KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 24, Say1 2, Agustos, 2023

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

Analysis of the Studies Conducted on Ethics in Education: A Meta-

Synthesis Study

Ozge Sarikaya
Selda Bakar

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.1158494

Received:  06.09.2022
Revised: 17.05.2023
Accepted:  29.07.2023

Keywords:
Education,

Ethics,

Ethics in Education,

Meta Synthesis

The intertwining of ethics and educational issues has directed educators to ethics-
based practices on issues such as pedagogical practices, curriculum content,
assessment and evaluation, and relationships with students, parents and colleagues.
As the relationship between ethics and education and the integration of ethics into
education has increased, the number of scientific studies on this subject has also
increased. For this reason, the aim of this study was determined as to examine studies
in the field of ethics in education according to different variables and to reveal the
current situation. Research was conducted using meta-synthesis method which is one
of the qualitative research methods. Meta-synthesis studies in the study were accessed
from ERIC and TR Index databases. Meta-synthesis of 353 studies with full texts
reached was carried out. Studies were analyzed according to their year of publication,
study areas, research designs, study groups, sampling methods, data collection tools,
data analysis methods and results. The findings obtained as a result of the analyzes
were presented within the scope of the sub-problem of the research and discussed with
the existing field literature.
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Etik ve egitim konularmin i¢ ice olmasi, egitimcileri pedagojik uygulamalar, miifredat
igerigi, 6lgme ve degerlendirme, 6grenciler, ebeveynler ve meslektaslar ile iligkileri gibi
konularda etige dayali uygulamalara yonlendirmistir. Etik ve egitim iliskisi ve etigin
egitime entegresi arttikca bu konuda yapilan bilimsel calismalarin sayis1 da artmistir. Bu
nedenle bu arastrmanin amaci, etik ve egitim alaninda yapilan ¢alismalar1 farkh
degiskenlere gore incelemek ve mevcut durumu ortaya ¢ikarmak olarak belirlenmistir.
Arastirma nitel arastirma yontemlerinden meta-sentez yontemi ile gergeklestirilmistir.
Aragtirmada meta-sentezi gerceklestirilen ¢calismalara ERIC ve TR Dizin veri tabanlarindan
ulasilmistir. Tam metinlerine ulasilan 353 c¢alismanin meta-sentezi gergeklestirilmistir.
Calismalar yillarina, ¢alisma alanlarina, arastirma yontemlerine, ¢alisma gruplari,
ornekleme yontemlerine, veri toplama araglarina, veri analiz yontemlerine ve sonuglarina
gore analiz edilmistir. Analizler sonucu elde edilen bulgular aragtirmanin alt problemi
kapsaminda sunulmus ve mevcut alan-yazin ile tartisilmistir.
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Giris

Etik, genellikle ahlak ile es anlamli olarak kullanilsa da (Demir, 2020), Yunanca “karakter”
anlamina gelen “ethos” sozciigiinden tiireyen ve ahlaktan daha 6zel ve felsefi olan bir sozciiktiir
(Acar, 2000). Ahlak, aymi toplum igerisinde bile farkli bolgelerde degisiklik gosterebilen goreceli
davramg ve kurallar biitiiniinii kapsarken; etik, evrensel hakikatleri kapsayan, goreceli
degerlendirmeleri olmayan kural ve davramglar biitiintidiir (Yildiz, 2012). Ancak etik ve ahlak
birbirinden bagimsiz degildir ve bu iki kavram birbirinin biitiinleyicisidir (Ugurlu, 2020). Bir felsefe
disiplini olan etik (Chowdhury, 2016), ahlak iiretmez ancak ahlak {izerine konusur ve ahlaki
kavramlar: analiz eder; insanlar i¢in iyinin ve kotiiniin, dogrunun ve yanlisin, hayatin amacinin ne
oldugunun, ahlakli ve erdemli bir yasamin nasil olmasi gerektigini irdeler (Mahmutoglu, 2009). Etigi
anlayabilmek ve degerlendirebilmek icin degerler, ilkeler, kurallar, etik kodlar gibi etige iliskin
kavramlarin agiklanmasi 6nemlidir (Karatay, 2022). Etik degerler, toplumlarin diizeni ve huzuru igin
bireylere benimsetilmesi gereken ve yasam boyu degisiklik gosterebilen degerlerdir (Ozkan ve
Celikten, 2018). Etik ilkeler, bir davranusin dogru mu yoksa yanlis mi1 olduguna karar verme siirecinde
kullanilan 6nceden belirlenmis standartlardir (Aynal, Kumandas ve Ersanli, 2013). Etik kurallar, kabul
edilebilen ve edilemeyen davramslarin neler oldugunun anlasilmasmi saglayan ilkelerdir (Karatay,
2022). Etik kodlar, meslek gruplarmin uymalar: gereken, temel degerler, ilkeler ve davranis kurallarinm
kapsayan kurallar biitiintidiir (Ferrell, Fraedrich ve Ferrell, 2010). Bireylerin, ahlaki yargilar
olusturabilme ve etik karar verebilme becerileri nasil bir hayat yasayacaklarmi (Nirupama ve
D’Souza, 2021) ve i¢inde bulunduklar1 toplumlar1 dogrudan etkileyeceginden etik egitiminin bireylere
insani gelisim donemlerinde verilmesi 6nem tasimaktadir (Kidd, Miner, Schein, Blauw ve Allen,
2020). Bireylerin en verimli yaklasik yirmi yilinin okullarda gegctigi goz oniinde bulunduruldugunda,
(Demirtas, 2019), bireylerde ve toplumlarda etik davramiglar ve etik farkindalik yaratmak egitim ile

miimkiin olacaktir (Ozgen, 2015).

Egitim toplumlarin belleklerini olusturan, kiiltiirel birikimlerin bir sonraki nesle aktarilmasin
saglayan bir ara¢ ve yasam boyu devam eden bir siirectir (Bhardwaj, 2016; El¢i ve Elgi, 2022; Giiven,
2019). Bireylere kazandirilmas: gereken istendik davranislarin (Kiroglu, 2020), zihinsel ve bedensel
siireclerin tiimiinii kapsayan egitim, cagin gerekliliklerine gore uygulanmali ve yasam bigimi haline
getirilmeyi gerektirmektedir (Adem, 1980; Em, 2005; Ozen, 2019). Egitim bireylerin hem kendileri hem
de etkilesim halinde olduklar1 diger bireylerle ilgili farkindaliklarin arttirarak daha bilingli olmalarini
saglamaktadir (Smith ve digerleri., 2016). Bireylerin davrarslarinin biiyiik bir kisminin etik ile ilgili
olmas1 (Altinkurt ve Yilmaz, 2011), ve insanlik tarihinde yazinin icadindan sonra etik ve egitim
konularmin i¢ igce olmasi (Arslan, 2015), egitimcileri pedagojik uygulamalar, miifredat igerigi, 6l¢me
ve degerlendirme, 0grenciler, ebeveynler ve meslektaglar ile iligkileri gibi konularda etige dayal
uygulamalara yénlendirmistir (Boon ve Maxwell, 2016). Ozellikle genetik ve biyoteknoloji, yapay

zekd, biyomiihendislik alanlarimin gelismesi, internet ve teknoloji kullanimin yayginlasmasi
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vatandaslik, etik, ahlak ve degerler gibi kavramlar1 giindeme getirmis ve etik egitiminin 6nemini
arttirarak giiniimiizde egitim kurumlari ve iiniversitelerin etik 6gretmeyi amag haline getirilmesini
saglamistir (Escamez, Garcia Lopez ve Jover 2008; Kidd ve digerleri., 2020). Egitimcilerin gelecegi
olusturan bireylerle birlikte yasamalarmin ve ¢alismalarinin bir sonucu olarak kendilerinden de etik
ilkeleri benimsemeleri ve gelecek nesillere aktarmalari beklenmektedir (Adami, 2014; Ayeni ve
Adeleye, 2014; Martin, 2013). Bu nedenle elliden fazla iilkede egitim-6gretimde 6gretmenlik meslegi
i¢in, her meslekte oldugu gibi etik degerler belirlenmis ve uygulamaya gecirilmistir (Altbach, Reisberg
ve Rumbley, 2019). Ayrica Ulusal Iletisim Dernegi (National Communication Association [NCAJ),
Ogrencilerin 6grenme ¢iktilar1 arasinda gesitli etik bakis agilarini tanimlayabilmeleri ve her birinin
uygunlugunu aciklayabilmeleri, bir iletisim durumunun etik yonlerini degerlendirebilmeleri, etik
olmayan iletisime yol acabilecek durumlarda ¢oziimler sunabilmeleri ve etik olarak iletisim

kurabilmeleri icin “etik iletisim ilkelerini ve uygulamalarini” tanimlamistir (NCA, 2015).

Egitimin temelinde insan olmas1 ve bir insanin tiim karakter ve tutumlariin insa edildigi
temel bir tas olarak kabul gormesi, dogrudan veya dolayli olarak toplumlarin biitiin kesimlerini
etkilemesi, egitimde etigin 6nemini ortaya koymaktadir (Erdem ve Altunsaray, 2016; Ilgaz ve Bilgili,
2006; Jokhi ve Jokhi, 2014). Etik kurallarin egitimde ogrencilere etkili bir sekilde verilmesi ve
uygulamaya doniistiiriilmesi zor oldugundan, egitim sisteminde etigin bir ders olarak yer almasi ve
egitimcilerin etik degerler igin 6grenme alanlari yaratmasi gerekmektedir (Fantus, 2020; Gardelli,
Alerby ve Persson, 2014). Etik egitimi; tarihi, kiiltiirel, ideolojik, politik ve ekonomik faktorler
nedeniyle farkl {ilkelerde farkhi sekillerde organize edilmektedir (Korim ve Hanesova, 2010). Etik
olmayan davranislar ve faaliyetler toplumlar icin olumsuz sonuglar doguracagindan (Onumah,
Simpson ve Kwarteng, 2021), bireylerin etigi profesyonel yasamlarinda bir diisiince sekline
getirebilmeleri i¢in okullarda etik 6gretiminin bir ders olarak yer almasi (Canary ve digerleri., 2014),
veya Ogretim programlarina da entegre edilmesi Onerilmektedir (Giilcan, 2015; Herkert, 2002;

Okougbo, Okike ve Alao, 2021).

