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The teachers’ psychological well-being is very important to note because it affects their 
performance. Various factors affect the teachers’ psychological well-being, including one 
of them is the teachers’ social capital. This study aims to determine the effect of social 
capital on teachers' psychological well-being. The research topic is based on the problem 
of finding problems where increasing social capital needs to be done not only to improve 
psychological well-being even in all aspects of human life, especially to get out of the crisis 
due to the COVID-19 pandemic. This study involved a subject of 250 teachers. This 
study uses quantitative research techniques with correlational descriptive methods. Data 
collection in this study used two kinds of instruments: the personal social capital 16 scale 
and the psychological well-being scale. Based on the results of the study, it was found 
that: (1) social capital has a significant influence on psychological well-being, and the 
direction of the relationship is positive, meaning that when the value of social capital on 
teachers (as subjects) increases, their psychological well-being also increases, (2) aspects 
of social capital in the form of bonding and bridging lead to different roles in the 
relationship that affect each aspect of psychological well-being, (3) each aspect of social 
capital in the form of bonding and bridging does not always have the same effect on each 
aspect of social capital. The implications of this research are teachers’ social capital needs 
to improve teachers’ psychological well-being. 
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Sciences, 3(3), 85-94. 

 

Introduction 
During the pandemic, teachers are required to develop competencies related to mastery of literacy and science and 
technology (König, Jäger-Biela, & Glutsch, 2020), class management skills (Moorhouse, 2020), and communication 
(Kim, Oxley & Asbury, 2022) and social competencies (Sudrajat, 2020). Ligan et al., (2015) and Ozamiz-Etxebarria et 
al., (2021)found that teacher psychological well being are also related to their school work quality life. Research 
conducted by Azhar (2019) resulted in data that psychological well-being contributes to teacher competence by 23.0%. 
Hence, teachers with a high level of psychological well-being also have high competence. Research shows that the 
psychological well-being of early childhood teachers influences the climate of parenting and learning in the classroom in 
parenting and early education, and child development (Jeon, 2017). This research also reveals that teachers' self-efficacy 
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levels and work environment generally relate to their psychological well-being above and beyond their personal and 
professional background (Jeon, 2017). It strenghtened by Cansoy et al., (2020) and Xiyun et al., (2022) that was found 
the strong relationship between teachers’ self-efficacy and psychological wellbeing, and self-efficacy as predictor of their 
psychological well-being. 

In addition, the community's demand for teacher competence in conducting online learning is increasing. The 
Indonesian Child Protection Commission (KPAI) stated that online learning at home was ineffective because many 
students had the wrong concept of online learning by giving them many tasks. (Setiawan, 2020). The results of research 
evidence this statement by Makbul et al. (2021); it is known that students have problems in understanding the learning 
material because there is no further explanation from the teacher, with a percentage of 47.3% then 22.1% of students 
experiencing quota constraints, 7.6% do not have cellphones, 17.6% are too busy. Many tasks and 5.5% no textbooks at 
home. This can lead to a lack of public trust in teacher learning. If there is no trust, there will be no social network. 
Whereas social networks (networks), norms and values (norm and value), and trust (trust) are sources of social capital. 

Social capital is defined as the number of resources individuals acquire based on a durable network of interpersonal 
relationships (Bourdieu and Wacquant, 1992). When the sources of psychological capital are lacking, the relationship 
between individuals does not work well or even does not last long. At the same time, social capital is needed in every 
aspect of human life. Various studies show that psychological well-being is strongly influenced by social support, which 
is one source of social capital. In addition, social capital is needed to increase economic and human development through 
cooperation with various parties. The collaboration will create accelerated growth in all fields. Therefore, raising social 
capital needs to be done not only to improve psychological well-being but also in all aspects of human life, especially to 
get out of the crisis due to the COVID-19 pandemic. 

Increasing social capital should be carried out by all levels of society, both individuals, government 
agencies/institutions, as well as the community and schools. Schools as a source of knowledge are expected to be able to 
help optimize human development from the COVID-19 crisis. An essential factor in this development effort is the 
teacher. Teachers have a role in assisting the students in developing optimally. Besides that, good communication 
between teachers and parents can build sustainable collaboration between the school and the community. Teachers need 
social capital to involve various parties in human development efforts during the crisis. 

