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Investigation of Preservice Teachers’ Speech Anxiety with Different Points of View
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Abstract

The purpose of this study is to find out the level of speech anxiety of last year students at Education
Faculties and the effects of speech anxiety. For this purpose, speech anxiety inventory was delivered
to 540 pre-service teachers at 2013-2014 academic year using stratified sampling method. Relational
screening model was used in the study. To explain the relationships among data in the study,
frequency and percentage analysis, t-test, ANOVA, regression analysis and structural equation
modelling were used. It is seen that preservice teachers have speech anxiety problems when they have
to speak during their teaching activities, when they are demanded to speak all of a sudden, when their
speech is interrupted, when they consider that they do not have different points of view and when they
cannot balance their speech speed. Preservice teachers use their body language as they are giving
speech, and they have less anxiety when they have eye-contact with their audiences, when are talking
about themselves and when they are talking about the people they do not know. When preservice
teachers’ speech anxiety was investigated with regards to their departments, preservice English
teachers and Turkish teachers were found to have higher levels of speech anxiety compared to
preservice preschool teachers. When the findings obtained with this study were examined, it was
found that, as presercice teachers’ speech anxiety increases, their desire to participate in the activities
also increase.
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Introduction

People use their speaking skills actively in their Daily lives so that they can express their
thoughts and build verbal communication with other people. Speaking skill is involved in the use of
both mental and psychological factors. As mental skills are closely related to thinking and questioning,
psychological factors are closely related to anxiety. People are involved in interaction with other
people and have opportunuties to express themselves with the help of speaking skill (Giines, 2013:
113). Speaking skill has many different definitions in the relevant literature. Speaking is defined as a
mental, physical and physiological fact (Adali, 1983); a linguistic and communicational activity
(Ozdemir, 1992: 22); individual’s verbal expression of their emotion and thoughts (Kavcar, Oguzkan
and Sever, 1998: 57); expression of thoughts, emotions and knowledge through a language consisting
of sounds (Demirel, 2003: 90); the action of expressing observations, emotion and knowledge with
the use of langauge (Oz, 2005: 30); a communicational behaviour among people as a consequence of
practical, cultural and aesthetic reasons (Taser, 2006: 35); a monument of thought which consists of
paragraphs, sentences and words (Unalan, 2006: 97); delivering an issue after carefully planning it in
mind and helping others understand it (Kurudayioglu, 2003: 287); the attempt to help words and
sentences gain life and liveliness (Senbay, 2006: 29). Speaking is a skill which sums up all the lifelong
linguistic development in one’s life, and it is closely related to people’s linguistic development.
Linguistic development is a personal skill and there has always been a directly proportional
relationship between language development, life and environment (Demirel, 2003).

Speaking is a basic skill through which emotions and thought used at school, home and in
social life are expressed, knowledge and experiences are shared (Oz, 2005: 30). Speaking is the most
important interpersonal comunication and interaction tool. Speaking has four major qualities as
physical, physiological, physcological and social. The physical quality of speaking is closely related to
sound propagation in space. Physolocial quality of speaking consists of compatible working of speech
organs. Phychological process of speaking is investigated by semantics. In semantics, our experiences
over concepts are very important. In this process, the reactions related to external word come to the
fore. Speaking also has a social quality. Individuals feel the need to build communication and socialize
beginning from the moment when they are born. This leads them to socialising (Demirel, 2003: 90).

For a speech to be a good one, the speech should serve a specific purpose, should be based on
sound knwoledge (Iscan, 2013; Ozkirimli,1994). A good speech has vocalization and fluency. The
mimics and gestures of the speakers are also very important (Katranci and Kusdemir, 2015: 417,
Ozkirimli, 1994). The speech need to make listeners believe what is told; and it should also be based
on sound knowledge. Speakers should use use some methods such as thinking, learning, affecting and
discussion during the speech and they should also take the listeners’ characteristics into consideration
(Ozkiriml1,1994). The vocabulary treasure of speakers is very improtant (Beyreli, Cetindag and
Celepoglu, 2012: 143).

Teachers need to be a good model for their students. Teachers should prepare listening,
speaking, writing and reading activities which will help students prepare for their future lives. (Calp,
2010: 205; Dogan, 2009: 191; Eryaman, 2008). In speech trainings, students’ age, their family
environments and where they live are very important (Ari, 2008: 155). Teachers build communication
with their students through speaking skills (Riley, Burrel and McCallum, 2004). Not sufficiently
developed speaking and listening skills negatively affect communication (Ozbay, 2007: 99).
Individuals, who cannot build healthy communication with other people, will have higher level of
anxiety in this skill (Harb, Eng, Zaider and Heimberg, 2003).

Speaking skill is a special and important need for individuals to be able to sucessful in social
life. When human life is considered to be very complex, individuals can make this complex life a
meaningful one thanks to speaking skill (Gogiis, 1978: 174). As speaking is a skill which integrates
individuals to the community, it is considered to be an important langauge skill which shapes human
life (Liile Mert, 2015: 784). Speaking is in the center of human life. Individuals transfer the knowledge
that they gain through reading and listening skills to others using their speaking skills, and they build
communication with others in this way. This communication process is very important in determining



142
International Journal of Progressive Education, Volume 11 Number 3, 2015
© 2015 INASED

their education and culture levels (Ozbay, 2003: 6). Considering all these, we can suggest that the key
element in a succesful communication is good speech (Kurudayioglu, 2003: 288; Sevim and Gedik,
2014: 381).