Egitim-Ogretimde etik konular etkileyebilecegi sistemler agisindan ¢ok yonlii ve kapsamlidir
(Levent ve Fayda Kinik, 2017). Kiiresellesen diinyada bireylerin birbirleriyle daha fazla etkilesim
halinde olmas: (Jafralie ve Zaver, 2019) ve bu etkilesimin toplumlar1 etkilemesi (Lau, 2010)
beraberinde egitimcilerin etik 6gretimini sorumluluk olarak kabul etmelerini getirmistir (Malone,
2020). Ozellikle etik egitimi ve 6gretiminin 6neminin 6ne ¢ikmast (Boon ve Maxwell, 2016; Mayhew
ve Murphy, 2009) son yillarda bu konuda yapilan bilimsel ¢alismalarin sayisini arttirmistir (Arslan ve
Agdelen, 2020; Ashby-King ve Boyd, 2020; Boon ve Lewthwaite, 2016; Burroughs ve Barkauskas, 2017;
Coskun ve Celikten, 2020; Edling, Sharp, Lofstrom and Ammert, 2020; 2020; Erdem ve Altunsayar,
2016; Joiner, 2019; Mion ve Bonfanti, 2018; Sethy, 2018; Sporre, 2018; Tabensky, 2021). Calisma
sayilarindaki artis, etik ve egitim konulu calismalarinin incelenmesini ve egilimlerin tespitini

gereklilik haline getirmistir. Hgili alan-yazin incelendiginde egitimde etik konulu calismalarin
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analizlerinin gerceklestirildigi iki calisma oldugu belirlenmistir. (Levent ve Fayda Kinik, 2017; Tas ve
Bulut, 2020). Belirlenen bu c¢alismalardan biri Levent ve Fayda Kimik tarafindan 2017 yilinda
gerceklestirilen, dokiiman inceleme teknigi kullamilarak, 1998-2016 yillar1 arasinda Yiiksekogretim
Kurulu Ulusal Tez Merkezi'nde yayinlanmis olan 121 lisansiistii tezin incelendigi calismadir.
Belirlenen bir diger ¢alisma Tas ve Bulut'un 2020 yilinda, dokiiman inceleme yontemiyle 1998-2020
yillar1 arasinda Yiiksekogretim Kurulu Ulusal Tez Merkezi'nde yayimlanan 194 lisansiistii tez ile
Google Scholar arama motorunun ilk 100 sayfasinda yer alan 1994-2020 yillar1 arasinda egitim-
Ogretimde etik konulu 265 makalenin analizlerinin yapildig1 calismadir. Giincel arastirmada,
gerceklestirilen iki ¢alismadan farkli veri tabanlarinda yer alan egitimde etik konulu ¢alismalarin
meta-sentezi gerceklestirilmistir. Mevcut arastirmada ERIC (Education Resource Information Center)
ve TR Dizin veri tabanlarinda yer alan 1973-2021 yillar1 arasinda yayinlanan 353 calismanin meta-
sentezi gerceklestirilmistir. Egitimde etik konulu ¢alismalarin yayinlandiklar1 yil, ¢alisma sayisi ve
veri tabanlarmin ilgili alanda yapilan diger iki calisma ile farklilik gosterdigi belirlenmistir. Egitimde
etik konulu calismalarin analiz edildigi onceki ¢alismalar ile giincel arastirmada sorgulanan ortak

unsurlar sonug ve tartigsma boliimiinde tartigilmistir.

Gelecekte nelerin daha fazla kesfedilebilecegini bilmek icin gec¢miste nelerin ¢alisildigim
anlamak onemlidir (Chang, Chang ve Tseng, 2010). Egitimde etik konulu calismalarin incelenmesi,
ileride egitim bilimleri alan-yazinina katki saglayacag: ve egitim-6gretimde etik ¢alismalarina rehber
olacag1 diisiiniilmektedir. Bu nedenle mevcut arastirmada egitimde etik konulu c¢alismalarin

incelenmesi amaglanmis ve asagida yer alan arastirma sorularina cevap aranmaistir:

1973-2021 yillar1 arasinda ERIC ve TR Dizin veri tabanlarinda yer alan egitimde etik konulu

calismalarin:

1. Yillara gore dagilimlar: nasildir?

2. Calisma alanlarina gore dagilimlar: nasildir?

3. Arastirma yontemlerine gore dagilimlari nasildir?
4. Calisma gruplarina gore dagilimlar: nasildir?

5. Ornekleme yontemleri nelerdir?

6. Veri toplama araclarina gore dagilimlar: nasildir?
7. Veri analiz yontemleri nelerdir?

8. Ulasilan sonuglarina gore farkliliklar1 veya benzerlikleri nelerdir?
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Metodoloji
Arastirmanin Yontemi

Bu arastirmada, egitimde etik konulu calismalarin daha kapsamli ve Kkarsilastirilabilir
(Timulak, 2009) sonuglari1 ve c¢alismalarin yapisal durumlarinin, entegrasyonlarinin ve
farkliliklarinin (Thorne, Jensen, Kearney, Noblit ve Sandelowski, 2004) nasil olduklarini belirlemek
amaciyla meta-sentez yontemi (Yildirim, 2016) tercih edilmistir. Meta-sentez, belirli bir alanda
yapilmis calismalarin sonucunda bulgularin degerlendirilmesini, benzer ve farkli yonlerin ortaya
konulmasini, yorumlanmasimi ve biitiinlestirici ¢ikarimlar yapilmasini saglayan bir yontemdir
(Finfgeld, 2003; Polat ve Ay, 2016). Meta-sentez ¢alismalar1 arastirilan konu alanlarinin egilimlerini
ortaya koymakla beraber arastirmacilara da ilgili alan-yazinda yapilmis ¢alismalara ulagsma imkam
saglar (Calik ve Sozbilir, 2014). Mevcut arastirmada da egitimde etik konulu ¢alismalarin belirlenen alt
problemler kapsaminda sistematik olarak ortaya ¢ikarilmasi amaglanmis ve meta-sentez yontemi

kullanilmistur.
Veri Kaynaklar1 ve Verilerin Toplanmasi

Mevcut arastirmada, ERIC ve TR Dizin veri tabanlarinda yer alan egitimde etik konulu
calismalar senteze tabi tutulmustur. Arastirmada sentezi gerceklestirilen calismalara 01.01.2022-
01.03.2022 tarihleri arasinda ERIC ve TR Dizin veri tabanlarindan taranarak ulagilmistir. Analiz edilen
calismalara, mevcut arastirmanin gerceklestirildigi 2022 yili, konuya iliskin ¢alisma yaymlanmas: ve
bu durumun giincel arastirmanin sonuglarimni etkileme ihtimali sebebi ile dahil edilmemistir. Bu
nedenle calismalarin baslangi¢ tarihinde smirlamaya gidilmemis ancak yayinlanma tarihi en son
31.12.2021 yili olarak smirlandirilmistir. ERIC, egitim bilimleri alan-yazininda temel bir veri tabani
olarak kabul gordiigii igin meta-sentezi yapilan calismalara ilk olarak ERIC veri tabanindan
erisilmistir. TUBITAK ULAKBIM tarafindan gelistirilen TR Dizin, fen bilimleri ve sosyal bilimler
alanlarinda makaleler igeren bibliyografik/tam metin bir veri tabamidir (Aktas, 2017). Calisma
kapsaminda ERIC veri tabaninda basliginda, anahtar kelimelerinde, bashginda ve anahtar
kelimelerinde “etik ve egitim (ethics and education) / etik egitimi (ethics education) / egitimde etik
(ethics in education)” sozciikleri yer alan ¢alismalar taranmistir. Basliginda ve anahtar kelimelerinde
belirlenen anahtar kavramlar bulunan toplam 345 ¢alisma oldugu belirlenmistir. ERIC veri tabaninda
17 calismanin tam metnine ulagilamamis ve 328 calisma analizlere dahil edilmistir. TR Dizin veri
tabaninda basliginda, anahtar kelimelerinde, bashginda ve anahtar kelimelerinde “etik ve egitim
(ethics and education) / etik egitimi (ethics education) / egitimde etik (ethichs in education)”
sozciikleri gegcen 26 ¢alisma oldugu belirlenmis, 1 ¢alismanin tam metnine ulasilamamais ve 25 ¢alisma
analizlere dahil edilmistirr Tam metnine erisimi saglanan 353 calismanin meta-sentezi

gerceklestirilmistir.
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Verilerin Analizi

Bu calismada, ERIC ve TR Dizin veri tabanlarinda 1973-2021 yillar1 arasinda yaymnlanan
egitimde etik konulu 353 ¢alismadan elde edilen veriler igerik analizi teknigi ile analiz edilmistir.
Icerik analizinde amag, elde edilen verileri aciklayabilecek kavram ve bu kavramlar arasindaki iligkiye
ulasmaktir (Selguk, Palanci, Kandemir ve Diindar, 2014). Bu dogrultuda toplanan veriler
kavramsallagtirilir, bu kavramlara gore mantikli sekilde diizenlenir ve verileri agiklayan temalar
olusturulur. Elde edilen veriler kavramlara, kavramlar temalara ve temalar da olgular1 diizenlemeye
ve daha iyi anlamaya katki saglamaktadir. Icerik analizi yontemi, birbiriyle iliskili ve birbirine
benzeyen kavramlari temalar cercevesinde bir araya getirmemizi ve bu temalar1 okuyucularin
anlayacag1 sekilde diizenlememize ve yorumlamamizi saglayan bir yontemdir. Bu dogrultuda igerik
analizi dort asamadan olugsmaktadir. Bu asamalar; verilerin kodlanmasi, temalarin bulunmasi,
kodlarin ve temalarin diizenlenmesi, bulgularin tanimlanmasi ve yorumlanmas: seklindedir (Yildirim
ve Simsek, 2016, s. 242,243). Arastirma kapsaminda tam metnine erisimi saglanan her bir ¢alismaya
ulasildiklar1 veri tabanlar1 kapsaminda kod verilmistir. ERIC veri tabanindan ulasilan ¢alismalar E1,
E2, E3,...... E328 olacak sekilde, TR Dizin veri tabanindan ulasilan her bir ¢calismaya T1, T2, T3,...... T25
olacak sekilde kodlanmistir. Meta-sentezi gerceklestirilecek olan ¢alismalara erisim sagladiktan sonra
aragtirmacilar arasinda hangi temalar altinda analiz yapilacag: belirlenmistir. Bu dogrultuda “veri

toplama araci formu” gelistirilmis ve formda yer alan temalara Tablo 1’de yer verilmistir.

Tablo 1. Veri toplama aract formu

. Veri Veri

Yayin | Yayin | Calisma | Arastirma | Calisma | Ornekleme Ulagilan
Toplama Analiz

Kodu Yili Alam Deseni Grubu Yontemi Sonug
Araci Yontemi

Veri toplama aracinda yer alan her bir sentez birimi tema olarak kabul edilmis ve analiz edilen
calismalarin sentez birimlerindeki farklhilik ve benzerliklerine yonelik kategoriler olusturulmustur.

