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Arastirma Makalesi

Bu arastirmada, drama dersinin ortaokul égrencilerine sagladigi yararlar ve dersin
uygulama siivecinde karsilasilan sorunlar incelenmistir. Arastirma, durum ¢alismasi
olarak tasarlanmisti. Calisma grubu ortaokullarda drama dersini yiiriiten 20
ogretmen, dersi alan 23 5. ve 6. sinif 6grencisi, bu 6grencilerin velileri; dersi uygulayan
okullarda gérev yapan 7 yonetici ve 12 drama uzmanidir. Calisma grubunu olusturan
katilimcilara e-posta ile drama dersi goriigsme formu gonderilmis, elde edilen gériigler
icerik analiziyle ¢oziimlenmistiv. Katilimcilara gére drama dersi, dgrencilerin
bilissel, duyussal ve sosyal becerileri ile yagam becerilerini gelistirmektedir. Bu ders,
ogretmenlerin iletisim kurma becerilerini ve mesleki gelisimlerini desteklemektedir.
Biitiin bu yararlarina karsin derse iliskin olarak uzman ogretmen, atélye, biitge, yasal
diizenleme, ogretim araglart ve ogretmen kilavuz kitabr sorunlari bulunmaktadir.
Drama dersinin okullarda daha verimli olmasi igin égretmenlerin drama konusunda
egitim almasi, okullarda drama atélyeleri olusturulmasi, drama dersi igin yasal
bir diizenleme yapilmasi, derse biitce ayrilmasi, 6gretim programimin niteliginin
artirtlmasi, ogretmenler igin kilavuz kitaplar hazirlanmasi ve drama biligim aginin
olusturulmasi gereklidir.
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Giris

Degisen egitim anlayigiyla birlikte ¢agin kosullarina uygun olarak &grenme igerikleri
yenilenmekte, 6gretimde kullanilan yontemler de zenginlesmektedir. Ogrencilerin ders siirecine etkin
bigimde katildigi, fikirlerini zorlanmadan ifade edebildigi, katilmadig1 aykiri diisiinceler dahi olsa
duygu diisiincelerini rahatca agiklayabildigi 6grenci odakli yontemler, egitim 6gretim ortamlarinda
daha fazla kullanilmaya baslanmistir (ilhan, 2003). Zamanin kosullarina uygun olarak Tiirk egitim
sisteminde de birtakim degisiklikler yapilmaya baslanmistir. Bu dogrultuda 2012-2013 egitim 6gretim
yilindan itibaren gecerli olmak {izere Milli Egitim Bakanligi tarafindan se¢meli dersler artirilmis
ve Ogrencilerin farkli beceri alanlarmi gelistirmeye firsat vermek amaciyla dgretim programlarina
yeni dersler eklenmistir. Ornestein ve Hunkins’e (1998) gore 6grencilerin sectigi dersler; onlara
ilgi duydugu alanlara, gereksinimlerine ve becerilerine gore tercih yapma olanagi vermesi yoniiyle
demokratik bir yaklagimdir. Se¢meli dersler, zorunlu derslerden farkli olarak daha &zgiir bir segim
yapmalar1 yoniiyle 6grencilere farkli tercih olanagi saglamaktadir.

MEB tarafindan 6grenen merkezli segmeli ders uygulamasiyla hayatin degisik alanlarinda
¢ok yonlii ve iiretken bireyler yetistirilmesi hedeflenmektedir. Bu uygulamalarla egitim ortamlarinin
sadece bilgi aktarilan alanlar olmaktan ¢ikarilip aym1 zamanda uygulama ve {iretim alanlarina
doniistiiriilmeye calisildigi soylenebilir. Ogrencilere ilgi, istek ve gereksinimleri dogrultusunda
segcme imkani verilen uygulamali ve beceriye doniik derslerden biri de drama dersidir. Saglam’a
(2004) gore drama, 20. ylizyilin baglarindan itibaren egitimin daha demokratik, 6grenen merkezli,
bilgiyi yasayarak 6grenmenin saglanmasi gerekliligi, bireyin “-mis gibi yapma” olanagini saglamasi
yoniiyle egitimde yerini almaya baglamstir.

Drama, 6grenme siirecinde katilimciy1r merkeze alir, yasantilara dayali 6grenmeyi saglar
ve kolaylastirir. Bu tiir siireclerde yetisen ¢ocuklar daha etkin, 6zgiir ve kendini taniyan bireyler
olarak yetisir; 0grenme ortami daha zevkli ve etkilesimli bir hale doniisiir (Adigiizel, 2010; Giineysu,
1991). Adigiizel’e (2019, s. 73) gore “drama, bir grupla ve grup iiyelerinin yasantilarindan yola
¢tkarak; bir amacin, diisiincenin, dogaglama, rol oynama (rol alma) gibi tekniklerden yararlanarak
canlandriimasidir” Karaosmanoglu ve Adigiizel’e ( 2021, s.4) gore “Oyunun genel ozelliklerinden
yararlanan drama, kendiligindenlik, simdi ve burada ilkesi, -mis gibi yapma gibi o6zelliklere
sahiptir. Drama siirecinde bedenini, duygularini, duyularini ve énceki yasantilarini harekete gegiren
ogrenciler, bir konuyu, sorunu, ¢catismayt ya da durumu canlandirarak soz konusu deneyimi ger¢ek
yvasam becerilerine doniistiiriir.” Bu 6zelliklerinden dolay1 drama, giderek okul ortamlarina daha fazla
girmis ve hem bagimsiz bir ders hem de bir yontem olarak pek ¢ok derste kullanilmaya baslanmuistir.

Drama, farkl iilkelerin egitim &gretim programlarinda hem bir yontem hem de bir sanat
alan1 olarak degisik diizeylerde islevsel olarak kullanilmaktadir. Ingiltere’de Ingilizce dersinde
oncelikli olmak kosuluyla 6gretim yontemi; ortadgretimde ayri bir disiplin, iiniversitelerde ise
secimlik ders olarak yer verilmektedir. Drama dersi, Almanya ve Ingiltere’de 6gretmen yetistirme
programlarinda zorunludur. Ozellikle tiyatro pedagoglari yetistirmek amaciyla yiiksekdgretim
kurumlarinda enstitiiler bulunmaktadir (Omeroglu, 2006; San, 1991). Gelismis birgok iilkenin egitim
sisteminde yer alan drama, Tirkiye’de son yillarda ortaokullarda iki saatlik se¢meli ders (TTKB,
2012) olarak yer almaktadir. Dramanin 6zellikle 6gretmen yetistirme programlarinda zorunlu ders
olmasi, 6grencilerin dil gelisiminde ve okul dncesi egitimde dramaya yer verilmesi, drama dersinin
insan yetistirmede etkili bir yoniiniin oldugunu gostermektedir.
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Dramanin egitim ortamlarinda ¢ok daha genis bir sekilde uygulanmaya baslamasinda,
drama etkinliklerinin bireye ve okula saglayacag: yararlarin etkili oldugu sdylenebilir. Biitiin duyu
organlarina hitap etmesi, olaylara farkli bakmay1 ve farkli diigiinmeyi saglamasindan dolay1 temel
egitimde, ortaokul ve liselerde bazen se¢meli ders bazen de bir yontem olarak uzun zamandir dramaya
yer verilmektedir. Drama, elestirel ve yaratici diistinme gibi iist diizey bilissel becerileri kullanmay1
ve gelistirmeyi icerdiginden (Baldwin, 2019) 6gretim programlarinda ve derslerde kendine yer
bulmaktadir.

Okuloéncesi ve ilkokullarda bir yontem, ortaokul ve liselerde ise segmeli bir ders olarak yer
alan drama g¢aligmalari; 6grencilerin gorme, isitme ve dokunma gibi birden ¢ok duyusunu harekete
gecirir. Bunun yaninda 6grenme siirecinde duyularin ¢oklu kullanimi1 beraberinde bilissel becerilerin
gelisimine katki sunar. Fakat ortaokullarda drama dersinin sadece 5 ve 6. sinif 6grencileri tarafindan
secilmesi ve iki ders saatiyle smirlanmasi (Ersan, 2014), dersin verimliligini disiirebilecek
etkenlerdendir. Drama dersi, okullarin her kademesinde temel ders olarak heniiz yer almamaktadir.
Dramanin okullarda zorunlu ders olarak yer almamasi, dersin uygulanmasi noktasinda 6gretmen
ve okul yoneticileri agisindan baglayici bir yoniiniin bulunmamasina neden olabilmektedir. Ayrica
drama dersinin okullarda tim &gretim siireclerinde temel ders olarak yer almamasi, dersin etki
diizeyini de 6nemli oranda diisiirebilmektedir.

2 (13

Drama; oncelikle iiniversitelerin “drama”, “oyunculuk”, “drama ve oyunculuk” bolimii
mezunu olan dgretmenler olmak {izere, lisans veya lisansiistii 6grenimleri sirasinda drama dersi
aldigini1 belgelendirenler ile igerigi ve sliresi Bakanlikca belirlenen egitimleri tamamlayarak sertifika
alan 6gretmenler tarafindan okutulur (MEB, 2014). Ortaokullarda okutulan se¢meli drama dersi,
tniversitelerin lisans programlarinda veya bagka bir kurumda drama ya da tiyatro egitimi almis
Ogretmenler tarafindan verilmektedir (Ersan, 2014). Bu nedenle ortaokul 6gretmenleri igerisinde
drama dersini etkili ve verimli bir sekilde uygulayabilenlerin sayis1 olduk¢a sinirhidir. Adigiizel’e
(2012) gore okullarda drama dersine girecek 0gretmenin sahip olmasi gereken yeterlik ve 6zellikler
tanimlanmanustir. Ogretmen ve Ogretmen adaylarma yonelik hem lisans egitiminde hem de
ogretmenlik siirecinde nitelikli ve kolay ulasilabilir bir drama egitimi saglanamadigi, 6gretmen
adaylarinin dramay1 bir yontem olarak derslerinde kullanmak amaciyla ders plani hazirlamakla ilgili
sorun yasadiklar1 ve bu konuda zorlandiklart (Ay, 2022) bilinmektedir. Drama dersinin dogasina
uygun belli dlgiitleri iceren egitim ortaminin olmamasi (Bertiz, 2011) dersten beklenen kazanimlarin
gerceklesmesini zorlagtirabilmektedir. Bunun yaninda 6gretmenlerin bagvurabilecekleri, ilgili yas
grubunun gelisim 6zelliklerine uygun nitelikli kilavuz kitaplar, ara¢ geregler bulunmamasi (Uysal,
2015) drama dersinden beklenen hedeflerin yeterince gerceklesmemesine neden olabilmektedir.

Alanyazinda drama dersinin 6grenciye olan yararlari ile uygulanma sorunlarimin incelendigi
(Karatay ve Kogyigit, 2020), 6gretim programinin dgretmen gorlisleri dogrultusunda ele alindigi
(Ersan, 2014); demokratik degerler kazanma (Cigen, 2019) ve derse etkin katilim (Akin ve Kudak,
2020) ile ilgili aragtirmalar yapildig1 goriilmiistiir. Yapilan arastirmalara katki sunmasi bakimidan
dersin okul boyutuna yonelik sagladig1 yararlarin ve uygulanma siirecindeki sorunlarin 6gretmen,
ogrenci, okul yoneticisi, veli ve drama uzmanlarimin goriisleri dogrultusunda incelenmesine yonelik
kapsamli bir arastirmanin alan agisindan 6nemli olacagi diisiiniilmiistiir. Bu calisma ile biitiin
katilimeilari goriisleri alinip uygulamadaki eksikliklere dikkat cekilerek segcmeli drama dersinin
gelecekte daha nitelikli ve verimli hale getirilmesine katki saglanabilir. Bu dogrultuda arastirmanin
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amaci, ortaokullarda se¢meli olarak yer alan drama dersinin 6grenciye, 6gretmene ve okula sagladigi
yararlar1 ortaya koymak ve dersin uygulama siireci ile ilgili 6grenci, 6gretmen, okul yoneticisi, veli
ve drama uzmanlariin goriislerine dayanarak sorunlari belirlemek ve sorunlarin ¢éziimlerine iliskin
oOneriler sunmaktir.

Arastirma ve Yaymn Etigi

Bu ¢aligmanin verileri 2020-2021 egitim 6gretim y1linda Bolu Abant Izzet Baysal Universitesi
Sosyal Bilimlerde Insan Arastirmalari Etik Kurulunun 2020/198 protokol numarali 06/08/2020 tarihli
karar1 ve Bolu Valiliginin 39307281-605.-E. 17813446 sayil1 08/12/2020 tarihli izniyle toplanmustir.

Caligmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan
“Bilimsel Arastirma ve Yaym Etigine Aykir1 Eylemler” baslig1 altinda belirtilen eylemlerden hicbiri
gerceklestirilmemistir.

Yontem

Aragtirmanin bu boliimiinde ¢aligmada kullanilan desene, calisma grubuna, veri toplama
araglarina ve siirecine, verilerin analizine ve gegerlik, giivenirligine yer verilmistir.

Arastirma Deseni

Aragtirma, uygulamalara yonelik derinlemesine bilgi edinmeyi amagladigi igin durum
caligmasi olarak tasarlanmistir. Durum ¢alismasinda ortam, bireyler, olaylar ve siirecler goz oniinde
bulundurularak bitiinciil bir yaklagimla bir veya birka¢ duruma iliskin etkenler tizerine derinlemesine
arastirma yapilir ve bu durumu nasil etkiledikleri ve ilgili durumdan nasil etkilendikleri tespit edilmeye
caligilir. Durum ¢aligmasinda, durumlar birbirinden farkli oldugu i¢in sonuglar1 genellemek miimkiin
olmamaktadir. Ancak bir duruma yonelik elde edilen sonuglar benzer durumlarin anlasilmasini
saglayacak ornekler ve deneyimler olusturabilir (Yildirim ve Simsek, 2018). Ortaokullarda drama
dersinin uygulama siirecinde yer alan 6grencilerin, d6gretmenlerin, okul yoneticilerinin, velilerin
ve drama alaninda uzun yillar ¢alismis uzmanlarin dersle ilgili gorisleri, yogun deneyimler
barindirdigindan arastirmada durum ¢alismasi tercih edilmistir. Bu amagcla arastirma siiresince segmeli
drama dersinin uygulanma siirecinde yer alan &grencilerin, dgretmenlerin, okul ydneticilerinin,
velilerin ve drama alaninda iiniversitelerde ve sivil toplum kuruluglarinda en az on y1l ¢alismis, drama
lideri yetistiren, ulusal ve uluslararasi capta bilimsel drama ¢aligmalar1 diizenleyen egitmenlerin
goriiglerine bagvurulmustur. Belirli temalar ¢ercevesinde katilimcilarin deneyimlerini nasil inga
ettikleri, nasil yorumladiklar1 ve segmeli drama dersinin s6z konusu deneyimi nasil etkiledigi, bu
deneyimlere ne gibi anlamlar yiikledikleri tizerinde durulmustur.

Cahsma Grubu

Katilimcilarin se¢imi, amacgh Ornekleme yontemlerinden cok gesitli 6rnekleme yoluyla
yapilmistir. Patton’a (2018) gore amagli 6rnekleme, zengin bilgiye sahip oldugu diisiiniilen durumlarin
derinlemesine ¢alisilmasina olanak vermektedir. Bu ornekleme yontemine gore ¢alisma grubu
belirlenirken dncelikle ortaokullarin 5 veya 6. siniflarinda drama dersinde en az bir egitim 6gretim
yili gérev almis ve iiniversitelerin lisans programlarinda drama dersi almis 20 Tiirkge 6gretmeni
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secilmistir. Bunun yani sira okulda en az bir yil drama dersine katilmis 5. ve 6. sinifta egitim gdren

23 ortaokul 6grencisi ile bu dgrencilerin velileri, okulunda drama dersi etkin sekilde uygulanan 7

okul yoneticisi ile iiniversitelerde ve sivil toplum kuruluslarinda en az on yil drama egitimi vermis

12 drama uzmani yer almistir. Drama uzmanlari, segmeli drama dersine giren 6gretmenlerin lisans

egitiminde ve sivil toplum kuruluslarinda yayginlasmasinda, dramanin bilimsel anlamda ulusal

diizeyde gelismesinde ve dersin programinin hazirlanmasinda etkin rol oynamaktadirlar. Bu yoniiyle,
dramaya yonelik yogun deneyim ve bilgiye sahip olmalarindan dolay1 ¢alisma kapsaminda uzman
goriisleri 6nemli goriilmektedir. Biitiin katilimcilar, aragtirmaya goniilli katilmiglardir. Katilimer
gruplara iliskin bilgiler Tablo 1, Tablo 2, Tablo 3, Tablo 4 ve Tablo 5’te verilmistir.

Tablo 1. Ogretmenlerin Kisisel Bilgileri

Kisisel bilgiler f %
L Kadin 13 65
Cinsiyet
Erkek 7 35
Tiirkge Ogretmenligi 17 85
Mezun olunan boéliim
Tiirk Dili ve Edebiyati 3 15
1-5yil 2 10
. L 6-10 yil 4 20
Hizmet siiresi
11-15y1l 9 45
16 + 5 25
.o Lisans 17 85
Ogrenim durumu . o
Lisanstistii 3 15
Toplam 20 100

Tablo 1’deki bulgulara bakildiginda arastirmaya katilan Tiirk¢e 6gretmenlerinin 13’1 kadin,
7’si erkektir. Ogretmenlerin 3’ii Tiirk dili ve edebiyati boliimiinden, 17°si Tiirkge dgretmenligi

boliimiinden mezun olmustur. Katilimcilarin mesleki deneyimleri 2 ila 20 yil arasinda degigmektedir.