People have some anxieties in the community in which they live. The anxiety is experienced
by one individual and the anxiety experienced seriously affects the environment (Ozdal and Aral,
2005). Anxiety is defined as a shadowy fear (Morgan and Clifford 1998; Unlii, 2001: 92); a disturbing
emotional state which stimulates the sense of weakness against a danger (Aydin and Takkag, 2007:
259); a state of excitement which apears with physical, emotional and mental changes in the case of
stimulation (Sapir and Aranson, 1990); a state of shadowy fear (Kyosti, 1992; Maclntyre and
Gardner, 1994; Morgan, 1998); an emotion that individuals are aware of and are not happy with
(Uldas, 2005: 8). Anxiety, which is one of the most effective factors affecting the process of language
learning (Bas, 2014: 101; Gardner and Maclntyre, 1993: 2; Horwitz, Horwitz and Cope, 1986),
generally affects learning negatively (Yaman, 2010: 272). The studies which examine the effects of
anxiety in language learning (Horwitz, Horwitz and Cope, 1991; Djigunovic, 2006; Iscan, 2011; Tran,
2012; Yogurtcu and Yogurteu, 2013) suggest that anxiety affects students’ achievements and their
performances in the classes. Burger (2006) defines anxiety as an unpleasant emotional experience
leading to the feelings of distress, panic, fear and teror. There may be various causes of anxiety.
Ciiceloglu (2000: 276-288) suggests that the causes of anxiety may be the possibility of negative
consequences of an event, the possibility of punishment, the differences between what individuals
believe and their behaviours and uncertainity about their future. The bahviours of the individuals
experiencing anxiety and their life styles are degenerated (Tekindal, 2009: 9). Anxiety in language
teaching appears as anxiety of writing, listening and speaking (Karakaya and Ulper, 2011;
Melanlioglu, 2013; Sallabas, 2012; Sevim, 2012). One of the biggest anxieties that human being
suffers from is speech anxiety.

Speech anxiety can be defined as the anxiety of not being able to express yourself in public.
The hearts of those experiencing speech anxieties beat quickly and they fear of not speaking in front of
people (Bodie, 2010: 71). The individual experiencing speech anxiety may forget what to say in front
of public, and s/he is afraid of making mistake. S/he thinks that everybody is looking for a chance to
find her/his mistake as speaking, and s/he thinks that s/he will fail in the speech (Leibert and Morris,
1967; Katranci and Kusdemir, 2015: 418; Zeidner, 1998). The individuals suffering from speech
anxiety are afraid of the cases which require speaking skills, they are afraid that their speech will be
evaluated. Therefore, they avoid speaking and they feel bad as they are giving the speech (Melanlioglu
and Demir, 2013: 393; Sevim and Gedik, 2014: 381; Yaman and Suroglu Sofu, 2013: 43-44). For
individuals not to suffer from such speech anxiety, they need to improve their speaking skills, and they
need to make their speakings skills actively used ones. Teachers, schools and families play significant
roles. The training which is providied by teachers beginnig from early ages will help students express
themselve better and get rid of their speech related anxieties. Therefore, it is very important for
teachers not to experience any anxiety problems as they are giving speech because they are models for
students. This research aims to find out anxiety levels of last year students at Education Faculties
because Education Faculties play significant roles in teacher training. For this purpose, preservice
teachers fill in the speech anxiety inventory to deliver their views about this issue.

Method
Research Model

Relational screening model was used in the study. The research model which examines
relations and connections in education is named as relational screening model (Biiyiikoztiirk, Kilig
Cakmak, Akgiin, Karadeniz and Demirel, 2012: 23). Frequency and percentage analysis, t-test,
ANOVA, regression analysis and structural equation modelling were used in the study to be able to
explain the relationships among the collected data. Structural Equation Modelling (SEM) is a
statistical method based on the causal and relational explanation of relations among observed and
hidden variables. Before starting a statistical analysis, structural models should be created considering
actual and possible relationships among variables. SEM is a statistical method which brings about a
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hypothesis test approach to multiple variable analysis of structural theory. This structural theory
reveals causal processes observed in many variables (Khine, 2013; Simsek, 2007: 1). In this research,
structural equation modelling was used to be able to build connnection between the thoughts of last
year students about speech anxiety and variables.

Participants

Stratified sampling mtethod was used in the study and this method is one of the random
sapling methods. Each sampling unit in this sampling method belongs to only one unit and the change
within the unit is very limited (Biiylikoztiirk and etc., 2012: 86). 540 preservice teachers participated
in the study from Canakkale Onsekiz Mart UNiversity, Education Faculty in 2013-2014 academic
year.

Table 1
Research Participants

n %
Female 369 68,3
Male 171 31,7
Total 540 100,0

When Table 1 is examined, it is seen that 68,3% of the participants are female, and 31,7% of
the participants are male.

Table 2
Departments of preservice teachers

Department n %

Turkish Language Teaching 126 23,3
Primary School teaching 97 18,0
Preschool teaching 89 16,5
English Language Teaching 88 16,3
Science 76 14,1
Computer 64 11,9
Total 540 100,0

When Table 2 is investigated, 23,3% of the preservices teachers were from Turkish Language
Teaching Department, 18% of them were students of primary school teaching department, 16,5% of
the students are from pre-school teaching department, 16,3% of them were students of English
Language Teaching, 14,1% of them were students of science, 11,9% of them were students of
computer teaching departments.

