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Toplumsal yasamin baslangici varsayilan okullarda 6grenciler; farkhi kiltiir, aile, yas, cinsiyet vb.
farkliliklariyla birlikte egitimlerine devam etmektedir. Cocuklarin benlik algilarinin gelistigi ve kimlik
kazanmaya basladiklar: ilkokul dénemlerinde ise baskalarina kars gelistirdikleri tutum ve davranislar
onemli gorilmektedir. Bu diisiinceden hareketle 6grencilerin ¢evresindeki kisilere karsi algilarini
belirlemek var olan iletisimi kuvvetlendirmenin yani sira egitim ortamlarindaki kalitenin artmasina
ayrica benlik algilarinin olumlu olmasina katkida bulunacag: diisiiniilmektedir. Bu sebeple arastirmanin
amaci, normal gelisim gdsteren ve iistliin yetenekli 6grencilerin “dteki” olana yiikledikleri anlamlari ortaya
cikarmaktir. Arastirmada nitel arastirma yontemlerinden olgu bilim deseni kullanilmistir. Calisma grubu,
amach o6rneklem yontemlerinden olgiit drneklem yoluyla secilen 92 kisilik ilkokul 3. ve 4. smif
ogrencisinden olugsmaktadir. Arastirmada ¢alisma grubu iki gruptan olusmaktadir. ik ¢alisma grubunun
Olgiitii, go¢ alan bolgelerde egitim goren ve normal gelisim gosteren ilkokul 3. veya 4. sinifa devam
ogrenciler olmasidir. Diger grubun 6lgiitii ise BILSEM’de egitim almaya hak kazanmis ilkokul 3. ve 4. sinifa
devam eden 68rencilerden olusmasidir. Calisma grubunun 3. ve 4. smif 6grencilerinin tercih edilme
nedeni bilissel gelisim dénemi itibariyle arastirmada sorulan “6teki” ve “yabanc1” vb. soyut kavramlari
anlayabilecek ya da tanimlayabilecek yasta olduklar1 varsayimidir. Calisma grubundaki 6grenciler Hatay
ilinde bulunan Hassa ve Reyhanli ilgelerindeki ilkokullarda ve Kahramanmaras'ta BILSEM’de egitim
gormeye hak kazanan 6grencilerden secilmistir. Arastirmacilar tarafindan yar yapilandirilmis gériisme
sorular1 hazirlanmis ve 6grencilerle gériisme yapilmistir. Ogrencilerin tamamina goriisme sorulari
sorularak alinan cevaplar arastirmaci tarafindan kayit altina alinmis ve veriler toplanarak diizenlenmistir.
Toplanan veriler, igerik analizine tabi tutulmustur. Arastirmada iistiin yetenekli 68rencilerin, kendileri ile
benzer 6zelliklere sahip olan insanlarin yeteneklerine, zekiliklerine ve basarilarina atif yaptigi sonucuna
ulasilmistir. Normal gelisim gosteren akranlarinin ise bireysel farkliliklarindan hareketle, bir benzerlik
algisi1 olusturmaktan ¢ok herkes i¢in gecerli 6zellikler baglaminda (fiziksel 6zellikler) bir algiya sahip
oldugu ifade edilebilir. Benzer sekilde digerlerinden ayrilan 6zellikler s6z konusu oldugunda da normal
gelisim gosteren Ogrencilerin 6zellikle fiziksel ozelliklerine yo6nelik bir degerlendirme yaptiklari
gozlenmistir. Ustiin yetenekli égrencilerin ise basari diizeyleri, bilgi diizeyleri, yetenekleri, karakterleri,
ilgi alanlar1 gibi ve genellikle iistiin yetenekli olma durumundan kaynakli bir degerlendirme yaptiklari
gozlenmistir

Anahtar kelimeler: Oteki algisi, yabanci, iistiin yetenekli, ilkokul égrencisi

Abstract

Students; continues their education with differences such as different cultures, family, age and gender. In
the primary school period, when children's self-perception develops and they begin to gain an identity,
the attitudes and behaviors they develop towards others are considered important. Based on this idea, to
determine the perceptions of the students towards the people around them, will strengthen the
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communication of the students, as well as contribute to the increase in the quality of the educational
environment and to the positive self-perceptions. For this reason, the aim of the research is to reveal the
other perception of normally developing and gifted students. Case study, one of the qualitative research
methods, was used in the research. The study group consists of 92 primary school 3rd and 4th grade
students selected through criterion sampling, one of the purposive sampling methods. The study group in
the research consists of two groups. The criterion for the first study group is that they are primary school
students (continuing 3rd or 4th grade) who are educated in immigration areas and show normal
development. The criterion of the other group is that it consists of 3rd and 4th grade students who are
entitled to receive education at BILSEM. The reason why the 3rd and 4th grade students of the study group
were preferred is the assumption that they are old enough to understand or define the abstract concepts
such as "other"” and "stranger" asked in the research. Students in the study group were selected from
primary schools in Hassa and Reyhanl districts in Hatay province and students who were entitled to
receive education in BILSEM in Kahramanmaras. Semi-structured interview questions were prepared by
the researchers and the students were interviewed. All the students were asked interview questions, and
the answers were recorded by the researcher and the data were collected and organized. The collected
data was subjected to content analysis. As a result of the analysis, differences were observed between the
"other" perceptions of gifted students and their normally developing peers. . In the research, it was
concluded that gifted students refer to the abilities, intelligence and success of people who have similar
characteristics with themselves. On the other hand, it can be stated that normally developing peers have
a perception in the context of characteristics (physical characteristics) valid for everyone rather than
creating a perception of similarity based on their individual differences. Similarly, when it comes to
distinguishing features from others, it has been observed that students with normal development make
an assessment especially on their physical characteristics. It has been observed that gifted students make
an evaluation based on their achievement levels, knowledge levels, abilities, characters, interests and
generally based on their giftedness.

Key words: Gifted students, perception of others, foreigners, primary school students.

GIRIS

Toplumda yasamamizin bir sonucu olarak 6teki kavrami, stirekli karsimiza ¢ikan bir kavram
olarak ifade edilebilir. “Ben” ya da “bizim” olanin disinda olanlar olarak tanimlanan oteki
kavrami; (Ciftci, 2006; Eroglu, 2008; Kanath Oztiirk, 2018; Memis Dogan, 2018; Paker, 2007;
Temizkan, 2011) 6zellikle bireylerin var olma stirecinde, (Sengiil, 2007) kendi benliklerini
tanimlamaya c¢abaladiklar1 ayni zamanda kimlik kazanmaya calistiklar1 siireclerde ihtiyag
duyulan bir kavramdir (Bauman, 2011; Tosun, 2015). Oteki kavramu icerisinde ¢ok kiiltiirliiliik,
empati, benlik algisi, 6nyargi, farklilik, benzerlik, yabancilasma gibi bircok sosyolojik olguyu
barindiran bir kavram olarak karsimiza ¢ikar (Kanatli Oztiirk, 2018; Kocadag, 2019; Sengiil,
2007).

Ayni zamanda toplumsal bir grubu da temsil eden 6teki kavrami (Capar, 2004) bireyin ait
hissettigi grubun disinda kalanlar1 da ifade etmektedir (Paker, 2007). Bu sebeple cinsiyet,
etnisite, kiiltlir, yasam tarzi vb. toplumsal olarak yapilan siniflandirmalar i¢in kullanilmaktadir
(Yildirim, 2019). Bireyin aslinda otekini tanimlama amaciyla yaptigi cabalar onun kendi
benligini tanimasi olarak ifade edilmektedir (Tosun, 2015). Birey 6teki kavrami sayesinde
hayattaki bircok seyi yapilandirarak benligini olusturur ve otekiler sayesinde yapilmasi
gerekenleri 6grenir (Bauman, 2011). Mead (1934) toplumsal benlik kuraminda “sosyal ben”
olarak bu kavrami aciklamaktadir. Bu kuramda bireyin ¢ocukluk caglarinda énemli gordiigi
otekiler genellestirilmis 6tekiler (generalized other) olarak adlandirilmakta ve ¢ocugun gelisim
slirecinde onun davranislarini diizenlemesine katkida bulunmaktadir (Akt. Sarica, 2010). Cocuk
icin genellestirilmis otekiler anlamlh otekilerdir ve iletisim kurdugu yakin c¢evresindeki
kisilerden olusmaktadir (Bauman, 2011).

Oteki kavrami cocugun kimlik gelisimi siirecinde de etkili bir kavram olarak karsimiza
cikmaktadir. Birey ben/biz’i tanimlama asamasinda kimligini olusturmaya baslamasinin
ardindan o6tekilerle farklilasan yonlerini “onlar, bizden farkli olanlar” konusunu glindeme
tasimaktadir (Selguk, 2008). Bu silire¢ toplumsal kimlik kurali olarak bireyin kendi
benzerliklerini 6n plana aldig, toplumdan ayristif1 noktalari fark ettigi ve bu sayede kendini ait
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hissettigi grubun aksine olumlu bir kimlige sahip olmaya basladig1 seklinde tanimlanmaktadir
(Schnapper, 2005). Ayrica bireyin kimlik kazanmasi slirecinde oteKkilerin, cevresinin yani sira
kendi duygu ve diislinceleri de etkili olmaktadir (Memis Dogan, 2018).

Berger ve Luckman, (2008) o6teki ile yiiz yiize olunan durumlarda kurulan iligkilerin dostane
tavirlar sergilemenin olasi olmasi sebebiyle daha esnek oldugunu, kat1 kaliplarin olmasinin daha
zor oldugunu ve olumsuz tavirlarin bir yana birakilacagini belirtmektedir. Ayn1 zamanda bu
iletisimde 6tekinin erisilebilir konumda olmasi sebebiyle duygularin da degiskenlik gdstermesi
daha olasidir. Yildirim (2019) da benzer sekilde giinliik hayatta karsilasilan 6tekilere karsi 6n
yargilarin ve olumsuz duygu ve davranislarin azalacagini bunun sebebinin de giinliik kurulan
iliskilerin daha gergekci olmasi ve duygu-diisiincelerin karsilikli olmas1 durumunun oldugunu
belirtmektedir.

