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This study was performed for examining whether there is significant relationship
between academic motivation and teaching attitudes of preservice teachers. In
addition, this research aims to investigate whether this relationship has differences
with regard to gender, department at undergraduate degree, and high school
graduation. In conducting the research, the descriptive research method was applied.
Necessary data were obtained with Academic Motivation Scale and Teaching Attitude
Scale. Participants of the study were 194 preservice teachers (73 female and 121 male),
who were attending a teacher training program to be certificated as teachers at a
university after graduating with an undergraduate degree. Findings of research
revealed that there are meaningful relationship between the introjection of extrinsic
academic motivation and ambition sub-dimension of teaching attitudes; and between
intrinsic motivation and adjustment sub-dimension of teaching attitude regarding
preservice teachers. In addition, there were some significant differences regarding
academic motivation and teaching attitudes with regard to their gender,
undergraduate department, and high school type graduated. It is suggested that
appropriate activities that may contribute their academic motivation and positive
attitudes towards teaching can be implemented during their preservice teachers’
education for those who have meaningfully low level of attitudes and insufficient
academic motivation.

Ogretmenlige iliskin Tutum ve Akademik Motivasyon: Aday

Ogretmenlere Yonelik Bir Inceleme

Makale Bilgileri

Oz

@ CrossMark

DOI: 10.29299/kefad.1145313

Yiikleme:  19.07.2022
Diizeltme:  24.01.2023
Kabul: 29.01.2023

Anahtar Kelimeler:

Akademik Glidiilenme,
Aday Ogretmenler,
Ogretmenlige Iliskin Tutum

Bu ¢alismada, formasyon egitimine devam eden aday 6gretmenlerin 6gretmenlige yonelik
tutumlar ile akademik motivasyon diizeylerinin iligkili olup olmadiginin ve bu iliskinin
cinsiyete, mezun olunan boéliime ve lise tiiriine gore degisip degismediginin incelenmesi
amaclanmigtir. Bu arastirmada yontem olarak betimsel arastirma modeli uygulanmistir.
Akademik Motivasyon Olgegi ile Ogretmenlik Tutum Olgegi bu galisma igin gerekli verileri
toplamak iizere uygulanmistir. Bu arastirmaya, lisans egitimini tamamlayan ve 6gretmen
olmak amaciyla bir {iniversitede pedagojik formasyon egitimi alan 73 kadin ve 121 erkek
toplam 194 aday ogretmen katilmigtir. Bu arastirmada elde edilen verilerin analizi
sonucunda ige yansitilmis digsal motivasyon ile 6gretmenlige iliskin tutumun sevgi boyutu
arasinda ve igsel motivasyon ile tutumun uyum boyutu arasinda ¢nemli diizeyde iliski
oldugu; cinsiyete ve mezun olunan boliime ve lise tiirline gore dgretmen adaylarmin
Ogretmenlige iligkin tutumlariin ve akademik motivasyonunun farkhilik gosterdigi
saptanmustir. Bu sonuca iliskin dneri olarak, cinsiyete ve boliime gore farkli ya da olumsuz
tutum ve diisiik diizeyde motivasyon sergileyen 6gretmen adaylarma 6gretmenlik egitimi
siirecinde dgretmenlige iligkin tutumlarini ve akademik motivasyon diizeyini gelistirecek
calismalar yapilabilir.
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Giris

Son yillarda 6grenme ve Ogretme etkinliklerinin gerceklesmesinde giidiilenme 6nemli bir

ozellik olarak dikkat ¢ekmektedir. Bir meslege iliskin tutum ve motivasyon meslekte basarili olmay1
saglayan onemli ozellikler olarak goriilmektedir (Hartwig ve Franziska, 2018; Sahin ve Cakar, 2011).
Motivasyon diizeyi yiiksek bireyler, akademik sorumluluklar1 yerine getirmede daha yiiksek basari
sergilemektedir (Unal, 2013). Bununla iligkili olarak akademik motivasyonun ve meslege yonelik
olumlu tutumun diisiik diizeyde olmasi durumunda, mesleki becerileri gelistirmeye yonelik
akademik davranmislarda uyumsuzluk yasanabilmektedir (Colengelo, 1997). Bundan dolay:
ogretmenlige iliskin tutumlarin bir 6gretmen adayinin akademik motivasyonu ile iliskisi olabilecegi

diistintilmektedir.

Ogretmen olmak amaciyla egitim fakiiltesinde lisans egitimine devam eden ya da lisans
egitimini tamamladiktan sonra pedagojik formasyon egitimi alan aday ogretmenlerin 6gretmenlige
iliskin tutumlarini, 6grenim tiirii, sosyoekonomik durum ve cinsiyet gibi cesitli degiskenlere gore
inceleyen c¢alismalar (Balci, 2015; Balci, 2018a; Balci, 2019a; Balci, 2019b; Cakmak, Taskiran ve Arikan,
2021; Celikkaleli ve Okmen, 2021; Ekperi, Onwuka ve Nyejirime, 2019; Hartwig ve Franziska, 2018;
Geng ve Aydin, 2017; Kurt ve Karamustafaoglu, 2018; Praetorius, Lauermann, Klassen, Dickhauser,
Janke ve Dresel, 2017; Saracaloglu, 2008; Saracaloglu, Kanmaz ve Kumral, 2008; Saracaloglu,
Karasakaloglu ve Yenice, 2008; Sahin ve Cakar, 2011; Terzi, Unal ve Glirbiiz, 2011; Yu, 2013; Yiiner,
2020) literatiirde yer almaktadir. Ancak bunlar igerisinde 6gretmen adaylarinin 6gretmenlige iliskin
tutumlar1 ve 6gretmenlik motivasyonunu birlikte ele alan smirhi sayida (Ayik ve Atas, 2014; Balci,
2019a; Hartwig ve Franziska, 2018; Kurt ve Karamustafaoglu, 2018) arastirma bulunmaktadir. Ancak,
Ogretmen adaylarinin 6gretmenlige iliskin tutumlarini ve akademik motivasyonunu birlikte inceleyen
bir arastirmaya ulasilamamistir. Aday 6gretmenlerin 6gretmenlige iliskin tutumlarii ve akademik
motivasyonu arasindaki iliskinin arastirilmasinin, Ogretmenlige iliskin tutumlar ve akademik

motivasyonu konusunda ileride ¢alisma yapacak arastirmacilara 1sik tutacagi diistiniilmektedir.

Bu calisma ile, aday 6gretmenlerin 6gretmenlige iliskin tutumlar: ve akademik motivasyonu
arasindaki iliskinin incelenmesi amaglanmistir. Bu nedenle, bu ¢alisma {iiniversitede lisans egitimini
tamamladiktan sonra Ogretmen olmak amaciyla pedagojik formasyon egitimine katilan aday
ogretmenler ile yapilmigtir. Bu ¢alismada tiniversitede lisans egitimini tamamladiktan sonra pedagojik
formasyon egitimine devam eden aday 6gretmenlerin, 6gretmenlige iliskin tutumlarinda ve akademik
motivasyonunda cinsiyete, mezun olunan lise tiirii ile mezun olunan béliime gore farklilasma olup

olmadigini saptamak tizere asagidaki sorular belirlenmistir:

1. Aday Ogretmenlerin 6gretmenlige iliskin tutumlar1 ve akademik motivasyonu Onemli

diizeyde iligkili midir?
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2. Aday ogretmenlerin 6gretmenlige iliskin tutumlar1 ve akademik motivasyonu cinsiyet

agisindan anlaml diizeyde farklilasmakta midir?

3. Aday Ogretmenlerin 6gretmenlige iliskin tutumlar ile akademik motivasyonu boliimler

agisindan anlamh diizeyde farklilasmakta midir?

4. Aday Ogretmenlerin Ogretmenlige iliskin tutumlar1 ve akademik motivasyonu mezun

olduklar lise tiiriine gore 6nemli diizeyde farklilasmakta midir?
Yontem
Arasgtirmanin Modeli

Bu arastirmanin yiiriitiilmesinde betimsel arastirma modeli uygulanmistir. Arastirma konusu
ile ilgili durumu nicel verileri kullanarak var oldugu sekliyle ortaya koyup betimlemek {izere
uygulanan arastirma modeli, betimsel arastirma modeli olarak ifade edilmektedir. Bu arastirma
modelinde arastirmaci tarafindan arastirma kapsaminda ele alinan duruma iliskin nesne, olay veya
birey bulundugu kosullar cercevesinde degistirme ya da etkileme olmadan oldugu sekilde
tanimlanmaya galisilir (Karasar, 1994). Bu arastirmanin konusu, lisans egitimini tamamladiktan sonra
bir devlet {iiniversitesinde pedagojik formasyon egitimine devam eden aday Ogretmenlerin

ogretmenlik tutumlarinin ve akademik motivasyon diizeyinin incelenmesi olarak belirlenmistir.
Calisma grubu

Bu calismada tiniversitede lisans egitimini tamamladiktan sonra 0gretmen olabilmek icin
gerekli olan dersleri almak iizere pedagojik formasyon egitimine devam eden aday 6gretmenlerin
ogretmenlige iliskin tutumlar1 ve akademik motivasyonu arasinda ¢nemli diizeyde iliski olup
olmadig1 incelenmistir. Ayrica, calismaya katilan aday Ogretmenlerin Ogretmenlige iliskin
tutumlarinda ve akademik motivasyonunda cinsiyet, mezun olduklar lise tiirii ile mezun olduklar:
boliim yoniinden farklilasma olup olmadig1 incelenmistir. Katihmeilar: belirlemek amaciyla uygun
ornekleme teknigi (kolay ulasilabilir Ornekleme teknigi) uygulanmistir. Bu tiir Orneklemede
arastirmaci tarafindan, mevcut Ogeler arasindan yeterli miktarda 6ge Ornekleme dahil edilir ve
aragstirmaci tarafindan hedef evrenden 6rneklemi olusturmak icin ulasilabilecek en kolay ogelerin
belirlendigi bir Ornekleme teknigidir (Baltaci, 2018; Biiyiikoztiirk, Kilig Cakmak, Erkan Akgiin,
Karadeniz ve Demirel, 2022). Arastirmaya, lisans egitimini tamamladiktan sonra dgretmen olmak igin
bir {iniversitede pedagojik formasyon egitimi alan toplam 194 aday Ogretmen katilmistir.