Data Collection Tools

In the study, Speech Anxiety Inventory which was adopted into Turkish by Sevim (2002) was
used. The KMO coefficient of the inventory was found to be .92 and the Barlett Test x* value was
found to be 2376,481 (p<.001). The scale used in the study is three factor. Cronbach alfa reliability
coeficient which is the first factor was found to be .89, the second factor was found to be .82 and the
third factor was found to be .87. The findings of these tests which were designed by the researcher
suggest that KMO coefficient was found to be .95 and Barlett test x* value was found to be 5561,362
(p<.001). Cronbach alpha coefficient of the scale was found to be .93. Considering the findings
mentioned above, the scale was delivered to the preservice teachers.

Findings and Discussion

In this part of the research, the data related to the speech anxiety of the participants will be
analysed and discussed.
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Table 2

The cases when preservice teachers suffer from the most speech anxiety

Items X s

4. The idea of giving a speech in a symposium, panel, conference and etc 293 116
makes me nervous. ’ ’
13. I feel anxious when | am demanded to give a speech all of a sudden. 2,55 1,10
20. | feel anxious if I am interrupted when | am giving a speech 2,53 1,17
5. When 1 think that | connot handle my speech topic from different points of 251 99
view, | feel anxious. ' '

8. | feel anxious when I cannot balance my speech speed. 2,46 ,98

When Table 2 is examined, it is seen that preservice teachers suffer fromspeech anxiety when
they think that they will speak in a symposium, panel, conference and etc (¥=2.93), when they are

demanded to speak about an issue all of a sudden (X=2.55),when they are interrupted as they are
speaking (¥=2.53), when they think that they cannot handle the speech topic from different points of
view (X¥=2.51), when they cannot balance their speech speed (¥=2.46).

Table 3
The cases when preservice teachers have the least speech anxiety

Items X s

1. I avoid using my body language as | am speaking 169 .83
2. | avoid building eye contact with my listener. 1,71 .86
14. | feel excited when | am speaking to someone from opposite sex. 2,02 1,03
19. | feel shy when | am telling about my personal issues. 2,08 1,00

16. | feel nervous when | am speaking to someone on the phone who | do not know

2,10 1,08
much.

When Table 2 is investigated, preservice teachers have the least anxiety problem when they
have to use their body language (¥=1.69), when they look at the eyes of their listeners (X¥=1.71), when

they are speaking to someone from opposite sex (¥=2.02), when they are telling about their personal
issues (¥=2.08), when they are speaking to someone on the phoe who they do not know muck
(X=2.10).

Table 4

t-test results of preservice teachers’ speech anxiety depending on gender

Sub-dimensions Gender N X ss sd t P
) Female 369 1,67 72 538 153 125
Body language anxiety of speaker
Male 171 1,77 76
) ) Female 369 241 77 538 0,36 ,719
Speaker oriented anxiety
Male 171 2,43 ,80
. ) ) Female 369 2,26 75 538 037 ,707
Environment oriented anxiety
Male 171 2,23 A7

When Table 4 is examined, it is seen that there is no statistically significant difference
between speakers’ body language anxiety (tsss= 1,53; p>.05); speaker oriented anxiety (t(sss= 0,36;
p>.05); environment oriented anxiety (tsss= 0,37; p>.05) and gender.
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Table 5

ANOVA results of preservice teachers’ speaking anxiety depending on their department.

Dimension Sogrce of Total of sd Averages F 0 Significant difference
variance square of square
Speakers’ intergroup 2,008 5 ,402 74 593
'|°°dy Within group 289,719 34 543
anguage
anxiety Total 201,727 539
Speaker intergroup 9,347 5 1,869 3,11 ,009 Between A-C,itisin
oriented favour of A; between
anxiety Wihingroup 320,955 34 601 F-C, itis in favour of
F
Total 330,303 539
intergroup 7,142 5 1,428 2,50 ,029 Between A- C, itis in
Environment favour of A ; between
oriented Withingroup 304,430 34 ,570 F-C , it is in favour of
anxiety F
Total 311,572 539

Note: A=Turkish Language Teaching; B=Primary School teaching; C=preschool teaching, D=science
teaching, E=computer teaching, F=English Language Teaching.

When Table 5 is examined, it is seen that there is a significant difference between preservice
teachers’ speaker oriented anxiety (F=3,11; p>.05) and their departments. The results of the TUKEY
test which was carried out to find out which groups are reponsible for the differences suggest that the
preservice teachers studying at Turkish Language teaching and English Language Teaching
departments were found to have more speaking anxiety than those studying at preschool teaching
departments.

Table 6

Multiple Regression analysis results related to preservice teachers’ speaking anxiety

Variable B sd B t p
Stable 472 ,072 6,573 ,000
Speaker’s body language anxiety ,642 ,031 ,624 20,995 ,000
Environment oriented anxiety 293 ,032 275 9,258 ,000

The multiple regression analysis results which was carried out to reveal to what extend
preservice teachers’ speaker body language anxiety and environment oriented anxiety affect preservice
teachers’ speaker oriented anxiety suggest that there is a statistically significant relationship between
speaker oriented anxiety, speaker body language anxiety and environment oriented anxiety (R=0.775,
R?=0.601) (F2-537)= 404.86, p<0.01). These two variables are responsible for 60% of the preservice
teachers’ speech anxiety levels. The significance order of standardized regression analysis is that
speaker’s body language anxiety comes first (§=0.624) and environment oriented anxiety comes next
(p=0.275).



