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Abstract

The purpose of this research is to determine the effect of the use of the demonstration
method in the learning area of people, places, and environments in social studies classes
on academic success and attitudes towards the course. The sample of this research
consists of four classes at the fifth-grade level continuing their education in a middle
school located in the center of Mus province during the first semester of the 2021-2022
academic year. This study was conducted using a quantitative research method. It
employed a quasi-experimental design with pretest-posttest control group. The data
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Social studies is a subject area taught at the elementary level in Turkey. The primary goal of this course
is to cultivate individuals who are described with attributes such as effective, active, or qualified (Sever
etal., 2018). Sonmez (2005) defines social studies as the process of establishing a connection with social
reality based on evidence, ultimately resulting in living knowledge. Doganay (2005) describes social
studies as a field of study that leverages the content and methods of social and human sciences to help
students acquire democratic values and become qualified citizens. According to Sozer (1998), social
studies is a course at the elementary level that integrates findings from various fields through an
interdisciplinary approach, adapting them to suit students' global perception. Safran (2008) emphasizes
that social studies is a curriculum designed by making the knowledge obtained from numerous
disciplines accessible to children's levels. Erden (1997) states that social studies is a field focused on
raising good and responsible citizens while providing students with essential knowledge, skills,
attitudes, and values related to life. Tay et al. (2013) highlight that social studies, in a globalizing world,
is a course that facilitates the ability of citizens of a democratic society to make effective decisions,
consider the public good, and possess the knowledge and skills necessary to meet the fundamental
requirements of contemporary life. After briefly summarizing social studies and its objectives in the
context of the relevant literature, detailed information about the demonstration method and its role in
social studies, which is another topic of this study, is presented below.

The demonstration method, generally based on the principles of showing and displaying, involves
teaching by using certain materials and designing various activities appropriate to the content of the
subject, concept, event, or lesson. This method aims to make it easier for students to learn a skill, subject,
or concept during the teaching-learning process, and various tools and materials are used to achieve this
goal (Ramadhan & Surya, 2017). The demonstration method is one of the many pedagogical practices
and activities employed to increase students' interest in the lesson, keep their motivation high, and make
them active participants in the learning environment. More generally, this method significantly enhances
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learning, motivation, and attitudes. Additionally, the demonstration method positively impacts students'
curiosity, reasoning skills, and academic success (Basheer et al., 2016).

In the demonstration method, teachers use various materials and practices to impart skills or convey
specific concepts, topics, or phenomena. Additionally, during these practices, teachers can design
student-centered and collaborative activities to make students more active and enhance the efficiency of
the lesson. In this context, after using the demonstration method to present a topic or concept, or to
demonstrate a technique or skill, teachers can form student groups in the classroom, initiate discussions
among these groups, assign tasks and projects, and design various collaborative activities. Thus, this
method can be transformed from a purely teacher-centered approach to one where students actively
participate in the lesson, and student-teacher interaction reaches its highest level (Eilks et al., 2013).

The social studies course adopts an interdisciplinary approach. Social studies, encompassing a wide
range of topics from many disciplines, includes numerous verbal concepts, principles, and social
science-based knowledge. The fact that the subject areas of social studies are predominantly verbal in
content, resulting in a structure that emphasizes intellectual skills, brings the risk of turning this course
into an abstract and complex mass of information. This situation leads to the perception of social studies
as a rote-learning subject. Indeed, Ata (2015) states that social studies is seen by students as a boring,
memorization-heavy, unappealing course filled with unassimilated, unexplained information that
belongs to the adult world.

Based on all these explanations, it can be said that the social studies course needs to be restructured to
escape its image as a boring, monotonous, rote-learning subject and to be reshaped in line with the
constructivist education approach. Teachers should effectively use appropriate teaching strategies,
methods, and techniques to achieve this goal.