Katilimcilarin 6zelliklerine gore dagilimi Tablo 1'de verilmistir.
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Tablo 1. Katilimcilarin ézelliklerine gore dagilimi

Degiskenler N Y%
Cinsiyet
Kadin 73 37.62
Erkek 121 62.38
Mezun olunan lise tiri
Fen L. 10 5.15
Anadolu L. 53 27.32
Stiper L. 29 14.95
Duaz L. 35 18.05
Endtistri M.L. 56 28.89
Imam Hatip L. 7 3.60
Diger liseler 4 2.06
Mezun olunan béliim
Beden egitimi 68 35.05
ingilizce 62 31.96
Tarih 64 32.99
Toplam 194 100

Tablo 1'de goriildiigii tizere, katilimcilarin 7311 (%37.62) kadin, 121’1 (%62.38) erkektir; mezun
olduklari lise tiirtine gore 10'u (%5.15) fen lisesi, 53’11 (%27.32) anadolu lisesi, 29u (%14.95) stiper lise,
56’s1 (%28.89) endiistri meslek lisesi, 35’1 (%18.05) diiz lise, (sadece akademik konularda egitim veren
normal lise tiirii), 7’si (%3.60) imam hatip lisesi, ve 4'ii (%2.06) diger liseler (saglik meslek lisesi, cok
programli lise, tarim meslek lisesi vb.) mezunudur; mezun olduklar1 boliime gore 68'i (7%35.05) beden

egitimi boltimii, 62’si (%31.96) ingilizce boliimii, 64’11 (%32.99) tarih boliimii mezunudur.
Ol¢me Araglan

Bu calismada gerekli verileri toplamak iizere “Akademik Motivasyon Olgegi” ile

Y7

“Ogretmenlik Meslegi Tutum Olgegi” katilimcilara uygulanmistir.

v ey

Akademik motivasyon 6l¢egi: Bu aragtirmada “Akademik Motivasyon Olgegi” akademik motivasyon
diizeyine iliskin verileri toplamak tizere katilimcilara uygulanmistir. Vallerand, Pelletier, Blais, Briere,
Senecal ve Vallieres'min (1993) gelistirdigi bu Olgegin, Tiirkce'ye uyarlanmasm ve gecerlilik ve
glivenilirlik c¢alismasim1 Karatas ve Erden (2012) yapmistir. Bu Olgekte digsal motivasyon ile
iliskilendirilmis ii¢ alt boyut (ice Yansitma Diizenlemesi, Disa Baglh Diizenleme, Tanimlanmis
Diizenleme olarak); i¢sel motivasyon ile ilgili Bilmek, Diirtii, Basar1 ad:i verilmis {i¢ alt boyut ve
motivasyonsuzluk ile ilgili bir alt boyut olmak iizere toplam yedi alt boyut yer almaktadir. Bu dlgekte
yedili likert tipi derecelendirilmis 27 madde yer almaktadir. Bu 0l¢egin biitiinii i¢in giivenirlik
diizeyini belirlemek amaciyla Karatas ve Erden (2012) tarafindan hesaplanan i¢ tutarlik katsayi
(Cronbach alpha) degeri 0,97 olarak belirlenmistir. Ayrica, Karatas ve Erden (2012) tarafindan bu 6lgek
i¢in faktdr analizi uygulanmistir ve 6lgek maddelerine iliskin faktor yiiklerinin 0,54 ile 0,76 arasinda

degistigi belirlenmistir.
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Ogretmenlik meslegi tutum 6lgegi: Ogretmenlik meslegi ile ilgili tutumlara iliskin verileri toplamak
tizere katilimcilara “C)gretmenlik Meslegi Tutum Olgegi” uygulanmistir. Bu 0Ol¢me aracinin
gelistirilmesini Cetin (2006) yapmustir. Bu 6lcekte besli likert tipi 35 madde bulunmaktadir. Bu 6lgegin
20 maddesi olumlu ifade seklinde, 15 maddesi olumsuz ifade seklinde hazirlanmistir. Ayrica, bu
Olcegin gecerliginin belirlenmesi kapsaminda Cetin (2006) tarafindan yapilan faktor analizinde 6lgek
maddelerine iliskin faktor yiikleri ile ilgili degerlerin 0,48-0,80 arasinda oldugu ve o&lgegin ii¢ alt
boyutunun oldugu saptanmistir. Olgegin alt boyutlarma Tutum Deger, Tutum Uyum, Tutum Sevgi
seklinde isim verilmistir. Cetin’in (2006) yaptig1 ¢alismada oOlcegin Kaiser-Meyer Olkin (KMO)
degerinin 0,95 oldugu; giivenirlik diizeyine iliskin hesaplanan i¢ tutarlik katsayisinin (Cronbach alpha

degeri) 0,95 oldugu saptanmustir.
Verilerin Analizi

“Akademik Motivasyon Olgegi” ve “Ogretmenlik Meslegi Tutum Olgegi” uygulanarak
katilimcilardan toplanan veriler bilgisayar ortaminda istatistiksel analiz programu ile analiz edilmistir.
Verilere iligskin analiz sonucunda normal dagilim 6zelligi tasidig: belirlenmis ve degiskenlerin iliskisel
analizinde ilk olarak degiskenlere gore standart sapma (SS) ve aritmetik ortalama (i) degerleri
hesaplanmistir. Cinsiyete gore katiimcilarin ogretmenlige iliskin tutumlarn ve akademik
motivasyonundaki farklilasma diizeyi t-testi ile; katihmcilarin mezun olduklar lise tiirii ile mezun
olduklar1 boliim tiiriine gore o6gretmenlige iliskin tutumlar1 ve akademik motivasyonunda farklilik
olup olmadig: tek faktorli ANOVA testi ile; farkliik olmasi durumunda farkliigin kaynagiin
belirlenmesi amaciyla LSD Testi kullanilmistir. Analizlerde ,05 degeri, anlamlilik diizeyi olarak

alinmigtir.
Arastirmanin Etik Izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykiri Eylemler” bashg altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Kirikkale Universitesi, Sosyal ve

Begeri Bilimler Aragtirmalari Etik Kurulu

Etik degerlendirme kararinin tarihi= 13/07/2020

Etik degerlendirme belgesi say1 numarasi= 04-15
Bulgular

Aday Ogretmenlerin Ogretmenlige iliskin tutumlar1 ve akademik motivasyon diizeyleri
arasindaki iligki ile ilgili ve bu degiskenlerin alt boyutlarina iliskin analiz bulgulari, bu bdliimde

verilmigtir. Aday 6gretmenlerin 6gretmenlige iliskin tutumlar1 ve akademik motivasyon diizeyleri

340



KEFAD Cilt 24, Say1 1, Nisan, 2023

arasindaki iliski ile ilgili ve bu degiskenlerin alt boyutlarina iliskin betimsel (standart sapma ve
aritmetik ortalama) degerleri Tablo 2'de ve iki degiskenin alt boyutlarn arasindaki iligki diizeyini

gosteren degerler Tablo 3’de sunulmustur.

Tablo 2. Ogretmenlige iliskin tutumlarin ve akademik motivasyonun alt boyutlar ile ilgili X ve ss degerleri

Degisken alt boyutlar: N X S5

Tutum Sevgi 194 82,66 16,70
Tutum Deger 194 35,69 8,28
Tutum Uyum 194 18,75 4,96
Dis. Motiv. Disa Bagh Diizen. 194 20,06 5,38
Dis. Motiv. Ice Yansitma Diizen. 194 17,29 6,96
Dis. Motiv. Tanimlanmis Diizen. 194 20,34 5,22
Ic.Motiv. Bilmek 194 20,27 5,64
Ic. Motiv. Basar1 194 18,90 5,83
Ic. Motiv. Diirtii 194 17,11 5,97

Tablo 2 incelendiginde, 6gretmen adaylarmin 6gretmenlige yonelik tutumlarinda (sevgi alt
boyutunda X:82,66 $S:16,70; deger alt boyutunda X:35,69 S5:8,28; uyum alt boyutunda X:18,75
55:4,96 seklinde) ortalamanin iizerinde degerlerin olmasi, 6gretmen adaylarinin ¢ogunluk olarak
mesleklerine yonelik pozitif tutum tasidiklarina isaret etmektedir. Bununla birlikte, 6gretmen
adaylarinin akademik motivasyon yoniinden (dissal motivasyon disa bagh diizenleme alt boyutunda
X :20,06 SS:5,38; digsal motivasyon ice yansitma diizenleme alt boyutunda X 117,29  55:6,96; digsal
motivasyon tanimlamis diizenleme alt boyutunda X 20,34 S5:5,22; igsel motivasyon bilmek alt
boyutunda X :20,27 SS:5,64; i¢sel motivasyon basart alt boyutunda X :18,90 SS:5,83; i¢sel motivasyon
diirtii alt boyutunda X 17,11 $5:5,97 seklinde) ortalamanin iizerinde degerlerin saptanmasi, 6gretmen

adaylarinin cogunluk olarak olumlu akademik motivasyon tasidiklarina isaret etmektedir.

Tablo 3. Ogretmenlige iliskin tutumlarin ve akademik motivasyonun alt boyutlar ile ilgili korelasyon degerleri

Degisken alt boyutlar: Tutum Sevgi Tutum Deger Tutum Uyum
Dis. Motiv. Disa Bagh Diizen. ,021 ,083 -019

Dis. Motiv. Ice Yansitma Diizen. ,200* ,076 ,102

Dis. Motiv. Tanimlanmis Diizen. ,073 ,054 ,097

Ic. Motiv. Bilmek ,062 ,105 ,144*

fc. Motiv. Basar1 ,057 ,071 ,101

I¢. Motiv. Diirtii ,079 ,060 ,076

* 0.05 diizeyinde 6nemli

Tablo 3’de Ogretmen adaylarinin Ogretmenlige iliskin tutumlarinin ve akademik
motivasyonun alt boyutlan ile ilgili korelasyon degerleri incelendiginde; ice yansitilmis digsal
motivasyon ile 6gretmenlik meslegine yonelik tutumun sevgi boyutu arasinda ve igsel motivasyonun
bilmek boyutu ile tutumun uyum boyutu arasinda onemli diizeyde pozitif iliski oldugu

goriilmektedir. Diger taraftan, igsel ve digsal motivasyonun diger boyutlar: ile 6gretmenlige iliskin
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tutumun uyum, deger ve sevgi alt boyutlar1 arasinda 6nemli diizeyde iliski olmadig1 anlagilmaktadir.

Arastirmaya katilan Ogretmen adaylarinin cinsiyete gore Ogretmenlige iliskin tutumlarinin ve

akademik motivasyonun ile ilgili SS (standart sapma) ve X (aritmetik ortalama) ve t-testi puanlari

Tablo 4’de sunulmustur.