Veri analizleri sonucu elde edilen tema ve kategoriler Tablo 2'de yer verilmistir.
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Tablo 2. Temalar ve kategoriler

1. Egitimde Etik Konulu Calismalarin Calisma Alanlar1 (Tema)

1.1. Egitim kurumlarinda etik (Kategori)

1.2. Alan egitiminde etik (Kategori)

1.3. Meslek etigi (Kategori)

1.4. Kurumsal etik (Kategori)

1.5. Etik liderlik (Kategori)

1.4. Etik vatandashk (Kategori)

2. Egitimde Etik Konulu Calismalarin Arastirma Desenleri (Tema)
2.1. Nitel yontem arastirmalar1 (Kategori)

2.2. Nicel yontem arastirmalar1 (Kategori)

2.3. Karma yontem arastirmalari (Kategori)

2.4. Yontem belirtilmeyen arastirmalar (Kategori)

2.5. Diger arastirmalar (Kategori)

3. Egitimde Etik Konulu Calismalarin Calisma Gruplar: (Tema)

3.1. Egitim-6gretim paydaslar1 (Kategori)

3.2. Ogrenciler/ Farkli alanlarda grenim goren 6grenciler (Kategori)
3.3. Kurum Personelleri (Kategori)

3.4. Doktorlar (Kategori)

3.5. Ulusal park ziyaretcileri (Kategori)

4. Egitimde Etik Konulu Calismalarin Ornekleme Yontemler (Tema)
4.1. Seckisiz 6rnekleme yontemleri (Kategori)

4.2. Seckisiz olmayan 6rnekleme yontemleri (Kategori)

5. Egitimde Etik Konulu Calismalarin Veri Toplama Araglar: (Tema)
5.1. Nitel yontem veri toplama araglar1 (Kategori)

5.2. Nicel yontem veri toplama araglar: (Kategori)

5.3. Karma yontem veri toplama araglar1 (Kategori)

6. Egitimde Etik Konulu Calismalarin Veri Analiz Yontemleri (Tema)
6.1. Istatistiksel analiz (Kategori)

6.2. Igerik analizi (Kategori)

6.3. Istatistiksel analiz + icerik analizi (Kategori)

6.4. Dokiiman analizi (Kategori)

6.5. Kavram analizi (Kategori)

6.6. Veri analiz yontemi belirtilmeyen ¢alismalar (Kategori)

7. Egitimde Etik Konulu Calismalarda Ulasilan Sonuglar (Tema)

7.1. Etik egitiminin 6nemi (Kategori)

7.2. Egitim-0gretimde etik/etik uygulamalar1 (Kategori)

7.3. Etik ve iliskili kavramlarin anlagilmasi/0gretilmesi (Kategori)
7.4. Etik kisilik (Kategori)

Verilerin analizi sonucunda 7 tema ve 29 kategori elde edilmis ve bu temalar ve kategorilere
Tablo 2’de yer verilmistir. Veriler analiz edilirken belirli ve benzer/farkli sekilde ¢cogunluk olusturan

calismalar ayn1 kategori altinda birlestirilmistir.

Giincel arastirmanin gegerlik ve giivenirligini saglamaya yonelik asagida yer alan adimlar

izlenmig ve dikkat edilmistir:

e Aragtirmanin amact agik¢a ifade edilmis ve arastirmanin yapilmasinin gerekgesi

aciklanmustir.

¢ Analizi gergeklestirilen ¢alismalara ulasma siireci ve analiz siireci agiklanmistir.
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e Analizi gerceklestirilen calismalarin incelenecek ogeleri kapsaminda arastirmacilar

tarafindan temalar ve kategoriler olusturulmustur.
¢ Temalar ve kategoriler olusturulduktan sonra tam metinler analiz edilmistir.

e Flde edilen caligmalara 01.01.2022-01.03.2022 tarihleri arasinda ulagilmigtir. Verilerin
analizi 20.03.2022-20.06.2022 tarihleri arasinda gergeklestirilmis ve sentezleme icin yeterli

siire ayrilmistir.
¢ FElde edilen sonuglar tablo ve sekiller ile desteklenerek sunulmustur.

o Elde edilen veriler, objektif ve agik olma Onceligiyle birlikte analizler sonucu oldugu

sekilde degisiklik yapilmadan ve diizenlenerek okuyucuya sunulmustur.
Etik Kurul Onay1

TR Dizin Dergi Degerlendirme Kriterlerimin 8. maddesine gore “etik kurul onay1”

gerektirmeyen bir ¢alisma oldugu igin Etik Kurul Onay1 alinmamustir.
Bulgular

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin Yillara

Gore Dagilimlar

Etik ve egitim calisma sayilarinin yillar igerisindeki degisimi asagida yer alan grafikte

sunulmustur.

22

CALISMA SAYILARI
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Sekil 1. Egitimde etik konulu ¢aligmalarin yillara gore dagilimlar
Egitimde etik alaninda yapilan ¢alismalarin 1970°li yillarda basladigi ve 2000°1i yillardan sonra
calisma sayilarinin arttig1 Sekil 1'de goriilmektedir. Ozellikle son 10 yilda galisma sayilarindaki artis
incelendiginde etik ve egitim entegresine verilen 6nemin arttig1 ¢ikarimi yapilabilir. Egitimde etik
konulu calismalarin diger yillar ile karsilastirildiginda daha fazla artis yasanan yillar 2012 (17
calisma), 2014 (22 calisma), 2019 (15 ¢alisma), 2020 (33 calisma) ve 2021 (18 ¢alisma) yillar1 olarak

belirlenmistir.
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ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarinin

Calisma Alanlarina Yonelik Bulgular

Etik ve egitim alaninda gerceklestirilen ¢alismalarin hangi c¢alisma alanlarinda

gerceklestirildigi Tablo 3’te sunulmustur.

Tablo 3. Etik ve egitim alaninda gerceklestirilen ¢caligmalarini alanlar

Caligma Alan f %

Egitim-6gretimde etigin 6nemi 71 20,1
Ogretmen yetistirme programlarinda etik 29 82
Tip egitiminde etik 23 6,5
Cevre egitiminde etik 22 6,2
Yiiksekogretim kurumlarinda etik 17 4,8
Meslek etigi 17 4,8
Bilimsel aragtirmalarda etik 15 4,2
Okullarda ve egitim kurumlarinda etik/kurumsal etik 15 4,2
Isletme ve muhasebe egitiminde etik 14 4,0
Miihendislik egitiminde etik 13 3,7
Bilgi teknolojileri/sosyal ag/medya kullaniminda etik 13 3,7
Din egitimi ve etik 12 34
Ozel egitim programlarinda etik 10 2,8
Etik liderlik 8 2,3
Sosyal hizmet programlarinda etik 7 2,0
Fen bilimleri egitimi ve 6gretiminde etik 7 2,0
Saglik egitimi programlarinda etik 6 1,7
Okul 6ncesi egitim programlarinda etik 5 14
Ahlak egitimi ve etik 5 14
Akademisyenlik ve danismanlikta etik 5 1,4
Miizik egitiminde etik 5 1,4
Hemsirelik egitiminde etik 5 1,4
Psikolojik danisman egitim programlarinda etik 4 1,1
Savas/siddet/go¢menlik ve egitim-etik politikalar 4 1,1
Etik vatandaslik 4 1,1
Yetiskin egitiminde etik 3 0,8
Sanat egitiminde etik 3 0,8
Beden egitimi programlarinda etik 3 0,8
Matematik egitiminde etik 2 0,6
Cinsellik egitiminde etik 2 0,6
Veteriner hekim egitiminde etik 1 0,3
Tarih egitiminde etik 1 0,3
Medikal fizik egitiminde etik 1 0,3
Gazetecilik ve iletisim egitiminde etik 1 0,3
Genel toplam 353 100

Tablo 3’te etik ve egitim alaninda gerceklestirilen ¢alismalarin en ¢ok “egitim-6gretimde etigin
Oonemi, Ogretmen yetistirme programlarinda etik, tip egitiminde etik, ¢evre egitiminde etik ve
yliksekogretim kurumlarin etik” oldugu goriilmektedir. Son yillarda gergeklestirilen ¢alismalarda
etigin egitime entegresinin arttif1 ve Ogretmenlerin egitim-0gretim programlarinin vazgecilmez

ogeleri oldugu diistiniildiigiinde, 6gretmen yetistirme programlarinda etik egitiminin 6ne g¢ikmasi
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beklenen sonuglar arasindadir. Cevre egitiminde etik alaninda yapilan calismalar detayh
incelendiginde ¢evre egitimi veren yiiksekdgretim programlarina ve ilkogretimde gevre egitiminin yer
aldig1 derslere entegresinin vurgulandigi belirlenmistir. Tip egitiminde etik ¢alismalarinda meslek
etiginin Ogretim programlarindaki kapsaminin genisletilmesine dikkat c¢ekildigi, yiiksekogretim
kurumlarinda etik calismalarinda ise hem kurumsal etige hem de yiiksekdgretimde yer alan lisans ve
on lisans programlarina etik uygulamalarin daha ¢ok yer almasinin gerekliligine dikkat cekildigi
belirlenmistir. Benzer sekilde “meslek etigi, bilimsel arastirmalarda etik, okullarda ve egitim
kurumlarinda etik/kurumsal etik, isletme ve muhasebe egitiminde etik, miihendislik egitiminde etik,
bilgi teknolojileri/sosyal ag/medya kullaniminda etik, din egitimi ve etik, 6zel egitim programlarinda
etik” alanlarmin diger calisma alanlar ile karsilastirildiginda daha fazla calisildig: analizler sonucu
tespit edilmistir. Ikinci alt probleme iliskin bulgular etigin disiplinler arasi bir konu (Levent ve Fayda

Kinik, 2017) oldugunu gostermektedir.

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin

Arastirma Yontemlerine Yonelik Bulgular

Analizler sonucu egitimde etik konulu ¢alismalarin arastirma yontemlerine yonelik ulasilan

bulgular Tablo 4’te yer almaktadir.

Tablo 4. Egitimde etik konulu ¢alismalarin arastirma yontemleri

Aragtirma yontemi f %
Literatiir Analizi/Derleme 185 52,41
Nitel Arastirma 67 18,98
Nicel Aragtirma 39 11,05
Karma Arastirma 8 2,27
Belirtilmemis 54 15,30
Genel Toplam 353 100

Etik ve egitim alanindaki calismalarin arastirma yontemleri incelendiginde (Tablo 4),
Analizler sonucu 185 calismanin literatiir analizi/derleme calismalar: oldugu tespit edilmistir. Bu
calismalarin igerikleri incelendiginde "etik teoriler ve egitim-0gretime uygulamalari, etik egitimin
onemi, meslek etiginin 6nemi, egitim-6gretim programlarindaki etik konular-uygulamalar, etigin
egitime entegresi, etik ikilemler ve karar verme mekanizmalari, farkli alanlarda etik Ogretimi,
kurumsal etik ve uygulamalar, tip egitiminde etik uygulamalar, ¢evre egitimindeki etik uygulamalar,
bilimsel arastirmalarda etik” konularinin 6n plana ¢iktig1 belirlenmistir. Literatiir analizi/derleme
calismalarindan sonra nitel yontem arastirmalarmin (67 calisma) tercih edildigi goriilmektedir.
Egitimde etik konulu calismalarda nitel arastirma yontemleri desenlerinden ise durum calismasi,
dokiiman analizi, fenomenoloji ¢alismasi, eylem arastirmasi, etnografik arastirmasi, saha arastirmasi
desenlerinin tercih edildigi tespit edilmistir. Nitel arastirma yontemi tercih edilen calismalarin
icerikleri incelendiginde ise ¢alisma gruplarinin yasadiklari etik ikilemler ve sorunlara dikkat ¢ekildigi
ve buna yonelik goriis, diisiince ve gozlemlerin yer aldigi, etik uygulamalarinin kapsaminin ve

yeterliliginin irdelendigi c¢alismalar oldugu saptanmistir. Dokiiman analizi yontemi kullanulan
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calismalarin egitim-6gretim programlarini, ders programlarimi ve etik uygulamalar1 ¢alismalarin
analizlerini gerceklestirdikleri sonucuna ulasilmistir. Egitimde etik konulu calismalarda tercih edilen
nicel arastirma yontemlerinde kullanilan desenlerin (39 calisma) ise tarama g¢alismalari ve deneysel
aragtirmalar olduklar1 tespit edilmistir. 8 calismada karma yontem arastirmalarmimn kullanildig:
belirlenmistir. Sentezi gerceklestirilen 54 calismada arastirma yonteminin belirtilmedigi sonucuna
ulasilmistir. Ancak bu ¢alismalar analiz edildiginde etik uygulamalara iliskin rapor ¢alismalari, etigi
egitime entegre asamasimnda model gelistirme ¢alismalari, egitimde etik uygulamalara iliskin anket

arastirmasi calismalari ile 6lcek gelistirme ve program gelistirme calismalar1 olduklar: saptanmistir.
$ calig gek gelig prog gels calig p $

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin Calisma

Gruplarina iligkin Bulgular

Arastirmanin dordiincii alt problemi kapsaminda egitimde etik konulu ¢alismalarin ¢alisma

gruplari analiz edilmistir ve asagida analiz sonuglari sunulmustur (Tablo 5).

