  mesleki isbirligine ydnelik
tutumlarmin ve uygulamadaki mevcut durumun belirlenmesi amaglanmistir. Bu
amaca ulagmak i¢in su sorulara yanit aranmstir:

1. Ogretmenlerin mesleki isbirligine yonelik tutumlari nasildir?

2. Ogretmenler hangi konularda mesleki isbirligi yapmaktadir?



1024 Kiirsad Yilmaz

3. Ogretmenlerin mesleki isbirliginin yararlari ile ilgili goriisleri nasildir?

4. Ogretmenlerin mesleki isbirliginin olumsuz yonleri ile ilgili goriisleri
nasildir?

5. Ogretmenlerin mesleki isbirligini engelleyen dgeler (unsurlar) ile ilgili
goriisleri nasildir?

6. Ogretmenlerin mesleki isbirligini artirmak ile ilgili 6nerileri nelerdir?

Alanyazin Taramasi

Arastirmanin alanyazini (literatiirii) mesleki isbirligi ve Tiirk egitim sistemi
kavramlari {izerine kurulmustur. Bu aragtirma i¢in 6zellikle Tiirk egitim sisteminin
merkeziyet¢i yapis1 onemli bir konumdadir. Ciinkii merkeziyetgi egitim sistemlerinde
yapilan biitlin is ve islemlerin temel belirleyicisi merkezi yonetimdir. Merkeziyetci
egitim sistemlerinde 6gretmenler ancak sistemin ¢izdigi smurlar igerisinde 6zerk
olabilmekte ve isbirligi yapabilmektedir.

Mesleki Isbirligi

Isbirligi, tanimlanmasi zor kavramlardan biridir. Isbirligini tanimlamaya
calismak, miikemmel bir kiire olusturan ii¢ boyutlu ahsap bulmacalardan birini
¢ozmeye caligmak gibidir (Friend ve Cook, 1990). Ancak genel olarak igbirligi, ortak
bir amag¢ dogrultusunda ¢aligirken goniillii olarak ortak karar alma siireclerine katilan
en az iki es katilime1 arasindaki dogrudan etkilesim tarzi olarak tanimlanabilir (Friend
ve Cook, 1992). Ayrica, ¢alisanlar arasindaki isbirligi, pratik oneriler, sosyal ve
duygusal destek ve fikir aligverisi icin firsatlar yaratmaktadir (Aliakbari ve Sadeghi,
2022). Isbirligi giiniimiiz okullarinin ayrilmaz bir pargast durumuna gelmistir ve etkili
egitim uygulamalar1 ve basarili okul kiiltiirinde igbirligi esastir (Friend ve Cook,
2014). Ogretmenler arasinda mesleki isbirliginin gercek dogasim belirleyen
kavramlar 6gretim ile ilgili olmasi, tiim pedagojik ve egitim programi konulariyla
ilgilenmesi, 6grenmeye katilan kisilerin mesleki gelisimini 6zendirmesi, egitim
programlarini gelistirmesi ve sonunda &grencilere yarar saglamasidir (Howland ve
Picciotto, 2003).

Son PISA uygulamalarinda Asya’daki (6zellikle Sangay, Giiney Kore)
Ogretmenlerin basarilarinin sirr1 olarak, 6gretmenlerin mesleki anlamda birbirleri ile
kurmus olduklari isbirligi etkinlikleri goriilmektedir. Dogu Asya iilkelerinin
birgogunda, iyi edim (performans) gosteren Ogretmenlerden en 1iyi sekilde
yararlanmak amaciyla mesleki isbirligini gelistirici modeller bulunmaktadir
(Schleicher, 2011). Alanyazinda 6@retmenler arasi mesleki igbirliginin birgok olumlu
sonucundan sdzedilmektedir. Ogretmen isbirligi 6gretmenlerin mesleki 6grenimini ve
Ogrencilerin 6grenmesini desteklemekte, giiclii 6grenme topluluklarinda calisan
ogretmenler kariyerlerinden daha memnun olmakta ve basarili bir egitimei olmak igin
yeterince uzun siire derste kalmalar1 daha olas1 olmaktadir (Cook ve Friend, 1993).
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Tiirk Egitim Sistemi

Tiirkiye, Asya ile Avrupa’yr birbirine baglayan konumda bir devlettir. Ulke
niifusu yaklasik 84 milyondur (Tiirkiye Istatistik Kurumu [TUIK], 2021). 2020-2021
ogretim yilinda Tiirkiye’de okuldncesi egitim, ilkdgretim ve ortadgretim diizeyinde,
toplam 18 milyon 85 bin 943 &grenci orgiin egitim almaktadir. Orgiin egitim
kurumlarinda gorev yapan dgretmen sayisi 1 milyon 112 bin 305°tir. Orgiin egitimde
toplam 67 bin 125 okul bulunmaktadir (MEB, 2021). Tiirk egitim sisteminin mevcut
temelleri 1923 yilinda Cumhuriyet’in kurulmasi ile atilmistir. Tiirk egitim sistemi bu
tarihten itibaren merkeziyetgi ve siradizinsel (hiyerarsik) bir yapida orgiitlenmistir ve
giiniimiizde de bu yap1 devam etmektedir.

Diinya Bankasi’nin bir raporuna (Fretwell ve Wheeler, 2001) gore Tiirk egitim
sistemi merkeziyetci ve siradizinsel (hiyerarsik) bir yapidadir. Tiirkiye, OECD
iilkeleri arasinda da en merkezi egitim sistemlerinden birine sahiptir. Tiirkiye’de il ve
ilce milli egitim miidiirliikleri olmasina karsin, bunlar merkezi biirokrasinin idari
kollar1 olarak hareket etmekle sinirlidir ve bagimsiz bir kapasiteye sahip degildir
(OECD, 2017). Tiirk egitim sisteminin bu merkeziyetgi yapisi i¢erisinde 6gretmenler
sadece egitim programinin birer uygulayicist durumundadir. Sistemde okullar ya da
ogretmenler herhangi bir 6zerklige sahip degildir. Avrupa ve diinya iilkelerinin cogu
ile karsilagtirildiginda Tiirkiye’deki devlet okullari, kaynaklar, ¢alisanlarin
kadrolagmasi, ders kitabi se¢imi, Ogretim zamaninin planlanmast ve o&gretim
programinin se¢imi konularinda en az 6zerklige sahip iilkelerden biridir. Ayrica
Uluslararas1 Ogrenci Degerlendirme Programi (Programme for International Student
Assessment [PISA]) 2015 okul 6zerkligi indeksinde Tiirkiye en diisiik degere sahip
iilkeler arasinda yer almistir (OECD, 2016).

Tiirk egitim sisteminin merkez orgiitii olan Milli Egitim Bakanlig1, okuldncesi
egitimden ortadgretime kadar biitin kademelerin yonetiminden ve denetiminden
sorumludur. Oyle ki Tiirkiye’de acilan 6zel 6gretim kurumlar1 bile MEB’in izni ile
acilmakta, MEB’in belirledigi egitim programini kullanmakta, denetimleri de MEB
tarafindan yapilmaktadir. Bu merkeziyetgi yap1 program gelistirme, ders kitaplarinin
onay1 ve se¢imi, 0gretim materyalleri, 6gretmen istihdami, 6gretmenlerin hizmet igi
egitimi gibi egitim sisteminin bir¢ok alaninda agik bir sekilde kendini gostermektedir.

