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Article Information Abstract
@ CrossMark In this study, the preferences of the instructors who teach Turkish to foreigners to use
measurement and evaluation tools were investigated. In the research, in which case
DOI: 10.29299/kefad.1166778 study, one of the qualitative research methods, has been used, the opinions of ten

instructors who teach Turkish to foreigners have been consulted. The obtained data
were analyzed in the Maxqda program according to the descriptive analysis technique.
In the research, it was determined that the instructors mostly preferred written exams,
questions with matching items and performance assignments; and it has been seen that
Keywords: this is due to the fact that it provides students with the opportunity to use original and
various languages. In addition, it has been determined that they prefer to use short-
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. answer and multiple-choice exams, self-assessment form, word association and
Foreigners, . . . .
concept maps tools, since they provide more opportunity to ask questions and are
Quantification and easily applicable in crowded classrooms. However, it has been determined that the
Consideration, instructors do not prefer to use group assessment, peer assessment, attitude scale and

structured grid tools, which are among the alternative assessment and assessment
tools, and the reason for this is characterized as low reliability, questionable objectivity
and taking time to prepare.
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Framework of Reference for
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Yabancilara Tiirkce Ogreten Ogretim Elemanlarinin Ol¢me ve
Degerlendirme Araclarin1 Kullanma Tercihleri

Makale Bilgileri Oz

@CmssMark Egitimde 6lgme ve degerlendirme, 6gretim siirecinin niteligini ve niceligini bildirmenin
yam sira sonraki Ogretim asamasi igin Ogreticiye ve &grenciye yol gostermektedir. Bu
DOI: 10.29299/kefad.1166778 caligmada yabanalara Tiirkge 6greten okutmanlarin dlgme ve degerlendirme araglarim

- kullanma tercihleri arastirilmistir. Nitel arastirma yontemlerinden durum ¢alismasinin
Yiikleme:  25.08.2022

Diizeltme:  17.01.2023 kullanildigr arastirmada, yabancilara Tiirkge Ogreten on Ogretim elemanimin goriisiine

basvurulmustur. Elde edilen veriler, betimsel analiz teknigine gére Maxqda programinda

Kabul: 14.03.2023 analiz edilmistir. Arastirmada, dgretim elemanlarinin en ¢ok yazili smavlari, eslestirme
Anahtar Kelimeler: maddeli sorular ve performans 6devlerini tercih ettikleri; bunun da &grencilere, 6zgiin ve

gesitli dil kullanma olanag1 saglamasma bagh olarak ortaya ¢iktif1 goriilmiistiir. Bunun
Yabancilara Tiirkge yani sira daha ¢ok soru sorma firsati vermesi ve kalabalik siniflarda rahatca uygulanabilir
('jgretjmj, olmasi nedeniyle kisa cevapli ve goktan se¢meli maddeli sinavlar ile 6z degerlendirme

formu, kelime iligkilendirme ve kavram haritalar1 araglarini kullanmay: tercih ettikleri

Olgme ve Degerlendirme, tespit edilmistir. Ancak Ogretim elemanlarinin, alternatif 6lgme ve degerlendirme

Avrupa Ortak Oneriler araglarindan grup degerlendirme, akran degerlendirme, tutum Olgegi ve yapilandirilmis

Cercevesi grid araglarini kullanmayn tercih etmedikleri, bunun nedeni olarak da giivenirliginin diisiik,
objektifligi tartisihir ve hazirlanmasimin zaman aldigr seklinde nitelendirildigi tespit
edilmistir.
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Giris

Glintimiizde Tiirk¢enin yabanci dil olarak 6grenimi tizerine toplumlararasi olumlu ve giiglii

bir yaklagim sergilenmektedir. Bu yaklasim da Tiirk¢enin yabanci dil olarak &gretiminin 6nemini
artirmis, 0gretim / 6grenim siirecinin niteligini, 6lgme ve degerlendirmede kullanilacak yaklasim ve
tekniklerin de gelistirilmesini saglamistir. Dil Ogretiminin uzun bir siirece yayildig1 dikkate
alindiginda Tiirk¢enin yabanci uyruklu Ogrencilere 6gretiminde basariya ulagsmak icin her asama
dogasina uygun yontemlerle degerlendirilmelidir. Ciinkii 6l¢me ve degerlendirme “dil &gretim
siirecini olusturan biitiin unsurlarin etkililigi konusunda 6gretmenlere, 6grencilere, programcilara ve
digerlerine yol gostermenin yani sira ilgili stiregteki eksikliklerin saptanmasini saglayan temel 6gedir”
(Boylu, 2019, s. 522). Bu sebeple d6l¢me ve degerlendirmenin egitim sistemi igindeki yeri ve 6nemi

yadsmamaz.

Olgme, herhangi bir nesnenin gézlemler sonucunda, aranan ézellige sahip olup olmadigim
ortaya cikaran betimleyici bir kavram iken degerlendirme, herhangi bir 6zelligi olciilen sey hakkinda
belli ol¢iitlere gore yargiya varma isidir (Sengiil, 2011). Chapelle, Kremmel ve Brindley (2019) dil
Ogretimi ve 6grenimi baglaminda, degerlendirmeyi, 6grencinin dili kullanma becerisi hakkinda bilgi
toplama ve yargida bulunma eylemi oldugunu belirtir. Dolayisiyla degerlendirmenin 6l¢me isini

yapanlar i¢in tamamlayici ve nihayete erdiren bir islevi bulunmaktadir.

Egitimde giincel egilimler, 6gretimin salt sonucuna odaklanmanin siirecin analiz edilmesini
sekteye ugrattigini savunurken neyin ne kadar kazanildigindan ziyade neyin nasil kazanildiginin
onemine isaret etmektedir. Bu bakis acisi ile 6gretmenlerin yaraticiligina; 6grencilerin {istbilissel
farkindaligina, Ogrenme ortamlarinin ise esnek ve pratikligine odaklanilmaktadir. Dolayisiyla
gliniimiizde geleneksel 6lcme ve degerlendirme yaklasimlarindan ziyade alternatif olgme ve
degerlendirme yaklasimi dikkat cekmekte ve farkli cesitlilikteki 6grenme deneyimlerini 6l¢gmede

kullanilacak 6l¢gme tekniklerinin kullanimina 6nem verilmektedir.

Geleneksel olgme ve degerlendirme yaklasiminda, ogrencilerin kazanimlar1 elde edip
etmediklerini gosteren sonug¢ odakli davraniglara bakilmaktadir. Boylelikle bu yaklasim ile
ogrencilerin gercek durumlarmi yansitamadiklar: anlarda bile 6grencinin o anki performansina gore
olgme ve degerlendirme yapilmaktadir. Yazili yoklama, kisa cevapli, dogru yanls maddeli, ¢oktan
se¢meli ve eslestirme maddeli 6lgme teknikleri geleneksel 6l¢me teknikleri arasinda yer almaktadir.
Chapman ve King (2012) geleneksel 6l¢me ve degerlendirme yaklagiminin ozelliklerini soyle

siralamaktadir:
e Uygulanmalar kolaydir.
¢ Bir puanlama anahtari kullanilir.

e Degerlendirmesi pratik ve puanlamasi basittir.



e Kisa cevap gerektirir.
¢ Diisiik seviyeli diisiinme becerilerini kullanr.
¢ Hatirlama yetenegini yansitir (Chapman ve King, 2012, s. 24).

Geleneksel o6l¢gme ve degerlendirme tekniklerinin uygulanmasinin ve puanlandirilmasinin
kolayligr da Ogretmenlerin 6lgme ve degerlendirme araglarimi kullanma egilimlerini dogrudan

etkilemektedir.

Alternatif dlgme ve degerlendirme yaklasimi ise 6grencilerin bilgiyi nasil yapilandirdiklari,
bilgiye nasil ulastiklari, ogretim siirecindeki etkinliklerde nasil rol aldiklar1 gibi olgular iizerinde
duran degerlendirme anlayisina sahiptir. Tan (2014) alternatif l¢gme ve degerlendirmede, 6grencilerin
sinavlardaki sorulara yonelik performansindan ziyade gercek hayat kosullarindaki performanslarinin
onemsendigini belirtir. Bu yaklasim da dil 6grenenlerin siirecteki performanslarini izlemelerine ve
siireci yapilandirmalarina firsat vermektedir. Alternatif 6lgme ve degerlendirme yaklasimi Bahar'a
(2012) gore daha gercek hayatla iligkili ve 6grenci merkezlidir. Degerlendirmede, 6grencilerin iist
diizey diisiinceleri, problem ¢dzme becerileri ve yaraticiliklariyla ilgilenilir. Goger’e (2014) gore bu
yaklasgimda o6grencide goriilen nitelikler, 6grenci gozlem formuna ya da 6grenci gozlem defterine
islenmekte ve 6grencilerin proje calismalari, performans gorevlerindeki durumlarin belirlenmesi i¢in

alternatif degerlendirme araglar1 kullanilmaktadar.