146
International Journal of Progressive Education, Volume 11 Number 3, 2015
© 2015 INASED

ey

Figure 1. Road sheme related to speech anxiety and social activities.

When the Figure 1 is exaamined, k1 explains the number of the books preservice teachers
have read, k2 explains the case whether they have taken responsibilities as speakers or debator in front
of any audience, k3 explains the case of attending any drama/theather activity, k4 explains if
preservice teachers write any poem/novel/essay and etc. except for exams and assignments, k5
explains if preservice teachers worked somewhere to earn money.

When the findings were investigated, it was found that as preservice teachers’ speech anxiety
increases, participation in the activity also increases (B = .38, p< 0,001), and it was significantly
affected. The variance which explains the direct effect of speech anxiety on activities was found to be
15%.

In this study, the following indexes were taken into consideration, such as Chi-Square
Goodness, Goodness of Fit Index, GFI, Adjusted Goodness of Fit Index, AGFI, Comparative Fit
Index, CFIl, Normed Fit Index, NFI, Relative Fit Index, RFI and Root Mean Square Error of
Approximation, RMSEA. In the analysis carried out in this study, Chi-Square Goodness was found to
be ¥* =24.701 (sd = 19, p<0.01, Goodness of Fit Index, GFI =.98, Adjusted Goodness of Fit Index,
AGFI =0.97, Comparative Fit Index, CFI =.99, Normed Fit Index, NFI =.96, Relative Fit Index, RFI
=.95, SRMR, .033 and Root Mean Square Error of Approximation, RMSEA =.024.

In SEM, some values are taken as base to evaluate the fit and mismatch related to the subject
model. In SEM, the most commonly used chi-square test (3°)(Cokluk, Sekercioglu ande Biiyiikoztiirk,
2012: 267; Meydan and Sesen, 2011:32), is accepted as starting fit value and it is commonly used
(Barrett, 2007:816; Siimer, 2000:60). As ¥’ is sensitive to the size of the sampling, it is suggested to
look at alternative evaluation criteria (Kline, 2011; Raykov, 2006; Siimer, 2000; Simsek, 2007). In
the cases when sd is big, as % tends to come up with meaningful results, x%/sd rate is considered to be
a criteria for adequacy (Stimer, 2000: 59). If this rate is < 3 in large samplings, it is accepted as
excellent (Kline, 2011:204; Siimer, 2000:59) and if it is < 5, it is fitting at average level (Siimer,
2000:59). Goodness of fit index (GFI) was developed as an alternative to x° to be able to evaluate
model fit independently from sampling size. It is a value between 0 and 1, and .90 and above means a
possible good fit, .95 and above means excelent fit (Cokluk, Sekercioglu and Biiylikoztiirk, 2012: 269;
Stimer, 2000: 60). In GFI, NFI, RFI, CFI and IFI which take values between 0 and 1, if the value is
closer to 1, the fit excellent (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2012: 271-272; Stimer, 2000: 60-
61). If RMSEA value is <.05, the fit is excellent (Kline, 2011: 206; Siimer, 2000: 61), if it is < .08, the
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fit is good(Siimer, 2000: 61) and if it is < .10, the fit is weak or mediocre (Hoe, 2008:78). In SRMR,
the fitting indicators are between 0 and 1 and if the value is equal to 0, the fit is excellent. In addition
to that, if it is < .05, the fit is excellent, and if it is < .08, the fit is accepted to be good (Kline,
2011:209). When we consider that GFI, AGFI, RFI, NFI and CFI which are some of the fit index,
need to be higher than .90, and RMSEA and SRMR need to be lower than .05, the fit index value
demonstrate that the model is compatible.

Discussion, Results and Suggestion

Speaking is the second skill which they acquire after the listening skill. Each individual starts
to express themselves either writing or speaking in the public begining from their childhood. The
environment, the family and school where children grow contribute a lot to individuals in their self
expression. Any defect that they have at this period causes their failure in their self expresion and this
appears as a lack of skill to express themselves. Ozbay (2005) suggests that speaking skill is innate,
and this skill is improved during school life. Therefore, teachers have significant roles in individuals’
effective speaking skill use and teachers are supposed not to have any speech anxiety. It is very
important for teachers to speak their language fluently and accurately to be succesful in their
profession and to be good models for their students (Katranci, 2014: 175). With this regard, teachers’
self confidence about their speaking skills, their feeling of competent for speaking, education faculties
where they had relevant training and the courses that they took for improving their speaking skills are
all important for teaching-learning process to achieve its goals (Katranci, 2014: 178). Preservice
teachers suggest that speaking skill is the most challanging skills that they have problem with
improving (Ayan, Katranci ve Melanlioglu, 2014). Achieving an effective and good speech, making it
a habit are all closely related to the quality of the education provided at formal education institutions
and the quality of the teachers teaching at these formal education institutions (Katranci ve
Melanlioglu, 2013: 653). The skill which has the most relationship with socialization is speaking skill
out of all language skills. Therefore, improving speaking skill is directly related to psychology,
sociopsychology, behavioural sciences and communication sciences (Unalan, 2007: 2-3). The study
carried out by Durukan and Maden (2010) suggests that Turkish language teachers have low level of
communication skills and that female Turkish language teachers are significantly better at speaking
skills compared to female colleaques when gender is considered. There has been a positive, weak and
insignificant relationship between teachers’ communication with students and speaking skills
(Vatansever Bayraktar, 2012: 174).