Tiirkiye’de kamu okullarinda ¢aligan dgretmenlerin ya da okul yoneticilerinin
mesleki gelisim etkinlikleri de MEB tarafindan diizenlenmektedir. Bu etkinlikler
belirli bir dlgiine (standarda) ya da egitim felsefesine gore yapilmamakta, genellikle
MEB’in belirledigi konularda ya da alanlarda ve geleneksel yollarla yiiriitiilmektedir.
MEB tarafindan yapilan mesleki gelisim etkinliklerinin ¢ok da verimli olmadigi
yoniinde bazi aragtirma (Bayrake1, 2010; Diiskiin, 2021) sonuglar1 da bulunmaktadir.

Yontem

Bu kisimda arastirmanin deseni, ¢aligma grubu, verilerin toplanmasi ve veri
analizi hakkinda bilgi verilmistir.
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Arastirma Modeli

Nicel ve nitel olmak {iizere iki temel kistmdan olusan bu arastirmada karma
yontem kullanilmistir. Nicel kisimda Ogretmenler Arasinda Mesleki Isbirligine
Yonelik Tutum Olgegi (Yilmaz ve Celik, 2020) ile 6gretmenlerin mesleki isbirligine
yonelik tutumlari belirlenmistir. Nitel kisimda ise yar1 yapilandirilmig bir goriisme
formu ile O6gretmenlerin mesleki isbirliginin mevecut durumu ile ilgili goriisleri
belirlenmistir. Arastirmada karma yontem kullanilarak, nicel kisimda elde edilen
bulgular nitel kisim ile tamamlanmaya ve bu yolla derinlemesine ¢éziimlenmeye
calisilmistir. Nicel ve nitel veriler es zamanli olarak toplanmamus, dnce nicel veriler,
daha sonra da nitel veriler toplanmistir. Buna gore aragtirmada agiklayici siralt desen
(Creswell ve Plano-Clark, 2018) kullanilmustir.

Calisma Grubu

Arastirmanin nicel kisminda ogretmenlerin mesleki isbirligine yonelik
tutumlari1  belirlemek amaciyla, Kiitahya il merkezinde goérev yapan 274
ogretmenden veri toplanmustir. Olgek elektronik ortamda olusturulmus ve katilmaya
goniillii olan kisilerden veriler toplanmistir. Bu 6gretmenlerin 149’u kadin, 125’1
erkektir. Ogretmenlerin yaslar1 22 ile 60, kidemleri ise 1 yil ile 38 yil arasinda
degismektedir. Katilimecilarin 9’u anaokulunda, 83’1 ilkokulda, 108’i ortaokulda,
7471 ise lisede ¢alismaktadir.

Aragtirmanin nitel kisminda ise Kiitahya il merkezinde gérev yapan ve nicel
kisma katilmayan 53 6gretmen ile goriisme yapilmistir. Katilimeilarin 26’°s1 kadin,
27’si erkektir. Katilimeilarin mesleki kidemleri 5 ile 42 yil arasinda degismektedir.
Katilimeilarin okul tiirlerine gore dagilimi sdyledir: 4 okuldncesi, 4 ilkokul, 3 imam
hatip ortaokulu, 6 genel ortaokul, 6 Anadolu lisesi, 5 sosyal bilimler lisesi, 6 fen lisesi,
7 imam hatip lisesi, 10 meslek lisesi, 2 spor lisesi. Ortaokul ve liselerde gérev yapan
katilimeilar (n = 45) belirlenirken 6gretmenlerin Sosyal (n = 20), Fen-Matematik (n =
18) ve 6zel alan (n = 7) gibi branslardan olmasina dikkat edilmistir.

Verilerin Toplanmasi

Arastirmanmn  nicel kismindaki verileri, Ogretmenler Arasinda Mesleki
Isbirligine Yonelik Tutum Olgegi (Yilmaz ve Celik, 2020) ile toplanmistir. Olcek
Ogretmenler arasindaki isbirligi c¢aligmalar1 konusunda 6gretmenlerin tutumlarini
belirlemek amaciyla gelistirilmistir, mesleki 6grenme topluluklar1 ya da gegici
isbirligi bigimleri iizerine odaklanmamistir. Olgek tek faktdrliidiir ve 13 maddeden
olusmaktadir. Bu tek faktoriin agikladig1 varyans oran1 %41.1°dir. Olgegin Cronbach
Alfa i¢ tutarlik katsayisi .87°dir (Yilmaz ve Celik, 2020). Bu arastirmada ise dl¢egin
Cronbach Alfa ig tutarlik katsayisi .85 olarak belirlenmistir.

Olgek maddeleri 1-Hi¢ Katilmiyorum, 2-Katilmiyorum, 3-Orta Derecede
Katiliyyorum, 4-Katiliyorum ve 5-Kesinlikle Katiliyorum  segenekleri ile
yamtlanmaktadir. Olgekte bulunan on madde diiz, iic madde ise ters puanlanmaktadir.
Olgekten alian puanin yiikselmesi, yamtlayan kiginin 6gretmenler arasinda mesleki
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isbirligine yonelik tutumunun olumlu oldugu, diismesi ise olumsuz oldugu seklinde
yorumlanmaktadir.

Arastirmanin nitel kismindaki veriler ise yar1 yapilandirilmis bir gériisme formu
ile toplanmustir. Formda ¢esitli kisisel bilgilerin (cinsiyet, kidem, brans, okul tiirii)
yani sira 6 acik uglu soruya yer verilmistir. Sorular olusturulurken ilgili alanyazin,
veri toplama araglar1 ve TALIS uygulamasinda sorulan sorular incelenmistir. Daha
sonra katilimcilarin mesleki isbirligi yaptig1 konular, isbirliginin yararlari, isbirliginin
olumsuz yonleri, mesleki igbirligini engelleyen 6geler ve mesleki isbirligini artirmak
icin yapilmasi gerekenler ile ilgili nerilerini belirlemek i¢in sorular olusturulmustur.

Etik Kurul Karan

Calisma icin gerekli olan etik kurul izni Kirgizistan-Tiirkiye Manas Universitesi
Bilimsel Arastirma ve Yayin Etigi Kurulu’nun 30.12.2021 tarih ve 2021-05 sayili
oturumunda alinmustir.

Verilerin Analizi

Arastirmanin nicel kismindaki verilerin analizi i¢in yiizde, frekans, aritmetik
ortalama (AO) ve standart sapma (S) gibi betimsel istatistikler kullanilmistir. Nitel
kisimda ise geleneksel igerik analizi (Hsieh ve Shannon, 2005) kullanilmistir.

Birinci agsamada, goriisme formunda yer alan sorulardan hareketle veri analizi
icin bir c¢ergeve olusturulmugtur. Bu yolla verilerin hangi temalar altinda
diizenlenecegi ve sunulacagi belirlenmistir. Ikinci asamada, olusturulmus olan
gergeveye dayali olarak veriler okunmus ve diizenlenmistir. Bu asamada verilerin
anlaml1 ve mantikl1 bir bicimde bir araya getirilmesine calisilmistir. Ugiincii asamada,
diizenlenmis olan veriler tanimlanmis ve gerekli yerlerde dogrudan alintilara
bagvurulmustur. Dordiincii asamada ise tanimlanmig olan bulgular agiklanmus,
iligkilendirilmis ve anlamlandirilmigtir. Nitel analizler elle yapilmig, herhangi bir
program kullanilmamuistir.