Alternatif o6lgme ve degerlendirme yaklasiminda ogrencilerin sadece siire¢ sonundaki
performanslarini degil, onlarin siire¢ boyunca 6grenme yasantilarindaki zorluklarini, eksikliklerini ve
giiclii yanlarini olgiip degerlendirmek dnemlidir. Dil 6gretiminin uzun soluklu bir siireci beraberinde
getirdigi dikkate alindiginda ise Ogrencilerin Ogrenme yasantilarinin siire¢ boyunca Olgiiliip
degerlendirilmesinin gerekliligi ortaya ¢ikmaktadir. Dil 6gretim ve 6greniminde Avrupa Konseyi
tarafindan gelistirilen ve uluslararas: platformda dil 6grenme ve 6gretme siireglerini karsilastirma ve
siirece iliskin en verimli uygulamalar1 aktaran Diller Icin Avrupa Ortak Cerceve Metni'nin de dil

ogreniminde 6l¢me degerlendirme siiregleriyle ilgili goriisleri Snem arz etmektedir.
Diller i¢in Avrupa Ortak Cerceve Metni

Diller icin Avrupa Ortak Cerceve Metni, 1970'lerde ve 1980'lerde Avrupa Konseyi'nin dil
egitimindeki ¢alismalarinin bir devami olarak gelistirilmis ve miifredat, 6gretim ve degerlendirme ile
kurumlar, egitim sektorleri, bolgeler ve {ilkeler arasinda seffaflik ve tutarliligi kolaylastirmay:
amaglamistir (Common European Framework Reference, 2020). Avrupa Konseyi'ne 8 Agustos 1949
yilinda katilan Tiirkiye de dil egitimi ¢alismalarina katilan paydaslardan biri olmustur. Diller Icin
Avrupa Ortak Cerceve Metni, dilin sosyal, egitimsel ve profesyonel alanlarda firsat ve basar: igin bir
ara¢ oldugu goriisiine dayanmaktadir. Buradaki fikir, gercek diinyadaki iletisim gereksinimlerine
dayali, gercek hayattaki gorevler etrafinda organize edilmis ve 6grencilere hedefleri ileten performans

tanimlayicilari esliginde miifredat ve kurslar tasarlamaktir (CEFR, 2020).
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Diller I¢in Avrupa Ortak Cerceve Metni'nde Ol¢me ve degerlendirme, dil dgrenenlerin
Ogrenme yasantilarini izleme, yonlendirme ve hedefe ulasip ulasilmadigini anlamak hem &greticilerin
hem de 6grencilerin ise kostugu bir siire¢ olarak anilmaktadir. Dil 6grenimi ve 6gretimi siirecinde
izlenmesi muhtemel 6l¢me ve degerlendirme tiirleri oldukca zengin bir cesitlilikte ele alinmis ve

Ogreticilere fikir verilmistir.

Tablo 1. Diller I¢in Avrupa Ortak Cerceve Metnine Gore Ol¢me ve Degerlendirme Tiirleri

Seviye Belirleme Testi Dil niteligini stnama
Norma dayali degerlendirme Olgiite dayali degerlendirme
Hedefe ulasan 6grenimde dlgiite dayali degerlendirme  Olgiite dayali devamli degerlendirme
Devamli 6lgme Zaman zaman O6l¢gme
Bigimlendirici 6l¢gme Toplumsal degerlendirme
Dolaysiz 6lgme Dolayl 6l¢me
Basar1 6lgme Bilgilerin 6l¢iilmesi
Oznel 6lgme Nesnel 0l¢gme
Bir basamaga gore seviye tespit etme Kontrol listesi ile seviye tespit etme
Izlenime dayali 6lgme Yonlendirilmis karar
Biitiinsel 6lgme Analitik 6lgme
Bir kategoriye gore 6lgme Birgok kategoriye gore dlgme
Bir bagkasi tarafindan 6lgiilme Kendi kendini 6l¢me
(telc, 2013, 5.179)

Diller i¢in Avrupa Ortak Cerceve Metni'nde 6l¢gme ve degerlendirme tiirlerine ayrilan
cesitlilik dikkate alindiginda herhangi bir tiire bagli kalinmadan ancak belli bir 6lgme tiirii de
dayatilmadan 0grenciye, amaca, konuya, siireye ve Ogreticiye uygun bir dlgme ve degerlendirme
anlayist gelistirildigi goriilmektedir. Olgme ve degerlendirme siirecinde 6gretmene ve programlara

sunulan bu ¢esitliligin alan uygulamalarina nasil yansidig1 merak edilmektedir.
Arastirmanin Amaci

Dil 6gretimi siirecinde Olcme ve degerlendirme, Diller icin Avrupa Ortak Referans
Cercevesinde genis bir bakis agisiyla ele alinmis olup, Ogrencilerin dil 6grenme siirecindeki
deneyimleri degisebileceginden, kullanilacak oOl¢me ve degerlendirme tiirlerinin de farklilik
gostermesi gerektigi belirtilmistir. Bu noktadan hareketle bu ¢alismada yabanci dil olarak Tiirkge
Ogreten Ogretim elemanlarinin siirecte kullanmay tercih ettikleri 6lgme ve degerlendirme araglarinin
belirlenmesi ve 6l¢gme araglarinda kullanilan gesitliligin ortaya konulmasi amaglanmistir. Bu amagla

asagidaki soruya yanit aranmustir.

1. Yabancilara Tiirkge 6greten Ogretim elemanlarinin 6lgme ve degerlendirme araglarim

kullanma tercihleri nedir?
Yontem

Calisma, nite]l arastirma yontemlerinden durum c¢alismasi kullamilarak olusturulmustur.
“Durum c¢alismalari, bilimsel sorulara cevap aramada kullamilan ayirt edici bir yaklasim olarak

goriilmektedir.” (Biiytikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz, Demirel. 2020, 5.23). Calismanin bir



mekana bagl olarak 6zellestirilmis olmasi durum ¢alismasi deseninin kullanilmasin gerekli kilmistir.
“Yazara gore durum calismalar: bir varligin mekana ve zamana baglh tanimlandig1 ve 6zellestirildigi
aragtirmadir. Durum c¢alismasi, ornek olay ¢alismas: olarak da bilinir.” (Biiyiikoztiirk ve digerleri.,

2020, s.23).
Calisma Grubu

Arastirmanin ¢alisma grubunu, yabancilara Tiirkce Ogreten 10 Ogretim elemani
olusturmustur. Calismada farkli kurumlarda gorev yapan katilimcilardan alinan yaritlarla elde
edilen cesitliligin ¢alisma verimliligini artiracagr diisiiniildiigiinden, yapilandirilmis goriisme
formlarmi cevaplamak iizere farkli kurumlardan goniillii katilimcilara ulagilmistir. Katiimcilarin
belirlenmesindeki 6lciit, Tiirkiye’de devlet {iniversitelerinin TOMER birimlerinde gorev yapan
Ogretim elemani olmalaridir. Katilimcilarin desifre olmamalar1 i¢in calisma grubunda betimsel
bilgilere yer verilmemistir. Calismada katilimcilar kodlanarak belirtilmistir. K1-K10 arasindaki
sayilarla kodlanan katilimcalar icin K1, “katiimca 1”7 anlammna gelmektedir. Katilimailar,
bilgilendirilmis onam formunu ve goriisme formunu elektronik posta yoluyla arastirmacilara

ulastirmigtir.
Veri Toplama Araclar

Veri toplama araci olarak yazarlar tarafindan gelistirilen yapilandirilmis goriisme formu
kullanilmistir. “Yapilandirilmis goriismeler, hem sabit secenekli cevaplamayi hem de ilgili alanda
derinlemesine gidebilmeyi birlestirir.” (Biiylikoztiirk ve digerleri., 2020, s.159). Veri toplama aracinin

gelistirilmesinde su sira takip edilmistir.
¢ Alan yazininda belirtilen 6l¢me ve degerlendirme araglar1 arastirilmistir.
¢ Tespit edilen 6lgme ve degerlendirme araglari kontrol listesi halinde siralanmistur.

e Liste halinde sunulan 6l¢me ve degerlendirme araglarinin yabanci dil olarak Tiirkge

Ogretimi siirecinde kullanim 6rnekleri arastirilmistir.

e Belirlenen 6lgme ve degerlendirme tekniklerinin 6gretim elemanlar: tarafindan tercih

edilip edilmedigini ortaya ¢ikaracak sorular hazirlanmistir.