» oo«

Oteki ile yiiz yiize kurulan iletisimde “bir erkek”, “bir satic1”, “giiler yiizlii biri” gibi karsilikh
tiplestirici semalar kullanilir. Bu tiplestirici semalar siirekli degiskenlik gosterebilir ve zamanla
degisik tanimlamalara maruz kalabilir. Baslangicta yapilan tanimlamalarin disina gikilarak artik
duygu-diisiincelerini ve yasayisini bildigimiz insanlar haline gelir. Bu durumda da 6tekiler artik
bizim icin arkadas, yakin bir tanidik gibi tanimlamalarla ifade edilir (Berger ve Luckman, 2008).
Evrensel olarak olmasi gereken durum ise, dteki'ni “ayni yapmayan (nicht-nivellierend)” ama
ayni zamanda ona karsi resmi bir miidahalede bulunmadan esit bir sekilde saygi
gosterebilmektir (Habermas, 2012).

Oteki kavram, erken cocuklukta ¢ocugun bireysellesmeye baslamasiyla 6n plana ¢ikmaktadr.
Benligin olusmasinin baslangici olan bu dénemde c¢ocugun bilissel ve duyussal olarak
gelismesinde 6teki kavramimn sik¢a yer aldigi goériilmektedir. Ozellikle Mahler, Pine ve
Bergman, (2003) cocugun benligini fark ettigi ve bireylesmeye basladig1 donemde kendi-6teki
ayrimini yaptigl Ayrilma-Bireylesme Déneminin cok 6nemli oldugunu belirtmektedir. Bu donem
c¢ocugun devinimsel hareketlerinin de baslamasiyla annesinden ayrilarak kendisini ayr1 bir birey
olarak gormeye basladigl donem olarak tanimlanir ve gocuk i¢in anlamli 6tekiler bu dénemde
bireylesmesine yardimci olur. Toplumsal olarak da otekilerle etkilesime daha fazla girmeye
baslayan cocuk, bu déonemde 6tekilerin kendine benzedigini ancak ayr bir birey olduklarinin
bilincine varir.

Benzer sekilde Piaget de ¢cocugun ¢evresindekilerle etkilesimlerinin énemli oldugunu diisiinen
kuramcilardan biridir. Piaget bilissel gelisim siirecini duyusal-motor, islem Oncesi, somut
islemler ve soyut islemler donemi olarak dért evreye ayirmistir (Bacanli, 2002; Solso ve Maclin,
2007). Bu evrelerden ¢ocugun toplumsal hayata karistig1 somut islemler donemi yine cocuk icin
anlamli otekilerin 6nemli hale geldigi donemlerden biri olarak goriilmektedir (Wadsworth,
2015). Vygotsky ise gelisimin evreleri oldugunu ancak bunun hiyerarsik bir sekilde olmadigini
savunur (Solso ve Maclin, 2007). Vygotsky de sosyal etkilesimin bireyin gelisimi a¢isindan
onemini vurgular. Bunun yani sira psikolojik siireglerin de bireyin kendi ¢evresinden ve
kiltlirinden etkilendigini ve onu belirli bir grubun igine yerlestirdigini ifade eder (Seefeldt,
Castle ve Falconer, 2015; Senemoglu, 2018). Ek olarak cocugun 6teki ¢ocuklarla ve yetiskinlerle
iletisimi, cocugun gelisimi acisindan en 6nemli unsurdur (Seefeldt, Castle ve Falconer, 2015).

Freud'un gelisim kuramlarina bakildiginda ise ¢ocugun oteki algisinin ve benliginin olusumu
bakimindan erken yaslarin 6nemli oldugu goriilmektedir. Okul 6ncesi donemden baslayarak
onem kazanmaya baslayan 6tekiler cocugun okul ¢aginda ve ergenlik donemlerinde de etkisini
gostermektedir. Freud yapisal kisilik kuraminda id (alt benlik), ego (benlik) ve siiperego (iist
benlik) kavramlariyla benligin gelisimini c¢ocuklugun erken zamanlarinda oldugunu
belirtmektedir (Freud, 1940). Bebeklik doneminde sadece id yani bebegin fizyolojik ihtiyaclari
varken uyaranlarin ve cevrenin artmasi ve bebegin gerceklerle karsilasmasi sonucu ego ve
stiperego olusmaktadir (Yesilyaprak, 2013). Ego i¢sel diirtiileri ve isteyerek yapilan hareketleri
temsil ederken (Freud, 1940) gercekligi zorlamadan bilingli kararlar vermeye calisir
(Yesilyaprak, 2013) ve ayni zamanda benligin nesne diinyadan ayrilmasi i¢in ¢abalar (Mahler,
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1967). Siiperego ise kiiltiir ve cevrenin, toplum ve ahlak kurallarinin benligi etkilemesidir ve asil
istenen bu ti¢ yapinin dengede tutularak id ve stiperegonun baskin olmamasidir (Aydin, 2014;
Yesilyaprak, 2013).

Psikoseksiiel Gelisim Kurami ise yine Freud tarafindan gelistirilen ve bes ana donemden olusan
ve cocuklugun ilk yillarini kapsayan gelisim kuramidir. Bu donemler ise oral, anal, fallik, gizil ve
genital donem olarak bilinmektedir (Senemoglu, 2018; Yesilyaprak, 2002). Cocugun okul
donemine karsilik gelen gizil donem cocuk icin anlaml 6tekilerin daha ¢ok etkisinin gorildigi
ve ¢ocugun ailesinin, arkadaslarinin ve yakin cevresindeki insanlarin kisisel 6zelliklerini kendi
egosuna alarak kimligini gelistirmeye odaklandig1 bir zamandir (Freud, 1994). Cocugun bu
donemde benlik ve iistbenlik gelisimi saglamlasarak devam eder (Freud, 1993). Gizil donemdeki
yas araligi, Erikson’un Psiko-Sosyal Gelisim Kuramina gore Basariya karsi asagilik duygusu
donemi olarak aciklanmakta ve benzer sekilde cocugun cevresindeki kisilerin daha anlamli hale
geldigi donemi temsil etmektedir (Senemoglu, 2018). Bu dénemde 6nemli olan ¢ocugun
basarisizliga kapilmamasi ve cevresi tarafindan desteklenerek 06zgiiveninin gelismesinin
saglanmasidir (Wu, West ve Hughes, 2010).

Gelisim kuramlar1 dikkate alindiginda ¢ocugun benligini kazanmaya basladig1 ve kimliginin
gelistigi donemler olarak cevresindeki bireylerin 6teki'ne yaklasimi, duygu ve diisiinceleri onu
etkilemektedir. Bu sebeple cocugun dteki algisinin olumlu gelisimi icin rol model olan kisilerin
dikkat etmesi Onemlidir. Ciinkii cocugun otekine algisi kendisinin olumlu bir kimlik
gelistirmesine de yardimci olmakta kendi benliginin yani sira baskalarina duyulan saygi pozitif
benlik kazanilmasini miimkiin kilmaktadir (De Melendez ve Beck, 2018).

Normal gelisim gosteren ¢ocuklara kiyasla iistiin yetenekli cocuklarda ise gelisim asamalarinda
bazi farkliliklar bulunmaktadir. Bu farkhiliklar; daha hizli bilissel gelisim gosterme, (Morelock &
Morrison, 1999) erken konusma, ozgiin fikirlere sahip, dikkatli, hizli biliyiime, merak,
miikemmeliyetci, duygusal olarak duyarh vb. 6zellikler olarak tanimlanabilir (Aydogan, Metin
ve Mercan, 2019). Ustiin yetenekliler, normal gelisim gdsteren 6grencilere gore zihinsel ya da
zihinsel farkliligin yaninda sosyal, duygusal ve fiziksel acidan farkl gelisim gostermeleri
sebebiyle 6zel egitime gereksinim duyan bireylerdir (MEB, 2020). Toplum niifusunun yaklasik
%?2-3"li olarak kabul edilen iistlin yetenekliler, (Sak, 2010) son yonetmelikte “Yasitlarina gore
daha hizli 6grenen, yaraticilik, sanat, liderlige iliskin kapasitede 6nde olan, 6zel akademik
yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve
yiiksek diizeyde performans gosteren birey” olarak tanimlanmaktadir (Ozel Egitim Hizmetleri
Yonetmeligi, 2018).

Birgok arastirma iistlin yeteneklilerin psikolojik durumlarini belirlemek amaciyla incelemeler
yaparak stres, kaygi, depresyon, benlik saygisi, yalnizlik, miikemmelliyetcilik vb. alanlardaki
durumlarina yogunlasmistir (Saranli ve Metin, 2012). Arastirmalar iistlin yetenekli 68rencilerin;
normal gelisim gosterenlere kiyasla daha olumlu benlik algisina sahip oldugu ya da anlaml
farkin olmadigi, (Leana-Tascilar ve Kanli, 2014; Metin & Bencik-Kangal, 2012) {istiin ve giiclii
bir kisilik yapisina sahip ve yasitlarina kiyasla daha az psikolojik sorunlar1 oldugu sonucuna
ulasmistir (Baker, 1995; Barnett & Fiscella, 1985; Gust-Brey & Cross, 1999; Kelly & Colangelo
1984; Reynolds & Bradley 1983). Bunun aksine {istiin yetenekli 6grencilerin psikolojik olarak
daha savunmasiz oldugu bulgusuna ulasan calismalar da bulunmaktadir (Coleman & Cross
2014; Czeschlik & Rost 1994; Freeman 1983; 1994; Kwan 1992; May 1990; Roedell, 1984).
Arastirmalardan yola ¢ikarak iistlin yetenekli 6grenciler i¢in bilissel olarak gelisimleri onlari
daha dayanikl hale getirirken, 6zel ihtiyaclar ve ayirt edici 6zellikleri sebebiyle duygusal ve
sosyal olarak daha kirilgan ve savunmasiz bir hale getirdigi sdylenebilir (Pfeiffer & Stocking
2000).

Ustiin yetenekli 6grencilerin fazla duyarl ve hassas olmalari sosyal iliskilerini etkileyebilmekte
ve onlar1 toplumdan uzaklastirabilmektedir (Citil, 2016). Ornegin; miikemmeliyetci tavirlar,
ahlaki duyarhliklar, yasitlarini kiiglimseme, grup c¢alismasini sikici bulma, yalniz ¢calisma istegi
veya yas olarak kendilerinden biiyiik insanlarla iletisimi tercih etmeleri gibi durumlar bu
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sikintilar olarak soylenebilir (Citil ve Ataman, 2018). Ayrica bu farkliliklar1 sebebiyle de yalniz
hissederek daha da yalnmizlasabilirler (Sezginsoy, 2007). Bilissel gelisimlerinin akranlarina
kiyasla ileride olmasi sebebiyle ise ukala, cokbilmis olarak arkadaslari tarafindan dislanabilirler
(Ataman, 2009; (")zbay, 2013; Pfeiffer & Stocking 2000).