Tablo 4. Cinsiyet acisindan dgretmenlige iliskin tutumlarin ve akademik motivasyonun alt boyutlar: ile ilgili

X ve ss degerleri ve t-testi puanlar

Degisken alt boyutlari cinsiyet X SS t p

Tutum Sevgi kadin 73 84,40 15,54 1,123 ,263
erkek 121 81,62 17,35

Tutum Uyum kadin 73 18,15 5,55 1,315 ,190
erkek 121 19,12 4,54

Tutum Deger kadin 73 35,74 7,76 ,064 ,949
erkek 121 35,66 8,62

Dis. Motiv. kadin 73 19,62 5,68 ,905 ,367

Disa Bagli Diizen. erkek 121 20,34 5,19

Dis. Motiv. kadin 73 16,77 7,45 ,826 ,410

kge Yansitma Diizen. erkek 121 17,62 6,65

Di1s. Motiv. kadin 73 19,69 5,55 1,370 ,172

Tanimlanmis Diizen.  erkek 121 20,74 4,99

Ic. Motiv. kadin 73 19,14 5,84 2,198 ,029

Bilmek erkek 121 20,96 5,43

Ic. Motiv. kadin 73 17,75 6,38 2,149 ,033

Basar erkek 121 19,60 5,38

I¢. Motiv. kadin 73 16,19 6,35

Diirti erkek 121 17,67 5,69 1676 095

Arastirmaya katilan 6gretmen adaylarmin cinsiyete gore ogretmenlige iliskin tutumlar ile

akademik motivasyon diizeylerinin alt boyutlarinda cinsiyete gore farklilig1 saptamak amaciyla t testi

uygulanmistir. Uygulanan bagimsiz orneklemler t-testi puanlar1 Tablo 3’te verilmistir. Bu puanlar

incelendiginde; akademik motivasyonun iki alt boyutu olan i¢sel motivasyonun bilmek (t192=2,198,

p<05 ) ve basar1 (t192=2,149, p<,05 ) puanlarinda cinsiyet yoniinden 6nemli diizeyde farklilasma

oldugu; aday erkek 6gretmenlerin (X=20,96 ve X=19,60) aday kadin 6gretmenlere kiyasla (X=19,14

ve X=17,75) daha yliksek diizeyde akademik motivasyon tasidigi gozlenmektedir. Arastirmaya

katilan aday 6gretmenlerin 6gretmenlige iliskin tutumlar: ile akademik motivasyon diizeylerinin alt

boyutlar1 arasinda béliimlere gore farklilik olup olmadig; ile ilgili SS (standart sapma) ve X (aritmetik

ortalama) ve tek faktorliit ANOVA puanlar: Tablo 5 de sunulmustur.
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Tablo 5. Béliimler agisindan 6gretmenlige iliskin tutum ve akademik motivasyon ile ilgili ve SS ve tek faktorlii
ANOVA puanlar

Degiskenin Bolimler N Aritmetik SS Anlaml
alt boyutlar Ortalama Sd F p
Fark
Beden I-1I
14
Tutum Sevgi egitimi 68 88,55 36 2/191 10118 000 [-1I1
Ingilizce 62 75,95 15,68 ’ ’ I - II
Tarih 64 82,90 17,76
o Beden o ge 3504 4,67 -
Tutum Deger egitimi 3 664 027 I -1II
Ingilizce 62 37,95 12,24 2/191 ’ ’
Tarih 64 34,18 5,85
Beden 65 1889 598
Tutum Uyum egitimi 936 394
Ingilizce 62 19,27 3,81 2/191 ’
Tarih 64 18,09 4,73
Dis. Mot{v. Bve.d‘en' 68 21,90 492
Disa Bagl egitimi 9,311 000 [-1II
Diizen. ingilizce 62 20,36 4,52 2/191 ! !
Tarih 64 17,96 5,93
Yoatma | ogtmi 190 568
Diizen. Ingilizce 62 16,33 6,97 2/191 2528 083
Tarih 64 16,62 7,94
Dis. Motiv. Bve-d.en. 68 21,44 457
Tanimlanmisg egitimi 5 406 005 I-1II
Diizen. Ingilizce 62 20,88 4,25 2/191 ’ ’ IT - TIT
Tarih 64 18,65 6,27
N Beden =65 1977 5,53
I¢. Motiv. egitimi 651 503
Bilmek Ingilizce 62 20,90 5,81 2/191 ’
Tarih 64 20,18 5,62
N Beden 65 18m: 5,76
I¢c. Motiv. egitimi 379 690
Basar1 Ingilizce 62 19,40 5,75 2/191 ’ ’
Tarih 64 18,8 6,03
S Beden 65 1647 5,50
I¢. Motiv. egitimi 2/191 2617 076
Diirtii Ingilizce 62 16,38 6,14 ’ ’
Tarih 64 18,50 6,14

I=Beden egitimi 1= Ingilizce IIl= Tarih

Aday oOgretmenlerin Ogretmenlige iliskin tutumlarmin ve akademik motivasyonun alt
boyutlar1 arasinda boliimlere gore farklilik olup olmadigini saptamak amaciyla uygulanan ANOVA
testinin Tablo 5'deki puanlari incelendiginde; digsal motivasyonun tanimlanmis (F192=5,406, p<.05) ve
disa bagiml (F192=9,311, p<.05 ) alt boyut puanlarinda ve 6gretmenlik meslegine yonelik tutumlarin
deger (F192=3,664, p<.05) ile sevgi (F192=10,118, p<.05) puanlarinda boliimler agisindan 6gretmen
adaylarinin akademik motivasyonu arasinda onemli fark oldugu, diger alt boyutlarda fark olmadig:

goriilmektedir. Digssal motivasyonun tanimlanmis diizenleme (F12=5,406, p<.05) ve disa bagimh
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diizenleme (F192=9,311, p<.05 ) alt boyutlarinda ve 6gretmenlik meslegine yonelik tutumlarin sevgi
(F12=10,118, p<.05) ve deger (F192=3,664, p<.05) alt boyutlarinda boliimler acisindan farklilik oldugu
belirlenmistir. Hangi boliimler arasinda farklilasma oldugunu saptamak ic¢in ¢oklu karsilastirma
testlerinden “LSD” testi kullanilmistir. “LSD” testi sonucunda digsal motivasyonun tanimlanmis
diizenleme alt boyutunda Beden egitimi boliimii 6gretmen adaylarinin (X =21,44) Tarih boliimiine
gore (X=18,65) ve Ingilizce boliimii dgretmen adaylarinin (X=20,88) ile Tarih bdliimiine gore
(X =18,65) 6nemli diizeyde daha yiiksek motivasyon sahibi olduklars; dissal motivasyonun disa bagh
diizenleme alt boyutunda Beden egitimi boliimii 6gretmen adaylarinin (X=21,90) Tarih boliimiine
gore (X=17,96) 6nemli diizeyde daha yiiksek motivasyon sahibi olduklary; 6gretmenlik meslegine
yonelik tutumun sevgi alt boyutunda Beden egitimi boliimii 6gretmen adaylarinin (X =88,55) Tarih
boliimiine gore (X =82,90), Beden egitimi boliimii 6gretmen adaylarinin (X =88,55) Ingilizce boliimiine
gore (X=75,95), Tarih boliimii (X =82,90) Ogretmen adaylarmin (X =88,55) Ingilizce boliimiine gore
(X =75,95); ogretmenlik meslegine yonelik tutumun deger alt boyutunda Ingilizce boliimii 6gretmen
adaylarinin (X =37,95) Beden egitimi boliimiine gore (X =35,04), Beden egitimi boliimii 6gretmen
adaylarinin (i =35,04) Tarih boliimiine gore (i =34,18), onemli diizeyde daha olumlu tutum sahibi
olduklar1 goriilmektedir. Arastirmaya katilan ogretmen adaylarinin mezun olduklar: lise tiirii

agisindan akademik motivasyon diizeyleri ile 6gretmenlige iliskin tutumlarinin alt boyutlar1 arasinda

farklilik olup olmadigy ile ilgili SS (standart sapma) ve X (aritmetik ortalama) ve tek faktorlii ANOVA

degerleri Tablo 6’da yer almaktadir.

Tablo 6. Lise tiirii yoniinden 6gretmenlige yonelik tutumlar ve akademik motivasyon ile ilgili, SS ve ANOVA
puanlar

Degiskenin Aritmetik Anlaml Fark
Alt boyutlar Lise tiirleri N Ortalama SS sd F p
Tutum Sevgi  Fen 10 78,50 19,39 I-1I
Anadolu 53 76,73 13,37 I-1vV
Siiper 29 89,65 14,34 I-V
Diiz 35 80,08 14,99 6/187 4,787 ,000 I-VI
End.Mes. 56 81,57 18,67 Im-v
[HL 7 97,14 15,25 I - VI
Diger liseler 4 101,00 2,30 II -1II
Tutum Deger  Fen 10 36,50 5,31
Anadolu 53 36,79 11,29
Siiper 29 35,00 441
Diz 35 34,74 5,92 6/187 A27 860
End.Mes. 56 35,07 8,88 _
[HL 7 37,71 4,38
Diger liseler 4 37,50 ,57
Tutum Uyum  Fen 10 19,40 2,87 I-1I
Anadolu 53 18,60 3,76 I-1V
Siiper 29 19,41 5,44 2,644 017 1-V
Diiz 35 17,91 5,98 I-VI
End.Mes. 56 17,76 5,01 6/187 I-VvI
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Dis. Motiv.
Disa Bagh

Diizen.

Dis. Motiv.
Ice Yansitma
Diizen.

Dis. Motiv.
Tanimlanmis
Diizen.

Ic. Motiv.
Bilmek

Ic. Motiv.
Basar

I¢. Motiv.
Diirti

HL
Diger liseler

Fen
Anadolu
Siiper

Diiz
End.Mes.
[HL

Diger liseler

Fen
Anadolu
Siiper

Duz
End.Mes.
[HL

Diger liseler

Fen
Anadolu
Stiper

Diiz
End.Mes.
[HL

Diger liseler

Fen
Anadolu
Stiper

Diiz
End.Mes.
[HL

Diger liseler

Fen
Anadolu
Stiper

Diiz
End.Mes.
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Diger liseler

Fen
Anadolu
Siiper

Diiz
End.Mes.
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29
35
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35
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10
53
29
35
56

10
53
29
35
56

10
53
29
35
56

10
53
29
35
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21,00
24,00

16,30
21,73
20,48
18,05
20,73
19,00
14,50

14,10
15,43
18,62
15,08
19,85
26,42
8,00

15,80
20,05
21,62
18,88
21,64
17,42
26,00

16,10
20,77
19,03
18,51
21,69
25,14
20,00

15,20
18,84
18,17
16,48
20,82
24,57
18,50

15,10
17,09
15,65
15,51
18,37
22,71
19,50

4,69
,00

4,92
5,29
4,43
5,91
5,18
3,16
4,04

6,29
6,82
512
6,64
6,72
1,39
3,46

4,07
4,30
4,32
5,94
5,15
7,69
,00

6,64
5,81
5,03
5,27
5,32
1,77
6,92

5,73
5,59
5,31
6,27
5,33
4,39
4,04

6,31
6,20
5,99
5,39
5,68
6,183
1,732

6/187

6/192

6/187

6/187

6/187

6/187

3,693

7,447

4,112

3,491

4,251

2,560

,002

,000

,001

,003

,000

,021

IT - III
IIr-v

II - VI
II - VII
I- 11
I-V

I-VI
I-VvI
IT - III
IIm-v

IT - VI
II - VI
I-1II
I-V

I-VI
I-VvI
IT - III
IIr-v

IT - VI
I - VII
I-1II
I-v

I-VI
I- VI
IT - III
IIr-v

I - VI
I - VI
I-V

I-VI
I-VvI
IT - III
IIr-v

II - VI
III- VI
III- vII
I-V

I-VI
I- VI
I - 1II
IIm-v
IT - VI
IIT - VI
I - vII
I-V

I- VI
I-VI
IT - III
II-v
II - VI
IIr - VI
IIT - VII

I=Fen L. Il=Anadolu L. IlI=Siiper L. IV=Diiz L. V=End. Meslek L. VI=IHL VII=Diger liseler
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Aday Ogretmenlerin mezun olduklar lise tiirlerinin gruplanmasinda sadece akademik
konularda egitim veren normal lise tiirii diiz lise grubu olarak isimlendirilmistir. Ayrica, saglik
meslek lisesi, ¢ok programl lise, tarim meslek lisesi gibi lise tiirleri diger liseler grubu adi ile
gruplanmistir. Aday Ogretmenlerin mezun olduklar1 lise tiirii agisindan Ogretmenlige iliskin
tutumlarin ve akademik motivasyonun alt boyutlar1 arasinda farklilik olup olmadigini saptamak icin
uygulanan ANOVA testinin Tablo 6’daki puanlar incelendiginde; dissal motivasyonun disa bagimli
diizenleme (F187=3,693, p<,05 ), ice yansitilmis diizenleme (F18=7,447, p<,05 ), tanimlanmis diizenleme
(F1s=4,112, p<.05) alt boyutlarinda; i¢sel motivasyonun bilmek (Fis=3,491, p<.05 ), basar1 (Fis=4,251,
p<.05), diirtii (F18=2,560, p<.05) alt boyutlarinda ve 6gretmenlik meslegine yonelik tutumun uyum
(F1s7=2,644, p<.05) ile sevgi (F1s=4,787, p<.05) alt Olcek puanlarinda aday o6gretmenlerin mezun
olduklar lise tiirii agisindan akademik motivasyon diizeyinde 6nemli farklilik oldugu, 6gretmenlige

iliskin tutumun deger (Fis= 0,427, p>.05) alt boyutunda farklilik olmadig1 goriilmektedir.