Katilimeilarin biiyiik bir kisminin hizmet siiresi 10 yilin iizerindedir. Ogretmenlerin 6grenim

durumuna bakildiginda 17°si lisans, 3’1 lisansiistli 6grenim gormiistir.

Tablo 2. Ogrencilerin Kisisel Bilgileri

Kisisel bilgiler f %
L. Kiz 15 65,2
Cinsiyet
Erkek 8 34,8
6. 2 8,6
Simif 7. 18 78,2
8. 3 13
Toplam 23 100

Tablo 2’deki bulgulara bakildiginda, arastirmaya katilan 6grenci grubunun 15°1 kiz, 8’1

erkektir. Katilimcilarin 2’s1 6. simif, 18’s1 7. simf, 3’0 8. smiftir. Katilimcilardan 7. simiflarin daha

fazla olmasinda 6grencilerin en az bir, en fazla iki yil segmeli drama dersini deneyimlemeleri

etkili olmustur. 8. smif 6grencilerine daha az yer verilmesinde bu 6grencilerin se¢meli drama dersi
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uygulamalarindan uzun zaman ayri kalmalarinin ders deneyimlerinin etkisini azaltma olasilig1 etkili
olmustur.

Tablo 3. Okul Yoneticilerinin Kisisel Bilgileri

Kisisel bilgiler f %
Tiirkge Ogretmenligi 2 28,5
Sinif Ogretmenligi 2 28,5
Mezun olunan béliim Miizik Ogretmenligi 1 14.25
Bilgisayar Ogretmenligi 1 14.25
Sosyal Bilgiler Ogretmenligi 1 14.25
5-10 y1l 1 14.25
Hizmet siiresi 11-15 y1l 3 42.8
16+ yil 3 42,8
Lisans 4 57,1
Ogrenim durumu Yiiksek Lisans 2 28,5
Doktora 1 14.25
Toplam 7 100

Tablo 3’teki bulgulara bakildiginda arastirmaya katilan okul ydneticilerinin 2’si Tiirkge
ogretmenligi boliimiinden, 2’si smif dgretmenligi bolimiinden, 1’1 sosyal bilgiler dgretmenligi
boliminden, 1’1 miizik O6gretmenligi bolimiinden, 1’i bilgisayar Ogretmenligi boliimiinden
mezun olmustur. Okul yoneticilerinin mesleki deneyimleri 5 ila 20 yil arasindadir. Grubun biiyiik
cogunlugunun hizmet siiresi 10 y1lin tizerindedir. Okul yoneticilerinin 6grenim durumuna bakildiginda
4’1 lisans, 2’si yiiksek lisans, 1’1 doktora diizeyinde 6grenim gérmiistiir.

Tablo 4. Velilerin Kisisel Bilgileri

Kisisel bilgiler f %
Lo Kadin 13 56,5
Cinsiyet
Erkek 10 43,4
Ev hanimi1 6 26
Ogretmen 6 26
Ogretim iiyesi 2 8,6
Serbest meslek 2 43
Emlake1 1 4,3
Meslek Memur 1 4,3
Emniyet mensubu 1 4,3
Ozel sirkette memur 1 4,3
Asker 1 4,3
Dis hekimi 1 4,3
Harita teknikeri 1 43
Toplam 23 100

Tablo 4’teki bulgulara bakildiginda arastirmaya katilan velilerin 13’i kadin, 10’u erkektir.
Ogrenci velilerinin 6’s1 ev hanimi, 6’s1 6gretmen, 2’si 6gretim iiyesi, 1’1 asker, 1’1 emlake1, 1’1
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memur, 1’1 emniyet mensubu, 1’1 6zel sirkette memur, 2°si serbest meslek, 1’1 dig hekimi, 1’1 harita
teknikeridir.

Tablo 5. Drama Uzmanlarinin Kigisel Bilgileri

Kisisel bilgiler f %
Lo Kadin 7 58,3
Cinsiyet
Erkek 5 41,6
30-40 2 16,6
Yas 41-50 4 33,3
50+ 6 50
Akademisyen 11 91,6
Meslek L
Drama egitimcisi 1 8,3
Profesor 4 33,3
Doktora dgretim liyesi 5 41,6
Unvan . . ..
Ogretim gorevlisi 2 16,6
Drama egitimcisi 1 8,3
L. 11-20 3 25
Drama deneyimi
20+ 9 75
Toplam 12 %100

Tablo 5’teki bulgulara bakildiginda arastirmaya katilan drama uzmanlarinin 7’si kadin, 5’1
erkektir. 3 drama uzmaninin drama alanindaki tecriibesi 11 ila 20 yilken 9 drama uzmaninin tecriibesi
20 yilin tizerindedir. Katilimeilarin biiylik boliimiiniin drama deneyimi 20 yilin tizerindedir. Drama
uzmanlarinin 11°1 akademisyen, 1’i drama egitimcisidir. Katilimcilarin 4’ profesor, 5’1 doktor
Ogretim tliyesi, 2’si 6gretim gorevlisi, 1’1 drama egitmeni unvanina sahiptir.

Veri Toplama Araglar ve Siireci

Arastirmada 6gretmenler, dgrenciler, okul yoneticileri, veliler ve drama uzmanlartyla ile
yapilan goriismeler yar1 yapilandirilmis goriisme formlart kullanilarak yapilmistir. Drama dersi
ile ilgili katilimcilara yonelik 5 goriisme formu (Ogretmen Goriisme Formu, Ogrenci Goriisme
Formu, Veli Gorlisme Formu, Okul Yo6neticisi Gorlisme Formu ve Drama Uzmani Goriigme Formu)
hazirlanmistir. Aragtirmada 6grenci goriislerine, se¢gmeli drama dersini en az bir y1l deneyimledikleri
ve dersin uygulama silirecine yonelik olumlu ve eksik ydnleri bizzat yasadiklarindan yer verilmis
olup veli goriislerine de dersi ni¢in sectiklerini, dersin onlar i¢in énemini ve g¢ocuklar lizerindeki
etkilerini gordiikleri diisliniildiiglinden yer verilmistir. Egitim yoOneticilerine ise dersin okulda
uygulanmasindan birinci derecede sorumlu olduklarindan ve se¢im siirecinin yonetmeliklere
uygun sekilde gerceklesmesine olanak tamidiklarindan yer verilmistir. Ogretmenler, segmeli drama
dersinin bizzat uygulayicilart oldugundan dersin olumlu yo6nlerini ve yasanan sorunlarini yakindan
gozlemlediklerinden goriislerine bagvurulmustur. Bunun yaninda se¢meli drama dersine giren
uzmanlarin lisans egitiminde ve dersin programinin hazirlanmasinda dramaya yonelik yogun deneyim
ve bilgiye sahip olmalarindan dolay1 segmeli drama dersinin daha nitelikli olmasi i¢in goriislerine ve
onerilerine bagvurulmustur.

Goriisme formlarinda yer alan sorular, ilgili her katilimct i¢in ayri soru igeriklerinden
olusmustur. Ogrencilere yonelik olan sorular, dersin uygulama boyutundaki olumlu ve eksik yonleri
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icerirken O6gretmenlere sorulanlar, dersin 6grenciye katkilarin1 ve uygulamada karsilasilan sorunlari
icermistir. Okul yoneticilerine yoneltilen sorular, dersin okula sundugu katkilara ve yasanan
fiziksel sorunlara yonelik hazirlanmistir. Veliler i¢in hazirlanan sorular, dersin se¢ilme amacina ve
cocuklarma sagladigi yararlara yoneliktir. Drama uzmanlari ise dersi verecek 6gretmenin niteliklerini,
ders ortaminin 6zelliklerini ve dersin niteligini artirmaya doniik sorular1 yanitlamistir. Boylelikle
goriisme sorular1, dersin katilimcilarini ilgilendiren boyutuyla ele alinip hazirlanmistir. Katilimeilarin
tiimiinden elde edilen goriisler e- posta araciligtyla toplanmistir. Goriisme formlarindaki acik uglu
sorularin i¢ gegerliligini saglamak amaciyla sorular, drama alaninda dort uzmanin ve daha sonra
Tiirkce egitimi alaninda uzman ii¢ 6gretmenin goriisiine sunulmustur. Kapsam gecerligi i¢in uzman
goriisii alman yar1 yapilandirilmis goriisme formlari, uzmanlarin gortisleri (N=3) dogrultusunda
tekrar diizenlenip katilimci grubunun disinda yer alan Tiirkge 6gretmenlerine (N=6) 6n uygulama
olarak yapilmistir. Yapilan 6n uygulamanin sonunda olusturulan sorularin katilimcilar tarafindan
anlasildigi belirlenmis ve daha sonra formlara son bigimi verilmistir.

Katilimcilar, yiiz yiize goriisme talebini, yasanan Covid-19 salgini dolayisiyla uygun
gormemis ve gorisme formlarini yazili olarak doldurmak istediklerini belirtmislerdir. Goriisme
formlar1, 6grenci, 6gretmen, veli, okul yoneticisi ile drama uzmanlarina e-posta yoluyla gonderilmis
ve tiim katilimcilardan sorulari yazili olarak cevaplamalari istenmistir.

Verilerin Analizi

Bu ¢aligmada 6gretmen, 6grenci, veli, okul yoneticisi ve drama uzmanlarindan elde edilen
veriler, igerik analizi yoluyla ¢dziimlenmistir. Icerik analizinde ulasilmak istenen asil hedef, elde
edilen verilerde bulunan birbirine benzer, iliskili verileri belirli kavramlar ve temalar etrafinda bir
araya getirmek, bunlar1 okuyucunun anlayabilecegi bir sekilde diizenleyip yorumlamaktir (Yildirim
ve Simsek, 2018). Katilimcilardan goriisme formlari yoluyla elde edilen veriler ¢oziimlenirken
arastirma amacina yonelik ifadeler i¢in temalar belirlenmistir. Veriler iki farkli alan uzmani tarafindan
okunarak belirlenen temalarin altina kodlanmistir. Her katilimcinin konu ile ilgili goriisii sunulurken
Ogretmenler: “Ogrtl, (")grtz, Ogrt3... ;ogrenciler: Ol, (")2, (")3... ; yoneticiler: Y, Y,, Y,...; veliler: V ,
V,, V... ;uzmanlar: U , U, U,...” seklinde numaralar verilerek aktarilmistir.

Gegerlik ve Giivenirlik

Iki uzman, verilerin icerik analizini birbirlerinden bagimsiz yaparak temalar olusturmus ve
elde ettikleri sonuclar1 karsilagtirarak temalarin uyumlarini gdzden gecirmistir. Kodlanan verilerin
giivenirligi i¢in Miles ve Huberman’in (1994, s. 64) formiili [Giivenirlik= goriis birligi/goriis
birligi+goriis ayriligt X 100] kullanilmistir. Buna gore yapilan hesaplamalarda uzmanlar arasindaki
uyum oraninin %90 oldugu belirlenmistir. Ayrica, veri analizi siirecinde ulasilan sonuglari dogrulamak
amaciyla nitel arastirma alaninda iki uzmandan yardim alarak olusturulan kod ve temalar hakkinda
goriis birligine ulasilmistir. Bu agsamadan sonra bazi diizenlemeler yapilmis, bulgularin son sekline
karar verilmigtir.

198



Ortaokullardaki Se¢meli Drama Dersinin Uygulama Siirecine Yonelik Goriisler

Bulgular

Bu bolimde katilimcilarin se¢gmeli drama dersi ile ilgili goriisleri {i¢ ana temada
sunulmustur. Birinci temada drama dersi ve olumlu yonleriyle ilgili bulgulara, ikinci temada drama
dersinin uygulamasinda karsilagilan sorunlarla ilgili bulgulara, {iglincli temada drama dersinin
uygulanabilirliginin gelistirilmesiyle ilgili bulgulara yer verilmistir.

1. Drama Dersi ve Olumlu Yonleri

Dersin Secilme Siireci

Aragtirmada yer alan katilimcilarin goriisleri dogrultusunda drama dersinin se¢ilme siirecine
yonelik bulgular Tablo 1’de verilmistir.

Tablo 6. Drama Dersinin Secilme Siireci

Drama Dersinin Secilme Siireci f
Ogrencinin istegi 24
Secilmesindeki engeller 20
Ogretmen-veli isbirligi 16
Ogretmen etkisi 13
Veli etkisi 4

Tablo 6’daki bulgular incelendiginde, ortaokullardaki drama dersinin se¢ilme siirecinde 24
katilimer; 6grencilerin isteginin etkili oldugunu, 20 katilimc1 dersin se¢ilmesinde engeller oldugunu,
16 katilimer 6gretmen-veli igbirliginin se¢imde etkili oldugunu, 13 katilimci 6gretmenin etkili
oldugunu, 4 katilimci velinin etkili oldugunu belirtmistir. Arastirmaya katilan yoneticiler, veliler ve
ogrenciler, okullarindaki segmeli drama dersinin tercih edilmesinde sinif rehber 6gretmenlerinin,
Tiirkge Ogretmenlerinin, ailelerin, 6grencilerin kendi ilgi ve meraklariin ydnlendirici oldugunu
belirtmistir. Aragtirmada yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Okullardaki se¢meli dersler genelde sinaviara hazirlamaya destek amagli oldugunu
diigtiniiyorum. O yiizden secerken ¢ocuklarimizin ders se¢imlerinde bunu diisiinerek
yonlendiriyoruz. O yiizden ¢ocuklarimizin ne diistindiigiinii ne istedigini bazen es
gegiyoruz. Bu yiizden zaman zaman tiziiliiyorum (V2).

Su anki sistemde veli baskisi ve sinav baskisina gore diizenlenmektedir... Ayni sekilde
okul idarelerinde kendilerini sinav bakimindan gosterebildikleri icin diger dersleri
onemsiz goriip sinavda ¢ikan dersler onemlidir diyerek bu derslerin se¢ilmesi daha
cok tercih ediliyor. Bir de hangi bransta fazla ogretmene varsa ona ders vermek igin
de ne yazik ki ders ayarlamast yapiliyor (Y4)

Iging, eglenceli ve degisik bir ders oldugu icin. Ciinkii annem Ogrencilerine
anlatirken de duymugtum (O1)

Biitiin derslerden yorulup drama dersine gelisirken dinlenmeye geliyormusum gibi
hissediyordum (02)

Sosyal bir insan olabilmek icin drama dersini tercih ettim (023)

199



Sezgin Kogyigit & Halit Karatay - Yaratict Drama Dergisi 2022, 17(2), 191-216

Dinlenme dersi gibi geliyordu okul tistiimiize gelirken drama dersi dinlendiriyordu
(02).

basar1 beklentisi, sinav kaygilari ve LGS siirecinden dolay1 6grenciler, istese de ilgisine gore se¢im
yapamamaktadir. Bunun yaninda 6grenciler; drama dersini tercih etmelerinde dersin ilging ve eglenceli
olmasinin, heyecan ve mutluluk vermesinin, drama dersinde kendilerini daha rahat ifade etme imkani
olusmasinin, sosyallesme olanagi bulmalarinin ve drama dgretmenini sevmelerinin etkili oldugunu
belirtmistir. Arastirmanin bulgularindan hareketle se¢gmeli drama dersinin Ogrenciler tarafindan
ilgiyle karsilandigi, velilerin ve 6gretmenlerin drama dersinin énemine yonelik farkindaliklarimin
oldugu sdylenebilir.

Biligsel, Duyugsal ve Sosyal Gelisimi Desteklemesi

Dersin 6grencilerin biligsel, duyussal ve sosyal becerilerine katkisina yonelik bulgular Tablo
7’de verilmistir.

Tablo 7. Bilissel, Duyussal ve Sosyal Becerilere Katkist

Beceriler f
Duyussal Gelisim 49
Sosyal Geligim 39
Biligsel Gelisim 12

Tablo 7°deki bulgular incelendiginde katilimcilarin 49°u segmeli drama dersinin 6grencilerin
duyussal becerilerinin gelisiminde etkili oldugunu, 39’u sosyal gelisiminde etkili oldugunu, 12’si
biligsel gelisiminde etkili oldugunu belirtmistir. Arastirmanin bulgularina gére segmeli drama dersinin
cogunlukla 6grencilerin duyussal ve sosyal gelisimlerinde etkili oldugu goriilmektedir. Arastirmada
yer alan 6gretmen, 6grenci, veli ve okul yoneticilerine gére drama dersi ¢ocuklarin; duyussal gelisim
acisindan yaraticilik, hayal giiclinii kullanma, tasarlama, imgelem, 6zgiiven, ¢ekingenligini yenme,
on yargidan kurtulma ve basarma duygusu gibi 6zelliklerini gelistirmektedir. Sosyal gelisim agisindan
drama; iletisim ve duygudaslik kurma, igbirligi, yeni arkadaslar edinme, beden dilini kullanma ve
rol oynama becerileri gelistirmektedir. Ogrencilerin bilissel gelisimi agisindan ise problem ¢ézme,
olaylara farkli bakis acisiyla bakma, odaklanma, taktik gelistirme, farkli diisincelere dnem verme ve
kendini tanima ile gercek ve kurguyu ayirt etme becerilerini gelistirmektedir. Arastirmada yer alan
katilimeilarin goriislerinden kesitler asagida verilmistir.