¢ Belirlenen dlgme ve degerlendirme tekniklerinin 6gretim elemanlar: tarafindan tercih etme

nedenleri ile tercih etmeme nedenlerini ortaya ¢ikaracak sorular hazirlanmstir.
¢ Hazirlanan sorular, iki Tiirkce egitimi uzmar tarafindan degerlendirilmistir.

e Son olarak belirlenen sorular elektronik form diizenine getirilerek katilimcilara

ulasilmustir.
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Veri Analizi Siireci

Calismanin verileri goriisme formu araciligiyla toplanmistir. Goriisme formu hazilandiktan
sonra 2'si Tiirkge egitimi alaninda, 2’si egitim bilimleri alaninda olmak tiizere 4 dogent unvanh
akademisyenin goriisiine basvurulmustur. Uzman goriislerinin ardindan goriisme formu
maddelerinde eksiklik veya fazlalik olmamuis, yalnizca bazi maddelerde sorular daha agik hale
getirilmistir.Calismanin verileri yabancilara Tiirkce Ogreten 10 Ogretim elemaninin yanitlar
neticesinde toplanmis ve ardindan bu veriler Maxqda isimli nitel veri analiz programia aktarilmigtir.
Maxqda programinda yanitlarin her biri kodlanarak kategorilendirilmis ve kodlu boliimlerin

istatistigi alinarak calismada kullanilmak iizere tablolastirilmistir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Nevsehir Hac1 Bektas Veli

Universitesi Etik Kurulu

Etik degerlendirme kararinin tarihi= 21.05.2021

Etik degerlendirme belgesi say1 numarasi= 222
Bulgular

Yabancilara Tiirkge Ogreten oOgretim elemanlarinin 6lgme ve degerlendirme araclarin

kullanma tercihlerine iliskin bulgular Tablo 2’de gosterilmektedir.

Tablo 2. Tiirkceyi yabanci dil olarak Ggreten 63retim elemanlarimin siire¢ icinde kullanmayi en cok tercih
ettikleri 6lgme ve degerlendirme araglarina iliskin bulgular

Olcme Tercih Tercih Tercih etme nedenleri Tercih
teknikleri etme etmeme etmeme
orani orani nedenleri

Yazili %100 Yazili sinavlar zaman alict olsa da 0Ozgiin ve

smavlar - yaraticilig1 destekleyen nitelikler tasimaktadir. Bu -
ylizden yazili sinavlar tercih etmekteyim.” (K8)

Eslestirme %100 Baslangic seviyesi i¢in rahatlikla kullanilabilir.

maddeli Fakat bu nevi sorularda bir ya da iki fazla

smavlar i eslestirilmesi kullanilmayan 6rnek koyulmalidir.” i
(K4)

Performans %100 “Yabanca1 dil olarak Tiirkge Ogretiminde olgme

odevleri yaparken performans ve proje gorevlerini

kullanirim. Boylece, 6grencilerin verilen gorevleri

- ne diizeyde gosterdiklerini godzlemleme sansim -
olur. Ayrica sunduklar1 performansa gore
kendilerini degerlendirebilmem nedeniyle de
performans gorevlerini kullanirim.” (K1)




Tablo 2 incelendiginde Tiirkgeyi yabanci dil olarak 6greten 6gretim elemanlarinin siireg icinde
en ¢ok yazili smavlari, eslestirme maddeli sorulari ve performans 6devlerini kullanmay1 tercih
ettikleri goriilmektedir. Elde edilen bulgular, yazili sinavlar ile 6zgiin, yaratic1 diislinceyi destekleyen
ve ust diizey zihinsel siiregleri gerektiren cevaplarin elde edilmesinin yani sira agik uglu sorularin
kullanilmasimin kolaylig1 sayesinde tercih edilmistir. Eslestirme maddeli sinavlar ise, sozciikte anlam,
climlede anlam, diyalog ifadeleri, temel diizeyde sayilar, harfler, giinler, haftalar, aylar vb. gibi
konularin 6gretiminde hem destekleyici hem de degerlendirici bir teknik olarak tercih edildigi tespit
edilmistir. Ayrica elde edilen bulgular, performans 6devlerinin yabancilara Tiirk¢e 6gretiminde en
¢ok tercih edilme sebebi olarak 6grencilerin siire¢ i¢inde gelisimlerini takip etme, 6grencilerin kendi
gelisimlerini daha somut bir sekilde gorebilme, dil beceri alanlarinin performansa dayali 6gretimini ve
degerlendirilmesini kolaylastirdig: tespit edilmistir.

Tablo 3. Tiirkceyi yabanci dil olarak dgreten Ogretim elemanlarmin siirve¢ icinde kullanmay: genellikle tercih
ettikleri 6lgme ve degerlendirme araglarina iliskin bulgular

Olcme Tercih  Tercih  Tercih etme nedenleri Tercih etmeme nedenleri
teknikleri etme etmeme
orani  orani
Kisa %80 %20 Ogrencilerin dikkatini ve hizini  Hayir. Ciinkii dil gretiminde
cevapl olgmek icin Tiirkge 6gretiminde hatirlamaya ve bilgiye dayal
maddeli olgme yaparken kisa cevapli konularin az oldugunu
smavlar sorular1 kullanirim.” (K1) diistiniiyorum.” (K5)
Eger konu kisa cevap Daha ¢ok dil bilgisi ve sozciik
gerektiriyorsa ve seviye bilgisini 6l¢gmek icin kullanilan bir
baslangi¢ ise tercih ederim.” Ol¢me aracidir. Baglamdan uzak
(K3) oldugu icin yaratici beceriyi agiga
¢ikarmaz. Bu ylizden tercih
etmemekteyim. Uygulama
sorularinin yani sira giivenirlik
Ol¢iitii baglaminda da sorunlara
yol actigi igin ¢ok dikkatli
Olctitlerin gelistirilmesi
gerekmektedir.” (K8)
Coktan %80 %20 Agik uclu sorulara nazaran daha Yabana uyruklu  &grencilerin
secmeli ¢ok soru sormamiza ve merkezi yerlestirme sinavlarinda
maddeli kalabalik siruflarda rahat bir islerine yarayabilecegi ve pratik
smavlar sekilde uygulamamiza olanak kazanabilecekleri detaylar

sagliyor.” (K2)

fleri diizeylerde (B2- Cl) cok
kullaniyorum. TOMER sonrast
stirecte bu  tip  sorularla
karsilasilacak ve TYS genellikle
coktan se¢meli sorular tiizerine
kuruludur.” (K9)

Ogretmek ve anlama becerilerini
O0lgmek agisindan  kullanilabilir
fakat bu Olgme araglarini sans
basarisindan dolay1r ¢ok fazla
kullanmak istemem.” (K4)
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Tablo 4. Tiirkceyi yabanc: dil olarak 63reten dgretim elemanlarimin siirveg icinde kullanmay: genellikle tercih
ettikleri 6lcme ve degerlendirme araglarina iliskin bulgular

Tercih
etme

Tercih
etmeme

Ol¢me
teknikleri

orani orani

Tercih etme nedenleri

Tercih etmeme nedenleri

Oz

degerlen-

%80 %20
dirme

formu

Kelime %80 %20
iligkilen-

dirme

Kavram %80 %20

haritalarn

“Elimden geldigi kadar yapmaya
calistigim baska bir uygulama da
budur. Ciinkii her birey farkh bir
diinyadan gelmektedir. Onlarin
tizerinde 0zel olarak durmak
gerekir. Hatta bunu yaparken
Gardner'in ¢oklu zeka kuramim
bulundurarak

g0z ontinde

hareket etmek gerektigini

diistiniiyorum.” (K3)

“Evet.  Ogrenciler tarafindan
oldukca eglenceli bulunan bir
kelimeleri
Turk Dil

internet

testtir. Bazi

anlayamadiklarinda
Kurumunun  resmi
sitesinden anlamina bakiyoruz ve
olarak

odev anlayamadiklar1

kelimelerin iginde bulundugu
(internet ve kitaplara bakmadan)
“kendilerinin” en az 10 ciimle
kurmalarini istiyorum ardindan
ciimlelerini kontrol ediyorum.”

(K10)

“Evet.

stirecinde

Ogrencinin O0gretim

bazi kavramlar1
iligkilendirmesinin onemli

oldugunu diistiniiyorum.” (K5)

“Hayir. Gerekli bulmuyorum.”
(K2)

“Hayar. Gerekli bulmuyorum.”
(K2)

“Smnaf i¢i etkinligi olarak

kullaniyorum ama

degerlendirme
teknigi olarak kullanmiyorum.”
(K8)

“Bu 6l¢me araci ile ilgili fikrim
yok.”(K9)

Tablo 3 ve Tablo 4 incelendiginde &gretim elemanlarimin %80’inin siireg iginde kisa cevapl

maddeli smavlar, ¢oktan se¢meli maddeli sinavlar, 6z degerlendirme formu, kelime iligskilendirme ve

kavram haritalar1 araglarini kullanmay tercih ettikleri goriilmektedir. Ogretim elemanlarinin yalnizca

%20’si bu olgme ve degerlendirme araglarini kullanmay1 tercih etmediklerini belirtmislerdir. Kisa

cevapli maddeler, dil 6greniminde baslangic seviyeleri icin uygun goriilen, ifade becerisini

gelistirmeye yoOnelik olmayan ancak anlama becerisini net sekilde Olgen bir dl¢gme aracidir. Coktan

segmeli maddeli smavlarin uygulanmasinda Ogrenciye daha fazla soru sorma imkami vermesi



agisindan bu oOl¢gme aracit Ogreticiler tarafindan tercih edilmektedir. Ustelik Tiirkce egitimleri
sonrasinda girecekleri Tiirk¢e Yeterlilik Sinavi (TYS) da c¢oktan seg¢meli sorular formatinda
hazirlandigindan, 6grencilerin bu formata uyum saglamalar1 da goz oniinde bulundurulmaktadir.
Ancak coktan segmeli sorularin sans bagarisi igeren bir 6lcme araci oldugu da unutulmamalidir. Oz
degerlendirme formlari, bireysel 6grenmeleri esas alan ogrenci odakli bir 6l¢me aracidir. Kelime
iliskilendirme testleri ise 6grencilere hem eglenceli gelen hem de onlarin kelime hazinesini artiran bir
O0lcme araci olarak 6n plana c¢ikmaktadir. Kavram haritalar1 ise bilhassa Web 2.0 araglar ile
hazirlandiginda oldukga dikkat cekici ve akilda kalici olan bir uygulamadir. Ogrenilen yeni bir
sozctigii, iliskili oldugu ve cagrisim yaptigr diger kavramlarla birlikte 6grenmek dil 6grenim
siirecinde olduk¢a 6nemli bir ayrntidir.

