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Bu arastirmanin amaci, Tiirkiye de sinif egitimi alaninda yaratict drama yontemi ile
ilgili yapilmis lisansiistii tezleri gesitli degiskenler acisindan incelemektir. Arastirma,
tarama modeline dayali durum ¢alismasi seklinde desenlenmis olup dokiiman analizi
yontemiyle gerceklestirilmistir. Arastirmanmin evrenini, YOKTEZ de (Yiiksekogretim
Kurulu Tez Merkezi) bulunan ve konu bashgi “drama” olarak dizinlenen 1001
lisansiistii tez olusturmaktad: Arastirmanin Orneklemini ise YOKTEZ'de detayl
tarama sekmesinde “Ilkégretim Sumif Ogretmenligi Bilim Dalt”, “Sumif Egitimi Bilim
Dali”, “Sumf Ogretmenligi Bilim Dali”, “Swmf Ogretmenligi Egitimi” ve “Temel
Egitim Anabilim Dali” segeneklerinin her birinde “drama” ve “yaratict drama”
dizinleriyle taranmis olan 56 yiiksek lisans tezi ve 5 doktora tezi olmak iizere toplam
61 lisansiistii tez olusturmaktadir. Veriler, tez inceleme formu araciligiyla toplanmugtir.
Tez inceleme formunda; Tiirkiye de sinif egitimi alaninda yaratict drama yontemi ile
ilgili yapilmuig lisansiistii tezlerin tamamlanma yillari, tiirleri, yapildig: iiniversiteler,
danmisman unvanlari, érneklem tiirleri ve sayilari, arastirma modelleri, veri toplama
araglari, odak ve amag degiskenleriyer almaktadir. Arastirmada; sinif egitimi alaninda
yvaratict drama yontemi ile ilgili yapilmis lisansiistii tezlerinin biiyiik ¢ogunlugunun
viiksek lisans tezi oldugu, yapilan tezlerin 2000-2021 yillari arasinda bitirildigi
ve en ¢ok tez bitirilen yilin 2019 yuli oldugu, en fazla tezin Recep Tayyip Erdogan
Universitesi biinyesinde yapildigi, 6gretim elemant olarak Dr. Ogr. Uyesi unvanina
sahip ogretim elemanlarimin konu ile ilgili tezlere sayica daha fazla danismaniik
vaptigi, érneklem grubu olarak en fazla ilkokul 4. simif ogrencileri ile ¢alisildig ve
sayica 1-49 arasinda érneklem sayisimin tercih edildigi, arastirma modeli olarak en
fazla on test son test kontrol gruplu deneysel desenin kullanildigi, veri toplama aract
olarak siklikla formlara basvuruldugu ve yapilan tezlerin genellikle beceri ve deger
tizerine odaklandigi sonuglarina ulasiimis ve bu sonuglar dogrultusunda oneriler
sunulmugtur.
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Kiiresellesen ve siirekli degisen diinyada bilgi kadar bilgiye ulagsmak da olduk¢a 6nemlidir.
Medya, teknoloji, sosyal ve Kkiiltiirel etkilesimler vb. kanallarla bilgi, bireyler arasinda hizla
ilerlemektedir. Ancak bu hizli bilgi ilerlemesi ve bilgi artisi, bilgi yigin1 olusturmakta ve kisilerin
kendileri i¢in gerekli olan bilgileri bu yiginlar arasindan arayip bulup ¢ikarmasi ve kullanmasini
zorlastirmaktadir. Bu baglamda bilgiye ulasma ve kullanma konusunda bireylere 0gretmenler
yardimc1 olmaktadir.

Bireylerin 0grenme siirecinde onlara yardimci olan ve onlarda biligsel, duyugsal ve
akademik acidan kalici izler birakan branslardan biri de sinif 6gretmenligidir. Sinif 6gretmenleri
ilkokul 1-4. smiflar arasinda yer alan Ogrencilerin 6grenme siireglerine rehberlik eden ve bu
siirecte onlar1 destekleyen dgretmenlerdir. Glinlimiizde sinif 6gretmenleri, {iniversitelerin egitim
fakiiltelerinde bulunan ve temel egitim boliimii ¢atisi altinda yer alan siif egitimi anabilim dalinda
yetistirilmektedir. 4 yillik lisans egitiminin ardindan programi basari ile tamamlayan 6grenciler sinif
6gretmeni olarak mezun olmaktadir. Lisans egitiminin ardindan akademik kariyer hedefleyen ya da
O0grenme siirecini bir ist kademeye tagimak isteyen sinif 6gretmenleri, tiniversitelerin blinyesinde
lisansiistii egitimlerine devam edebilmektedir.

Smif d6gretmenlerinin lisansiistii egitimleri, kendi sectikleri akademik ilgi alanlarina gore
sekillenmekte ve o alanda uzmanlagmalar1 saglanmaktadir. Boylelikle lisans egitiminin devaminda
kendi ilgi alanlarina gbére uzmanlasarak akademik acidan daha donanimli hale geldikleri sdylenebilir.
Smif Ogretmenleri, lisansiistii egitimleri aracililigr ile hayat bilgisi, matematik, Tirkge, gorsel
sanatlar gibi ¢esitli alanlarda calisarak bilim uzmani olabilmektedirler. Ayrica, fen egitimi, ilkokuma
ve yazma Ogretimi, yaratict drama vb. alanlarda da sinif 6gretmenleri lisanstistii egitimleri araciligt
ile uzmanlasabilmektedir.

Siif 6gretmenlerinin lisansiistii egitimleri kapsaminda c¢alisarak uzmanlasabilecekleri
alanlardan biri olan yaraticit drama, 6grenme siirecinde bireylerin kendi 6grenmelerinden sorumlu
olmalarma firsat vermektedir. Ogrenme olduk¢a karmasik ve iginde ¢ok fazla uyaranin oldugu
bir siirectir. Bu siire¢ sonunda bireylerin hedeflenen davranisi, bilgiyi, beceriyi kazanmis olmalart
beklenmektedir. Bu da ancak kalic1 izli davranislarla miimkiin olmaktadir. Bireylerde kalict izli
davranislar olugturmak ancak onlari 6grenme siirecinin igerisine aktif bir sekilde dahil ederek
miimkiin olmaktadir. Yaratict drama yontemi ise, 6grencilerin 6grenme siireglerini kendilerine gore
tasarlamaya imkan tanimaktadir (Ozdemir, 2021).

Yaratict drama yontemi ile ilgili alanyazinda c¢esitli tanimlara rastlamak miimkiindiir.
Ozdemir (2021) yaratic1 drama yontemini; bireyin 6n yasantilarm temele alan ve bireyin duygu
ve diisiincelerini eyleme gegirmesine -oyunsu siirecler araciligiyla- yardim eden bir yontem olarak
tanimlarken; San (2002, s.87):

“Dogaclama, rol oynama vb. tekniklerden yararlanilarak, bir grup ¢alismasi i¢inde, bireylerin
bir yasantiy1, bir olayi, bir fikri, kimi zaman bir soyut kavrami ya da bir davranisi, eski
bilissel oriintiilerin yeniden diizenlenmesi yoluyla ve gozlem, deneyim, duygu ve yasantilarin
gbzden gegirildigi oyunsu siireclerde anlamlandirilmasi, canlandirilmasidir.”

seklinde tanimlamaktadir. Adigiizel (2006, s.21) ise yaratic1 dramayi; “Bir grubu olusturan tiyelerin
yasam deneyimlerinden yola ¢ikarak bir amacin, diistincenin, dogaglama, rol oynama (rol alma) vd.
tekniklerden yararlanarak canlandirilmasidir.” seklinde tanimlamaktadir.
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Yaratic1 drama yonteminin alanyazinda var olan tanimlarindan yola c¢ikarak cesitli
ozelliklerinin oldugunu belirtmek miimkiindiir. Bu 6zellikleri Adigiizel (2015) ve Okvuran (2002)
su sekilde ifade etmektedir:

*  Yaraticit drama yonteminin temelini dogaglamalar olusturur.

*  Yaratici drama ydntemi, sonug degil siire¢ odaklidir.

*  Yaratict drama yontemi, katilimcilarin 6n yasantilarindan yola ¢ikar.
*  Yaratict drama yonteminde kurgu ve gercek i¢ icedir.

*  Yaraticit drama ydnteminin olusturdugu siireci planlayan, uygulayan ve degerlendiren
bir lider bulunmaktadir.

*  Yaratict drama yontemi, bilgileri yasantilara dontstirir.

Yaratict drama yontemi, sahip oldugu &zellikler bakimindan katilimcilara gesitli yararlar
saglamaktadir. Bu yararlar1 Erdogan (2016) su sekilde siralamaktadir: Duygusal zekay1 gelistirir,
yaraticilik ve estetik zevkleri arttirir, problem ¢ézme becerisini destekler, stres yonetimi saglar,
grupla is birligi yapabilmeyi kolaylastirir, karar verme becerisini gelistirir, 6zgliveni besler, beden
dilini etkili kullanmay1 saglar, zihinsel ve bedensel yonden aktif olmay1 saglar.

Alanyazin incelendiginde, yaratici drama yonteminin etkili bir 6gretim yontemi oldugunu
vurgulayan c¢alismalarin oldugu dikkat ¢ekmektedir. Bu aragtirmalara; dil becerilerine katki
(Metinnam ve Erdogan, 2016), matematik 6gretimine akademik destek (Yildiz ve Adigiizel, 2020),
dil bilgisine kars1 olumlu tutum gelistirme (Okug, 2021), okuma motivasyonunu arttirma (Erdogan,
Erdogan ve Uzuner, 2018), sosyal becerileri destekleme (Eroglu ve Koktan, 2020; Senol ve Metin,
2021) konulari etrafinda birlesen ¢aligmalar 6rnek verilebilir.

Son yillarda, yaratict drama ile ilgili yapilmig ¢alismalarin biitiinciil olarak degerlendirildigi
caligmalara rastlamak miimkiindiir. Can Yasar ve Aral (2011) okul 6ncesi egitiminde yaratict drama
yontemi ile ilgili yapilmig lisansiistii tezleri; Eski (2019) dil becerileri ve yaratict drama yontemi ile
ilgili yapilmisg lisansiistii tezleri; Calp ve Se¢gin (2019) ve Samsa (2020) Tiirkiye genelinde yaratici
drama yontemi ile ilgili yapilmis lisansiistii tezleri ¢esitli degiskenler agisindan incelemis ve yaratici
drama yonteminin genel anlamda 6gretim siireclerinde oldukea basarili bir 6gretim yontemi oldugu
sonucuna varmistir. Bununla birlikte, alanyazinda Tiirkiye’de sinif egitimi alaninda yaratici drama
yontemi ile ilgili yapilmis lisansiistii tezlerin incelendigi bir ¢alismaya rastlanilmamastir.