The demonstration method is considered one of the effective teaching methods. It also offers an
appropriate area of use for the general structure, objectives, and skills of social studies. Indeed, Basheer
et al. (2016), Deese et al. (2000), and Thahir et al. (2019) emphasize that the demonstration method
moves lessons away from rote learning, relieves the learning environment from boredom and monotony,
and makes lessons rich and enjoyable. Therefore, it can be said that the demonstration method is
significant for an effective social studies course.

In this research, the impact of the demonstration method was examined not only on academic
achievement but also on attitudes. Attitude, a concept related to the effectiveness of teaching, is defined
as individuals' positive or negative feelings towards other individuals, events, objects, or subjects
(Erkan, 2004). Additionally, attitude is a tendency that has cognitive, affective, and behavioral aspects
(Baykara Pehlivan, 2008; Erkus et al., 2000). When referring to students' attitudes toward the
demonstration method, it implies their positive or negative thoughts regarding this approach.

Using the demonstration method at the elementary and middle school levels positively influences
students' academic achievement and attitudes towards the course, as students in the concrete operational
stage struggle significantly with learning abstract and complex concepts and topics. Therefore,
instructional activities for students in this stage should be made concrete and simplified to their level.
In this context, the demonstration method plays a crucial role in both creating effective learning
experiences and ensuring the retention of learned knowledge (Furo et al., 2014).

A review of the relevant literature reveals that numerous studies have been conducted on the
demonstration method both domestically (Aydin, 2016; Azizoglu, 2004; Bal incebacak, 2017; Celikgi,
2000; Demiralp, 2006; Erdogan, 2010; Gedik, 2001; Gogebakan, 2008; Giilcan, 2010; Hacioglu, 1989;
Iplik¢i, 2006; Sever, 2011; Tosun, 2003; Uyanik, 2006; Yavuz, 2005) and internationally (Basheer et
al., 2016; Daluba, 2013; El-Sayed et al., 2017; Hidayat, 2020; Ichsan and Mulyani, 2018; Idris, 2019;
Inuwa et al., 2018; Muhammad et al., 2016; Ramadhan and Surya, 2017; Ramsey et al., 2000; Saragih,
2019; Soe and Nyunt, 2018; Sola and Ojo, 2007; Thahir et al., 2019; Vijayakumari and Umashree, 2016;
Wahyuni, 2016; Zulfahmi et al., 2019). Despite the effectiveness of the demonstration method, it is
observed that most studies related to this method have been conducted in the field of natural sciences.
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No studies directly using the demonstration method in social studies education have been encountered.
This study aims to address this gap in the literature.

The primary objective of this research is to determine the impact of using the demonstration method in
teaching the people, places and environments learning area in social studies on students' academic
achievement and attitudes towards the lesson. To achieve this primary goal, the following hypotheses
are proposed:

1. Ho: There is no significant difference between the pre-test and post-test scores of the
achievement test for the experimental group.

2. Ho: There is no significant difference between the pre-test and post-test scores of the
achievement test for the control group.

3. Ho: There is no significant difference between the post-test scores of the achievement test for
the experimental and control groups.

4. Ho: There is no significant difference between the pre-test and post-test scores of the social
studies attitude scale sub-dimensions for the experimental group.

5. Ho: There is no significant difference between the pre-test and post-test scores of the social
studies attitude scale sub-dimensions for the control group.

6. Ho: There is no significant difference between the post-test scores of the social studies attitude
scale sub-dimensions for the experimental and control groups.

Methods
Model

In this study, an experimental model was employed. Within this framework, a pre-test and post-test
control group quasi-experimental design was used. The experimental design used in the research is
presented in Table 1.

Table 1. Experimental Design of the Study

Groups Pre-Tests Teaching Method Post-Tests
Control People, Places and Current Learning People, Places and
Group Environments Achievement Methods Environments Achievement
Test Test
Social Studies Attitude Scale Social Studies Attitude Scale
Experimental People, Places and Demonstration Insanlar, Yerler ve Cevreler
Group Environments Achievement Method Basar1 Testi
Test Sosyal Bilgiler Dersi Tutum
Social Studies Attitude Scale Olgegi

As can be seen from Table 1, the People, Places, and Environments Achievement Test (PPEAT) and the
Social Studies Attitude Scale (SSAS) were administered as pre-tests and post-tests to both the
experimental and control groups.

