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Abstract

Recently, “gender” has become one of the most &etjy addressed terms to
explain the inequalities between women and mehat become the center of
attention because it explains the inequalities betwwomen and men not in
terms of biological differences but instead in termf social and cultural
differences. This study tries to determine the gengkrceptions of preservice
teachers through the views of 647 preservice teachEhe most significant
finding of the study is that gender perceptionshaf preservice teachers support
the patriarchal structure. The results of the stsilgw that, among the male and
female preservice teachers, gender perceptionsatef preservice teachers reflect
a stronger traditional view which seems to suppmagualities.
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1. INTRODUCTION

The term gender, unlike biological gender, is dedimas “gender position” or
“gender identity” which is determined socially andlturally, and therefore its
scope may change historically and from one soctetyanother. With this
meaning, gender not only determines the gendegrdifte but also inequal power
realtionship between genders (Berktay, 2000:16)usThdifference between
women and men is constructed socially and cultyadl well as biologically; and
it includes identity features and roles relevanivamen and men (Dokmen, 2004;
Kirman, 2004; Johston et.al., 2001). Because df, tgender is not a simple
“socializing” process that would be called as woimanles and man’s roles. It is
a term that is formed according to and reprodugediffierent power relationships
in the society.

The role of education in the reproduction of germdégs and their transmission to
coming generations can not be ignored. Educatigystems form a microcosmos
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of the gender system of the society, and give ilegity to existing social
relationships and practices (Tan et.al., 2000:28hite emphasizes that no
curriculum, policy or program is innocent ideolag)lg or politically; and
curriculum is interconnected with social class,tud, sex, and power issues
(McLaren, 1989:185). However, education containthiwiitself the potential of
providing a climate for women to become aware odirthpower and the
mechanisms that weaken their power, as well asptitential of reproducing
traditional sexist attitudes (Tan et.al., 2000:28hus, it is expected that
individuals should have a more equitable and nadtional perception related to
areas such as social life, family and marriage. élex, in Turkey with traditional
social structure, the position of women is detemdirsubstantially by these
traditional roles and status. Family, husband dmidlien determine the borders of
desired living space of women. It is so that, hewsg, child care, and preparing
spouse for reproduction would be seen as the redsothe existence of women.
Although equal in number, representations of twodges in social context and
professional life differ (Aslan, 1997).

There are various studies related to gender roldigerature (Rosenkrantz et.al.,
1986; Trommsdorf and lwawaki, 1989; Kimberly andhd#y, 2002; Keith and
Jacqueline, 2002; Vefikulucay et.al., 2007; Yilnezal., 2009). This study aims
to determine the gender perceptions of Gaziosmganpiversity Education
Faculty final year students and preservice teactadiag pedagogical formation
training at the same university.

2. METHOD

The study is in survey model. Population of thedgtincludes a total 971 final
year students, and preservice teachers attenddagpgical formation program in
2010-2011 educational term at the Gaziosmganiversity Education Faculty.
Data were collected directly from the populationthout any sampling.
Questionnaire was used to collect dafhe questionnaire consisted of two parts;
personal information of the students in the firsirtp and perceptions of the
students about roles were tried to be determinedywstotal 26 statements. Five
point likert scale was used. Questionnaire wasiegdly the researcher between
6-17 May 2011, and 647 final yera students andepvese teachers out of 971
were reached. Thus, the percentage of participaathed was 67%.

! The research titled “Views of the University Statieabout Gender Roles” (Yilmaz, D.V., Zeyngipo S.,
Kocadz, S., Kisa, S., §lan, L., Erglu, K., 2009) was used in the development of thestjonnaire.
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Statistical Package for Social Sciences for Winda@#&w¢SPSS 15) was used in the
analysis of data. Frequency and percentage diftibof the demographic data

were obtained, and these data were used to degsbebgopulation. Gender role

perceptions of preservice teachers were determagedrding to their agreement
to the statements. Attention was given to whetheirtperceptions differentiate

according to their gender. Independent Samplesst-fexhnique was used for
differentiation analysis because data were consirand in equal intervals, and
comparisons were in the form of groups of two. Tdmslysis was performed in

the scope of students’ professional lives and stiges. In the statistical analysis,

significance level was taken as alpha= .01.