Ustiin yeteneklilerin ve normal gelisim gosteren 6grencilerin gelisim dénemlerinde farkhiliklar
olsa da otekilere karsi algilari benzer sekilde kendi benlik olusumlarinda ve kimlik
kazanmalarinda etkili olabilecek bir durum olarak karsimiza ¢ikmaktadir. Bu sebeple normal
gelisim gdsteren ve listiin yetenekli 68rencilerin “6teki” olgusuna yonelik yiikledikleri anlamin
ortaya ¢ikarilmasi arastirmanin problem durumu olarak ifade edilmektedir.

Arastirmanin Amaci

Calismanin amaci normal gelisim gosteren ve lstiin yetenekli 6grencilerin 6teki olgusuna
yukledikleri anlamlar1 ortaya cikarilmasi olarak belirlenmistir. Arastirmada, “normal gelisim
gosteren ve Ustiin  yetenekli Ogrenciler oOteki olarak gordiikleri kisileri nasil
anlamlandirmaktadirlar?” sorusuna yanit aranmaktadir

YONTEM

Bu arastirmada nitel arastirma yontemlerinden olan olgubilim (fenomenoloji) deseni
kullanilmistir.  Farkinda olunan fakat derinlemesine anlayisa sahip olunmayan olgular
inceleyen olgubilim deseninde bireylerin bir olguya yonelik yasantilarini, algilarim1 veya
ylklenen anlamlari ortaya ¢ikarmak amaglanmaktadir (Yildirim ve Simsek, 2018).

Calisma Grubu

Arastirmada c¢alisma grubu iki gruptan olusmaktadir ve bu iki grup amag¢h 6rneklem
yontemlerinden 6l¢iit 6rneklem kullanilarak belirlenen ilkokul 6grencilerinden olusmaktadir.
[1k galisma grubunun 6lgiitii, go¢ alan bélgelerde egitim goren, normal gelisim gosteren ve 3 veya
4. simifa devam eden 6grencilerden olmasidir. Diger grubun 6lgiitii ise BILSEM’de 6grenim géren
ilkokul 3. ve 4. sinifa devam eden dgrencilerden olusmasidir. Burada temel hareket noktasi
Ogrencinin ustiin yetenekli tanis1 almis ya da almamis olmasi durumudur. Calisma grubunda 3.
ve 4. smif 6grencilerinin tercih edilme nedeni bilissel gelisim donemi itibariyle arastirmada
sorulan “6teki” ve “yabanci” vb. kavramlari anlamlandirabilme acisindan daha uygun gelisimsel
ozelliklere sahip olduklari diisiincesidir.

Arastirma 92 ilkokul 68rencisi ile gerceklestirilmistir. Calisma grubunda yer alan 6grencilerden
23’li ustiin yetenekli 6grencilerden olusurken 69’u normal gelisim gdsteren 6grencilerden
olusmaktadir. Ustiin yetenekli 6grencilerin 11'i kiz, 12’si erkek, 19'u cekirdek aile yapisina
sahipken 4’li genis aile yapisina sahiptir. Bu 6grencilerden 6’s1 daha o6nce okul degisikligi
yapmigken 17’si herhangi bir okul degisikligi yapmamigtir. Ogrencilerin %96’s1 sosyal
becerilerinin ve grupla calisma becerilerinin iyi oldugunu diisiinmektedir. Ogrencilerin yalmzca
%4’ sosyal becerilerinin ve grupla calisma becerilerinin orta diizeyde oldugunu
diistinmektedir. Sosyal becerilerinin ve grupla ¢alisma becerilerinin kotii oldugunu diisiinen
Ogrenci ise yoktur.

Bununla birlikte normal gelisim gdsteren akranlarinin ise 29’u kiz 6grenciyken 17’si ise erkek
égrencidir. Ogrencilerden 36’sinin ¢ekirdek aile yapisina sahip oldugu goriiliirken 10 tanesi ise
genis aile yapisina sahiptir. Ogrencilerden 13’ daha énce okul degisikligi yapmasini karsilik
33’ herhangi bir okul degisikligi yapmamistir. Normal gelisim gosteren 6grencilerin %93’
sosyal becerileri ve grupla calisma becerilerinin iyi oldugunu diisiintirken, %4l orta ve %?2’si
de bu konuda kendini koétii olarak nitelendirmistir.

Veri Toplama Siireci

Veri toplama siireci, arastirmacilar tarafindan gerekli izinlerin alindig1 devlet okullarinda ve
Bilim ve Sanat Merkezlerinde gerceklestirilmistir. Arastirmacilar tarafindan hazirlanan yari
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yapilandirilmis goriisme formu 92 6grenciye uygulanmis ve yapilan her bir goriisme yaklasik
olarak 20-25 dakika kadar siirmiistiir. Gonilli o6grencilerin rahat bir sekilde sorulari
cevaplandirmalari saglanarak cevaplar 6grenci talepleri dogrultusunda ses kaydi ve arastirmaci
tarafindan tutulan notlarla kayit altina alinmustir. Ogrencilerin anlamadifi kisimlarda
arastirmaci 6grencileri yonlendirmeden sorularla ilgili gerekli agiklamalar1 yapmistir.

Gegerlik ve Giivenirlik

Nitel arastirma metodolojisine sahip calismalarda gecerlilik ve gilivenirligin saglanmasi igin
dikkat edilmesi gereken durumlar ve alinmasi gereken dnlemler bulunmaktadir. Merriam
(1988) gecerlik ve giivenligin saglanmasi icin nitel arastirmalarda; inanilirlik, nakledilebilirlik,
glivenilirlik ve dogrulanabilirligin olmasi gerektigini ifade eder.

Nitel arastirmalarda i¢ gecerlilik/inanilirlik, arastirma bulgularinin gergeklige uygun olmasi ile
saglanabilir (Merriam, 1988). inanilirhg1 artirmak icin ise; uzun siireli etkilesim, katihma teyidi
ve uzman incelemesi olarak yontemler bulunmaktadir (Baskale, 2016). Bu nedenle arastirmada
gorilisilen ogrencilerle birebir goriismeler yapilmis ve elde edilen bulgular alan uzmanlari
tarafindan incelenmistir. Nitel arastirmalarda inandiricilig1 artirmak icin baska bir yontem ise
yeterli verinin toplanmasi ve bulgularin doyum noktasina ulasmasidir. Bunun anlami
arastirmacinin elde edilen bulgularda siirekli ayni seyleri duymasi demektir (Meriam, 1988).
Arastirmada arastirmaci tarafindan toplanan bulgular degerlendirilerek ayni goriislerin fazla
oldugu ve veri toplamaya devam ettikce yeni bir bilginin ortaya ¢ikmadig1 asamada veri toplama
isleminin bitmesi uygun gorilmistir.

Arastirmanin nakledilebilirligi calisma grubunun amacli 6rneklem yoluyla olusturulmus olmasi
orneklem se¢iminin nasil ve neden yapildiginin ifade edilmis olmasi, katilimcilarinin aragtirma
konusu 6zelinde sahip olduklari 6zelliklerinin ifade edilmis olmasi yoluyla gerc¢eklestirilmistir.

Ayrica Meriam (1988) insan davranislarinin duragan olmasi sebebiyle nitel arastirmalarda
baska bir arastirmayla ayni sonuca ulasmanin mimkiin olamayacagini ancak giivenirliligin
saglanmasi icin toplanan verilerle ulasilan sonuglarin tutarli olmasi gerektigini belirtmektedir.
Arastirmay1 inceleyen Kkisiler tarafindan verilerle sonuclarin tutarli bulunmasi giivenirliligi
artirmaktadir. Bu sebeple uzman kisiler tarafindan elde edilen bulgular ve sonuclar incelenmis,
ardindan verilen doniitlerle gerekli diizenlemeler gerceklestirilmistir. Ayrica Baskale (2016)
giivenilirligin artirilmasini saglayan bir yontemin literatiire dayali arastirmalara uygunlugu
oldugunu belirtmektedir. Bu nedenle arastirmada elde edilen bulgular kuramsal ¢cerceveden
hareketle diizenlenmis ve sonuglar literatiirdeki sonuclarla karsilastirilmistir.

Arastirmacinin i¢ gegerligi arttirabilmek icin, ulastig1 sonuglara nasil vardigini acik segik ortaya
koymasi1 ve yaptigl ¢ikarimlariyla ilgili kanitlar1 diger arastirmacilarin ulasabilecegi sekilde
sunmasi gerektigi belirtilmektedir (Yildirnm ve Simsek (2018). Maxwell, (1992) nitel
arastirmalarda arastirmacinin inceledigi olayla ilgili gordiigii ve duydugu her seyi rapor etmesi
gerekmektedir. Bu sebeple arastirmaci tarafindan veri toplama siirecinde yapilan goriismeler
kayit altina alinmis, daha sonra toplanan veriler kategoriler seklinde dliizenlenmistir. Ardindan
elde edilen kategoriler uzman goriisler tarafindan incelenerek verilen déniitler dogrultusunda
bulgular diizenlenmistir. Bulgularda verilerin yorumlanmasi stirecinde ilk olarak en fazla
frekansa sahip kod ve kategoriler dikkate alinmistir.