Sample

The sample of this study consists of four classes of 5th grade students from a middle school located in
the central district of Mus province during the first semester of the 2021-2022 academic year. The study
group comprises four operational groups: two experimental groups using the demonstration method in
the "People, Places and Environments" learning area of social studies and two control groups applying
existing methods. The cluster sampling method, a type of probability sampling, was used to determine
the study group. In the experimental group, there were 78 participants, with 37 (47.4%) being female
and 41 (52.6%) being male. In the control group, there were 82 participants, with 38 (46.3%) being
female and 44 (53.7%) being male.

From this data, it is observed that the gender distributions of students in the experimental and control
groups are similar. Therefore, it can be said that the groups are homogeneous in terms of the gender
variable.
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Research Process

To conduct the implementation at the middle school in Mus province, the necessary permissions were
obtained from the Mus Provincial Directorate of National Education. The parents of the students in the
experimental group filled out and signed informed consent forms. To determine the social, economic,
and cultural levels of the students in the experimental and control groups and to check the equivalence
of the groups, the students were asked to complete a personal information form.

The lessons for students in the experimental group were conducted in the context of the fundamental
principles, techniques, and activities of the demonstration method. The implementation was carried out
over a period of six weeks (18 class hours). In the experimental group, techniques and activities such as
demonstrations, dramatizations and educational games (e.g., puzzles, riddles) were used. Educational
materials, visuals and models were utilized to make the lessons more understandable and concrete. The
People, Places and Environments Achievement Test (PPEAT) and the Social Studies Attitude Scale
(SSAS) were administered as pre-tests and post-tests both before and after the implementation to the
students in the experimental group.

During the implementation period (six weeks, 18 class hours), the lessons were conducted in the
classrooms of the control groups. The physical conditions of the classrooms for both the experimental
and control groups were identical. No intervention was made to the students in the control group during
the implementation process. The lessons for the control group were conducted according to the existing
curriculum. The PPEAT and SSAS were administered as pre-tests and post-tests both before and after
the implementation to the students in the control group.

Data Collection Tools

In this study, the People, Places and Environments Achievement Test (PPEAT) developed by the
researcher and the Social Studies Attitude Scale (SSAS) developed by Gomleksiz and Ulkii Kan (2013)
were used as data collection tools.

People, Places and Environments Achievement Test

The achievement test was developed specifically for this research. Before developing the PPEAT, the
relevant learning area and its associated achievements were examined in detail. Subsequently, a test
consisting of 40 multiple-choice questions was created. The clarity, expression style, appropriateness
for student level, and scope of the test were reviewed by a total of 12 experts, including three faculty
members from the field of social studies education, four doctoral students, one Turkish language teacher,
and four social studies teachers. Based on the feedback and suggestions of the experts, three questions
deemed to have content or structural errors were removed from the draft version of the PPEAT. Thus,
following the experts' opinions, suggestions, and overall evaluations, the PPEAT was finalized with a
total of 37 questions.

The 37-item achievement test was piloted with 404 Sth grade students attending various middle schools
in Mus province during the second semester of the 2020-2021 academic year.

Item analyses of the PPEAT were conducted using the Test Analysis Program (TAP) and evaluated
based on item difficulty and discrimination indices. As a result of the analyses, items 2, 6 and 27 were
found to be unsuitable and removed from the test, resulting in a final version of the PPEAT with 34
items. The reliability of the test was determined by calculating the KR-20 value, which was found to be
0.84, indicating a high level of reliability.