Tablo 5. Tiirkceyi yabanci dil olarak 6greten 63retim elemanlarinin siireg icinde kullanmay: orta diizeyde tercih
ettikleri 6l¢me ve deerlendirme araglarina iliskin bulgular

Ol¢me Tercih Tercih Tercih etme nedenleri Tercih etmeme nedenleri

teknikleri etme  etmeme

orant  orani

Tanilayici %50 %50 “Evet, yabanci dil olarak “Hayur, sorunun

dallanmus Tiirkge Ogretiminde tanilayict hazirlanmasindaki ~ zorluk

agag dallanmis  aga¢  teknigini farklh Olgme aracglarina
kullanirim. Ciinkii 6grencinin yonlendirdi.” (K6)
bir konudaki okudugu bilgiyi, “Hayir. Bu yontemi daha
diger konular ile iligskilendirip 6nce duymamistim.” (K2)
iliskilendiremedigini  merak
eder ve sorgulamak isterim.”
(K1)

Kontrol listesi %40 %60 “Konusma becerisinde olduk¢a “Hayir. Al Kurundan Cl1
uygun buldugum icin kuruna  kadar  “diizenli
kullanirim.” (K4) devam eden O6grenciler” igin

gerekli oldugunu
diisiiniiyorum. Ancak
kurlarimizda bu  diizeni
saglamak ne yazik ki ¢ok zor
bu ylizden kontrol listesini
uzun siireli olarak devam
ettiremeyebiliyoruz.” (K10)

Cetele tablosu %40 %60 “Her beceri igin etkin sekilde “Hayur. Tirkiye’de
kullanirim.  Performans ve yabancilara Tiirkce
proje odevlerinin  6gretiminde kullaniliyor mu
degerlendirilmesinde de etkili bilmiyorum  ancak  ben

bulurum.” (K4)
“Evet, daha once kullandim.
(K3)

kullanmadim.” (K9)
“Hayir. Bu yontemi daha
once duymamistim.” (K2)

Tablo 5”e bakildiginda 6gretim elemanlarinin yarisimin tanilayict dallanmis agag¢ aracini
kullanmayn tercih ettikleri goriilmektedir. Tanilayic1 dallanmis agag, 6grencilerin yanhs 6grenmelerini
veya yanlis bilgilerini ortaya ¢ikarma noktasinda faydali bir 6lgme aracidir. Ancak ayni zamanda
hazirlanmasi zaman ve emek isteyen bir lgme aracidir. Ofretim elemanlarmin kontrol listesi

kullanma tercihlerine bakildiginda %40 min kontrol listesi kullanmay1 tercih ettii goriilmektedir.
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Kontrol listesi, 6grenmenin belirli bir sira ve diizen igerisinde gerceklesmesini saglar. Uzun siire

zarfinda gozlemlenebilecek dgrencilerde kullanima elverislidir. Ogretim elemanlarinin getele tablosu

kullanma tercihlerine bakildiginda ise

%40'min  ceteleme tablosu kullanmay:

tercih ettigi

goriilmektedir. Cetele tablosu, tablolara kertik atarak ilerlenen ve gelisimi gosteren bir aragtir.

Tablo 6. Tiirkceyi yabanct dil olarak 63reten 63retim elemanlarimin siive¢ iginde kullanmay: nadiren tercih
ettikleri 6lgme ve degerlendirme araglarina iliskin bulgular

Olcme Tercih  Tercih Tercih etme nedenleri Tercih etmeme nedenleri

teknikleri etme etmeme

orant orant

Grup %30 %70 “Evet. Grup degerlendirme “Tercih etmem.

degerlendirme siirecinin  6nemli oldugunu Ogrencilerin birbirini

formu diistiniiyorum. Genel olarak degerlendirdikleri olgme
kisisel performanslarmni diger araclarmin objektif ve
arkadaslarinin  performanslar1  giivenilir olacagimni
ile kiyaslayarak hangi beceri diistinmiiyorum.” (K7)
tizerinde ne kadar calismalari “Bu olgme arac ile ilgili
gerektigine dair fikir veren bir fikrim yok.” (K9)
degerlendirme siireci oluyor.
Ogretmenler olarak
degerlendirme siirecine
katilmadigimiz ig¢in rahatlikla
degerlendirmeye
katilabiliyorlar.” (K10)

Akran %30 %70 “Evet. Ogrencilerin birbirlerini “Kullanmiyorum. Ogretim

degerlendirme degerlendirmelerinin dil igerigi, hedefler ve gelisim

formu Ogretimi  siirecinde  Onemli siireci konusunda
oldugunu diistintiyorum.” (K5)  farkindalik gelistirir.
Ancak glivenirligi

tartigilir.” (K8)

Tutum Olgegi %20 %80 “Baslangicta dile ait “Hayur, Olgme
tutumlarinin  ve zorlandiklar1 degerlendirme yaparken
noktalarin tespiti icin tutum Olgegi kullanmam.
kullanirim.” (K4) (K1)

Yapilandirilmis %30 %70 “Yabanci dil olarak Tiirk¢ge “Sinf i¢i degerlendirmede

grid Ogretiminde Ol¢me yaparken kullaniyorum ancak kur

yapilandirilmis grid kullanirim.

Boylece dgrencilerin kavramlar
arasinda iligkilendirme ve
baglanti kurma islemlerini

yapip yapamadiklarini &lgmiis
olurum.” (K1)
“Zaman

zaman kullanirim.

Hazirlamaya vaktim
oldugunda tercih ederim ¢iinkii

gercekten zaman aliyor.” (K7)

atlama simnavlarinda,
yeterlik sinavlarinda,
tanisal sinavlarda

kullanmiyorum.” (K8)
“Bu Olgme arac ile ilgili
fikrim yok.” (K9)

Tablo 6’ya bakildiginda 6gretim elemanlarinin biiyiik ¢ogunlugunun grup degerlendirme

formu, akran degerlendirme formu, tutum o6lgegi ve yapilandirilmis grid araglarini kullanmay tercih

etmedikleri goriilmiigtiir.

Grup ve akran degerlendirme formlar1 Ogrencilerinin birbirlerini

degerlendirdigi araglar oldugundan, 6grenci kendini bu Sl¢gmeye hazirlamak icin caba sarf eder.



Ancak bu olgme ve degerlendirme araglari 6gretim elemanlar1 tarafindan tutarsiz ve giivenirligi
diisiik olabilecegi gerekgesiyle tercih edilmemektedir. Tutum 6lgekleri, 6grencilerin hedef dile kars:
tutumlarini 6gretmene gosterebilecek bir ara¢ olmasi nedeniyle 6nemlidir. Yapilandirilmis grid ise
Ogrencilerin bilgilerini ve bilhassa 6grencilerin zihninde bazi kavramlara ait yanlis olusumlar tespit
etmeye yarayan bir 6lgme degerlendirme aracidir. Bu yoniiyle dil 6grenimindeki kavram yanilgilarin
tespit edebilecek bir ara¢ oldugundan, kullanilmas: 6nemlidir. Ancak hazirlamas: zahmetli ve emek

isteyen bir siire¢ oldugundan 6gretim elemanlarinca fazla tercih edilmemistir.
Sonug ve Tartisma

Olgme ve degerlendirme, ogretim siirecinin etkililigi hakkinda ilgililere doéniit vermesi
bakimindan egitim sisteminin énemli bir asamasini olusturmaktadir. Dil 6gretiminde de 6gretmen ve
ogrencilerin her birinin birbirinden farkli sosyokiiltiirel yapiya, dil yetenegine, dil 6grenme stili ile
stratejilerine sahip olmalarin ve degerlendirme yontemlerine yonelik aliskanliklarinin 6gretim
siirecinde uygulanan o6lgme ve degerlendirme araglarina farkli yonde duyarlilik veya yatkinlik
duymalarini saglayabilmektedir. Ornegin Furnham, Batey ve Martin (2011) spesifik &grenme
yaklasimlar: ile kisilik ozelliklerinin degerlendirme tercihleriyle acik bir baglant: tasidigini; derin
ogrenme stili ile deneyime agikligin degerlendirme tercihlerinin en tutarli yordayicisi oldugunu tespit

etmislerdir.