Arastirma siirecinin gegerligini saglamak igin katilimcilarin goriislerinden
dogrudan alintilar yapilmis ve sonuglar bunlara dayali olarak agiklanmistir.
Giivenirlik i¢in aragtirma siireci ayrintili olarak agiklanmistir. Arastirmanin
inandiriciligt kapsaminda yapilan galismalara asagida yer verilmistir:

o Katilimer gesitliligini saglamak amaciyla farkli okul tiirlerinde gorev yapan
53 ogretmenden veri elde edilmistir. Tirk Egitim Sisteminde egitim
kademeleri, okuldncesi, ilkokul, ortaokul, lise, {iniversite, lisansiistii egitim
kademelerinden olusmaktadir. Ortaokul diizeyinde genel ortaokul ve imam
Hatip ortaokulu olmak tizere iki tiir ortaokul vardir. Lise diizeyinde, farkli
egitim programlaria sahip olan ve farkli amaglar i¢in kurulan birgok lise
tirt vardir. Bu durum goz Oniinde bulundurularak arastirmada farkli okul
tiirlerinde gorev yapan dgretmenler katilimci olarak belirlenmistir.

e (Calhisma sirasinda elde edilen veriler birbirleriyle karsilagtirilms,
yorumlanmis ve kavramsallastirilmistir.
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e Aragtirma konusunda derin bilgiye sahip olan ve nitel arastirma konusunda
uzman olan arastirmacilardan bu arastirmayi incelemeleri istenmis, onlarin
Oneri ve elestirileri dikkate alinmistir.

Bulgular

Arastirmada nicel ve nitel olmak iizere iki temel veri alan1 bulunmaktadir. Nicel
kisimda ogretmenlerin mesleki isbirligine yonelik tutumlari, nitel kisimda ise
ogretmenlerin mesleki igbirliginin mevcut durumu ile ilgili gortisleri belirlenmistir.

Nicel Arastirma Bulgular1

Katilimcilar, 6gretmenler arasi mesleki isbirligi konusunda yiiksek diizeyde
olumlu (AO = 4.13, S = 0.47) bir tutuma sahiptir. Katilimcilar, paylasilan
ogrenmelerin, 6grenme sorunlarimin dogasini kesfetmelerine yardimei oldugunu (AO
=4.59, S = 0.54) ve bagkalarindan bir seyler 6grenmekten memnun olacaklarini (AO
= 4.52, S = 0.84) belirtmistir. Buna gore katilimcilarin dgretmenler arasi mesleki
igbirligine yonelik yiiksek diizeyde ve olumlu bir tutuma sahip olduklar1 sdylenebilir.
Ancak katilimcilar ¢atisma ¢dzme ve performans gelistirme konusunda ayni olumlu
distinceye sahip degildirler. Katilimcilar isbirligi c¢alismalar1 sayesinde yikici
catismalar1 daha kolay ¢6zebiliyoruz (AO = 3.30, S = 1.11) ve igbirligi yapinca okulun
toplam performansi gelisiyor (AO = 3.08, S = 1.12) maddelerine daha diisiik diizeyde
katilim gostermistir. Katilimcilar isbirligi konusunda olumlu bir gériise sahip olsa da,
okulun toplam ediminin (performansinin) gelismesi gibi 6nemli bir konuya daha
distik diizeyde katilim gostermislerdir.

Nitel Arastirma Bulgular:
Ogretmenler Arasinda Mesleki Isbirligi Calismalarinin Durumu

Aragtirmaya katilan 39 6gretmen, ogretmenler arasinda isbirligi ¢aligmalari
yapildigini; 8 6gretmen kismen yapildigini; 6 6gretmen ise yapilmadigini belirtmistir.
Ogretmenler arast mesleki isbirligi denildiginde 6gretmenlerin aklina ilk dnce ziimre
ogretmenler kurulu ve sube dgretmenler kurulu gibi yasal olarak yapilmasi zorunlu
olan toplantilar gelmistir (f = 30). Katilimcilar, ziimre Ogretmenler kurulu
toplantilarini 6gretmenlerin mesleki gelisimi agisindan yararli gérmektedir (f = 15).

Mesleki isbirligi denildiginde 6gretmenlerin aklina ilk 6nce ayni brangtaki
ogretmenler ile yapilan calismalar gelmektedir. Oyle ki bir 6gretmen bransinda tek
Ogretmen oldugu icin su an isbirligi yapamadigini (Ortaokul-Sosyal2) belirtmistir.
Aslinda bu durum mesleki isbirliginin dogast ile zit bir diisiincedir. Egitimin bir biitiin
oldugu disliniildigiinde biitiin 6gretmenlerin brangi ne olursa olsun isbirligi
yapabilmesi gereklidir. Katilimcilar az da olsa diger okullardaki 6gretmenlerle (f = 7)
ya da farkli brangtaki 6gretmenlerle (f = 3) de isbirligi calismas1 yapilmaktadir.

Ogretmenlerin Isbirligi Yaptigi Konular

Katilimcilar, ziimre 6gretmenler kurulunda bulunan diger 6gretmenler ile en ¢ok
“egitim-0gretim faaliyetleri” (f = 33) ve “Ogrencilerin kisilik gelisimi” (f = 26)
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konularinda isgbirligi yapmaktadir. Daha sonra en ¢ok isbirligi yapilan konular ise
“cesitli konularda bilgi/fikir aligverisi” (f = 7) ve “cesitli is ve islemler” (f = 6)
seklindedir. Ogretmenler informal olarak yaptiklari sohbetleri ve giinliik konusmalari
da igbirligi olarak nitelendirmistir (f = 8).

Egitim-6gretim etkinlikleri (f = 33) temast ile ilgili olarak okuloncesi egitim
kademesinde yapilan isbirligi ¢aligmalar1 genellikle etkinlik diizenleme (f = 4) ve
materyal paylasma (f = 2) seklindedir. {lkokul diizeyindeki isbirligi calismalarinda
ogretim yontemleri (f = 5) 6ne ¢ikarken; ortaokul ve lise diizeyinde ise daha ¢ok ders
kaynaklar1 ve materyalleri aligverisi (f = 10); 6grencilerin 6grenmeleri (f = 8) ve
deneme sinavlari, sinavlara soru hazirlama ve paylasma (f = 4) gibi konularda igbirligi
yapilmaktadir.

Ogrencilerin kisilik gelisimi (f = 26) temasinda ise daha c¢ok ogrencilerin
davranis problemleri/rehberlik etkinlikleri (f = 11); 6grencilerin kisisel gelisimleri (f
= 9) ve Ogrencilerin sosyo-ekonomik durumlari, aile durumlar1 ve derslerdeki
basarilari (f = 6) konularinda igbirligi yapilmaktadir.

Ogretmenler Arasindaki Mesleki Isbirligi Calismalarimin Yararlan

Ogretmenlerin, mesleki isbirligi ¢aligmalarinin yararlar: konusundaki gériisleri
“iklime katk1” (f = 38), “mesleki gelisime katki” (f = 29) ve “6grenciye yarar saglama”
(f = 28) ana temalarinda toplanmugtir.