Yaratici drama yontemi sahip oldugu ozellikler, sagladigi katkilar ve &grenen bireyleri
merkeze almasi bakimindan sinif egitiminde 6nemli bir yere sahiptir. Nitekim, 6grenciyi merkeze
alan ve 6grenme siirecinin temelinde O0grenci ilgi ve yeteneklerinin olmasi gerektigini savunan
yaratict drama yontemi, sinif 6gretmenleri tarafindan siklikla kullanildiginda, 6grenme hedeflerinin
kazanimlara doniismesinin yolunu agmaktadir. Ayrica, lisansiistl diizeyde yaratici drama yonteminin
kullaniminin arttirilmasi hem teorik hem de uygulama agisindan 6grenme siirecine olumlu yonde
katkilar saglamaktadir (Can Yasar ve Aral, 2011).

Yukaridaki bilgiler 1s1ginda, bu arastirmanin amact; Tiirkiye’de sinif egitimi alaninda yaratici
drama yontemi ile ilgili yapilmis lisansistii tezleri cesitli degiskenler agisindan incelemektir. Bu
amag dogrultusunda arastirmada asagidaki sorulara cevaplar aranmaistir:

1. Tezlerin tamamlanma yillar1 ve tiirleri nasil bir dagilim gostermektedir?
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2. Tezlerin yapildig1 {iniversiteler ve danigman 6gretim elemanlarinin unvanlart nasil
bir dagilim gostermektedir?

3. Tezlerin 6rneklem tiirleri ve sayilar1 nasil bir dagilim gostermektedir?
4. Tezlerde bagvurulan arastirma modelleri nasil bir dagilim gostermektedir?
5. Tezlerde kullanilan veri toplama araclar1 nasil bir dagilim gostermektedir?
6. Tezlerin odaklar1 ve amaglar1 nasil bir dagilim gostermektedir?
Yontem
Arastirma Modeli

Tiirkiye’de sinif egitimi alaninda yaratici drama yontemi ile ilgili yapilmis lisansiistii tezlerin
cesitli degiskenler acgisindan incelenmesini amaglayan bu arastirma tarama modeline dayali durum
caligmasi seklinde desenlenmis olup dokiiman analizi yontemiyle gerceklestirilmistir. Dokiiman
analizi yontemi; arastirma amacina hizmet eden ¢esitli yazili metinleri toplamak, gézden gegirmek,
elestirel gozle sorgulamak ve analiz etmektir (O’Leary, 2017).

Dokiiman analizi yontemi, arastirilan konu ile ilgili ulagilabilen yazili ve s6zlii materyallerin
incelenmesiyle elde edilen verilerin bir araya getirilerek degerlendirilmesi ve yorumlanmasini
saglar. Ayrica, arastirmanin amacina yonelik verilere ulagilmasini ve bulgularin ortaya konulmasini
kolaylastirir (Cepni, 2010; Yildirim ve Simsek, 2016). Dokiiman analizi yontemiyle, Maden (2021)
Tiirkge ders kitaplan ile ilgili yapilmis lisansiistii caligmalar1 incelemis ve konu ile ilgili genel
bir tablo ortaya koymustur; Aydeniz ve Haydaroglu (2021) 2015-2019 yillar1 arasinda dort temel
dil becerisi alaninda yapilmis lisansiistli tezlerin bibliyometrik analiz yontemini kullanarak genel
durumlarini ortaya ¢ikarmistir; Cakan Akkas ve Kabatas Memis (2021) ise Tiirkiye’de elestirel
diisiinme konusunda gerceklestirilen tezlerin analizini gerceklestirmistir.

Evren ve Orneklem

Arastirmanin evrenini, YOKTEZ (Yiiksekogretim Kurulu Tez Merkezi)’de bulunan ve konu
bagligr “drama” olarak dizinlenen 1001 lisansiistii tez olusturmaktadir. Arastirmanin 6rneklemini
ise YOKTEZ de detayli tarama sekmesinde 2000-2021 yillar1 arasinda tamamlanmis “Ilkdgretim
Smif Ogretmenligi Bilim Dal1”, “Smif Egitimi Bilim Dali”, “Siif Ogretmenligi Bilim Dal1”, “Sinif
Ogretmenligi Egitimi” ve “Temel Egitim Anabilim Dali” segeneklerinin her birinde “drama” ve
“yaratici drama” dizinleriyle taranmis olan 56 yiiksek lisans tezi ve 5 doktora tezi olmak iizere toplam
61 lisansiistii tez olusturmaktadir.

Veri Toplama Araclar

Aragtirmada, veri toplama araci olarak tez inceleme formu kullanilmistir. Arastirmaci
tarafindan gelistirilen form olusturulurken ilgili alanyazin incelenmis ve mevcut formlar g6z 6niinde
bulundurulmustur. Ardindan, olusturulan form iki alan uzmanina uzman goriisii i¢in sunulmus ve
forma son hali verilmistir. Arastirmada veri toplama araci olarak kullanilan tez inceleme formu; tezin
tiirti ve tamamlanma yil1, tezin yapildigi iiniversite, danigman 6gretim elemaninin unvani, 6rneklem
diizeyi ve sayisi, arastirma modeli, veri toplama araclari, odak ve amag kategorilerinden meydana
gelmistir. Yapilan tarama sonucunda elde edilen veriler, tablo ve grafikler halinde sunulmusgtur.
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Verilerin Analizi

Arastirmada, elde edilen verilerin analizi icin icerik analizine basvurulmustur. Icerik
analizinde temel amag, arastirmada elde edilen verileri aciklayabilecek kavramlara ve baglantilara
ulagsmaktir (Cepni, 2012). Patton (2002)’a gore egitim aragtirmalarinda igerik analizinden genellikle
yazilt belgeler ve goriismelerin analizi i¢in yararlanilmaktadir. Bu aragtirmada, alanyazinda var
olan lisansiistii tezlerin tez inceleme formunda yer alan kriterlere gore degerlendirilmesi i¢in igerik
analizinden yararlanilmustir.

Icerik analizine gore yapilan degerlendirmenin giivenirligini saglamak igin arastirmacinin
disinda alan uzmani bir es kodlayicidan yardim alinmistir. Alan uzmani, siif egitimcisi olup yaratici
drama egitimi almis bir kisidir. Es kodlayict ve arastirmacinin yapmis oldugu degerlendirmeler
karsilastirilmis ve yapilan kodlamalarin giivenirligi Miles ve Huberman (2002)’1n giivenirlik diizeyi
formiiliine gore (glivenirlik = goriis birligi / goriis birligi + goriis ayriligi) %87 olarak belirlenmistir.
Yildirim ve Simsek (2013)’e gore giivenirlik diizeyinin %70 ve iistii olmasi, arastirmanin giivenirligi
icin yeterli sayilmaktadir.

Arastirma ve Yayin Etigi

Bu arastirma “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde
belirtilen tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baglikli ikinci bdliimiinde belirtilmis olan eylemlerin hi¢biri meydana
gelmemistir. Calisma, insan ya da hayvanlar lizerinde deneysel bir islem i¢ermemesi nedeniyle etik
kurul izni gerektirmemektedir.

Bulgular

YOKTEZ veri tabaninda bulunan simif egitimi alaninda yaratici drama yontemi ile ilgili
yapilmig 61 lisansiistii tezin incelendigi bu ¢aligmadan elde edilen bulgular asagida sunulmustur.

Aragtirmada, birinci aragtirma sorusu olarak yer alan “Tezlerin tamamlanma yillar1 ve tiirleri
nasil bir dagilim gostermektedir?” sorusuna iliskin bulgular Grafik 1°de sunulmustur.
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Grafik 1. Tezlerin Tiirii ve Tamamlanma Yillar:

Grafik 1 incelendiginde arastirmaya dahil edilen tezlerin 2000-2021 yillar1 arasinda yapilmis
oldugu goriilmektedir. 2000 yilindan 6nce ve 2021 yili Aralik ayindan sonra arastirma kriterlerine
uygun YOKTEZ’de herhangi bir tez mevcut degildir. Belirtilen yillar arasinda, 2008 yilindan
once yalnizca 1 teze rastlanilmistir. Bununla birlikte, bu yillar arasinda en fazla tezin 2019 yilinda
yapildig1 goriilmektedir. Yapilan tezlerin 56’sinin yiiksek lisans, 5’inin ise doktora tezi oldugu dikkat
cekmektedir. Bu baglamda arastirmada, en fazla tezin 2019 yilinda (17 tez) yapildig1 ve yapilan tez
tiiriiniin ise en fazla yliksek lisans tezi (56 tez) oldugu bulgusuna ulasilmistir.

Aragtirmada, ikinci arastirma sorusu olarak yer alan “Tezlerin yapildigi iiniversiteler ve
danisman 6gretim elemanlarinin unvanlart nasil bir dagilim gostermektedir?” sorusuna iliskin
bulgular Tablo 1°de sunulmustur.
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Tablo 1. Tezlerin Yapildigi Universiteler ve Danisman Unvanlar:

DANISMAN UNVANI
UNIVERSITE Dr. Ogr. Uyesi TOPLAM
Dr. Dog. Dr.  Prof. Dr.
(Yrd. Dog. Dr.)
Recep Tayyip Erdogan Universitesi 1 8 9
Istanbul Aydin Universitesi 4 4
Atatiirk Universitesi 2 1 3
Dokuz Eyliil Universitesi 2 3
Gazi Universitesi 1 2 3
Abant izzet Baysal Universitesi 2 2
Bartin Universitesi 1 1 2
Burdur Mehmet Akif Ersoy Universitesi 1 1 2
Erzincan Binali Yildirim Universitesi 2 2
Eskisehir Osmangazi Universitesi 1 1 2
Firat Universitesi 2 2
Gaziantep Universitesi 2 2
Kastamonu Universitesi 2 2
Marmara Universitesi 1 1 2
Ondokuz May1s Universitesi 2 2
Sakarya Universitesi 1 1 2
Ahi Evran Universitesi 1 1
Amasya Universitesi 1 1
Ege Universitesi 1 1
Hacettepe Universitesi 1 ]
Istanbul Universitesi 1 1
Istanbul Universitesi-Cerrahpasa 1 1
Istanbul Okan Universitesi 1 1
Kirikkale Universitesi 1 1
Nigde Universitesi 1 1
Ordu Universitesi 1 1
Pamukkale Universitesi 1 1
Rize Universitesi 1 1
Trabzon Universitesi 1 1
Trakya Universitesi 1 1
Uludag Universitesi 1 1
Usak Universitesi 1
Yildiz Teknik Universitesi 2 1
TOPLAM 1 27 24 10 61 Tez
62 Danisman

Tablo 1 incelendiginde, siif egitiminde drama ile ilgili lisansiistii tezlerin 33 devlet ve vakif
iniversitesi blinyesinde yapildigi goriilmektedir. Bu iiniversiteler arasinda konu ile ilgili en fazla
tez yapilan iiniversite Recep Tayyip Erdogan Universitesi (9 tez)’dir. Bu iiniversiteyi, biinyesinde
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yapilan 4 lisansiistii tez ile Istanbul Aydin Universitesi takip etmektedir. Tablo 1’e tekrar bakilacak
olursa, bitirilen tezlere danismanlik yapan égretim elemanlarinin unvanlarmin; Dr., Dr. Ogr. Uyesi,
Dog. Dr. ve Prof. Dr. oldugu goriilmektedir. Danisman unvanlar1 bakimindan en fazla Dr. Ogr. Uyesi
unvanina sahip 6gretim elemanlarinin damigmanliginda konu ile ilgili tezlerin yapildig1 (27 tez)
gorilmektedir. Bu siralamay1 24 tez ile Dog¢. Dr. Unvanina sahip 6gretim elemanlar1 izlemektedir.
Unvan bakimindan en az tez danismanlig1 yapilan unvan ise Dr. unvanidir (1 tez). Tablo 1’in sonunda
dikkat ¢ceken bir diger husus da yapilan tez sayisinin 61, tez danigsmanlik sayisinin 62 olmasidir. Bu,
aragtirmada kriterlere uygun olarak belirlenen tezler arasinda yalnizca bir teze iki gretim elemaninin
es danismanlik yapmastyla agiklanabilen bir durumdur.