Mezun olunan lise tiiriine gore 6gretmenlige iliskin tutumun ve akademik motivasyonun alt
boyutlarinda saptanan farkliligin hangi lise tiirleri ile ilgili oldugunu saptamak amaciyla “LSD” testi

yapilmstir. “LSD” testi sonucunda 6gretmenlige iliskin tutumun sevgi alt boyutunda endiistri meslek
lisesinden (i =81,57), HL (i =97,14) ve diger liselerden (3_( =101,00) mezun olan aday Ogretmenlerin
fen lisesi (i=78,50) ve anadolu lisesinden (?_{=76,73) mezun olanlara gore; Ogretmenlige iliskin
tutumun uyum alt boyutunda IHL (X=21,00) ve diger liseden (X=24,00) mezun olan aday

O0gretmenlerin, fen lisesinden (3_( =19,40) ve anadolu lisesinden (3_( =18,60) mezun olanlara gore onemli

diizeyde daha olumlu tutum sahibi olduklari;; dissal motivasyonun disa bagl diizenleme alt
boyutunda endiistri meslek lisesi (i =20,73), ve Anadolu lisesi (i =21,73) mezunu aday 6gretmenlerin
fen lisesi (X=16,30) ve diiz lise (X=18,05) mezunlarma gore; digsal motivasyonun ige yansitma
diizenlemesi alt boyut puanlarinda endiistri meslek lisesi (i =19,85) ve ITHL (i =26,42) mezunu aday
Ogretmenlerin, fen lisesinden (i =14,10) ve anadolu lisesinden (i =15,43) mezun olanlara gore;
tanimlanmis diizenleme alt Ol¢ek puanlarinda endiistri meslek lisesi (i =21,64), ve diger lise
(X =26,00) mezunu aday Ogretmenlerin fen lisesinden (X =15,80) ve [HL den (X =17,42) mezun olanlara
gore; icsel motivasyonun bilmek alt boyutunda endiistri meslek lisesi (X=21,69) ve IHL (X =2514)
mezunu aday Ogretmenlerin fen lisesi (i=16,10) ve diiz lise (i=18,51) mezunlarina gore; icsel
motivasyonun basari alt boyutunda endiistri meslek lisesi (i =20,82) ve ITHL (i =24,57) mezunu aday
Ogretmenlerin fen lisesi (i =15,20) ve diiz lise (i =16,48) mezunlarina gore; i¢sel motivasyonun diirtii
alt boyutunda THL (i =22,71) ve diger lise (i =19,50) mezunu aday Ogretmenlerin fen lisesi ( X =15,10),
siiper lise (i=l5,65) ve diiz lise (3_(=15,51) mezunu olanlara gore onemli diizeyde daha yiiksek

motivasyon sahibi olduklar1 saptanmistir.
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Sonug ve Tartisma

Aday 6gretmenlerin 6gretmenlige iliskin tutumlarinin ve akademik motivasyon diizeylerinin
incelendigi bu arastirmada aday Ogretmenlerin Ogretmenlige iligkin tutumlarinin ve akademik
motivasyonunun alt boyutlari ile ilgili olarak ice yansitilmis digsal motivasyon ile 6gretmenlige iliskin
tutumun sevgi boyutu arasinda ve igsel motivasyonun bilmek boyutu ile tutumun uyum boyutu
arasinda onemli diizeyde pozitif iliski oldugu bulunmustur. Literatiirde aday Ogretmenlerin
O0gretmenlige iliskin tutumlarimi ve akademik motivasyon diizeylerini birlikte arastiran bir ¢alismaya
ulasilamadig1 icin aday Ogretmenlerin Ogretmenlige iliskin tutumlarmi ve Ogretmenlik
motivasyonunu birlikte ele alan Ayik ve Atag (2014) ile Kurt ve Karamustafaoglu'nun (2018) yaptiklar
calismada 6gretmenlige iliskin tutumlar ile 6gretmenlik motivasyonu arasinda énemli diizeyde pozitif

iliskinin bulunmasi, bu ¢alismada elde edilen sonucu dolayl olarak destekledigi diistiniilmektedir.

Bu arastirmada, Ogretmen adaylarinin Ogretmenlige yonelik tutumlarinda (sevgi alt
boyutunda X 82,66 $5:16,70; deger alt boyutunda X 35,69 $S:8,28; uyum alt boyutunda X:18,75
55:4,96 seklinde) ortalamanin {izerinde belirlenen degerler, 6gretmen adaylarinin ¢ogunluk olarak
mesleklerine yonelik pozitif tutum tasidiklarini gostermektedir. Arastirmada ulasilan bu sonug; Agish
ve Kolomug (2012), Akpinar, Yildiz ve Ergin (2006), Ayik ve Atas (2014), Balc1 (2015), Balc (2018a),
Bagbay, Unver ve Biimen (2009), Bulut (2009), Caglar (2013), Terzi, Unal ve Giirbiiz (2011) ve Sahan ve
Zog'iin (2017) elde ettikleri sonuglar ile benzerlik tagimaktadir. Ornegin Sahan ve Zog'{in (2017)
Ogretmen adaylarinin Ogretmenlige yonelik tutumlarmi ve Ogretme yeterliklerini inceledigi
arastirmada katilimcilarin 6gretmenlige iliskin tutumlarinin olumlu ve yeterli diizeyde oldugunu
saptamustir. Ancak, Kaya, Yildiz ve Yildiz (2013) tarafindan ogretmenlige iliskin tutum ile ilgili
yapilan calismada oOgretmenlerin &gretmenlige iliskin diisiik diizeyde olumlu tutum tasidigy
Kahyaoglu, Tan ve Kaya (2013) ile Osunde ve Izevbigie'nin (2006) ¢alismasinda 6gretmen adaylarinin
ogretmenlige iliskin olumsuz tutum sahibi oldugu belirlenmistir. Kaya, Yildiz ve Yildiz (2013),
Ogretmen adaylarinin Ogretmenlige iliskin diisiik diizeydeki olumlu tutumlarinin ve olumsuz
tutumlarimin sebebini, 6gretmen adaylarinin mesleki tercihlerini yeterli bilgi edinmeden yapmalar1 ya

da 6gretmenligi diisiik diizeyde istemeleri olarak agiklamistir.

Bu arastirmada, 6gretmen adaylarinin akademik motivasyon yoniinden (digsal motivasyon
disa bagh diizenleme alt boyutunda X :20,06 SS5:5,38; digsal motivasyon ice yansitma diizenleme alt
boyutunda 2_5217,29 55:6,96; digsal motivasyon tanimlanmis diizenleme alt boyutunda X 20,34
55:5,22; i¢sel motivasyon bilmek alt boyutunda I'_(:20,27 55:5,64; icsel motivasyon basari alt
boyutunda i:18,90 55:5,83; i¢sel motivasyon diirtii alt boyutunda 2_(:17,11 SS:5,97 seklinde)
ortalamanin {izerinde belirlenen degerler, 6gretmen adaylarinin ¢ogunluk olarak olumlu akademik
motivasyon tasidiklarini gostermektedir. Balci (2019a), Balar (2019b), Titrek, Cetin, Kaymak ve

Kasik¢i’'nin  (2018) aday Ogretmenlerin akademik motivasyon diizeylerinin orta diizeyde olumlu
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oldugunu ve Yiiner'in (2020) aday 6gretmenlerin icsel ve digsal akademik motivasyon diizeylerinin
yiiksek diizeyde olumlu oldugunu saptamasi, bu sonucu desteklemektedir. Ayrica, Argon ve Ertiirk
(2013) tarafindan yapilan arastirmada ogretmenlerin i¢sel motivasyon diizeylerinin 6nemli diizeyde
pozitif oldugunun ve Ayik ve Atas (2014) tarafindan 6gretmen motivasyonunun onemli diizeyde
pozitif oldugunun belirlenmesinin bu sonucu dolayl olarak destekledigi sdylenebilir. Bunula birlikte,
Ogretmenler ile bazi kurumlarda birlikte gorev yapan psikolojik danismanlarin dgretmenlere ve
O0gretmen adaylarma yonelik olumlu goriisler tasimalarinin (Balci, 2017; Balci, 2018b; Balci, 2019¢;
Balci, 2020) 6gretmen adaylarinin akademik motivasyonlarina olumlu yansidig1 sdylenebilir. Argon
ve Ertiirk (2013) Ogretmenlerin i¢sel motivasyon diizeylerinin énemli diizeyde pozitif olmasini,
O0gretmenlerin ve 0gretmen adaylarinin maddi beklentiler yerine, maneviyati yiiksek idealist yaklasim

icerisinde olmalariin gostergesi olarak agiklamaktadir.

Bu arastirmada cinsiyet degiskeni agisindan akademik motivasyonun dissal motivasyon alt
boyutunda kadin ve erkek aday ogretmenler arasinda farklilik olmadig1 belirlenmistir. Titrek, Cetin,
Kaymak ve Kasik¢i'nin (2018) aday 6gretmenlerin akademik motivasyon diizeylerinde cinsiyete gore
anlaml bir farkliligin olmadigini belirtmesinin, bu sonucu destekledigi soylenebilir. Ayrica, aday
ogretmenlerin 6gretmenlik motivasyonunu inceleyen Kurt ve Karamustafaoglu (2018), Saracaloglu,
(2008), Saracaloglu, Kanmaz ve Kumral (2008), Saracaloglu, Karasakaloglu ve Yenice (2008) ve Sahin
ve Cakar'mn (2011) aday 6gretmenlerin 6gretmenlik motivasyonu diizeylerinde cinsiyete gore farklilik
olmadigini saptamasinin; bu ¢alismada elde edilen sonucu dolayli sekilde destekledigi soylenebilir.
Ancak, bu arastirmada igsel motivasyonun bilmek ve basar1 alt boyutlarinda erkek aday
Ogretmenlerin akademik motivasyonunun kadin aday ogretmenlerden daha yiiksek oldugu
belirlenmistir. Bu sonuglardan farkli olarak kadin égretmenlerin 6gretmenlik motivasyonunun erkek
ogretmenlerden daha yiiksek oldugunu (Hartwig ve digerleri, 2017) ve kadin aday &gretmenlerin
erkek aday 0gretmenlere kiyasla daha yiiksek olumlu motivasyon diizeyine sahip oldugunu (Acat ve

Yenilmez, 2004; Yiiner, 2020) belirten aragstirmalar bulunmaktadir.