Iklime katki (f = 38) temasinda 6gretmenler isbirligi galismalarinin, genel olarak
iklimi gelistirdigini (f = 17) belirtmislerdir. Bunun disinda isbirligi ¢aligmalarimin i
doyumu, motivasyon, aidiyet, performans (f = 6), iletisim ve paylasimlari arttigin (f
= 5); okulun sorun ¢dzme becerisini gelistirdigini (f = 3) belirtmislerdir. Katilimcilar
ayrica 1isbirligi sonucunda is yiikii azaldigi icin iglerin daha kisa siirede
tamamlanabilecegini (f = 5) ve uygulamadaki basarili 6rneklerin sayisinin ve
niteliginin de artacagini (f = 2) belirtmiglerdir:

«.. Isbirligi, sorumluluklarin ve is yiikiiniin paylasilmasi anlamma da
geleceginden 6gretmeni yeni alanlarda ¢alismaya ve gelistirmeye de sevk edecektir”
(Lise-Sosyall).

Mesleki gelisime katki (f = 29) temasinda katilimcilar farkli bakis agilar
kazanma (f = 12); siirekli gelisme, diger insanlarin deneyimlerinden yararlanma (f =
9); bilgi birikimini artirma (f = 5); 6grenci gereksinimlerine daha kolay cevap verme
(f = 3) gibi konulara vurgu yapmustir. Farkli bakis acilar1 kazanmak ile ilgili olarak bir
Ogretmen asagidaki goriisii belirtmistir:

“Herkesin farkli ilgi alan1 ve farkli mizact vardir. Bu yiizden insanlarin
durumlara bakis agis1, problemleri ¢6zme yontemi farklidir. Farklilik giizeldir, bazen
bize goremedigimizi gosterir, diisiinemedigimizi diisiindiiriir. Mesleki isbirliginin bizi
olumlu diigiinmeye sevk ettigini diigiiniiyorum.” (Lise-Fenl)
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Ogrenciye yarar saglama (f = 28) temasinda ise dgretmenler egitim-6gretimde
bagarinin artmasi (f = 14), egitim-6gretimin kalitesinin artmasi (f = 11) ve 6grenci
gelisiminim ¢ok yonlii takip edilmesi (f = 3) konularint vurgulamiglardir.

Ogretmenler Arasindaki Mesleki Isbirligi Calismalarinin Olumsuz Yénleri
ya da Sonuglari

Ogretmenler arasinda mesleki isbirligi calismalarimin olumsuz yénleri ya da
sonuglart olabilir mi? sorusuna katilimcilarin tamami (f = 53) cevap vermistir.
Katilimeilarin  30’u  genel olarak, Ogretmenler arasindaki mesleki isbirligi
calismalarinin olumsuz bir yoni olmadigini belirtmistir. Arastirmaya katilan 16
6gretmen ise bir takim olumsuzluklar olabilecegini belirtmistir. Burada belirtilen en
O6nemli olumsuz goris farkh fikirlerin olmasinin ¢atigmalara sebep olabilecegini (f =
8) yoniindedir. Baz1 katilimcilar ise baskin kisilerin ya da fikirlerin diger fikir ve
goriisleri golgede birakabilecegini (f = 4) belirtmislerdir. Mesleki isbirligi
caligmalarinin 6gretmenlerin yaraticiligini kisitlayabilecegini diisiinen katilimcilar da
(f =4) vardir.

Ogretmenler Arasindaki Mesleki Isbirligi Calismalarim Engelleyen Ogeler

Katilimeilarin 6gretmenler arasinda mesleki isbirligi ¢alismalarini engelleyen
Ogeler ile ilgili goriisleri iki ana temada toplanmistir. Bunlar “kisilik farkliliklarindan
kaynaklanan engeller” (f = 51) ve “egitim sisteminden kaynaklanan engellerdir” (f =
45).

Kisilik farkliliklarindan kaynaklanan engeller temasinin alt temalar1 olarak
“tutum farkliliklar” (f = 17); “bakis agis1 farkliliklar1” (f = 18); “iinlii olma kaygis1”
(f = 5); “sorumluluktan kagma” (f = 7); “mesleki adanmishigin azlig1” (f = 4) gibi alt
temalar belirlenmistir. Ogretmenlerin sorumluluktan kagma davranislar kisilik
farkliliklarindan kaynaklandigi gibi egitim sisteminden de kaynaklanabilir. Cilinkii
katilimcilar egitim sisteminden kaynaklanan (f = 45) bazi1 engellerden de sozsetmistir.

[T

Egitim sisteminden kaynaklanan engeller temasinin alt temalari “egitim
sisteminden kaynakli engeller” (f = 18); “egitim sisteminde ig/ders yiikiiniin fazla
olmas1” (f = 8); “rekabet ortam1” (f = 7); “sendikacilik” (f = 5); “yoneticilerin tutumu”
(f = 4) ve “okullarn iklimi” (f = 3) alt temalardur.

Ogretmenler Arasindaki Mesleki isbirlizi Cahsmalarim Artirmak icin
Yapilmasi Gerekenler

Ogretmenlerin mesleki isbirligi calismalarini artirmak icin yaptiklar1 dneriler
genel olarak “Iletisimi artiric1 ve 6zendirici onlemler” (f = 41) ve “yonetsel oneriler”
(f =21) olmak iizere iki ana temada toplanmistir.

Iletisimi artiric1 ve 6zendirici énlemler (f = 41) ana temas: altindaki 6neriler
“Ogretmenler arasinda iletisimi artiracak ¢aligmalar yapilmast” (f = 24); “hizmetici
egitim programlart diizenlenmesi” (f = 11) ve “Ggretmenlerin bilgilendirilmesi ve
bilinglendirilmesi” (f = 6) olmak iizere ii¢ temada toplanmigtir.
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Yonetsel oneriler (f = 21) temasindaki Oneriler genel olarak yoneticilerden
beklentilere odaklanmigtir. Aslinda 6gretmenlerin bu temadaki bazi onerileri Tiirk
egitim sisteminin 6nemli bazi sorunlarma isaret etmektedir. Ogretmenler, okul
yoneticilerinden adil olmalarmi (Ilkokul3; Ortaokul-Sosyal3; Lise-Meslek Dersleri2);
is yiikiinii adil dagitmalarmi (flkokul3); 6gretmenler arasinda ayrim yapmamalarini
(ilkokul2) beklemektedir. Bazi katilimcilardaki degersizlik hissi de bu oneriler ile
ilgilidir. Ciinkii bazi katilimcilar (Ortaokul-Fen2; Lise-Sosyal2) Ogretmenlerde
o6nemli bir degersizlik hissi oldugu goriisiindedir.

Bir 6gretmen (Ortaokul-Fen2) yapilan ¢aligmalarin ya da hazirlanan raporlarin
merkezi yonetimce dikkate alinmadigina ve bunun da belirli bir motivasyonsuzluga
yol actigina vurgu yapmustir. Bu baglamda katilimcilarin = 6gretmenlerin
motivasyonlarinin artirilmasi/desteklenmesi (Ortaokul-Sosyal3; Lise-Sporl; Lise-
Meslek Dersleri2; Lise-Fen3; Lise-Sosyal2) ve okul Kkiiltiiriiniin gelistirilmesi
(ilkokul2; Ortaokul-Sosyal2; Lise-Sosyal2; Lise-Fenl) yoniindeki onerileri de bu
goriis ile ortiismektedir.