According to the study carried out by Akkaya’nin (2012), the problems that preservice
teachers have are not focusing on the speech, hesitation in speech, violating relevant grammar rules,
lack of knowledge, the problems arising from social obstacles and physical reasons, psycological
problems (not being able to speak in from of public, not being able to speak in peer to peer
relationships), sound, tone, stress, pronunciation mistakes. When the study carried out by Arslan
(2012) was investigated, the students studying at university claim that the problems that they suffer
from in related to not using speaking skills effectively result from the courses that they took at
university. The crowded classes, not giving students enough chances to speak in the classroom,
abstaining from the reactions of the lecturers, exam system related problems are all suggested as the
causes of their failure in improving their speaking skills. In a study carried out by Sevim and
Varisoglu (2012), it was found that preservice teachers had problems with acquiring speaking skills
and expressing themselves. When the study was examined, it was found that preservice teachers had
the following speech related problems; diction defect, ineffective speech, speaking with a local dialect,
incohenecy, insufficient vocabulary treasure, not using body language effectively, speech anxiety, lack
of self confidence and using borrowed words from other languages.

Katranci and Kusdemir (2015) carried out an experimental practice to reduce preservice
teachers’ speech anxiety. The analysis carried out following the end of the implementation suggests
that preservice teachers were found to have gained competency and to have decreased their speech
anxiety levels.
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The study found out that female students had lower level of anxiety levels compared to male
students. Besides, preschool education department students were found to have the lowest anxiety
level.

When education faculties were investigated, it was found that Turkish Language teaching and
Foreign language Teaching department students were found to have highest skills to express
themselves. In a study carried out by Temiz (2013), students from Turkish Language teaching
department had higher speech anxiety levels compared to music department. The study carried out by
Basaran and Erdem (2009) suggests that receiving unversity education has contributed a lot to
students’ speaking skills from Turkish, Music and Primary school teaching department, but the course
“verbal lecture” taken at university failed improving students’ speaking skills adequately. Preservice
teachers need to ask for more opportunuties to speak and to express themselves at universities. Aykag
and Cetinkaya (2013) suggested in their study that creative drama activities improved preservice
teachers’ speaking skills. Katranci and Kusdemir (2015) suggest that “school experience” and
“teaching practice” coursesthat they take at the last year, are good opportunuties for preservice
teachers to improve their verbal lecture skills and to reduce their speech anxiety levels.

Kiiciikosmanoglu (2015) has suggested that last year students were found to have less speech
anxiety levels compared to other classes. Similarly, Cakmak and Hevedanli (2005) have found that
university students’ speech anxiety levels significantly change depending on the variable of class. The
studies carried out in the field reveal that students’ anxiety levels change according to their classes and
their anxiety levels were found to have decreased towards last year (Bozkurt, 2004).

Speaking skill is improved with rules and training. The best age for students to adapt rules is
generally primary school period. Therefore, primary school teachers have very important
responsibilities (Kuru, 2013: 187). Individuals need to have a rich vocabulary treasure and field
knowledge to be able to speak effectively (Dogan, 2009). Besides, reading and reporting activities
should be given more importance in speaking trainings (Ozbay, 2005). Kurudayioglu (2003) and
Ozbay (2005) suggest that students can better express themselves thanks to unprepared speeches. The
dialoques that students build with peers help students improve themselves in the field of speaking.
Teachers need to be good models for students in this process (Uggun, 2007). Practices at every stage
of education fall short in achieving the goals of speaking training. If relevant practices could be done
most effectively, students could be more succesful at expressing themselves, participating in social
activities, expressing their opinions in an organized way and improving their self confidence
(Temizyiirek, 2007).

When preservice teachers will have to speak in their teaching practices, it was found that they
had speech anxiety problems when they are demanded to speak all of a sudden, when they are
interrupted, when they think that they cannot have different points of view, when they cannot balance
their speech speed. Preservice teachers had less anxiety problem when they use their body language as
they are giving speech, when they had eye contact with their listeners, when they are talking about
themselves and when they are speaking to someone who they do not know. The study did not come up
with any findings suggesting that there is a significant relationship between the genders of preservice
teachers and their anxiety levels. When preservice teachers’ anxiety levels were investigated with
regards to their departments, Turkish language teaching department and English language teaching
department students were found to have more speech anxiety problems than preschool teaching
department students. The reason for this anxiety may be that they have conditioned themselves for
being better as they are students at Language teaching departments. When the obtained findings were
investigated, it was found that as preservice teachers’ anxiety levels increase, their desire to participate
in teaching activities also increases.It can be suggested here that preservice teachers try to overcome
their anxiety problems by participating in more teaching activities. Preservice teachers are supposed to
make themselves fully competent at their university education, which is the last step of their education
life. Preservice teachers should develop themselves reading more, and participate in group discussions
and scientific activities effectively. A teacher suffering from speech anxiety cannot give a good
education of how to speak. Therefore, more importance should be given to preservice teachers’ skill
education at universities; both theoretical and practical trainings need to be given to preservice
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teachers to help them gain superior skills such as critical thinking, creative thinking, researching,
questioning.

References

Adali, O. (1983). Ana dili olarak Tiirkge dgretimi {istiine. Tiirk Dili Dergisi Dil Ogretim Ozel Sayist,
379-380, s. 31-35.