Bu arastirmada mezun olunan bdliime aday Ogretmenlerin akademik motivasyonun alt
boyutlarinda farklilasma oldugu; beden egitimi &gretmen adaylarinin tarih ve ingilizce boliimii
mezunlarina gore daha ¢ok digsal motivasyon 6zelligi tasidiklary; tarih ve ingilizce boliimii mezunu
Ogretmen adaylarinin daha ¢ok igsel motivasyon ozelligi tasidiklar1 belirlenmistir. Titrek, Cetin,
Kaymak ve Kasik¢i'nin (2018) aday 6gretmenlerin akademik motivasyon diizeylerinde devam ettikleri
lisans programina gore anlaml bir farkliligin oldugunu; psikolojik danisma ve rehberlik boliimiindeki
adaylarin daha yiiksek akademik motivasyon sahibi olduklarini belirtmesinin, bu sonucu destekledigi
sOylenebilir. Ayrica, Sahin ve Cakar’'in (2011) aday 6gretmenlerin 6gretmenlik motivasyonunda lisans
programlarina gore anlaml farklilik oldugunu belirlemesinin bu sonucu dolayl sekilde destekledigi

distiniilebilir.
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Bu arastirmada mezun olunan lise tiirline gore aday 6gretmenlerin akademik motivasyonun
alt boyutlarinda farklilasma oldugu; mezun olunan lise tiiriine gore meslek lisesi ve diiz lise mezunu
ogretmen adaylarmin fen, anadolu ve siiper lise mezunlarina gore daha yiiksek akademik motivasyon
tasidiklar1 saptanmistir. Fen, anadolu ve siiper liselerine 6grenci alimi ge¢mis donemlerde lise gecis
smavlarinin sonuglaria gore yapildigindan dolay: bu tiir lise mezunu 6gretmen adaylarinin meslek
lisesi ve diiz lise mezunu dgretmen adaylarina gore bu liselere diger lise tiirlerine gore daha ytiiksek
puanlar ile girmis olmalar1 ve mesleki beklentilerinin daha yiiksek olmasi ihtimali nedeniyle fen lisesi,
anadolu lisesi ve siiper lise mezunu 6gretmen adaylarmin ogretmenlik meslegine iliskin akademik
motivasyon diizeyleri meslek lisesi ve diiz lise mezunu Ogretmen adaylarma gore daha diisiik

diizeyde kaldig1 diistiniilebilir.

Bu arastirmada ogretmenlige iliskin tutum yoniinden kadin ve erkek aday Ogretmenler
arasinda farklilasma olmadigr saptanmistir. Cinsiyet agisindan 6gretmenlige iliskin tutum diizeyinde
farklilasma bulunmamasi; benzer sekilde kadin ve erkek aday Ogretmenler arasinda ogretmenlige
iliskin tutum yoniinden farklilasma olmadigini tespit eden Celikkaleli ve Okmen (2021), Demirtas,
Comert ve Ozer (2011), Haciomeroglu ve Taskin (2010) ve Ekperi, Onwuka ve Nyejirime'nin (2019)
aragtirma sonuglarin1 desteklemektedir. Bu sonuglardan farkhi olarak, Capri ve Celikkaleli (2008),
Cetinkaya (2009), Pehlivan (2004), Saglam (2008), Sahan ve Z6g (2017) ve Terzi ve Tezci (2007)
tarafindan yapilan aragtirmalarda kadin ogretmen adaylarmmin erkek oOgretmen adaylarmna gore
ogretmenlige iliskin 6nemli diizeyde daha yiiksek olumlu tutuma sahip olduklar1 goriilmiistiir. Bu

sekildeki farkli sonuglar, arastirmalardaki ¢alisma gruplarinin farkli olmast ile iligkili olabilir.

Mezun olunan bdliim agisindan 6gretmen adaylarmin 6gretmenlige iliskin tutum diizeyinde
farklilik oldugu; ingilizce boliimii mezunu 6gretmen adaylarinin tarih ve beden egitim mezunlarina
gore Ogretmenlige iliskin daha olumlu tutum sahibi olduklar1 bulunmustur. Mezun olunan boliim
agisindan Ogretmen adaylarmin ogretmenlige iliskin tutum diizeyinde farklilik bulunmasi; Aksoy
(2010), Bulut (2009), Ustiiner, Demirtas ve Comert (2009) ve Yasar Ekici ‘nin (2014) ulastiklar1 sonuclar
ile benzerlik gostermektedir. Bu arastirmalarin sonucunda 6gretmen adaylarinin 6gretmenlige iliskin
tutum diizeyinde devam ettikleri lisans programi agisindan Onemli diizeyde farklilik oldugu
belirlenmistir. Diger taraftan, 6gretmen adaylarinin 6gretmenlige iliskin tutumlarinda devam ettikleri
lisans programi agisindan farkliik olmadigini saptayan arastirmalar (Capri ve Celikkaleli, 2008;

Demirtas, Comert ve Ozer, 2011) literatiirde yer almaktadir.

Bu arastirmada mezun olunan lise tiiriine gore 6gretmenlige iliskin tutumun alt boyutlarinda
meslek lisesi ve diiz lise mezunu 6gretmen adaylariin fen, anadolu ve siiper lise mezunlarina gore
daha olumlu tutum tagidiklar1 saptanmistir. Fen, anadolu ve siiper liselerine 6grenci alimi1 gegmis
donemlerde lise gecis smavlarinin sonuglarna gore yapildigindan dolay:r bu tiir lise mezunu

ogretmen adaylarmin meslek lisesi ve diiz lise mezunu 6gretmen adaylaria gore bu liselere diger lise
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tiirlerine gore daha yiiksek puanlar ile girmis olmalar1 ve mesleki beklentilerinin daha yiiksek olmas1
ihtimali nedeniyle fen lisesi, anadolu lisesi ve siiper lise mezunu 6gretmen adaylarinin 6gretmenlik
meslegine yonelik tutumlar: meslek lisesi ve diiz lise mezunu 6gretmen adaylarina gore daha diisiik

diizeyde kaldig diisiiniilmektedir.

Egitim sisteminin ve Ogretmenlerin saghkli bir toplumun ve nitelikli bireylerin
yetistirilmesinde onemli gorevleri vardir. C)gretmen adaylarinin 6gretmenlige iliskin olumlu tutum
icinde olmalar1 ve 6nemli diizeyde olumlu akademik motivasyon tasimalari mesleki performansa
katki saglamaktadir (Han ve Yin, 2016; Hartwig ve Franziska, 2018). Ogretmenlik meslegine yonelik
tutumu ve 6gretmenlik egitimi aldif1 dénemdeki motivasyonu, bir 6gretmenin basarisini etkileyen
Onemli etmenler arasinda yer almaktadir (Hartwig, Schwabe, Gebauer ve McElvany, 2017).
Ogretmenlige iliskin olumlu tutum, bu meslegi severek ve isteyerek yapmayi saglamakta ve bu
meslekte basarili olmak i¢in dnemli bir 6zellik olarak goriilmektedir (Hartwig ve Franziska, 2018).

Dolayisiyla bu 6zellikler, 6gretmen adayinin tutumunu ve motivasyonunu yansitmaktadir.

Bireylerin yasant1 ve tecriibelerinin cesitli nedenlere dayandirildig: ya da iliskilendirildigi
yiikleme (iliskilendirme) kuramina gore, bir kisinin basarili olmasi ya da olamamasi ile ilgili algilar
veya iliskilendirmeleri o kisinin belirli bir konu ya da ise yonelik sergileyecegi ¢abanin diizeyini ve
miktarini etkilemektedir (Pintrich ve Schunk, 2013). Bu kurama gore yeterli gayret gosterildigi
takdirde basariya ulasacagi inanci kisiye verildiginde ve kisinin gosterdigi cabaya gore basarili ya da
basarisiz degerlendirmesi yapildiginda kisinin motivasyonunda artis gozlenmektedir (Bayrakgeken,
Oktay, Samanci ve Canpolat, 2021). Ayrica, bireyin kendi kapasitesine olan inancinin artmasiyla,
bireyin motivasyonunun yiikselecegi ve harekete gececegi ve boylece basariya ulasmasi kolaylasacag:
diisiiniilmektedir. Bu sekilde basariya ulasan kisinin bir dongii seklinde kendi kapasitesine yonelik
inancini yiikseltecegi, devaminda motivasyonunu ve cabasimi artiracagt ve olumlu sonuca
yaklastiracag1 belirtilmektedir (Cameron, Pierce, ve Banko, 2005). Bu kuramsal goriisten hareketle
Oneri olarak, aday Ogretmenlere yonelik egitim ve Ogretimde egitimciler tarafindan ulasilabilir
hedefler konulmasi, aday 6gretmenlerin gosterdigi ¢abalarin ve ilerlemelerin bireysel olarak yapici
geri bildirimler ile pekistirilmesi ve 6diil ve pekistireclerle tesvik edilmesi; aday 6gretmenlerin kendi
kapasitlerine yonelik inanglarimni artirabilir ve digsal motivasyonlarina olumlu yansiyabilir. Ayrica,
aday 6gretmenlere yonelik lisans ve pedagojik formasyon egitim siiresinde kendi 6devlerini se¢gmeleri
saglandiginda, Ogretici eglenceli icerikler eklendiginde, Ogretici ve egitici isbirlikli Ogrenme
gruplariyla grup ¢alismalar: yapildiginda, uygun bireysel dvgiiler ve siire¢ odakli alternatif 6lgme
degerlendirme stratejileri kullanildiginda aday 6gretmenlerin icsel akademik motivasyonlarinda ve

olumlu tutumlarinda artis saglanabilir.
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Introduction

Motivation has attracted attention as a significant feature for practice of learning and teaching
activities recently. Attitudes and motivation towards a profession are seen as important features that
ensure success in the profession (Hartwig and Franziska, 2018; Sahin and Cakar, 2011). Individuals
who have high level of motivation show higher success while fulfilling their academic responsibilities
(Unal, 2013). In relation to this fact, if academic motivation and positive attitude towards the
profession are low, incompatibility may occur in academic behaviors aimed at improving professional
skills (Colengelo, 1997). Therefore, it is thought that attitudes towards teaching may be related to

preservice teachers' academic motivation.