Verilerin Analizi

Normal gelisim gosteren ve listiin yetenekli 68rencilerin “6teki” olgusuna yonelik algilarinin
karsilastirmali olarak incelenmesini hedeflendigi bu arastirmada veriler yar1 yapilandirilmis
goriisme formu araciliiyla toplanmistir. Goriisme formlarindan elde edilen veriler kod, kategori
ve son olarak temalar altinda gruplanmistir. Ogrenci gériislerinden hareketle kod, kategori ve
temalarin olusturulmasi1 silirecinde arastirmacilar tarafindan icerik analiz y6ntemi
benimsenmistir. Icerik analizinde okuyucunun daha iyi anlayabilmesi icin birbirine benzeyen
verileri diizenleyip yorumlayarak belirli temalar ve kavramlar haline getirmek esastir (Yildirim
ve Simsek, 2018).
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BULGULAR

Ustiin yetenekli o6grencilerin “6teki” olana yonelik algilarimin  belirlenmesi amaciyla
gerceklestirilen bu calismada {stiin yetenekli 6grenciler ile normal gelisim gosteren
ogrencilerin “6teki” kavramina yonelik algilarina ait bulgular karsilastirmali olarak ifade
edilmistir. Ogrencilerin oncelikle kendileri ile benzer 6zelliklere sahip olan insanlara yénelik
algilart ile kendilerinden farkli olan insanlarin hangi acilardan farkh ozelliklere sahip
olduklarina iliskin algilar1 belirlenmeye calisilmistir. Ardindan “6teki” olarak diisliniilen
kisilerin kendileri ile ilgili algilarina diistince ve davranis boyutlarinda yer verilmistir. Son olarak
en iyi arkadas olgusu baglaminda iistiin yetenekli 6grencilerin “6teki” algis1 incelenmeye
calisiimistir. ilkokul 6grencilerinin “6teki” ile benzerliklerine yonelik algilarinin iistiin yetenekli
olma ya da normal gelisim gosterme 6zellikleri baglaminda degerlendirilmesi iliskin bulgular
Sekil 1'de ifade edilmektedir.
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Sekil 1:Ustiin yetenekli olma ya da olmama durumuna gore ilkokul 6grencilerinin kendilerine
benzeyen digerleri ile ortak 6zelliklerine yonelik algilari

Normal gelisim gosteren Ogrencilerin hangi agilardan digerlerinin kendileri ile benzer
ozelliklere sahip olduklarina yonelik algilari incelendiginde insanlarin karakterleri, dilleri,
diistinceleri, cinsiyeti, isimleri, ilgi alanlar1 gibi 6zelliklerden kendilerine benzeyen 6zelliklere
sahip olabileceklerini vurguladiklar1 gozlenmektedir. Ozellikle fiziksel 6zellikleri acgisindan
insanlar ile benzer 6zelliklere sahip olabilecekleri algisinin olustugu goriilmektedir.

Ustiin yetenekli 6grencilerin kendilerine benzeyen insanlara yonelik algilar1 incelendiginde ise
fiziksel 6zellikleri, karakterleri, olumsuz bazi 6zellikleri, isimleri, sahip oldugu diisiinceler ya da
ilgi alanlar gibi agilardan kendileri ile benzer 6zelliklere sahip olabileceklerini diistindigii
goriilmektedir. Bununla birlikte, 6zellikle kendileri ile benzer 6zelliklere sahip olan insanlarin
yeteneklerine, zekiliklerine ve basarilarina atif yapmislar ve hatta benzersiz olduklarini
diistinen 6grencilerin de oldugu gorilmiistir.
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Ustiin  yetenekli ogrenciler ve normal gelisim gosteren akranlari baglaminda
degerlendirildiginde, normal gelisim gosteren Ogrencilerin kendileri ile benzer insan
ozelliklerini 6zellikle boy, sa¢ rengi, kilo, gz rengi gibi bir takim fiziksel 6zellikler baglaminda
degerlendirdigi gozlenirken, iistiin yetenekli 6grencilerin kendileri ile benzer olan insan
ozelliklerine yonelik olarak zeki olmak, yetenekli olmak, basarili olmak gibi oOzellikler
baglaminda bir algiya sahip oldugu goriilmektedir.
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Sekil 2: Ustiin yetenekli olma ya da olmama durumuna gére ilkokul 6grencilerinin digerlerinden
farkli olan 6zelliklerine yonelik algilari

Sekil 2’de iistlin yetenekli 6grencilerin ve normal gelisim gosteren akranlarinin digerlerinden
ayrilan ozelliklerine yonelik algilar1 ifade edilmektedir. Normal gelisim gosteren 6grencilerin
digerlerinden farklilasan dzelliklerine yonelik algilar1 noktasinda, 6grenim gordiikleri okullari,
aileleri, ilgili alanlari, zekalar, yasi, ekonomik durumlari, isimleri duygu ya da diisiincelere
referans verdikleri gozlenmektedir. Bununla birlikte normal gelisim gosteren 6grencilerin
ozellikle kendilerini digerlerinden ayiran o6zellikler baglaminda fiziksel 6zelliklere vurgu
yaptiklan goriilmektedir. Ogrencilerin kilolari, ten renkleri, sa¢ renkleri, géz renkleri, boylars,
yuzlerinin sekli gibi agilardan diger insanlardan farkli olabileceklerine yonelik bir algilar1 oldugu
ifade edilebilir.

Bunun yaninda istiin yetenekli 6grencilerin kendilerini digerlerinden ayiran 6zelliklerine
yonelik algilarinin da fiziksel 6zellikler acisindan degerlendirildigi gozlenmekle birlikte 6zellikle
istiin yetenekli 6grencilerin basari diizeylerine, bilgi diizeylerine, ilgi alanlarina, yeteneklerine
ve karakterlerine vurgu yaptiklari gériilmektedir.

Normal gelisim gosteren 6grencilerin 6zellikle fiziksel 6zelliklerine yonelik bir degerlendirme
yaptiklari gézlenirken iistiin yetenekli 6grencilerin onlari digerlerinden ayirabilen ve neredeyse
diger tiim yasitlar icin gecerli olan fiziksel 6zelliklerden ¢ok basar1 diizeyleri, bilgi diizeyleri,
yetenekleri, karakterleri, ilgi alanlar1 gibi ve genellikle iistiin yetenekli olma durumundan
kaynakli bir degerlendirme yaptiklari gézlenmistir.
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Sekil 3: Ilkokul 6grencilerinin "6teki"nin kendilerine yonelik diisiincelerine iliskin algilari

“Oteki” olarak goriilenlerin kendileri ile ilgili ne diisiindiigiine yonelik algilar incelendiginde
normal gelisim gosteren ve Ustiin yetenekli 6grencilerin karakter, ilgiler, fiziksel 6zellikler ve
yetenekler baglaminda degerlendirme yaptiklar1 gézlenmektedir. Bunlardan farkli olarak {istiin
yetenekli 6grencilerin digerlerinin dikkatini cektiklerine yonelik bir algiya sahip olduklari
gorilmektedir. Ogrenciler “6teki” tarafindan kendisinin algilanis sekline dair olarak genellikle
karakter ve yetenek boyutlarinda degerlendirmeler yapmistir. Karakter baglaminda tistiin
yetenekli 6grenci algilar1 incelendiginde digerlerinin kendisini ¢aliskan, diirtist ya da komik
olarak degerlendirdigini, normal gelisim gosteren 6grencilerin ise anlayisli, paylasimc, saygil,
iyimser gibi olumlu ve kizgin yaramaz uyumsuz gibi olumsuz sekilde degerlendirdigini
diistindiikleri ifade edilebilir. Ayn1 sekilde yetenekleri baglaminda “6teki’nin kendilerini
basaril, zeki, denemelerde basarili, giizel yaz1 yazan, BILSEM’e giden seklinde degerlendirdigini
diistindiikleri gorilmektedir.

Normal gelisim gosteren akranlarinin ise “6teki” tarafindan basarili, sportif, zeki, iyi futbol
oynayan gibi olumlu 6zelliklerinin yaninda kétii oynayan, kotii konusan gibi olumsuz niteliklerle
de taninabilecegine yonelik bir algiya sahip oldugu gézlenmektedir. Ustiin yetenekli 6grencilerin
ve normal gelisim gosteren akranlarinin “6teki’nin goziinde kendilerinin nasil gériindiigiine
yonelik algilar1 incelendiginde genel anlamda olumlu degerlendirmelere sahip olduklar
gozlenmekle birlikte normal gelisim gosteren 6grencilerin algilarinda olumsuz 6gelerinde yer
aldig1 goriilmektedir. Bunun yaninda iistiin yetenekli 6grencilerin ise kendi 6zel durumlarinin
baskalarinin algilar tizerinde etkili olduguna yonelik bir algi olusturduklar: da ifade edilebilir.
Ustiin yetenekli 6grenci algilarindaki bagkalarinin dikkatini cekme ya da BILSEM’e gidiyor olma
gibi ifadeler bu bulgunun 6nemli gostergelerindendir.
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Sekil 4: ilkokul dgrencilerinin “6teki” olarak nitelendirdikleri kisilerin kendilerine karsi nasil
davranabilecegine iliskin algilarinin tstiin yetenek tanisi almis ya da almamis olma durumuna
gore degerlendirilmesi

Sekil 4’de goriilecegi lizere arastirmada ilkokul 6grencilerinin “6teki” olarak nitelendirdikleri
kisilerin kendilerine karsi nasil davranabilecegine iliskin algilar iistlin yetenek tanisi almis ya
da almamis olma durumuna gore degerlendirilmistir. Bu algilarin ortaya ¢ikarilmasi amaciyla
ogrencilerin glnliik yasamlarinin énemli bir ugrasi olan oyun olgusu iizerine odaklanilmis
bunun yaninda 6grencilerin sosyal becerilerinin 6énemli bir gostergesi olan birlikte calisabilme
durumlarina odaklanilmistir. Elde edilen bulgulardan hareketle istliin yetenekli 6grenci
algilarina gore “Oteki’lerin kendileri ile oynamak isteyeceklerini ancak kendileri ile galismak
istemeyeceklerini ve onlarla anlasamayacaklarini diistindiikleri ifade edilebilir. Normal gelisim
gosteren akranlarinin ise “Gteki’lerin kendileri ile oynamak isteyeceklerini, kendileri ile
calismak isteyeceklerini ve kendileri ile iyi anlasabileceklerine yonelik bir algiya sahip olduklar:
ifade edilebilir.