Attitude Scale

To determine the attitudes of 5th grade students towards the social studies course before and after the
implementation at a middle school in Mus, the SSAS was used. This scale consists of 29 items measuring
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14 positive and 15 negative attitudes across 5 sub-dimensions. The validity of the scale was tested using
factor analysis, with a KMO value of 0.96 and a significant Bartlett's test result, indicating a robust
structure. For reliability, the Cronbach Alpha coefficient was determined to be 0.93, indicating high
internal consistency. Additionally, the scale's consistency over time was verified using the test-retest
method. The scale is supported by expert opinions and item analyses, suggesting that it is a
comprehensive and reliable measurement tool (Gomleksiz & Ulkii Kan, 2013).

Data Analysis

The data collected during the study were analyzed using the SPSS program. To compare the mean scores
of pre-tests and post-tests for both the experimental and control groups, a two-factor analysis of variance
for repeated measures was initially planned. However, due to significant differences in covariance
among measurement groups as indicated by Box's Test of Equality of Covariance Matrices, it was
deemed inappropriate to conduct the two-factor analysis of variance for repeated measures. Therefore,
to compare the mean scores of the pre-tests and post-tests for the experimental and control groups,
parametric tests including paired samples t-test and One-Way Analysis of Variance (ANOVA) were
used.

To ensure the appropriateness of the analysis methods, normality tests were conducted to check if the
data followed a normal distribution. Kolmogorov-Smirnov (K-S) and Shapiro-Wilk (S-W) normality
tests were performed, and it was determined that the data were normally distributed. Consequently,
parametric analysis methods were used for both the pre-tests and post-tests of the achievement test and
the attitude scale. In this context, paired samples t-test and One-Way ANOVA were applied to the
achievement test and attitude scale.

In the interpretation of the pre-test and post-test results for the achievement test and attitude scale,
arithmetic means, standard deviations, percentages, frequencies, and effect sizes (d and n?) were
calculated.

Results
Results Related to the First Hypothesis

This section examines whether there is a significant difference between the pre-test and post-test scores
of the students in the experimental groups. The normality of the pre-test and post-test scores for the
students in the Experimental Group 1 (5-E) and Experimental Group 2 (5-H) was assessed using
Kolmogorov-Smirnov (K-S) and Shapiro-Wilk (S-W) tests, as well as skewness and kurtosis values. It
was determined that the data followed a normal distribution. To determine if there was a statistically
significant difference between the pre-test and post-test mean scores of the experimental groups on the
People, Places and Environments Achievement Test (PPEAT), paired samples t-tests were conducted.
The results for Experimental Group 1 (5-E) are presented in Table 2.

Table 2. Results of the Paired Samples T-Test for Pre-Test and Post-Test Scores of Experimental Group
1 (5-E)
Tests Groups N X SS sd t p d
Pre-Test  Experimental 1 (5-E) 38 4543 16,53

Post-Test Experimental 1 (5-E) 38 83,12 9,24

37 -17,01 .000 2.81

Table 2 shows that the paired samples t-test results for Experimental Group 1 (5-E) indicate a significant
difference between the pre-test mean score (X = 45.43) and the post-test mean score (X = 83.12),
favoring the post-test (t37 =-17.01, p < .05). Given this significant difference, the effect size (Cohen’s
d) for the pre-test and post-test scores was examined, revealing a large effect size. Consequently, it can
be stated that the demonstration method implemented in Experimental Group 1 (5-E) yielded effective
results. The paired samples t-test results for Experimental Group 2 (5-H) are provided in Table 3.
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Table 3. Results of the Paired Samples T-Test for Pre-Test and Post-Test Scores of Experimental Group
2 (5-H)
Tests Groups N X SS sd t p d
Pre-Test  Experimental 2 (5-H) 40 39,92 13,93

39 -20.76 .000 3.75

Post-Test Experimental 2 (5-H) 40 82,13 7,72

Table 3 shows that the paired samples t-test results for Experimental Group 2 (5-H) indicate a significant
difference between the pre-test mean score (X = 39.92) and the post-test mean score (X = 82.13),
favoring the post-test (t39 = -20.76, p < .05). Given this significant difference, the effect size (Cohen’s
d) for the pre-test and post-test scores was examined, revealing a large effect size. These results suggest
that the demonstration method implemented in Experimental Group 2 (5-H) was highly effective.