Aragtirmada, tiglincii arastirma sorusu olarak yer alan “Tezlerin 6rneklem tiirleri ve sayilar
nasil bir dagilim gostermektedir?” sorusuna iliskin bulgular Grafik 2’de sunulmustur.
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Grafik 2. Tezlerin Orneklem Tiirii ve Sayilar

Grafik 2 incelendiginde, konu ile ilgili yapilmis tezlerde yer alan drneklem tiirlerinin; okul
oncesi 6grencileri, 2., 3., 4. ve 5. sinif 6grencileri, 6gretmenler, 6gretmen adaylar1 ve dokiimanlarin
oldugu goriilmektedir. Konu ile ilgili tezlerde belirtilen 6rneklem tiirli bakimindan en fazla 4. sinif
Ogrencilerinden olusan orneklem tiirline (22 tez) basvurulurken, 1. smif &grencilerinden olusan
orneklem tiiriine hi¢ bagvurulmamistir. Grafik 2 tekrar incelenecek olursa, tezlerde basvurulan
orneklem sayilarinin en fazla 1-49 arasinda oldugu goriilmektedir (37 tez). Bu say1yi, 16 tez ile 50-
99 arasinda yer alan 6rneklem sayisi takip etmektedir.

Aragtirmada, dordiincii aragtirma sorusu olarak yer alan “Tezlerde basvurulan arastirma
modelleri nasil bir dagilim gdstermektedir?” sorusuna iliskin bulgular Grafik 3’te sunulmustur.
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= On test — son test kontrol gruplu yan deneysel desen (27 YL - 2
W gﬁazum tekni (7YL)
w Eylem aragtirmas: (7 Y1)
Tarama modeli (6 YL)
® Durum calismas (5YL)
® Yakinsayan paralel desen (2 YL -2 DR)
m Gozlem teknigi (4 Y1)
m Deneme Oncesi aragtrma deseni (3 Y1)

= Gunlik tutma (2 Y1)

= Meta-analiz (1YL-1DR)
W Kesitsel tarama (1 YL)
m Sistematik literatiir tarama (1 YL)

= Anket(1Y1)

Grafik 3. Arastirma Modelleri

Grafik 3 incelendiginde, konu ile ilgili tezlerde bagvurulan arastirma modellerinin; 6n test-
son test kontrol gruplu yar1 deneysel desen, goriisme teknigi, eylem arastirmasi, tarama modeli,
durum ¢aligmasi, yakinsayan paralel desen, gdzlem teknigi, deneme Oncesi aragtirma deseni, giinliik
tutma, meta-analiz, kesitsel tarama, sistematik literatlir tarama, anket, acimlayici sirali desen ve
dokiiman inceleme oldugu goriilmektedir. Aragtirmaya dahil edilen tezlerde en ¢ok basvurulan
arastirma modeli; 6n test-son test kontrol gruplu yari deneysel desen iken (29 tez), bu siralamay1
goriisme teknigi (7 tez) ve eylem arastirmasi (7 tez) modelleri takip etmektedir. Ayrica arastirmada,
konu ile ilgili tezlerde en az basvurulan arastirma modellerinin; kesitsel tarama (1 tez), sistematik
literatiir tarama (1 tez), anket (1 tez), agimlayici sirali desen (1 tez) ve dokiiman inceleme modelleri
oldugu bulgusuna ulasilmistir.

Aragtirmada, besinci arastirma sorusu olarak yer alan “Tezlerde kullanilan veri toplama
araglart nasil bir dagilim gostermektedir?” sorusuna iligkin bulgular Grafik 4’te ve Tablo 2’de
sunulmustur.
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Grafik 4. Veri Toplama Aract Tiirleri
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Aragtirmada, tezlerde kullanilan veri toplama araglari tiirleri agisindan kendi i¢lerinde
sintflandirilmigtir. Siniflandirilan veri toplama araglarimin tiirleri Grafik 4’te yer almaktadir. Buna
gore, konu ile ilgili tezlerde kullanilan 6lgme araci tiirleri; formlar, Olcekler, diger, testler ve
anketlerdir. Grafik 4 incelendiginde, tezlerde en ¢ok kullanilan 6lgme araci tiiriiniin formlar (69 tez),
en az kullanilan 6lgme araci tiiriiniin ise anketler (6 tez) oldugu goriilmektedir. Arastirmada, veri
toplama araglari ile ilgili bilgiler elde etmeyi amacglayan 5. arastirma sorusunun yanitina derinlik
kazandirmak i¢in kullanilan veri toplama araglar1 da incelenmistir. Tezlerde incelenen veri toplama
araclar1 Tablo 2’de yer almaktadir.

Tablo 2. Veri Toplama Araglart

Veri Toplama . Yiiksek
o Veri Toplama Araci . Doktora
Araci Tiirii Lisans
Miilakat Formu 26 2
Kisisel Bilgi Formu 13 2
Gozlem Formu 10 2
Odak Grup Goriisme Formu 2
Sorumluluk Olgegi 2
Akademik Yayimlar1 inceleme Formu 1 1
FORMLAR —odlama Formu !
Ogrenci Goriis Alma Formu 1
Konusma Becerisi Degerlendirme Formu 1
Okul Oncesi Deger Olgegi Aile, Ogretmen ve Ogrenci Formu 1
Metafor Formu 1
Proje Degerlendirme Formu 1
Tez Smiflama Formu 1
Yaratic1 Yazma I¢in Degerlendirme Olgiitleri Formu 1
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Tablo 2. Veri Toplama Araglart (Devami)

Veri Toplama
Araci Tiiri

Veri Toplama Araci

Yiiksek
Lisans

Doktora

OLCEKLER

Yardimseverlik Tutum Olgegi

Yazma Kaygis1 Olgegi

Yaratict Drama Yonteminin Etkisi ile Ilgili Tutum Olgegi

Is Birligi Becerisi Degerlendirme Olgegi

Sorumluluk Degeri Degerlendirme Olgegi

Cocuklar icin Duygusal Zeka Olgegi

Sosyal Bilgiler Tutum Olgegi

Sayg1 Egilim Olgegi

Sabirl Davranis Olgegi

Sosyal Beceri Degerlendirme Olcegi

Cocukta Sosyal Problem Cozme Olgegi

Elestirel Diisiinme Olcegi

Diiriist Davrams Olgegi

Saygili Davranis Olgegi

Yazma Oz Yeterlik Olgegi

Sosyal Bilgiler Dersi Tutum Olgegi

Karar Verme Becerisi Degerlendirme Olgegi

Demokratik Tutum Olgegi

el Ll el el e el B el e el e e B

Bilisiistii Farkindalik Olgegi

Bar-On Duygusal Zeka Olgegi

Deger Analiz Olgegi

Yaratict Drama Dersine Yénelik Tutum Olgegi

Bilimsel Yaraticilik Olgegi

Bilingli Tiiketicilik Diizeyi Olgegi

—_| = | =] =

Yaratict Drama Yontemini Kullanmaya Yénelik Oz Yeterlik Algist

Olgegi

Duygu ve Diisiincelere Saygi, Hosgorii Tutum Olgegi (DDSHTO)

Bilimsellik Tutum Olgegi (BTO)

Yaratict Drama Tutum Olgegi

Yaratic1 Drama Ozyeterlik Olgegi

Deger Kontrol Olgegi

Cocuk Haklarina iliskin Tutum Olgegi

Duygu Diizenleme Stratejileri Olcegi

Girisimcilik Yeterlilikleri Olcegi

Tiirkge Argiimantasyon Modeli Derecelendirme Olgegi

Duygu Diizenleme Olgegi

Cocuk Prososyallik Olgegi

[UNG JNVIIN UG VI JNUSIS (U [NUII (U -

11



Caner Ozdemir - Yaratici Drama Dergisi 2023, 18(1), 1-20

Tablo 2. Veri Toplama Araglart (Devami)

Veri Toplama . Yiiksek
o Veri Toplama Araci . Doktora
Araci Tiiri Lisans

Ogrenci Giinliikleri
Portfolyo

Ogretmen Giinliikleri
Oykii Kartlart

Veli Goriismeleri

DIGER
Arastirmaci Notlari

— (N[N [N |Ww]|oo

Cocuklar I¢in Problem Cézme Envanteri

Kamera Kayitlari 1
Cetele
Dolasim Sistemi Resim Analizi

Sosyal Bilgiler Dersine Yo6nelik Bagart Testi

Basari Testi

Matematik Basar1 Testi

Kelime Iliskilendirme Testi

TESTLER  Tiirk¢e Basar1 Testi
Cocuk Haklarina iliskin Farkindalik Testi
Peabody Resim Kelime Testi

Sosyal Problem Cézme Testi

Dolasim Sistemi Bilgi Testi
Anket
ANKETLER  Ogretmen-idareci-Veli-Personel Deger Anketi
Ogrenci Deger Anketi
TOPLAM 134 16

[ S I N S R e e S = I NG T I NS T (U J Sy pS

Grafik 4’te yer alan veri toplama araci tiirlerinin daha detayl bir sekilde agiklanmasi,
arastirmada hedeflenen; tezlerde kullanilan veri toplama araglari ile ilgili bilgilerin daha derinlemesine
incelenmesine imkan saglamaktadir. Bu noktadan hareketle, konu ile ilgili tezlerde kullanilan veri
toplama araglar1 Tablo 2’de sunulmustur.