Ustiin yetenekli 6grenci algilar ile normal gelisim gosteren égrencilerin algilari incelendiginde,
{istiin yetenekli 6grenci algilarimin daha olumsuz oldugu ifade edilebilir. “Oteki”nin kendileri ile
oynamak isteyecegine yonelik bir algiya sahip olmasinin yaninda kendisi ile g¢alismak
istemeyecegini diisiinmelerinin sahip olduklar1 6zel gereksinim durumuyla ilgili bir alginin
yansimasl olarak dusiiniilmektedir. Bir anlamda bunun sonucu olarak ise normal gelisim
gosteren Ogrenciler “Oteki”nin kendisiyle iyi anlasabilecegini disiiniirken, istiin yetenekli
ogrenciler anlasamayacaklarina yonelik bir algi olusturmustur. iki égrenci grubu arasinda
ortaya ¢ikan bu farkliligin 6grencilerin sahip oldugu 6zel gereksinim durumuna yonelik olarak
kendilerinde olusan bir alginin sonucu olarak ortaya c¢iktif1 ifade edilebilir. Bu alginin
ogrencilerin sosyal becerileri tizerindeki etkisi degerlendirildiginde tistiin yetenekli 6grencilerin
“en iyi arkadas” olgusuna yonelik algilarinin degerlendirilmesinin de oOnemli oldugu
gorilmektedir.
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Sekil 5 incelendiginde ise iistiin yetenekli 6grencilerin en iyi arkadas olarak nitelendirdikleri
ogrencilere yonelik algilar ile “6teki” olarak gordiikleri kisilerin en iyi arkadaslarina yonelik
algilan degerlendirilmeye ¢ahisilmigtir. Ustiin yetenekli 6grencilerin “en iyi arkadas” olgusuna
yonelik algilar1 ile “6teki” olarak disiindiiklerinin en iyi arkadaslarina yonelik algilar bu
ogrencilerin kendilerine ve digerlerine yonelik algilarini ortaya ¢ikaracagi disiiniilmektedir. Bu
diisiinceden hareketle sekil 5’te ifade edilen bulgular incelendiginde iistiin yetenekli

olduklarina ve birbirlerini anladiklarina yonelik bir algiya sahip olduklar1 gériilmektedir. Yine
istiin yetenekli 6grenci algilar1 acisindan “6teki” olarak nitelendirilenlerin en iyi arkadaslar ile
eskiden tanistiklarina, okul disinda da goristiiklerine, ayni oyunu oynadiklarina, ayni sirada
oturduklarina ve okumaktan ikisinin de hoslanmadiklarina yoénelik bir algiya sahip olduklari
gozlenmektedir.

Ustiin yetenekli 6grenciler de olusan bu algilar incelendiginde kendi arkadaslarinin kendisi ile
ortak ozelliklere sahip oldugunu dolayisiyla bu 6zellikleri kendisine de atfettigi 6zellikler
oldugunu ancak digerlerinin ¢ok farkli nedenlerle (eskiden tanisiyor olmak, ayni sirada oturmak,
okul disinda goériismek gibi) iyi arkadas olduklarini disiindiikleri gériilmektedir. Ancak kendi
en iyi arkadasina yonelik algilar incelendiginde daha ¢ok bireysel ilgi ve 6zelliklerine vurgu

yaptig1 goriilmektedir.
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SONUCLAR VE TARTISMA
Arastirmadan elde edilen sonuclardan hareketle Ustiin yetenekli 6grencilerin, kendileri ile

benzer 6zelliklere sahip olan insanlarin yeteneklerine, zekiliklerine ve basarilarina atif yaptig
sonucuna ulasilmistir. Hatta benzersiz olduklarini diisiinen 6grencilerin oldugu goriilmiistiir.
Burada 6grencinin kendini {istiin yetenekli tanilanma durumu ile ifade ettigi gozlenmektedir.
Sezer, (2015) flstiin yetenekli 6grencilerin siniflarinda dikkat ceken ve popiiler 6grenciler
olduklarini belirtmektedir. Bu sebeple de 6grencilerin 6n planda olma ve takdir edilme
beklentisinde oldugunu ifade etmektedir. Normal gelisim gosteren akranlar1 ise bireysel
farkliliklarindan hareketle bir benzerlik algisi olusturmaktan ¢ok herkes icin gecerli 6zellikler
baglaminda (fiziksel o6zellikler) bir algiya sahiptir. Son arastirmalar ¢ocuklarin irksal
kategorileri anlamadigini, onlar icin kiiltiirel farklardan daha ¢ok bireysel farkliliklarin énemli
oldugunu ve Kkisileri kategorilestirirken veya karsisindakini tanimlarken goérdiikleri (6rnegin,
kiyafet rengi ya da oyunda hizli kosan biri) 6zellikleri ile ayristirdiklarini ifade etmektedir
(Kowalski ve Lo, 2001). Bireysel farkliliklar1 gézlem yaparak, farkli durumlara verilen tepki ve
soylemleri cozlimleyerek 6grenen cocuklar ise (Derman-Sparks, 1989) bir gruba karsi 6n
yarglya sahip olurlar veya kendilerini bir gruba dahil ederler. Boylece sosyal kimlik ve benlik
olusturma duygular giiclenir (Kowalski ve Lo, 2001).

Benzer sekilde digerlerinden ayrilan 6zellikleri s6z konusu oldugunda da normal gelisim
gosteren oOgrencilerin 6zellikle fiziksel oOzelliklerine yonelik bir degerlendirme yaptiklar
gozlenmistir. Ekmisoglu, (2007) fiziksel 6zelliklerin 6grenciler tarafindan kolay fark edebilen
ozellikler olmas1 sebebiyle dikkat c¢ektigi belirtmektedir. Ayrica o6grencilerin okulda
ogretmenlerden ya da ders Kkitaplarindan oOgrendikleri bilgilerle fiziksel farkliliklar
vurguladiklar1 diisiiniilebilir (MEB, 2018, MEB, 2019a, MEB, 2019b). Ustiin yetenekli
ogrencilerin ise onlar1 digerlerinden ayirabilen ve neredeyse diger tiim yasitlari i¢in gegerli olan
fiziksel 6zelliklerden ¢ok basar1 diizeyleri, bilgi dlizeyleri, yetenekleri, karakterleri, ilgi alanlar
gibi ve genellikle iistiin yetenekli olma durumundan kaynakli bir degerlendirme yaptiklari
gozlenmistir.

Ustiin yetenekli 6grencilerin ve normal gelisim gosteren akranlarinin “6teki’nin goziinde
kendilerinin nasil goriindiigiine yonelik algilarnn incelendiginde genel anlamda olumlu
degerlendirmelere sahip olduklari gézlenmekle birlikte normal gelisim gosteren 6grencilerin
algilarinda olumsuz ogelerin de yer aldigi gorilmektedir. Havinghurst gore, c¢ocukluk
zamanlarinda yasitlarla iyi gecinmek gelisimsel bir gérevdir. Ciinkii akranlar1 tarafindan kabul
edilen bir ¢ocuk, sosyal onay ihtiyacini karsilayabilir ve bu durum sosyal gelisimi a¢isindan
olduk¢a 6nemlidir (Yurtal, 2004). Bunun yaninda istiin yetenekli 6grencilerin ise kendi 6zel
durumlarinin baskalarinin algilar: lizerinde etkili olduguna yonelik bir alg1 olusturduklar: da
ifade edilebilir. Ataman (2004) iistiin yetenekli 6grencilerin basarilinin baskalari tarafindan fark
edilmeye ihtiyaclari oldugunu belirtmektedir.

Bununla birlikte istiin yetenekli 6grenci algilarina gore “6teki’lerin kendileri ile oynamak
isteyeceklerini ancak kendileri ile calismak istemeyeceklerini ve onlarla anlasamayacaklarini
diistindiikleri ifade edilebilir. Bu diisiincenin olumsuz olmasi ¢ocuklarin olumsuz bir benlik
algisina sahip oldugu seklinde yorumlanabilir. Ya da onlarin gelisimsel 6zelliklerine uygun
diisiindiikleri sonucuna ulasilabilir. Ataman (2004) ve Ozbay (2013). Ustiin yetenekli
ogrencilerin bireysel calismak istediklerini, Bencik & Metin, (2006) ise baskalariyla
calistiklarinda hata yapacaklarini diisiindiiklerini belirtmistir. Taytas (2022) arastirmasinin
sonucunda Ustiin yetenekli 6grencilerin normal gelisim gosteren 6grencilere kiyasla daha
miikemmeliyetci ve sorumluluk duygusunun daha fazla oldugu sonucuna ulasmis; bu durumun
sonucu olarak da Ogrencilerin sorun yasadigini belirtmistir. Normal gelisim gosteren
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akranlarinin ise “6teki”lerin kendileri ile oynamak isteyeceklerini, kendileri ile ¢alismak
isteyeceklerini ve kendileri ile iyi anlasabileceklerine yonelik bir algiya sahip olduklar: ifade
edilebilir. Senemoglu (2018) ve Sisman (2014) cocuklarin 6tekilerle etkilesim bicimlerinin,
benlik kavramlari ve hayata karsi tutumlarini etkiledigini; baskalari tarafindan kabul gérmenin
olumlu kisilik gelisimine katkis1 oldugunu ifade etmektedir. Ek olarak baskalari tarafindan
sevilen bir ¢ocuk, ilerdeki zamanlarda sevgi ve gliven duygusuna sahip, mutlu bir birey olarak
diistiniilebilir. Teichman (2001) bireyin otekilere karsi bakis agisinin erken yaslarda
sekillendigini, bilissel ve kisisel gelisimin ise bunu etkiledigini belirtmektedir.

Buradan gortilecegi lizere iistlin yetenekli 6grenciler digerlerinin goziinde kendilerinin olumlu
bir imaja sahip olduklarinin diisiinmekle birlikte kendileri ile etkili iletisim kurmayacaklarina
yonelik bir algiya sahiplerdir. Bencik ve Metin, (2006) iistiin yeteneklilerin kendilerine benzer
ozelliklerde olan ya da yasca biyiik kisilerle arkadaslik kurmak istedikleri icin digerleriyle
kurduklan iliskilerinde sorun yasayabileceklerini ifade etmistir. Bayr1 ve Ozdemir (2022)
calismasinin sonucunda istiin yetenekli 6grencilerin kendilerini akranlariyla kiyaslama ve
yliksek standart semalari oldugunu, bu durumun sonucu olarak da Ogrencilerin mutsuzluk,
isteksizlik, 6fke ve kaygi yasadigini belirtmektedir. Normal gelisim gosteren akranlarinin ise
digerlerinin goziinde kendileri icin zaman zaman olumsuz algiya sahip olsalar da digerlerinin
kendisi ile ¢alismak isteyeceklerine ve iyi anlasabileceklerine dair olumlu bir algiya sahip
olduklar1 gorilmektedir. Aktepe (2018) kisilerin kendileri hakkinda olumlu diisiinmesinin
ylksek ozgiiven belirtisi oldugunu ifade etmektedir. Bu sebeple normal gelisim gosteren
ogrencilerin benlik algilarinin da olumlu oldugu diisiiniilmektedir.