Akkaya, A. (2012). Ogretmen adaylarinin konusma sorunlarina iliskin gériisleri. Mustafa Kemal
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 9(20), s. 405-420.

Ar1, G. (2008). Konusma dgretimi. Cemal Yildiz (Ed.). Tiirkce Ogretimi iginde (s. 155-179). Ankara:
PegemA Yaymecilik.

Arslan, A. (2012). Universite 6grencilerinin “topluluk karsisinda konusma” ile ilgili goriisleri (Agr
Ibrahim Cecen Universitesi Ornegi), Turkish Studies,7(3), s. 221-231.

Ayan, S., Katranci, M. ve Melanlioglu, D. (2014). Awareness level of teacher candidates’ in terms of
their Turkish language sufficiency: A qualitative research. International Journal of Academic
Research Part B, 6(29), s. 137-143.

Aydn, S. ve Takkag, M. (2007). Ingilizceyi ikinci dil olarak 6grenenlerde sinav kaygisinin cinsiyet ile
iliskisi. Atatiirk Universitesi Sosyal Bilimler Enstitiisii Dergisi, 9(1), s. 259-266.

Aykag, M. ve Cetinkaya, G. (2013). Yaratici drama etkinliklerinin Tiirk¢e Ogretmen adaylarinin
konugma becerilerine etkisi. Turkish Studies, 8(9), s. 671-682.

Barrett, Paul. 2007. Structural equation modelling: Adjudging model fit. Personality and Individual
Differences, 42(5), p. 815-824.

Bas, G. (2014). Lise Ogrencilerinde Yabanci Dil Ogrenme Kaygisi: Nitel Bir Arastirma. Pamukkale
Universitesi Egitim Fakiiltesi Dergisi, 36, s. 101-119.

Basaran, M., Erdem, 1. (2009). Ogretmen adaylarinin giizel konusma becerisi ile ilgili gdriisleri
tizerine bir aragtirma. Kastamonu Egitim Dergisi, 17(3), . 743-754.

Beyreli, L., Cetindag, Z. ve Celepoglu, A. (2012).Yazili ve sozlii anlatim (7. Baski). Ankara: PegemA
Yayincilik.

Bodie, G. D. (2010). A racing heart, rattling knees, and ruminative thoughts: Defining, explaining, and
treating public speaking anxiety. Communication Education, 59(1), p. 70-105.

Bozkurt, N. (2004). Bir grup tiniversite Ogrencisinin depresyon ve kaygi diizeyleri ile cesitli
degiskenler arasindaki iliskiler. Egitim ve Bilim, 29(133), s. 52-59.

Burger, J. M. (2006). Kisilik. 1. D. Erguvan Sarioglu (Cev.). Istanbul: Kakniis Yaynlari.

Biiyiikoztiirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, S. ve Demirel, F. (2012). Bilimsel
arastirma yontemleri (11. Baski). Ankara: PegemA Yayincilik.

Calp, M. (2010). Ozel egitim alani olarak Tiirkge dgretimi (4. Bask1). Ankara: Nobel Yayin Dagitim.
Ciiceloglu, D. (2000). Insan ve davranigi. Istanbul: Remzi Kitabevi.

Cakmak, O. ve Hevedanli, M. (2004). Biyoloji 6gretmen adaylarmin kaygilarim etkileyen etmenler.
XII. Ulusal Egitim Bilimleri Kurultayi, (6-9 Temmuz), Indnii Universitesi Egitim Fakiiltesi,
Malatya.

Cokluk, O, Sekercioglu, G. ve Biiyiikoztiirk, S. (2012). Sosyal bilimler icin ¢cok degiskenli SPSS ve
LISREL uygulamalar:. Ankara: PegemA Yayincilik

Djigunovic, J. M. (2006). Language Anxietyand Language Processing. S. H. Fostercohen, M. M.
Krajnovic, ve J.M. Djigunovic (Eds.). In EUROSLA Yearbook, 6, p. 191-212.



150
International Journal of Progressive Education, Volume 11 Number 3, 2015
© 2015 INASED

Demirel, O. (2003). Tiirkge ve sinif 6gretmenleri icin Tiirkce égretimi. Ankara: PegemA Yayincilik.

Dogan, Y. (2009). Konugma becerisinin gelistirilmesine yonelik etkinlik Onerileri. Tiirk Egitim
Bilimleri Dergisi. 7(1), s. 185-204.

Durukan, E. ve Maden. S. (2010). Tiirk¢e dgretmenlerinin iletisim becerileri {izerine bir arastirma.
Sosyal Bilimler Arastirmalart Dergisi, 1, s. 59-74.

Eryaman, M. Y. (2008). Writing, method and hermeneutics: Towards an existential
pedagogy. Elementary Education Online, 7(1), 2-14.

Gardner, R. ve Macintyre, P. (1993). On the measurement of affective variables in second language
learning. Language Learning, 43, s. 157-194.

Gogiis, B. (1978). Orta dereceli okullarimizda Tiirkge ve yazin egitimi. Ankara: Kadioglu Matbaasi.
Glines, F. (2013). Tiirkce 6gretimi yaklasimlar ve modeller (1. Baski). Ankara: PegemA Yayincilik.

Harb, G. C., Eng, W., Zaider T., Heimberg R. G. (2003). Behavioral Assessment of Public-Speaking
Anxiety Using a Modified Version of the Social Performance Rating Scale. Behaviour
Research and Therapy. 41, p. 1373-1380.