Tablo 2 incelendiginde, form tiirli olarak bagvurulan veri toplama araglari arasindan
en ¢ok kullanilanlar; miilakat formu (28 tez), kisisel bilgi formu (15 tez) ve gézlem formudur.
Formlardan sonra en ¢ok kullanilan veri toplama araci tiirii olan dlgeklerde ise en ¢ok kullanilan
olgekler; Yardimseverlik Tutum Olgegi (2 tez) ve Yazma Kaygist Olgegi (2 tez)’dir. Arastirmada,
Olceklerden sonra siklikla kullanilan bir diger veri toplama araci tiirii “Diger” bagligi altinda ele
almmustir. Diger baslig1 altinda degerlendirilen veri toplama araclari; 6grenci giinliikleri, portfolyo,
ogretmen giinliikleri, dykil kartlari, veli goriismeleri, arastirmact notlari, ¢ocuklar i¢in problem
¢ozme envanteri, kamera kayitlari, getele ve dolasim sistemi resim analizidir. Bahsi gegen veri
toplama araglar1 arasindan tezlerde en ¢ok basvurulanlar ise; 6grenci giinliikleri (8 tez) ve portfolyo
(3 tez)’dur. Aragtirmada belirlenen ve diger baslikli veri toplama araci tiiriinden sonra kullanilan
Oleme araci tiirii testlerdir. Aragtirmaya dahil edilen tezlerde veri toplama araci olarak en ¢ok tercih
edilen testler; Sosyal Bilgiler Dersine Y6nelik Basar1 Testi (3 tez), Basar1 Testi (2 tez) ve Matematik
Basar1 Testi (2 tez)’dir. Aragtirmada elde edilen bir bagka bulgu ise, konu ile ilgili tezlerde testlerden
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sonra tercih edilen veri toplama araci tiirliniin anket olmasidir. Anket tiiriinde veri toplama araci
olarak; Anket (4 tez), Ogretmen-Idareci-Veli-Personel Deger Anketi (1 tez) ve Ogrenci Deger Anketi
(1 tez) kullanildig: belirlenmistir.

Aragtirmada, altinci arastirma sorusu olarak yer alan “Tezlerin odaklar1 ve amagclari nasil bir
dagilim gostermektedir?” sorusuna iligkin bulgular Grafik 5’te ve Tablo 3’te sunulmustur.

[ 1

Becerive peger (NG
e—

Tutum
Diger
Temel Dil Becerileri

Dokiiman

0 2 4 6 8 10 12 14 16 18 20

L m Yiiksek Lisans m Doktora J

Grafik 5. Tezlerin Odaklar

Aragtirmada, timevarimsal bir yaklagimla tezlerin odaklari kendi i¢lerinde siniflandirilmistir.
Smiflandirilan odaklar, Grafik 5’te yer almaktadir. Buna gore, konu ile ilgili tezlerin odaklari; beceri
ve deger, akademik basari, tutum, diger, temel dil becerileri ve dokiimandir. Grafik 5 incelendiginde,
tezlerin en fazla beceri ve deger lizerine odaklandigi (19 tez) goriilmektedir. Bu siralamay1 akademik
basar1 (14 tez) ve tutum (10 tez) izlemektedir. Arastirmaya dahil edilen tezlerin odaklariin daha iyi
belirlenmesi i¢in konu ile ilgili tezlerin amaglar1 da incelenmistir. Buna gore, tezlerin amaglar1 Tablo
3’te yer almaktadir.
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Tablo 3. Tezlerin Amacglart

Yiiksek

Odak Amag . Doktora
Lisans
Yaratic1 drama ydnteminin deger egitimi iizerine etkisi 2 1
Yaratic1 drama yonteminin sosyal beceri diizeyine etkisi 2
Yaraticit drama yonteminin duygu diizenleme becerilerine etkisi 2
Yaratic1 drama yonteminin sorumluluk degeri ve is birligi becerisine 1 |
etkisi
Yardimlasma, dogruluk, saygi ve sagduyu degerlerinin |
kazandirilmasinda yaratict drama yonteminin etkisi
Yaratic1 drama yonteminin karar verme becerisine etkisi 1
Sorumluluk, saygi ve sabir degerlerinin kazandirilmasinda yaratici !
. drama yonteminin etkisi
BECERI VE . . .

DECER Yaratic1 drama yonteminin problem ¢ézme becerisine etkisi 1
Yaratic1 drama yonteminin hosgorii ile duygu ve diisiincelere saygi !
degerlerinin kazandirilmasina
Duygu ve diisiincelere saygt, hosgorii ve bilimsellik degerlerinin
disiplinler arasi yaklasimla 6gretiminde yaratici drama ydnteminin 1
etkisi
Yaratic1 drama ydnteminin yardimseverlik degerinin 1
kazandirilmasina etkisi
Yaratic1 drama ydnteminin girisimcilik becerisine etkisi 1
Yaratic1 drama yonteminin sevgi degerinin kazandirilmasina etkisi 1
Yaratict drama yonteminin argiimantasyon becerisine etkisi 1
Yaratic1 drama yonteminin Matematik dersinde 6grenci basarisina 4
etkisi
Yaratic1 drama yonteminin Sosyal Bilgiler dersindeki akademik )
basariya etkisi
Yaratic1 drama yonteminin Hayat Bilgisi dersindeki basar1 ve )
tutuma etkisi

AKADEMIK Yaratict drama ydnteminin Tiirkge dersine etkisi 1

BASARI Yaratict drama yonteminin Fen Egitiminde bilimsel yaraticiliga ve |
akademik basarrya etkisi
Yaratict drama yonteminin Gorsel Sanatlar dersine etkisi 1
Yaratic1 drama yontemi ile Hayat Bilgisi dersinde drnek bir !
uygulama gelistirmek
Yaratic1 drama yonteminin Miize Egitimi dersine etkisi 1
Ogrencilerin organlari tanimasinda yaratict drama yénteminin etkisi 1
Yaratic1 drama yonteminin kullanimina iliskin tutum ve dzyeterlik 5
Yaratic1 drama yonteminin Sosyal Bilgiler dersine yonelik tutuma )
etkisi

TUTUM Yaratic1 drama yéntemi?li.n de.niokrailtik tu.tum? l?ilisﬁstﬁ farkindalik ! !
ve duygusal zeka yeterlilikleri iizerindeki etkisi
Yaratic1 drama yontemi araciligi ile 6gretmen adaylarimin
kendileriyle ilgili algiladiklar1 tutum, 6zerklik, yeterlik ve iliskili 1

olma durumunu olumlu yonde gelistirmek
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Tablo 3. Tezlerin Amaglar: (Devamt)

Yiiksek

Odak Amag . Doktora
Lisans
Yaratict drama yonteminin duygusal zekaya etkisi 1
Yaratic1 drama yonteminin miiziksel yaraticiliga etkisi 1
Smif ve okul kurallarinin kazandirilmasinda yaratict drama |
yonteminin etkisi
DIGER Yaratict drama yonteminin sanata ilgiye etkisi 1
Yaratici Drama Temelli Cocuk Haklar1 Egitimi Programi’nin |
hazirlanmasi, uygulanmasi ve degerlendirilmesi
Yaratic1 drama yonteminin ¢ocuk haklarinin temel ilkelerine olan !
farkindaliga etkisi
Yaratic1 drama yonteminin prososyal davranislar iizerindeki etkisi 1
Yaratic1 drama yonteminin dil etkinliklerine etkisi 2
TEMEL DIL  Yaratici drama ydnteminin yaratici yazma becerilerine etkisi 2
BECERILERI Okuma yazmaya gegiste yaratict drama yonteminin etkisi 1
Yaratict drama yonteminin konusma becerisine etkisi 1
Yaratic1 drama yonteminin akademik basartya, motivasyona,
kaliciliga, tutuma ve sosyal becerilere etkisini inceleyen gegmis 2 1
yillardaki ¢aligmalari incelemek
[lIkokul diizeyinde yaratici drama yontemi temelli matematik
DOKUMAN  6gretimi alaninda yapilmis galismalar belirli 6lgiitlere gore 1
incelemek
Yaratict drama yontemiyle olusturulmus yazma ¢alismalarinin
ogrencilerin yazma kaygisi, yazmaya yonelik tutumu ve yazma 6z 1
yeterligine etkisi
TOPLAM 56 5

Tablo 3 incelendiginde, odagi beceri ve deger olan tezlerin amagclari; deger egitimi (3 tez),
sosyal beceriye etki (2 tez), duygu diizenleme becerilerine etki (2 tez) ve sorumluluk degeri ve
isbirligi becerisine etki (2 tez) konular etrafinda sekillendigi goriilmektedir. Odagi akademik basari
olan tezlerin ise amaclar1 genellikle; Matematik dersindeki basar (4 tez), sosyal bilgiler dersindeki
basar1 (2 tez) ve hayat bilgisi dersindeki basar1 (2 tez) konulari tizerinedir. Akademik basarinin
ardindan, odag1 tutum olan tezler ise; yaratict drama kullanimina yonelik tutum (5 tez), sosyal bilgiler
dersine yonelik tutum (2 tez) ve demokratik tutum (2 tez) amaglarini tasimaktadir. Birden fazla amaci
tagtyan ve siiflandirmada “Diger” baslig1 ile yer alan odakta, tezler; duygusal zekaya etki (1 tez),
miiziksel yaraticiliga etki (1 tez), sanata ilgiye etki (1 tez) gibi amaglar tasimaktadir. Odaginda temel
dil becerileri olan tezler ise; dil etkinliklerine etki (2 tez), yaraticit yazmaya becerisine etki (2 tez) ve
okuma yazmaya etki (1 tez) amaglarini tasimaktadir. Odagi dokiiman olan ve dokiimanlari inceleyen
tezler ise; yaratict drama yontemi ile ilgili yapilmis daha 6nceki ¢alismalarin akademik basariya (3
tez), matematik 6gretimine (1 tez) ve yazma kaygisina (1 tez) etkilerini incelemeyi amaglamaktadir.
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Tartisma, Sonuc ve Oneriler

Bu aragtirmada, Tiirkiye’de sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmisg
lisansiistii tezler; tamamlanma yillari, tiirleri, yapildig tiniversiteler, danisman unvanlari, 6rneklem
tiirleri ve sayilari, arastirma modelleri, veri toplama araglari, odak ve amag¢ degiskenleri agisindan
icerik analizine tabi tutulmustur. Bu analiz sonucunda sinif egitimi alaninda yaratici drama yontemi
ile ilgili yapilan lisansiistii tezlerin egilimlerini belirlemek ve yapilacak arastirmalara yol gostermek
amaclanmistir.