Ayni sekilde en iyi arkadas olgusuna yonelik algilarinda da iistiin yetenekli tanisi almis olma
durumunun etkisi gézlenmektedir. Bencik ve Metin, (2006) iistiin yeteneklilerin kendileri gibi
Ustiinlerle iletisim kurmaktan hoslandiklarini, Sezer (2015) ise normal gelisim gosteren
ogrencilerle kiyaslandiginda ilgi, zeka ve 6grenme hizi farkli oldugu icin birbirleriyle sorun
yasayacaklarini belirtmektedir. Sonuglarda ek olarak kendi en iyi arkadaslarina yodnelik
algilarinda 6zel durumlarina yonelik degerlendirmeler yaparken, normal gelisim gosteren
akranlarinin en iyi arkadaslar icin temelde birlikte zaman gecirmenin sonucu olusan bir
birliktelik olarak degerlendirdikleri goriilmektedir. Bu degerlendirme sonucunda ise iistiin
yetenekli 6grencilerin 6teki algilarinin daha az kapsayici nitelik tasidigi ifade edilebilir.
Arastirmadan elde edilen sonuclardan hareketle, listiin yetenekli 6grencilerin benlik algilarinin
olusumunda ustiin yetenekli tanisi alma durumunun etkisi g6z 6niinde bulundurularak
ogrencilerin miimkiin oldugunca kapsayici bir 6gretim siireci icerisinde gelisimlerinin
desteklenmesinin énemli oldugu diisiiniilmektedir. Ustiin yetenekli 6grencilerin baskalarinin
kendisini begendigine, iyi seyler diisindiigiine ancak kendisi ile zaman gecirmek
istemeyeceklerine, iyi anlasamayacaklarina yonelik algilari nedeniyle 6zellikle normal gelisim
gosteren akranlari ile isbirlikli 68renme gruplarinda diizeylerine uygun gorevler baglaminda
¢alismalarinin ve ortak lriinler ortaya ¢ikarmalarinin 6nemli oldugu gériilmektedir. Bununla
birlikte 6grencilerin “6teki” algilarinin olusumunda ayna benlik algilarinin etkili oldugu ve bu
alginin 6grencilerin hem benlik algilarini hem de sosyal iliskilerini etkiledigi diisiincesinden
hareketle o6zellikle iistiin yetenekli 6grencilerin ayna benlik algilarina yoénelik akademik
calismalarin gercgeklestirilmesi 6nerilmektedir.
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Abstract

Students continues their education with differences such as different cultures, family, age and gender.
During the primary school period when children's self-perception develops and they begin to gain an
identity, the attitudes and behaviors they develop towards the others are considered to be important.
Based on this idea, determining the perceptions of the students towards the people around them
strengthens their communication as well as contributes upon the increase in the quality of the educational
environment and positive self-perceptions. For this reason, the purpose of this study was to reveal the
other perception of typical students and gifted students. Case study as one of the qualitative research
methods was used in the study. The study group included 92 primary school 3rd and 4t grade students
selected with criterion sampling as one of the purposive sampling methods. The study group in the study
included two groups. The criterion for the first study group was to be a student with typical development
who attended the 3 or 4th grade of a primary school and had education in immigration-receiving regions.
The criterion of the other group was to be 34 and 4t grade students who were entitled to have education
at BILSEM (Center of Science and Arts). The reason for preferring the 3rd and 4t grade students for the
study group was assuming them to be old enough to understand or define the abstract concepts such as
"other" and "stranger" asked in the study considering their cognitive development period. The students
in the study group were selected from primary schools in Hassa and Reyhanli districts in Hatay province
among the ones who were entitled to have education in BILSEM in Kahramanmarag. Semi-structured
interview questions were prepared by the researchers, and the students were interviewed. The interview
questions were asked to all students, the answers were recorded by the researcher and the data were
collected and organized. Content analysis was performed to the collected data. As result of the analysis,
differences were observed between the "other" perceptions of gifted students and their typically
developing peers. It was concluded in the study that gifted students referred to the abilities, intelligence
and achievements of the people who had similar characteristics with themselves. On the other hand, it
was possible to state that typically developing peers had a perception in the context of characteristics
(physical characteristics) valid for everyone rather than creating a perception of similarity based on their
individual differences. Similarly, in terms of the features distinguishing from the others, it was observed
that students with typical development regarded the others considering especially physical
characteristics. It was also observed that gifted students regarded the others depending on their
achievement levels, knowledge levels, abilities, characters, interests and generally on their giftedness.
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INTRODUCTION

As result of our living in a society, the concept of the other is possible to be expressed as a
constantly encountered concept. The concept of the other defined as “me” or what is outside of
“us” (Ciftgi, 2006; Eroglu, 2008; Kanath Oztiirk, 2018; Memis Dogan, 2018; Paker, 2007;
Temizkan, 2011) is a concept that is needed during the processes individuals try to define their

1 Assoc.Prof.Dr. Erzincan Binali Yildirim University, Faculty of Education, Erzincan, Tiirkiye - alperkaskaya@gmail.com
akaskaya@erzincan.edu.tr, ORCID ID: 0000-0002-6695-6422
2 PhD Student, Gazi University, Faculty of Gazi Education, tugbacaparrr@gmail.com ORCID ID: 0000-0002-9278-1101

Journal Of Interdisciplinary Educational Research 2022; 6(13);420-435 Received: 07/09/2022
Acceptance:14/12/2022


mailto:alperkaskaya@gmail.com
mailto:akaskaya@erzincan.edu.tr

Kaskaya, A., Capar, T./ Examining The “Others” Perception of Typical Students and Gifted Students

own selves and at the same time try to gain an identity (Bauman, 2011; Tosun, 2015) especially
during the process of existence (Sengiil, 2007). The concept of the other appears as a concept
that includes various sociological phenomena such as multiculturalism, empathy, self-
perception, prejudice, difference, similarity and alienation (Kanath Oztiirk, 2018; Kocadag,
2019; Sengtil, 2007).

The concept of the other, which also points to a social group (Capar, 2004), also refers to the
ones outside the group individuals feel the sense of belonging (Paker, 2007). Therefore, it has
been used for social classifications such as gender, ethnicity, culture, lifestyle, etc. (Yildirim,
2019). In fact, efforts of individuals for defining the other are expressed as their recognizing
their own self (Tosun, 2015). Individuals create their self by structuring various things in life
thanks to the concept of the other and learn what needs to be fulfilled thanks to the others
(Bauman, 2011). Mead (1934) explains this concept as “social self” in his theory of social self. In
this theory, the others that individuals consider to be important in their childhood are called
generalized other and contribute upon children’s regulating their behaviors during the
development process (cited by Sarica, 2010). The generalized others for the children are the
significant others and include the individuals they communicate in close surrounding (Bauman,
2011).

The concept of other appears as a concept efficient during the process identity development in
children. After the individuals start to create their own identity at the stage of defining me/us,
they prioritize the issue of "them, the ones different from us" regarding what differentiate with
the others (Selcuk, 2008). As a social identity rule, this process is defined as individuals’
prioritizing their similarities, realizing the points where they differ from the society, and
beginning to have a positive identity unlike the group they feel themselves belong to (Schnapper,
2005). Furthermore, own feelings and thoughts as well as others’ are also efficient during the
process of individuals’ creating an identity (Memis Dogan, 2018).

Berger and Luckman (2008) have stated that since it is possible to display friendly attitudes in
relations with the others in face-to-face situations, it is more flexible, more difficult to have rigid
patterns, and negative attitudes are more possible to be left aside. Moreover, feelings are more
likely to differ due to the accessible position of the other in this communication. Similarly,
Yildirim (2019) has stated that prejudices and negative emotions and behaviors towards the
others encountered in daily life decrease because of more realistic daily relationships and
mutual feelings-thoughts.

nn

Mutual stereotypical schemes such as "a man," "a salesman," and "a smiling person"” are used in
face-to-face communication with the other. These stereotypical schemes may constantly change
and be subjected to different definitions over time. They turn into individuals whose feelings,
thoughts and lives we know going beyond the definitions at the beginning. In this case, the others
are now defined for us as a friend or a close acquaintance (Berger and Luckman, 2008). The fact
that should be universal is to be able to respect the other equally without making any official
intervention against the other (Habermas, 2012) without “dedifferentiating (nicht-
nivellierend)” the other.

The concept of the other becomes prominent when the child begins to individualize in early
childhood. In this period of beginning for creating the self, the concept of the other has frequently
been noticed to take place in cognitive and affective development of the child. Especially Mahler,
Pine, and Bergman (2003) have stated that the Separation-Individuation Period, when the
children realize their own self and start to individuate and distinguish between themselves and
the other, is very important. This period is defined as the period when children start to consider
themself as a different individual separating from his mother with the onset of his kinetic
movements, and significant others for the children help them to individuate in this period. The
children who socially begin to interact more with the others comprehend that the others are
similar to themself, but that they are also a separate individual in this period.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2022; 6(13);420-435 421



Journal of Interdisciplinary Educational Research

Similarly, Piaget is also one of the theorists who consider interaction of children with the
environment to be important. Piaget categorizes the cognitive development process into four
stages as sensorimotor, preoperational, concrete operational and formal operational (Bacanli,
2002; Solso and Maclin, 2007). The concrete operational period, among these stages, when the
children are involved in social life is considered as one of the periods in which significant others
become important (Wadsworth, 2015). Vygotsky, on the other hand, argues that development
has stages, but not in a hierarchical way (Solso and Maclin, 2007). Vygotsky also emphasizes the
importance of social interaction for the development of individuals. Furthermore, he states that
psychological processes are also influenced by individuals ' environment and culture and place
them in a certain group (Seefeldt, Castle and Falconer, 2015; Senemoglu, 2018). In addition,
communication of children with other children and adults is the most important factor for their
development (Seefeldt, Castle and Falconer, 2015).

When Freud's developmental theories are considered, early ages are noticed to be remarkable
in terms of children’s creating the other perception and self. The others that started to gain
importance as of the pre-school period also reveal their effect during the school age and
adolescence periods. In his structural personality theory, Freud states that the development of
the self appears in early childhood with the concepts of id (lower self), ego (self) and superego
(higher self) (Freud, 1940). Whereas only the id, namely the physiological needs of the baby, is
available during the infancy, ego and superego appears as result of the increase in stimuli and
environment and baby's encountering with the facts (Yesilyaprak, 2013). The ego tries to make
conscious decisions without forcing reality while representing intrinsic motivators and
voluntary actions (Freud, 1940), (Yesilyaprak, 2013) and at the same time endeavors on
separating the self from the object world (Mahler, 1967). On the other hand, superego refers to
culture and environment, society and moral rules that affect the self, and indicates id and
superego not to be dominant keeping these three really desired structures in balance (Aydin,
2014; Yesilyaprak, 2013).