Hoe, S. L. (2008).Issues and procedures in adopting structural equation modeling technique. Journal
of Applied Quantitative Methods, 3(1), s. 76-83.

Horwitz, E. K., Horwitz, M. B. ve Cope, J. A. (1986). Foreign language classroom anxiety. Modern
Language Journal, 70, s. 125-132.

Horwitz, E. K., Horwitz, M. B. ve Cope, J. A. (1991). Foreign Language Classroom Anxiety. E. K.
Horwitz & D. J. Young (Eds.). In Language Anxiety: From Theoryand Research to Classroom
Implications (pp. 27-36). New Jersey: Englewood Cliffs.

Iscan, A.(2013). Diksiyon, ses bilgisi ve ses egitimi. A.Kiling, A. Sahin (Ed.). Konusma Egitimi
icinde (2.bask1). (s. 59-118). Ankara: PegemA Yayincilik.

Iscan, A. (2011). The effect of language learning anxiety on the learner of Turkish as a second
language: The case of jawaharlal nehru university, India. Educational Researchand Reviews,
6(8), 586-591.

Karakaya, 1. ve Ulper, H. (2011). Yazma kaygis1 dlgeginin gelistirilmesi ve yazma kaygisinin gesitli
degiskenlere gore incelenmesi. Educational Sciences: Theory & Practice, 11(2), s. 691-707.

Katranci, M. (2014). Ogretmen adaylarinin konusma becerisine yonelik 6z yeterlik algilari. Bartin
Universitesi Egitim Fakiiltesi Dergisi, 3(2), s. 174-195.

Katranci, M. ve Melanlioglu, D. (2013). Ogretmen adaylara yonelik konusma 6z yeterlik dlgegi:
Gegerlik ve giivenirlik ¢alismasi. International Journal of Social Science 6(6), 651-665.

Katranci, M. ve Kusdemir, Y. (2015). Ogretmen adaylarinin konusma kaygilarmin incelenmesi: sozlii
anlattim dersine yonelik bir uygulama. Dicle Universitesi Ziya Gokalp Egitim Fakiiltesi
Dergisi, 24, p. 415-445.

Kavcar, C., Oguzkan, F. ve Sever, S. (1998). Tiirk¢e égretimi. Ankara: Engin Yayincilik.

Khine M. S. (2013), Application of structural equation modeling in educational research and practice.
Rotterdam: Sense Publishers.

Kline, R.B. (2011). Principles and practice of structural equation modeling, (3rd edition). New York:
The Guilford Press.

Kuru, O. (2013). Akici konusma problemi yasayan ilkokul 4. smf &grencilerinin konugma
becerilerinin gelistirilmesi. Yaymlanmamis Doktora Tezi. Gazi Universitesi Egitim Bilimleri
Enstitiisii ilkdgretim Ana Bilim Dali Sinif Ogretmenligi Bilim Dali.



151
International Journal of Progressive Education, Volume 11 Number 3, 2015
© 2015 INASED

Kurudayioglu, M. (2003). Konusma egitimi ve konusma becerisini gelistirmeye yonelik etkinlikler.
Tiirkliik Bilimi Arastirmalart Tiirk¢enin Ogretimi Ozel Sayisi, 13, s. 267-309.
Kyosti, J. (1992). Trait and test anxiety in the FL classroom. (Eric Document No. 345551).

Kiigiikosmanoglu, H. O. (2015). Miizik 6gretmeni adaylarinin konusma kaygisi diizeyleri tizerine bir

calisma (Konya ili 6rnegi). Uluslararasi Hakemli Ekonomi Yénetimi Arastirmalari Dergisi,
3(2),s. 1-11.

Liebert, R. M. and Morris, L. W. (1967). Cognitive and Emotional Components of Anxiety: A
Distinction and Some Initial Data. Psychological Reports, 20, p. 975-978.

Lile Mert, E. (2015). Tiirkge O6gretmeni adaylarmin konusma kaygilarima iliskin bir inceleme.
Uluslararast Sosyal Aragtirmalar Dergisi, 8(37), s. 784-789.

Maclintyre, P. D. ve Gardner, R. C. (1994). The subtle effects of language anxiety on cognitive
processing in the second language. Language Learning, 44, p. 283-305.

Melanlioglu, D. (2013). Ortaokul &grencileri i¢in dinleme kaygisi 6lgeginin gegerlik ve giivenirlik
calismasi. Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi Tiirkcenin Egitimi
Ogretimi Ozel Sayisi, 6(11).

Melanlioglu, D. ve Demir, T. (2013). Tiirkce Ogrenen Yabancilar I¢in Konusma Kaygis1 Olgeginin
Tiirkce Formunun Gegerlik ve Glivenirlik Calismasi. International Journal of Social Science,
6(3), p. 389-404.

Meydan, H. C. ve Sesen, H. (2011). Yapisal esitlik modellemesi AMOS uygulamalari. Ankara: Detay
Yayincilik.

Morgan, C. T. (1998). Psikolojiye giris. Ankara: Hacettepe Universitesi Psikoloji Boliimii Yayinlari.
Oz, F. (2005). Uygulamali ilkokuma yazma 6gretimi. Ankara: An1 Yayimncilik.

Ozbay, M. (2003). Ogretmen goriislerine gore ilkégretim okullarinda Tiirkce ogretimi. Ankara: Golge
Ofset Matbaacilik.

Ozbay, M. (2005). Ana dili egitiminde konusma becerisini gelistirme teknikleri. Journal of Qafkaz
University, 16, s. 177-184.