In literature, it is seen several researches examining the candidate teachers’ attitudes in the
faculty of education or those who receive pedagogical formation education after completing their
undergraduate education in other faculties with regard to various variables such as socioeconomic
status, education type and gender (Balci, 2015; Balci, 2018a; Balci, 2019a; Balci, 2019b; Cakmak,
Tagkiran and Arikan, 2021; Celikkaleli and Okmen, 2021; Ekperi, Onwuka and Nyejirime, 2019;
Hartwig and Franziska, 2018; Gen¢ and Aydin, 2017; Kurt and Karamustafaoglu, 2018; Praetorius,
Lauermann, Klassen , Dickhduser, Janke, and Dresel, 2017; Saracaloglu, 2008; Saracaloglu, Kanmaz,
and Kumral, 2008; Saracaloglu, Karasakaloglu, and Yenice, 2008; Sahin and Cakar, 2011; Terzi, Unal,
and Giirbiiz, 2011; Yu, 2013; Yiiner, 2020). However, limited number of studies (Ayik and Atas, 2014;
Balci, 2019a; Hartwig and Franziska, 2018; Kurt and Karamustafaoglu, 2018) were dealing with
teacher candidates’ attitudes towards teaching and teaching motivation together. On the other hand,
no research has been found examining teacher candidates’ attitudes towards teaching and their
academic motivation together. It is thought that investigating the correlation between attitudes of
teacher candidates towards teaching and their academic motivation will shed light on the researchers

who will conduct future studies on teaching attitudes and academic motivation.

This research were conducted for the purpose of examining the correlation between attitudes
of teacher candidates towards teaching and their academic motivation. For this reason, this study was

carried out with candidate teachers who enrolled in a pedagogical formation education at the
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university. The following questions were answered in this study for identifying whether there is
significant difference between the attitudes and academic motivation of preservice teachers in the
pedagogical formation education in terms of the university department graduated from, the high

school type graduated from, and gender:

1. Are attitudes of teacher candidates towards teaching and their academic motivation

significantly related?

2. Do attitudes of teacher candidates towards teaching and their academic motivation differ

significantly with regard to gender?

3. Do attitudes of teacher candidates towards teaching and their academic motivation differ

significantly in terms of departments?

4. Do attitudes of teacher candidates towards teaching and their academic motivation differ

significantly in terms of high school type graduated from?
Method
The Research Design

The descriptive study type was performed for revealing and describing the situation related to
purpose of the research through quantitative data. According to Karasar (1994), the object, event or
individual related to the situation is handled by the researcher within the scope of the research and is
attempted to be defined as it is without changing or affecting it within the framework of the
conditions in this design. The purpose of the study is to investigate the teaching attitudes and
academic motivation level of teacher candidates who continue their pedagogical formation education

at a state university after completing their undergraduate degree in various faculties.
Participants

In this study, it was investigated whether attitudes of candidate teachers towards teaching are
significantly correlated with academic motivation of candidate teachers who continue their
pedagogical formation education. Moreover, it was examined whether there was significant difference
between attitudes and academic motivation of preservice teachers regarding university department
graduated from, the high school type graduated from and gender. For determining the participants, a
convenient sampling technique (easily accessible sampling technique) was applied. In this type of
sampling, a sufficient amount of items are included in the sampling among the available items by the
researcher, and it is a sampling technique in which the easiest items to be reached by the researcher
are determined to create the sample from the target population (Baltaci, 2018; Biiyiikoztiirk, Kilig
Cakmak, Erkan Akgiin, Karadeniz, and Demirel, 2022). A total of 194 candidate teachers, with
pedagogical training participated in the research. The participants’ distribution according to their

characteristics was given in Table 1.
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Table 1. Participants’ distribution regarding their characteristics

Variables N %
Gender
Female 73 37.62
Male 121 62.38
Type of high school
Science 10 5.15
Anatolian 53 27.32
Super 29 14.95
Normal 35 18.05
Industrial 56 28.89
Theological 7 3.60
Other High Schools 4 2.06
Type of department
Physical education 68 35.05
English language 62 31.96
History 64 32.99
Total 194 100

As seen in Table 1, the gender distribution was as follows: 73 (37.62%) of the candidate
teachers are female and 121 (62.38%) of teacher candidates are male. Regarding high school type
graduated from, 10 (5.15%) of them were from science high schools, 53 (27.32%) of them were from
Anatolian high schools, 29 (14.95%) of them were from super high schools, 56 (28.89%) of them were
from industrial vocational high schools, 35 (18.05%) of them were from normal high schools (a high
school providing education only in academic subjects), 7 (3.60%) of them were from theological high
schools, and 4 (2.06%) of them were from other high schools (this group covers health vocational high
school, multi-program high school, agricultural vocational high school, etc.). According to the
department they graduated from a university, 68 (35.05%) of them graduated from the physical
education department, 62 (31.96%) of them graduated from English literature department, 64 (32.99%)

graduated from history department.
Measurement Tools

In this study, "Academic Motivation Scale" and "Scale of Teaching Profession Attitude" were

administered for collecting necessary data from participants.

Academic motivation scale: In this study, “Academic Motivation Scale” was conducted for collecting
data on the level of academic motivation. This tool, developed by Vallerand, Pelletier, Blais, Briére,
Senecal, and Vallieres (1993), was prepared for the Turkish language, and its validity and reliability
studies were performed by Karatas and Erden (2012). It contains seven sub- dimensions: three sub-
dimensions were associated with extrinsic motivation (introjection arrangement, outbound
arrangement, and defined arrangement); three sub-dimensions were associated with intrinsic
motivation (knowledge, impulse, and success), and one sub-dimension was associated with lack of

motivation. This scale includes 27 items with a scale of seven-point Likert type. Its internal consistency
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coefficient (Cronbach alpha) value calculated by Karatas and Erden (2012) was 0.97. In addition, factor
analysis was applied to this scale by Karatas and Erden (2012), and it was calculated that the factor

loads of its items varied between 0.54 and 0.76.

Scale of teaching profession attitudes: This tool was administered for collecting data on attitudes for
the teaching profession. This measurement tool was developed by Cetin (2006), and it have 35 items
with a scale of five-point Likert-type. There were 20 items as positive statements and 15 items as
negative statements. In addition, in the factor analysis performed by Cetin (2006) within the scope of
determining the validity of this scale, its items’ factor loads are between 0.48-0.80, and the scale had
three sub-dimensions. The scale’s sub-dimensions are named as Attitude Value, Attitude Compliance,
and Attitude Love. In the study of Cetin (2006), its Kaiser-Meyer Olkin (KMO) value is 0.95; its value

of internal consistency (Cronbach alpha value) determined is 0.95.
Data Analysis

The data collected from participants through "Academic Motivation Scale" and "Teaching
Profession Attitude Scale" were analyzed through a statistical analysis program on the computer. First
of all, it was found that it had a normal distribution feature, and then, in correlational analysis of
variables, standard deviation (Sd) and arithmetic mean (?_{ ) values were determined for the variables.
By means of the t-test, the level of difference in the participants’ attitudes for teaching and academic
motivation with regard to gender was assessed. Next, one-way ANOVA test was conducted for
testing whether there is statistical differences between the attitudes and academic motivation of the
participants with regard to the high school type they graduated from and the type of department they
graduated from. Finally, in case there is statistically meaningful difference, the LSD Test was
performed for determining the source of the difference. The value of significance level was

determined as .05 for analyses.
Ethical Permissions of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the
actions specified under the title of "Actions Contrary to Scientific Research and Publication Ethics",

which is the second part of the directive, were not carried out.

Ethics committee permission information: Name of the committee that made the ethical evaluation =

Kirikkale University, Social and Human Sciences Research Ethics Committee
Date of ethical review decision = 13/07/2020

Ethics assessment document number = 04-15

354



KEFAD Cilt 24, Say1 1, Nisan, 2023
Findings

Analysis of findings has been presented as the descriptive (mean and standard deviation) data
regarding correlation between teacher candidates' attitudes for teaching and their levels of academic
motivation and these variables’ sub-dimensions in Table 2, and values indicating the level of
relationship between two variables’ sub-dimensions were given in Table 3.

Table 2. Values of standard deviation and mean regarding attitudes towards teaching and sub-dimensions of
academic motivation

Sub-dimensions N X Sd
Love (attitude) 194 82.66 16.70
Value (attitude) 194 35.69 8.28
Harmony (attitude) 194 18.75 4.96
External dependent reg. (extrinsic mot.) 194 20.06 5.38
Introjection reg. (extrinsic mot.) 194 17.29 6.96
Defined reg. (extrinsic mot.) 194 20.34 5.22
Knowledge (intrinsic mot.) 194 20.27 5.64
Success (intrinsic mot.) 194 18.90 5.83
Impulse (intrinsic mot.) 194 17.11 5.97

As seen in Table- 2, the values above the average regarding teacher candidates' attitudes
towards teaching (sub-dimensions: love X :82.66, SD:16.70; value X :35.69, SD:8.28; harmony X :18.75,
SD:4.96) indicate that candidate teachers mostly have positive attitudes for their profession. In
addition, values above the average regarding the academic motivation of candidate teachers indicate

that candidate teachers mostly have positive academic motivation (extrinsic motivation; external
dependent regulation X :20.06, SD: 5.38; introjection regulation X :17.29 SD: 6.96; defined regulation
X:20.34 SD:5.22); (intrinsic motivation; knowledge X :20.27, SD:5.64; success X:18.90 SD: 5.83;

impulse X:17.11 SD: 5.97).

Table 3. Correlation values of attitudes towards teaching and sub-dimensions of academic motivation

Attitude Attitude Attitude
Sub-dimensions love value harmony
External dependent reg. (extrinsic mot.) 021 .083 -.019
Introjection reg. (extrinsic mot.) .200% .076 102
Defined reg. (extrinsic mot.) .073 .054 .097
Knowledge (intrinsic mot.) .062 105 .144%
Success (intrinsic mot.) .057 .071 101
Impulse (intrinsic mot.) 079 .060 .076

* Significant at 0.05 level

As observed in Table 3; significant positive correlation is seen between introjected extrinsic
motivation and love dimension of the attitude for teaching profession, and there is significantly
positive correlation between the knowledge dimension of intrinsic motivation and harmony
dimension of the attitude. On the other hand, it is understood that there is insignificant correlation

between other dimensions of intrinsic and extrinsic motivation and sub-dimensions of harmony, value
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and love towards teaching. The standard deviation (Sd), arithmetic mean (X) and t-test values of

preservice teachers related with their attitudes towards teaching and academic motivation by gender

were given in Table 4.

Table 4. The scores of standard deviation, mean and t-test about sub-dimensions of attitudes towards teaching

and academic motivation with regard to gender.