Psychosexual Development Theory, on the other hand, is a development theory developed by
Freud and including five main periods referring the first years of childhood. These periods are
known as oral, anal, phallic, latent and genital periods (Senemoglu, 2018; Yesilyaprak, 2002).
The latent period corresponding to the school period of children refers to a period when
significant others are more influential and children focus on developing their identity taking the
personal characteristics of their family, friends and people around him into ego (Freud, 1994).
Self and superego development of children continues in a strengthening way in this period,
(Freud, 1993). The age interval in the latent period is explained as the period of industry versus
inferiority according to Erikson's Psycho-Social Development Theory, and similarly, represents
the period when individuals around the children become more significant (Senemoglu, 2018).
What matters for children in this period is their not descending to fail and providing their self-
confidence to develop to be supported by their environment (Wu, West and Hughes, 2010).

Considering the theories of development, the attitude, feelings and thoughts of the individuals
around affect children in the periods when children start to acquire their self and develop their
identity. Therefore, it is important for role models individuals to pay attention to the positive
development of children's perception of the other. Because children's perception of the other
helps them develop a positive identity, and respect for others as well as their own self enables
to acquire a positive self (De Melendez and Beck, 2018).

There are some differences in the developmental stages of gifted children when compared to
children with typical development. These differences are possible to be defined as having faster
cognitive development (Morelock & Morrison, 1999), early speech, having original ideas, being
careful, rapid growth, curiosity, perfectionism, emotionally sensitive etc. (Aydogan, Metin and
Mercan, 2019). When compared to students with typical development, gifted individuals need
special education because of having different social, emotional and physical development as well
as mental differences (Ministry of National Education, MNE, 2020). In the final regulation, gifted
individuals, considered to be approximately 2-3% of the population (Sak, 2010), are defined as
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“individuals learning faster than their peers, leading in creativity, art and leadership capacity,
having special academic ability, understanding abstract ideas, acting independently in fields of
interest and revealing a high level performance (Special Education Services Regulation, 2018).

Various studies have investigated the psychological states of gifted individuals and emphasized
the manners on stress, anxiety, depression, self-esteem, loneliness, perfectionism, etc. (Saranl
and Metin, 2012). Previous studies have concluded that gifted students have a more positive
self-perception when compared to the ones with typical development or there is no significant
difference (Leana-Tascilar and Kanli, 2014; Metin & Bencik-Kangal, 2012) and they have a
superior and stronger personality and less psychological problems when compared to their
peers. He concluded that he had problems (Baker, 1995; Barnett & Fiscella, 1985; Gust-Brey &
Cross, 1999; Kelly & Colangelo, 1984; Reynolds & Bradley, 1983). On the contrary, there have
also been studies revealing that gifted students are more vulnerable psychologically (Coleman
& Cross, 2014; Czeschlik & Rost, 1994; Freeman, 1983, 1994; Kwan, 1992; May, 1990; Roedell,
1984). Depending on these researches, it is possible to mention that whereas cognitive
development of gifted students makes them more resilient, this also makes them more
vulnerable and defenseless emotionally and socially due to their special needs and distinctive
features (Pfeiffer & Stocking, 2000).

Being too sensitive and vulnerable is possible to affect social relations of gifted students and
alienate them from the society (Citil, 2016). For example, their perfectionist attitudes, moral
sensitivities, underestimating their peers, regarding the group work boring, desiring to work
alone or preferring to communicate with elder people are possible to be listed as such problems
(Citil and Ataman, 2018). Furthermore, they may become more isolated feeling lonely due to
these differences (Sezginsoy, 2007). Due to their cognitive development beyond their peers, they
are possible to be excluded by their friends being regarded to be arrogant and smart aleck
(Ataman, 2009; Ozbay, 2013; Pfeiffer & Stocking, 2000).

Although there are differences in the developmental periods of gifted and typically developing
students, their perception towards the others is similarly possible to be efficient in their creating
the self and gaining identity. Therefore, revealing the meaning attributed by typically developed
and gifted students to the phenomenon of "other" was stated to be the problem of the study.

Purpose of the Study

The purpose of the study was determined to reveal the meanings attributed by typically
developing and gifted students to the phenomenon of the other. In the study, answer was sought
to the question of "How do the typically developing and gifted students make sense of the people
they consider as the other?"

METHOD

The phenomenology design as one of the qualitative research methods was used in this study.
Revealing the experiences, perceptions or meanings attributed to a phenomenon was aimed in
the phenomenology design analyzing the phenomena who were aware but did not have a deep
understanding (Yildirim and Simsek, 2018).

Study Group

The study group included two groups and these two groups included the primary school
students determined using the criterion sampling method as one of the purposive sampling
methods. The criterion for the first study group was to be a student with typical development
who attended the 3 or 4th grade of a primary school and had education in immigration-
receiving regions. The criterion of the other group was to be 3rdand 4th grade students who were
entitled to have education at BILSEM (Center of Science and Arts). The main starting point here
was whether the student was diagnosed as gifted or not. The reason for preferring the 3rd and
4th grade students in the study group was considering that they had more appropriate
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developmental characteristics in terms of making sense of the concepts such as "other" and
"stranger"” asked in the study as of their cognitive development period.

The study was carried out with 92 primary school students. Whereas 23 of the students in the
study group were gifted, 69 of them were students with typical development. Eleven out of the
gifted students were female and 12 of them were male, and whereas 19 of them had a nuclear
family structure, 4 had an extended family. While 6 of these students had the experience of
changing the school before, 17 did not experience any school changes. 96% of the students
thought that their social skills and group working skills were good. Only 4% of the students
thought that their social skills and group work skills were at moderate level. There were no
students who considered to have bad social and group work skills.

On the other hand, 29 were female and 17 were male students among the typically developing
peers. Whereas 36 of the students had a nuclear family structure, 10 of them had extended
families. Whereas 13 of the students experienced a school change before, 33 did not experience
any. While 93% of the students with typical development thought that their social skills and
group working skills were good, 4% described themselves at moderate and 2% at low levels.

Data Collection Process

The data collection process was administered in public schools and Science and Art Centers
obtaining necessary permissions. The semi-structured interview form prepared by the
researchers was performed to 92 students, and each interview lasted for approximately 20-25
minutes. The volunteer students were provided to answer the questions in a comfortable way,
the answers were recorded with audio recordings and notes taken by the researcher in line with
demands of the students. In the parts that the students did not understand, the researcher made

necessary explanations about the questions without directing the students.
Validity and Reliability

There are situations to be considered and precautions to be taken in order to ensure validity and
reliability in studies carried out with qualitative research methodology. Merriam (1988) has
stated that there must be credibility, transferability, reliability and verifiability in qualitative
research in order to ensure validity and reliability.

Internal validity/credibility in qualitative research is possible to be ensured with research
findings to be consistent with reality (Merriam, 1988). There are methods such as long-term
interaction, participant confirmation and expert review to increase credibility (Baskale, 2016).
Therefore, one-to-one interviews were performed with the students interviewed in the study
and obtained findings were analyzed by field experts. Another method to increase credibility in
qualitative research was to collect sufficient data and reach the saturation point of the findings.
This meant that the researcher constantly heard the same things in the findings obtained
(Meriam, 1988). While interpreting the findings collected by the researcher in the study, it was
deemed appropriate to end the data collection process at the stage where the same opinions
were high and no new information emerged as the data continued to be collected.

The transferability of the study was achieved creating the study group with purposeful sampling,
expressing how and why the sample was selected, and expressing the characteristics of the
participants specific to the study topic.

Furthermore, Meriam (1988) stated that it was not possible to reach the same result with
another study in qualitative research due to the static nature of human behavior, but the results
obtained with the collected data must be consistent in order to ensure reliability. Obtaining the
data and the results in a consistency by the people analyzing the research increased the
reliability. Therefore, the findings and results obtained by the experts were analyzed, and then
necessary arrangements were made with the feedback given. Baskale (2016) also stated that a
method that increased the reliability was appropriate for literature-based studies. For this
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reason, the findings obtained in the study were arranged depending upon the theoretical
framework and the results were compared with the ones in the literature.

It was expressed that the researcher should clearly reveal how the conclusions were reached
and present the evidence about deductions in a way that other researchers could access in order
to increase internal validity (Yildirim and Simsek, 2018). Maxwell (1992) revealed that the
researchers should report everything they observed and heard about the event analyzed in
qualitative research. Therefore, the interviews made by the researcher during the data collection
process were recorded, and the collected data were subsequently organized in categories. Then,
obtained categories were analyzed with opinions of the expert and the findings were organized
in line with the feedback given. In terms of the findings, the codes and categories with the highest
frequency were regarded first during the process of interpreting the data.

Data Analysis

The data were collected through a semi-structured interview form in this study aiming to
analyze the perceptions of typically developing and gifted students towards the phenomenon of
the "other". The data obtained from the interview forms were grouped under code, category and
finally themes. In reference to the views of the students, content analysis method was adopted
by the researchers during the process of creating codes, categories and themes. In content
analysis, it was essential to organize and interpret the data similar to each other into certain
themes and concepts for providing the readers understand better (Yildirim and Simsek, 2018).

FINDINGS

In this study carried out to determine the perceptions of gifted students towards the "other", the
findings related to the perceptions of gifted students and students with yypical development
towards the concept of the "other"” were expressed comparatively. First of all, perceptions of the
students towards people who had similar characteristics with them and their perceptions on
different aspects of individuals different from them were tried to be determined. Then, the self-
perceptions of the ones considered to be “the other” were included in the dimensions of thought
and behavior. Finally, the "other" perception of gifted students was tried to be analyzed within
the context of the best friend phenomenon. The findings related to analyzing primary school
students' perceptions of their similarities with the "other" within the context of being gifted or
typical were presented in Figure 1.
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Figure 1: Perceptions of primary school students on their common characteristics with the
others similar to them according to being gifted or not.

It was observed when the perceptions of the students with normal development related to the
aspects of the others who had similar characteristics with them were analyzed that they
emphasized individuals possible to have similar characteristics to themselves in terms of their
characters, languages, thoughts, gender, names, and interests. It was noticed that there was a
perception towards the possibility of having similar characteristics with people, especially in
terms of their physical characteristics.

When the perceptions of gifted students towards the individuals similar to them were analyzed,
it was noticed that they considered them to have similar characteristics with themselves in
terms of physical characteristics, characters, some negative aspects, names, thoughts or
interests. Moreover, they specifically referred to the talents, intelligence and achievements of
individuals with similar characteristics, and it was observed that there were even students who
considered them to be unique.