Ozbay, M. (2007). Tiirkge izel 6gretim yontemleri II. Ankara: Oncii Kitap.

Ozdal, F., Aral, N. (2005). Baba yoksunu olan ve anne-babasi ile yasayan cocuklarm kaygi
diizeylerinin incelenmesi. Gazi Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 6(2), s. 255-
267.

Ozdemir, E. (1992). Giizel ve etkili konusma. Istanbul: Remzi Kitabevi.
Ozkirimly, A. (1994). Dil ve anlatim. Ankara: Am Yayncilik.

Raykov, T. (2006). Interval Estimation of Optimal Scores from Multiple-Component Measuring
Instruments via Structural Equation Modeling. Structural Equation Modeling, 13, p. 252-263.

Riley, J., Burrell, A., ve Mccallum, B. (2004). Developing the spoken language skills of reception
class children in two multicultural, inner-city primary schools. British Educational Research
Journal, 30(5).

Sallabag, M. E. (2012). Tiirk¢eyi yabanct dil olarak Ogrenenlerin konusma kaygilarinin
degerlendirilmesi. Turkish Studies, 7(3), 2199-2218.

Sapir, S. ve Aronson, A. E. (1990). The relationship between psychopathology and speech and
language disorder in neurological patients. Journal of Speech Hearing Disorders, 55, p. 503-
500.

Sevim, O. (2012). Ogretmen adaylarina yénelik konusma kaygis1 dlgegi: Bir gecerlik ve giivenirlik
caligmasi. Turkish Studies, 7(2), s. 927-937.



152
International Journal of Progressive Education, Volume 11 Number 3, 2015
© 2015 INASED

Sevim, O. ve Gedik, M. (2014). Orta6gretim Ogrencilerinin Konusma Kaygilarimin Cesitli
Degiskenler Acisindan Incelenmesi. Atatiirk Universitesi Tiirkiyat Arastirmalar: Enstitiisii
Dergisi (TAED), 52, s. 379-393.

Simer, N. (2000). Yapisal esitlik modelleri: Temel kavramlar ve ornek uygulamalar. TZirk Psikoloji
Yazilari, 3(6), s. 74-79.

Senbay, N. (2006). S6z ve diksiyon sanati. Istanbul: Yap1 Kredi Yayinlari.

Simsek, O.F. (2007). Yapisal esitlik modellemesine giris: Temel ilkeler ve LISREL Uygulamalari.
Ankara: Ekinoks Yayinlari.

Taser, S. (2006). Konusma egitimi. Istanbul: Papiriis Yayinevi.

Temiz, E. (2013). Speech anxiety of music and Turkish language teacher candidates. Journal of
Educational and Instructional Studies In The World, 3(2), 101-105.

Temizyiirek, F. (2007). ilkdgretim Ikinci Kademede Konusma Becerisinin Gelistirilmesi. Ankara
University, Journal of Faculty of Educational Sciences, 40(2), s. 113-131.

Tran, T. T. T. (2012). A review of Horwitz, Horwitz and Cope’s theory of foreign language anxiety
and the challengesto the theory. English Language Teaching, 5(1), p. 69-75.

Ucgun, D. (2007). Konusma egitimini etkileyen faktorler. Erciyes Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 22, s. 59-69

Uldas, 1. (2005). Ogretmen ve gretmen adaylarina yonelik matematik kaygi 6lcegi gelistirilmesi ve
matematik kaygisina iliskin bir degerlendirme. Yayimlanmamig Yiiksek Lisans Tezi. Istanbul:
Marmara Universitesi Egitim Bilimleri Enstitiisii.

Unalan, S. (2006). Tiirkce égretimi. Ankara: Nobel Yayincilik.
Unalan, S. (2007). S6zi anlatim. Ankara: Nobel Yayincilik.

Unli, E. (2007). {lkdgretim okullarindaki figiincii, dordiincii ve besinci simf 8grencilerinin matematik
dersine yonelik tutum ve ilgilerinin belirlenmesi. Dumlupinar Universitesi Sosyal Bilimler
Dergisi, 19, s. 129-148.

Vatansever Bayraktar, H. (2012). [lkégretim 5. sumif égrencilerinin Ogretmeni ve ebeveyni ile olan
iletisimleri ile Tiirkce dersi konusma becerileri arasindaki iliski. Yayinlanmamig Doktora
Tezi. Marmara Universitesi Egitim Bilimleri Enstitiisii {lkdgretim Anabilim Dali Sinif
Ogretmenligi Bilim Dall.

Yaman, H. (2010). Tiirk Ogrencilerin Yazma Kaygisi: Olcek Gelistirme ve Cesitli Degiskenler
Acisindan Yordama Calismasi. International Online Journal of Educational Sciences, 2(1), s.
267-289.

Yaman, H. ve Suroglu Sofu, M. (2013). Ogretmen Adaylarina Yénelik Konusma Kaygis1 Olgeginin
Gelistirilmesi. Tiirkiye Sosyal Aragtirmalar Dergisi, 17(3), s. 41-50.

Yogurteu, K. ve Yogurteu, G. (2013). Yabanci Dil Olarak Tirk¢enin Ogreniminde Kayginin
Akademik Basartya Etkisi. Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi,
Tiirk¢enin Ogretimi Ozel Sayisi, 6(11), s. 1115-1158.

Zeidner, M. (1998). Test anxiety: The state of the art. New York: Plenum Press.