Tiirkceyi yabanci dil olarak Ogreten Ogretim elemanlarmin siireg icinde kullanmay: tercih
ettikleri 6lgme ve degerlendirme araglarini tespit etmek amaciyla yapilan bu arastirmada, 6gretim
elemanlarinin en ¢ok yazili smavlari, eslestirme maddeli sorulari ve performans Odevlerini tercih
ettikleri goriilmiistiir. Yazili sinavlarin 6zgiin ve yaratici diisiincelerin {iretilmesine firsat vermesi;
ogrencilerin yazili anlatimlarini organize etme ve analiz, sentez, degerlendirme gibi zihinsel stireglerin
kullanilmasina firsat vermesi gibi nedenlerle tercih edildigi goriilmiistiir. Benzer bir sekilde Van de
Watering, Gijbels, Dochy ve Van der Rijt (2008) yeni bir 6grenme ortamina katilirken, 6grencilerin
geleneksel yazili degerlendirmeyi daha ¢ok tercih ettiklerini tespit etmislerdir. Eslestirme maddeli
sorularin s6z varligi calismalarina, dil bilgisi konularinin O6gretimine ve metinden hareketle
dinledigini veya okudugunu anlama ¢alismalarina yonelik kolaylikla uygulanabilmesi sebebiyle tercih
edildigi tespit edilmistir. Performans 6devlerinin ise 6grencilere sorumluluk yiiklemesi, 6gretmenlerin
odev siirecinde 6grencileri daha uzun bir siirecte gozlemleme imkani vermesi, tercih edilme oraninm

etkilemistir.

Bunun yaru sira arastirmada, kisa cevapli maddeli smavlar, ¢oktan se¢meli maddeli smavlar,
0z degerlendirme formu, kelime iliskilendirme ve kavram haritalar1 araglarinin Tiirk¢e Ogrenimi
siirecinde 6gretim elemanlariin biiyiik cogunlugu tarafindan tercih edildigi goriilmektedir. Coktan
se¢meli maddeli sinavlar, 6gretim elemanlarma daha g¢ok soru sorma firsati vermesi ve kalabalik
smiflarda rahatca uygulanabilir olmasi nedeniyle tercih edilmistir. Ayrica 6grencilerin Tiirkge

yeterligini 6lgen TYS'nin de bu formatta hazirlaniyor olusu, ¢oktan se¢meli maddeli siavlarin tercih
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edilme nedenlerinden biri olmustur. Furnham ve digerleri.,, (2011) de ¢alismalarinda 6grencilerin
Olcme ve degerlendirme tercihlerinin de ¢oktan se¢meli degerlendirmelerden yana olduklarini
belirlemislerdir. Ayrica ¢alismada 6grencilerin sozlii sinavlar: ve grup ¢alismalarin tercih etmedikleri
belirlenmistir. Bu durumda ¢alismada 6gretim elemanlarinin ¢oktan se¢meli maddeli smavlar tercih
edisinin benzer calismalar géz oniinde bulunduruldugunda 6grenci memnuniyetini de sagladig:

diistintilmektedir.

Calismada O0gretim elemanlarmin tanilayici dallanmis agag, kontrol listesi ve cetele tablosu
araglarini orta diizeyde kullanmay tercih ettikleri tespit edilmistir. Alternatif 6l¢me araglar1 grubunda
siniflandirilan bu 6lgme araglarinin tercih edilme oranmnin yiiksek olmadig1 goriilmektedir. Tanlayic
dallanmis agag, ogretim elemanlarinin kimileri tarafindan oldukga faydali ve 6gretici bulunmasi,
pratik yapmaya elverisli olmasiyla sebebiyle tercih edilirken kimileri tarafindan hazirlanma siirecinin
glic olmas1 sebebiyle tercih edilmemektedir. Kontrol listeleri ise 6gretim elemanlarina 6grencinin
gelisim stiirecinin takibini diizenli bir sekilde gozlemlemeyi olanakli kilan bir ara¢ olmasina karsin
ogrencilerin baslangi¢ kurlarindan ileri seviye kurlara kadar diizenli katim saglamamas: 6gretim
elemanlar1 tarafindan kontrol listesinin tercih edilmeme sebebi olmustur. Cetele tablosunun ise
ogretim elemanlarinin yarisindan ¢ogu tarafindan daha once duyulmadigi veya hazirlanisi ve
uygulanist hakkinda fikir sahibi olunmadig: belirtilmistir. Ancak Struyven, Dochy ve Janssens (2008)
Ogretmen adaylarinin baslangicta bilinmeyen degerlendirme yontemlerine olumsuz tepkiler
gosterdiklerini; degerlendirme aracina asinalik arttikga, 6gretmen adaylarinin tercihlerinin olumlu
yonde degistigini tespit etmislerdir. Bu sonug, yeni ve bilinmeyen 6l¢me ve degerlendirme araglarinin

uygulanmasina yonelik 6gretmen deneyimlerin énemine isaret etmektedir.

Calismada 6gretim elemanlarindan alinan yanitlar dogrultusunda grup degerlendirme formu,
akran degerlendirme formu, tutum o6lgegi ve yapilandirilmis grid araglarmin nadiren kullanldig:
tespit edilmistir. Akran ve grup degerlendirme formlar1 6gretim elemanlar1 tarafindan giivenirligi
diisiik ve objektifligi tartisilir sekilde nitelendirilmistir. Bu durum, bu iki aracin tercih edilmemesinde
biiyiik rol oynamaktadir. Tutum oSlgeklerinin bilhassa Tiirkge ile yeni tanisilan baslangi¢ seviyelerinde
hedef dile ait tutumlarin tespit edilmesi onem arz ettiginden, baslangi¢ seviyelerinde az da olsa tercih
edildigi gortilmektedir. Yapilandirilmis gridler ise hazirlamasi zaman aldigindan, nadiren tercih
edilmis ve kimi 6gretim elemanlar:1 tarafindan yeterli diizeyde bilgi sahibi olunmadig1 igin tercih

edilmemistir.

Bu durumda geleneksel (klasik) 6l¢me araclarmin ogreticiler tarafindan biiyiik oranda tercih
edildigi sonucuna ulagilmaktadir. Gelbal ve Kelecioglu'na (2007) ait olan “Ogretmenlerin Olgme ve
Degerlendirme Yontemleri Hakkindaki Yeterlik Algilar1 Ve Karsilastiklar: Sorunlar” isimli ¢alismada
da Ogreticilerin alternatif 6lgme araglar1 konusunda kendilerini daha yetersiz gormeleri sebebiyle
geleneksel 6l¢gme araglar1 kullanmay: tercih ettigi sonucuna ulasilmistir. Bu alismada ulasilan sonug

da Gelbal ve Kelecioglu'nun (2007) ¢alismast ile ortiisiir niteliktedir.



Geleneksel 6l¢me araglari ile ilgili goriislere bakildiginda higbir 6greticiden s6z konusu 6l¢me
aracityla ilgili yeterli bilginin bulunmadigi gibi bir yanit alinmamustir. Ancak alternatif olgme
araglariyla ilgili goriislerde 11 alternatif 6l¢me aracinin 9'unda “Bu 6l¢gme arac ile ilgili fikrim yok.”
benzeri yanitlara rastlanmistir. Sengiil’iin (2011) “Ilkdgretim II. Kademe Tiirkce Ogretiminde Yazma
Becerilerine Yonelik C)gretim ve Olgme Degerlendirme Yaklasimlarinin Uygulamadaki Etkinliginin
Degerlendirilmesi” isimli doktora tezinde Ogretmenlerin alternatif Sl¢gme araclariyla ilgili ¢ok az
bilgiye sahip oldugu sonucuna ulasilmistir. Bu ¢alismada da alternatif 6l¢me araglariyla ilgili bilgiye
sahip olmayan Ogretim elemanlarinin varligl, sonuglarin Sengiil’tin (2011) g¢alismasiyla Ortiisiir

nitelikte oldugunu gostermektedir.

Bu calismada, Ogeticilerin geleneksel 6l¢me araglariyla ilgili bilgilerinin yeterli diizeyde
oldugu ancak alternatif 6l¢me araglariyla ilgili bilgilerinin yeterli diizeyde olmadig: tespit edilmistir.
Buna benzer olarak Benzer ve Eldem (2012) de ¢alismalarinda, 0greticilerin dl¢gme ve degerlendirme
araglariyla ilgili yeterli bilgiye sahip olmadiklarini; Boylu (2019) yabancilara Tiirkge Ogretiminde

Ogreticilerin geleneksel 6l¢gme araclariyla ilgili bilgilerinin yeterli diizeyde oldugunu belirtmistir.