Increasing social capital can be done in several ways, namely open communication (open communication channels), 
collaboration between fields (cross-functional work teams), and work-life balance programs (Luthan, 2004). Open 
communication, a partnership between areas, and work-life balance programs can be done through psychoeducation 
and training. Through these three things, it is hoped that the source of social capital for teachers is fulfilled and increased 
so that later it will have an impact on the development of a more resilient and prosperous society. 
Problem of Study  
The purpose of this research is to examine the influence of social capital to psychological well-being of teacher according 
to different demographic variables during the Covid 19 pandemic. The main problem of the research is how the social 
capital influence the psychological well-being levels of teacher during the Covid 19 pandemic?  

Method 
Research Model 
This study uses a regression analysis research design that examines how much influence the social capital variable has on 
the psychological well-being variable.  
Participant 
The population in this study were teachers in Indonesia. The sample of this study used 250 subjects with the 
characteristics of elementary school teachers or equivalent to high school or equivalent. Sampling was done by non-
probability sampling with accidental sampling technique.  
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The subjects of this study amounted to 250 teachers of the male gender,  55 people or 21.9% of the total data and 
195 female teachers or 77.7% of the entire data. The educational background of teachers is 199 undergraduate students, 
with an average length of teaching period of 16.13 months. Data collection in this study used two kinds of instruments, 
namely the personal social capital 16 scale and the psychological well-being scale. 

Table 1. Demographic data 
Gender f % 
Male 55 21.9 
Female 195 77.7 
Total 250 100 

Data Collection Tools 
The data of this research used the used try out test. The variables studied were social capital as the dependent variable 
and psychological well-being as the independent variable. The instruments used are Personal Social Capital 16 Scale 
(Wang et al., 2013) and Psychological Well-being Scale (Ryff & Keyes, 1995). 

Personal Social Capital 16 Scale (PCS-16) 
Personal Social Capital 16 Scale (Wang, et al., 2013) was adapted before we used. This scale consist 16 item based on 2 
dimension which are arranged to measure social capital, i.e., bonding and bridging dimension. The reliability coefficient 
of PSC-16 IS 0.920. 

Psychological Well-being Scale 

Psychological Well-being Scale (Ryff & Keyes, 1995) was adapted on Indonesian. This scale consist 18 item based on 6 
dimension which are arranged to measure psychological capital, i.e., autonomy, environmental mastery, purpose in life, 
positive relationships, personal growth, and self-acceptance. 

Data Analysis 
The data obtained were analyzed using is regression analysis. Before performing regression analysis, the data will go 
through normality and homogeneity tests. Based on the results of the normality test for the distribution of data, it was 
found that the significant value was 0.000, with a significant level of p < 0.0001, so it can be said that the data had a 
normal distribution. Based on the results of the homogeneity test, it was found that the significance value of the social 
capital variable was 0.142 and the psychological welfare variable was 0.370. With a significant level of p > 0.05, it can be 
said that the two variables (social capital and psychological well-being) have homogeneous data. 

Results 
The regression analysis results showed an F score of 77.589 with a significance level of 0.000. The rule used is p < 0.01; 
based on this rule, it indicates a very significant positive effect between social capital on the psychological well -being of 
teachers. The results of the regression analysis can be seen in table 2. Through table 2, it is known that the R square value 
of 0.238 means that the results of the regression indicate that social capital has an effect of 23.8% of the variation in 
contribution (R2 = .238, F(1,249) = 77,589, p< .001). 

Table 2. Results of Social Capital Regression Analysis on PWB 
R R Square Adjusted R 

Square 
Std. Error of 
the Estimate 

R Square 
Change 

F Changes df1 df2 Sig. F 
Change 

0.487 0.238 0.235 8.012 0.238 77.589 1 249 0.000 

Table 3 shows that the value of B = 0.344, t(249) = 27.9, and the significance of p < .001 means that social capital 
significantly predicts PWB. The regression equation Y = 58.269 +0.344x was obtained based on the regression analysis 
results. This equation explains that the value of 58.269 states that if the social capital variable (X) does not change, the 
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PWB (Y) value is 58.269. The value of the coefficient of social capital is 0.344, indicating a positive direction, meaning 
that social capital has a direct relationship with psychological well-being. When the value of the coefficient of social 
capital increases by 1 unit, the value of psychological well-being will increase by 0.344. Likewise, when the value of the 
coefficient of social capital decreases by 1 unit, the value of psychological well-being will decrease by 0.344. 