Tablo 5. Egitimde etik konulu ¢alismalarin ¢alisma gruplar

Caligma grubu f %
Universite 6grencileri 20 19,0
Akademisyenler 15 14,3
Ogretmenler 13 12,4
Tip fakiiltesi 6grencileri 9 8,6
Isletme boliimii dgrencileri 6 57
Egitim fakiiltesi 6grencileri 5 4,8
Lisansiistii 6grenim goren 6grenciler 5 4,8
Miihendislik fakiiltesi 6grencileri 4 3,8
Muhasebe boliimii 6grencileri 4 3,8
Fen bilgisi 6gretmen adaylar: 3 2,9
Lise 0grencileri 3 2,9
Ebeveynler 3 2,9
Ozel egitim ogretmenleri 2 1,9
Asistan doktorlar 2 1,9
Hemysirelik 6grencileri 2 1,9
Okul 6ncesi 6gretmenleri 2 1,9
Universite personelleri 1 1,0
Universite yoneticileri 1 1,0
Cevre egitimcileri 1 1,0
Beden egitimi 6gretmenleri 1 1,0
Teknoloji egitimcileri 1 1,0
Gazetecilik ve iletisim fakiiltesi 6grencileri 1 1,0
Ulusal park ziyaretgileri 1 1,0
Genel toplam 7 105 , 100

Tablo 5 incelendiginde etik ve egitim alaninda gergeklestirilen calismalarda g¢ogunlukla
“{iniversite 6grencileri, akademisyenler, 6gretmenler ve tip fakiiltesi 6grencileri” ile birlikte ¢alisildig1
belirlenmistir. Calisma gruplarinin farkhilasmasi egitim-6gretimin kapsaminin genis olmasi ve 6zel
alanlarda etik uygulamalarin farklilasmasi nedeniyle bu duruma uygun kisiler ile birlikte calisilmasi

sonucu ¢ikarilmistir. Bu sonuca bagh olarak diger ¢alisma gruplarn karsilastirildiginda ¢ogunlukla
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“isletme boliimii Ogrencileri, egitim fakiiltesi Ogrencileri, lisansiistii 6grenim goren oOgrenciler,
mithendislik fakiiltesi 6grencileri, muhasebe boliimii 6grencileri” ile birlikte calisildigr sonucuna

ulagilmstir.

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin

Ornekleme Yontemlerine Gore Dagilimlar

Egitimde etik konulu ¢alismalarda kullanulan 6rnekleme yontemleri Sekil 2'de yer almaktadar.

3%/ | 3% .
5% ; M Olciit Ornekleme

B Basit Seckisiz Ornekleme
46% m Amach Ornekleme
Rastgele Ornekleme
1% M Tabakali Ornekleme

H Uygun Ornekleme

H Kartopu Omekleme

18%

Sekil 2. Egitimde etik konulu ¢alismalarin 6rnekleme yontemleri

Sekil 2’'ye gore, egitimde etik konulu calismalarda kullanilan oOrnekleme y&ntemleri
incelendiginde, ¢alismalarin %46’sinda 6l¢iit 6rnekleme, %18’inde basit seckisiz 6rnekleme, %14’tinde
amach Ornekleme, %11’'inde rastgele ornekleme, %5’inde tabakali 6rnekleme, %3'iinde uygun
ornekleme ve %3’linde kartopu Ornekleme tekniklerinin kullanildig1 belirlenmistir. Calismalarin
neredeyse yarisinda Olglit O6rnekleme kullanilmasinin nedeni belirli alanlarda gergeklestirilen
calismalar olmasi ¢ikarimi yapilabilir. Basit seckisiz drnekleme yonteminin tercih edilen ¢aligmalar
incelendiginde ise genellikle yiiksekdgretim diizeyinde dgrenim goren Ogrencilerle ¢alisilmis olmasi

ve evreni temsil etme olasiligini arttirmak amaciyla segilmis olmasi sonuglarina ulasilmistir.

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin Veri

Toplama Araglarina Goére Dagilimlar

Analizler sonucu etik ve egitim alaninda gergeklestirilen ¢alismalarda kullanilan veri toplama

araclar1 Sekil 3’te sunulmustur.
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1% | 1% 1%
6% B Anket

Goriisme
W Soru Formu
m Olcek
W Test
B Gozlem Formu

= Ogrenci Giinliikleri

Ogrenci Uriinleri

27%

M Yansitici Rapor

Sekil 3. Egitimde etik konulu ¢alismalarin veri toplama araglari
Sekil 3’e gore, egitimde etik konulu ¢alismalarda kullanilan veri toplama araglarinin arastirma
yontemleri ile paralellik gosterdigi (dokiiman inceleme, nicel ve nitel arastirmalar cogunlukta) ve veri
toplama araci olarak anket, goriisme ve soru formunun kullanildig: belirlenmistir. Analizler sonucu
ayrica Olgek, test, gozlem formu, 6grenci gilinliikleri, 6grenci tirtinleri ve yansiticl raporlarin da veri

toplama araci olarak kullanildigi belirlenmistir.

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin Veri

Analiz Yontemlerine iligskin Bulgular

Arastirmanin yedinci alt problemi kapsaminda egitimde etik konulu ¢alismalarin veri analiz

yontemleri belirlenmis ve Tablo 6’da yer verilmistir.

Tablo 6. Egitimde etik konulu ¢alismalarin veri analiz yontemleri

Veri analiz yontemi f %

Istatistiksel analiz 51 14,4
Igerik analizi 45 12,7
Istatistiksel analiz + icerik analizi 12 34
Dokiiman analizi 10 2,8
Kavramsal analiz 1 03
Belirtilmemis 234 66,3
Genel toplam 353 100

Meta-sentezi gerceklestirilen egitimde etik konulu ¢alismalarin veri analiz yontemlerinde en
¢ok kullanilan analiz ydnteminin istatistiksel analizler oldugu Tablo 6’da goriilmektedir. Calismada
nicel arastirma yontemlerinin diger arastirma yoOntemlerine gore daha fazla kullanilmasi ulasilan
sonug ile Ortiismektedir. Nicel arastirma yontemlerinden sonra nitel arastirma yontemlerinin
¢ogunlukla kullanilmas1 veri analiz yontemlerinde igerik analizinin de diger analiz yontemleriyle
karsilastirildiginda neden daha ¢ok kullanildigini aciklamaktadir. Egitimde etik calismalarinda

kullanilan diger analiz yontemleri “istatistiksel analiz + icerik analizi, dokiiman analizi, kavramsal
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analiz” seklinde belirlenmistir. Calismalarin biiyiik bir kisminin teorik ¢alismalardan olusmas: veri

analiz yontemi belirtilmeyen ¢alismalarin nedenini yansitmaktadir.

ERIC ve TR Dizin Veri Tabanlarinda Yer Alan Egitimde Etik Konulu Calismalarin Ulasilan

Sonuglara Goére Dagilimlar:

Aragtirmanin sekizinci alt problemi kapsaminda egitimde etik konulu caligmalarda ulagilan

sonuglarin genel cercevesi Sekil 4'te yer almaktadir.

B Egitimde etik 6gretiminin onemi

ol 13%] 1%

1 Ogretim programlarina etik entegresi

Kurumsal etigin etkileri ve onemi
8%

B Etik teorileri anlamanin uygulamadaki énemi

B Ogretmenlik/danismanlik/akademisyenlik
a% meslekl_eripe vvt.ﬁr)elik.etil!( kurglar
B Mesleki etik egitiminin dnemi
m Etik ikilemlerin ¢oziimiine yonelik
uygulamalar
B Ahlak ve etik iliskisini/farkini anlamanin

onemi
Etikte kisiligin Gnemi

16%

Sekil 4. Egitimde etik ¢alismalarinda ulasilan sonuglar
Egitimde etik alaninda yapilan ¢alismalarin sonuglari analiz edildiginde sonuglarin
farkliliklarindan ¢ok ortak paydalarda birlestigi belirlenmistir (Sekil 4). Ulasilan sonuglar genel olarak
“egitimde etik Ogretiminin 6nemi, 6gretim programlarina etik entegresi, kurumsal etigin etkileri ve
6nemi, etik teorileri anlamanin uygulamadaki 6nemi, 6gretmenlik / damigmanlik / akademisyenlik
mesleklerine yonelik etik kurslar, mesleki etik egitiminin dnemi, etik ikilemlerin ¢dziimiine yonelik
uygulamalar, ahlak ve etik iligkisini/farkin1 anlamanin Onemi, etikte kisiligin 6nemi” seklinde

belirlenmistir.
Sonuc ve Tartisma

Bu boéliimde, mevcut arastirmada meta-sentez sonucu elde edilen bulgular ve ulasilan
sonuglar tartisilmistir. Ilgili alan-yazin incelendiginde etik ile ilgili bilimsel caligmalarimn analiz edildigi
sadece iki calisma oldugu belirlenmistir. Belirlenen ilk ¢alisma Levent ve Fayda Kimik (2017)
tarafindan yapilan ve egitim-6gretimde etik konulu Yiiksekdgretim Kurulu Ulusal Tez Merkezi yer
alan lisansiistii tezlerin analiz edildigi calismadir. Belirlenen ikinci ¢alisma Tas ve Bulut (2020)
tarafindan gergeklestirilen egitim-6gretimde etik konulu Yiiksekdgretim Kurulu Ulusal Tez Merkezi
yer alan lisansiistii tezlerin ve Google Scholar arama motorunun ilk 100 sayfasinda yer alan egitim-
ogretimde etik konulu makalelerin analizlerinin yapildig1 calismadir. Bu nedenle bu calismada

ulagilan sonuglar, Levent ve Fayda Kinik (2017) tarafindan ve Tas ve Bulut (2020) tarafindan
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gerceklestirilen egitim-0gretimde etik konulu lisansiistii tezler ve makaleler {izerine yapilan iki

calismada sorgulanan ortak unsurlar karsilastirilarak tartisilmistir.