Results Related to the Second Hypothesis

This section examines whether there is a significant difference between the pre-test and post-test scores
of the control groups. The normal distribution of the pre-test and post-test scores for students in Control
Group 1 (5-A) and Control Group 2 (5-D) was assessed using K-S and S-W tests, as well as skewness
and kurtosis values and it was found that these scores follow a normal distribution. To determine if there
is a statistically significant difference between the pre-test and post-test mean scores of the control
groups, paired samples t-tests were conducted. The results for Control Group 1 (5-A) are presented in
Table 4.

Table 4. Results of the Paired Samples t-Test for Control Group 1 (5-A) Pre-Test and Post-Test Scores
Tests Groups N X SS sd t p d

Pre-Test Control 1 (5-A) 41 45,76 14,76
Post-Test Control 1 (5-A) 41 59,11 14,95

40 -8.69 .000 0.89

As seen in Table 4, the paired samples t-test results for Control Group 1 (5-A) indicate a significant
difference between the pre-test (X = 45.76) and post-test scores (X = 59.11), favoring the post-test (t40
=-8.69, p <.05). Given the significant result, the effect size (Cohen’s d) for the difference between pre-
test and post-test scores was examined, revealing a large effect size. Consequently, it can be concluded
that while the existing teaching methods in Control Group 1 (5-A) were not as effective as the
demonstration method used in the experimental groups, they still significantly improved students'
academic success. The paired samples t-test results for Control Group 2 (5-D) are presented in Table 5.

Table 5. Results of the Paired Samples t-Test for Control Group 2 (5-D) Pre-Test and Post-Test Scores
Tests Groups N X SS sd t p d

Pre-Test Control 2 (5-D) 41 39,02 12,59
Post-Test Control 2 (5-D) 41 56,59 10,33

40 -12.11 .000 1.52

Table 5 shows that the paired samples t-test results for Control Group 2 (5-D) reveal a significant
difference between the pre-test (X = 39.02) and post-test scores (X = 56.59), with a significant difference
favoring the post-test (t40 =-12.11, p <.05). The effect size (Cohen’s d) was found to be large, indicating
a substantial effect. Therefore, it can be concluded that although the existing teaching methods in
Control Group 2 (5-D) were not as effective as the demonstration method applied in the experimental
groups, they still led to a significant improvement in students' academic performance.

Results Related to the Third Hypothesis

This section investigates whether there is a significant difference in the post-test scores of the
achievement test between the experimental and control groups. The normal distribution of the post-test
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scores for students in both the experimental and control groups was assessed using K-S and S-W tests,
as well as skewness and kurtosis values, confirming that the data follows a normal distribution. Levene’s
test showed that there was no significant difference in the variances of the post-test scores between the
experimental and control groups. Subsequently, a One-Way Analysis of Variance (ANOVA) was
conducted to determine if there were significant differences in the achievement test post-test scores
between the experimental and control groups. The results of the ANOVA are presented in Table 6.

Table 6. Results of One-Way ANOVA Comparing Post-Test Achievement Scores of Experimental and
Control Groups

Groups N X SS sd F p n
Experiment 1 (5-E) 38 83,12 9,24

Experiment 2 (5-H) 40 82,13 7,72 159 68.583  .000 1.416
Control 1 (5-A) 41 59,11 14,95

Control 2 (5-D) 41 56,59 10,33

Table 6 reveals that the One-Way Analysis of Variance (ANOVA) results indicate a significant
statistical difference between the post-test scores of the experimental and control groups. Specifically,
the post-test scores of Experiment 1 (5-E) (X = 83.12) and Experiment 2 (5-H) (X = 82.13) were
significantly higher compared to the post-test scores of Control 1 (5-A) (X = 59.11) and Control 2 (5-
D) (X = 56.59) (F159 = 68.583, p < .05). The effect size (n2) was calculated, showing a substantial
difference between the post-test scores of the experimental and control groups.