Table 3. Social Capital Coefficients on PWB 
Model Unstandardized Coefficients Standardized 

Coefficients Beta 
t Sig. Collinierity 

Statistics 

 B Std.Error    Tolerance VIF 
(Constant) 58.269 2.089  27.898 0.000   
Total Social 
Capital 

0.344 0.039 0.487 8.808 0.000 1.000 1.000 

Table 4 shows that both aspects of social capital (bonding and bridging) enormously contribute to the psychological 
welfare of 30.5%. .001). The coefficient value of Bonding (X1) is -0.090, indicating that bonding negatively affects 
psychological well-being. When the value of the bonding coefficient increases by 1 unit, the buy of psychological well-
being will decrease by 0.090; conversely, when the value of the bonding coefficient decreases by 1 unit, the value of 
psychological well-being will increase by 0.090. The coefficient value of bridging (X2) is 0.644, indicating a positive 
direction, meaning that bridging has a direct relationship with psychological well-being. When the value of the bridging 
coefficient increases by 1 unit, the value of psychological well-being will increase by 0.644. Likewise, when the value of 
the bridging coefficient decreases by 1 unit, the value of psychological well-being will decrease by 0.644. 

Table 4. Multiple regression results of Bonding and Bridging towards PWB 
Model F df1 df2 R Square Sig. B 

  Bonding Bridging 
Bonding and Bridging towards 
PWB 

54,302 2 248 0,305 0,000 -0,090 0,644 

Bonding  and Bridging towards 
SA 

0,754 2 248 0,006 0,472 0,032 -0,001 

Bonding  and Bridging towards 
Positive Relationship 

11,305 2 248 0,084 0,000 0,005 0,086 

Bonding  dan Bridging terhadap 
Purpose of Life 

18,788 2 248 0,132 0,000 0,135 0,033 

Bonding  and Bridging towards 
Environtment Mastery 

8,599 2 248 0,065 0,000 -0,022 0,088 

Bonding  and Bridging towards 
Personal Growth 

31,770 2 248 0,204 0,000 0,019 0,151 

Bonding  and Bridging towards 
Autonomy 

43,144 2 248 0,258 0,000 -0,259 0,288 

The results of the multiple regressions of the two aspects of social capital (bonding and bridging) on each element of 
PWB are shown in table 4. These results indicate that the two aspects of social capital (bonding and bridging) have an 
0% effect on self-acceptance (R2 = 0.006, F(2, 248) = 0.75, p = 0.47), which means that it is insignificant so that the two 
aspects of social capital (bonding and bridging) do not affect self-acceptance. The coefficient value of Bonding (X1) is -
0.032, indicating that bonding has a negative relationship with self-acceptance. When the value of the bonding 
coefficient increases by 1 unit, the importance of self-acceptance will decrease by 0.032; conversely, when the value of 
the bonding coefficient decreases by 1 unit, the value of psychological well-being will increase by 0.032. The coefficient 
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value of bridging (X2) is 0.024, indicating a positive direction between bridging and self-acceptance. When the bridging 
coefficient value increases by 1 unit, the self-acceptance value will increase by 0.024. Likewise, when the bridging 
coefficient value decreases by 1 unit, the self-acceptance value will decrease by 0.644. 

The results of the regression show that both aspects of social capital (bonding and bridging have an effect of 8.4% of 
the variation in the contribution to the positive relationship (R2 = 0.084, F(2, 248) = 11.305, p < 0.001) significantly so 
that both aspects of social capital (bonding and bridging) has a positive effect on the positive aspects of the relationship. 
The coefficient value of Bonding (X1) is -0.005, indicating that bonding has a negative connection with a positive 
relationship. When the bonding coefficient value increases by 1 unit, then the value of a positive relationship will 
decrease by 0.005. Conversely, when the value of the bonding coefficient decreases by 1 unit, the value of a positive 
relationship will increase by 0.005. The coefficient value of bridging (X2) is 0.086, indicating a positive direction, 
meaning bridging significantly has a unidirectional relationship with the positive aspect of the relationship. When the 
bridging coefficient value is n increases by 1 unit, the value of psychological well-being will increase by 0.086. Likewise, 
when the value of the bridging coefficient decreases by 1 unit, the psychological welfare value will decrease by 0.086. 