Avrupa Konseyi Yabanci Diller Ortak Basvuru Metni, yabanci dil 6gretiminde alternatif 6lgme
aracglarimin kullanilmasini desteklemekte ve tavsiye etmektedir. Ancak bu ¢alismada ulasilan sonuca

gore Ogreticiler cesitli nedenlerle geleneksel 6l¢me araglarini kullanmada daha aktiflerdir.
Oneriler

Yabancilara Tiirkgce Ogreten oOgretim elemanlarinin 6lgme ve degerlendirme araglarim
kullanma tercihlerini ortaya koyan bu arastirmadan elde edilen sonuglar 1s1ginda bazi onerilerde

bulunulmustur.

e Ogretim elemanlarinin alternatif 6lcme araglarmin hazirlanisi ve uygulanisi hakkinda
yeterli diizeyde bilgi sahibi olmadiklari tespit edildiginden, 6gretim elemanlarina alternatif

Ol¢me araclar1 seminerleri diizenlenebilir.

e Ogretim elemanlari bazi 6lgme araclarini hazirlanisinin uzun zaman ve emek istedigi icin
tercih etmediklerini belirttiklerinden, bu araglar1 daha pratik olarak hazirlayabilecek olan

Web 2.0 araglarini tanitma seminerleri diizenlenebilir.

Ogretim stirecinin 6nemli bir asamasi olan 6lgme ve degerlendirme siirecinde 6gretmenlerin,
olgme ve degerlendirme tekniklerine iliskin bilgiye ve uygulama yapmaya yonelik tercih egilimlerine
sahip olmalar1 Ogretim programinin hedeflerine ulagsma noktasinda Ogretmeni, Ogrenciyi ve

yoneticileri bilgilendirecektir.
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Introduction

Today, there is a positive and strong inter-communal approach to learning Turkish as a
foreign language. And thus, this approach increased the importance of teaching Turkish as a foreign
language, and provided the quality of the teaching / learning process, as well as the development of
approaches and techniques to be used in measurement and evaluation. Considering that language
teaching spans a long period of time, each stage should be evaluated with methods appropriate to its
nature in order to achieve success in teaching Turkish to foreign students. Because measurement and
evaluation “is the basic element that provides guidance to teachers, students, programmers, etc. about
the effectiveness of all the elements that make up the language teaching process, as well as identifying
the deficiencies in the relevant process” (Boylu, 2019, p.522). For this reason, the place and importance

of measurement and evaluation in the education system cannot be denied.

While measurement is a descriptive concept that reveals whether an object has the desired
feature as a result of observations, evaluation is the task of making judgments about something whose
properties are measured according to certain criteria (Sengiil, 2011). Chapelle, Kremmel and Brindley
(2019) state that in the context of language teaching and learning, assessment is the act of gathering
information and making judgments about the student's ability to use language. Therefore, evaluation
has a complementary and finalizing function for those who do the measurement work. Current trends
in education argue that focusing on the mere outcome of teaching hinders the analysis of the process,
while pointing out the importance of what is gained rather than how much is gained. With this
perspective, the creativity of teachers; students’ metacognitive awareness; the flexibility and
practicality of learning environments are focused. Therefore, today, alternative assessment and
assessment approaches draw attention rather than traditional assessment and assessment approaches,
and importance is given to the use of assessment techniques to be used to measure different learning
experiences. In the traditional assessment and evaluation approach, result-oriented behaviors that
show whether students have achieved achievements are looked at. Thus, with this approach, even
when students cannot reflect their real situations, measurement and evaluation are made according to

the current performance of the student. Written examination, short-answer, true-false-item, multiple-



choice and matching-item measurement techniques are among the traditional measurement
techniques. Chopman and King (2012) list the features of the traditional assessment and evaluation

approach as follows:
® They are easy to apply.
* An answer key is used.
® [ts assessment is practical and its scoring is simple.
® Requires short answer.
¢ Uses low-level thinking skills.
® Reflects the ability to remember. (Chopman and King, 2012).

The ease of applying and scoring traditional assessment and evaluation techniques also
directly affects teachers' tendency to use assessment and evaluation tools. Alternative assessment and
evaluation approach, on the other hand, has an evaluation approach that focuses on facts such as how
students construct knowledge, how they access information, and how they take part in activities in the
teaching process. Tan (2014) states that in alternative assessment and evaluation, students'
performance in real-life conditions is more important than their performance in exam questions. And
so, this approach allows language learners to monitor their performance in the process and to
structure the process. Alternative assessment and evaluation approach is more real-life related and
student-centered, according to Bahar (2012). Assessment deals with students' higher-order thinking,
problem-solving skills, and creativity. According to Goger (2014), in this approach, the qualities
observed in the student are recorded in the student observation form or in the student observation
notebook, and alternative assessment tools are used to determine the situations of students in their
project work and performance tasks. In the alternative assessment and evaluation approach, it is
important to measure and evaluate not only the performance of students at the end of the process, but
also their difficulties, deficiencies and strengths in their learning experiences throughout the process.
Considering that language teaching brings with it a long-term process, the necessity of measuring and
evaluating students' learning experiences throughout the process emerges. The opinions of the
Common European Framework of Reference for Languages, which was developed by the Council of
Europe in language teaching and learning and which compares language learning and teaching
processes on the international platform and conveys the most efficient practices regarding the process,

are also important on assessment and evaluation processes in language learning.
The Common European Framework of Reference for Languages

The Common European Framework of Reference for Languages was developed in the 1970s
and 1980s as a continuation of the work of the Council of Europe in language education and has

aimed to facilitate transparency and coherence between curricula, teaching and assessment, and
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between institutions, education sectors, regions and countries (The Common European Framework
Reference, 2020). Turkey, which joined the Council of Europe on 8 August 1949, has been one of the
partners participating in language education studies. The Common European Framework of
Reference for Languages is based on the view that language is a tool for opportunity and success in
social, educational and professional fields. The idea is to design curricula and courses based on real-
world communication needs, organized around real-life tasks, and accompanied by performance
descriptors that communicate goals to students (CEFR, 2020). In the Common European Framework
of Reference for Languages, assessment and evaluation, monitoring and guiding the learning
experiences of language learners and understanding whether the target has been achieved are referred
to as a process that both instructors and students employ. The possible types of measurement and
evaluation that can be followed in the language learning and teaching process are handled in a very
rich variety and ideas are given to the instructors.

Table 1. Types of Assessment and Evaluation According to the Common European Framework of Reference for
Languages

Leveling test Testing the language attribute
Norm-based evaluation Criterion-based evaluation
Criterion-Based Evaluation in Objective Learning Ongoing Criteria-Based Evaluation
Continuous measurement Now and then measurement
Formative measuring Social evaluation

Direct measurement Indirect measurement
Measuring success Measuring information
Subjective measurement Objective measurement
Leveling by a Grade Leveling with Checklist
Impression based measurement Directed decision

Holistic measurement Analytical measurement
Measuring by a Category Measuring by Many Categories
Being Measured by Someone Else Self Measurement

(telc, 2013: p.179)

Considering the diversity in the types of assessment and evaluation in the Common European
Framework of Reference for Languages, it has been observed that an understanding of assessment and
assessment suitable for the student, purpose, subject, duration and instructor has been developed

without depending on any type but without imposing a certain type of assessment.
Purpose of the Research

Assessment and evaluation in the language teaching/learning process has been handled with a
broad perspective in the Common European Framework of Reference for Languages, and since
students' experiences in the language learning process may vary, the measurement and evaluation
types to be used are also allowed to be used in a variety of riches. From this point of view, in this
study, it is aimed to determine the measurement and evaluation tools that the instructors teaching
Turkish as a foreign language prefer to use in the process and to reveal the diversity used in the

measurement tools. For this purpose, an answer to the following question has been sought.



1- What are the preferences of the instructors who teach Turkish to foreigners to use

measurement tools?
Method

The study was created by using case study, one of the qualitative research methods. “Case
studies are seen as a distinctive approach to seeking answers to scientific questions.” (Biiyiikoztiirk,
Kilig Cakmak, Akgiin, Karadeniz, Demirel. 2020: p.23). In the study, answers have been sought to the
questions about the measurement and evaluation tools used in teaching Turkish as a foreign language
in TOMER units. The fact that the study has been customized depending on a place necessitated the
use of the case study pattern. "According to the author, case studies are research in which an entity is
defined and customized based on space and time. A case study is also known as a case study.”

(Biiyiikoztiirk et. al., 2020: p.23).
Study Group

The study group of the research consisted of 10 instructors who teach Turkish to foreigners.
Volunteer participants from different institutions have been reached to answer the structured
interview forms, since the diversity obtained from the answers received from the participants working
in different institutions in the study has been thought to increase the working efficiency. In the study,
the participants were identified by coding. For participants coded with numbers between K1-K10, K1
means "participant 1". Participants have sent the informed consent form and interview form to the

researchers via e-mail.
Data Collection Tools

A structured interview form developed by the authors has been used as a data collection tool.
“Structured interviews combine both fixed-choice answering and the ability to go deep in the relevant
area.” (Biliyiikoztirk et. al., 2020, p.159). The following sequence has been followed in the

development of the data collection tool.
® The measurement and evaluation tools specified in the literature have been researched.
® Determined measurement and evaluation tools have been listed as a checklist.

e Examples of use of the measurement and evaluation tools presented in a list in the process

of teaching Turkish as a foreign language have been investigated.