Fourth Hypothesis Results

In this section, it was examined whether there were statistically significant differences between the pre-
test and post-test scores of the sub-dimensions of the Attitude Scale towards Social Studies (SSAS)
namely liking, utility, interest, desire, and confidence — for students in the experimental groups. The
normal distribution of the pre-test and post-test scores for the sub-dimensions of SBDTO in the
experimental groups was assessed using Kolmogorov-Smirnov (K-S) and Shapiro-Wilk (S-W) tests, as
well as skewness and kurtosis values. It was determined that the data followed a normal distribution.

To determine if there were statistically significant differences between the pre-test and post-test mean
scores of the sub-dimensions of SSAS, paired-samples t-tests were conducted. The t-test results
indicated significant differences (p <.05) in favor of the post-test for all sub-dimensions. Following this,
the effect size (Cohen’s d) for the differences between the pre-test and post-test scores was calculated
for the Experiment 1 (5-E) group. The effect sizes for the sub-dimensions of SSAS in the Experiment 1
(5-E) group were as follows: liking Cohen’s d = 2.59, utility Cohen’s d = 2.06, interest Cohen’s d =
2.05, desire Cohen’s d = 1.55, and confidence Cohen’s d = 2.36. These results indicate that the effect
sizes for all sub-dimensions of SSAS were very large. Based on these results, it can be concluded that
the demonstration method and activities implemented in the Experiment 1 (5-E) group significantly and
positively improved students' attitudes towards the subject.

For the Experiment 2 (5-H) group, the paired-samples t-test results revealed statistically significant
differences (p < .05) in favor of the post-test for all sub-dimensions of SSAS. The effect sizes for the
sub-dimensions of SSAS in the Experiment 2 (5-H) group were as follows: liking Cohen’s d = 2.09,
utility Cohen’s d = 2.08, interest Cohen’s d = 2.11, desire Cohen’s d = 1.66, and confidence Cohen’s d
= 2.50. These results also indicated that the effect sizes for all sub-dimensions of SSAS were very large.
Therefore, it can be concluded that the demonstration method and activities conducted in the Experiment
2 (5-H) group significantly and positively improved students' attitudes towards the subject.

Fifth Hypothesis Results
This section examines whether there were statistically significant differences between the pre-test and

post-test scores for the sub-dimensions of the Attitude Scale towards Social Studies (SSAS) — namely
liking, utility, interest, desire and confidence — for students in the control groups. The normal distribution
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of the pre-test and post-test scores for the sub-dimensions of SSAS in the control groups was assessed
using Kolmogorov-Smirnov (K-S) and Shapiro-Wilk (S-W) tests, as well as skewness and kurtosis
values. It was determined that the data followed a normal distribution.

To determine if there were statistically significant differences between the pre-test and post-test mean
scores of the sub-dimensions of SSAS, paired-samples t-tests were conducted. The t-test results
indicated significant differences (p <.05) in favor of the post-test for all sub-dimensions. For the Control
1 (5-A) group, the effect size (Cohen’s d) for the differences between the pre-test and post-test scores
was calculated. The effect sizes for the sub-dimensions of SSAS in the Control 1 (5-A) group were as
follows: liking Cohen’s d = .38, utility Cohen’s d = .18, interest Cohen’s d = .28, desire Cohen’s d =
.25, and confidence Cohen’s d = .34. In this context, the effect size for the utility sub-dimension in the
Control 1 (5-A) group was small, while all other sub-dimensions showed a moderate effect size. Based
on these results, it can be concluded that the attitudes of the experimental groups, which were taught
using the demonstration method and activities, were higher and had a more positive and significant
impact compared to the control groups taught with the existing instructional methods.