The results of the regression showed that both aspects of social capital (bonding and bridging) had an effect of 
13.2% on the variation of contribution to purpose in life (R2 = 0.132, F(2, 248) = 18.788, p < 0.001) significantly. The 
coefficient value of bonding (X1) is 0.135, indicating a positive direction, meaning that bonding has a unidirectional 
relationship with purpose in life. When the value of the bonding coefficient increases by 1 unit, the value of purpose in 
life will increase by 0.135. Likewise, when the value of the bonding coefficient decreases by 1 unit, the value of the 
intention of life will decrease by 0.135. The coefficient value of bridging (X2) is 0.033, indicating a positive direction, 
meaning that bridging has a unidirectional relationship with purpose in life. When the bridging coefficient value 
increases by 1 unit, the goal in life value will increase by 0.033. Likewise, when the bridging coefficient value decreases 
by 1 unit, the purpose in life value will decrease by 0.033. 

The results of the regression show that both aspects of social capital (bonding and bridging) have an effect of 6.5% 
of the variation in contribution to environment mastery (R2 = 0.065, F(2, 248) = 8.599, p < 0.001) significantly. The 
coefficient value of Bonding (X1) is -0.022, indicating that bonding negatively impacts environment mastery. When the 
bonding coefficient value increases by 1 unit, the environmental mastery value will decrease by 0.022. Conversely, when 
the bonding coefficient value decreases by 1 unit, the environmental mastery value will increase by 0.022. The coefficient 
value of bridging (X2) is 0.088, indicating a positive direction, meaning that bridging has a unidirectional relat ionship 
with environment mastery. When the bridging coefficient value increases by 1 unit, the environmental value will increase 
by 0.088. Likewise, when the bridging coefficient value decreases by 1 unit, the environmental mastery value will 
decrease by 0.088. 

The results of the regression showed that both aspects of social capital (bonding and bridging) had an effect of 20.4% 
on personal growth (R2 = 0.204, F(2, 248) = 31.770, p < 0.001) significantly. The coefficient value of bonding (X1) is 
0.019, indicating a positive direction, meaning that bonding has a unidirectional relationship with personal growth. 
When the value of the bonding coefficient increases by 1 unit, the value of psychological well-being will increase by 
0.019. Likewise, when the bonding coefficient value decreases by 1 unit, the value of personal growth will decrease by 
0.019. The coefficient value of bridging (X2) is 0.151, indicating a positive direction, meaning that bridging significantly 
has a unidirectional relationship with personal growth. When the value of the bridging coefficient increases by 1 unit, 
the value of psychological well-being will increase by 0.151. Likewise, when the value of the bridging coefficient 
decreases by 1 unit, the value of personal growth will decrease by 0.151. 

The results of the regression showed that both aspects of social capital (bonding and bridging) were 25.8% towards 
autonomy (R2 = 0.258, F(2, 248) = 43.144, p < 0.001) significantly. The coefficient value of Bonding (X1) is -0.259, 
indicating that bonding has a negative relationship with autonomy. When the bonding coefficient value increases by 1 
unit, the autonomy value will decrease by 0.259. Conversely, when the bonding coefficient value decreases by 1 unit, 
the autonomy value will increase by 0.259. The coefficient value of bridging (X2) is 0.288, indicating a positive direction, 
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meaning that bridging has a unidirectional relationship with autonomy. When the bridging coefficient value increases 
by 1 unit, the autonomy value will increase by 0.288. Likewise, when the bridging coefficient value decreases by 1 unit, 
the autonomy value will decrease by 0.288. 