Giincel arastirmada ilk olarak ERIC ve TR Dizin veri tabanlarinda yer alan etik ve egitim
alaninda yapilan ¢alismalarin yillara gore dagilimlar: belirlenmistir. Egitimde etik ¢alismalarinin 1973
yilinda basladig1 belirlenmistir. 2000 yilindan itibaren ise ¢alisma sayilarinda artis yasandig: ve etik ve
egitim konularmin entegresinin ve egitimde etigin oneminin arttigr sonucuna ulasilmistir. En az
calisma yapilan yillar (her biri birer ¢alisma) 1973, 1974, 1980, 1981, 1986, 1987 ve 1988 yillar1 olarak
tespit edilmistir. Egitimde etik ¢alismalarimin en fazla yapildig: yillar ise 2012, 2014, 2019, 2020 ve 2021

yillar1 olarak belirlenmistir.

Levent ve Fayda Kinik (2017), gerceklestirdikleri calismada egitim-6gretimde etik konulu
lisansiistii tezlerin 1998 yilinda basladigini, benzer sekilde Tas ve Bulut (2020) da lisansiistii tezlerin
1998 yilinda basladigini tespit etmislerdir. Tas ve Bulut (2020), ¢alismalarinda Google Scholar’da yer
alan egitim-0gretimde etik makalelerin de 1994 yilinda basladigini belirlemislerdir. ERIC ve TR Dizin
veri tabanlarinda ise calismalarin 1973 yilinda basladigi sonucuna ulasilmistir. Egitimde etik
calismalarmin lisansiistii tez ¢alismalarina gore daha erken baslamasi konuya iliskin arastirmalarin

daha 6nce basladigini gostermektedir.

Egitimde etik konulu ¢alismalarin alanlar1 incelendiginde en fazla calisilan alanlar “egitim-
Ogretimde etigin Onemi, Ogretmen yetistirme programlarinda etik, tip egitiminde etik, cevre
egitiminde etik ve yiiksekogretim kurumlarin etik” olarak belirlenmistir. Bu alanlar disinda tespit
edilen calisma alanlar1 “meslek etigi, bilimsel arastirmalarda etik, okullarda ve egitim kurumlarinda
etik/kurumsal etik, isletme ve muhasebe egitiminde etik, miihendislik egitiminde etik, bilgi
teknolojileri/sosyal ag/medya kullaniminda etik, din egitimi ve etik, 6zel egitim programlarinda etik,
etik liderlik, sosyal hizmet programlarinda etik, fen bilimleri egitimi ve Ogretiminde etik, saglik
egitimi programlarinda etik, okul Oncesi egitim programlarinda etik, ahlak egitimi ve etik,
akademisyenlik ve danigmanlikta etik, miizik egitiminde etik, hemsirelik egitiminde etik, psikolojik
danisman egitim programlarinda etik, savas/siddet/go¢menlik ve egitim-etik politikalar, etik
vatandaslik, yetiskin egitiminde etik, sanat egitiminde etik, beden egitimi programlarinda etik,

matematik egitiminde etik, cinsellik egitiminde etik, veteriner hekim egitiminde etik, tarih egitiminde

etik, medikal fizik egitiminde etik, gazetecilik ve iletisim egitiminde etik” seklindedir.

Etik ve egitim alaninda meta-sentezi gerceklestirilen calismalarin arastirma yontemleri
incelendiginde galismalarin biiyiik cogunlugunun teorik ¢alismalar oldugu belirlenmistir. One cikan
diger calismalarin literatiir analizi/derleme ve dokiiman inceleme calismalar1 oldugu belirlenmistir.
Egitimde etik ¢alismalarinda ¢ogunlukla nitel arastirma yontemlerinin (sadece nitel arastirma olarak
belirtilen ¢alismalar, durum ¢alismasi, fenomenoloji calismasi, eylem arastirmasi, etnografik arastirma

ve saha arastirmast) kullanildig analizler sonras: tespit edilmistir. Calismalarda sadece nicel arastirma
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yontemlerinin de (tarama calismasi, deneysel arastirma) siklikla kullanildi1 belirlenmistir. Ayrica
egitimde etik uygulamalarinin yer aldig1 rapor ¢alismalarina, model gelistirme ¢alismalarina ve karma

aragtirmalara rastlanmigtir.

Levent ve Fayda Kinik (2017) ile Tas ve Bulut (2020), analizlerini gerceklestirdikleri lisansiistii
tezlerde ve makalelerde en c¢ok kullanilan arastirma desenini nicel arastirmalar, ikinci en ¢ok
kullanilan arastirma desenini nitel aragtirmalar ve tic¢iincii olarak kullanilan arastirma desenini karma
aragtirmalar olarak belirlemislerdir. Calismalardan elde edilen bulgular incelendiginde; giincel

arastirmanin bulgulariyla benzerlik gosterdigi tespit edilmistir.

Arastirmanin doérdiincii alt probleminde etik ve egitim alaninda yapilan calismalarinin
calisma gruplar1 analiz edilmistir. Analizler sonucu en ¢ok “iliniversite 6grencileri, akademisyenler,
Ogretmenler ve tip fakiiltesi Ogrencileri” ile birlikte galisildigt sonucuna ulasilmistir. Calisma
alanlarinin farklilasmasimndan dolay: belirlenen farkli ¢alisma gruplar1 “isletme boliimii 6grencileri,
egitim fakiiltesi 6grencileri, lisansiistii 6grenim goren Ogrenciler, miithendislik fakiiltesi 6grencileri,
muhasebe boliimii 6grencileri, fen bilgisi 6gretmen adaylari, lise 6grencileri, ebeveynler, 6zel egitim
Ogretmenleri, asistan doktorlar, hemsirelik Ogrencileri, okul Oncesi Ogretmenleri, {iniversite

personelleri, {iniversite yOneticileri, cevre egitimcileri, beden egitimi Ogretmenleri, teknoloji

egitimcileri, gazetecilik ve iletisim fakiiltesi 6grencileri, ulusal park ziyaretgileri ” bicimindedir.

Levent ve Fayda Kinik (2017), calismalarinda incelemesi yapilan ilk {i¢ etik unsuru okul
yoneticileri, 6gretmenler ve 6grenciler olarak belirlemislerdir. Tas ve Bulut (2020), ¢alismalarinda
calisma gruplary; 6gretmenler, 6gretmen adaylar: ve akademik personeller olarak tespit etmislerdir.
Calismalardan elde edilen bulgularin giincel arastirmanin ilgili alt problem bulgulariyla Ortiistiigii
sonucuna ulagilmistir. Yapilan ¢alismalarda 6gretmen, 6grenci ve akademisyenlerin ¢alisma grubu

olarak yer almalar etik ve egitim konusunda yapilmis olmalarinin bir sonucudur.

Mevcut arastirmada sentezi yapilan diger degiskenler ¢alismalarinin 6rnekleme yontemleri ve
Calismalarin ¢ogunlugunda (%46) Olgiit 6rnekleme, %18’inde basit seckisiz O6rnekleme, %14’iinde
amagh Ornekleme, %11’inde rastgele Ornekleme, %5’inde tabakali Grnekleme, %3’iinde uygun

ornekleme ve %3'tinde kartopu 6rnekleme tekniklerinin kullanildig1 belirlenmistir.

Meta-sentezi gergeklestirilen calismalarin veri toplama araglarina ve veri analiz yontemlerine
yonelik bulgular su sekildedir; calismalarda anket (%31), goriisme (%27), soru formu (%17), 6lcek
(%10), test ve gozlem formu (her biri %6), 6grenci giinliikleri, 6grenci iiriinleri ve yansitic1 raporlarin
(her biri %1) veri toplama araci olarak kullanildigi belirlenmistir. Veri analiz yontemleri ise
Istatistiksel Analiz (%14), icerik analizi (%13), istatistiksel analiz + icerik analizi (%3), dokiiman analizi
(%3), kavramsal analiz (yalnizca 1 ¢alismada kullanilmis) seklindedir. Calismalarin %66’sinda veri

analiz yontemlerinin belirtilmedigi tespit edilmistir. Ornekleme y®6ntemlerinin, veri toplama
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araglarinin, calismalarin arastirma yontemlerinin dagilimlar: ile paralellik gostermesi tesadiifi
degildir.

Giincel arastirmada etik ve egitim alaninda yapilan calismalarin sonuglar1 da meta-senteze
tabi tutulmustur. Genel olarak c¢alisma sonuglar1 “egitimde etik Ogretiminin 6nemi, Ogretim
programlarina etik entegresi, kurumsal etigin etkileri ve Onemi, etik teorileri anlamanin
uygulamadaki 6nemi, 6gretmenlik / damismanlik / akademisyenlik mesleklerine yonelik etik kurslar,
mesleki etik egitiminin Onemi, etik ikilemlerin ¢6ziimiine yonelik uygulamalar, ahlak ve etik
iligkisini/farkini anlamanin 6nemi, etikte kisiligin dnemi” basliklar: altinda toplanmistir. Calismalarda
elde edilen sonuglar detayli olarak incelendiginde egitim-6gretim kademelerinde ogrencilerin,
yetiskin egitimi ve halk egitim kurslarinda bireylerin etik bilgisini/farkindaligini arttirmaya yonelik,
mesleki etik bilgilerini ve karar verme becerilerini gelistirmeye yonelik ders, modiil veya modellerin
programlarda biitiinlestirilmesi Onerilmistir. Calisma sonuclarinda Ogretim ortamlarinda etigin
bireylere verilmesi, etik derslerinin, kurslarinin kapsamlarinin genisletilmesi, eksikliklerin
belirlenmesi ve ¢oziimiine yonelik uygulamalarin gelistirilmesi, farkli mesleklerde etik ikilemler ve
karar verme mekanizmalarinin belirlenmesi, erdem etiginin 6gretimi ve kisilik gelisimi ile birlikte etik
gelisiminin saglanmasina yonelik uygulamalar onerilmistir. Etikteki felsefi yaklasimlar, liderlik etigi
ve vatandaglik etiginin 6nemi, ¢evre etigi ve cevre sorunlari, teknoloji kullaniminda etik ilkeler,
kurumsal etik problemler ve ¢oziimleri ¢calisma sonuglarinda dikkat ¢ekilen ve konuya yonelik ¢6ziim

Onerilerinde bulunan konular arasinda belirlenmistir.