3. FINDINGS
3.1. Findings Related to Demographic Data

Of the students participating in the study, 59.7%ewvomen, 40.3% were men,
and 92.4% were unmarried. Average age of the stadeas 23.2 years, average
house income was 1,535 TL., and average numbestefrs and brothers was 3
excluding the student herself/himself.

3.2. Views of the Students about Gender Roles

Table 1 shows the views of the students aboutretaits regarding professional
life according to their genders. The response ofale students to the statement
“Women should get permission to work from their beusds” was 46.6% strongly
disagree while 64.8% of the male students resportdedhis statement as
undecided, agree, or strongly agree. “A woman dumsneed to work if her
husband is well off” statement was strongly disadréy 59.3% of the female
students, and agreed or strongly agreed by 31.6¥%eahale students. One fourth
of the female students and half of the male stidstrongly agreed on “Men
should be given priority to get a job in times whememployement is high”
statement. “The reason for the classification ofggsions as woman’s and man’s
professions is that women and men have differeiiiis skom birth” statement
received responses of agreed or strongly agre€&8l##6 of female students and
55.8% of male students. “Men are more suitable fanagement positions
because they have decision making skills” statemexs strongly disagreed by
58.5% of the female students whereas it was agrestbngly agreed by 47.6% of
the male students. “Between women and men workindpea same status, it is
normal to give priority to men in promotion” recet/ response of strongly
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disagree from 79.2% of female students, and agregrangly agree from 14,7%
of male students.

Table 1. Distribution of the Students About Statemets Related to “Professional Life”
According to Their Genders

Statements Gender P 2 3 4 5 Total
F N 179 124 57 13 11 384
Women should get permission to % 46.6 32.3 14.8 3.4% 29 100.0
work from their husbands. M N 26 66 41 26 102 261
% 10.0 25.3 15.7 10.0 39.1 100.0
F N 229 85 35 17 20 386
A woman does not need to work if % 59.3 22.0 9.1 4.4 5.2 100.0
her husband is well off. M N 81 68 29 21 61 260
% 31.2 26.2 11.2 8.1 235 100.0
M hould be i iority t i F N 125 89 56 50 61 381
aﬁ)r;fm‘;:ﬁn - f’Nﬂg’ﬁ“ priority o ge % 328 234 147 131 160 100.0
unemployement is high. M N 44 25 28 35 126 258
% 17.1 9.7 10.9 13.6 48.8 100.0
The reason for the classification of F Nr 46 101 89 68 79 383
professions as woman’s and man’s % 12.0 26.4 23.2 17.8 20.6 100.0
professions is that women and menM N 31 42 42 53 92 260
have different skills from birth. % 11.9 16.2 16.2 20.4 35.4 100.0
Men are more suitable for F N 221 69 53 19 16 378
management positions because they % 585 183 14.0 5.0 4.2 1000
have decision making skills. ™ N 47 33 54 60 62 256
% 18.4 12.9 21.1 23.4 24.2 100.0
Between women and men working F N 301 43 21 6 9 380
at the same status, it is normal to % 79.2 11.3 5.5 1.6 24 1000
give priority to men in promotion. M N 142 43 36 17 21 259
% 54.8 16.6 13.9 6.6 8.1 100.0
Professions such as teaching and F N 83 89 /8 59 e 384
nursing are more suitable for % 21.6 23.2 20.3 15.4 19.5 100.0
women. M N 46 57 62 34 57 256
% 18.0 22.3 24.2 13.3 22.3 100.0
F N 165 98 56 37 27 383
Policy is more of a man’s % 43.1 25.6 14.6 9.7 7.0 100.0
profession. M N 70 43 45 46 56 260
% 26.9 16.5 17.3 17.7 215 100.0
F N 300 a7 26 7 5 385
Women can not give orders to men % 77.9 12.2 6.8 1.8 1.3 100.0
in professional life. M N 121 35 55 23 27 261
% 46.4 13.4 21.1 8.8 10.3 100.0

2 Numbers assigned to the agreement levels; “1'ngtyodisagree, “2” (Tend to) Disagree, “3” (Neither
agree nor disagree)Undecided, “4” (Tend to) AgfBeStrongly agree.