Tirk egitim sisteminin merkeziyet¢i yapisi, mesleki isbirligi c¢alismalarinin
artirilmasi igin yapilan 6nerilerde de kendini gostermistir. Bir Ogretmen (Lise-
Sosyall) ogretmenler arasindaki isbirligi g¢aligmalart yapilabilmesi i¢in yasal
diizenleme yapilmasi gerektigini belirtmistir. Diger katilimcilar da gérev dagiliminin
net olarak belirlenmesi gerekir (Okuldncesi2); 6gretmenlere gérevlendirme yapilmasi
(Okuldncesi4); isbirligini gelistirecek yeni dersler olusturulmalidir (ilkokull);
miifredat ve plan diizenlemeleri yapilmalidir (Lise-Sayisal2); goriismeler miidiir
nezaretinde gerceklestirilmelidir (Lise-Sosyall) gibi oneriler getirerek merkeziyetci
egitim sisteminin etkilerini ortaya koymuslardir. Bu temadaki onerilerden biri de
Ogretmenlerin ig/ders yiikiiniin azaltilmasi (f = 3) yoniindedir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada, Tiirkiye’de 6gretmenlerin mesleki isbirligine yonelik tutumlar
ve isbirliginin uygulamadaki mevcut durumunu incelenmeye c¢aligilmustir.
Ogretmenler mesleki isbirligi konusunda olumlu bir tutuma sahiptirler. Bu durum
daha 6nce yapilan arastirmalarda da saptanmistir (OECD, 2019c¢; Selimoglu, 2021).
Ancak ogretmenlerin isbirligine yonelik davranislari, isbirligine yonelik tutumlari
kadar yiiksek degildir (Cerit, 2009; Coban ve Atasoy, 2020; Selimoglu, 2021). TALIS
2018 verilerini kullanan bir arastirmaya (Coban ve Atasoy, 2020) gore, Tiirkiye’deki
Ogretmenlerin igbirlik¢i davraniglart daha diisiik diizeyde kalmistir. Bu karsilagtirma
icin kullanilabilecek ¢aligmalardan biri de Hoy ve Tarter’in (1997) orgiitsel iklim
caligmasidir. Hoy ve Tarter (1997) orgiitsel iklim ¢alismasinda meslektaslar arasi
isbirlik¢i 6gretmen davranigini, oOrgiitsel iklimin bir boyutu olarak ele almustir.
Tirkiye’de yapilan arastirmalara gore Ogretmenlerin isbirlik¢i davranislari,
tutumlarina goére daha diisiik diizeydedir (Altinkurt, 2014; Selimoglu, 2021).

Sonug olarak Tiirkiye’de 6gretmenler isbirligine yonelik olumlu bir tutuma sahip
olsalar da bu tutumlar davraniglara daha diisiik diizeyde yansimigtir. Arastirmanin
nitel kismindan elde edilen bulgular da bunu dogrulamaktadir. Ciinkii arastirmaya
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katilan hicbir 6gretmen okullarinda sistemli bir isbirligi calismasindan s6zetmemistir.
Isbirligi caligmasi yapildigini belirten kisiler de genel olarak ziimre &gretmenler
kurulu ve sube Ogretmenler kurulu gibi yasal olarak yapilmasi zorunlu olan
toplantilara vurgu yapmustir. Arastirmaya katilan ogretmenler mesleki isbirligini
resmi toplantilar ya da ¢alisma gruplan igerisinde diistinmiistiir. Fakili (2019) da
yaptig1 arastirmada 6gretmenlerin ziimre i¢i isbirligine yonelik algilarmin ¢ok yiiksek
diizeyde olumlu oldugunu belirlemistir. Bunun en 6nemli nedeni Tiirk egitim
sisteminin asir1 merkeziyet¢i yapisidir. Bu yapi biitiin kararlarin MEB tarafindan
alindig, 6gretmenlerden sadece kararlara uymalar1 beklenen bir yapidir. Tiirk egitim
sisteminde biitiin is ve islemlerin MEB tarafindan yapilmasi gretmenleri bdyle bir
diistinceye itmistir. Boylece ogretmenler isbirligi caligmalarini yine merkeziyetgi
sistemin ¢izdigi smirlarin igerisinde degerlendirebilmistir. Bu nedenle dgretmenler
genellikle yenilik¢i girisimlerde bulunmamakta, sadece resmi gerekleri yerine
getirmektedir. Ziimre dgretmenler kurulu ve sube dgretmenler kurulu toplantilar1 da
bu gereklerdendir.

Mesleki isbirligi denildiginde 6gretmenlerin aklina ilk 6nce aymi branstaki
Ogretmenler ile yapilan ¢aligmalar gelmistir. Diger branslarla ve diger okullardaki
dgretmenlerle yapilan isbirlikleri c¢ok diisiik diizeydedir. Ogretmenler, ziimre
ogretmenler kurulunda bulunan diger Ogretmenler ile en cok egitim-dgretim
faaliyetleri ve 6grencilerin kisilik gelisimi ile ilgili konularda isbirligi yapmaktadir.
Daha sonra en ¢ok isbirligi yapilan konular ise g¢esitli konularda bilgi/fikir aligverisi
ve ¢esitli is ve islemler seklindedir.

Ogretmenler informal olarak yaptiklar1 sohbetleri ve giinliik konusmalar1 da
igbirligi olarak gormektedir. TALIS 2008’de de benzer bir sonug¢ vardir. TALIS
2008’e gore Ogretmenler en sik ogretimi gelistirme amagli informal diyaloglar
(%92.6) kurmaktadir. TALIS 2018’e gore (OECD, 2020) 6gretmenler arasindaki en
yaygin igbirligi tiirlerinden biri belirli 6grencilerin 6grenme gelisimini tartismak
(%61) digeri de meslektaslarla 6gretim materyallerini degis tokus etmektir (%47).
Ancak TALIS 2018 sonuglari, Tiirkiye’de 6gretmen isbirligi kaliplarinin son on yilda
onemli Olglide degistigini ortaya koymustur. Tiirkiye’de en biiylik artiglar 6grenci
gelisimini  degerlendirmede ortak standartlar kullanmak i¢in okuldaki diger
Ogretmenlerle ¢alismak ve isbirlik¢i mesleki 6grenmeye katilmak seklindedir (OECD,
2020).

Tiim isbirligi tiirleri kuskusuz esit derecede etkili degildir. Ozellikle, Little
(1990) ogretmen isbirliginin zayif bicimlerinden (6rnegin, yalnizca hikayelerin
paylasilmasindan bagka bir sey igermeyen) 6nemli sorunlari ¢éziimlemek ve ¢ozmek
icin ortak cabalar1 iceren daha giiclii yaklasimlara kadar uzanan bir yaklagimlar
dizisini tanimlamigtir. Avalos-Bevan ve Bascopé’nin (2017) arastirmasina gore,
Ogretmenler genel olarak mesleki 6grenmede isbirliginin rolii hakkinda olumlu
inanglara sahiptirler. Ancak 6gretmenler, karsilikli ders gozlemi ve birlikte dgretim
gibi daha zorlu tiirler yerine genellikle fikirleri paylasmak ve 6gretme sorunlari
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hakkinda konugsmak gibi daha zayif isbirligi tiirlerine daha fazla zaman
ayirmaktadirlar.