The results of the multiple regressions of the two aspects of social capital (bonding and bridging) on each element of 
PWB are shown in table 4. These results indicate that the two aspects of social capital (bonding and bridging) have an 
0% effect on self-acceptance (R2 = 0.006, F(2, 248) = 0.75, p = 0.47), which means that it is insignificant so that the two 
aspects of social capital (bonding and bridging) do not affect self-acceptance. The coefficient value of Bonding (X1) is -
0.032, indicating that bonding has a negative relationship with self-acceptance. When the value of the bonding 
coefficient increases by 1 unit, the importance of self-acceptance will decrease by 0.032; conversely, when the value of 
the bonding coefficient decreases by 1 unit, the value of psychological well-being will increase by 0.032. The coefficient 
value of bridging (X2) is 0.024, indicating a positive direction between bridging and self-acceptance. When the bridging 
coefficient value increases by 1 unit, the self-acceptance value will increase by 0.024. Likewise, when the bridging 
coefficient value decreases by 1 unit, the self-acceptance value will decrease by 0.644. 

The results of the regression show that both aspects of social capital (bonding and bridging have an effect of 8.4% of 
the variation in the contribution to the positive relationship (R2 = 0.084, F(2, 248) = 11.305, p < 0.001) significantly so 
that both aspects of social capital (bonding and bridging) has a positive effect on the positive aspects of the relationship. 
The coefficient value of Bonding (X1) is -0.005, indicating that bonding has a negative connection with a positive 
relationship. When the bonding coefficient value increases by 1 unit, then the value of a positive relationship will 
decrease by 0.005. Conversely, when the value of the bonding coefficient decreases by 1 unit, the value of a positive 
relationship will increase by 0.005. The coefficient value of bridging (X2) is 0.086, indicating a positive direction, 
meaning bridging significantly has a unidirectional relationship with the positive aspect of the relationship. When the 
bridging coefficient value is n increases by 1 unit, the value of psychological well-being will increase by 0.086. Likewise, 
when the value of the bridging coefficient decreases by 1 unit, the psychological welfare value will decrease by 0.086. 

The results of the regression showed that both aspects of social capital (bonding and bridging) had an effect of 13.2% 
on the variation of contribution to purpose in life (R2 = 0.132, F(2, 248) = 18.788, p < 0.001) significantly. The 
coefficient value of bonding (X1) is 0.135, indicating a positive direction, meaning that bonding has a unidirectional 
relationship with purpose in life. When the value of the bonding coefficient increases by 1 unit, the value of purpose in 
life will increase by 0.135. Likewise, when the value of the bonding coefficient decreases by 1 unit, the value of the 
intention of life will decrease by 0.135. The coefficient value of bridging (X2) is 0.033, indicating a positive direction, 
meaning that bridging has a unidirectional relationship with purpose in life. When the bridging coefficient value 
increases by 1 unit, the goal in life value will increase by 0.033. Likewise, when the bridging coefficient value decreases 
by 1 unit, the purpose in life value will decrease by 0.033. 

The results of the regression show that both aspects of social capital (bonding and bridging) have an effect of 6.5% 
of the variation in contribution to environment mastery (R2 = 0.065, F(2, 248) = 8.599, p < 0.001) significantly. The 
coefficient value of Bonding (X1) is -0.022, indicating that bonding negatively impacts environment mastery. When the 
bonding coefficient value increases by 1 unit, the environmental mastery value will decrease by 0.022. Conversely, when 
the bonding coefficient value decreases by 1 unit, the environmental mastery value will increase by 0.022. The coefficient 
value of bridging (X2) is 0.088, indicating a positive direction, meaning that bridging has a unidirectional relationship 
with environment mastery. When the bridging coefficient value increases by 1 unit, the environmental value will increase 
by 0.088. Likewise, when the bridging coefficient value decreases by 1 unit, the environmental mastery value will 
decrease by 0.088. 

Discussion 
The study's results prove that there is a significant effect of social capital on psychological well-being, especially in the 
subject of this study, namely the teacher. In line with this study, in their research on social capital and social welfare in 



Eva, Khotimah & Andayani                                                                 Psychology Research on Education and Social Sciences 3(3) (2022) 85-94 

 

 91 

Japanese immigrants, Gong et al. (2021) stated that social capital affects psychological well-being in a positive and 
significant way (Gong et al., 2021). Social capital positively influences psychological well-being, meaning that when a 
person has increased social capital, his psychological well-being will also increase. Conversely, their psychological well-
being will also decrease when their social capital decreases. In another study on the effect of social capital on health and 
well-being, it was stated that in the world of education, social capital could have an influence on the physical and 
psychological aspects of students, especially in the field of health and psychological well-being (Yamaguchi, 2013). In 
general, the relationship between the two shows a structural difference which means that a person takes a role in social 
relations with people around him and cognitive differences in social capital, which means that there is mutual trust that 
provides mutual benefits through norms, behaviour, and values adopted in a society (Gilbert, 2003). et al., 2013). 