* Questions have been prepared to reveal whether the determined measurement and

evaluation techniques have been preferred by the instructors.

® Questions have been prepared to reveal the reasons for choosing the determined

measurement and evaluation techniques by the instructors and the reasons for not choosing them.

¢ The prepared questions have been evaluated by two Turkish education experts.
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¢ Finally, the questions determined have been brought to electronic form order and the

participants were reached.
Data Analysis Process

The data of the study were collected through the interview form. After the interview form was
prepared, the opinions of 4 associate professors, 2 in the field of Turkish education and 2 in the field of
educational sciences, were consulted. After the expert opinions, there was no deficiency or excess in
the items of the interview form, only in some items the questions were made clearer.The data of the
study were collected as a result of the answers of 10 instructors who teach Turkish to foreigners, and
then these data were transferred to the qualitative data analysis program called Maxqda. In the
Maxqda program, each of the answers was coded and categorized, and the statistics of the coded

sections were tabulated to be used in the study.
Ethical Permits of Research

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” have been complied with. None of
the actions specified under the heading "Actions Contrary to Scientific Research and Publication

Ethics", which is the second part of the directive, have been realized.

Ethics committee permission information: Name of the committee that has made the ethical

evaluation = Nevsehir Hac1 Bektas Veli Universitesi Etik Kurulu
Date of ethical evaluation decision=21.05.2021
Ethics evaluation document issue number= 222
Findings
The findings obtained in line with the data collected from the study are as follows:

Table 2. Findings regarding the measurement and evaluation tools that the instructors teaching Turkish as a
foreign language most preferred to use in the process

Measurem Prefe Non-  Reasons to prefer Reasons

ent rence prefere for not

techniques  rate nce rate preferring

Written %100 Written exams are time-consuming, but they are original

exams - and have qualities that support creativity. That's why 1 -
prefer written exams." (k8)

Matching %100 It can be used easily for beginner level. However, in this

item exams - kind of questions, one or two non-matching examples -
should be included.” (k4)

Performan %100 “I use performance and project tasks when measuring in

ce teaching turkish as a foreign language. Thus, 1 have the

assignment - chance to observe the level at which students demonstrate -

s the given tasks. I also use performance tasks because 1 can

evaluate them based on the performance they deliver.” (k1)




When Table 2 is examined, it is seen that the instructors who teach Turkish as a foreign
language mostly prefer to use written exams, questions with matching items and performance
assignments. The findings have been preferred because of the ease of using open-ended questions, as
well as obtaining answers that support original, creative thinking and require high-level mental
processes through written exams. On the other hand, it has been determined that exams with
matching items include meaning in a word, meaning in a sentence, dialogue expressions, basic level
numbers, letters, days, weeks, months, etc. and that it is preferred both as a supportive and evaluative
technique in teaching such subjects. In addition, the findings revealed that performance assignments
facilitate the performance-based teaching and evaluation of language skill areas, following the
development of students in the process, seeing their own development more concretely, as the most

preferred reason for teaching Turkish to foreigners.

When Table 3 is examined, it is seen that 80% of the instructors preferred to use short-answer
itemized exams, multiple-choice exams, self-assessment form, word association and concept maps in
the process. Only 20% of the instructors stated that they do not prefer to use these measurement and
evaluation tools. Short answer items are a measurement tool that is suitable for beginners in language
learning, not aimed at improving expression skills, but clearly measuring comprehension skills. This
measurement tool is preferred by the instructors in terms of allowing to ask more questions to
students in the application of multiple-choice exams. Moreover, since the Turkish Proficiency Exam
(TYS), which they will take after their Turkish education, is prepared in the format of multiple choice
questions, students' adaptation to this format is also taken into consideration. However, it should not
be forgotten that multiple-choice questions are a measurement tool that includes chance success. Self-
assessment forms are a student-oriented measurement tool based on individual learning. Word
association tests, on the other hand, come to the fore as a measurement tool that is fun for students
and increases their vocabulary. Concept maps, on the other hand, are a remarkable and memorable
application, especially when prepared with Web 2.0 tools. Learning a new learned word together with
other concepts that it is associated and associated with is a very important detail in the language

learning process.
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Table 3. Findings regarding the measurement and evaluation tools that the instructors teaching Turkish as a
foreign language generally prefer to use in the process

Measur Pre Non- Reasons to prefer Reasons for Not Preferring
ement fere prefer
techniq nce ence
ues rate rate
Short %80 %20 In order to measure the attention and No. Because I think that there are
answer speed of the students, 1 use short-answer few subjects based on memory
itemize questions when measuring in turkish and knowledge in language
d exams teaching.” (k1) teaching.” (K5)
If the subject requires a short answer and It is a measurement tool used
the level is beginner, 1 prefer it.” (k3) mostly to measure grammar and
vocabulary. Because it is out of
context, it does not reveal creative
skill. That's why I don't prefer it.
As it causes problems in terms of
reliability criteria as well as
implementation questions, it is
necessary to develop criteria very
carefully.” (K8)
Multipl %80 %20 It allows us to ask more questions than It can be used to teach details and
e choice open-ended questions and to practice measure comprehension skills
1tem comfortably in crowded classrooms.” (k2) that foreign students can use in
exams I use it a lot at advanced levels (b2- cl). the central placement exams and
Such questions will be encountered in the gain practice, but I don't want to
post-tomer process, and tys is generally use these measurement tools too
based on multiple-choice questions.” (k9) much because of luck.” (K4)
Self %80 %20  “This is another practice that1try to doas "No. I don't find it necessary."
evaluati best 1 can. Because each individual comes (K2)
on form from a different world. Special attention
should be paid to them. In fact, 1 think it
is necessary to act by considering
gardner's theory of multiple intelligences
while doing this.” (k3)
Word %80 %20  "Yes. It is a quiz found very entertaining "No. I don't find it necessary."
associat by students. When they can't understand (K2)
ion some words, we look at their meanings
on the official website of the turkish
language institution and as homework, 1
want them to make at least 10 sentences
(without looking at the internet and
books) containing the words they can't
understand, then 1 check their sentences.”
(k10)
Concept%80 %20  "Yes. I think it is important for the “I use it as an in-class activity,
maps student to associate some concepts in the but not as an assessment

teaching process.” (k5)

"Yes. Seeing related concepts on a map
provides permanence as it appeals to
visual memory. There are also nice web
2.0 tools available for making concept
maps. In this way, there is no difficulty in
preparation.” (k7)

technique.” (K8)
“l have no idea about this
measuring tool.” (K9)




Sengiil, K., & Durmus Oz, B.

Table 4. Findings regarding the measurement and evaluation tools that the instructors who teach Turkish as a
foreign language prefer to use at a moderate level in the process

Measurement Preference Non- Reasons to prefer Reasons for not preferring

techniques rate preference

rate

Diagnostic %50 %50 “Yes, 1 use the diagnostic “No, the difficulty in

branched tree branched tree technique in preparing the question has
teaching turkish as a foreign been led to different
language. Because 1 am measurement tools.” (kb)
curious and want to "No.Ihave never heard of
question whether the this method before.” (k2)
student can relate the
information he/she has read
on a subject with other
subjects.” (k1)

Control list %40 %60 “l use it because 1 find it "No. I think it is necessary
quite appropriate in for "regular students" from
speaking skill.” (k4) al to cl level. However, it

is  unfortunately = very
difficult to maintain this
order in our classes, so we
cannot  maintain  the
checklist for a long time.”
(k10)

Scoreboard %40 %60 “I use it effectively for every "No. I do not know if it is

skill. T also find it effective

in the evaluation  of

performance and project
assignments.” (K4)

“Yes, 1've used it before.
(K3)

used in teaching Turkish
to foreigners in Turkey,
but I did not use it.” (K9)
"No. I have never heard of
this method before.” (K2)

Looking at Table 4, it is seen that half of the instructors prefer to use the diagnostic branched

tree tool. The diagnostic branched tree is a useful measurement tool in revealing students' mislearning

or misinformation. However, it is also a measurement tool that takes time and effort to prepare. When

we look at the preferences of the instructors to use a checklist, it is seen that 40% of them prefer to use

a checklist. The checklist ensures that learning takes place in a certain order. It is suitable for use in

students who can be observed for a long time. When we look at the preferences of the instructors to

use the scoreboard, it is seen that 40% of them prefer to use the scoreboard. The scoreboard is a tool

that shows progress and progress by notching the tables.
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Table 5. Findings regarding the measurement and evaluation tools that instructors teaching Turkish as a
foreign language rarely prefer to use in the process.