244



INTERNATIONAL JOURNAL OF SOCIAL SCIENCES AND HUMANTY STUDIES
Vol 3, No 2, 2011 ISSN: 1309-8063 (Online)

Responses to the statement “Professions such esintgaand nursing are more

suitable for women” were agree or strongly agree3#¥p% of female students

and 35.6% of male students. Female and male studbntved similar tendencies
regarding this statement. “Policy is more of a msaprofession” statement

received responses of strongly disagree by 43.08¢noéle students and agree or
strongly agree by 39.2% of male students. It wasenked that one fourth of

female students gave the response of strongly agi@men can not give orders

to men in professional life” statement receivedrsiity agree response from 1.3%
of female and 10.3% of male students.

According to the results of t-Test performed on éverage points regarding the
perceptions of preservice teachers about gendéeyatfices between female and
male student responses to 8 out of 9 statemeratedeto professional life were

found statistically significant (p<0.01). The ordtatement related to professional
life where there were no differences was “Profess&uch as teaching nursing are

more suitable for women” §ks=1,02; p<.01). Female studentX € 2,88) and
male studentsX = 2,99) had “Agree” response with similar values.

Table 2 gives the views of the participant studamisted to the statements
regarding social life according to their gendeis & low-income family, only
boys should be educated” statement received sy aligfjree response from 90%
of female and 79.1% of male students whereas “Hdédlde family should be the
man” statement received agree or strongly agrggonse from 11.2% of female
and 54.4% of male students. Responses to “Womenlghwt live alone”
statement were agree or strongly agree by 22.2%roBle and 54.2% male
students. The percentage 22.2% by female studeatsignificant finding for this
statement. Again, “Women should not go out aloneigit” statement received
strongly agree response by 18.8% of female and®4®#8male students which is
a significant rate. While “Female patients shoulot he examined by male
doctors” statement received the response “stromiippagree” from 71.6% of
female and 52.7% of male students, “Women are rapretional, dependent and
passive” statement received agree or strongly agesponse from 25.2% of
female and 46.1% of male students, and “Men arernatand more ambitious”
statement received agree or strongly agree resdomse15.1% of female and
52.0% of male students. Responses to the staterfiemtould not feel
uncomfortable by the presence of colleagues witleréint sexual preferences at
the school | will work” were “strongly disagree” [37.5% of female and 39.8%
of male students, and to the statement “I would feet uncomfortable by the
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presence of students with different sexual prefesrat the school | will work”
were also “strongly disagree” by 27.8% of femalel @1.0% of male students.
There were statistically significant differences.(uil) between genders in 8 out of
10 statements related to social life. In two staet®s “I would not feel
uncomfortable by the presence of colleagues witlergint sexual preferences at

the school | will work” ({447=1.31; p<.01) (femaleX =2.65; male: X =2.49),

and “l would not feel uncomfortable by the presené students with different
sexual preferences at the school | will work(s#=0.89; p<.01) (female:
X =2.59; male: X =2.49), female and male students gave similar resgs of
agreement.

Views of the students related to statements reggrtocial Life” according to
their genders are given on Table 3. “The most irgmrduty of woman is to take
care of her children and family” statement receisgtee or strongly agree
response from 28.8% of female and 56.6% of maldesiis, “Working prevents
woman from being a good mother” statement receagate or strongly agree
response from 7.8% of female and 41.3% of maleestisd “Giving birth to a
male child raises the status of woman” statementived strongly agreed
response from 1.8% of female and 5.0% of male sitisd©f the 94.6% of female
and 92.3% of male students gave strongly disagrg@onse to the statement “It is
normal for a man to cheat on his wife” while 4.2%nle students gave agree or
strongly agree response to the same statement.Wdh®an to be married must be
virgin” statement received strongly disagree respofrom 40.5% of female
students and strongly agree response from 67.2%atd students.