For the Control 2 (5-D) group, the paired-samples t-test results also revealed significant differences (p
<.05) in favor of the post-test for all sub-dimensions of SSAS. The effect sizes for the sub-dimensions
of SSAS in the Control 2 (5-D) group were as follows: liking Cohen’s d = .38, utility Cohen’s d = .25,
interest Cohen’s d = .23, desire Cohen’s d = .17, and confidence Cohen’s d = .28. The effect size for the
desire sub-dimension in the Control 2 (5-D) group was small, while all other sub-dimensions showed a
moderate effect size. Based on these results, it can be concluded that the attitudes of the experimental
groups, which were taught using the demonstration method and activities, were significantly higher and
had a more positive and substantial impact compared to the control groups taught with the existing
instructional methods.

Sixth Hypothesis Results

This section examines whether there are statistically significant differences between the mean scores of
the sub-dimensions of the Attitude Scale towards Social Studies (SSAS) —namely liking, utility, interest,
desire and confidence — obtained from the post-test for students in the experimental and control groups.
The normal distribution of the post-test scores for the sub-dimensions of SSAS in the experimental and
control groups was assessed using Kolmogorov-Smirnov (K-S) and Shapiro-Wilk (S-W) tests, as well
as skewness and kurtosis values. It was determined that the data followed a normal distribution.

Levene's test revealed no statistically significant difference in the variances of the post-test scores
between the experimental and control groups. Subsequently, a One-Way Analysis of Variance
(ANOVA) was conducted to determine whether there were statistically significant differences between
the mean post-test scores of the sub-dimensions of SSAS for the experimental and control groups.

The results indicated statistically significant differences in favor of the experimental groups across all
sub-dimensions of SSAS. Upon finding significant differences, the effect sizes (n?) for the post-test
scores between the experimental and control groups were calculated. The effect sizes were as follows:
for the liking sub-dimension (n?) = .472, for the utility sub-dimension (n?) = .382, for the interest sub-
dimension (n?) = .453, for the desire sub-dimension (n?) = .333, and for the confidence sub-dimension
(m?) = .509. These effect sizes indicate a high level of difference between the post-test scores of the
experimental and control groups.

Discussion and Recommendations

A statistically significant difference was found between the pre-test and post-test mean scores of the
experimental group in favor of the post-test. Therefore, it can be said that the demonstration method
used in the experimental group yielded significantly effective results in terms of academic success. The
experimental group's scores showed nearly a two-fold increase between the pre-test and post-test. These
findings reject the null hypothesis (1.Ho) stating, "There is no significant difference between the pretest
and posttest scores of the experimental group on the achievement test" and support the opposite
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hypothesis. A statistically significant difference was also found between the pre-test and post-test mean
scores of the control group in favor of the post-test. As a result, it was observed that the social studies
textbook and activities used in the control group significantly increased the students' academic success.
These findings reject the null hypothesis (2.Ho) stating, "There is no significant difference between the
pretest and posttest scores of the control group on the achievement test" and support the opposite
hypothesis. A statistically significant difference was found between the post-test scores of the
experimental and control groups in favor of the experimental group. Consequently, it can be said that
the social studies lessons conducted with the demonstration method and activities in the experimental
group were more effective in terms of academic success compared to the social studies lessons
conducted with the textbook and activities in the control group. These findings reject the null hypothesis
(3.Ho) stating, "There is no significant difference between the posttest scores of the experimental and
control groups on the achievement test" and support the opposite hypothesis.

Numerous studies, both domestically and internationally, confirm the positive impact of the
demonstration method on academic success. Domestic studies can be summarized as follows: Uyanik
(2006), Demiralp (2006) and Iplikgi (2006) examined the use of the demonstration method in geography
lessons; Aydin (2016), Erdogan (2010), Gedik (2001) and Azizoglu (2004) explored its use in science
and chemistry lessons; Gogebakan (2008) investigated its application in art history teaching; Tosun
(2003) looked at its use in physical education; and Giilcan (2010), Sever (2011), Celik¢i (2000), Bal
Incebacak (2017), Hacioglu (1989) and Yavuz (2005) studied its effects on various concepts and
subjects. All these studies found that the demonstration method positively affected students' academic
success.