Arastirmada, Tirkiye’de smif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerin 2000-2021 yillar1 arasinda tamamlandigi belirlenmistir. Yeni bin yilin basinda,
alisilagelmis 6gretim yontem ve tekniklerinden 6teye giderek egitimde giincel ve etkili yontemlerin
aranmasinin, egitimcileri ve aragtirmacilari yaratict drama yontemini tanimaya ve kullanmaya sevk
ettigi olasidir. Arastirmadan elde edilen bu bulgu, Aytas ve Ozcan (2019)’1n gergeklestirmis oldugu
calismadan elde edilen bulgu ile benzerlik gostermektedir. Nitekim Aytas ve Ozcan (2019), yaratic
drama ile ilgili bitirilen tezlerin 1990’1 yillardan 6nce yapilmaya baslandigini ve 6zellikle 2000°1i
yillardan sonra bu saymin giderek ¢ogaldigini ifade etmektedir. Benzer sekilde, okul oncesinde
yaratici drama ile ilgili tezleri incelemeyi amacglayan Can Yasar ve Aral (2011) da 2000°1i yillardan
sonra yaratict drama ile ilgili tezlerin artiginin ivme kazandigini belirtmektedir. Arastirmada, belirtilen
yillar arasinda en fazla tez tamamlanan sene ise 2019 olarak tespit edilmistir. Bu durumun, yaratici
drama yontemi ile ilgili yapilan ¢calismalarin birbirini desteklemesinden, yaratict drama yonteminin
zaman igerisinde daha ¢ok taninan ve merak edilen bir yontem olmasindan ve aragtirmacilarin belirli
bir zaman diliminde c¢alisma, ilgi ve motivasyonlarini ortak bir noktada toplamasindan kaynakli
oldugu diistiniilmektedir. Arastirma konularinda yaratici drama ydnteminin zaman igerisinde daha
fazla yer almasi, arastirmacilarin dikkatini gekmekte ve lisansiistii caligmalarinda, 6zellikle yiiksek
lisans tezlerinde daha fazla yer vermelerine neden olmaktadir. Arastirmacilar tarafindan ilgi goren
konular genellikle yiiksek lisans tezlerinde doktora tezlerine oranla daha sik ¢alisilmaktadir (Maden,
Maden ve Banaz, 2017). Arastirmadan elde edilen bulgu da bu diisiinceyi destekler niteliktedir.
Nitekim aragtirmada, Tiirkiye’de sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerin biiyiik cogunlugunun yiiksek lisans tezi oldugu goriilmiistiir.

Aragtirmada ortaya ¢ikan bir baska bulgu ise, Tiirkiye’de sinif egitimi alaninda yaratict drama
yontemi ile ilgili yapilmis lisansiistii tezlerin vakif ve devlet iiniversiteleri olmak {izere toplam 33
tiniversitede tamamlanmig olmasidir. Tiirkiye’de simnif 6gretmenligi programi olan 99 iiniversitenin
(URL-1) varlig1 goz 6niinde bulundurulursa bu sayinin arttirilmasi gerektigi kanaatine varilmaktadir.
Belirtilen bulguya devam niteligi tasiyan bir diger bulgu ise, konu ile ilgili biinyesinde en fazla
tez tamamlanan iiniversitenin Recep Tayyip Erdogan Universitesi olmasidir. Bu durum, iiniversite
bilinyesinde bulunan 6gretim elemanlarinin yaratici drama yontemini kullanma siklig1 ve akademik
caligma alanlarini yaratici drama yontemi etrafinda sekillendirmesi ve bu sayede lisansiistii 6grencileri
bu yontemle akademik diizeyde ¢aligmaya tesvik etmesiyle agiklanabilir. Ayrica, arastirmada konu
ile ilgili yapilmis tezlere danismanlik yapan 6gretim elemanlarinin unvanlari da tespit edilmistir.
Buna gore, Dr. Ogr. Uyesi unvanina sahip olan 6gretim elemanlarinin konu ile ilgili tezlere sayica
daha fazla damigmanlik yaptiklar1 sonucuna ulasilmistir. Arikan Saltik ve Alimanoglu (2018) ve
Arikan Saltik (2020)’1in yapmis olduklar1 dokiiman inceleme caligmalarinda lisansiistii diizeyde
bitirilen tezlere damigmanlik yapan 6gretim elemanlarmin unvanlarmin ¢ogunlukla Dr. Ogr. Uyesi
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olduguna vurgu yapmaktadir. Bu baglamda, arastirmada elde edilen bu bulgunun literatiirde yer alan
calismalarla benzerlik gosterdigi ifade edilebilir.

Arastirmada, Tirkiye’de smif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistli tezlerde yer alan drneklem gruplart incelenmis ve sonug olarak en fazla tercih edilen
orneklem grubunun 4. smif 6grencileri oldugu tespit edilmistir. Bunun nedeni olarak, smif
akademik, sosyal ve biligsel olarak diger sinif diizeylerine gére daha gelismis oldugu i¢in 4. sinif
ogrencilerinin tercih edildigi diisiiniilmektedir. Benzer sekilde, Sahin, Calp, Bulut ve Kusdemir
(2013)’in gergeklestirmis oldugu ve sinif 6gretmenligi egitiminde yapilmig lisansiistii tezlerin ¢esitli
kriterlere gore incelendigi calismada da en fazla tercih edilen 6rneklem grubunun 1-5. siniflar oldugu
ortaya ¢ikmigtir. Bununla birlikte, arastirmada 6rneklem say1 araligi olarak en fazla 1-49 arasi tercih
edilmistir. Bu say1 araliginin yaratict drama yontemi uygulanacak gruplar acisindan kii¢iik gruplarla
caligmalar yapabilme, bireysel diizeydeki galigsmalarla ilgilenme ve ortaya ¢ikan {riinleri diger grup
iiyeleri ile paylasabilme gibi nedenlerden dolay1 ideal say1 araligi oldugu diisiiniilmektedir.

Arastirmada, Tirkiye’de smif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerde en sik kullanilan aragtirma modelinin 6n test son test kontrol gruplu deneysel desen
oldugu tespit edilmistir. Yaratici drama yontemi, katilimeilara gesitli bilgi, beceri, deger vb. unsurlari
kazandirmak amaciyla kullanilan bir yontemdir. Bu baglamda, egitim siirecinde sozii edilen bilgi,
beceri, deger vb. unsurlarin kazandirilmasinda yaratict drama yonteminin etkililiginin test edilmesi
ve denenmesi gerekmektedir. Bu nedenle egitim ortamlarinda kullanilan 6n test son test kontrol
gruplu deneysel desenin bu amag ile kullanilmasi, konu ile ilgili yapilan lisansiistii tezlerde siklikla
bagvurulan bir model olmasinin nedeni olarak goriilmektedir. Nitekim, alanyazin incelendiginde
yaratic1 drama yontemi ile ilgili yapilan ¢alismalarda siklikla on test son test kontrol gruplu deneysel
desenin kullanildigi goriilmektedir (Kirmizi, 2009; Oguz Namdar, Biilbiil ve Cankal, 2018; Sevim
ve Erem, 2013; Sozkesen ve Samur, 2015). Buradan hareketle, arastirmadan elde edilen bulgu ile
alanyazindan elde edilen arastirmalarin benzerlik gdsterdigi sonucuna ulasmak miimkiindiir.

Aragtirmada ulasilan bir baska bulgu ise, Tiirkiye’de sinif egitimi alaninda yaratic1 drama
yontemi ile ilgili yapilmis lisansiistii tezlerde en sik kullanilan 6l¢me araglarinin formlar ve 6lgekler
olmasidir. Arastirmada ulasilan bulguya benzer sekilde simif O0gretmenligi egitiminde yapilan
tezlerde kullanilan 6lgme araglarini inceleyen Sahin, Calp, Bulut ve Kusdemir (2013) de tezlerde
en fazla kullanilan 6lgme araglarinin anket, 6l¢cek ve formlar oldugunu belirtmektedir. Gegerlik ve
giivenirlikleri saglanmis olan bu tip veri toplama araglarinin kisa siirede ve etkili bir bicimde veri
toplamaya hizmet etmesi, konu ile ilgili lisanstistii tezlerde tercih nedeni olarak goriilmektedir.

Aragtirmada ulasilan son bulgu ise tezlerin odaklar1 ve buna bagl olarak tasimis olduklar
amaglarin neler oldugudur. Buna gore, konu ile ilgili tezlerin biiylik gogunlugunun beceri ve deger
tizerine odaklandig1 bulgusu ortaya ¢ikmistir. Bu odaklar amaclari ise 6zele indirgendigi zaman,
deger egitimi, sosyal beceri kazandirma ve duygu diizenleme olarak ifade edilebilir. Yaratici
drama yontemi, katilimcilarin biligsel gelisimleri ile birlikte duyussal ve psikomotor becerilerini
de etkilemektedir. Bu sayede, sadece bilgi kazandirmanin amaglanmadigi, duyussal ve davranislara
yonelik aragtirmalarda da yaratici drama yonteminin kullanildigini ifade etmek miimkiin olmaktadir.
Nitekim alanyazinda var olan ¢alismalar (Ozdemir, 2003; Ustiindag, 1999) arastirmadan elde edilen
bulguyu destekler niteliktedir.
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Sonug olarak, aragtirmada; sinif egitimi alaninda yaratict drama yontemi ile ilgili yapilmis
lisansiistii tezlerinin biiyiik ¢ogunlugunun yiiksek lisans tezi oldugu, yapilan tezlerin 2000-2021
yillar1 arasinda bitirildigi ve en ¢ok tez bitirilen yilin 2019 yil1 oldugu, en fazla tezin Recep Tayyip
Erdogan Universitesi biinyesinde yapildig1, 6gretim elemani olarak Dr. Ogr. Uyesi unvanima sahip
Ogretim elemanlarinin konu ile ilgili tezlere sayica daha fazla danismanlik yaptigi, 6rneklem grubu
olarak en fazla ilkokul 4. simif 6grencileri ile ¢alisildig1 ve sayica 1-49 arasinda drneklem sayisinin
tercih edildigi, arastirma modeli olarak en fazla 6n test son test kontrol gruplu deneysel desenin
kullanildigi, veri toplama araci olarak siklikla formlara bagvuruldugu ve yapilan tezlerin genellikle
beceri ve deger lizerine odaklandigi sonuglarina ulasilmistir.

Arastirmadan ulasilan sonuglar dogrultusunda asagidaki oneriler sunulmustur;

*  Buarastirmada, snif egitiminde yaratici drama yontemi ile ilgili yapilmis caligmalar
incelenmistir. Ileride yapilacak arastirmalarda farkli disiplinlerde yaratict drama yon-
temi ile ilgili yapilmis ¢aligmalar incelenebilir.

+  Bu arastirmada, konu ile ilgili yapilmus lisansiistii tezler incelenmistir. Ileride yapila-
cak arastirmalarda makale, kitap, bildiri vb. yayinlar iizerine incelemeler yapilabilir.