Etik ve egitim alaninda yapilan ¢alismalarin ve uygulamalarin etik farkindaligini arttiracags
diistiniilmektedir. Bu nedenle giincel arastirmada etik ve egitim alaninda yapilan bilimsel ¢alismalarin
farkli degiskenlere gore meta-sentezi gergeklestirilmistir ve mevcut durumun belirlenmesi
hedeflenmistir. Aragtirmada incelenen bilimsel calismalar ERIC ve TR Dizin veri tabanlar ile
sinirlandirilmistir. Arastirmada taranan ¢alismalar icin herhangi bir tarih sinirlamasina gidilmemistir
ve sentezi gerceklestirilen ¢alismalar icin baslangi¢ tarihi olarak metnine ulasilan en eski tarihli

¢alismanin tarihi (1973) kabul edilmistir.
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Introduction

Although ethics is often used as a synonym for morality (Demir, 2020), it is a word derived
from the Greek word “ethos”, which means “character”, and is more specific and philosophical than
morality (Acar, 2000). While morality encompasses a relative set of behaviors and rules that may vary
in different regions even within the same society, ethics is a set of rules and behaviors that encompass
universal truths and have no relative considerations (Yildiz, 2012). However, ethics and morality are
not independent of each other, and these two concepts are complementary to each other (Ugurlu,
2020). Ethics, as a philosophical discipline (Chowdhury, 2016), does not produce morality but speaks
of morality and analyses moral concepts, examines what good and evil, right and wrong, what the
purpose of life is, and what a moral and virtuous life should be like for people (Mahmutoglu, 2009).
To understand and evaluate ethics, it is important to explain ethical concepts such as values,
principles, rules and ethical codes (Karatay, 2022). Ethical values are the ones that should be adopted
by individuals for order and peace of societies and that can vary throughout people’s lives (Ozkan
and Celikten, 2018). Ethical principles are predetermined standards used in the process of deciding
whether a behavior is right or wrong (Aynal, Kumandas and Ersanli, 2013). Ethical rules are the
principles that provide an understanding of acceptable and unacceptable behaviors (Karatay, 2022).
Ethical codes are a set of rules that professional groups must adhere to, covering basic values,
principles and codes of conduct (Ferrell, Fraedrich and Ferrell, 2010). Since the ability of individuals to
form moral judgments and make ethical decisions directly affect what kind of life they will live
(Nirupama and D’Souza, 2021) and the societies they live in, it is important that ethical education be
given to individuals during their human development periods (Kidd, Miner, Schein, Blauw, and
Allen, 2020). Considering that approximately twenty productive years of individuals are spent in
schools (Demirtag, 2019), it will be possible to create ethical behaviors and ethical awareness in

individuals and societies through education (Ozgen, 2015).

Education is a tool that forms memories of societies, enables the transfer of cultural
accumulations to the next generation and is a lifelong process (Bhardwaj, 2016; El¢i and Elgi, 2022;
Giiven, 2019). Education, which includes all of the desired behaviors that should be taught to

individuals (Kiroglu, 2020), mental and physical processes should be applied according to the
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requirements of the age and requires to be made a way of life (Adem, 1980; Em, 2005; Ozen, 2019).
Education increases individuals’ awareness of themselves and other individuals they interact with
and makes them more aware (Smith et al, 2016). The fact that a large part of the behavior of
individuals is related to ethics (Altinkurt and Yilmaz, 2011), and that ethics and educational issues are
intertwined after the invention of writing in human history (Arslan, 2015), has led educators to ethical
practices on issues such as pedagogical practices, curriculum content, measurement and evaluation,
relations with students, parents and colleagues (Boon and Maxwell, 2016). In particular, the
development of genetics and biotechnology, artificial intelligence, bioengineering, the spread of the
use of Internet and technology have brought concepts such as citizenship, ethics, morality and values
to the agenda and increased the importance of ethics education and made educational institutions and
universities the aim of teaching ethics today (Escamez, Garcia Lopez and Jover, 2008; Kidd et al.,
2020). As a result of living and working with the individuals who form the future, educators are
expected to adopt ethical principles and pass them on to future generations (Adami, 2014; Ayeni and
Adeleye, 2014; Martin, 2013). For this reason, ethical values have been determined and put into
practice for the teaching profession in more than fifty countries, as in every profession (Altbach,
Reisberg and Rumbley, 2019). In addition, the National Communication Association (NCA) has
defined “principles and practices of ethical communication” so that students can identify various
ethical perspectives among their learning outcomes and explain the relevance of each, evaluate the
ethical aspects of a communication situation, offer solutions in situations that may lead to unethical

communication, and communicate ethically (NCA, 2015).

The fact that education is based on human beings and that it is accepted as a foundation stone
on which all the characters and attitudes of a person are built, and that it directly or indirectly affects
all segments of societies, reveals the importance of ethics in education (Erdem and Altunsaray, 2016;
llgaz and Bilgili, 2006; Jokhi and Jokhi, 2014). Since ethical rules are difficult to effectively give to
students in education and translate them into practice, ethics should be included as a lesson in the
education system, and educators should create learning spaces for ethical values (Fantus, 2020;
Gardelli, Alerby and Persson, 2014). Ethics education is organized in different ways in different
countries due to historical, cultural, ideological, political and economic factors (Korim and Hanesova,
2010). Since unethical behaviors and activities will have negative consequences for societies (Onumah,
Onumah, Simpson and Kwarteng, 2021), it is recommended that ethics teaching be included as a
course in schools (Canary et al.,, 2014), or integrated into curriculum so that individuals can bring
ethics into a way of thinking in their professional lives (Giilcan, 2015; Herkert, 2002; Okougbo, Okike
and Alao, 2021).

Ethical issues in education and training are multifaceted and comprehensive in terms of the
systems they can affect (Levent and Fayda Kinik, 2017). In the globalizing world, individuals interact

more with each other (Jafralie and Zaver, 2019), and this interaction affects societies (Lau, 2010) which
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has brought educators to accept ethical teaching as a responsibility (Malone, 2020). In particular, the
importance of ethics education and training has come to the fore (Boon and Maxwell, 2016; Mayhew
and Murphy, 2009) which has led to the increase in the number of scientific studies on this subject in
recent years (Arslan and Agdelen, 2020; Ashby-King and Boyd, 2020; Boon and Lewthwaite, 2016;
Burroughs and Barkauskas, 2017; Coskun and Celikten, 2020; Edling, Sharp, Lofstrom and Ammert,
2020; Erdem and Altunsayar, 2016; Joiner, 2019; Mion and Bonfanti, 2018; Sethy, 2018; Sporre, 2018;
Tabensky, 2021). The increase in the number of studies has made it necessary to examine the studies
conducted on ethics in education and to determine the trends. Examining the relevant field literature,
it was determined that there were two studies in which the analyses of the studies on ethics in
education were carried out (Levent and Fayda Kinik, 2017; Tas and Bulut, 2020). One of these studies
is the study conducted by Levent and Yarar Kinik in 2017, in which 121 graduate theses published in
the National Thesis Center of the Council of Higher Education between 1998-2016 were examined
using the document review technique. Another study determined is the study in which Tas and Bulut
analysed 194 graduate theses published in the National Thesis Center of the Council of Higher
Education between 1998-2020 and 265 articles on ethics in education between 1994-2020 in the first 100
pages of the Google Scholar search engine with the document review method in 2020. In the current
study, meta-synthesis of studies on ethics in education in different databases from the two studies was
carried out. In the current study, meta-synthesis of 353 studies published between 1973-2021 in ERIC
(Education Resource Information Center) and TR Index databases was carried out. It was determined
that the studies on ethics in education differed from the year they were published, the number of
studies and the databases with the other two studies in the relevant field. Previous studies analyzing
studies on ethics in education and common elements questioned in current study are discussed in the

conclusion and discussion sections.

It is important to understand what has been studied in the past to know what may be
explored more in the future (Chang, Chang and Tseng, 2010). It is thought that analysis of the studies
on ethics in education will contribute to the field of educational sciences in the future and guide
ethical studies in education. For this reason, it is aimed to examine ethics in educational studies in the

current research and to answer the following research questions:
Among ethics in education studies in ERIC and TR Index databases during 1973-2021:
1. How is their distribution by year?
2. How are these studies distributed by workspace?
3. How are these studies distributed according to research patterns?
4. How are these studies distributed according to study groups?
5. What are the sampling methods?

6. How is their distribution as per data collection tools?
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7. What are their data analysis methods?
8. What are the differences or similarities according to the results reached?
Methodology
Research Method

In this study, meta-synthesis method (Yildirim, 2016) was preferred with a view to determine
the more comprehensive and comparable results of ethical and educational studies (Timulak, 2009)
and how the structural status, integration and differences of the studies are (Thorne, Jensen, Kearney,
Noblit and Sandelowski, 2004). Meta-synthesis is a method that enables the evaluation of findings as a
result of studies in a particular field, the revealing of similar and different aspects, their interpretation
and the making of integrative inferences (Finfgeld, 2003; Polat and Ay, 2016). Meta-synthesis studies
reveal tendencies of subject areas investigated and provide researchers with the opportunity to access
studies made in the relevant field literature (Calik and Sozbilir, 2014). The current study aimed to
systematically reveal the studies on ethics in education within the scope of the determined sub-

problems and the meta-synthesis method is used.
Data Sources and Data Collection

In this study, ethics in educational studies in ERIC and TR Index databases were subjected to
synthesis. The studies synthesized in the study were accessed by scanning from ERIC and TR Index
databases between 01.01.2022 and 01.03.2022. The analyzed studies were not included the year 2022
when the current research was carried out, due to the publication of a study on the subject and the
possibility that this situation would affect the results of the current research. For this reason, there is
no limitation on the start date of the studies, but the publication date is limited to 31.12.2021. Since
ERIC is considered a basic database in the field of educational sciences, meta-synthesized studies were
first accessed from the ERIC database. TR Index, developed by TUBITAK ULAKBIM, is a
bibliographic/full-text database containing articles in the fields of natural and social sciences (Aktas,
2017). Within the scope of the study, studies with the keywords “ethics and education/ethics
education/ethics in education” were scanned in the ERIC database. It was determined that there was a
total of 345 studies with key concepts determined in the title and keywords. The full text of 17 studies
could not be accessed in the ERIC database, and 328 studies were included in the analyses. Within the
scope of the study, it was determined that a total of 26 studies in TR Index database contained the
keywords of “ethics and education/ethics education/ethics in education,” full text of 1 study was not
reached, and 25 studies were included in analyses of the study. Meta-synthesis was carried out on 353

studies with access to the full text.

1010



KEFAD Cilt 24, Say1 2, Agustos, 2023

Data Analysis

In this study, data obtained from 353 studies on ethics in education published in ERIC and TR
Index databases between 1973-2021 were analyzed by content analysis technique. The aim of content
analysis is to reach the concept that can explain the obtained data and the relationship between these
concepts (Selcuk, Palanci, Kandemir and Diindar, 2014). The data collected in this direction is
conceptualized, logically arranged according to these concepts and themes explaining the data are
created. The data obtained contribute to concepts, concepts to themes, and themes contribute to
organizing and better understanding of phenomena. The content analysis method is a method that
allows researchers to bring together interrelated and similar concepts within the framework of themes
and to organize and interpret these themes in a way that readers understand. In this direction, content
analysis consists of four stages. These stages include coding of data, finding themes, arranging codes
and themes, defining and interpreting findings (Yildirim and Simsek, 2016, p. 242.243). Within the
scope of the research, each study, the full text of which was accessed, was given a code within the
scope of the databases they were accessed. Studies from the ERIC database coded in the form of E1,
E2, E3,...... E328, and studies from the TR Index database were coded in the form of T1, T2, T3 ...... T25.
After accessing the studies to be meta-synthesized, it was determined under which themes the
analysis would be carried out among the researchers. In this direction, the “data collection tool form”

was developed, and the themes in the form are included in Table 1.