Subdimensions Gender N X Sd t p

Love Female 73 84.40 15.54 1.123 263
Male 121 81.62 17.35

Harmony Female 73 18.15 5.55 1.315 190
Male 121 19.12 4.54

Value Female 73 35.74 7.76 .064 949
Male 121 35.66 8.62

External dep. Female 73 19.62 5.68 905 367

regulation Male 121 20.34 5.19

Introjection regulation Female 73 16.77 7.45 826 410
Male 121 17.62 6.65

Defined regulation Female 73 19.69 5.55 1.370 172
Male 121 20.74 4.99

Knowledge Female 73 19.14 5.84 2.198 .029
Male 121 20.96 5.43

Success Female 73 17.75 6.38 2.149 .033
Male 121 19.60 5.38

Impulse Female 73 16.19 6.35
Male 121 17.67 5.69 1.676 095

The t-test analysis was carried out for identifying whether there are gender differences in sub-

dimensions of teacher candidates' attitudes for teaching and levels of academic motivation. The results

of t-test scores were indicated in Table 4. When these scores are analyzed, there is significant gender

difference about the values of knowledge (t=2.198, p<.05) and achievement (t=2.149, p<.05) of intrinsic

motivation, which are two sub-dimensions of academic motivation. It was determined that male

teacher candidates (X =20.96 and X =19.60) had a higher level of academic motivation compared to

female ones (i =19.14 and X =17.75). The standard deviation (Sd), arithmetic mean (?_{ ) and one-way

ANOVA scores about whether there are significant differences between attitudes of teacher

candidates towards teaching and sub-dimensions of their academic motivation levels were presented

in Table 5.
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Table 5. The values of mean, standard deviation and one-way ANOVA related to teaching attitude and
academic motivation regarding departments

. Subj Department N Mean Sd Significant
dimensions df F ;
difference
Physical Edu. 68  88.55 14.36 I-1I
Love Er}glish 62  75.95 15.68 2/191 10118 000 HII- IIIII
History 64 82.90 17.76
Physical Edu. 68  35.04 4.67 II-1
Value I]?Ir'lgthsh 62  37.95 12.24 . 3.664 07 I -1II
1Sty 64 3418 5.85
Physical Edu. 68  18.89 5.98
Harmony I]ir}gthsh 62 19.27 3.81 o1 936 304
1Sty 64  18.09 473
External Physical Edu. 48 271.90 4.92
depelnf.e“t English 62 20.36 2 9311 .00 I-MI
FESWAtOn  History 64 17.96 5.93
Introjection ~ Physical Edu. 68  18.80 5.68
regulation English 62 16.33 6.97 2.528 .083
History 64  16.62 7.94 2/191
Defined Physical Edu. 68 21.44 4.57
regulation ]}E{I'lgthsh 62 20.88 4.25 o1 5.406 005 III- IIIIII
1Story 64 18.65 6.27
Physical Edu. 68 19.77 5.53
knowledge English 62  20.90 5.81 .651 523
History 64  20.18 5.62 2/191
Physical Edu. 68  18.52 5.76
Success English 62 1940 5.75 372 690
History 64 188 6.03 2/191
Physical Edu. 68 16.47 5.50
Impulse English 62 16.38 6.14 2/191 2,617  .076
History 64 18.50 6.14

I= Physical education, II= English, = History

When the ANOVA test was carried out for identifying whether there are significant
differences between sub-dimensions of academic motivation and attitudes of candidate teachers
towards teaching regarding departments. As indicated in Table 5, there is significant difference
between defined (F12=5.406, p<.05) and externally dependent (F12=9.311, p<.05 ) sub-dimensions of
extrinsic motivation, and value (F192=3.664, p<.05) and love (Fisz= 10,118, p<.05) sub-dimension of
attitudes, but there is insignificant difference in other sub-dimensions. The “LSD” test, as one of the
multiple comparison tests, was performed to identify which groups differed. As a result of “LSD” test,
teacher candidates in physical education department (X =21,44) compared to those in the history
department (X=18.65); teacher candidates in the English department (X =20,88) compared to those in

the history department (X=18,65) were significantly more motivated in the defined regulation sub-
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dimension of extrinsic motivation. Next, the teacher candidates in the physical education department
(X =21.90) had significantly higher motivation than those in the history department (X =17.96) in the
external regulation sub-dimension of extrinsic motivation. Moreover, it was indicated that candidate
teachers in physical education department (X =88.55) compared to those in the history department
(X =82.90) and those in the English department (X=75.95) had a significantly higher positive attitude
regarding the love sub-dimension of attitude towards teaching profession. In addition, candidate
teachers in the history department (X =82.90) compared to those in the English department (X =75.95)
had a significantly higher positive attitude regarding the love sub-dimension of attitude for teaching
profession. It was determined that teacher candidates in English department (X =37.95) compared to
those in the physical education department (X=35.04), and teacher candidates in the physical
education department (X =35.04) compared to those in the history department (X=34.18) had a
significantly higher positive attitude regarding sub-dimension value of attitude for teaching
profession. Table 6 indicates standard deviation (Sd), arithmetic mean (3_() and one-way ANOVA
values regarding whether there are significant differences among academic motivation and sub-

dimensions of their attitudes towards teaching according to high school type graduated from.

Table 6. Scores of mean, standard deviation and ANOVA regarding attitudes towards teaching and academic
motivation according to high school type

Sub- High school Significant
dimensions  type N Mean Sd df F P difference
Love Science 10 78.50 19.39 I-1I
Anatolian 53  76.73 13.37 I-1V
Super 29  89.65 14.34 I-v
Normal. 35  80.08 14.99 6/187 4787 000 I- VI
Industrial 56  81.57 18.67 I-v
Theological 7 97.14 15.25 II - viI
Other 4 101.00 2.30 II -1II
Value Science 10 36.50 5.31
Anatolian 53  36.79 11.29
Super 29  35.00 441
Normal 35 3474 592 6/187 427 ,860
Industrial 56  35.07 8.88 -
Theological 7 37.71 4.38
Other 4 37.50 .57
Harmony Science 10 19.40 2.87 I-1I
Anatolian 53  18.60 3.76 I-1V
Super 29 1941 5.44 I-V
Normal 35 1791 5.98 I-VI
Industrial 56  17.76 501 6/187 2.644 017 1- VI
Theological 7 21.00 4.69 II - III
Other 4 24.00 .00 om-v
II - VI
II - VII
External Science 10 16.30 492 3.693 ,002 I -1II

358



KEFAD Cilt 24, Say1 1, Nisan, 2023

dependent  Anatolian 53  21.73 529  6/187 I-V
regulation Super 29 2048 4.43 I-VI
Normal 35  18.05 591 I- VI
Industrial 56  20.73 5.18 II - III
Theological 7 19.00 3.16 Im-v
Other 4 14.50 4.04 II - VI
II- VI
Introjection  Science 10  14.10 6.29 I-11I
regulation Anatolian 53 1543 6.82 I-V
Super 29  18.62 5.12 I- VI
Normall 35  15.08 6.64  6/192 7 447 000 I- VI
Industrial 56  19.85 6.72 II-1II
Theological 7 26.42 1.39 Im-v
Other 4 8.00 3.46 II - VI
II - VII
Defined Science 10 15.80 4.07 I-11I
regulation Anatolian 53  20.05 4.30 I-Vv
Super 29  21.62 4.32 I-VI
Normall 35  18.88 594  6/187 4112 001 I- VI
Industrial 56  21.64 5.15 II - III
Theological 7 17.42 7.69 Im-v
Other 4 26.00 .00 II - VI
II - VII
Knowledge  Science 10  16.10 6.64 I-V
Anatolian 53  20.77 5.81 I- VI
Super 29  19.03 5.03 I- VI
Normal. 35 1851 527  6/187 3.491 003 II- 11
Industrial 56  21.69 5.32 Im-v
Theological 7 25.14 1.77 II - VI
Other 4 20.00 6.92 - VI
I - VII
Success Science 10 15.20 5.73 I-v
Anatolian 53 18.84 5.59 I-VI
Super 29 1817 5.31 I-vI
Normall 35 1648 6.27  6/187 4251 000 II-1III
Industrial 56  20.82 5.33 Im-v
Theological 7 24.57 4.39 II- VI
Other 4 18.50 4.04 I - VI
I - VI
Impulse Science 10 15.10 6.31 I-v
Anatolian 53 17.09 6.20 I-VI
Super 29 15.65 5.99 I- VI
Normal. 35 1551 5.39  6/187 2 560 01 II - 11
Industrial 56 18.37 5.68 Im-v
Theological 7 22.71 6.183 II- Vvl
Other 4 19.50 1.72 I - VI
I - VII

I=Science, [I=Anatolian, IlI=Super, IV=Normal, V=Industrial, VI=Theological, VII=Other

While grouping of high school types from which candidate teachers graduated, the high
school type that provides education only in academic subjects was labeled as the normal high school
group. In addition, high school types such as health vocational high school, multi-program high

school, and agricultural vocational high school were grouped under the label of other high schools.
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Next, the test of ANOVA was performed for identifying whether there is significant difference among
attitudes towards teaching and sub-dimensions of academic motivation with regard to high school
type from which candidate teachers graduated. Table 6 indicates that there is significant difference
with regard to external dependent (F187=3.693, p<.05 ), introjected regulation (F1s7=7.447, p<.05), defined
regulation (Fis7=4.112, p<.05) sub-dimensions of extrinsic motivation. Furthermore, there is significant
difference in terms of knowledge (F187=3.491, p<.05 ), achievement (Fis7=4.251, p<.05 ), impulse
(F187=2.560, p<.05) sub-dimensions of intrinsic motivation as well as harmony (Fis7=2.644, p<.05) and
love (F1s=4.787, p<.05) subscale scores of attitude. However, there appears to be no significant

difference in the value (Fis7= 0.427, p>.05) sub-dimension of attitude towards teaching.

The "LSD" test was performed to identify which types of high schools (HS) are different in

sub-dimensions of attitude towards teaching and academic motivation. As a result of the "LSD" test,
the preservice teachers who graduated from industrial vocational HS (X =81.57), theological HS
(i =97.14) and other HS (3_( =101.00) compared to those who graduated from science HS (3_( =78.50)

and Anatolian HS (X=76.73) had a significantly higher positive attitude with regard to love sub-

dimension of attitude for teaching. In addition, preservice teachers who graduated from theological
HS (i =21.00) and other HS (i =24.00) compared to those who graduated from science HS (i =19.40)

and Anatolian HS (X =18.60) had a significantly higher positive attitude with regard to the harmony

sub-dimension of attitude towards teaching. Next, the graduates of industrial vocational HS
(X=20.73), and Anatolian HS (X =21.73), compared to those of science HS (X=16.30) and normal HS
(X = 18.05) had significantly higher motivation with regard to the external regulation sub-dimension
of extrinsic motivation. Then, the preservice teachers who graduated from industrial vocational HS
(i =19.85) and theological HS (i =26.42) compared to those who graduated from science HS (i =14.10)

and Anatolian HS (X =15.43) had significantly higher motivation in terms of the introjection regulation

sub-dimension scores of extrinsic motivation. In addition, the preservice teachers who graduated from
industrial vocational HS (i =21.64), and other HS (i =26.00) compared to those who graduated from
science HS (X=15.80) and theological HS (X=17.42) had significantly higher motivation in terms of the
defined regulation subscale scores. Furthermore, the graduates of industrial vocational HS (X =21.69)
and theological HS (X =25.14) compared to the graduates of science HS (X=16.10) and normal HS
(X=18.51) had significantly higher motivation concerning knowledge sub-dimension of intrinsic
motivation. In addition, the graduates of industrial vocational HS (X=20.82) and theological HS
(i =24.57) compared to those of science HS (i =15.20) and normal HS (i =16,48) had significantly

higher motivation with regard to the achievement sub-dimension of intrinsic motivation.