*  Buarastirmada Tiirkiye’de sinif egitimi alaninda yaratic1 drama yontemi ile ilgili ya-
pilmis lisansiistii tezler; tamamlanma yillari, tiirleri, yapildigi iniversiteler, danigman
unvanlari, 6rneklem tiirleri ve sayilari, arastirma modelleri, veri toplama araglari,
odak ve ama¢ degiskenleri acisindan incelenmistir. Farkli arastirmalarda, belirtilen
degiskenlerin disinda baska degiskenlerin etkililigi incelenebilir.
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The aim of this research is to examine the postgraduate theses about the creative drama
method in the field of classroom education in Turkey in terms of various variables. The
research was designed as a case study based on the scanning model and was carried
out with the document analysis method. The population of the research consists of 1001
postgraduate theses in CoHE National Thesis Center and indexed as “drama”. The
sample of the research is “Elementary Education Classroom Teaching”, “Classroom

» e

Education”, “Classroom Teaching”, “Classroom Teaching Education” and “Basic
Education Department” in each of the “Drama” and “Basic Education Department”
options in the detailed search tab of CoHE National Thesis Center. It constitutes a
total of 61 postgraduate theses, including 56 master’s theses and 5 doctoral theses,
which were scanned with “creative drama’ indexes. Data were collected through the
thesis review form. In the thesis review form, completion years, types, universities,
advisor titles, sample types and numbers, research models, data collection tools, focus
and purpose variables of postgraduate theses on creative drama method in the field
of classroom education in Turkey are included. In the research, the majority of the
postgraduate theses on the creative drama method in the field of classroom education
were master’s thesis, the theses were completed between 2000-2021 and the year with
the most thesis completed was 2019, the most theses were done within the body of
Recep Tayyip Erdogan University, as a lecturer, Dr. Instructor It was determined that
the academic staff with the title of member provided consultancy to the theses more
in number; the 4th grade students were studied the most as the sample group, and the
sample number between 1-49 was preferred as the sample group, and the experimental
model with the pretest posttest control group was the most preferred. It was concluded
that the design was used, forms were frequently used as a data collection tool, and the
theses generally focused on skills and values, and suggestions were presented in line
with these results.
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Introduction

In a globalizing and ever-changing world, accessing information is as important as knowledge.
Through media, technology, social and cultural interactions etc., information flows rapidly between
individuals. However, this rapid information progress and increase in information creates a stack
of information and makes it difficult for people to search, find, extract, and use the information
necessary for them. In this context, teachers assist individuals in accessing and using information.

One of the branches that helps individuals in their learning process and leaves permanent
marks on them in terms of cognitive, affective, and academic aspects is classroom teaching.
Classroom teachers’ primary grade is 1-4. They are the teachers who guide the learning processes of
the students in the classrooms and support them in this process. Today, classroom teachers are trained
in the department of classroom education, which is in the education faculties of universities and
under the roof of the basic education department. After a 4-year undergraduate education, students
who successfully complete the program graduate as classroom teachers. Classroom teachers who aim
for an academic career after their undergraduate education or who want to take the learning process
to the next level can continue their graduate education at universities.

Classroom teachers’ postgraduate education is shaped according to the academic interests
they choose, and they are provided with specialization in that field. Thus, it can be said that they have
become more equipped academically by specializing in their fields of interest in the continuation
of their undergraduate education. Classroom teachers can become science experts by working in
various fields such as Life Sciences, Mathematics, Turkish and Visual Arts through their graduate
education. In addition, classroom teachers can also specialize in fields such as science education,
primary reading and writing teaching, creative drama etc. through their graduate education.

Creative drama, which is one of the fields that classroom teachers can specialize in by
working within the scope of their graduate education, allows individuals to be responsible for their
own learning in the learning process. Learning is a very complex process with a lot of stimuli. At the
end of this process, individuals are expected to have acquired the targeted behavior, knowledge, and
skills. This is only possible with permanent traced behaviors. It is only possible to create permanent
traced behaviors in individuals by including them actively in the learning process. Creative drama
method, on the other hand, allows students to design their learning processes according to themselves
(Ozdemir, 2021).

It is possible to come across various definitions of the creative drama method in the literature.
Ozdemir (2021) uses the creative drama method; while defining it as a method that is based on the
previous experiences of the individual and helps the individual to put his feelings and thoughts into
action -through playful processes; San (2002, p.87), defines it as “Improvisation, role playing and
as the interpretation and animation of an individual’s experience, an event, an idea, sometimes an
abstract concept or a behavior in a group work by using techniques, through the rearrangement of
old cognitive patterns and in play-like processes in which observations, experiences, emotions, and
experiences are reviewed.”. Adigiizel (2006, p.21) defines creative drama as follows “Based on the
life experiences of the members of a group, a purpose, thought, improvisation, role playing (role
playing) etc. is to be revived by utilizing techniques.”.
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It is possible to state that the creative drama method has various features based on the
definitions available in the literature. Adigiizel (2015) and Okvuran (2002) express these features as
follows:

*  The basis of the creative drama method is improvisations.

*  Creative drama method is process oriented, not result oriented.

*  The creative drama method is based on the experiences of the participants.
* In the creative drama method, fiction and reality are intertwined.

* There is a leader who plans, implements, and evaluates the process created by the
creative drama method.

*  Creative drama method transforms information into experiences.

Creative drama method provides various benefits to the participants in terms of its features.
Erdogan (2016) lists these benefits as follows: It develops emotional intelligence, increases creativity
and aesthetic pleasure, supports problem-solving skills, provides stress management, facilitates
collaboration with the group, improves decision-making skills, nurtures self-confidence, enables
effective use of body language, and mental health and allows participants to be physically active.

When the literature is examined, it is noteworthy that there are studies emphasizing that
the creative drama method is an effective teaching method such as, contribution to language skills
(Metinnam & Erdogan, 2016), academic support to mathematics teaching (Yildiz & Adigiizel,
2020), developing a positive attitude towards grammar (Okug, 2021), increasing reading motivation
(Erdogan, Erdogan & Uzuner, 2018), social skills. (Eroglu and Koktan, 2020; Senol and Metin,
2021) and so on.

In recent years, it is possible to come across studies in which the studies on creative drama
are evaluated holistically. Can Yagar and Aral (2011) post-graduate theses on creative drama method
in preschool education; Former (2019) postgraduate theses on language skills and creative drama
method; Calp and Sec¢gin (2019) and Samsa (2020) examined the postgraduate theses about creative
drama method in Turkey in terms of various variables and concluded that creative drama method
is a very successful teaching method in teaching processes in general. However, no study has been
found in the literature examining the postgraduate theses on the creative drama method in the field
of classroom education in Turkey.

Creative drama method has an important place in classroom education in terms of the features
it has, the contributions it provides, and it focuses on individuals who learn. As a matter of fact, the
creative drama method, which puts the student in the center and argues that student interests and
abilities should be the basis of the learning process, paves the way for learning objectives to turn into
gains when used frequently by classroom teachers. In addition, increasing the use of creative drama
method at the graduate level contributes positively to the learning process in terms of both theory and
practice (Can Yasar & Aral, 2011).

In the light of the above information, the aim of this research is to examine the postgraduate
theses about the creative drama method in the field of classroom education in terms of various
variables. For this purpose, answers to the following questions were sought in the study:
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1. What is the distribution of the completion years and types of theses?

2. What is the distribution of the universities where the theses are made and the titles of
the advisors?

3. What is the distribution of sample types and numbers of theses?
4.  What is the distribution of the research models used in the theses?
5.  What is the distribution of data collection tools used in theses?
6. What is the distribution of the focus and aims of the theses?
Method
Research Model

This research, which aims to examine the postgraduate theses on the creative drama method
in the field of classroom education in Turkey in terms of various variables, was designed as a case
study based on the scanning model and was carried out with the document analysis method. Document
analysis method is to collect, review, critically question and analyze various written texts that serve
the purpose of research (O’Leary, 2017).

The document analysis method provides the evaluation and interpretation of the data obtained
by examining the accessible written and oral materials related to the target subject. In addition, it
makes it easier to reach the data for the purpose of the research and to reveal the findings (Cepni,
2010; Yildirnm & Simsek, 2016). With the document analysis method, Maden (2021) examined the
postgraduate studies on Turkish textbooks and presented a general picture about the subject; Aydeniz
and Haydaroglu (2021) revealed the general status of postgraduate theses made in the fields of four
basic language skills between 2015-2019 by using the bibliometric analysis method,Cakan Akkas
and Kabatas Memis (2021) analyzed the theses on critical thinking in Turkey.

Population and Sample

The population of the research consists of 1001 postgraduate theses in CoHE National Thesis
Center and indexed as “drama”. The sample of the study consists of “Primary Education Classroom
Teaching”, “Classroom Education”, “Classroom Teaching”, “Classroom Teaching Education” and
“Basic Education” studies completed between 2000-2021 in the detailed search tab of CoHE National
Thesis Center. It constitutes a total of 61 postgraduate theses, 56 master’s theses and 5 doctoral

theses, each of which was scanned with “drama” and “creative drama” indexes.

Data Collection Tools

In the research, the thesis review form was used as data collection tool. While creating
the form developed by the researcher, the relevant literature was examined, and the existing forms
were taken into consideration. Then, the created form was presented to two field experts for expert
opinion and the form was given its final form. Thesis review form used as a data collection tool in
the research includes the type of the thesis and the year of completion, the university where the thesis
was made, the title of the advisor, sample level and number, research model, data collection tools,
focus and purpose categories. The data obtained via survey are presented in tables and graphs.
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Analysis of Data

In the research, content analysis was used for the analysis of the data obtained. The main
purpose of content analysis is to reach the concepts and connections that can explain the data obtained
in the research (Cepni, 2012). According to Patton (2002), content analysis in educational research is
generally used for the analysis of written documents and interviews. In this research, content analysis
was used to evaluate the postgraduate theses in the literature according to the criteria in the thesis
review form.

To ensure the reliability of the evaluation made according to the content analysis, support
was received from a co-coder other than the researcher. A field expert is a classroom educator who
has received creative drama training. The evaluations made by the co-coder and the researcher
were compared and the reliability of the coding was determined as 87% according to the reliability
level formula of Miles and Huberman (2002) (reliability = consensus / consensus + disagreement).
According to Yildirim and Simsek (2013), a reliability level of 70% or higher is considered sufficient
for the reliability of the research.

Research and Publication Ethics

This research was conducted in accordance with all the rules stated in the “Higher Education
Institutions Scientific Research and Publication Ethics Directive”. None of the actions specified in
the second part of the said directive, titled “Acts Contrary to Scientific Research and Publication
Ethics”, took place. The study does not require ethical committee approval as it does not involve any
experimental procedure on humans or animals.

Results

The findings obtained from this study, in which 61 postgraduate theses on the creative drama
method in the field of classroom education in the CoHE National Thesis Center database were
examined and are presented below.

In the research, the first research question is “How are the completion years and types of
theses distributed?” Findings related to the question are presented in Graph 1.
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Chart 1. Type of Theses and Completion Years

When Graph 1 is examined, it is seen that the theses included in the research were made
between the years 2000-2021. Before 2000 and after December 2021, there is no thesis in CoHE
National Thesis Center that meets the research criteria. Among the mentioned years, only 1 thesis
was found before 2008. However, it is seen that the most theses were made in 2019 in these years. It
is noteworthy that 56 of the theses are master’s and 5 of them are doctoral theses. In this context, in
the research, it was found that the most thesis (17 thesis) was made in 2019 and the most thesis type
was the master’s thesis (56 theses).