Ozellikle drama dersi 6z giiveni ve basart algisi diisiik 6grencileri simifta etkin hale
sokar. Ciinkii drama dersinde herkes basarilidir, 6grencinin yaptiklar: kendisini
mutlu eder (Ogrt3)

Cocuk hem kendini ve ozelliklerini kesfederken hem de farklh kisilerle iletisim
kurmayr ogrenecektir. Yerine gore utangac¢hgini, sikilganhigini, odaklanamamayr
ortadan kaldiracak, duygudaslik kurmayr ogrenmeyi saglayacaktir (VI14)

Sahneye ¢ikmaya ve insanlarin karsisinda konusmaya ¢ekinirdim. Drama dersi
sayesinde bunu yendim (012)

Baska kisilere on yargili olmaktan kurtuldum (O13).
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Yasam Becerilerini Gelistirmesi

Dersin Ogrencilerin yagam becerilerine iliskin katkisina yonelik bulgular Tablo 8’de
verilmistir.

Tablo 8. Yasam Becerilerini Gelistirmesi

Yasam Becerileri f

Ogrenciyi Mutlu Etme 36
Ogrenciyi Yasama Hazirlama

Ogrenciyi Tanima

Ogrencinin Oyun Dagarcigini Gelistirme

N W L

Ogrencinin Sanatsal Becerilerini Gelistirme

Tablo 8’deki bulgular incelendiginde katilimcilarin 36°s1 se¢gmeli drama dersinin dgrencilere
mutluluk ve heyecan duygulari yasattigini, 6’s1 onlar1 yasama hazirladigini, 5’1 6grenciyi tanimay1
sagladigini, 3’ oyun dagarcigim gelistirdigini, 2’si sanatsal becerileri gelistirdigini belirtmistir.
Bu bulgulardan hareketle segmeli drama dersinin 6grencilerin olumlu duygular yasamasi ve yasam
becerilerini gelistirmesi agisindan 6nemli oldugu sdylenebilir. Arastirmada yer alan 6gretmen,
ogrenci, veli ve okul yoneticilerine gore drama dersi; 6grencilerin mutlu olma, yasama hazirlanma,
oyun dagarcigini gelistirme, sanatsal becerilerine ve dgrenciyi tanima ile ilgili yasam becerilerinin
gelismesine katki sunmaktadir. Arastirmada yer alan katilimcilarin goriislerinden kesitler asagida
verilmistir.

Okula kosa kosa gidiyorum ki ilk pufu ben kapayim. Gelirken mutlu ve heyecanli
oluyorum (O19)

Kendimi daha iyi ifade edebiliyorum. Yeni oyunlar 6greniyordum. Hayal giictimii
genigletti (023)

Yeni arkadagslar edindim. Farkli oyunlar 6grendim (O11)

Oncelikle drama derslerinde ¢cocugumuz hayatin bir nebze provasim yapmakta ve bu
stiregte hayata hazirlanmaktadir. Ayrica sosyal duygusal ogrenme veifade becerilerini
gelistirirken ayni zamanda drama adeta bir rahatlama mekanizmasit gorevini de
gorerek bizim ailecek tasvip etmedigimiz konvensiyonel egitimin dezavantajlarint da
elimine etmektedir. Kendini tanima, empati, empatik ilgi, liderlik, iletisim becerisi,
etkin dinleme, konugsma becerileri, gelisim alaninin genislemesi gibi de katma degeri
olmaktadir bu derslerin (V2)

Okul yoneticilerine ve ogrencilerin drama iginde sorunlarimi ¢ozmesi hayata
hazirlanmast agisindan onemli bir ders. Bu ders kapsaminda ogrenciler ayrica
empati yapmayi baskalarimin fikirlerine 6nem vermeyi de ogreniyorlar (Y6)

Evet, ciinkii hayattaki farkliliklar: ve eglenceleri égreniyorum (O6)

Genellikle ardindan sayisal bir ders oldugu icin ¢antanin o agwrligint ¢eke ¢eke
sumiftan ¢ikiyorum ve hiiziinlii bir sekilde derse kaplumbaga hiziyla gidiyorum (0O19).
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Ogretmeni Geligtirmesi
Dersin 6gretmeni gelistirmesine yonelik bulgular Tablo 9’da verilmistir.

Tablo 9. Ogretmen Gelisimi

Ogretmeni Gelistirmesi f
Kaynaklardan Yararlanma 11
Bilisim Aglarindan Yararlanma 7
Meslektaslarina Danisma 7
Egitim Calismalarina Katilma 5
Drama Uzmanlarina Danisma 4

Tablo 9’daki bulgular incelendiginde segmeli drama dersine giren 6gretmenlerden 11’ikendini
gelistirmek i¢in kaynaklardan yararlandigini, 7°si bilisim aglarimi takip ettigini, 7’si meslektaglarina
danistigini, 5’1 egitim calismalarma katildigini, 4’ti drama uzmanlarina danigtigini belirtmistir.
Bu bulgulardan hareketle segmeli drama dersinin derse giren Ogretmenlerin mesleki gelisimine
katki sagladig1 sdylenebilir. Arastirmaya katilan 6gretmenler, drama dersinde daha faydali olmak
ve kendilerini gelistirmek i¢in egitimlere katildiklarini, kaynak taradiklarini, isbirligi yaptiklarini,
drama uzmanlarina danistiklarini ve bilisim aglarini takip ettiklerini ifade etmislerdir. Arastirmada
yer alan katilimcilarin gériislerinden kesitler asagida verilmistir.

“Drama ile ilgili kitaplari okumaya c¢alisiyorum. Ozellikle internet iizerinden
yapilmis calismalart izliyorum. Ama kendimi bu alanda yeterli bulmuyorum (Ogrtl)

Bu kapsamda diizenlenen atolye ¢alismalarina katiliyorum. (Ogretmen Agi Atélye
Calismalart) ayrica eksikleri olsa da hizmet i¢i egitim ¢alismalarina katiltyorum
(Osgrt5)

Drama egitimi alaninda uzman kisilere danisiyorum. Konuyla ilgili cesitli makaleleri

ve kitaplart inceliyorum. Ziimre arkadaslarimla fikir alisverisinde bulunuyorum
(Ogrt3)

Bu konudaki yeterliligimi artirmak i¢in hizmet i¢i seminerlere katilmaya ¢aligiyorum.
Drama dersinde yapilan etkinliklerin paylasidigi sosyal medya kanallarini takip
etmeye ¢alistyorum. Bu alanda tecriibeli oldugunu diistiindiigiim kisilerle fikir
aligverisi yapryorum (Ogrt7)

Drama dersini daha oncesinde vermis olan meslektaslarimin tecriibelerine ve
birikimlerine sik sik basvurdum, her hafta dersime ¢calisarak birka¢ kaynagi kendimce
harmanlayip uygulanabilir hale getirmek i¢in ¢ok ugrastim (Ogrt8)

Kurs aldim. Bu konuda seminere katildim. Ayrica arastirip bu konuda sahada ¢alisan
yonetmen oyuncu arkadaslardan destek ve yardim aliyorum (Ogrtl4).
2. Drama Dersinin Uygulamasinda Karsilasilan Sorunlar

Bu boliimde drama dersinin uygulama siirecinde yasanan sorunlara yonelik bulgulara yer
verilmistir. Uygulamada karsilagilan sorunlara yonelik bulgular Tablo 10°da verilmistir.
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Tablo 10. Dersin Uygulama Siirecinde Karsilasilan Sorunlar

Sec¢meli Drama Dersinin Uygulamasinda Karsilasilan Sorunlar f

Arac Gereg Eksikligi 25

Fiziki Ortam Eksikligi 24

Ogretmen Yeterlikleri 17

Kilavuz Kitap Eksikligi 6

Ogretim Programinin Yeterligi ve Islevselligi 11
Arag¢ Gereg Eksikligi

Tablo 10°daki bulgular incelendiginde katilimcilardan 25°i arag gereclerin, 24’1 fiziki
ortami, 17’si 6gretmen yeterliklerinin, 16’s1 kilavuz kitaplarin, 11’1 drama 6gretim programimin
eksik yonleri oldugunu belirtmistir. Bu bulgulara gore segmeli drama dersinin uygulama siirecinde
arag gereg ve atolye yoniiyle oldukea fazla sorun oldugu soylenebilir. Arastirmaya katilan 6gretmenler
ve okul yoneticileri, okullarinda segmeli drama dersinde kullanabilecek arag ve gereglerin yetersiz
oldugunu belirtmistir. Arastirmaya katilan 1 6gretmen, hi¢bir uyaranin olmadig1 atlyenin daha
verimli olacagini belirtmistir ((")grt1 ,)- Arastirmaya katilan 1 yonetici, ders arag geregleri bakimindan
yeterli oldugunu (Y,) ifade etmistir. Aragtirmaya yer alan katilimeilarin goriislerinden kesitler asagida
verilmistir.

“Yeterli oldugu soylenemez. Ortaokullar sadece okul aile birlikleri marifetiyle
harcamalar yapabilmekte ve maalesef de bu biitge olduk¢a sumirly olmaktadw. Daha

(Y1)
Arag ise yok denecek kadar azdir. Bu ders icin araglart idareciler merakli ise hazirlar
yoksa derse giren 6gretmen hazirlar (Y2)

Yeterli degildir. Bizim okulumuzda bodrum katta hava almayan birka¢ minderin
oldugu bir yerin yeterli olmadigin diisiinmekteyim. Drama dersleri i¢in arag
geregler genellikle o derse giren dgretmenler tarafindan temin edilmektedir (Y4)

Drama dersi icin kaynaklar kesinlikle yetersiz. En biiyiik sorun bence bu.
Ogretmenlerin ulasabilecegi kaynak ve materyal olduk¢a kisithdr Var olan
kitaplarda yonlendirme boliimleri ¢ok soyut kalyyor. Ayrica kaynaklardaki drama
planlart sinif seviyesi goz ardi edilerek yapiliyor. Ortaokul ve lisedeki bir¢ok
kazamm ayni. Drama kaynaklarimin internet iizerinden canli bir sekilde verilmesi
gerekiyor. Teoriden ¢ok pratik yani canlt materyal seklinde olmalidir. Ayrica bir¢ok
kaynakta yapilacak etkinliklerin kazanimlart yok. Yani o oyunu oynaymca ¢ocuklar
ne kazanacak bilissel ve duyussal agidan? Pek belirtilmiyor (Ogrtl)

Hayr, yeterli degil. Drama 68retiminin en biiyiik eksikliginin bu alanda oldugunu
diistiniiyorum. Ogretim programi basta olmak iizere alanda isim yapmus kisilerde
dahil olmak iizere mevcut kaynaklarin yetersiz oldugunu ve ¢cocuk gelisimi, ogrenciye
gorelik ilkelerine uygun diismedigini diisiiniiyorum (Ogrt5).”
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Fiziki Ortam Eksikligi
Arastirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Ne yazik ki mevcut drama siniflari yeterli degildir. Bu tip siniflarin yapilmasi okullarin
mimari yapist ¢izilirken diigtiniilmeli ve tiim okullarimiza eklenmelidir. Bakanligin
merkezi olarak se¢meli derslerin fiziki mekanim diisiinmesi gerekmektedir (Ogrt8)

Okulda drama dersleri icin sunulan araglarin yeterli olmadigin diigiiniiyorum.
Farkli materyallerin sunulmast ¢ocuklarin hayal giiclerinin gelismesini, elestirel
diistinebilmelerini tesvik edecegi icin bu alanin da gelistirilmesi gerektigini
diistiniiyorum (Ogrt7)

Ne yazik ki yeterli degildir. Bir onceki sorularda cevap verdigim gibi devlet
okullarinda daha ¢ok sinavda ¢ikan dersler daha ¢ok onem verildigi icin suniflar
kurulmamaktadw. Cevremde gordiigiim kadariyla bu simiflara genellikle 6zel okullar
yatirim yapmaktadir. Bu tip siniflarin yapilmasi okullarin mimari yapusi ¢izilirken
diigtiniilmeli ve tiim okullarimiza eklenmelidir. Bakanligin merkezi olarak se¢meli
derslerin fiziki mekdnini diigiinmesi gerekmektedir (Y4)

Yeterli degil. Géniil ister ki daha genis ve diizenli bir sinifta yapilsin. Fakat okulun
fiziki sartlart buna uygun degil. Egitim ortamini 6gretmen hazirlamal, idare destek
olmalr (Y5)

Biiyiik bir okul olmamiza ragmen drama dersleri igin fiziki mekanlarimiz yeterli
degil. Okul olarak dramaya biraz daha onem vermemiz gerekmektedir (Y6).”

Aragtirmaya katilan 6gretmen ve okul yoneticilerine gore okullarda drama caligsmalarinin
yapilabilecegi bagimsiz atdlyeler yeterince bulunmamaktadir. Okulunda drama atdlyesi bulunan
Ogretmenler ise atdlyelerin genislik, ferahlik, temizlik, 151k, ses yalitimi ve 1s1 yoniinden yetersiz
oldugunu belirtmislerdir.

Ogretmen Yeterlikleri

Arastirmaya katilan Ogretmenlere ve okul yoneticilerine gore lisans egitiminde alinan
drama dersi, okullarda drama dersini yiiriitmek igin yeterli degildir. Ogretmenler, lisans egitiminde
gordiikleri drama dersinde tiyatro sahnelemek igin rol ¢alismalar1 yaptiklarini ve bu c¢alismalarda
onemli deneyimler edindiklerini belirtmislerdir. Fakat bir drama oturumunun nasil hazirlanacagimin
ve dersin kazanimlariin drama yoluyla 6grenciye nasil aktarilacagi ile ilgili standart bir drama ders
iceriginin olmamasinin kendileri agisindan eksiklik oldugunu ifade etmislerdir. Arastirmaya katilan
ogretmenler, drama dersini daha verimli yiiriitmek i¢in kendilerini bu alanda mesleki olarak gelistirme
cabasi igerisinde olduklarini belirtmislerdir. Arastirmaya katilan 4 okul yoneticisi, okullarindaki
segmeli drama dersine girecek uzman 6gretmenin kisith sayida oldugunu belirtmistir (Y, Y,, Y.,
Y,). Aragtirmaya yer alan katilimcilarin goriiglerinden kesitler asagida verilmistir.

Ben lisansta aldigim drama egitiminde ¢cok mutlu olup, ¢ok egleniyordum. Bu egitim
kesinlikle uygulamali alinmall ancak egitimi su agidan eksik buluyorum, aldigimiz
egitimin sonucunda yaraticithigimizi kullanarak bir drama etkinligi nasil yazilabilir,
nastl gelistirilebilir ile ilgili de bir egitim eklenebilir. Tabii bu egitim de en az bir
donemi icermelidir diye diisiiniiyorum (Ogrt19)
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Hayw, yeterli degildir. Lisansta “Drama ve Canlandirma” adi altinda aldigimiz
derste daha ¢ok uygulamali bir ders siireci tasarlanmisti. Yani bir oyunda rol
almistik. Bunun ne kadar drama egitimi ve 6gretimiyle iliskili oldugu tartismalidir.
Anlatmak istedigim bir drama ya da tiyatro oyununda rol almak baska bir seyken
bunun egitsel kazamimlarla iliskilendirilip ¢ocuklara kazandiriima cabasimin ¢ok
ayri seyler oldugunu diigiiniiyorum. Bu kapsam da Tiirkge dersi 6gretmen adaylarina
daha ¢ok drama egitim ve ogretiminin nasil verilecegine doniik programlara ihtiyag
vardir (Ogrt5)

Bu yil 6.simif se¢meli drama dersine istegim disinda girmek dnce beni fazlasiyla
kaygilandwrdi. Dersin vermeyi hedefledigi kazanmimlar, benim bilgi eksikligim,
Ogrencilerimin dersten ve benden beklentileri beni siirekli arastirmaya yoneltti.
Hatta buna mecbur kaldim. Ciinkii okul, ogrencinin sosyallesme siirecinde yapbozun
en onemli par¢asi. Drama dersi de bu ihtiyaci karsilayabilecek en énemli ders. Bu
ikili ve sarsilmaz iliski, drama dersini iistiinkérii iglemekten de alikoyuyor. Ben bu
duyguyu ve sorumlulugu ¢ok sik hissettim. Drama dersini daha oncesinde vermis
olan meslektaglarimin tecriibelerine ve birikimlerine sik stk basvurdum, her hafta
dersime ¢alisarak birkag kaynagi kendimce harmanlayip uygulanabiliv hale getirmek
icin ¢ok ugrastim. Bu anlamda Milli Egitim Bakanlig: tarafindan yiiriitiilecek bir
sertifika ve donanim kursunu da sabirsizlikla bekliyorum (OgrtS).”

Ogretmen Kilavuz Kitap Eksikligi

Aragtirmaya katilan Ogretmenlere gore drama dersinde kullanilmak iizere ortaokul
Ogrencilerinin yas ve gelisim 6zelliklerine uygun 6gretmen kilavuz kitab1 bulunmamaktadir. Bundan
dolay1 6gretmenler dersi kendi olanaklariyla ve kisitl imkanlarla yiiriitmektedirler. Ogretmenlerin
drama kazanimlarin1 gerceklestirmek igin yonlendirici bir kilavuz kitaba ihtiyaclari vardir.
Arastirmaya yer alan katilimcilarin gériislerinden kesitler asagida verilmistir.