Gergekten basarili bir isbirligi yapmak zor olabilir. Ciinkii isbirligi diye yapilan
birgok is sadece birlikte yapmaktan oteye gitmemektedir. Bunun en &nemli
nedenlerinden biri isbirligi caligmalarinin goniillii ve 6gretmen odakli olmaktan ¢ok
biirokratik ve teknokratik nedenlerle ve zorla yapilmasidir. Bu tarzdaki isbirligi
bicimleri gretmen gelisimine hizmet etmemekte ve genellikle digaridan dayatilan
egitim degisikligi giindemlerinin etkin bir sekilde yiiriitilmesine katkida
bulunmaktadir (Hargreaves, 1994).

Yapilan aragtirmalara gore isbirligi bigimleri okul tiirlerine ve iilke baglamlarina
gore farklilik gosterse de Ogretmenler genellikle igbirligini pratik meselelere
odaklanmakla sinirlama egiliminde olmakta, derin diizeyde d6gretmen isbirligi daha az
siklikta goriilmektedir (Plauborg, 2009). Isbirligi ve meslektas dayanismas: orgiitsel
baglam, yani okullardaki yapisal ve kiiltiirel ¢aligma kosullar1 tarafindan belirlense de
(Kelchtermans, 2006) Tirkiye’deki 6gretmenlerin genelde etkisi diisiik isbirligi
bicimlerini uyguladiklar1 sdylenebilir. Ayrica Tiirk egitim sistemi gibi asir1
merkeziyetgi bir sistemde isbirlik¢i bir kiiltiir olusturmak oldukg¢a zor goriinmektedir.

Katilimeilarin, 6grencilerin kisilik gelisimi konusundaki igbirlikleri daha ¢ok
Ogrencilerin  davranis problemleri/rehberlik etkinlikleri; 6grencilerin  kisisel
geligimleri ve 6grencilerin sosyo-ekonomik durumlari, aile durumlart ve derslerdeki
basarilart1 konularina yogunlasmistir. Egitim-6gretim etkinlikleri ile ilgili
igbirliklerinde ise farkli kademelerde farkli isbirlikleri yapilmaktadir. Okuldncesi
egitim diizeyinde etkinlik diizenleme ve materyal paylasma isbirlikleri yapilirken;
ilkokul diizeyinde daha ¢ok &gretim yontemleri ile ilgili paylasimlar 6ne ¢ikmuistir.
Ortaokul ve lise diizeyinde ise genelde merkezi sinavlara yonelik paylagimlar
yapilmaktadir. Cilinkii Tiirk egitim sisteminde 6zellikle ortaokuldan itibaren merkezi
smavlar 6nemli bir yer tutmaktadir. Bundan dolayi ortaokuldan itibaren 6gretmenlerin
paylagimlar1 daha ¢ok merkezi sinavlara hazirlik materyalleri ile ilgilidir.

Tirkiye’de, 6gretim kademeleri arasindaki gegisler sinava bagimlidir. Her yil
milyonlarca &grencinin katildigi bu smavlar temel egitimden ortadgretime,
ortadgretimden de yiiksekdgretime gegiste kullamlmaktadir. Ogrencileri ve sistemi
izleme ve degerlendirmekten daha ¢ok 6grencileri eleme amagli yapilan bu sinavlar
sadece 0grencilerin degil okullarin ve 6gretmenlerin yasamlarinda da oldukca 6nemli
bir yere sahiptir. Bir katilimer merkezi sinavlardaki net sayilarinin basar1 gostergesi
olarak goriildiigiinii ve bu durumun 6gretmenler arasinda igbirligi yapilmasina engel
oldugunu belirtmistir.

Goriildiigii gibi Tiirk egitim sisteminde okullarin ya da gretmenlerin basarilari
¢ogunlukla merkezi sinavlarda elde edilen sonuglar ile degerlendirilmektedir. Bu
degerlendirmelerde Ogretmenler ya da okullar siirekli olarak digerleri ile
karsilastirilmaktad, siraya dizilmekte ve buna gore nitelik (kalite) algisi
olusturulmaktadir. Bu bakis acis1 6gretmenleri {inlii olmaya ve diger 6gretmenlerle
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rekabet etmeye, okullar ise diger okullar ile yarismaya itmektedir. Bu rekabet kiiltiirii
ise dgretmenleri isbirliginden ¢ok yarismaya yonlendirmektedir. Ozdogru’nun (2021)
aragtirmasinda da, mesleki isbirligi yapmay1 engelleyen bir 6ge olarak 6gretmenler
arasindaki mesleki rekabet 6nemli bir yer tutmustur. Bu yarigma ve rekabet durumu
ise okullarm iklimini bozmakta ve isbirligini engellemektedir. Aslinda egitim-6gretim
etkinlikleri mesleki igbirligini zorunlu kilmakta ve isbirligi ¢alismalarmin iklimi
gelistirici bir etkisi bulunmaktadir.

Aragtirmaya katilan 6gretmenler de, mesleki igbirligi ¢alismalarinin genel olarak
okul iklimine 6nemli katkilar yaptigini belirtmistir. Bunun disinda &gretmenler,
mesleki igbirligi ¢aligmalarinin  6gretmenlerin  is doyumunu, giidiilenmesini
(motivasyonunu) ve edimini (performansini) yiikselttigi; aidiyet duygusunu artirdigs;
okulun sorun ¢ézme becerisini gelistirdigi goriisiindedir. Tiirkiye’nin TALIS 2008
verileri ile yapilan bir arastirmaya (Duyar ve dig., 2013) gore mesleki isbirligi
Ogretmenlerin is doyumunun en gii¢lii yordayicisidir.

Bunlarla baglantili olarak 6gretmenlere gore, iletisim ve paylasimlar artmakta
ve isbirligi calismalar1 6gretmenlerin is yiikiinii de azaltmaktadir. Ogretmenler
isbirligi konusunda kisilerarasi iligkilerin 6nemini vurgulamistir. Forte ve Flores de
(2014) arasgtirmalarinda &gretmenlerin  okulda kisilerarast iligkilerin dnemini
vurguladigini ancak resmi toplantilari da belirttiklerini belirlemistir. Bu bulgu Tiirkiye
ile biiyiik benzerlik tasimaktadir.

Katilimecilara gore, mesleki isbirligi c¢alismalar1 Ogretmenlerin  mesleki
gelisimine 6nemli katkilar da yapmaktadir. Burada ozellikle, farkli bakis agilari
kazanmak; siirekli gelismek, diger insanlarin deneyimlerinden yararlanmak; bilgi
birikimini artirmak ve 6grenci gereksinimlerine daha kolay cevap vermek gibi katkilar
belirtilmistir. TALIS 2013 sonuglart yilda en az bes kez igbirlik¢i mesleki 6grenme
etkinliklerine katilan dgretmenlerin kendi yeteneklerine 6nemli 6l¢lide daha fazla
giivendiklerini gostermistir (OECD, 2014).

Belki de en Onemli yarar olan 6grencilere saglanan yarar disiincesi, igiinci
sirada yer almistir. Ogretmenler, mesleki isbirligi ¢alismalarinin, egitim-dgretimde
basariy1 ve egitim-Ogretimin niteligini artirdigini ve 6grenci gelisimini ¢ok yonli
takip edebildiklerini belirtmiglerdir. Katilimeilarin bunu igiincii sirada belirtmesi
ilgingtir. Cinki 6gretmenlerin digiincelerinin odak noktasinda 6grencilerin
Ogrenmesi ve ¢cok yonlii gelisimi yer almalidir.