The findings from the calculation of each aspect of each variable indicate that the bonding and bridging aspects have 
a significant influence on psychological well-being, which means that social capital, in general affects the psychological 
well-being of teachers (Veronese et al., 2018). The bonding aspect does not have a significant effect on psychological 
well-being. In contrast, the bridging element influences psychological well-being with a positive relationship direction, 
meaning that when a person has increased social capital in the bridging aspect, his psychological well-being will increase 
and vice versa; when his social capital decreases, his welfare will increase. Psychologically will also decline in line with 
research conducted by Nieminen et al. (2010) that the bonding aspect is statistically insignificant in relationship to 
psychological well-being with the cause of the limited bonding aspect only when experiencing stress. Meanwhile, the 
bridging aspect positively influences psychological well-being with social participation and influences the group. 

In the aspect of psychological well-being in the form of self-acceptance, the two aspects of social capital, namely 
bonding and bridging, have no significant effect. That is, the two aspects of social capital (bonding and bridging) do not 
have any influence on the element of self-acceptance. Constant, Sproull & Kiesler's (1996) research suggests that the 
relationship between aspects of self-acceptance in psychological well-being does not have a significant relationship; 
according to him, this needs further study. Significant and have a positive relationship. However, for the social capital 
aspect variable in the form of bonding, the results obtained are negative and insignificant. In contrast, the social capital 
aspect variable in the form of bridging has a positive and significant relationship. That is, the aspect of social capital in 
the form of bridging has a considerable influence on the positive relationship. When a person has increased bridging, the 
positive association will also increase. Pang (2018) mentions that diverse and intense interactions in everyday life can 
improve a person's psychological well-being. 

In the aspect of psychological well-being in the form of life goals, both aspects of social capital, namely bonding and 
bridging, have a significant influence and positive relationship. However, only bonding significantly affects life goals, 
while bridging does not show effective results. When a person (teacher) has an increased bond, his life goals will also 
increase. Ellison et al. (2014) explain that a person can be motivated, which affects one's goals and expectations in life, 
bonding to the people around one can observe and see someone as inspiration in finding or determining life goals. 

In the aspect of psychological well-being in the form of the environment, both parts of social capital, namely bonding 
and bridging, have a significant influence and negative relationship. In the social capital aspect variable in the form of 
bonding, the results obtained are negative and significant. In contrast, the social capital aspect variable in the form of 
bridging has a positive but insignificant relationship. When a person has an increased bonding, then aspects of 
psychosocial well-being in the environment will decrease. 

In the aspect of psychological well-being in the form of personal growth, both parts of social capital, namely bonding 
and bridging, have a significant influence and positive relationship. The aspect of social capital in the form of bonding 
does not have a significant effect. A person's personal growth (especially in this study is the teacher) is influenced by 
bridging, where when bridging increases, the personal growth of a person will also increase. According to Yamaguci 
(2013), social capital provides person access to interpersonal and community development relationships that help a 
person to develop emotionally and socially through norms, networks, and social trust that provide mutual benefits. In 
the aspect of psychological well-being in the form of autonomy, only the bridging element has a significant influence. 
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The relationship between bridging and autonomy is positive, which means that when a teacher has increased bridging, 
the autonomy aspect of his psychological well-being will also increase. A person's autonomy in making their own choices 
independently in everyday life in personal and interpersonal relationships around them determines social capital that 
positively affects the level of psychological well-being (Yamaguci, 2013). 