Okulda ve elimizde bulunan kaynaklar maalesef yeterli degil. Drama dersini
verecegimiz zaman kendi imkanlarimizla kaynak ediniyoruz ve yapabilecegimiz
calismalart arastiriyoruz. Bu alanda kilavuz kitap niteligi tasiyacak kaynaklara
ihtiyag duyuyoruz (Ogrt7)

Kaynak yetersizligi bariz belli etkinlik bulma ya da drama dersini zengin igerikli
isleme de sikinti yasayabiliyoruz (Ogrtll)

Sadece bir drama sinifimiz var lakin igerisinde siirecte kullanacagimiz materyalleri
kendimiz temin etmeye ¢alisiyoruz (Ogrtl3)

Ogretim Progranunin Yeterligi ve Islevselligi

Arastirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

“Toplam 21 sayfa olan ilk 7-8 sayfasi tiim programlarda oldugu gibi ortak
agiklamalara ayrilmis bir kazanim listesinden ibaret oldugunu diistiniiyorum. Buna
paralel olarak sadece iinite ve ders siiresi tablosuna yer verilmistir (Ogrt5)

Ortaokul 5 ve 6. Sinif Drama Dersi Ogretim Programi genel cerceveyi ifade etmesi
agisindan yeterlidir fakat icerik agisindan, 6gretmene yol gostermesi bakimindan
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gelistirilmesi gerektigini diistintiyorum. Bir¢ok hususun sadece teoride kalmast
pratige dair detaylarin yetersiz olmasi dersi yiiriiten ogreticiyi kararsizliga itebilir
(Osgrt7)

Taslak olarak incelendiginde yeterli bir o6gretim programi ama iglevsel
uygulanabilirligi tartisilr. Bu 6gretim programindaki hedeflenen kazammlar gergek
egitim-ogretim programi icinde ne kadar karsilik bulmaktadir? Ogretmen drama
dersinin bir ihtiyag¢ oldugunun bilincinde midir ve bu dersin icerigi Tiirk toplumunun
sosyo- kiiltiirel yapisina uyarlanabilmis midir sorularindan hareketle bu dersi islemek
icin ogretmenin yeterliligi hedeflenmedigi siirece yeterli bir dgretim programi tek
basina énemsizdir. Onemli ve gerekli olan ise dgretmeni yeterli kilmaktir, programi
degil (Ogrt8).”

Arastirmaya katilan 6gretmenlere gore drama dersi 6gretim programi, kazanimlar agisindan
yeterlidir. Fakat program, sadece kazanimlar ile iinite tablosunu igerdiginden, etkinlikler hakkinda
fikir vermediginden 6gretmenler tarafindan islevsel goriilmemektedir.

3. Se¢meli Drama Dersinin Uygulanabilirliginin Gelistirilmesi

Dersin uygulanabilirliginin gelistirilmesine yonelik bulgular Tablo 11°de verilmistir.

Tablo 11. Dersinin Uygulanabilirliginin Gelistirilmesi

Secmeli Drama Dersinin Uygulanabilirliginin Gelistirilmesi f
Fiziki Ortamin Gelistirilmesi 51
Arag Gereglerin Gelistirilmesi 44
Yasal Diizenleme Gerekliligi 27
Ogretmenlerin Yetistirilmesi 26
Biitge Gerekliligi 13

Tablo 11°deki bulgular incelendiginde se¢gmeli drama dersinin ortaokullarda daha etkili ve
verimli olmasi i¢in katilimeilarin 51°1 fiziki ortamin gelistirilmesi gerektigini, 44’1 dersin arag gereg
yoniiyle gelistirilmesi gerektigini, 27°si yasal diizenleme yapilmasi gerektigini, 26’s1 6gretmenlerin
yetistirilmesi gerektigini, 13’1 biitge gerektigini belirtmistir. Se¢meli drama dersinin verimliligini
artirmak icin ortaokullardaki atdlye, arag gere¢, Ogretmen nitelikleri ve biit¢e gereksinimini
karsilamaya doniik yasal bir diizenlemeye ihtiyag¢ oldugu sdylenebilir.

Fiziki Ortamin Gelistirilmesi

Arastirmaya katilan Ogretmen, Ogrenci, okul yoneticisi, veli ve drama uzmanlari,
ortaokullardaki drama dersi yapilan ortamlarin 6grencilerin rahat hareket edilebilecegi genislikte,
temiz, ferah, 1s1 ve 151k yoniinden yeterli, glivenli bir ortam olmasi gerektigini belirtmislerdir.
Atdlyelerin zemininin parke gibi yumusak ve saglikli malzemelerden olusmasi gerektigini
belirtmislerdir. Katilimeilara gore, atdlyelerde dogaclamalara uygun kiiciik bir sahne, birbirlerini
gorecek sekilde diizenlenmis kolgakli sandalyeler bulunmalidir. Katilimc1 goriislerinden kesitler
asagida verilmistir. Arastirmaya yer alan katilimcilarin goriislerinden kesitler agagida verilmistir.

“Okulda drama dersleri igin ozel bir derslik olmalidir. Drama yaparken
kullanilabilecek arag¢ ve geregler, oOgrencilerinin kendilerini izleme firsati
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bulabilecekleri ayna kapli bir duvar ve ayakkabuisiz girilebilecek bir zemin olmalidir
(Ogrtl5)

Fiziki sartlarin iyilestirilmesi gerekir ya da ayri bir drama suufi yoksa mutlaka
olusturulmasi gerekir. Gorsel ve isitsel duyulari destekleyen arag geregler bulunmall.
Osrencinin rahat olabilecegi bir ortam olusturulmali. Gerek bireysel gerek grup
calismalart icin yeterli biiyiikliikte olmali. Ogrencinin yaraticihgim harekete

gecirecek ozellikleri tasimall (Ogrt4),

Fiziksel kosullar egitim ve 6gretimi dogrudan etkiler. Bu nedenle yaratict drama derslerinin
yapilacagi ortamin yeteri kadara 151k alan bir alan olmas1 gereklidir. Zemini kolay temizlenebilir
Ozellikte olan (laminant parke gibi) bir malzemeyle dosenmis, siralarin olmadigi, oturma igin biiyiik
minderlerin bulundugu bir alan yeterlidir. Bu minderler ayn1 zamanda canlandirmalarda mekan
olusturmak i¢inde kullanilabilir. Ayrica ses yalitimi saglanmasi da rahat bir ¢alisma alani saglar
U9).”

Ara¢ Gereglerin Gelistirilmesi

Arastirmaya katilan 6gretmen ve Ogrencilere gore se¢cmeli drama dersinde gerekli arag
gereglerin yer almasi gereklidir. Katilimcilara gore atdlyelerde masal, hikaye ve siir ¢aligmalari
icin kiiciik bir kitaplik, 6grencilerin yaraticiliklarini harekete gegirebilecek gorseller, rahatlikla
kullanabilecekleri sapka, baston, top, gitar, abakiis, iskelet maketi vb. bulundugu aksesuar sandigi
/ bavulu ve kostiim dolab1 bulunmas1 gerektigini belirtmislerdir. Bunun yaninda katilimcilara gore
derslerde farkli materyallerden olusan bir aksesuar sandig1 ve kostiim dolab1 olmas1 dersin i¢erigini ve
islenigini; 6grencilerin yaraticiliklarini ve hayal giiglerini, ayn1 zamanda elestirel diisiine becerilerini
daha etkin kullanmalarina firsat yaratacaktir. Ayrica 6gretmenler drama atdlyelerinin, icerisinde
akilli tahta, bilgisayar, mikrofon gibi teknolojik aletlerin de bulundugu bir yasam ve sanat atdlyesine
doniistliriilmesi gerektigini belirtmislerdir. Arastirmaya yer alan katilimcilarin goriislerinden kesitler
asagida verilmistir.

Farkli kutu oyunlari, tablolar, etkinlikler i¢in kostiimler, farkli bilim dallar icin
maketler olmasint isterdim (O8)

Duvarlarda égrencilerin gizil giiclerini harekete gegirebilecek resim, tablo ya da
aksesuar olmalidir. Rollere biiriinmek icin kullanabilecekleri sapka, baston vb.
aksesuarlar olmali ve bunlar diizenli bir dolaba yerlestirilmelidir. Sandalye ve minder
gibi oturabilecekleri rahat bir ortam olmalidir. Diger derslerle iliskilendirilebilecek
(top, gitar, abakiis, iskelet maketi...) aletler olmalidw. Dramada miizik ve gorsel de
onemlidir. Bu nedenle bilgisayar, mikrofon gibi teknolojik alt yapt da olmalidir. Cok
satafatl ve siislii bir ortam olmamalidir. Cok fazla resim ve aksesuar goz yoracagi
icin belli élciide olmalidir (Ogrtl)

Kostiimler olmasin isterdim. Izlenebilecek tiyatro kasetleri olabilirdi (09)
Kostiimler, aksesuarlar (sapka, gozliik, vb.) (O12)

Baskdsede kiiciik bir sahne olmast ve yerler igin daha fazla minder olmasini isterdim
(014)
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Drama i¢in gerekli malzemelerin olmasini mesela drama kitaplari, kiyafetler, birkag
miizik aleti bile olabilir (O18)

Yasal Diizenleme Gerekliligi
Aragtirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Drama Atolyesi Yonergesi ¢ikarilabilir. Bu yonerge ile drama uygulanacak mekanlar
icin standartlar gelistirilebilir (U3)

Dramanmin tiim kademelerde uygulanmasi igin bir yasal diizenleme ¢ikarimali
(Ogrtl6)

Okullarda drama atolyeleri olusturulmast i¢in Bakanlik tarafindan bu ortamlarin
donamim ve tesrifi yaptmalidir. Okullarin ekonomik durumu bunu yapmaya uygun
degildir (Y7)

Bakanlik bu konuda ¢alisan sivil toplum érgiitleri ve tiniversite boliimleri ile isbirligi
icinde olmali ve temel ihtiyaglar: saptayp gidermelidir (U7)

Alan uzmani ogretmenler derse girmeli, atolyelerde kullanilan materyaller
zenginlestirilmeli, okul yoneticileri hem dgretmenleri hem de 6grencileri destekleyici
bir tutum sergilemelidir. Bakanligimiz biit¢eleme iglemlerinde bu alana iliskin de bir
perspektif sunmalt vb. (Y1)

Okul aile birligi olanaklar: ve bagislar ile karsilanmaktadwr (Y4).

Aragtirmaya katilan Ogretmenlere, 6grencilere, okul yoneticilerine, velilere ve drama
uzmanlarina gére drama dersi segmeli ders olmaktan ¢ikarilip ortaokullarin biitiin sinif diizeylerinde
zorunlu ders olarak okutulmalidir. Katilimcilara gore drama dersi, ¢ercevesi MEB tarafindan
belirlenmis bir yonetmelikle belirlenmeli ve her okulda yer almalidir. Ayrica katilimeilar, drama
atolyelerinin yayginlagmasi ve atolyelerin ihtiyaclarinin giderilmesi i¢in okullara belli bir biitce
ayrilmasi gerektigini belirtmislerdir.

Ogretmenlerin Yetistirilmesi
Arastirmaya yer alan katilimcilarin goriislerinden kesitler asagida verilmistir.

Egitim bilimleri, giizel sanatlar-genel kiiltiir bilgisi ve alan bilgisi bu yeterlik icin
tist ¢ergevelerdir. Ancak drama egitmenliginde harekete, eyleme yatkin olmak,
insana yakin bulunmak ve iyi bir kurgu bilgisine sahip olmak gerekir. Talim Terbiye
Kurulunun once drama dersini verebilecek 6gretmenler listesinden Tiirkge ve edebiyat
ogretmenleri zorunlulugunu ¢ikartmasi gerekir. Ayrica drama dersini verebilecek
ozellikler de bastan yeniden belirlenmeli ve yazilmalidwy. Bunun icin bir komisyon
kurulmali, iiniversite ve sivil toplum orgiitleri de bu komisyonda yer almalidir.
Yerel yonetimlerle igbirligine gidilebilir mekdn destegi i¢in... Bundan énce alanda
yetismis ve MEB onayli belgesi olmayan hi¢ kimse drama derslerini vermemelidir.
Ozellikle tiyatro, ¢ocuk gelisimcileri, Tiirkce ve edebiyat égretmenleri uzun siireli
yaratict drama egitimi almadiklar siirece asla bu dersleri yiiriitmemelidir (US)

Drama alaninda yeterli donanimda olup olmamasina bakmak onceligimiz. Bununla
birlikte o6gretmenimizin goniillii olmast da gerekmekte (Y1)
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Ogretmenin saghkli ve tutarl: bir kisilige sahip olmasi. Her yas icin yiiriitiilecek olan
drama etkinliklerinde drama liderinin mesleki formasyonu, egitim, psikoloji, gelisim
psikolojisi, tiyatro, miizik, plastik sanatlar, oyun ve tiyatro pedagojisi gibi alanlart
kapsamalidir. Ogretmen disiplinler arasi bir iliskide kendini yetistirmeli, yaratict
nitelikler tasryan, degismeye acik bir kisilige sahip olmalidir (Ul1)

En az egitimde drama/yaratict drama anabilim dallar ya da programlarinda
lisanstistii ¢calismalar yapmis olanlar veya 320 saat MEB onayli yaratict drama
egitmenligi belgesine sahip olanlar bu dersleri yiiriitebilir. Bu konuda en ideali
egitim fakiilteleri (egitim bilimleri fakiiltesi) giizel sanatlar egitimi béliimlerinde
drama egitimi veya egitimde drama anabilim dallarinin agilmast, bu ad altinda bir
lisans programi ya da ¢ift/van dal programinin a¢ilip, herhangi bir 6gretmenlik lisans
mezununun bu programlardan mezun olmasidir. Bunu YOK bir tiirlii onaylamamakta,
glizel sanatlar egitiminin hdld sadece resim is ve miizik alamindan ibaret oldugunu
savunmaktadr (US).

Arastirmaya katilan 6gretmen, okul yoneticisi ve drama uzmanlarina gore se¢meli drama
dersine girecek olan 6gretmenler, drama alaninda nitelikli egitim veren sivil toplum kuruluglarindan
ve 0zel kurumlardan 320 saatlik drama liderlik egitimi almali ve nitelikli bir 6gretmen olarak
yetistirilmelidir.

Tartisma, Sonuc ve Oneriler

Ogrencinin gelisimini, bireysel ve sosyal yonden biitiinciil olarak destekleme ozelligine
sahip olan drama dersi, cocuk gelisiminde ve 6grencinin gercek 6grenmeler elde edip onlar1 hayata
gecirmesinde tiim 6gretim kademelerinde 6nemli bir 6grenme yolu olarak goriilmektedir (Fazlioglu,
2011). Arastirmaya katilan Ogrenciler, okullarinda se¢meli dersler kapsaminda yer alan “drama
dersini” tercih etmelerinde 6gretmenlerinin, ailelerinin, drama dersinin gelisimlerine olan katkisinin,
dersin mutluluk vermesinin ve drama Ogretmeninin sevilmesinin etkili oldugunu belirtmistir.
Buradan hareketle okullarda dramaya bagimsiz temel bir ders olarak yer verilmesi, bu yas donemi
ogrencilerinin bireysel ihtiyaglari, sosyal ve duyussal gelisimleri yoniinden 6nemlidir.

Drama dersi, 6grencilere yaraticiliklarini kullanarak bir rol igerisinde, kurgusal karakterler
olarak, farkli izleyici kitlelerine amacli konusma ve etkin dinleme yapmalar1 i¢in pek ¢ok olanak
sunar (Baldwin, 2019). Cigen ve Y1ldiz (2019) drama ¢aligmalarinin, 6grencilerin diisiincelerinde ve
davranislarinda olumlu yonde degisiklige yol agtigini; 6grencilere farkliliklara saygi, duygudaslik,
sayg1 ve esitlik degerlerini kazandirdigini belirtmistir. Bu arastirmaya katilan 6gretmen, 6grenci, veli,
okul yoneticisi ve drama uzmanlari, ortaokullarda uygulanan drama dersinin 6grencilerin bilissel ve
duyussal gelisim yoniiyle problem ¢dzme ve etkin dinleme becerilerini, hayal giiglerini, olaylara
farkli agidan bakabilme ve farkli diisiincelere 6nem verme becerilerini gelistirdigini belirtmistir.
Drama dersi, 6zellikle bireysel gelisim yoniiyle 6grencilerin 6z giiven, kendilerini ifade edebilme ve
liderlik becerilerini gelistirir. Ayrica onlarin derslerdeki sikilganligini ve ige kapanikligini asmalaria
yardimc1 olur.

Drama, o&grencinin kendini ve c¢alistigi gruptakileri, gruptaki yasantilar araciligiyla
arastirmasini ve incelemesini, bu arada da sosyal beceriler kazanmasini saglar (Onder, 2016; Pinciotti,
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1993). Arslan, Erbay ve Saygin (2010) da dramanin 6grencilerin iletisim kurma becerilerini olumlu
yonde etkiledigini belirlemislerdir. Bu arastirma sonuglarina gore segmeli drama dersi, 6grencilerin
bilissel, duyussal becerileri ile iletisim kurma ve sosyallesme becerilerini gelistirmektedir. Bunun
yaninda katilimcilara goére drama dersi, 6grencilerin yeni ugraslar edinme ve duygudaslik kurma
becerilerini gelistirmekte; onlarin birbirleriyle ortak isler yapmasina ayrica arkadaslariyla nitelikli
zaman gecirmelerine olanak saglamaktadir. Drama atdlyelerinde Ogrenciler, siirekli etkinlik
siirecinde ve etkilesim igerisindedirler. Bu etkinlikler, ¢ocuklarin duygusal ve ruhsal gelisimleri
acisindan ¢ok 6nemlidir (Fazlioglu, 2011). Kaya’ya (2018) gore drama yontemi stresle bas etmenin
Ogrenilmesinde, bireylerin kendi 6z giiciiniin farkina varmasinda ve sorunlarla bag etmesinde etkili
bir yoldur. Aragtirmaya katilan velilere gore drama dersi, 6grencilerin farkli gelisim alanlarini
genigletip onlarin problem ¢dzme becerilerinde ve yaraticiliklarinin gelismesinde olumlu bir gelisim
gostermelerini saglar. Drama uygulamalariin 6grencinin duygusal ve ruhsal gelisimine olumlu katki
sagladigi soylenebilir.