Katilimcilar genel olarak, 6gretmenler arasindaki mesleki igbirligi calismalarinin
olumsuz bir yonii olmadiginit diigiinmektedir. Bir takim olumsuzluklar olabilecegini
belirten katilimeilar ise, farkl: fikirlerin ¢atigmalara neden olabilecegini belirtmistir.
Farkli fikirler, aslinda bir zenginlik olarak degerlendirilmesi gerekirken, 6gretmenler
bunu bir ¢atigma nedeni olarak gérmiistiir.

Katilimcilara gore 6gretmenler arasinda mesleki igbirligini engelleyen en 6nemli
neden, kisilik farkliliklarindan kaynaklanmaktadir. Ozdogru’nun (2021) arastirmasina
gore, mesleki isbirligi yapmanin Oniindeki engellerden biri 6gretmenlerin kisilik
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ozellikleridir. Katilimeilar, kisilik farkliliklarina bagli olarak ortaya ¢ikabilecek tutum
farkliliklari; bakis acisi farkliliklari; tinlii olma kaygisi; sorumluluktan kagma ve
mesleki adanmishigin azligi gibi durumlarin da igbirligini engelleyebilecegini
belirtmistir. Farkli fikirlerin olmasini ve bunlarin ¢atismalara neden olabilme
ihtimalini mesleki igbirligi ¢alismalarinin olumsuz bir yonii olarak belirten
katilimeilar, kisilik farkliliklarindan kaynaklanan durumlari da birer engel olarak
gormektedir. Ogretmenler, liderlik 6zelligi olan baskin kisilerin ya da fikirlerin diger
fikir ve goriisleri gblgede birakabilecegini ve bunun da isgbirligini engelleyebilecegini
belirtmistir. Ancak bunun tam tersi olarak, farkli bakis agilar1 kazanmanin, diger
insanlarin tecriibelerinden yararlanmanin 6gretmenlere onemli katkilar yaptigini
diigiinenler de vardir.

Bu goriislerin nedenlerinden biri okullarda yiiriitiilen sendikacilik ¢caligmalari ve
buna bagli olarak ortaya c¢ikan siyasi gorlis ayriliklaridir. Katilimeilar bunlarin
Ogretmenler arasinda mesleki isbirligi caligmalarini engelledigini belirtmistir.
Ozdogru’nun (2021) arastirmasma gore, mesleki isbirligi yapmamn oniindeki
engellerden biri 6gretmenler arasindaki gruplagmalar ve siyasi goriis farkliliklaridir.
Tiirkiye’de bircok egitim sendikasi (2021°de 55 sendika) bulunmaktadir. Bu
sendikalar genel olarak belirli siyasi goriigleri temsil etmekte ve sadece kendi liyeleri
ile ilgili caligmalar yapmaktadir.

Az da olsa baz1 katilimcilar ise mesleki igbirligi ¢alismalarinin 6gretmenlerin
yaraticiligini kisitlayabilecegini diisiinmektedir. Buradaki en 6nemli ¢ekince basarilt
bir uygulamanin oldugu gibi taklit edilmesinin 6gretmenin yaraticiligini olumsuz
etkileyebilecegi diisiincesidir.

Katilimcilara gore egitim sisteminden kaynaklanan bir takim engeller arasinda
ig/ders yiikiiniin fazla olmasi, yoneticilerin tutumu ve okullarin iklimi 6nemli
bagliklardir. Katilimcilar iglerinin fazla olmasimin ve ¢ok fazla derse girmelerinin
isbirligi calismalarim engelledigini belirtmistir. Ozdogru’nun (2021) arastirmasinda
da, mesleki isgbirligi yapmanin Oniindeki engeller arasinda g¢alisma kosullarinin
zorlugu 6nemli bir yer tutmustur. ABD’de yapilan bir arastirmaya (Johnston ve
Berglund, 2018) gore dgretmenlerin yalnizca %31°1 diger 6gretmenlerle isbirligi
yapmak icin yeterli zamanlar1 oldugunu bildirmistir. Ogretmenlerin %44, bir ayda
Ogretim igin fikir almak veya geri bildirimde bulunmak igin bagka bir 6gretmenin
smifint hi¢ gézlemlemediklerini bildirmistir.

Yukarida agiklanan rekabet, yarisma, merkezi sinavlar odakli karsilastirmalar,
iinlii olma cabalar1 gibi daha bir¢ok olumsuz durum, 6gretmenler arasindaki iletigimi
de olumsuz etkilemektedir. Bu baglamda katilimeilara gore, 6gretmenler arasindaki
mesleki igbirligi ¢aligmalarini artirmak igin ilk once iletisimi artirici ve 6zendirici
calismalar yapilmasi, hizmetici egitim programlar1 diizenlenmesi ve 6gretmenlerin
igbirligi konusunda bilgilendirilmesi ve bilinglendirilmesi  gerekmektedir.
Katilimcilara gore Ogretmenlerin  kendi bransindaki ve diger branglardaki
Ogretmenlerle iletisimi ve etkilesimi artirict bazi calismalar yapilmasi; sosyal
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etkinliklerin sayisinin artirilmasi; sosyal medya aglarinm/internet ortaminin
kullanilmasi; ortak projelerin/aragtirmalarin 6zendirilmesi gerekmektedir.

Katilimcilara gore, hizmetigi egitim programlarinin sayisinin artmast; niteliginin
ve uygulama biciminin degistirilmesi de Ogretmenler arasindaki isbirligini
artiracaktir. Ozellikle, geleneksel hizmetici egitim programlar1 yerine etkilesme
dayali, 6gretmenlerin etkin (aktif) katilimeci oldugu, gereksinimleri dikkate alan
programlar bu konuda daha fazla katk1 yapacaktir. Ogretmenlerin mesleki isbirliginin
yararlar1 konusunda bilgilendirilmesi ve bilinglendirilmesi amaciyla hizmetigi egitim
programlari da diizenlenmelidir. Ciinkii katilimcilara gore bazi Ogretmenler
igbirliginin yararlar1 konusunda yeterli bilgiye sahip degildir. Oysa okullarda isbirligi
kiiltiirii olusturabilmek i¢in ¢alisan herkesin igbirligi yapma egilimine, bilgisine ve
becerisine sahip olmasi gereklidir (Friend ve Cook, 2014).

Ogretmenler, mesleki isbirligi ¢alismalarini artirmak icin bir takim yonetsel
oneriler de yapmustir. Bu 6neriler genel olarak yoneticilerden beklentiler ile ilgilidir.
Yoneticilerden beklenti olarak belirtilen adalet, esitlik, ayrim yapmama gibi istemler
Tiirk egitim sisteminin dnemli sorunlarindan birine isaret etmektedir. Okulunda adalet
olmadigina, ¢alisanlar arasinda ayrim yapildigina inanan bir 6gretmenin diisiik giiven,
diisiik motivasyon veya diisiik is doyumu hissetmesi normal sonuglardir. Bu baglamda
katilimeilar  dgretmenlerin  motivasyonlarinin artirilmast ve okul kiltiiriiniin
gelistirilmesi yoniinde oneriler yapmuglardir.