The research results above align with the research by Gong et al. (2021). In this study, it was found that, in general, 
social capital has a positive and significant effect on psychological well-being, with details of bonding and bridging 
aspects, each having a different effect on psychological well-being. In some cases, only bonding can affect psychological 
well-being by directly increasing psychological well-being. Meanwhile, in other cases, bridging can also improve 
psychological well-being in the presence of other factors (Gong et al., 2021). Another study by Neiminen (2010) about 
the relationship between social capital, health, and psychological well-being, found that aspects of bonding and bridging 
can be in the form of mutual trust, reciprocity, social networks, and participation in social life have a positive influence 
on health and psychological well-being. The results of the regression showed that both aspects of social capital (bonding 
and bridging) were 25.8% towards autonomy (R2 = 0.258, F(2, 248) = 43.144, p < 0.001) significantly. The coefficient 
value of Bonding (X1) is -0.259, indicating that bonding has a negative relationship with autonomy. When the bonding 
coefficient value increases by 1 unit, the autonomy value will decrease by 0.259. 

Conversely, when the bonding coefficient value decreases by 1 unit, the autonomy value will increase by 0.259. The 
coefficient value of bridging (X2) is 0.288, indicating a positive direction, meaning that bridging has a unidirectional 
relationship with autonomy. When the bridging coefficient value increases by 1 unit, the autonomy value will increase 
by 0.288. Likewise, when the bridging coefficient value decreases by 1 unit, the autonomy value will decrease by 0.288 

Conclusion 
The results of the analysis of this study indicate that: (1) There is a significant effect of social capital on the psychological 
well-being of teachers, (2) Aspects of social capital in the form of bonding and bridging have different effects on each 
aspect of psychological well-being with details as follows: following; bridging has an influence with a positive 
relationship direction on psychological well-being, both bonding and bridging do not have an influence on aspects of 
psychological well-being in the form of self-acceptance, bridging has a significant influence and the direction of a positive 
relationship on aspects of psychological well-being in the form of a positive relationship, bonding has a significant 
influence with direction positive relationship to aspects of psychological well-being in the form of life goals, bonding 
has a significant influence with the direction of a negative relationship to aspects of psychological well-being in the form 
of the environment, bridging has a significant influence and the direction of positive relationships to aspects of 
psychological well-being in the form of personal growth, bridging has a significant influence and direction positive 
relationship to aspects of psychological well-being in the form of autonomy. 

Recommendations 
Recommendations for Applicants  
After the research, the following suggestions can be made for people working in the field of psychology;  

➢  It may be recommended to approach the psychological diagnosis and therapy processes by taking into 

account the different effects of different groups after the pandemic and after the pandemic.  

➢ Considering the impact levels of students at different education levels in the transition to normal life after the 

pandemic, seminars, training and therapies that provide guidance and treatment can be applied.  

➢ Being aware of the psychological wellbeing states that indicate that single and lonely people are affected by 

the pandemic, it can be recommended to offer psychological help.  

➢ Therapies that include measures to increase awareness of post-pandemic psychological well-being states and 

to have more psychological resilience in similar situations that may occur after the pandemic can be offered 

to people who have a psychological disorder and have previously received psychiatric support. 
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Recommendations for Further Research  
After the research, the following suggestions can be presented to the researchers;  

➢ Our research was conducted in a similar city in Indonesia, and it can be investigated whether there is a 

differentiation in different socio-economic level provinces.  

➢ The research is quantitative in nature and focused on social capital and psychological well-being. However, a 

detailed research on the sub-dimensions of social dapital and psychological well-being can be defeated both 

qualitatively and quantitatively. For quantitative studies, it can be recommended to do at least over 500 people 

for different variables.  

➢ The concepts of social capital and psychological well-being, which are the most relevant psychological 

structures during the Covid 19 pandemic period, were examined. The sub-dimensions of these concepts can 

be examined in depth with qualitative research.  

➢ Studies can be conducted on social capital and psychological well-being levels and the effect of the pandemic 

in these periods when the pandemic process begins to end and after the pandemic.  

➢ Considering that the pandemic is caused by many factors such as unemployment, loneliness, the thought of 

not being able to marry, interruption or the end of one's career, in addition to its direct and direct impact on 

health, it is possible to research the anxiety and stress-increasing situations that will replace the pandemic 

after the pandemic with these variables.  

Limitations of Study 
The limitation of the problem in this research is seeing influence social capital to psychological well-being based 

general level, not looking at each dimension. 
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