Egitim yasaminda okullar 6grenciler i¢in sikici yerler olabilmektedir. Drama dersi sayesinde
okullar dersten kagilan, zil ¢alinca hizla terk edilen bir yer olmak yerine grencilerin ilgi ve merakini
uyandiran, 6grenirken heyecan ve mutluluk duyulan bir ¢ekim merkezi olmaktadir (Aykag, 2008;
Cigen, 2019; Dos, 2013; Karatay ve Kogyigit, 2020). Bu arastirmanin katilimcilari, ortaokullarda
uygulanan drama at6lyelerinde oynanan oyunlardan ve dogaglama caligmalarindan &grencilerin
heyecan, cosku, mutluluk duyduklarini ve derse severek geldiklerini; drama dersinden ¢iktiktan
sonra bir sonraki derse katilmak ve derste yeni 6grenmeler gerceklestirmek icin dersi heyecanla
beklediklerini belirtmiglerdir. Arastirma sonucunda okullardaki drama dersi sayesinde 6grencilerin,
akademik ders yogunlugunun stresinden kurtulup rahatladiklar1 ve kendilerini 6zgiir hissettikleri
belirlenmistir.

Dramada karsilagilan durumlar, gergek hayati yansitabilir ya da tamamen kurgu olabilir
clinkli katilimcilar drama siirecini ilerletmek i¢in bildikleri, gordiikleri ya da duyduklar1 yasam
durumlarindan hareket ederler (Baldwin, 2020). Ersan (2014), Isyar (2017), Tas (2013), Yiiksel,
Akyol ve Sahin’e (2016) gore dgretmenlerin dramayla ilgili en c¢ok {iirettikleri metafor “hayat”;
Gilindogan ve Ergenekon’a (2019) gore ise “yasami yansitmasi”dir. Bu yoniiyle dramanin ¢ocuklari
hayata hazirladig1, yasami yansittigi ve cocuklara yasayarak 6grenme olanagi sundugu (Onder, 2016)
soylenebilir. Bu aragtirmaya katilan okul yoneticilerine ve 6grencilere gore se¢gmeli drama dersi
Ogrencileri hayata hazirlanmasi agisindan 6nemli bir derstir.

Oyunlar araciligiyla 6grenciler c¢evreleriyle etkilesime girer, bu etkilesim sayesinde
degerlendirme yapar, hayal giictinii kullanir ve problem ¢dzme becerisini gelistirirler. Bunun yaninda
genis bir oyun dagarcigi; sorumluluk, yardimlagsma, is birligi, gozlem, iletisim, dil becerilerini
etkili kullanma, toplumsal ve ahlaki kurallar1 6grenme yoniiyle de 6grencinin sosyal gelisimini
desteklemektedir (Mangir ve Aktas, 1993). Arastirmaya katilan 6grencilere ve velilere gére drama
dersi, 6grencilerin oyun dagarciklarinin gelismesini saglamaktadir. Ogrencilerin drama siirecinde
yeni oyunlar 6grenerek bunlari gilinliik yasamda kullanmalari, 6grencilerin gelisim siireglerine
olumlu katk1 saglayabilir.

Ogretmen adaylariyla ve farkli meslek gruplariyla yapilan drama atdlye uygulamalari, onlarin
yeteneklerini kesfetme, kendilerini tanima, 6z giiven kazanma duygudaglik kurma, etkili iletisim
kurabilme, farkli bakis agis1 kazanma ve is birligi yapabilme becerilerini gelistirmektedir (Secgin,
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2019; Cengiz, Ozdemir Simsek ve Adigiizel, 2020). Arastirmaya katilan dgretmenler, ortaokullarda
drama dersini daha verimli kilmak i¢in bu alanda mesleki olarak kendilerini gelistirme cabasi
icerisinde olduklarini belirtmistir. Bu verilerden hareketle drama egitimi alan veya drama 6gretmenligi
yapan egitimcilerin kendi bireysel, sosyal ve mesleki gelisimlerine olumlu bir katki sagladiklart
soylenebilir. Bunun yaninda drama dersi, 6gretmenlerin ¢ocuklarin farkli yonlerini tanimasina da
olanaklar sunar (Oztiirk, 2001). Karatay ve Kogyigit’e (2020) gére drama dersi, grencilerin farkina
varilmayan Ozelliklerinin taninmasi ve kesfedilmesi i¢in bir 6grenme ortami saglar. Arastirmaya
katilan dgretmenlere gore drama dersi, 6gretmenlerin dgrencilerinin gizil giiglerini ve yeteneklerini
kesfetmesine, 6grencilerini daha iyi tanimalarina olanak sunar. Drama dersi, 6grencilerinin derslerde
ac1ga ¢ikmayan diger bireysel 6zelliklerini kesfetmeleri yoniiyle 6gretmenlere yardimei olur.

Biitlin bu olumlu ydnlerine ragmen drama dersinin okullarda uygulamasiyla ilgili sorunlar
bulunmaktadir. Drama 0&gretim programi incelendiginde, Ogretim programlarinin kazanimlar
listesinden oteye gidemedigi (Uysal, 2015) ve dgrenciden istenilen kazanimlarin uygulamalarimin
“nasil gergeklestirilecegi” hakkinda drama oOgretmenine yeterli diizeyde rehberlik edilmedigi
goriilmektedir. Baska bir deyisle ortaokullarda drama dersi Ogretim programimin amaglari
dogrultusunda ders islenememekte, 6gretmenin drama alanindaki bilgi ve beceri eksikliginden otiirii
kendine giivenmemesi ders siiresince karsilagilan problemlere ¢oziimler iiretilememesine neden
olmaktadir (Ersan, 2014). Arastirmaya katilan dgretmenlere gore ortaokul 5. ve 6. Sinif Drama
Dersi Ogretim Programi, kazanimlar yoniiyle yeterli olmakla birlikte bunlarin nasil uygulanacagina
yonelik fikir vermediginden islevsel degildir. Ogretmenlere gore drama dersi 6gretim programmin,
egitim durumlarini da igererek sekilde gelistirilmesi, dersi daha verimli bir hale getirebilir. Buradan
hareketle, Ogretmenlerin programda belirtilen kazanimlarla birlikte bunlar1 gergeklestirecek
etkinliklere yani kilavuz kitaplara da ihtiya¢ duyduklari sdylenebilir.

Kilavuz kitaplar, 6zenli ¢alisma gerektirici nitelikleri yoniinden emek ve islevsel degeri
yiiksek, kalici birer {iriin olma 6zelligini tasirlar (Gii¢lii ve Topses, 2001). Drama dersini yiiriiten
Ogretmenlerin kendilerine rehberlik edecek drama dersi 6gretmen kilavuz kitabi su an igin
bulunmamakta (Ersan, 2014) mevcut sorun sadece se¢gmeli drama dersinde degil, diger segmeli
derslerde de yaganmaktadir (Esbahoglu, 2015; Uysal, 2015). Aragtirmaya katilan 6gretmenlere gore
drama dersinde kullanilmak tizere ortaokul 6grencilerinin yas ve gelisim 6zelliklerine uygun drama
dersi 6gretmen kilavuz kitab1 bulunmamakta ve 6gretmenler, dersi kendi imkanlarini kullanarak
kisith bir sekilde ve zorlukla yiiriitmektedir. Ogretmenlerin drama konusundaki eksiklerini telafi
etmek icin 6grencilerin yas ve gelisim diizeylerine uygun 6gretmen kilavuz kitaplar1 hazirlanabilir.

Drama liderlik egitimi alarak okullarda drama c¢alismalarini yiiriiten farkli alan
ogretmenlerinin egitim aldiklarindan ve drama uygulamasiyla ilgili deneyim sahibi olduklarindan
otiirti kendilerini yeterli gordiigii (Tutuman, 2011) fakat drama siirecini yapilandirma asamalarini
tam olarak bilmedikleri (Yildirim, 2008); daha g¢ok rol oynama, dogaglama, dramatizasyon
tekniklerini kullandiklar1 bilinmektedir (Acarlioglu, 2020). Bundan 6nceki arastirmalarda belirtildigi
gibi okullarda drama dersini yiiriitecek nitelikli 6gretmen sorunu oldugu sdylenebilir. Ciinkii bu
arastirmaya katilan 0gretmenler, yoneticiler ve uzmanlar da lisans egitimindeki drama dersinin
teorik ve uygulamali olarak drama alaninda yetkin kisilerce, iic veya dort donem, daha nitelikli bir
sekilde verilmesi gerektigini belirtmiglerdir. Dahast katilimeilar, drama derslerinin verimliligini
artirmak icin drama lisans programlarinin agilmasi gerektigini belirtmislerdir. Bunun miimkiin
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olmadig1 durumlarda drama 6gretmenligi, diger lisans programlariyla birlikte ¢ift ana dal veya yan
dal programi seklinde verilerek drama alanminda nitelikli dgretmen sorunu ¢dziilebilir. Ogretmen
niteliklerini artirmak i¢in verilen hizmet i¢i veya 6zel egitimler, teorik ve uygulamali olarak MEB ile
YOK is birliginde verilmelidir. Egitimler bir iki haftalik kurslar halinde degil, en az bir yil asamali
olarak siiren uzun soluklu kurslar seklinde ve kolay ulasilabilen yerlerde, uygulama mekéani iginde,
yerel yonetimlerle is birligi yapilarak verilmelidir. Ayrica dgretmenler, uzun yillardir 320 saatlik
drama liderlik egitimi veren 6zel kurumlardan egitim alarak yeterliklerini gelistirebilir.

Bazi iilkelerde Ogretmenlerin drama dersleri ile ilgili ara¢ gere¢ ve kaynak ihtiyacini
kargilamaya yonelik, drama uzmanlarinca olusturulan bilisim aglarinin oldugu bilinmektedir.
Ornegin, “American Alliance for Theatre and Education’, Council of Ontario Drama and Dance
Educators?, Drama Australia®, National Drama- the UK’s Leading Drama Subject Association®”
(Bowell ve Heap, 2019). Okullarda gerceklestirilen drama uygulamalarinin internet paylasim
aglarinda toplanmasi faydali olabilir. Boyle bir paylagim agi, {ilkemizdeki drama c¢alismalarinin
islevselligini artirabilir. Ogretmenlerin ders planlarini incelemeleri, 6zgiin uygulamalar1 gérmeleri,
uzmanlarin yayinlarini okumalari ve videolarii izlemeleri, mesleki gelisimlerine katki saglayabilir.
Bunun yaninda drama atdlyelerine ve farkli derslerdeki drama temelli ¢aligmalara sanal ortamda
yer verilmesi, genis bir drama etkinlik havuzu olusturabilir. Arastirmaya katilan 6gretmenler bu tiir
aglara ihtiya¢ duyduklarini belirtmislerdir.

Drama dersinde atdlye ortamimin uygun kosullarda olmasi, katilimcilarim bedensel ve
zihinsel 1sinmalart ile yaratici bir sekilde caligmalarini gergeklestirmesi agisindan ¢ok dnemlidir (Bil,
2012; Ersan, 2014). San’a (1996) gore drama etkinligine katilacaklarin ¢alismaya hazirlikli ve istekli
olmalari, kendilerini rahat ve giivende hissetmeleri, yeni ve degisik seyler kesfetmeye hazir olmalari
gerekmektedir. Var olan bu ihtiyac1 gidermeye yonelik olarak Milli Egitim Bakanlig1 tarafindan
birtakim degisikliklere gidilmistir. Resmi Gazete’de 02.10.2020 tarih ve 31262 say1 ile yayimlanan
2. ve 4. fikrasinda ilkokul ve ortaokul agma sartlarinda diizenleme yapilmistir. Bu diizenlemeye
gore ilkokul, ortaokul ve imam hatip ortaokulu agilabilmesi i¢in gerekli sartlar arasinda spor salonu
veya “drama salonu” bulunmasi gerekmektedir (Resmi Gazete, 2020). Okullarda drama dersinin
uygulanmasinda ortaya ¢ikan atdlye gereksiniminin goriiliip buna yonelik bir yasal diizenlemeye
gidilmesi, hem drama dersinin uygun ortamda islenmesi hem de dersin 6grenci tizerindeki etkisinin
fark edilmesi bakimindan atilmis 6nemli bir adim olarak degerlendirilebilir.

Aragtirmaya katilan 6gretmen ve okul yoneticilerine gore ortaokullarda drama ¢aligsmalarinin
yapilabilecegi bagimsiz atolyeler yeterince bulunmamaktadir. Okulunda drama atélyesi bulunan
katilimcilar ise atdlyelerin genislik, ferahlik, temizlik, 151k, ses yalitim1 ve 1s1 yonii ile ilgili aksakliklar
yasamaktadir. Ortaokullardaki drama dersinin yapildig1 ortamin uygun genislikte, zemini kolayca
temizlenebilir ve yumusak bir malzeme ile kapli, i¢inde minderlerin veya kolcakli sandalyeler ile
kiigiik bir sahnesinin, eglenceli gorsellerinin olmasi dersin verimliligi agisindan 6nemli goriilmektedir.

Drama atdlyelerinde dersin igerigi ile ilgili ara¢ gere¢ kullanmak zorunluluk olmamakla
beraber arag gereglerin kullanimi yapilacak etkinligin verimliligi i¢in dnemlidir. Drama siniflarinda

https://www.aate.com/
https://www.code.on.ca/
https://dramaaustralia.org.au/
https://www.nationaldrama.org.uk/
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Ogrenciler tarafindan en fazla kullanilan ara¢ gereglerin basinda kostiimler yer aldigindan (Woolland,
1993) bunlarin uygun kosullarda korunmasi ve dgrencilerin rahat bir sekilde onlara ulagmasi igin
bir “kostiim ve aksesuar” dolab1 kullanilabilir (Bayram, vd. 1999; ilhan vd., 2004; Turla, 2003).
Aragtirmaya katilan 6gretmen ve 0grencilere gore atolyelerde kullanilmak {izere masal, hikaye ve
siir ¢calismalar i¢in kiiciik bir kitapligin bulunmasi, 6grencilerin yaraticiliklarini ve hayal gili¢lerini
harekete gecirebilir ayni zamanda elestirel diisiinme becerilerini daha etkin kullanmalarina firsat
yaratarak, dersi daha etkili yapabilir.

Drama, bir¢ok farkli lilkede hem bir disiplin hem 6gretim yontemi hem de bir sanat alani
olarak farkli kademelerdeki programlarda islevsel bir gorev iistlenmistir. Okul 6ncesinde egitim veren
kurumlara ve ilkdgretime 6gretmen yetistiren fakiilte ve yliksekokullarda da drama zorunlu bir derstir
(Omeroglu, 2006). Arastirmaya katilan dgretmenler, okul ydneticileri ve drama uzmanlari; drama
atolyelerinin yaygin, verimli, etkili ve siirdiiriilebilir olmasi icin MEB tarafindan yasal bir diizenleme
yapilmas1 gerektigini belirtmigtir. Bu diizenleme ile Talim ve Terbiye Kurulu tarafindan belirlenen
“drama dersine girebilen 6gretmen nitelikleri” de yeniden belirlenmelidir. Drama atdlyeleri ile ilgili
yasal bir baglayicilik olmamasi, drama derslerinin hem okul ydneticilerinin hem de 6gretmenlerin
bireysel cabalariyla sinirli kalmasina neden olmaktadir. Yonetmeligi olmayan bir dersin okullarda
kabul gérmesi, uygulanmasi ve siirdiiriilmesinin oniindeki giigliikler de artmaktadir. Arastirmaya
katilan katilimcilar, segmeli drama dersinin ortaokullardaki tiim sinif diizeylerinde zorunlu ders
olarak uygulanmasi gerektigini belirtmislerdir. Katilimcilar, drama atdlyelerinin yayginlagsmasi igin
MEB ile YOK iin bir planlama yapmasimin gerekli oldugunu belirtmislerdir. Bu agidan bakildiginda
yasal bir diizenleme, okullarda drama dersi ile ilgili yasanan sorunlarin daha azalmasini saglayarak
dramanin hem bagimsiz bir ders hem de bir yontem olarak etkili ve verimli kullanilmasini saglayabilir.

Aragtirmadan elde edilen sonuglar dogrultusunda se¢gmeli drama dersinin daha verimli ve
nitelikli olmasi i¢in su 6neriler sunulmustur:

*  Yeni acilacak okul binalarinda okul agma sartlari arasina “drama atolyesine yer ver-
mek” ve mevcut okullarda “drama atélyesi olusturmak” ibaresi yasal bir diizenleme
ile eklenebilir.

e Okullardaki segmeli drama dersinin daha verimli olmas1 ve gelistirilmesi i¢in drama
alaninda uzman 6gretmenlerin, akademisyenlerin ve sivil toplum kuruluslarinin yer
aldig1 paydaslardan olusan bir “Drama Calistayr” diizenlenebilir.

*  Ortaokullarda drama dersinin tiim sinif diizeylerinde uygulanmasi, drama atolyeleri-
nin ozellikleri, drama 6gretmeninin yeterlikleri ve atolyelerin biitge durumu yasal bir
diizenlemeyle belirlenebilir.