Finally, the preservice teachers graduated from theological high school (X=22.71) and other

high schools (X=19.50) compared to those graduated from science high school (X=15.10), super high
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school (X =15.65) and normal high school (X =15.51) had significantly higher motivation with regard to

impulse sub-dimension of intrinsic motivation.
Discussions and Conclusion

In present research, the attitudes of teacher candidates towards teaching and their academic
motivation level were examined. The data indicated that there is significantly positive correlation
between the introjected extrinsic motivation and the love dimension of attitude towards teaching, and
between knowledge dimension of the intrinsic motivation and the harmony dimension of the attitude
regarding the sub-dimensions of teacher candidates' attitudes towards teaching and academic
motivation. Since there appears no study in the literature that examined attitudes of candidate teacher
towards teaching and their level of academic motivation together, it is thought that the findings of the
researches conducted by Ayik and Atas (2014) and Kurt and Karamustafaoglu (2018), indirectly
supports the result obtained in this study. They found that attitudes towards teaching and motivation

of teaching had a significantly positive relationship.

In this study, it is indicated that the identified values above the average (X :82.66 Sd:16.70 in
the sub-dimension of love; X :35.69, SD:8.28 in the sub-dimension of value; X :18.75, SD:4.96 in the
sub-dimension of harmony) show that the preservice teachers mostly have positive attitudes towards
their profession regarding their attitudes towards teaching. Those findings are similar to the results
determined by Acish and Kolomug (2012), Akpinar, Yildiz and Ergin (2006), Ayik and Atas (2014),
Balar (2015), Balci (2018), Bagbay, Unver and Biimen (2009), Bulut (2009), Caglar (2013) ), Terzi, Unal
and Giirbiiz (2011) and Sahan and Z6g (2017). For instance, in the study conducted by Sahan and Z6g
(2017) in which attitudes of teacher candidates' towards teaching and their teaching competencies
were examined, it was reported that participants’ attitudes towards teaching were positive and
sufficient. However, it was reported in the study by Kaya, Yildiz and Yildiz (2013) that teachers had
low level of positive attitudes towards teaching. Furthermore, in the study of Kahyaoglu, Tan and
Kaya (2013) and Osunde and Izevbigie (2006), candidate teachers had negative attitudes towards
teaching. Kaya, Y1ldiz, and Yildiz (2013) explained that the low level of positive attitudes and negative
attitudes of teacher candidates towards teaching is due to the fact that the preservice teachers made
their professional choices without obtaining sufficient knowledge or due to the fact that their

motivation for teaching profession was at a low level.

In present study, with regard to academic motivation of preservice teachers (The values
determined as X :20.06, Sd: 5.38 for external motivation sub-dimension; X :17.29, Sd:6.96 for extrinsic
motivation introjection regulation sub-dimension; X :20.34, Sd:5.22 for extrinsic motivation defined
regulation sub-dimension; X :20.27, 5d:5.64 for knowledge sub-dimension of intrinsic motivation;
i:18.90, Sd: 5.83 for sub-dimension of intrinsic motivation; 2_(:17.11, 5d:5.97 for impulse sub-

dimension of intrinsic motivation), the scores above the average show that the preservice teachers
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mostly had positive academic motivation. Balc1 (2019a), Balc1 (2019b), Titrek, Cetin, Kaymak, and
Kasikgi (2018) found that academic motivation levels of candidate teachers were moderately positive,
and Yiiner (2020) stated that intrinsic and external academic motivation levels of teacher candidates
were highly positive. These findings of previous research support this result. In addition, it may be
said that the result that teachers' intrinsic motivation levels were significantly positive in the study
conducted by Argon and Ertiirk (2013), and the result that teacher motivation was significantly
positive in the study conducted by Ayik and Atas (2014) indirectly supports these findings. Moreover,
it can be said that the positive opinions of psychological counselors who work with teachers together
in some institutions towards teachers (Balci, 2017; Balci, 2018b; Balci, 2019¢; Balci, 2020) reflect
positively on the academic motivation of the candidate teachers. Argon and Ertiirk (2013) explained
that teachers' intrinsic motivation levels were significantly positive as an indicator that teachers and

teacher candidates had an idealistic approach with high spirituality instead of material expectations.

In this study, the findings indicated that there is insignificant difference between male and
female teacher candidates regarding the extrinsic motivation sub-dimension of academic motivation
with regard to gender variables. It can be stated that the result reported by Titrek, Cetin, Kaymak, and
Kasikei (2018) that there was insignificant difference regarding academic motivation level of candidate
teachers according to gender, supports this result. In addition, Kurt and Karamustafaoglu (2018),
Saracaloglu, (2008), Saracaloglu, Kanmaz and Kumral (2008), Saracaloglu, Karasakaloglu and Yenice
(2008) and Sahin and Cakar (2011) who examined the teaching motivation of teacher candidates,
found that there was insignificant difference regarding the teaching motivation of teacher candidates
with regard to gender, which indirectly supports the result obtained in this research. However, in this
research, findings identified that academic motivation of teaching motivation of male teacher
candidates was higher than teaching motivation of female candidate teachers about sub-dimensions of
knowledge and achievement of intrinsic motivation. Unlike these results, there are studies indicating
that female teachers' motivation about teaching is higher than that of male teachers (Hartwig et al.,
2017), and female candidate teachers have higher level of positive motivation than male candidate

teachers (Acat and Yenilmez, 2004; Yiiner, 2020).

In this study, it was found out that in terms of the department they graduated the candidate
teachers had differences regarding the sub-dimensions of academic motivation; physical education
teacher candidates had more extrinsic motivation characteristics than history and English department
graduates, and the teacher candidates who graduated from the history and English departments had
more intrinsic motivation characteristics. It can be stated that the report of Titrek, Cetin, Kaymak, and
Kasikgi (2018) that there is significant difference in academic motivation levels of teacher candidates
with regard to undergraduate program they attended, and the fact that the candidates in the
psychological counseling and guidance department had higher academic motivation, supports this

result. In addition, it can be thought that Sahin and Cakar (2011) identified that there is significant
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difference in the teaching motivation of candidate teachers compared to other undergraduate

programs, indirectly supporting this result.

In this study, findings indicated that there are differences regarding sub-dimensions of
academic motivation according to high school type graduated from; and that preservice teachers who
graduated from vocational high schools and normal high schools had higher academic motivation
than science, Anatolian and super high school graduates. Since students were admitted to science,
Anatolian, and super high schools with regard to the results of high school boarding exams in the
past, teacher candidates of these high school graduates registered these high schools with higher
scores than those in other high school types, and their professional expectations were higher than
teacher candidates of vocational high school and normal high school graduates. Due to this possible
reason, it can be thought that teacher candidates who graduated from science high school, Anatolian
high school, and super high school have a lower level of academic motivation about the teaching

profession than the candidate teachers of vocational high school and normal high school graduate.

The findings indicated that there is insignificant difference between male and female
candidate teachers about attitudes for teaching. This result is similar to the results reported by
Celikkaleli and Okmen (2021), Demirtas, Cémert and Ozer (2011), Hacidmeroglu and Taskin (2010),
and Ekperi, Onwuka, and Nyejirime (2019). Their results, which reported that there were no
differences between male and female teacher candidates with regard to teaching attitudes, support
our findings. Unlike these results, it was seen that in the research conducted by Capri and Celikkaleli
(2008), Cetinkaya (2009), Pehlivan (2004), Saglam (2008), Sahan and Z6g (2017), and Terzi and Tezci
(2007), female candidate teachers had significantly higher positive attitude towards teaching. Such

different results may be related to the different study groups in the studies.

However, there was significant difference in attitude level of candidate teachers towards
teaching according to the department they graduated from. The teacher candidates who graduated
from the department of English had more positive attitude towards teaching than those who
graduated from the history and physical education departments. This result is similar to the results
found by Aksoy (2010), Bulut (2009), Ustiiner, Demirtag and Cémert (2009) and Yasar Ekici (2014). As
a result of these studies, it was reported that there was significant difference regarding the level of
teacher candidates' attitudes towards teaching with regard to undergraduate program they attended.
On the other hand, there are studies in the literature (Capri and Celikkaleli, 2008; Demirtas, Comert
and Ozer, 2011) that found that there was no difference in the attitudes of teacher candidates towards

teaching according to undergraduate program they attended.

In this study, the results revealed that with regard to sub-dimensions of attitude towards
teaching related with high school type graduated, preservice teachers who graduated from vocational

high schools and normal high schools had more positive attitudes than those who graduated from
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science, Anatolian, and super high schools. Since students were admitted to science, Anatolian and
super high schools according to the scores of high school boarding exams in the past, and such high
school graduate teacher candidates registered these high schools with higher scores than those in
other high school graduates, and thus, their professional expectations were higher than vocational
high school and normal high school graduate teacher candidates. Due to this possible reason, it is
thought that teacher candidates who graduated from science high school, Anatolian high school and
super high school had a lower level of positive attitudes towards teaching profession than those who

graduated from vocational high schools and normal high schools.

The education system and teachers have important duties for raising a healthy society and
qualified individuals. Preservice teachers' positive attitudes towards teaching and their significant
academic motivation contribute to professional performance (Han and Yin, 2016; Hartwig and
Franziska, 2018). One’s attitude towards teaching profession and his/her motivation during period of
his/her education are among the important factors affecting the success of the teacher (Hartwig,
Schwabe, Gebauer, and McElvany, 2017). A positive attitude towards teaching enables teachers to
perform their profession loving and volunteering, and it is seen as an important feature to be
successful in this profession (Hartwig and Franziska, 2018). Therefore, these characteristics reflect the

attitude and motivation of the preservice teacher.

According to the attribution theory, in which the lives and experiences of individuals are
based or associated with various reasons, a person's perceptions or associations about being successful
or unsuccessful affect the level and amount of effort that the person will show towards a particular
subject or job (Pintrich and Schunk, 2013). According to this theory, when a person has the belief that
he/she will be successful if enough effort is made, and when the person is evaluated as successful or
unsuccessful according to the effort made, an increase in the motivation of the person is observed
(Bayrakgeken, Oktay, Samanci, and Canpolat, 2021). In addition, it is thought that the motivation of
the individuals will increase, and they will take action by increasing the individuals' belief in their
own capacity; and thus, it will be easier to achieve success. It is stated that the people who succeed in
this way will increase their belief in their own capacity as a cycle, increase their motivation and effort,
and bring them closer to a positive result (Cameron, Pierce, and Banko, 2005). Based on this theoretical
view, some suggestions such as setting attainable goals by educators in education while training
preservice teachers, reinforcing the efforts and progress of preservice teachers individually with
constructive feedback, and encouraging them with rewards and reinforcements can increase the
beliefs of preservice teachers about their own capacity and reflect positively on their external
motivation. In addition, the intrinsic academic motivation and positive attitudes of preservice teachers
can be increased by adding educational and entertaining content, carrying out group work with

instructive and educational cooperative learning groups, allowing them to choose their own
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homework, providing appropriate individual feedback, and performing process-oriented alternative

assessment and evaluation strategies during their education.
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