In the study, as for the second research question, “What is the distribution of the universities
where the theses are made and the titles of the advisors?”, findings related to the question are
presented in Table 1.
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Table 1. Universities and Advisor Titles

CONSULTANT TITLE
UNIVERSITY Dr. Dr. Instructor Member ~ Assoc.  Prof. TOTAL
(Asst. Prof. Dr.) Dr. Dr.

Recep Tayyip Erdogan University 1 8 9
Istanbul Aydin University 4 4
Ataturk University 2 1 3
Dokuz Eylul University 2 3
Gazi University 1 2 3
Abant izzet Baysal University 2 2
Bartin University 1 1 2
Burdur Mehmet Akif Ersoy University 1 1 2
Erzincan Binali Yildirim University 2 2
Eskisehir Osmangazi University 1 1 2
Firat University 2 2
Gaziantep University 2 2
Kastamonu University 2 2
Marmara University 1 1 2
Ondokuz Mayis University 2 2
Sakarya University 1 1 2
Ahi Evran University 1 1
Amasya University 1 1
Aegean University 1 1
Hacettepe University 1 1
Istanbul University 1 1
Istanbul University-Cerrahpasa 1 1
Istanbul Okan University 1 1
Kirikkale University 1 1
Nigde University 1 1
Ordu University 1 1
Pamukkale University 1 1
Rize University 1 1
Trabzon University 1 1
University of Trakya 1 1
Uludag University 1 1
Usak University 1
Yildiz Technical University 2 1
TOTAL 1 27 24 19 SITheses

62 Consultants

When Table 1 is examined, it is seen that graduate theses on drama in classroom education
were made in 33 state and foundation universities. Among these universities, the university with the
highest number of theses is Recep Tayyip Erdogan University (9 theses). This university is followed
by Istanbul Aydin University with 4 postgraduate theses. If we look at Table 1 again, it is seen that



Caner Ozdemir - Yaratici Drama Dergisi 2023, 18(1), 1-20

the titles of the lecturers who advised the completed theses aredr. Instructor Member, Assoc. Dr. and
Prof. Dr.. In terms of advisor titles, it is seen that the theses (27 theses) related to the subject were
made under the supervision of the faculty members with the title of Dr. Instructor the most. This is
followed by Assoc. Dr. Lecturers titles. In terms of titles, the title with the least thesis advisory is
Dr. (1 thesis). Another point that draws attention at the end of Table 1 is that the number of theses
made is 61 and the number of thesis advisory is 62. This is a situation that can be explained by the
co-advising of only one thesis by two lecturers among the theses determined in accordance with the
criteria in the research.

In the study, as for the third research question, “What is the distribution of the sample types
and numbers of theses?”, findings related to the question are presented in Graph 2.
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Graph 2. Sample Type and Number of Theses

When Graph 2 is examined, it is seen that the sample types included in the theses on the
subject are pre-school students, 2nd, 3rd, 4th and 5th grade students, teachers, teacher candidates and
documents. In terms of the sample type specified in the theses related to the subject, the sample type
consisting of 4th grade students (22 theses) was applied at the most, while the sample type consisting
of 1st grade students was never applied. If Graph 2 is re-examined, it is seen that the maximum
number of samples applied in the theses is between 1-49 (37 theses). This number is followed by 16
theses and the sample number between 50-99.

In the research, the fourth research question is““What is the distribution of the research models
used in the theses?”” and the findings related to the question are presented in Graph 3.
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Graph 3. Research Models

When Graph 3 is examined, it is seen that the research models used in the theses related to
the subject arepretest-posttest quasi-experimental design with control group, interview technique,
action research, survey model, case study, convergent parallel design, observation technique, pre-
experimental research design, diary keeping, meta-analysis, cross-sectional review, systematic
literature review, questionnaire, explanatory sequential pattern, and document review. The most
used research model in the theses included in the research are as follows: While the pretest-posttest
is a quasi-experimental design with a control group (29 theses), this is followed by the interview
technique (7 theses) and action research (7 theses) models. In addition, in the research, the least
used research models in theses related to the subject are cross-sectional survey (1 thesis), systematic
literature review (1 thesis), questionnaire (1 thesis), exploratory sequential design (1 thesis), and
document review models.

In the research, as for the fifth research question, “What is the distribution of the data
collection tools used in the theses?” the findings related to the question are presented in Graph 4 and
Table 2.



Caner Ozdemir - Yaratici Drama Dergisi 2023, 18(1), 1-20

Forms

Scales

Other

Tests

Question
‘ naire

0 10 20 30 40 50 60 70

m Master's Theses m Doctoral Theses

Chart 4. Types of Data Collection Tools

In the research, the data collection tools used in the theses were classified within themselves
in terms of types. Types of classified data collection tools are given in Graph 4. Accordingly, the
types of measurement tools used in theses related to the subject, forms, scales, other, tests and
questionnaires. When Graph 4 is examined, it is seen that the most used measurement tool type in
theses is forms (69 theses), and the least used measurement tool type is questionnaires (6 theses). In
the research, the data collection tools used to give depth to the answer to the Sth research question,
which aims to obtain information about the data collection tools, were also examined. Data collection
tools examined in theses are given in Table 2.

Table 2. Data Collection Tools

Data Collection . Master’s Doctoral
Data collection tool
Tool Type Theses  Theses
Interview Form 26 2
Personal Information Form 13 2
Observation Form 10 2

Focus Group Interview Form 2
Responsibility Scale 2
1
1

Academic Publications Review Form

ing F
FORMS Coding Form

Student Opinion Form 1

Speaking Skill Evaluation Form

Preschool Value Scale Family, Teacher and Student Form

Metaphor Form

Project Evaluation Form

Thesis Classification Form

— == = =] -

Evaluation Criteria Form for Creative Writing

10
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Table 2. Data Collection Tools (???)

Data Collection
Tool Type

Data collection tool

Master’s
Theses

Doctoral
Theses

SCALES

Charity Attitude Scale

2

Writing Anxiety Scale

2

Attitude Scale Regarding the Effect of Creative Drama
Method

1

Collaboration Skill Rating Scale

Responsibility Value Evaluation Scale

Emotional Intelligence Scale for Children

Social Studies Attitude Scale

Respect Tendency Scale

The Patient Behavior Scale

Social Skills Assessment Scale

Child Social Problem-Solving Scale

Critical Thinking Scale

Honest Behavior Scale

Respectful Behavior Scale

Writing Self-Efficacy Scale

Social Studies Attitude Scale

Decision-Making Skill Rating Scale

Democratic Attitude Scale

—_— = = == == === = =] =

Metacognitive Awareness Scale

Bar-On Emotional Intelligence Scale

Value Analysis Scale

Attitude Scale Towards Creative Drama Lesson

Scientific Creativity Scale

Conscious Consumer Level Scale

Self-Efficacy Perception Scale for Using Creative Drama

Method

Respect for Feelings and Thoughts, Tolerance Attitude Scale

(DDSHTO)

Scientific Attitude Scale (BBL)

Creative Drama Attitude Scale

Creative Drama Self-Efficacy Scale

Value Control Scale

Child Rights Attitude Scale

Emotion Regulation Strategies Scale

Entrepreneurship Competencies Scale

Turkish Argumentation Model Rating Scale

Emotion Regulation Scale

Child Prosociality Scale

[UNG VNI UG NI JIUIN UNI (NI NI U
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Table 2. Data Collection Tools (???)

Data Collection . Master’s Doctoral
Data collection tool
Tool Type Theses  Theses
Student Diaries 8

portfolio

Teacher Diaries

Story Cards

Parent Interviews
OTHER

Researcher Notes

=N NN DWW

Problem Solving Inventory for Children

Camera Recordings 1
Tally
Circulatory System Image Analysis

Achievement Test for Social Studies Course

Achievement test

Mathematics Achievement Test

Word Association Test

TESTS Turkish Achievement Test
Child Rights Awareness Test
Peabody Picture Vocabulary Test

Social Problem-Solving Test

Circulatory System Knowledge Test

Questionnaire
QUESTIONNAIRE Teacher-Administrator-Parent-Personnel Value Survey
Student Value Survey
TOTAL 134 16

e I I SO I I I I IS S B S N S I LTS T IS S

Explaining in more detail the types of data collection tools in Graph 4, the aim of the research
is to allow a more in-depth examination of the information about the data collection tools used in
the theses. From this point of view, the data collection tools used in theses related to the subject are
presented in Table 2.

When Table 2 is examined, the most used data collection tools as a form type are interview
form (28 theses), personal information form (15 theses) and observation form. In the scales, which
are the most used data collection tool type after forms, the most used scales are Helpfulness Attitude
Scale (2 theses) and Writing Anxiety Scale (2 theses). In the study, another type of data collection
tool that is frequently used after the scales is discussed under the title of “Other”. Data collection
tools evaluated under the other heading such asstudent diaries, portfolio, teacher diaries, story cards,
parent interviews, researcher notes, Problem Solving Inventory for Children, Camera Records,
scoreboard and Circulatory System Picture Analysis. Among the data collection tools, the most
used in theses are student diaries (8 theses) and portfolios (3 theses). The type of measurement
tool used after the other titled data collection tool type determined in the research is tests. The most
preferred tests as data collection tools in the theses included in the research areAchievement Test for
Social Studies Course (3 theses), Achievement Test (2 theses) and Mathematics Achievement Test (2
theses). Another finding obtained in the research is that the type of data collection tool preferred after

12
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the tests in the theses related to the subject is the questionnaire. As a data collection tool in the type
of survey, Questionnaire (4 theses), Teacher-Administrative-Parent-Personnel Value Questionnaire
(1 thesis) and Student Value Questionnaire (1 thesis) were used.

As for the sixth research question in the research, “How do the focuses and aims of the theses
distribute?”,the findings related to the question are presented in Graph 5 and Table 3.

suiland vaiue [N
Academic Achievement —
arieuce (S
otner (A
Basic Language Skills —
BT

Documents

m Master's Theses  m Doctoral Theses J

Chart 5. Focus of Theses

In the research, the focuses of the theses were classified within themselves with an inductive
approach. The classified foci are on Chart 5. Accordingly, the focus of the theses on the subject is
skills and values, academic achievement, attitude, other, basic language skills, and documentation.
When Graph 5 is examined, it is seen that theses mostly focus on skills and values (19 theses). This
order is followed by academic achievement (14 theses) and attitude (10 theses). To better determine
the focus of the theses included in the research, the aims of the theses related to the subject were also
examined. Accordingly, the aims of the theses are given in Table 3.