*  Drama uzmanlari ile 6gretmenlerin birlikte olusturdugu, ortaokul 6grencilerinin yas
ve gelisim ozelliklerine uygun “6gretmen kilavuz kitaplar1” hazirlanabilir. Drama
atolyelerinde kullanilmak tlizere 6gretmenlere yonelik derslerde kullanilabilecek,
icinde arag ve gereclerin yer aldig1 “drama bavulu” hazirlanip okullara gonderilebilir.

e Dramayla ilgilenen deneyimli 6gretmenler is birligi yaparak biitliin drama 6gretmen-
lerinin faydalanabilecegi nitelikli bir “Drama Bilisim Ag1” olusturabilir. Olusturulan
bilisim aginda drama uzmanlarimin bilgilendirici konugmalar1, yazilari, ders planlari,
ogretmenlerin okullardaki uygulamalari, videolar, yararli baglantilar, kitaplar ve do-
kiimanlar yer alabilir.
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Introduction

With the changing understanding of education, learning contents are renewed in accordance
with the conditions of the age, and the methods used in teaching are enriched. Student-oriented
methods, in which students actively participate in the course process, can express their ideas without
difficulty, and can easily express their feelings even if they disagree, have begun to be used more
and more in education and training environments (ilhan, 2003). In accordance with the conditions
of the time, some changes have begun to be made in the Turkish education system. In this direction,
elective courses have been increased by the Ministry of National Education, effective from the 2012-
2013 academic year, and new courses have been added to the curriculum to allow students to develop
different skill areas. According to Ornestein and Hunkins (1998), the courses chosen by students are
a democratic approach in that they allow them to make choices according to their interests, needs and
skills. Elective courses, unlike compulsory courses, provide students with different choices in that
they make a more free choices.

Itis aimed to raise versatile and productive individuals in different areas of life with the learner-
centered elective course application by the Ministry of National Education. With these practices,
it can be said that educational environments are not only areas where information is transferred,
but also tried to be transformed into practice and production areas. One of the applied and skill-
oriented courses that students are allowed to choose in line with their interests, wishes and needs
is the drama course. According to Saglam (2004), drama has started to take its place in education
since the beginning of the 20th century, since education is more democratic and learner-centered, it
is necessary to provide learning by experiencing information, and it provides the opportunity for the
individual to “pretend”.

Drama centers the participant in the learning process, provides and facilitates learning based
on experiences. Children who grow up in such processes grow up to be more active, free and self-
aware individuals; the learning environment becomes more enjoyable and interactive (Adigiizel,
2010; Glineysu, 1991). According to Adigiizel (2019, p. 73), “drama is based on a group and the
experiences of the group members, It is the animation of a purpose, a thought, by using techniques
such as improvisation, role-playing.” According to Karaosmanoglu and Adigiizel (2021, p.4),
“Drama, which makes use of the general features of the play, has features such as spontaneity,
the principle of here and now, pretending. Students who activate their bodies, emotions, senses
and previous experiences in the drama process; animating an issue, problem, conflict or situation,
turning that experience into real-life skills.” Because of these features, drama has gradually entered
the school environment and has been used in many lessons both as an independent course and as a
method.

Drama is used functionally at different levels as both a method and an art field in the
education and training programs of different countries. In the UK, the teaching method, provided
that it is a priority in the English course is given as a separate discipline in secondary education and
as an elective course in universities. Drama course is compulsory in teacher training programs in
Germany and England. There are institutes in higher education institutions especially to train theater
pedagogues (Omeroglu, 2006; San, 1991). Drama, which is included in the education system of
many developed countries, has been a two-hour elective course in secondary schools in Turkey in
recent years (TTKB, 2012). The fact that drama is a compulsory course, especially in teacher training
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programs and it is included in students’ language development and pre-school education shows that
drama course has an effective aspect in raising people.

It can be said that the benefits of drama activities to the individual and the school have been
effective in the wider application of drama in educational environments. Drama has been used as an
elective course and sometimes as a method in basic education, secondary schools and high schools
for a long time because it appeals to all senses, allows us to look at things differently and think
differently. Since drama involves using and developing high-level cognitive skills such as critical and
creative thinking (Baldwin, 2019), it finds its place in curricula and courses.

Drama studies, which is a method in preschool and primary schools and an elective course
in secondary and high schools stimulates students’ multiple senses such as sight, hearing and touch.
In addition, the multiple use of senses in the learning process contributes to the development of
cognitive skills. However, the fact that the drama lesson in secondary schools is limited to two lesson
hours only in the 5th and 6th grades, on the condition that it is chosen by the students (Ersan, 2014),
is one of the factors that may reduce the efficiency of the lesson. Drama lesson is not yet included
as a basic lesson in all levels of schools. The fact that drama is not included as a compulsory course
in schools may cause the lack of a binding aspect for teachers and school administrators at the point
of implementation of the course. In addition, the fact that the drama course is not included as a basic
course in all teaching processes in schools can significantly reduce the effectiveness of the course.

LR INT3

Drama, first of all, is taught by the teachers who have graduated from the “drama”, “acting”,
“drama and acting” departments of universities, those who certify that they have taken drama lessons
during their undergraduate or graduate education, and the teachers who have completed the trainings,
the content and duration of which are determined by the Ministry (MEB, 2014). The elective drama
course taught in secondary schools is given by teachers who have received drama or theater education
in undergraduate programs of universities or another institutions (Ersan, 2014). For this reason, the
number of secondary school teachers who can effectively and efficiently apply the drama lesson is
very limited. According to Adigiizel (2012), the qualifications and characteristics that the teacher
who will take the drama course at schools should have not been defined. It is known that a qualified
and easily accessible drama education cannot be provided for teachers and teacher candidates both
in undergraduate education and in the teaching process, and that teacher candidates have problems
and difficulties in preparing a lesson plan to use drama as a method in their lessons (Ay, 2022).
The lack of an educational environment that includes certain criteria suitable for the nature of the
drama course (Bertiz, 2011) can make it difficult to achieve the expected gains from the course. In
addition, the lack of qualified guidebooks and tools suitable for the developmental characteristics of
the relevant age group that teachers can refer to (Uysal, 2015) may cause the objectives expected
from the drama course not to be realized sufficiently.

In the literature, the benefits of the drama course for the students and the problems of its
implementation are examined (Karatay & Kogyigit, 2020), and the teaching program (Ersan, 2014)
is discussed in line with the opinions of the teachers; It has been observed that research has been
conducted on gaining democratic values (Cigen, 2019) and active participation in the lesson (Akin
& Kudak, 2020). It was thought that it would be important to conduct comprehensive research to
examine the benefits of the course for the school dimension and the problems in the implementation
process in line with the opinions of teachers, students, school administrators, parents and drama
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experts in terms of contributing to the researches. This study can contribute to make the elective
drama course more qualified and productive in the future by taking the opinions of all the participants
and drawing attention to the deficiencies in the application. This research aims to reveal the benefits
of the drama course, which is an elective in secondary schools, to the students, teachers and the
school, and to identify the problems and offer suggestions for solutions to the problems based on the
opinions of students, teachers, school administrators, parents and drama experts about the application
process of the course.

Method

In this part of the research, the design used in the study, the study group, the data collection
tools and process, the analysis of the data, and its validity and reliability are included.

Research Design

The research is designed as a case study as it aims to gain in-depth knowledge about
applications. In the case study, an in-depth research is carried out on the factors related to one or more
situations with a holistic approach, taking into account the environment, individuals, events and
processes, and it is tried to determine how they affect this situation and how they are affected by the
relevant situation. In the case study, it is not possible to generalize the results because the situations
are different from each other. However, the results obtained for a situation can create examples and
experiences that will enable the understanding of similar situations (Yildinm & Simsek, 2018). Since
the opinions of students, teachers, school administrators, parents and experts who have worked in
the field of drama for many years and who are involved in the implementation process of the drama
course in secondary schools, contain intense experiences, case studies were preferred in the research.
For this purpose, the opinions of students, teachers, school administrators, parents, who were involved
in the implementation of the elective drama course during the research, and trainers who worked in
the field of drama at universities and non-governmental organizations for at least ten years, trained
drama leaders, and organized scientific drama studies on a national and international scale were
consulted. Within the framework of certain themes, how the participants built their experiences, how
they interpreted them, how the elective drama course affected the experience in question and what
meanings they attributed to these experiences were emphasized.

Study Group

The selection of the participants was made through a wide variety of sampling methods
from purposive sampling methods. According to Patton (2018), purposive sampling allows for in-
depth study of situations that are thought to have rich information. While determining the study
group according to this sampling method, first of all, 20 Turkish teachers who took part in the drama
lesson in the 5th or 6th grades of secondary schools for at least one academic year and took drama
lessons in the undergraduate programs of universities were selected. In addition, 23 secondary school
students studying in the 5th and 6th grades who have experienced the drama course at school for at
least one year and their parents; 7 school administrators, whose drama course is effectively applied
in the school, and 12 experts who have given drama education at universities and non-governmental
organizations for at least ten years. Drama experts play an active role in the training of teachers who
take the elective drama course, in undergraduate education and in non-governmental organizations,
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in the scientific development of drama at the national level and in the preparation of the course
program. In this respect, since the experts have extensive experience and knowledge on drama, the
opinions of the experts on making the elective drama course more qualified are considered important.
All participants voluntarily participated in the study. Information on the participant groups is given
in Table 1, Table 2, Table 3, Table 4 and Table 5.

Table 1. Personal Information of Teachers

Personal information f %
Female 13 65
Gender
Male 7 35
Turkish Teaching 17 85

Graduated department

Turkish language and literature 3 15
1- 5 years 2 10
L. 6 -10 years 4 20
Service time
11- 15 years 9 45
16 + 5 25
Bachelor 17 85
Education status
Postgraduate 3 15
Total 20 100

Considering the findings in Table 1, 13 of the Turkish teachers participating in the research
are female and 7 are male. 3 of the teachers graduated from the department of Turkish language
and literature, and 17 of them graduated from the department of Turkish teaching. The professional
experience of the participants is between 2 and 20 years. Most of the participants have more than
10 years of service. Considering the educational status of the teachers, 17 had bachelor’s and 3 had
postgraduate education.

Table 2. Personal Information of Students

Personal Information f %
Female 15 65,2
Gender
Male 8 34,8
6. 2 8,6
Grade 7. 18 78,2
8. 3 13
Total 23 100

Looking at the findings in Table 2, 15 of the student group participating in the research are
girls and 8 are boys. 2 of the participants are in 6th grade, 18 of them in 7th grade and 3 of them
in 8th grade. The fact that the students experienced the elective drama course for at least one and
at most two years was effective in the higher number of 7th grade participants. Less place for 8th
grade students was due to the fact that these students were away from the elective drama course
applications for a long time, and the effect of their lesson experiences decreased.
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Table 3. Personal Information of School Administrators

Personal information f %
Turkish Teaching 2 28,5
Classroom Teaching 2 28,5
Graduated department Music Teaching 1 14.25
Computer Teaching 1 14.25
Social Sciences Teaching 1 14.25
5-10 years 1 14.25
Service time 11-15 years 3 42,8
16+ years 3 42,8
Bachelor 4 57,1
Education status Master 2 28,5
Doctorate 1 14.25
Total 7 100

Looking at the findings in Table 3, 2 of the school administrators participating in the research
graduated from the department of Turkish teaching, 2 from the department of classroom teaching,
1 from the department of social sciences teaching, 1 from the department of music teaching, and 1
from the department of computer teaching. The professional experience of school administrators is
between 5 and 20 years. The majority of the group has a service life of over 10 years. Considering
the educational status of the school administrators, 4 of them received undergraduate education, 2 of
them at master’s level, and 1 of them at the doctoral level.

Table 4. Personal Information of Parents

Personal information f %
Female 13 56,5

Gender
Male 10 43,4
Housewife 6 26
Teacher 6 26
Academician 2 8,0
Self-employment 2 43
Estate agent 1 4,3

Job Officer 1 43
Security officer 1 4,3
Officer in private company 1 43
Soldier 1 43
Dentist 1 43
Map technician 1 4,3
Total 23 100

Considering the findings in Table 4, 13 of the parents participating in the study were female
and 10 were male. Parents of the students consist of 6 housewives, 6 teachers, 2 academicians, 2 self-
employed, one estate agent, one officer, one security officer, one officer in a private company, one

soldier, 1 dentist, 1 map technician.
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Table 5. Personal Information of Drama Experts

Personal information f %
Female 7 58,3
Gender
Male 5 41,6
30-40 2 16,6
Age 41-50 4 333
50+ 6 50
Academician 11 91,6
Job
Drama educator 1 8,3
Professor 4 33,3
Title Assistant professor 5 41,6
Lecturer 2 16,6
Drama experience 11-20 3 25
20+ 9 75
Total 12 %100

Looking at the findings in Table 5, 7 of the drama experts participating in the research were
female and 5 were male. While 3 drama experts have 11 to 20 years of experience in the field of
drama, 9 drama experts have over 20 years of experience. Most of the participants have more than
20 years of drama experience. 11 of the drama experts are academicians and 1 is a drama educator.
4 of the participants professor, 5 of them are assistant professors, 2 of them are lecturers, 1 of them
is drama educator.

Data Collection Tools and Process

In the research, interviews with teachers, students, school administrators, parents and drama
experts were conducted using semi-structured interview forms. 5 interview forms (Teacher Interview
Form, Student Interview Form, Parent Interview Form, School Administrator Interview Form and
Drama Expert Interview Form) were prepared for the participants about the drama lesson. In the
study, students’ opinions were included because they had experienced the elective drama course
for at least one year and because they had personally experienced the positive and deficient aspects
of the course’s implementation process, and the parents’ opinions were also included because they
thought that they saw the lesson’s importance for them and the effects on their children. Educational
administrators are included as they are primarily responsible for the implementation of the course
at school and allow the selection process to be carried out by the regulations. Since the teachers
are the practitioners of the elective drama course, they closely observed the positive aspects of the
course and the problems experienced, and their opinions were sought. In addition, since the teachers
who took the elective drama course had extensive experience and knowledge of drama in their
undergraduate education and training in non-governmental organizations, and in the preparation of
the course’s program, their opinions and suggestions were sought to make the elective drama course
more qualified.

The questions in the interview forms consisted of separate question contents for each
relevant participant. While the questions for the students include the positive and deficient aspects
of the application dimension of the course; The questions asked to the teachers included the positive
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contributions of the course to the students and the problems encountered in practice. The questions
directed to the school administrators were prepared for the contributions of the course to the school
and the physical problems experienced. The questions prepared for the parents are about the purpose
of choosing the course and the benefits it provides to their children. On the other hand, drama experts
answered the questions aimed at increasing the qualifications of the teacher, the characteristics of the
course environment, and the quality of the course. Thus, the interview questions were handled and
prepared with the dimension that concerns the participants of the course. Opinions obtained from all
participants were collected via e-mail. To ensure the internal validity of the open-ended questions
in the interview forms, the questions were submitted to the opinion of four experts in the field of
drama and then three teachers who are experts in the field of Turkish education. Semi-structured
interview forms, in which expert opinion was taken for content validity, were rearranged in line with
the opinions of drama and Turkish education experts (N=3) and applied to Turkish teachers (N=06)
who were outside the participant group as a preliminary application. At the end of the preliminary
application, it was determined that the questions created were understood by the participants, and
then the forms were given their final form.

The participants did not find the face-to-face meeting request appropriate due to the Covid-19
outbreak and stated that they wanted to fill in the interview forms in writing. Interview forms were sent
to students, teachers, parents, school administrators and drama experts via e-mail and all participants
were asked to answer the questions in writing.

Analysis of Data

In this study, the data obtained from teachers, students, parents, school administrators and
drama experts were analyzed through content analysis. The main goal to be achieved in content
analysis is to bring together similar and related data in the obtained data around certain concepts and
themes, to organize and interpret them in a way that the reader can understand (Yildirim & Simsek,
2018). While analyzing the data, the data was obtained from the participants through interview
forms, , themes were determined for the expressions for the same purpose. The data were read by two
different field experts and coded under the determined themes. While presenting each participant’s
opinion on the subject, numbers were given as teachers: “(")grtl, (")grtz, (")grt}“ ;students: (")l, (")2, (")3. ..
; administrators: Y, Y,, Y,...; parents: V, V,, V....; experts: U, U, U,...”

Validity and Reliability

Two experts created themes by making content analysis of the data independently of
each other. Two experts came together and compared the results they obtained and reviewed the
harmony of the themes. For the reliability of the coded data, Miles and Huberman’s (1994, p. 64)
formula [Reliability=consensus/consensus+disagreement X 100] was used. In the calculations made
according to this, it was determined that the agreement rate among the experts was 90%. In addition,
a consensus was reached on the codes and themes created with the help of two experts in the field of
qualitative research to verify the results obtained during the data analysis process. After this stage,
some adjustments were made and the final form of the findings was decided.
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Research and Publication Ethics

The data of study were obtained from Bolu Abant izzet Baysal University Human Research
Ethics Committee in the 2020-2021 academic year, with protocol number 2020/198 dated 06/08/2020
and Bolu Governorship’s 39307281-605.E. It was collected with the permisson of 17813446 dated
08/12/2020. In the study, all the rules specified to be followe within the scope “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the
actions specified under the heading “Actions Contrary to Scientific Research and Puplication Ethics”
which is the second part of the directive, have been taken.

Findings

In this section, the opinions of the participants about the elective drama course are presented
in three main themes. In the first theme, the findings related to the drama lesson and its positive
aspects, in the second theme, the findings related to the problems encountered in the implementation
of the drama lesson, and the findings related to the improvement of the applicability of the drama
lesson in the third theme.