24¢



INTERNATIONAL JOURNAL OF SOCIAL SCIENCES AND HUMANTY STUDIES

Vol 3, No 2, 2011 ISSN: 1309-8063 (Online)

Table 2. Distribution of the Students Related to Sttements Regarding “Social Life”

According to Their Genders

Statements Gender 1 2 3 4 5 Total
F N 343 29 6 1 2 381
In a low-income family, only % 90.0 7.6 1.6 .3 .5 100.0
boys should be educated. M N 204 15 19 15 5 258
% 79.1 5.8 7.4 5.8 1.9 100.0
F N 198 92 52 17 26 385
Head of the family should be % 51.4 23.9 135 4.4 6.8 100.0
the man. M N 48 39 32 38 104 261
% 184 14.9 12.3 14.6 39.8 100.0
F N 112 105 80 38 47 382
. % 29.3 275 20.9 9.9 12.3 100.0
Women should not live alone. N 9 27 13 20 To1 260
% 11.2 18.1 16.5 154 38.8 100.0
F N 93 105 73 41 72 384
Women should not go out % 24.2 27.3 19.0 10.7 18.8 100.0
alone at night. M N 26 47 39 33 113 258
% 10.1 18.2 15.1 12.8 43.8 100.0
F N 275 67 28 5 9 384
Female patients should not be % 71.6 17.4 7.3 1.3 2.3 100.0
examined by male doctors. M N 137 44 30 19 30 260
% 52.7 16.9 11.5 7.3 11.5 100.0
F N 96 105 87 54 43 385
Women are more emotional, % 24.9 27.3 22.6 14.0 11.2 100.0
dependent and passive. M N 27 52 60 53 66 258
% 10.5 20.2 23.3 20.5 25.6 100.0
F N 116 126 79 35 22 378
Men are rational and more % 30.7 33.3 20.9 9.3 5.8 100.0
ambitious. M N 24 42 57 68 65 256
% 9.4 16.4 22.3 26.6 254 100.0
| would not feel uncomfortable F N 106 95 82 33 69 385
by the presence of colleagues % 27.5 24.7 21.3 8.6 17.9 100.0
with different sexual M N 104 53 33 14 57 261
Svrf:f_rences atthe school I will % 398 203 126 54 218 100.0
I would not feel uncomfortable F N 107 110 69 31 68 385
by the presence of students % 27.8 28.6 17.9 8.1 17.7 100.0
with different sexual M N 107 44 39 18 53 261
preferences at the school | will % 41.0 16.9 14.9 6.9 203 100.0
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Table 3. Distribution of the Students Related to ftements Regarding “Private Life”

According to Their Genders

Statements Gender 1 2 3 4 5 Total
The most important duty of F N 84 115 5 64 47 385
woman is to take care of her % 21.8 29.9 19.5 16.6 12.2 100.0
children and family. N 23 41 49 47 100 260
% 8.8 15.8 18.8 18.1 38.5 100.0
F N 172 113 70 20 10 385
Working prevents woman from % 447 294 182 5.2 2.6 100.0
being a good mother. M N 47 63 42 51 56 259
% 18.1 24.3 16.2 19.7 21.6 100.0
F N 337 33 7 2 7 386
Giving birth to a male child raises % 87.3 8.5 1.8 5 1.8 100.0
the status of woman. M N 192 29 16 10 13 260
% 73.8 11.2 6.2 3.8 5.0 100.0
F N 365 16 4 0 1 386
It is normal for a man to cheat on % 94.6 4.1 1.0 .0 .3 100.0
his wife. M N 241 5 4 6 5 261
% 92.3 1.9 1.5 2.3 1.9 100.0
F N 156 49 49 32 99 385
The woman to be married must be % 40.5 12.7 12.7 8.3 25.7 100.0
virgin. M N 25 17 18 25 174 259
% 9.7 6.6 6.9 9.7 67.2 100.0
. N 362 18 2 1 1 384
e hoe % w3 a7 s 33 3000
estates. M N 218 9 17 7 9 260
% 83.8 3.5 6.5 2.7 3.5 100.0
Using violence by man on woman F N 338 35 10 0 2 385
. S ) % 87.8 9.1 2.6 .0 .5 100.0
in the institution of marriage could N 167 ) 9 5 3 561
be acceptable when he is right. % 64.0 192 111 34 >3 1000
F N 315 47 12 1 7 382
Woman should keep it as a secret % 825 123 3.1 .3 1.8 100.0
if she is beaten by her husband. M N 172 37 26 10 11 256
% 67,2 14,5 10,2 3,9 4,3 100,0

“Only male children should have the right to haves tdecedent's estates”
statement received strongly disagree response3h8% female and 83.8% male
students whereas “Using violence by man on womahannstitution of marriage

could be acceptable when he is right” statemergived undecided, agree, and
strongly agree from 3.1% of female and 16.8% ofensalidents. “Woman should
keep it as a secret if she is beaten by her huskstattments was undecided,
agreed or strongly agreed by 5.2% female and 18néé students. There were
statistically significant differences (p<.01) beeme genders in 7 out of 8
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statements related to private life. “It is normaf & man to cheat on his wife”
statement did not differ according to gender.