Measuremen Prefere Non- Reasons to prefer Reasons for not
t techniques ncerate preferen preferring
ce rate
Group %30 %70 "Yes. I think the group "I would not choose. I
evaluation evaluation process is do not think that the
form important. In general, there is measurement tools by
an evaluation process that which students
gives an idea about how evaluate each other
much they need to work on will be objective and
which skill by comparing reliable.” (f7)
their personal performances “I have no idea about
with the performances of this measuring tool.”
other friends. As teachers, we (k9)
do not participate in the
evaluation process, so they
can easily participate in the
evaluation.” (k10)
Peer %30 %70 "Yes. I think it is important “I don't use.
evaluation for students to evaluate each Instructional content
form other in the Ilanguage develops  awareness
teaching process.” (k5) about  goals and
development process.
However, its reliability
is questionable. (f8)
Attitude %20 %80 “At the beginning, 1 use it to “No, 1 do not use an
scale determine their language attitude scale when
attitudes and difficulties.” measuring and
(k4) evaluating. (k1)
Structured %30 %70 “I use a structured grid when “I use it in classroom
grid measuring in teaching turkish assessment, but 1 do

not use it in class-level
proficiency
exams, and diagnostic
exams.” (f8)

“I have no idea about

as a foreign language. In this
way, 1 can measure whether
students can
associations and connections
between concepts.” (k1)

“I use it from time to time. I

exams,
make

this measuring tool.”
prefer it when 1 have time to (k9)

prepare because it
takes time.” (f7)

really

Looking at Table 5, it has been seen that the majority of the instructors did not prefer to use
the group evaluation form, peer evaluation form, attitude scale and structured grid tools. Since group
and peer assessment forms are tools by which students evaluate each other, the student makes an
effort to prepare herself/herself for this assessment. However, these measurement and evaluation tools
are not preferred by the instructors because of their inconsistency and low reliability. Attitude scales
are important because they are a tool that can show the students' attitudes towards the target
language to the teacher. The structured grid, on the other hand, is a measurement and evaluation tool
that helps to detect students' knowledge and especially misconceptions of some concepts in students'

minds. In this respect, it is important to use it, as it is a tool that can detect misconceptions in language



learning. However, it hasn't been preferred much by the instructors as it is a laborious and laborious

process to prepare.
Conclusion and Discussion

Measurement and evaluation constitute an important stage of the education system in terms
of giving feedback to the relevant people about the effectiveness of the teaching process. In language
teaching, it is possible for teachers and students to have different socio-cultural structures, language
skills, language learning styles and strategies, and their habits towards assessment methods to have
different sensitivity or inclination towards the assessment and evaluation tools applied in the teaching
process. For example, Furnham, Batey, and Martin (2011) stated that specific learning approaches and
personality traits have a clear link with assessment preferences, and they found that deep learning
style and openness to experience were the most consistent predictors of assessment preferences. In
this study, which has been conducted to determine the measurement and evaluation tools that the
instructors who teach Turkish as a foreign language prefer to use in the process, it has been seen that
the instructors mostly has preferred written exams, questions with matching items and performance
assignments. Written exams give the opportunity to produce original and creative ideas, and It has
been seen that they are preferred for reasons such as organizing students' written expressions and
allowing the use of mental processes such as analysis, synthesis and evaluation. Similarly, Van de
Watering, Gijbels, Dochy, and Van der Rijt (2008) found that students preferred traditional written
assessment more when participating in a new learning environment. It has been determined that
questions with matching items are preferred because they can be easily applied to vocabulary studies,
teaching grammar subjects, and listening or reading comprehension studies based on the text. On the
other hand, the fact that performance assignments impose responsibility on students and that they
allow teachers to observe students for a longer period of time during homework has affected the rate
of preference. In addition, in the research, it is seen that the short-answer itemized exams, multiple-
choice exams, self-assessment form, word association and concept maps are preferred by the majority
of the instructors in the process of learning Turkish. Multiple-choice exams have been preferred
because they allow the instructors to ask more questions and are easily applicable in crowded
classrooms. In addition, the fact that the TYS, which measures students' Turkish proficiency, is
prepared in this format, has been one of the reasons why multiple-choice exams are preferred.
Furnham et. al., (2011) also determined in their study that students' assessment and evaluation
preferences are in favor of multiple-choice assessments. In addition, in the study, it was determined
that the students did not prefer oral exams and group work. In this case, it is thought that the
preference of the instructors for multiple choice exams in our study also provides student satisfaction
when similar studies are taken into account. In our study, it is determined that the instructors have
preferred to use the diagnostic branched tree, checklist and scoreboard tools at a moderate level. It is

seen that the rate of preference of these measurement tools, which are classified in the alternative

776



KEFAD Cilt 24, Say1 1, Nisan, 2023

measurement tools group, is not high. While the diagnostic branched tree is preferred by some of the
instructors because it is very useful and instructive and convenient for practice, it is not preferred by
some because the preparation process is difficult. Although the checklists are a tool that allows the
instructors to monitor the student's development process on a regular basis, the fact that the students
do not participate regularly from the beginner level to the advanced level is the reason why the
checklist is not preferred by the instructors. It was stated that the scoreboard table had not been heard
by more than half of the instructors before or had no idea about its preparation and application.
However, Struyven, Dochy, and Janssens (2008) stated that pre-service teachers initially showed
negative reactions to unknown assessment methods, and they found that as the familiarity with the
assessment tool increased, the preferences of the pre-service teachers changed positively. This result
points to the importance of teacher experiences in the application of new and unknown measurement

and evaluation tools.

In our study, it is determined that group evaluation form, peer evaluation form, attitude scale
and structured grid tools has been rarely used in line with the answers received from the instructors.
Peer and group evaluation forms have been characterized by instructors as having low reliability and
questionable objectivity. This situation plays a major role in not preferring these two vehicles. Since it
is important to determine the attitudes of the target language, especially at the beginner levels who
are newly introduced to Turkish, it is seen that the attitude scales are preferred at the beginning levels,
albeit a little. Structured grids, on the other hand, have rarely been preferred because they take time to
prepare and have not been preferred by some instructors because they don’t have sufficient
knowledge. In this case, it is concluded that traditional (classical) measurement tools are mostly
preferred by the instructors. In the study of Gelbal and Kelecioglu (2007) titled "Teachers' Perceptions
of Efficiency in Measurement and Evaluation Methods and the Problems They Encounter", it has been
concluded that the instructors has preferred to use traditional measurement tools because they see
themselves as inadequate in terms of alternative measurement tools. The result reached in our study is

also consistent with the study of Gelbal and Kelecioglu (2007).

Considering the opinions about traditional measurement tools, no answer has been received
from any of the instructors that there hasn't been enough information about the said measurement
tool. However, in opinions about alternative measurement tools, 9 out of 11 alternative measurement
tools has said, "I have no idea about this measurement tool." similar responses have been found. In
Sengiil's (2011) doctoral thesis titled “In Primary Education II. Class Turkish Education Evaluation of
the Effectiveness of Teaching and Assessment and Assessment Approaches for Writing Skills", it has
been concluded that teachers have very little knowledge about alternative assessment tools. The
presence of instructors who do not have knowledge about alternative measurement tools in our study
shows that our study is in line with Sengiil's study. In their study titled "Turkish and Literature

Teachers' Knowledge of Measurement and Evaluation Tools", Benzer and Eldem (2012) concluded



that the instructors do not have sufficient knowledge about measurement and evaluation tools.
Although there are instructors who do not have knowledge about some alternative measurement tools
in our study, the information about traditional measurement tools is sufficient. However, information
about alternative measurement tools is not sufficient. Our study coincides with the study of Benzer
and Eldem in terms of the results reached regarding alternative measurement tools. Our study
coincides with Boylu's (2019) study titled "Assessment and Evaluation Practices in Teaching Turkish
to Foreigners and Setting a Standard" in terms of views on traditional measurement tools, in which the
instructors' knowledge of measurement tools in teaching Turkish to foreigners is at a sufficient level.
Because in our study, while the knowledge level of the instructors about traditional measurement
tools is sufficient, the information they have about alternative measurement tools is considered
insufficient. The Council of Europe Common Reference for Foreign Languages supports and
recommends the use of alternative assessment tools in foreign language teaching. However, according
to the result reached in our study, instructors are more active in using traditional measurement tools

for various reasons.
Suggestions

With the thought that our study will benefit the instructors teaching Turkish as a foreign
language, some suggestions that can be given in the light of the data conveyed by the study are as

follows:

* Since it has been determined that the instructors do not have sufficient knowledge about the
preparation and application of alternative measurement tools, alternative measurement tools seminars

can be organized for the instructors.

¢ Since the instructors stated that they do not prefer some measurement tools because it takes
a long time and effort to prepare them, seminars can be organized to introduce Web 2.0 tools, which

can prepare these tools more practically.

In the measurement and evaluation process, which is an important stage of the teaching
process, teachers' knowledge of measurement and evaluation techniques and their preference
tendencies towards practice will inform the teacher, student and administrators at the point of

reaching the goals of the curriculum.
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