1. Drama Lesson and Its Positives

Course Selection Process

The findings regarding the selection process of the drama course in line with the opinions of
the participants in the research are given in Table 1.

Table 6. Selection Process of Drama Lesson

Selection Process of Drama Lesson f
Student’s request 24
Barriers to selection 20
Teacher-parent cooperation 16
Teacher influence 13
Parent influence 4

When the findings in Table 6 are examined, 24 participants in the selection process of the
drama course in secondary schools; In the process of choosing the drama lesson, students’ wishes
were effective, 20 participants stated that there were obstacles in choosing the lesson, 16 participants
stated that teacher-parent cooperation was effective in the selection of the lesson, 13 participant
teachers were effective, and 4 participant parents were effective. The administrators, parents and
students who participated in the research stated that the classroom guidance teachers, Turkish
teachers, families, and students’ interests and curiosities were the driving force in the preference of
the elective drama course in their schools. Sections of the opinions of the participants in the research
are given below.

I think that the elective courses in schools are generally intended to support
preparation for exams. That’s why we guide our children by thinking about this in
their course choices. That s why we sometimes ignore what our children think, what
they want. That'’s why I get sad from time to time (V2).
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Inthe current system, it is organized according to parental pressure and exam pressure.
Likewise, since school administrations can show themselves in terms of exams, it is
more preferred to choose these courses by considering other courses as unimportant
and saying that the courses in the exam are important. Also, unfortunately, lesson
arrangements are made to teach more than one teacher in any branch (Y4).

Because it is an interesting, fun and different lesson. Because I heard it while my
mother was explaining it to her students (O1).

1 felt like I was coming to rest while I was getting tired of all the lessons and getting
better at the drama lesson (02).

1 preferred the drama class to be a social person (023).

1t sounded like a resting class, and the drama lesson was giving us rest while school
was coming to us (02).

According to school administrators and parents, due to the inadequacy of the physical
environment, lack of teachers, the expectation of academic success, exam anxiety and the high
school entrance exam process, students cannot choose according to their interests even if they want
to. In addition, students stated that the interesting and fun lesson, the excitement and happiness, the
opportunity to express themselves more easily in the drama lesson, the opportunity to socialize and
the love of the drama teacher were effective in their preference for the drama lesson. Based on the
findings of the research, it can be said that the elective drama course was met with interest by the
students, and that the parents and teachers were aware of the importance of the drama course.

Supporting Cognitive, Affective and Social Development

The findings regarding the contribution of the course to the cognitive, affective and social
skills of the students are given in Table 7.

Table 7. Contribution to Cognitive, Affective and Social Skills

Skills f
Affective Development 49
Social Development 39
Cognitive Development 12

When the findings in Table 7 were examined, 49 of the participants stated that the elective
drama course was effective in the development of students’ affective skills, 39 of them stated that
it was effective in their social development, and 12 of them stated that it was effective in their
cognitive development. According to the findings of the research, it is seen that the elective drama
course is mostly effective in the affective and social development of the students. According to
the teachers, students, parents and school administrators in the research, drama lesson; In terms of
affective development, it develops the skills of creativity, using imagination, designing, imagination,
self-confidence, overcoming shyness, getting rid of prejudice and a sense of achievement. In terms
of social development, it develops the skills of communication and empathy, cooperation, making
new friends, using body language and role-playing. In terms of cognitive development of students,
it develops the skills of problem-solving, looking at events from a different perspective, focusing,
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developing tactics, giving importance to different thoughts, recognizing oneself, and distinguishing
between fact and fiction. Sections of the opinions of the participants in the research are given below.

Especially the drama course makes the students with low self-confidence and low
perception of success active in the classroom. Because everyone is successful in the
drama lesson, what the student does makes him happy (Ogrt3).

The child will learn to communicate with different people while discovering himself
and his features. It will eliminate his shyness, shyness and inability to focus, as
appropriate, and will enable him to learn to establish empathy (V14).

I would be hesitant to go on stage and speak in front of people. Thanks to the drama
lesson, I overcame this (O12).

1 got rid of being prejudiced against other people (O13).
Developing Life Skills
Findings regarding the contribution of the course to students’ life skills are given in Table 8.

Table 8. Developing Life Skills

Life Skills f
Making the Student Happy 36
Preparing the student for life
Getting to Know the Student
Developing the Student’s Game Repertoire

N W L

Developing Student’s Artistic Skills

When the findings in Table 8 are examined, 36 of the participants stated that the elective
drama course made students feel happiness and excitement, 6 of them prepared them for life, 5 of
them stated that they got to know the students, 3 of them developed their game repertoire, 2 of them
developed artistic skills. Based on these findings, it can be said that the elective drama course is
important for students to experience positive emotions and develop their life skills. According to the
teachers, students, parents and school administrators in the research, drama lesson contributes to the
development of students’ life skills related to being happy, preparing for life, developing their game
vocabulary, artistic skills and getting to know the student. Sections of the opinions of the participants
in the research are given below.

I’'m running to school so that [ can grab the first pouf. I am happy and excited when
I come (019).

I can express myself better. [ was learning new games. It expanded my imagination
(023).

I made new friends. I learned different games (O11).

First of all, our child rehearses life a bit in drama lessons and prepares for life in
this process. In addition, while improving social-emotional learning and expression

skills, drama also acts as a relaxation mechanism and eliminates the disadvantages
of conventional education, which we do not approve as a family (V2).
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These courses have added value such as self-knowledge, empathy, empathic interest,
leadership, communication skills, active listening, speaking skills, and expanding
the field of development. It is an important lesson in terms of preparing school
administrators and students to solve their problems in drama. Within the scope of
this course, students also learn to empathize and to give importance to the opinions
of others (Y6).

Yes, because I learn about the differences and fun in life (O6).

1 usually get out of the classroom by pulling the weight of the bag because there is a
numerical lesson after that, and sadly, I go to the lesson at turtle speed. I'm going
(019).

To Develop Teacher

The findings regarding the teacher development of the course are given in Table 9.

Table 9. Teacher Development

To Develop Teacher f
Leveraging Resources 11
Utilizing Information Networks 7
Consulting Colleagues 7
Participation in Educational Studies 5
Consulting Drama Experts 4

When the findings in Table 9 are examined, 11 of the teachers who took the elective drama
course stated that they benefited from resources to improve themselves, 7 stated that they followed
information networks, 7 consulted their colleagues, 5 participated in educational studies, 4 consulted
drama experts. Based on these findings, it can be said that the elective drama course contributes to
the professional development of the teachers. Teachers participating in the research stated that they
participated in trainings, searched for resources, collaborated, consulted drama experts and followed
information networks in order to be more useful in drama lessons and to improve themselves. Sections

of the opinions of the participants in the research are given below.
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1 try to read books about drama. I especially watch the works done on the internet.

But I do not find myself sufficient in this field (Ogrtl).

I participate in the workshops organized within this scope. (Teacher Network
Workshops) I also participate in in-service training activities although they have
deficiencies (Ogrt5).

1 consult experts in the field of drama education. I am reviewing various articles and
books on the subject. I exchange ideas with my classmates (Ogrt3).

1 try to attend in-service seminars to increase my competence in this subject. I try
to follow the social media channels where the activities done in the drama class
are shared. I exchange ideas with people who I think are experienced in this field
(Ogrt7).
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1 often refer to the experiences and knowledge of my colleagues who have given the
drama course before, I worked hard every week to work on my course and make it
applicable by blending a few resources myself (Ogrt8).

1 took a course. I attended the seminar on this subject. I also get support and help
from my fellow directors and actors who research and work on this subject (Ogrt14).
2. Problems Encountered in the Application of Drama Lesson

In this section, the findings regarding the problems experienced in the implementation
process of the drama lesson are given. Findings regarding the problems encountered in practice are
given in Table 10.

Table 10. Problems Encountered During the Application Process of the Course

Problems Encountered in the Application of Elective Drama Course f

Lack of Tools 25

Lack of Physical Environment 24

Teacher Competencies 17

Lack of Guidebooks 16

Adequacy and Functionality of the Curriculum 11
Lack of Tools

When the findings in Table 10 are examined, 25 of the participants stated that there are
deficiencies in the tools, 24 in the physical environment, 17 in the teacher’s competencies, 16 in the
guidebooks, and 11 in the drama curriculum. According to these findings, it can be said that there are
many problems in the implementation process of the elective drama course in terms of equipment and
workshop. The teachers and school administrators participating in the research stated that the tools and
materials that can be used in the elective drama course in their schools are insufficient. One teacher
participating in the research stated that the workshop without any stimuli would be more productive
(Ogrt17). 1 administrator who participated in the research stated that he was sufficient in terms of course
materials (Y,). Sections of the opinions of the participants in the research are given below.

It cannot be said to be enough. Secondary schools can only make expenditures
through parent-teacher associations and unfortunately, this budget is quite limited.
It can be done with the help of teachers, parents and other stakeholders, mostly
through bilateral relations (Y1).

The tool is almost non-existent. If the administrators are curious, they prepare the tools
for this lesson, otherwise, the teacher who is taking the lesson prepares them (Y2).

1t is not sufficient. I think that a place with a few airtight mattresses in the basement
of our school is not enough. Tools for drama lessons are usually provided by the
teachers who teach that class (Y4).

The resources for drama lessons are definitely insufficient. I think this is the biggest
problem. Resources and materials available to teachers are very limited. Guidance
sections in existing books remain very abstract. In addition, the drama plans in the
sources are made by ignoring the grade level. Many achievements in middle school
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and high school are the same. Drama sources need to be given live on the internet.
1t should be more practical than theory, that is, in the form of living material. In
addition, activities to be held in many sources do not have gains. So, what will the
children gain when they play that game, cognitively and emotionally? Not very
specified (Ogrtl).

No, not enough. [ think the biggest deficiency of drama teaching is in this area. |
think that the available resources, especially the curriculum, including the people
who have made a name in the field, are insufficient and do not comply with the
principles of child development and student orientation (Ogrt5).

Lack of Physical Environment
Sections of the opinions of the participants in the research are given below.

“Unfortunately, the current drama classes are not enough. The construction of such
classes should be considered while drawing the architectural structure of the schools
and should be added to all our schools. The Ministry needs to consider the physical
space of the elective courses centrally (Ogrt8).

1 think that the tools offered for drama courses at school are not sufficient. Since
presenting different materials will encourage the development of children’s
imaginations and critical thinking, I think that this area should also be developed
(Osrt7).

Unfortunately, it is not enough. As I answered in the previous questions, classes are
not established in public schools because more importance is given to the courses
that are taken in the exam. As far as I can see around me, private schools usually
invest in these classes. The construction of such classes should be considered while
drawing the architectural structure of the schools and should be added to all our

schools. The Ministry needs to consider the physical space of the elective courses
centrally (Y4).

Not enough. One would like it to be done in a larger and more organized classroom.
But the physical conditions of the school are not suitable for this. The teacher should
prepare the educational environment, the administration should support (Y5).

Although we are a large school, our physical spaces are not sufficient for drama
lessons. As a school, we need to give more importance to drama (Y6).

According to the teachers and school administrators who participated in the research, there
are not enough independent workshops where drama studies can be done in schools. The teachers
who have a drama workshop in their school stated that the workshops are insufficient in terms of
width, spaciousness, cleanliness, light, sound insulation and heat.

Teacher Competencies

According to the teachers and school administrators who participated in the research, the
drama course taken in undergraduate education is not sufficient to carry out the drama course in
schools. The teachers stated that they did role-playing exercises in the drama class they attended in
their undergraduate education and that they gained significant experience in these studies. However,
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they stated that the lack of a standard drama course content on how to prepare a drama session and how
to convey the achievements of the course to the students through drama is a deficiency. The teachers
participating in the research stated that they are in an effort to develop themselves professionally
in this field in order to carry out the drama lesson more efficiently. 4 school administrators who
participated in the research stated that there is a limited number of specialist teachers who will take
the elective drama course in their school (Y, Y,, Y,, Y.). Sections of the opinions of the participants
in the research are given below.

1 was very happy and had a lot of fun in my bachelor’s drama education. This
training should definitely be taken practically, but I find the training incomplete in
this respect. As a result of the training we received, a training can be added on how
to write a drama activity using our creativity and how to develop it. Of course, I think
that this training should include at least one semester (Ogrt19).

No, it is not enough. In the course we took under the name of drama and animation
during the bachelor period, a more applied course process was designed. I mean
we took part in a play. It is controversial to what extent this is related to drama
education and training. While it is one thing to take part in a drama or theater play,
1 think that it is very different to try to associate it with educational gains and bring it
to children. In this context, there is a need for more programs on how to teach drama
education and training to Turkish teacher candidates (Ogrt5).

This year, I was very worried about entering the 6th-grade elective drama course
against my will. The achievements that the course aims to give, my lack of knowledge,
and the expectations of my students from the course and from me led me to research
constantly. I even had to. Because school is the most important piece of the puzzle in
the student s socialization process. Drama lesson is the most important lesson that
can meet this need. This dual and unshakable relationship also prevents the drama
lesson from being superfluous. I have felt this feeling and responsibility very often. 1
often consulted the experiences and knowledge of my colleagues who had given the
drama course before, [ worked hard every week to work on my course and to blend a
few resources in my own way and make them applicable. In this sense, [ am looking
forward to a certificate and equipment course to be conducted by the Ministry of
National Education (Ogrt8).

Lack of Teacher’s Guidebook

According to the teachers participating in the research, there is no teacher’s guidebook suitable
for the age and developmental characteristics of secondary school students to be used in the drama
course. Therefore, teachers conduct the course with their own resources and limited opportunities.
Teachers need a guiding guidebook to realize their drama achievements. Sections of the opinions of
the participants in the research are given below.

Unfortunately, the resources we have at the school and at our disposal are not
enough. When we teach the drama lesson, we obtain resources with our own means
and research the studies we can do. We need resources that will serve as a guidebook

in this field (Ogrt7).
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We may have difficulties in finding activities with an obvious lack of resources or in
teaching drama with rich content (Ogrtll).

We only have one drama class, but we try to provide the materials we will use in the
process ourselves (Ogrtl 3).

Adequacy and Functionality of the Curriculum
Sections of the opinions of the participants in the research are given below.

1 think that the first 7-8 pages, which are 21 pages in total, consist of a list of
achievements devoted to common explanations, as in all programs. Parallel to this,
only the unit and course duration table is included (Ogrt 5).

The Secondary School 5th and 6th Grade Drama Lesson Curriculum is sufficient in
terms of expressing the general framework, but I think it should be improved in terms
of content and guiding the teacher. The fact that many issues remain only in theory
and the lack of practical details can push the instructor who conducts the course to
indecision (Ogrt7).

When it is examined as a draft, it is an adequate curriculum, but its functional
applicability is discussed. To what extent do the targeted gains in this curriculum
correspond to the actual education program? Based on the questions whether the
teacher is aware of the necessity of the drama course and whether the content of
this course can be adapted to the socio-cultural structure of the Turkish society, an
adequate curriculum is unimportant unless the competence of the teacher is aimed to
teach this course. What is important and necessary is to make the teacher competent,
not the curriculum (Ogrt8).

According to the teachers participating in the research, the drama course curriculum is
sufficient in terms of gains. However, the program is not considered functional by the teachers as it
only includes the achievements and the unit table and does not give an idea about the activities.

3. Improving the Applicability of Elective Drama Course

Findings for improving the applicability of the course are given in Table 11.

Table 11. Improving the Applicability of the Course

Improving the Applicability of Elective Drama Course f
Improving the Physical Environment 51
Development of Tools 44
Regulatory Requirement 27
Training of Teachers 26
Budget Requirement 13

When the findings in Table 11 are examined, 51 of the participants stated that the physical
environment should be improved in order for the elective drama course to be more effective and
productive in secondary schools. 44 of them stated that the course should be developed in terms of
equipment. 27 of them stated that legal regulations should be made, 26 of them stated that teachers
should be trained and 13 of them stated that a budget is needed. In order to increase the efficiency
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of the elective drama course, it can be said that legal regulation is needed to meet the workshop,
equipment, teacher qualifications and budget requirements in secondary schools.

Improving the Physical Environment

Teachers, students, school administrators, parents and drama experts who participated in the
research stated that the environments in which drama lessons in secondary schools should be wide
enough for students to move freely, clean and spacious, sufficient in terms of heat and light, and a
safe environment. They stated that the floors of the workshops should consist of soft and healthy
materials such as parquet. According to the participants, there should be a small stage suitable for
improvisation, chairs with armrests arranged to see each other. Sections of participant opinions are
given below. Sections of the opinions of the participants in the research are given below.

There should be a special classroom for drama lessons in school. There should be
tools and equipment that can be used while performing drama, a mirror-covered
wall where students can have the opportunity to watch themselves, and a floor that
can be entered without shoes (Ogrtl5).

There should be tools that support the visual and auditory senses. A comfortable
environment should be created for the student. It should be large enough for both
individual and group work. It should have features that will activate the creativity of
the student (Ogrt4).

Physical conditions directly affect education and training. For this reason, the
environment where creative drama lessons will be held should be an area that receives
enough light. An area with an easy-to-clean material (such as laminate flooring),
without rows, and with large cushions for sitting is sufficient. These cushions can
also be used to create spaces in animations. In addition, providing sound insulation
provides a comfortable working area (U9).