4. DISCUSSION

Except some privileges women had in the histonrakcess, women have been
pushed aside almost always in political, social aadnomic life; have not fully
used the opportunities to educate and develop thleess and have not been able
to use some of their rights in community legal orddter the proclamation of the
Turkish Republic, conditions of women improved dipiboth in professional and
social life with the rights given to them. Howevérgy have not come through
their subordinated position. Male-dominant point viéw has its rules from
professional life to social life. This point of wehighlights the traditional roles of
women and approach them with these roles, andftirerg values women as far
as they are “good mothers” and “good wives”. Theeagoint of view shows its
effect in labor market where “female-specific” amele-specific” professions are
defined. The low level of education women have sugptheir subordinated
position and affects the employment types availdblewomen. This process
regarding women starts with different upbringinglest of girls and boys in the
family, and adopted gender roles are supported amidanced within the
educational system. Gender prejudice is reprodutéde context of curriculum,
course books, and teacher attitudes within theadual system. This condition,
directly related to the formation of gender in widuals, prevents women from
benefiting from human rights equally with men.

The study examines the perceptions of preserviaehtss in three dimensions:
professional life, social life, and private lifeafhily and the institution of
marriage). One of the significant findings of tkisidy is that male students have
more traditional points of view than female studergnd these points of view
support the gender discrimination. Also, it wasndwout from the results of the
study that some of the common perceptions supgpmrj@nder inequalty are
adopted by female and male students similarly. Eaample, statement
“Professions such as teaching and nursing are sutable for women” where
there were no statistically significant differencetated to professional life was
agreed in similar ways by both female and maleesitgl(Table 1). In fact, in a
study by Gonulli andgli (2001), women thought teaching and civil seevits
suitable professions for girls, and medicine, eagimg and attorneyship for
boys. However, statistics related to teaching stt@t/there are limited number of
women in the administration level of these professi According to data from
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the year 2007, while 49% of the teachers at eleangischools were women, only
8.8% of the headmasters at the same level schaolks women. Data supporting
gender inequality is not limited to this professitins also quite similar in public
sector. Again, according to data from the year 20hére are no woman
governors or undersecretaries. Female deputy goweésnl.2%, female deputy
undersecretary 2.5%, and female district goversof.B% (KSGM, 2008:49).
Traditional point of view describing woman with Heousehold responsibilities,
and discriminatory practices in labor market, alowgh the low level of
education women receive have important role inigipgttion of women in labour
force and employement. It is quite clear that teesthave a significant role in the
transmission of this traditional view to coming geations. Results of this study
are similar to the results of studies conducte&¥efyjkulucay et.al. with final year
students of Kafkas University (Vefikulucay et.&2007), and Yilmaz et.al. with
final year students of Hacettepe University (Yilngtal., 2009). Same statements
were used in both studies, and male students werelfto have more traditional
points of view than female students which is theeavith this study.

One of the areas where gender discrimination isrtbst intensely experienced is
the social life. It is possible to suggest thatengérticipants of the study have a
more traditional points of view than female papamts. Here, an important
finding is the low tolerance level of preservicadkers towards their colleagues
or students with different sexual preference widdes not change with gender
(Table 2). The level of agreement regarding statgsnéWomen are more
emotional, dependent and passive” and “Men aremaktiand more ambitious” is
important as it reflects a point of view which ma§ect the women’s position in
both professional and social life. It is thoughoywking that one fourth of male
students reported strong agreement to both statsnfeemale and male students
showed a more equitable point of view in statementsh as “In a low-income
family, only boys should be educated” and “Femadigmts should not be
examined by male doctors”, a significant portion lobth sexes reported
disagreement regarding these statements. On tee lmdimd, although preservice
teachers disagreed with the statement “In a lowsme family, only boys should
be educated”, educational indicators are not sumeaadto this result. According to
2006 data, while the percentage of illiterate n®ed%, the percentage of illiterate
women is 19.6% among the population above the &d&.oDifference between
the percentages of girls and boys accessing eduacaticreases to the
disadvantage of girls with the increase in educatievel starting from the
elemetary school in formal education. Responsesmafe students to the
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statements “Women should not live alone” and “Worakauld not go out alone