Cesitli aragtirmalara gore (Ervin, 2011; McHenry, 2009; MetLife, 2010; OECD,
2019b) okul miidiirlerinin liderlik davranislari ile 6gretmen isbirligi arasinda anlaml
iligkiler vardir. Bu etkinin giicii, miidiirlerin 6gretmen isbirligini etkileyen
davraniglar tanimasini ve isbirlikei iligkileri gelistirmesini kritik kilmaktadir.

Katilimcilarin 6nerilerinden biri de 6gretmenlerin is/ders yiikiiniin azaltilmasi ile
ilgilidir. Bu o6neri, 6gretmenler arasinda mesleki isbirligi calismalarini engelleyen
unsurlar arasinda gosterilen egitim sisteminde ig/ders yiikiiniin fazla olmasi goriisii ile
ortiismektedir.  Ingiltere’deki  6gretmenlerin  isbirligine iliskin  goriislerinin
belirlenmeye c¢alisildigr bir arastirmaya (Weindling, 2005) gore de isbirliginin
oniindeki en biiyiik engel zaman eksikligidir. Ogretmenler isbirlik¢i calismalar
gelistirmek icin daha fazla yonetim destegi ve sinifta daha az zaman Onerilerini
getirmislerdir.

Bu aragtirma, merkeziyet¢i bir egitim sisteminde isbirligine yonelik tutum ve
isbirligi bicimleri hakkinda daha fazla kanit ekleyerek arastirma alanyazinina katkida
bulunmaktadir. Tiirk egitim sistemin merkeziyet¢i yapisi, mevcut baglamin
incelenmesi ve bu sistemde isbirliginin sistematik olarak ele alinmamasi agisindan
son derece onemli bir degiskendir. Simdiye kadar, isbirligine yonelik tutumu ve
isbirliginin dogasini incelemek i¢in Tiirkiye baglaminda neredeyse hi¢ arastirma
yapilmamigtir. Arastirmada hem nicel hem de nitel bulgularin olmasi, konunun
anlasilmasina yardim etmistir. Sadece nicel bulgulara gore degerlendirme yapilmis
olsaydi, sistemde olumlu bir durum oldugu disiiniilebilirdi. Ancak nitel bulgular
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Tirkiye’de isbirligi uygulamalarinin merkeziyetci sistemin olusturdugu bir diistince
yapist i¢inde algilandigini gosterdi. Ayrica dgretmenlerin, isbirligi ile ilgili girisimleri
iist yonetimden beklediklerini de ortaya koydu.

Bu baglamda arastirmada elde edilen sonuglar, politika yapicilar, okul miidiirleri
ve dgretmenler igin bazi ¢ikarimlar sagliyor. ilk olarak politika yapicilar, isbirliginin
O6neminin, yararlarinin ve mevcut uygulama bi¢iminin farkinda olmalidir. Politika
yapicilar, okullardaki isbirligi kiiltiiriiniin ve uygulamalarinin sistematik bir hale
gelmesi i¢in politikalar {iretmelidir. Politika iiretme siirecinde Tiirk egitim sisteminin
merkeziyet¢i, sinav merkezli ve rekabet¢i Ozellikleri gormezden gelinmemelidir.
Isbirligi kiiltiirii ve uygulamalarim yerlestirmek igin politika iiretme siirecine
ogretmenler ve okul miidiirleri mutlaka katilmalidir. Merkeziyetgi yapinin bir 6zelligi
olarak, oOgretmenlerden ve okul miidiirlerinden merkezde alinan kararlara
sorgulamadan uymalar1 beklenmektedir. Ancak karar alma siireclerine katilmayan
kisilerin uygulama konusunda ¢ok da istekli olmadiklar1 bilinmektedir. Tiirkiye’de
Ogretmenlerin isbirligi konusunda olumlu bir tutuma sahip olmasi 6nemli bir
durumdur ve politika yapicilarin islerini kolaylastiracaktir.

Elde edilen diger sonuglara gore 6gretmenlerin okul miidiirlerinden 6nemli
beklentileri vardir ve okul miidiirleri bu siiregte kritik bir 6neme sahiptir. Ancak Tiirk
egitim sisteminde okul miidiirliigliniin profesyonel ve egitime dayanan bir meslek
olarak goriilmemesi 6nemli bir sorundur. Bu sorun sadece igbirliginin gelistirilmesi
konusunda degil, egitim sisteminin biitiin uygulamalarinda kendini hissettirmektedir.
Ogretmenlerin adalet ve esitlik merkezli istemleri de bunun en nemli gdstergesidir.
Egitim sisteminde degisikliklere onciilik eden, basarili uygulamalar i¢in okul
miidiirlerinin daha giiglii 6gretimsel ve doniisiimcii liderligine gereksinim vardir. Okul
miidiirlerinin bu yonleri gelistirilmelidir.

Mesleki gelisim programlarinda geleneksel bir uygulama bicimi olan dgreten
merkezli, bilgiyi esas alan ve etkilesimsiz uygulamalardan vazgec¢ilmelidir. Bunun
yerine gereksinime doniik, uygulama agirlikli ve etkilesimi artiran mesleki gelisim
programlari diizenlenmelidir.

Calismanin bazi sinirliliklari vardir. Arastirmada nicel ve nitel verilerin analizine
dayali sonuglar elde edilse de, konunun anlagilmasi agisindan iyi 6rnekleri inceleyen
arastirmalar yapilmas: da gereklidir. Iyi 6rnekleri inceleyen vaka calismalarinda
ozellikle siirecin planlanmasi, isleyisi ve degerlendirilmesi ile ilgili bulgular 6nemli
ipuclar1 saglayacaktir.

Mevcut arastirma Tiirkiye’nin batisinda, orta biiytikliikte bir il olan Kiitahya’da
yapilmistir. Gelecekteki arastirmalarda, bolgesel farkliliklar da dikkate alinmalidir.
Tirkiye’de ozellikle kirsal kesimlerdeki okullarin sorunlari ile merkezlerdeki
okullarin sorunlari aym degildir. Ayrica ¢evreye bagli olarak, ailelerin okullardan
beklentisi de farklilagmaktadir. Bu farkliliklar bazi yerlerde okullar1 ve 6gretmenleri
daha fazla caligmaya ve igbirligi yapmaya iterken, baz1 yerlerde sadece 6gretim
programimi (miifredati) uygulamaya yonlendirebilmektedir. Tiirkiye 2017 yili
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verilerine gore OECD iilkeleri arasinda ailelerin egitim harcamalarinin en yiiksek
oldugu ikinci ilkedir (%26,7) (Korlu ve dig., 2021) ve Tirkiye’de zengin kesimlerin
egitim harcamalar1 yoksul kesimlerin harcamalarindan 23 kat daha fazladir (TUIK,
2017). Bu farklilik okuldaki siiregleri giderek daha fazla tanmimlamakta, ailelerin
okuldan beklentisini farklilagtirmakta ve okullart daha farkli ¢aligmalar yapmak
zorunda kalmaktadir. Bu baglamda, bu tiir farkliliklar elde edilen sonuglart etkilemis
olabilir. Bu smirliliklara karsin, bu ¢alisma merkezi bir sistemde &gretmenlerin
igbirligi tutumlarinin ve pratiklerinin ortaya konulmasi agisindan dnemlidir.
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