Development of Tools

According to the teachers and students participating in the research, the necessary tools and
materials should be included in the elective drama course. According to the participants, a small
library for a fairy tale, story and poetry studies, visuals that can stimulate students’ creativity, hats,
walking sticks, balls, guitars, abacuses, skeleton models, etc. that they can use easily. They stated
that there should be an accessory chest / suitcase and a costume closet. In addition, according to
the participants, the fact that there is an accessory chest consisting of different materials and a
costume wardrobe in the lessons; It will create an opportunity for students to use their creativity and
imagination, as well as their critical thinking skills, more effectively. In addition, the teachers stated
that the drama workshops should be transformed into a life and art workshop where technological
tools such as smart boards, computers and microphones are included. Sections of the opinions of the
participants in the research are given below.

1 would like to have different board games, paintings andcostumes for activities,
models for different branches of science (O8).

There should be pictures, paintings or accessories on the walls that can activate
the hidden powers of the students. Hats, canes, etc. that they can use to take on
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roles. There should be accessories and they should be placed in a regular closet.
There should be a comfortable environment where they can sit, such as chairs and
cushions. There should be instruments that can be associated with other lessons (ball,
guitar, abacus, skeleton model...). Music and visuals are also important in drama.
For this reason, there should be technological infrastructures such as computers and
microphones. It should not be too gaudy and ornate. Since too many pictures and
accessories will tire the eyes, they should be of a certain size (Ogrtl).

I would like to have costumes. There could be theater cassettes that could be watched
(09).

Costumes, accessories (hat, glasses, etc.) (O12).

1 would like to have a small stage in the corner and more cushions for the floors
(O14).

To have the necessary materials for drama such as drama boks and clothes There
may even be a few musical instruments (O18).

Regulatory Requirement

According to the teachers, students, school administrators, parents and drama experts
participating in the research, drama should be no longer an elective course and should be taught as a
compulsory course at all grade levels in secondary schools. According to the participants, the drama
course should be determined by a regulation determined by the Ministry of National Education and
should be included in every school. In addition, the participants stated that a certain budget should
be allocated to schools in order to make drama workshops widespread and to meet the needs of the
workshops. Sections of the opinions of the participants in the research are given below.

The Drama Workshop Directive can be issued. With this directive, standards can be
developed for the places where drama will be applied (U3).

A legal regulation should be enacted for the implementation of drama at all levels

(Ogrtl6).

The Ministry should equip and present these environments in order to establish
drama workshops in schools. The economic situation of the schools is not suitable
for doing this (Y7).

The Ministry should cooperate with non-governmental organizations and university
departments working on this issue and determine and meet the basic needs (U7).

Field expert teachers should attend the classes, the materials used in the workshops
should be enriched, school administrators should support both their teachers and
their teachers. Students should also have a supportive attitude. Our Ministry should
present a perspective on this area in budgeting processes, etc. (Y1).

The school is covered by parent-teacher association opportunities and donations
(Y4).
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Training of Teachers

According to the teachers, school administrators and drama experts who participated in the
research, the teachers who will take the elective drama course should receive 320 hours of drama
leadership training from non-governmental organizations and private institutions that provide
qualified education in the field of drama and be trained as a qualified teacher. Sections of the opinions
of the participants in the research are given below.

Educational sciences, fine arts-general cultural knowledge and field knowledge
are the upper frameworks for this competency. However, in teaching drama, it is
necessary to be prone to action, to be close to people and to have a good knowledge
of fiction. The Board of Education and Discipline must first remove the obligation
of Turkish and literature teachers from the list of teachers who can teach drama. In
addition, the features that can teach the drama lesson should be redefined and written
from the beginning. For this, a commission should be established, and universities
and non-governmental organizations should also take part in this commission. For
space support where cooperation can be made with local governments... Anyone who
has been trained in the field before and does not have an MEB-approved document
should not give drama lessons. Especially theater, child development, Turkish and
literature teachers should never conduct these courses unless they receive long-term
creative drama education (US).

Our priority is to see if they are adequately equipped in the field of drama. In
addition, our teacher also needs to be a volunteer (Y1).

The teacher must have a healthy and consistent personality. The professional
Jformation of the drama leader in drama activities to be carried out for all ages;
It should cover areas such as education, psychology, developmental psychology,
theatre, music, plastic arts, play and theater pedagogy. The teacher should train
himself in an interdisciplinary relationship, have creative qualities, and have a
personality open to change (Ul1).

Those who have at least done postgraduate studies in drama/creative drama
departments or programs in education, or those who have a 320-hour MEB approved
creative drama instructor certificate. Can conduct classes. In this regard, the most
ideal is to open drama education or drama in education departments in education
faculties (faculty of educational sciences), fine arts education departments, open an
undergraduate program or double/minor program under this name and any teaching
undergraduate graduate graduates from these programs. YOK does not approve of
this, and argues that fine arts education still only consists of painting, business and
music (US).

Discussion, Conclusion and Recommendations

Drama lesson, which has the feature of supporting the development of the student in an
individual and social way holistically, is seen as an important learning path in all education levels in
the development of children and the real learning of the student and realization of them (Fazlioglu,
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2011). The students participating in the research stated that the contribution of their teachers, their
families, the development of the drama lesson, the happiness of the lesson and the love of the drama
teacher were effective in choosing the “drama lesson”, which is included in the elective courses
in their schools. From this point of view, giving place to drama as an independent basic lesson in
schools is important in terms of individual needs, social and affective development of students of
this age period.

Drama course offers students many opportunities to use their creativity as fictional characters
in a role, to speak purposefully and to listen effectively to different audiences (Baldwin, 2019).
Cigen and Yildiz (2019) stated that drama studies cause positive changes in students’ thoughts
and behaviors; It has been found that students gain the values of respect for differences, empathy,
respect and equality. The teachers, students, parents, school administrators and drama experts who
participated in this research stated that the drama course applied in secondary schools; He stated
that students improved their problem solving and active listening skills, their imagination, ability to
look at events from a different perspective and to attach importance to different thoughts in terms of
cognitive and affective development. Drama lesson,especially in terms of individual development
improves students’ self-confidence, self-expression and leadership skills. It also helps them overcome
their shyness and introversion in lessons.

Drama enables the student to research and examine himself and the group he works in,
through the experiences in the group, while gaining social skills (Onder, 2016; Pinciotti, 1993).
Arslan, Erbay, and Saygin (2010) also determined that drama affects students’ communication skills
positively. According to the results of this research, the elective drama course improves students’
cognitive and affective skills, as well as their communication and socialization skills. In addition,
according to the participants, the drama course improves the students’ ability to acquire new pursuits
and establish empathy; it allows them to do joint work with each other and to spend quality time with
their friends. In drama workshops, students are in constant interaction and activity. These activities are
very important for the emotional and spiritual development of children (Fazlioglu, 2011). According
to Kaya (2018), the drama method is an effective way for individuals to learn to cope with stress,
realize their own strengths and cope with problems. According to the parents who participated in
the research, the drama course expands the different development areas of the students and enables
them to show a positive development in their problem-solving skills and creativity. It can be said
that drama practices contribute positively to the emotional and spiritual development of the student.

Schools can be boring places for students in education life. Thanks to the drama lesson,
instead of being a place where schools are avoided and quickly abandoned when the bell rings; It
becomes a center of attraction that arouses the interest and curiosity of students and makes them
excited and happy while learning (Aykag, 2008; Cicen, 2019; Dos, 2013; Karatay & Kogyigit, 2020).
The participants of this research stated that the students experienced excitement, enthusiasm and
happiness from the plays and improvisation activities in the drama workshops applied in secondary
schools; They stated that after leaving the drama class, they were eagerly waiting for the lesson
to attend the next lesson and to realize new learnings in the lesson. As a result of the research, it
was determined that thanks to the drama course in schools, the students got rid of the stress of the
academic course intensity and relaxed and felt free.
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The situations encountered in the drama may reflect real life or be completely fictional
because the participants act from the life situations they know, see or hear in order to advance the
drama process (Baldwin, 2020). According to Ersan (2014), Isyar (2017), Tas (2013), Yiiksel, Akyol,
and Sahin (2016), the metaphor most often produced by teachers about drama is “life”’; According
to Giindogan and Ergenekon (2019), it is “reflecting life”. In this respect, it can be said that drama
prepares children for life, reflects life and offers children the opportunity to learn by living (Onder,
2016). According to the school administrators and students participating in this research, the elective
drama course is an important course in terms of preparing students for life.

With the game, students interact with their environment, evaluate, use their imagination and
improve their problem-solving skills thanks to this interaction. In addition, a wide game repertoire
supports the social development of students in terms of responsibility, cooperation, cooperation,
observation, communication, effective use of language skills, and learning social and moral rules
(Mangir & Aktas, 1993). According to the students and parents who participated in the research,
the drama course provides the development of the students’ game repertoire. Students’ learning new
games during the drama process and using them in daily life can contribute positively to students’
development processes.

Drama workshop practices with teacher candidates and different professional groups,
discovering their talents, getting to know themselves, gaining self-confidence, establishing empathy
develop the skills of communicating effectively, gaining a different perspective and collaborating
(Seggin, 2019; Cengiz, Ozdemir Simsek, & Adigiizel, 2020). The teachers participating in the
research stated that they are trying to improve themselves professionally in this field in order
to make the drama lesson more productive in secondary schools. Based on these data, it can be
said that educators who receive drama education or teach drama make a positive and developing
contribution to their individual, social and professional development. In addition, the drama course
also provides opportunities for teachers to recognize different aspects of children (Oztiirk, 2001).
According to Karatay and Kogyigit (2020), the drama course provides a learning environment for
the recognition and discovery of the unrecognized characteristics of the students. According to the
teachers participating in the research, the drama course teachers allow students to discover their
hidden strengths and talents and to get to know their students better. Drama lesson helps teachers
discover other individual characteristics of their students that are not revealed in the lessons.

Despite all these positive aspects, there are problems with the implementation of drama in
schools. When the drama curriculum is examined, it is seen that the curriculum cannot go beyond
the list of achievements (Uysal, 2015) and that the drama teacher is not guided adequately on “how
to realize” the applications of the desired achievements from the students. In other words, the lesson
cannot be taught in line with the aims of the drama lesson curriculum in secondary schools, and the
teacher’s lack of self-confidence due to the lack of knowledge and skills in the field of drama causes
the problems encountered during the lesson to be unable to be produced (Ersan, 2014). According to
the teachers participating in the research, the Secondary School 5th and 6th Grade Drama Curriculum
is sufficient in terms of achievements, but it is not functional because it does not give an idea about
how to apply them. According to the teachers, the development of the drama lesson curriculum by
including the educational situations can make the lesson more productive. From this point of view,
it can be said that together with the achievements in the curriculum, teachers also need activities,
namely guide books.
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Guide books have the feature of being permanent products with high labor and functional
value in terms of their quality that requires careful work (Gtiglii and Topses, 2001). There is currently
no drama teacher’s guidebook to guide the teachers who conduct the drama course (Ersan, 2014),
and the current problem is experienced not only in the elective drama course but also in other
elective courses (Esbahoglu, 2015; Uysal, 2015). According to the teachers who participated in the
research, there is no teacher’s guidebook for the drama lesson suitable for the age and developmental
characteristics of secondary school students to be used in the drama lesson, and the teachers conduct
the lesson in a limited way and with difficulty by using their own means. In order to make up for the
teachers’ deficiencies in drama, guidebooks for teachers can be prepared in accordance with the age
and developmental levels of the students.

Teachers from different fields, who receive drama leadership training and carry out drama
studies at schools, consider themselves competent (Tutuman, 2011) because they are trained and
have experience in drama practice, but they do not know the stages of structuring the drama process
(Yildirim, 2008); It is known that they mostly use role-playing, improvisation and dramatization
techniques (Acarlioglu, 2020). As stated in previous studies, it can be said that there is a problem
with qualified teachers to conduct drama lessons in schools. Because the teachers, administrators and
experts who participated in this research also stated that the drama course in undergraduate education
should be given in a more qualified way for three or four terms by people who are competent in the
field of drama theoretically and practically. Moreover, the participants stated that drama undergraduate
programs should be opened in order to increase the efficiency of drama courses. In cases where this
is not possible, the problem of qualified teachers in the field of drama can be solved by giving drama
teaching as a double major or minor program together with other undergraduate programs. In-service
or special trainings to increase teacher qualifications should be given theoretically and practically in
cooperation with the Ministry of National Education and Council of Higher Education. The trainings
are not in one-two-week courses; at least one year, gradually, in the form of long-term courses and
in easily accessible places, in cooperation with local administrations within the application area. In
addition, teachers can improve their competencies by taking training from private institutions that
have been providing 320 hours of drama leadership training for many years.

It is known that there are informatics networks created by drama experts in some countries
to meet the equipment and resource needs of teachers regarding drama lessons. For example,
“American Alliance for Theater and Education, Council of Ontario Drama and Dance Educators,
Drama Australia, National Drama- the UK’s Leading Drama Subject Association ” (Bowell and
Heap, 2019). It may be beneficial to collect drama practices in schools on internet sharing networks.
Such a sharing network can increase the functionality of drama studies in our country. Teachers can
contribute to their professional development by examining lesson plans, seeing original applications,
reading experts’ publications and watching their videos. In addition, giving place to drama-based
studies in drama workshops and different courses in the virtual environment can create a large drama
pool. Teachers participating in the research; stated that they need such networks.

It is very important that the workshop environment is in suitable conditions in the drama
class, in terms of physical and mental warm-up of the participants and their creative work (Bil,
2012; Ersan, 2014). According to San (1996), participants in drama activities should be prepared
and willing to work, feel comfortable and safe, and be ready to discover new and different things. In
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order to meet this existing need, some changes were made by the Ministry of National Education. In
the second and fourth paragraphs of the fifth article of the Ministry of National Education Regulation
on Opening, Closing and Naming Institutions published in the Official Newspaper with the date
02.10.2020 and number 31262, the conditions for opening primary and secondary schools have been
regulated. According to this regulation, there must be a gym or a “drama hall” among the necessary
conditions in order to open a primary school, secondary school and imam hatip secondary school
(Official Newspaper, 2020). Seeing the need for workshops in the implementation of the drama
course in schools and making a legal regulation for this can be considered an important step taken
in terms of both teaching the drama course in an appropriate environment and realizing the effect of
the course on the students.

According to the teachers and school administrators who participated in the research, there
are not enough independent workshops where drama studies can be done in secondary schools.
Participants who have a drama workshop in their school, on the other hand, experience problems
related to the width, spaciousness, cleanliness, light, sound insulation and heat aspect of the
workshops. It is considered important for the efficiency of the lesson that the environment where the
drama lesson is held in secondary schools is of suitable width, the floor is easily cleaned and covered
with a soft material, there are cushions or chairs with armrests and a small stage and entertaining
visuals.

Although it is not obligatory to use equipment related to the content of the lesson in drama
workshops, the use of tools is important for the efficiency of the activity. Since costumes are at the
top of the most used tools by students in drama classes (Woolland, 1993), a “costume and accessory”
cabinet can be used to protect them under appropriate conditions and allow students to reach them
comfortably (Bayram, et al. 1999; ilhan et al., 2004; Turla, 2003). According to the teachers and
students who participated in the research, the presence of a small library for fairy tale, story and
poetry studies to be used in the workshops can activate the creativity and imagination of the students,
and at the same time, it can make the lesson more effective by creating an opportunity for them to
use their critical thinking skills more effectively.

Drama has assumed a functional role in programs at different levels in many different
countries, both as a discipline, as a teaching method and as an art field. Drama is also a compulsory
course in faculties and colleges that train teachers for pre-school education institutions and primary
education (Omeroglu, 2006). Teachers, school administrators and drama experts participating in the
research stated that a legal arrangement should be made by the Ministry of National Education in order
for drama workshops to be widespread, efficient, effective and sustainable. With this arrangement,
the “qualifications of teachers who can take drama courses” determined by the Board of Education
and Discipline should also be redefined. The lack of legal binding on drama workshops causes drama
lessons to be limited to the individual efforts of both school administrators and teachers. Difficulties
in the acceptance, implementation and maintenance of a course without regulations in schools are
also increasing. Participants in the research stated that the elective drama course should be applied
as a compulsory course in all grade levels in secondary schools. The participants stated that it was
necessary for the Ministry of National Education and Council of Higher Education to make a plan for
the drama workshops to become widespread. From this point of view, a legal regulation can ensure
that drama is used effectively and efficiently both as an independent course and as a teaching method
by reducing the problems experienced in drama lessons in schools.
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In line with the results obtained from the research, suggestions were made to make the
elective drama course more efficient and qualified.

*  The terms “to include a drama workshop” and “to create a drama workshop” in exist-
ing schools can be added to the conditions of opening schools in newly opened school
buildings with legal regulation.

* A “Drama Workshop” consisting of stakeholders including expert teachers, academi-
cians and non-governmental organizations in the field of drama can be organized in
order to make the elective drama course in schools more productive and developed.

* Implementation of drama at all grade levels in secondary schools, the characteristics
of drama workshops, the competencies of drama teachers and the budget of the work-
shops can be determined by legal regulation.

*  “Teacher’s guidebooks”, created by drama experts and teachers, can be prepared in
accordance with the age and developmental characteristics of secondary school stu-
dents. A “drama suitcase” containing tools and materials that can be used in lessons
for teachers to be used in drama workshops can be prepared and sent to schools.

* A qualified “Drama Information Network™ can be created, which all drama teachers
can benefit from, by collaborating with experienced teachers who are interested in
drama. Informative speeches, writings, lesson plans, teachers’ practices in schools,
videos, useful links, books and documents can be included in the created information
network.
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