Table 1. Data collection tool form

Data Data
Publication | Publication | Research | Research Study | Sampling
Collection | Analysis | Results
Code Year Field Design Group | Method
Tool Method

Each synthesis unit in the data collection tool was accepted as a theme and categories were
created for the differences and similarities of the analyzed studies in the synthesis units. The themes

and categories obtained as a result of data analysis are given in Table 2.
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Table 2. Themes and categories

1. Research Fields of Ethics in Education (Theme)

1.1. Ethics in educational institutions (Category)

1.2. Ethics in field education (Category)

1.3. Professional ethics (Category)

1.4. Corporate ethics (Category)

1.5. Ethical leadership (Category)

1.4. Ethical citizenship (Category)

2. Research Design of Studies on Ethics in Education (Theme)
2.1. Qualitative method studies (Category)

2.2. Quantitative method studies (Category)

2.3. Mixed methods studies (Category)

2.4. Studies without a method (Category)

2.5. Other research (Category)

3. Study Groups on Ethics in Education (Theme)

3.1. Educational stakeholders (Category)

3.2. Students/ Students studying in different fields (Category)
3.3. Institution Staff (Category)

3.4. Doctors (Category)

3.5. National park visitors (Category)

4. Sampling Methods of Studies on Ethics in Education (Theme)
4.1. Probability sampling methods (Category)

4.2. Non- probability sampling methods (Category)

5. . Data Collection Tools for Studies on Ethics in Education (Theme)
5.1. Qualitative method data collection tools (Category)

5.2. Quantitative method data collection tools (Category)

5.3. Mixed method data collection tools (Category)

6. Data Analysis Methods of Studies on Ethics in Education (Theme)
6.1. Statistical analysis (Category)

6.2. Content analysis (Category)

6.3. Statistical analysis + content analysis (Category)

6.4. Document analysis (Category)

6.5. Concept analysis (Category)

6.6. Studies without a data analysis method (Category)

7. Results of Studies on Ethics in Education (Theme)

7.1. Importance of ethics education (Category)

7.2. Ethics/ethical practices in education (Category)

7.3. Understanding/teaching ethics and related concepts (Category)
7.4. Ethical personality (Category)

As a result of the analysis of the data, 7 themes and 29 categories were obtained and these
themes and categories are given in Table 2. While analyzing the data, studies that constitute a majority

in a certain and similar/different way were combined under the same category.

The following steps to ensure the validity and reliability of current research have been

followed and taken into consideration:

e The purpose of the research was clearly stated, and the reason for conducting the research

was explained.

¢ The process of reaching the analyzed studies and the analysis process were explained.
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¢ Within the scope of the items to be examined in the analyzed studies, themes and categories

were created by the researchers.
o After the themes and categories were created, the full texts were analyzed.

¢ The obtained studies were reached between 01.01.2022 and 01.03.2022. The analysis of the

data was carried out between 20.03.2022 and 20.06.2022 and sufficient time was allocated for synthesis.
¢ Obtained results are presented by supporting with tables and figures.

¢ The obtained data were presented to the reader without modification and arrangement as a

result of the analyzes with the priority of being objective and clear.
Ethics Committee Approval

Ethics Committee Approval was not obtained because it is a study that does not require

“ethics committee approval” according to 8t item of TR Index Journal Evaluation Criteria.
Findings

The findings obtained as a result of meta-synthesis are presented together with graphs and

frequency-percentage tables within the scope of the sub-problems of the research.
Distribution of Ethics in Education Studies in ERIC and TR Index Databases by Year

The change in the number of ethics in education studies over the years is presented in the

Figure 1.
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Figure 1. Distribution of ethics in education studies by year
It is seen in Figure 1 that the studies in the field of ethics in education started in the 1970s and
the number of studies increased after the 2000s. Especially when the increase in the number of studies
during the last 10 years is examined, it can be inferred that the importance given to ethics and
education integration has increased. The years in which there was a higher increase in the studies on
ethics in education compared to other years were determined as 2012 (17 studies), 2014 (22 studies),

2019 (15 studies), 2020 (33 studies) and 2021 (18 studies).
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Findings on Study Fields of Ethics in Education Studies in ERIC and TR Index Databases

The study fields in which the studies carried out in the field of ethics in education are carried

out are presented in Table 3.

Table 3. Study fields of the studies carried out in the field of ethics in education

Study field f %

Importance of ethics in education 71 20,1
Ethics in teacher training programs 29 8,2
Ethics in medical education 23 6,5
Ethics in environmental education 22 6,2
Ethics in higher education institutions 17 48
Occupational ethics 17 48
Ethics in scientific research 15 472
Ethics/corporate ethics in schools and educational institutions 15 472
Ethics in business and accounting education 14 4,0
Ethics in engineering education 13 3,7
Ethics in the use of information technology/social networking/media 13 3,7
Religious education and ethics 12 34
Ethics in special education programs 10 2,8
Ethical leadership 8 2,3
Ethics in social service programs 7 2,0
Ethics in science education and training 7 2,0
Ethics in health education programs 6 1,7
Ethics in preschool education programs 5 1,4
Morality education and ethics 5 1,4
Ethics in academics and consultancy 5 1,4
Ethics in music education 5 1,4
Ethics in nursing education 5 1,4
Ethics in psychological counselor education programs 4 11
War/violence/immigration and education-ethical policies 4 1,1
Ethical citizenship 4 1,1
Ethics in adult education 3 0,8
Ethics in art education 3 0,8
Ethics in physical education program 3 0,8
Ethics in mathematics education 2 0,6
Ethics in sex education 2 0,6
Ethics in veterinary education 1 0,3
Ethics in history education 1 0,3
Ethics in medical physics education 1 0,3
Ethics in journalism and communication education 1 0,3
General total 7 353 7 100

In Table 3, it is seen that the studies carried out in the field of ethics in education are mostly
“the importance of ethics in education, ethics in teacher training programs, ethics in medical
education, ethics in environmental education and ethics of higher education institutions”. Considering
that the integration of ethics into education has increased in the studies carried out in recent years and
that teachers are indispensable elements of education programs, the prominence of ethics education in

teacher training programs is among the expected results. When the studies in the field of ethics in

1014



KEFAD Cilt 24, Say1 2, Agustos, 2023

environmental education were examined in detail, it was determined that the integration of
environmental education into higher education programs providing environmental education and
courses including environmental education in primary education was emphasized. It was determined
that attention was drawn to the expansion of the scope of professional ethics in curriculum in ethics
studies in medical education, and attention was drawn to the necessity of including ethical practices
more in both institutional ethics and undergraduate and associate degree programs in higher
education institutions in ethics studies. Similarly, it was determined that the fields of “professional
ethics, ethics in scientific research, ethics in schools and educational institutions, ethics in business and
accounting education, ethics in engineering education, ethics in information technologies/social
networking/media use, religious education and ethics, ethics in special education programs” were
studied more than other fields of study. The findings of the second sub-problem show that ethics is an

interdisciplinary issue (Levent and Fayda Kinik, 2017).
Findings on Study Fields of Ethics in Education Studies in ERIC and TR Index Databases

As a result of analyses, the findings of research methods of ethics in educational studies are

included in Table 4.

Table 4. Research methods of the studies carried out in the field of ethics in education

Research method f %
Literature analysis/Review 185 52,41
Qualitative research 67 18,98
Quantitative research 39 11,05
Mixed research 8 2,27
Unspecified 54 15,30
General total 353 100

When the research methods of the studies in the field of ethics and education were examined
(Table 4), it was determined that 185 studies were literature analysis/review studies as a result of the
analyses. When the contents of these studies were examined, it was determined that "ethical theories
and their applications to education, the importance of ethical education, the importance of
professional ethics, ethical issues-practices in education programs, the integration of ethics into
education, ethical dilemmas and decision-making mechanisms, ethics teaching in different fields,
institutional ethics and practices, ethical practices in medical education, ethical practices in
environmental education, ethics in scientific research"were prominent topics. After the literature
analysis/review studies, it is seen that qualitative method studies (67 studies) were preferred. In the
studies on ethics in education, it was determined that case study, document analysis, phenomenology
study, action research, ethnographic research, field research designs were preferred among the
qualitative research methods designs. When the contents of the studies in which the qualitative
research method was preferred were examined, it was determined that the ethical dilemmas and
problems experienced by the working groups were pointed out and the opinions, thoughts and

observations were included in this regard and the scope and adequacy of ethical practices were
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examined. It was concluded that the studies using the document analysis method analyzed the
education programs, curriculum and ethical practices studies. It was determined that the patterns
used in quantitative research methods preferred in studies on ethics in education (39 studies) were
screening studies and experimental studies. It was determined that mixed method studies were used
in 8 studies. It was concluded that in 54 studies that were synthesized, the research method was not
specified. However, when these studies were analyzed, it was determined that they were report
studies on ethical practices, model development studies at the stage of integrating ethics into
education, survey research studies on ethical practices in education, scale development and program

development studies.
Findings on Study Groups of Ethics in Education Studies in ERIC and TR Index Databases

Within the scope of the fourth sub-problem of the research, study groups of ethics in

education studies were analyzed, and the results of the analysis are presented below (Table 5).

Table 5. Study groups of ethics in educational studies

Study group f %
University students 20 19,0
Academicians 15 14,3
Teachers 13 12,4
Faculty of medicine students 9 8,6
Department of business administration students 6 57
Students of the faculty of educational sciences 5 4,8
Graduate students 5 4.8
Students of the faculty of engineering sciences 4 3,8
Students of accounting department 4 3,8
Prospective science teachers 3 2,9
High school students 3 2,9
Parents 3 2,9
Special education teachers 2 1,9
Assistant doctors 2 1,9
Nursing students 2 1,9
Preschool teachers 2 1,9
University staff 1 1,0
University administrators 1 1,0
Environmental educators 1 1,0
Physical education teachers 1 1,0
Technology educators 1 1,0
Students of journalism and communication faculty 1 1,0
National Park visitors 1 1,0
General total 7 105 7 100

When Table 5 is examined, it was determined that studies in the field of ethics in education
analyzed mostly “university students, academicians, teachers and medical faculty students”. It was
concluded that the differentiation of study groups was the result of working with appropriate people
due to the wide scope of education and training and the differentiation of ethical practices in special

areas. Depending on this result, when compared with other study group, it was concluded that
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“business department students, faculty of education students, graduate students, engineering faculty

students, accounting department students" were mostly studied.

Distribution of Ethics in Education Studies in ERIC and TR Index Databases by Sampling
Methods

Sampling methods used in ethics in educational studies are included in Figure 2.