13
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Table 3. Purposes of Theses

Master’s Doctoral

Focus Aim
Theses Theses

The effect of creative drama method on value education 2 1
The effect of creative drama method on social skill level 2
The effect of creative drama method on emotion regulation 5
skills
of creative drama method on responsibility value and ! |
cooperation skills
The effect of creative drama method on gaining the values of )
cooperation, honesty, respect and common sense.
The effect of creative drama method on decision making skills 1
The effect of creative drama method on gaining the values of !

SKILLS AND responsibility, respect and patience . .

VALUE The effect of creative drama method on problem solving skills 1

The creative drama method helps to gain the values of |
tolerance and respect for feelings and thoughts.
The effect of creative drama method in teaching the values
of respect for feelings and thoughts, tolerance and being 1
scientific with an interdisciplinary approach.
The effect of creative drama method on gaining benevolence 1
value
The effect of creative drama method on entrepreneurship skills 1
The effect of creative drama method on gaining the value of 1
love
The effect of creative drama method on argumentation skills 1
The effect of creative drama method on student achievement 4
in Mathematics lesson
The effect of creative drama method on academic achievement 5
in Social Studies course
The effect of creative drama method on achievement and 5
attitude in Life Sciences course
The effect of creative drama method on Turkish lesson 1

ACADEMIC The effect of creative drama method on scientific creativity 1

ACHIEVEMENT and academic success in Science Education

The effect of creative drama method on Visual Arts lesson 1
Developing an exemplary application in the Life Studies 1
course with the creative drama method
The effect of creative drama method on Museum Education !
course
The effect of creative drama method on students’ recognition !

of organs

14
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Table 3. Purposes of Theses (???)

Focus

Aim

Master’s Doctoral
Theses Theses

ATTITUDE

Attitudes and self-efficacy towards the use of creative drama
method

5

The effect of creative drama method on attitude towards
Social Studies course

The effect of creative drama method on democratic attitude,
metacognitive awareness, and emotional intelligence
competencies

To improve the self-perceived attitude, autonomy,
competence, and relatedness of teacher candidates in a
positive way by means of creative drama method.

OTHER

The effect of creative drama method on emotional intelligence

The effect of creative drama method on musical creativity

The effect of creative drama method on teaching classroom
and school rules

The effect of creative drama method on interest in art

Preparation, implementation and evaluation of the Creative
Drama Based Child Rights Education Program

The effect of creative drama method on awareness of the basic
principles of children’s rights

The effect of creative drama method on prosocial behaviors

BASIC
LANGUAGE
SKILLS

The effect of creative drama method on language activities

The effect of creative drama method on creative writing skills

The effect of the creative drama method on the transition to
literacy

The effect of creative drama method on speaking skill

DOCUMENT

To examine the previous studies examining the effects of
creative drama method on academic success, motivation,
persistence, attitude, and social skills.

To examine the studies in the field of mathematics teaching
based on creative drama method at primary school level
according to certain criteria.

The effect of writing studies created by creative drama method
on students’ writing anxiety, attitude towards writing and
writing self-efficacy

TOTAL

56 5

When Table 3 is examined, the aims of the theses are skill and value; values education (3
theses), effect on social skills (2 theses), effect on emotion regulation skills (2 theses), and effect on
responsibility value and cooperation skills (2 theses). The aims of theses, whose focus is on academic
success, are generally related touccess in Mathematics (4 theses), success in Social Studies (2 theses)
and success in Life Studies (2 theses). After academic success, theses whose focus is attitude are

15
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related to attitude towards the use of creative drama (5 theses), attitude towards Social Studies (2
theses) and democratic attitude (2 theses). In the focus, which has more than one purpose and is
included in the classification with the title of “Other”, theses, which have objectives such as effect
on emotional intelligence (1 thesis), effect on musical creativity (1 thesis), and effect on interest in
art (1 thesis). Theses that focus on basic language skills cover the objectives of effect on language
activities (2 theses), effect on creative writing skills (2 theses) and effect on literacy (1 thesis). Theses
that focus on documents and examine the documents aim at examining the effects of previous
studies on creative drama method on academic success (3 theses), mathematics teaching (1 thesis)
and writing anxiety (1 thesis).

Discussion, Conclusion and Recommendations

In this research, postgraduate theses about the creative drama method in the field of classroom
education in Turkey and their completion years, types, universities, advisor titles, sample types and
numbers, research models, data collection tools, focus and purpose variables were subjected to content
analysis. As a result of this analysis, it is aimed to determine the tendencies of the postgraduate theses
about the creative drama method in the field of classroom education and to guide the research to be
done.

In the research, it was determined that the postgraduate theses on the creative drama method
in the field of classroom education in Turkey were completed between the years 2000-2021. At the
beginning of the new millennium, it is possible to see the search for current and effective methods in
education, going beyond the conventional teaching methods and techniques, prompted educators and
researchers to recognize and use the creative drama method. This finding obtained from the research
is like the finding obtained from the study conducted by Aytas and Ozcan (2019). As a matter of fact,
Aytas and Ozcan (2019) state that the theses on creative drama started to be made before the 1990s
and this number has increased gradually, especially after the 2000s. Similarly, Can Yasar and Aral
(2011) who aim to examine the theses about creative drama in preschool, also state that the increase
in theses on creative drama has gained momentum after the 2000s. In the research, the year in which
the most thesis was completed among the mentioned years was determined as 2019. It is thought
that this is since the studies on the creative drama method support each other, that the creative drama
method is a more known and interesting method over time, and that the researchers gather their work
interests and motivations at a common point in a certain period. The fact that the creative drama
method is more involved in research subjects over time attracts the attention of researchers and
causes them to include more in their graduate studies, especially in their master’s theses. Subjects
that are of interest to researchers are generally studied more frequently in master’s theses than in
doctoral theses (Maden, Maden, & Banaz, 2017). Findings from the study also support this idea. As
a matter of fact, in the study, it was seen that most of the postgraduate theses on the creative drama
method in the field of classroom education in Turkey were postgraduate theses.

Another finding that emerged in the research is that the postgraduate theses on the creative
drama method in the field of classroom education in Turkey were completed in 33 universities,
including foundation and state universities. Considering the existence of 99 universities (URL-1)
with classroom teaching programs in Turkey, it is concluded that this number should be increased.
Another finding, which is a continuation of the stated finding, is that the university with the highest
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number of theses on the subject is Recep Tayyip Erdogan University. This can be explained by
the frequency of use of the creative drama method by the faculty members of the university and
the shaping of their academic fields of study around the creative drama method, thus encouraging
graduate students to work at an academic level with this method. In addition, the titles of the lecturers
who advised the theses on the subject were also determined in the research. Accordingly, It has
been concluded that the lecturers who have the title Dr. Instructor provide more consultancy to
the theses related to the subject. In the document review studies conducted by Arikan Saltik and
Alimanoglu (2018) and Arikan Saltik (2020), emphasize the titles of the lecturers who advised the
theses completed at the graduate level were mostly Dr. Instructor. In this context, it can be stated that
this finding obtained in the study is like the studies in the literature.

In research, it was determined that the most preferred sample group was the 4th grade
students. The reason for this is that the student grade levels addressed by the classroom teachers are
1-4. It is thought that 4th grade students are preferred because they are more advanced academically,
socially, and cognitively than other grade levels. Similarly, in the study conducted by Sahin, Calp,
Bulut, and Kusdemir (2013) in which postgraduate theses made in classroom teacher education were
examined according to various criteria, the most preferred sample group was turned out to be 1-5.
classes. However, the maximum number of samples in the study was between 1-49. It is thought that
this number range is the ideal number range for the groups to which the creative drama method will
be applied, for reasons such as being able to work with small groups, dealing with individual-level
studies and sharing the products with other group members.

In the research, it was determined that the most frequently used research model in the
postgraduate theses on the creative drama method in the field of classroom education in Turkey was
the experimental design with the pretest posttest control group. Creative drama method provides
participants with various knowledge, skills, values, etc. It is a method used to gain elementssuch
as the knowledge, skills, values, etc. mentioned in the education process. It is necessary to test and
test the effectiveness of the creative drama method in gaining the elements. For this reason, the use
of the experimental design with the pretest-posttest control group used in educational environments
for this purpose is seen as the reason why it is a frequently used model in postgraduate theses on the
subject. As a matter of fact, when the literature is examined, it is seen that the experimental design
with pretest and posttest control group is frequently used in the studies on the creative drama method
(Kirmizi, 2009; Oguz Namdar, Biilbiil, & Cankal, 2018; Sevim & Erem, 2013; Sozkesen & Samur,
2015). From this point of view, it is possible to conclude that the findings obtained from the research
and the studies obtained from the literature are similar.

Another finding reached in the research is that forms and scales are the most frequently used
measurement tools in postgraduate theses on the creative drama method in the field of classroom
education in Turkey. Similar to the finding reached in the research, Sahin, Calp, Bulut, and Kusdemir
(2013), who examined the measurement tools used in the theses made in classroom teacher education,
also state that the most used measurement tools in theses are questionnaires, scales and forms. The
fact that such data collection tools, whose validity and reliability have been ensured, serve to collect
data in a short time and effectively, is seen as a reason for preference in postgraduate theses on the
subject.
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The last finding reached in the research is the focus of the theses and what their aims are.
Accordingly, it was found that most of the theses on the subject focused on skills and values. When
the aims of these focuses are reduced to the specific, they can be expressed as value education, social
skill acquisition and emotion regulation. Creative drama method affects the cognitive development
of the participants as well as their affective and psychomotor skills. In this way, it is possible to
state that the creative drama method is not only aimed at gaining knowledge, but also in emotional
and behavioral research. As a matter of fact, the existing studies in the literature (Ozdemir, 2003;
Ustiindag, 1999) support the finding obtained from the research.

As a result, in the researchthe majority of the postgraduate theses on the creative drama
method in the field of classroom education were master’s thesis, the theses were completed between
2000-2021 and the year with the most thesis completed was 2019, the most theses were done within
the body of Recep Tayyip Erdogan University, It was determined that the Dr. Instructor academic
staff provided consultancy to the theses more in number, the 4th grade students were studied the most
as the sample group, and the sample number between 1-49 was preferred as the sample group, and
the experimental model with the pretest posttest control group was the most preferred. It has been
concluded that the design is used, forms are frequently used as a data collection tool, and the theses
generally focus on skills and values.

In line with the results obtained from the research, the following suggestions were presented.

* In this study, studies on the creative drama method in classroom education were ex-
amined. In future research, studies on the creative drama method in different disci-
plines can be examined.

* In this study, postgraduate theses on the subject were examined. In future research,
articles, books, papers, etc. publications can be reviewed.

» In this research, postgraduate theses about the creative drama method in the field of
classroom education in Turkey; Completion years, types, universities, advisor titles,
sample types and numbers, research models, data collection tools, focus and purpose
variables were examined. In different studies, the effectiveness of other variables
other than the mentioned variables can be examined.
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