at night” being “strongly agree” with the percergagf respectively 38.8% and
43.8% are significant in that they show that worhame some hardship in social
life. It is even more worrying to know that the cava of those responses are
going to start teaching in a few months.

According to Savran (2004:97), problems encounteredprivate life and

characterized as individual are actually variousefa of an entire social
dominance system. These facets of the mentionadl staminance system were
tried to be observed in the statements relategrigdte” life in the study.

Women’s position in private life is not an egaligar reflection like in
professional and social life. Responses to theestamnts “The woman to be
married must be virgin” being “strongly agree” withe percentages 67.2% by
male and 25.7% by female students are significarthay show that women are
socialized by accepting sexual discipline and oggioen mechanisms. In
traditional societies like Turkey, women are braugp with such disciplined
culture that they become their own guardian. Wom#rnalize many values like
“virginity” in the name of “decency’” and “morals” mch is in a way the
reproduction of patriarchal system using women. sThilnere are number of
studies showing the importance of virginity for lhatomen and men (Ozturk,
1998; Gursoy, 2004; B@ner et.al., 2006; Dincer, 2007; Vefikulucay et.2007;
Yilmaz et.al., 2009). One of the prejudices tradidil culture is most seen is the
claim that working prevents woman from being a gaodther. Present study
confirms that this claim is accepted significanélgpecially by male students.
Percentages of responses given to the statemehts fiost important duty of
woman is to take care of her children and famifgn{ale students: 12.2%, male
students: 38.5%), and “Working prevents woman froeing a good mother”
(female students: 2.6%, male students: 21.6%) @enorthy. On the other hand,
violence against woman is one of the main issuesnany developing and
developed countries. According to 48 studies cogewhole world population,
10-69% of women are subject to violence by theiskdaunds or partners (Kong
et.al.,, 2002). According to a study covering 180@rmed women from 56
provinces in Turkey, one of each three women igestiio physical abuse, but
nine tenth of women think it is not fair (Altinajrat, 2008). It is possible to
suggest from the results of the present study peateptions of preservice
teachers related to violence against women areimatompliance with the
traditional structure. The statement “Using viokenzy man on woman in the
institution of marriage could be acceptible wheniheight” received strongly
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agree response from 2 of 338 female and 6 of 18& stadents. Contrary to this,
according to the findings of Turkey Population dddalth Research (TNSA)
conducted by Hacettepe University in 2003 with 807&ried women, 39% of
women think that “woman can be beaten by her husbarshe deserves it”
(TNSA, 2003). In the present study, the statem&brhan should keep it as a
secret if she is beaten by her husband” stateneeetwed strongly agree response
from 7 of 315 female, and 11 of 172 male studefiese findings are consistent
with the findings of the study conducted by Altireayd Arat (2007). Their study
revealed that majority of women did not perceivertfastic violence” as an issue
to be solved within the family. The low level ofragment among the preservice
teachers to this statement complies with the figsliof the related study.

Views of preservice teachers, who have the poteptiaer of affecting coming
generations through educational system, relategetwler roles are important in
terms of overcoming inequality, and upbringing gatiens who are sensitive
about gender. The study showed that male students\iews supportive of more
traditional and patriarchal structure than femalelents. The view that traditional
patriarchal relationship types would be changed giwv& way to egalitarian
approaches is not realistic. However, it is cléat there should be a starting point
to change these relationship types. There may beaays for that. First, teacher
training programs should be revised with a gendgrakty perspective, and
universities should have a budget to support ptejeelated to elimination of
gender inequality. Second, This issue should behasiped by organizing
symposiums and panels by the universities, espeeidlicational faculties.
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