3% | 3%
5% N B Criterion Sampling

H Simple Random Sampling
46% B Purposeful Sampling
Random Sampling
12% B Stratified Sampling

B Appropriate Sampling

B Snowball Sampling

18%

Figure 2. Ethics in educational studies sampling methods

When the sampling methods used in meta-synthesized ethics in education studies were
examined, it was determined that criterion sampling was used in 46%; simple random sampling in
18%; purposeful sampling in 14%; random sampling in 11%; stratified sampling in 5%; appropriate
sampling in 3%; and snowball sampling techniques in 3% of the studies. It can be inferred that the
reason for using criterion sampling in almost half of the studies is the studies carried out in certain
areas. When the studies preferring simple random sampling method were examined, it was concluded
that it was generally worked with students studying at the higher education level and was chosen to

increase the possibility of representing the universe.

Distribution of Ethics in Education Studies in ERIC and TR Index Databases by Data

Collection Tools

As a result of the analyzes, the data collection tools used in the studies carried out in the field

of ethics in education are presented below (Figure 3).
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6% 1% 1%4% M Survey
Interview
M Questionnaire
M Scale
M Test
m Observation Form

M Student Diaries

Student Products

27%

M Reflective Report

Figure 3. Data collection tools of ethics in education studies
It was determined that the data collection tools used in ethics in education studies were in
parallel with research methods (document review, quantitative and qualitative studies are in the
majority) and that surveys, interviews and questionnaires were used as data collection tools. As a
result of the analyzes, it was also determined that scales, tests, observation forms, student diaries,

student products and reflective reports were also used as data collection tools.

Findings on Data Analysis Methods in Ethics in Education Studies in ERIC and TR Index

Databases

Within the scope of the seventh sub-problem of research, data analysis methods of ethics in

educational studies were determined and presented in Table 6.

Table 6. Data analysis methods of ethics in education studies

Data analytics method f %

Statistical analysis 51 14,4
Content analysis 45 12,7
Statistical analysis + content analysis 12 34
Document analysis 10 2,8
Conceptual analysis 1 0,3
Unspecified 234 66,3
General total 353 100

It is seen in Table 5 that statistical analyzes are the most commonly used analysis method in
data analysis methods of meta-synthesized ethics in educational studies. In the study, the use of
quantitative research methods more than other research methods coincides with the result reached.
The fact that qualitative research methods are mostly used after quantitative research methods
explains why content analysis is also used more in data analysis methods compared to other analysis
methods. Other analysis methods used in ethics in educational studies were determined as “statistical

analysis + content analysis, document analysis, conceptual analysis”. The fact that most of the studies
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consist of theoretical studies reflects the reason for the studies for which the data analysis method is

not specified.

Distribution of Ethics in Education Studies in ERIC and TR Index Databases by

Conclusions Reached

Within the scope of the eighth sub-problem of the research, the general framework of the

results reached in ethics in educational studies is included in Figure 4.

m the importance of ethics teaching in education
6o | | 3% | 1% u the integration of ethics into curriculum

M the effects and importance of institutional ethics
8%

the importance of understanding ethical theories in
practice

M ethical courses for teaching/consultancy/academician
professions

8%

M the importance of professional ethics education

16%

M practices for the solution of ethical dilemmas

m the importance of understanding relationship/difference
between ethics and morality

M the importance of personality in ethics

Figure 4. Conclusions reached in ethics in education studies

When the results of studies in the field of ethics in education were analyzed, it was
determined that the results were united on common denominators rather than differences. The results
reached were generally determined as “the importance of ethics teaching in education, the integration
of ethics into curriculum, the effects and importance of institutional ethics, the importance of
understanding ethical theories in practice, ethical courses for teaching/consultancy/academician
professions, the importance of professional ethics education, practices for the solution of ethical
dilemmas, the importance of understanding relationship/difference between ethics and morality, the

importance of personality in ethics”.
p p
Conclusion and Discussion

In this section, the findings and results obtained as a result of meta-synthesis in the current
research were discussed. When the relevant field literature was examined, it was determined that
there were only two studies in which scientific studies related to ethics were analyzed. The first study
determined was the study conducted by Levent and Fayda Kinik (2017) in which the graduate theses
in Databases of National Thesis Center of the Council of Higher Education on ethics in education and
training were analyzed. The second study conducted by Tas and Bulut (2020) is the study on ethics in

education and training in which the graduate theses in Databases of National Thesis Center of the
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Council of Higher Education and the articles on ethics in education and training on the first 100 pages
of the Google Scholar search engine are analyzed. For this reason, the results reached in this study
were discussed by comparing the common elements questioned in 2 studies on graduate theses and
articles on ethics in education and training conducted by Levent and Fayda Kinik (2017) and Tas and

Bulut (2020).

In the recent study, firstly, distribution of ethics in education studies in ERIC and TR Index
databases by year was determined. It was determined that ethics in education studies started in 1973.
Since 2000, it was concluded that there was an increase in the number of studies and the integration of
ethics in education issues and that the importance of ethics in education increased. The least studied
years (one study each) were 1973, 1974, 1980, 1981, 1986, 1987 and 1988. The years with the highest
number of studies in the field of ethics in education were determined as 2012, 2014, 2019, 2020 and

2021.

Levent and Fayda Kinik (2017) found in their study that the graduate theses on ethics in
education and training started in 1998, and similarly, the graduate theses in Tas and Bulut (2020)
started in 1998. Tas and Bulut (2020) determined in their studies that the ethical articles in education
and training in Google Scholar started in 1994. It was concluded that the studies started in 1973 in
ERIC and TR Index databases. The fact that ethics in education studies started earlier than graduate

thesis studies has shown that research on the subject started earlier.

Examining the fields of studies with ethics subject, it was determined that the studies carried
out in the field of ethics in education are mostly in subjects such as “the importance of ethics in
education, ethics in teacher training programs, ethics in medical education, ethics in environmental
education and ethics of higher education institutions”. Apart from these areas, the fields of study
identified are “professional ethics, ethics in scientific research, ethics in schools and educational
institutions, ethics in business and accounting education, ethics in engineering education, ethics in
information technologies/social network/media use, religious education and ethics, ethics in special
education programs, ethical leadership, ethics in social work programs, ethics in science education
and training, ethics in health education programs, ethics in health education programs, ethics in
preschool education programs, moral education and ethics, ethics in academics and counseling, ethics
in music education, ethics in nursing education, ethics in psychological counselor education
programs, war/violence/immigration and education-ethical policies, ethical citizenship, ethics in adult
education, ethics in art education, ethics in physical education programs, ethics in mathematics
education, ethics in sexuality education, ethics in veterinary medicine education, ethics in history

education, ethics in medical physics education, ethics in journalism and communication education”.

When the research designs of meta-synthesized studies in the field of ethics in education were

examined, it was determined that most of them were theoretical studies. It was determined that
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another prominent pattern in research designs was literature analysis/review and document review
studies. In the ethics in educational studies, it is noted after analyses that qualitative research methods
are often preferred (studies that are specified only as qualitative research, case study, phenomenology
study, action research, ethnographic research and field research). It was determined that only
quantitative research methods (screening study, experimental research, scale development) were
frequently used in studies. In addition, report studies, model development studies and mixed studies

including ethical practices in education were also found.

Levent and Fayda Kinik (2017), and Tas and Bulut (2020) determined the most used research
design as quantitative studies, the second most used research design as qualitative studies and the
third most used research design as mixed studies in the graduate theses and articles the researchers
analyzed. It was determined that the findings obtained from the studies similar to the findings of the

current research.

In the fourth sub-problem of the study, the study groups of the studies in the field of ethics in
education were analyzed. As a result of the analyses, it was concluded that the most studied
participants were “university students, academicians, teachers and medical faculty students”. Due to
the differentiation of the fields of study, different study groups were determined as “students of the
department of business, students of the faculty of education, students of graduate education, students
of the faculty of engineering, students of the department of accounting, science prospective teachers,
high school students, parents, special education teachers, assistant doctors, nursing students,
preschool teachers, university staff, university administrators, environmental educators, physical
education teachers, technology educators, students of the faculty of journalism and communication,

national park visitors”.

Levent and Fayda Kinik (2017) identified the first three ethical elements examined in their
studies as school administrators, teachers and students. Tas and Bulut (2020) determined the study
groups as teachers, prospective teachers and academic staff. It was concluded that the findings
obtained from the studies coincide with the relevant sub-problem findings of the current research. The
fact that teachers, students and academicians take part in the studies as a study group is that these

studies are carried out in subjects of ethics and education.

Other variables synthesized in the current study were determined that most studies used
criterion sampling with a rate of 46%; simple random sampling with a rate of 18%; purposeful
sampling with a rate of 14%; random sampling with a rate of 11%; stratified sampling with a rate of

5%; appropriate sampling with a rate of 3%; and snowball sampling techniques with a rate of 3%.

The findings of the meta-synthesized studies on data collection tools and data analysis
methods are as follows; in these studies, data collection tools included questionnaires (31%),

interviews (27%), questionnaires (17%), scale (10%), test and observation forms (6% each), student
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diaries, student products and reflective reports (1% each). Data analysis methods included Statistical
Analysis (14%), content analysis (13%), statistical analysis + content analysis (3%), document analysis
(3%) and conceptual analysis (used in only 1 study). It was found that data analysis methods were not
specified in 66% of the studies. It is not accidental that sampling methods, data collection tools and

studies are in parallel with the distribution of research methods.

In the current research, the results of studies in the field of ethics in education have also been
subjected to meta-synthesis. Study results in general are collected under titles such as “the importance
of ethics teaching in education, the integration of ethics into curriculum, the effects and importance of
institutional ethics, the importance of understanding ethical theories in practice, ethical courses for
teaching/consultancy/academician professions, the importance of professional ethics education,
practices for the solution of ethical dilemmas, the importance of understanding relationship/difference
between ethics and ethics, the importance of personality in ethics”. When the results obtained in the
studies were examined in detail, it was recommended to integrate courses, modules or models aimed
at increasing the ethical knowledge/awareness of individuals in adult education and public education
courses and improving their professional ethics knowledge and decision-making skills in the
programs at the education levels. In the study results, it was proposed to teach ethics to individuals in
teaching environments, to expand the scope of ethics courses and courses, to develop practices for
identifying and solving deficiencies, to determine ethical dilemmas and decision-making mechanisms
in different professions, to teach virtue ethics and to ensure ethical development together with
personality development. Philosophical approaches in ethics, the importance of leadership ethics and
citizenship ethics, environmental ethics and environmental problems, ethical principles in the use of
technology, institutional ethical problems and solutions were determined among the issues that were

pointed out in the results of the study and proposed solutions to the subject.

It is thought that studies and practices in the field of ethics in education will increase ethical
awareness. For this reason, in the current research, meta-synthesis of scientific studies in the field of
ethics in education was carried out according to different variables and it was aimed to determine the
current situation. Scientific studies examined in the study were accessed from ERIC and TR Index
databases. No date limit was made for the studies scanned in the study, and the date of the oldest

dated study (1973) was accepted as the start date for the synthesized studies.
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