When considered in terms of gifted students and their peers with typical development, it was
observed that whereas the students with typical development regarded human characteristics
similar to themselves especially within the context of some physical characteristics such as
height, hair color, weight, eye color, gifted students regarded similar human characteristics with
themselves such as being smart, talented and successful.
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Figure 2: Perceptions of primary school students towards their characteristics different from the
others according to their giftedness or not.

In Figure 2, the perceptions of gifted students and their typically developing peers towards their
distinctive features were presented. It was observed that students with typical development
referred to their schools, families, fields of interest, intelligence, age, economic status, names,
feelings or thoughts in terms of their perceptions towards the distinctive features. Furthermore,
the students with typical development were noticed to emphasize physical characteristics,
especially within the context of the characteristics distinguishing them from the others. It was
possible to state that the students had a perception towards the possibility of being different
from the other people in terms of their weight, skin color, hair color, eye color, height and face
shape.

In addition, it was observed that the perceptions of gifted students about the characteristics
distinguishing them from the others were also regarded in terms of physical characteristics, and
especially gifted students were noticed to emphasize their level of success, knowledge, interests,
abilities and characters.

Whereas the students with typical development were observed to make assessment especially
on physical characteristics, gifted students were noticed to make assessment depending upon
their achievement levels, knowledge levels, abilities, characters and interests, generally based
on giftedness, rather than physical characteristics distinguishing them from the others and valid
for almost all their peers.
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When the perceptions of the individuals who were considered to be the "other" were analyzed,
the students with typical development and gifted ones were observed to regard character,
interests, physical characteristics and abilities. Apart from these, gifted students were noticed
to have a perception towards grabbing the attention of others. The students generally regarded
the character and ability dimensions in term of the way of their being perceived by the “other.”
When the perceptions of gifted students were analyzed in terms of character, it was possible to
state that the others considered them as hardworking, honest or funny, whereas the students
with typical development considered to be regarded as positively such as being understanding,
sharing, respectful, optimistic, and negatively such as being angry, naughty and misfit. Similarly,
it was noticed in terms of abilities that they considered themselves to be regarded as being
successful, intelligent, successful in essays, writing well, going to BILSEM by the “other.”

On the other hand, it was observed that their peers with typical development had the perception
of being recognized by the "other" with their positive characteristics such as being successful,
sporty, intelligent, playing good football, as well as negative qualities such as playing badly and
speaking ill. When the perceptions of gifted students and their typically developing peers about
how they appeared for the "other" were analyzed, it was observed that they had positive images
in general, but there were also negative elements in the perceptions of the students with typical
development. Moreover, it was possible to state that gifted students created a perception
towards the efficiency of their special situation upon the perceptions of others. The expressions
such as grabbing the attention of others or going to BILSEM in the perceptions of gifted students
were remarkable indicators of this finding.
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Figure 3: Evaluation for the primary school students' perceptions of how individuals they
described as "the other" are possible to treat towards them according to whether they are
diagnosed with giftedness or not.

As could be seen in Figure 4, primary school students' perceptions of how individuals they
described as the "other" were possible to treat them were evaluated according to their being
diagnosed with giftedness or not in the study. In order to reveal these perceptions, the
phenomenon of play as an important hobby of students' daily lives was focused and the ability
of studying together as is an important indicator of students' social skills was emphasized.
Depending upon these obtained findings, it was possible to express according to the perceptions
of gifted students that they considered the "others" to want to play with them, but they would
not want to study and get along with them. [t was also possible to reveal that typically developing
peers had the perception that "others" would want to play, study and get along well with them.

When the perceptions of gifted students and the perceptions of students with typical
development were analyzed, it was possible to reveal that perceptions of gifted students were
more negative. In addition to having a perception that the "other" would want to play with them,
their thinking that they would not want to study with them was considered to reflect their
perception towards their special needs. In a sense, whereas the students with typical
development thought that the "other" was possible to get along well with them, gifted students
created a perception towards impossibility of getting along. It was possible to express that this
difference between the two groups of students appeared as result of the perception on special
needs. When the effect of this perception upon social skills of the students was considered, it
was noticed that regarding the perceptions of gifted students about the phenomenon of "best
friend" was remarkable.
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Figure 5: Findings related to the phenomenon of "best friend" according to the perceptions of
gifted students

When Figure 5 was analyzed, it was noticed that the perceptions of the gifted students towards
the students described as their best friends and the perceptions of the ones considered as the
“others” towards their best friends was tried to be interpreted. It was considered that gifted
students' perceptions of the phenomenon of "best friend" and the perceptions of their best
friends considered as "the other" revealed the perceptions of these students towards themselves
and others. Depending upon this idea, it was noticed when the findings indicated in Figure 5
were analyzed that gifted students had a perception that they had good characteristics similar
to their best friends, were interested in the same subjects, liked studying, had similar abilities,
were both intelligent and understood each other. Moreover, it was observed that those who
were described as the "other" in terms of the perceptions of gifted students had a perception on
meeting their best friends in the past, outside of school, playing the same game, sitting together
at the same desk, and disliking reading.

It was noticed when these perceptions of gifted students were analyzed that they were noticed
to consider their friends to have common characteristics with them, and therefore they
attributed these characteristics to themselves, but the others were good friends for very
different reasons (such as meeting in the past, sitting at the same desk, meeting outside of
school). However, when their perceptions of their own best friend were analyzed, more
individual interests and characteristics were noticed to be emphasized.
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CONCLUSION AND DISCUSSION

It was concluded depending upon the results obtained from the study that gifted students
referred to the abilities, intelligence and success of people who had similar characteristics with
themselves. It was even observed that there were students who regarded themselves to be
unique. Here, the student was observed to express themself as gifted. Sezer (2015) stated that
gifted students were distinctive and popular students in their classes. Therefore, he stated the
students to expect to be at the forefront and be appreciated. Typically developing peers, on the
other hand, had the perception in the context of characteristics (physical characteristics) valid
for everyone rather than creating a perception of similarity based on their individual differences.
Recent studies reported that children did not understand racial categories, individual
differences were more important for them rather than cultural differences, and they
distinguished people by the characteristics when categorizing or describing the other
individuals (for example, the color of their clothes or someone who ran faster in the game)
(Kowalski and Lo, 2001). The children who learnt observing individual differences and
analyzing the reactions and discourses given to different situations (Derman-Sparks, 1989) had
a prejudice against a group or included themselves in a group. Thus, the feelings of social identity
and self-creation were strengthened (Kowalski and Lo, 2001).

Similarly, it was observed that the students with typical development regarded especially
physical characteristics in terms of the features distinguishing from the others. Ekmisoglu
(2007) stated that physical features attracted attention because of being noticed easily by
students. Furthermore, it was possible to consider that the students emphasized physical
differences with the information they learned from teachers or textbooks at school (MNE, 2018;
MNE, 2019a; MNE, 2019b). It was observed that gifted students, on the other hand, made an
evaluation depending upon their achievement levels, knowledge levels, abilities, characters, and
interests, and their giftedness rather than the physical characteristics distinguishing them from
the others.

When the perceptions of gifted students and their typically developing peers towards their
appear in the eyes of the "other" were analyzed, it was observed that they had positive
evaluations in general, but there were also negative elements in the perceptions of students with
typical development. According to Havinghurst, getting along with peers during the childhood
was a developmental task. Because children accepted by their peers were possible to meet the
need for social approval and this was essential for social development (Yurtal, 2004).
Furthermore, it was also possible to state that gifted students created a perception towards their
special situation to be efficient upon the perceptions of the others. Ataman (2004) expressed
those gifted students needed to be noticed by the others to be successful.

Moreover, it was possible to reveal according to the perceptions of gifted students that they
considered that "others" would want to play with them, but they would not want to study and
get along with them. This negative opinion was possible to be interpreted as a negative self-
perception for the children. Or it was possible to be concluded that they considered appropriate
to their developmental characteristics. Ataman (2004) and Ozbay (2013) stated that gifted
students wanted to study individually, whereas Bencik & Metin, (2006) stated them to think
making mistakes while studying with the others. At the end of his study, Taytas (2022)
concluded that gifted students were more perfectionist and had the sense of responsibility when
compared to students with typical development, and he revealed these students to have
problems as result of this. It could be expressed that typically developing peers had the
perception that “others” would want to play, study and get along well with them. Senemoglu
(2018) and Sisman (2014) reported that the way children interacted with others affected their
self-concepts and attitudes towards life, and acceptance by the others contributed upon positive
personality development. In addition, the children loved by the others were possible to be
considered as a happy individual with the sense of love and trust in future. Teichman (2001)
determined that individuals' perspective towards the others was shaped at an early age, and
cognitive and personal development affected this.
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As could be understood here, gifted students had the perception that they could not
communicate effectively with the others, although they considered that they had a positive
image of themselves in the eyes of them. Bencik and Metin (2006) stated that gifted people could
have problems in their relationships with the others because they wanted to make friends with
elder individuals with similar characteristics. Bayri and Ozdemir (2022) stated at the end of
their study that gifted students had high standard schemes in comparing themselves with their
peers, and therefore, they experienced unhappiness, reluctance, anger and anxiety. Typically
developing peers, on the other hand, seemed to have a positive perception that the others would
want to study and get along well with them although they sometimes had a negative perception
of themselves in the eyes of others. Aktepe (2018) stated that individuals’ positive thinking
about themselves was an indicator of high self-confidence. For this reason, it was considered
that the self-perceptions of students with typical development were also positive.

Similarly, the effect of being diagnosed as gifted was observed in their perceptions towards the
phenomenon of best friend. Bencik and Metin (2006) reported that gifted individuals liked
communicating with gifted people like themselves, whereas Sezer (2015) stated that they had
problems with each other due to their different interest, intelligence and learning speed from
the ones with typical development. As result of this, it was possible to determine that gifted
students' perception of the other was in a less inclusive quality.

It was considered depending upon the results obtained from the research that it was remarkable
to support the development of students in an inclusive teaching process as much as possible
considering the effect of being diagnosed as gifted in creating self-perceptions of gifted students.
It was noticed that it was important for gifted students to study in cooperative learning groups
especially with their typically developing peers within the context of tasks appropriate for their
level and to create common products due to their perceptions that the others liked and thought
positively about them but did not want to spend time and cannot get along well with them.
Furthermore, it was suggested that further academic studies should be carried out on the mirror
self-perceptions of especially gifted students considering that mirror self-perceptions were
efficient upon creating the students' perceptions of the "other" and this perception affected both
self-perceptions and social relations of students.
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