International studies also support the positive impact of the demonstration method on academic success.
Ramsey et al. (2000), Basheer et al. (2016), Hidayat (2020), Soe and Nyunt (2018) and Sola and Ojo
(2007) examined its use in physics, chemistry, and biology lessons; Thahir et al. (2019) and Ramadhan
and Surya (2017) investigated its application in mathematics; Daluba (2013) explored its use in
agricultural sciences; Muhammad et al. (2016) looked at its effects on economics concepts;
Vijayakumari and Umashree (2016) studied its impact on developing ecocentric attitudes; Inuwa et al.
(2018) assessed its influence on financial accounting success; Ichsan and Mulyani (2018) investigated
its effects on recycling waste with low motor skills; El-Sayed et al. (2017) examined its use in partograph
skills; Wahyuni (2016) looked at its impact on speaking skills; Idris (2019) studied its effects on using
electrical materials; Zulfahmi (2019) explored its impact on basic movement dance skills; and Saragih
(2019) examined its use in citizenship education. These international studies also found significant
positive effects of the demonstration method on students' academic success and various knowledge and
skills.

In conclusion, the findings of this study, which investigated the use of the demonstration method in
social studies and its impact on academic success, are consistent with the results of various studies
conducted both domestically and internationally across different fields. These studies collectively
support the positive impact of the demonstration method on academic achievement.

Another subproblem of this research is to examine the impact of the demonstration method on students'
attitudes towards the lesson.

A significant difference was observed in favor of the post-test scores across all sub-dimensions of the
Attitude Scale towards Social Studies (SSAS) in the experimental group. Based on these results, it can
be said that the demonstration method and its applications used with the experimental group have
significantly and positively improved the students' attitudes towards the lesson. These findings reject
the null hypothesis (4.Ho) stating, "There is no significant difference between the pretest and posttest
scores of the experimental group on the sub-dimensions of the social studies course attitude scale" and
support the opposite hypothesis.

A significant difference was also observed in favor of the post-test scores across all sub-dimensions of
the SSAS in the control group. Based on these results, it can be said that the attitudes towards social
studies in the control group, where the lesson was taught using the textbook and activities, were higher
and had a more positive and significant effect compared to the experimental group. These findings reject
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the null hypothesis (5.Ho) stating, "There is no significant difference between the pretest and posttest
scores of the control group on the sub-dimensions of the social studies course attitude scale" and support
the opposite hypothesis.

A statistically significant difference was found in favor of the experimental group across all sub-
dimensions of the SSAS between the experimental and control groups. Based on these results, it can be
expressed that the social studies lesson taught with the demonstration method and activities in the
experimental group was more effective in terms of students' attitudes towards the lesson compared to
the social studies lesson taught with the textbook and activities in the control group. These findings
reject the null hypothesis (6.Ho) stating, "There is no significant difference between the posttest scores
of the experimental and control groups on the sub-dimensions of the social studies course attitude scale"
and support the opposite hypothesis.

While there are numerous studies both nationally and internationally indicating that the demonstration
method positively impacts academic achievement, studies focusing on the effect of this method on
students' attitudes towards the lesson are relatively limited. Literature review reveals some studies that
investigate the impact of the demonstration method on students' attitudes towards the lesson. These
studies include those by Gedik (2001), Yavuz (2005) and Basheer et al. (2016). This research has found
that demonstration-based activities positively impact both students' academic achievements and their
attitudes towards the lesson. The findings of this study, which explored the use of the demonstration
method in social studies and its impact on students' academic achievements and attitudes towards the
lesson, align with the results of the mentioned studies. However, a study by Azizoglu (2004) found no
significant effect of the demonstration method on attitudes, which contradicts the findings of this
research.

While some studies examining the effect of the demonstration method or visual materials on students'
attitudes towards the lesson have found positive and significant effects, others have found no significant
or positive differences. One possible reason for these discrepancies between studies could be the
different approaches in implementations and by practitioners.

Based on the results obtained from this study, the following recommendations can be made:

v" It has been determined that the demonstration method and activities increase students' academic
achievements and positively develop their attitudes towards the lesson. Therefore, it is
recommended to use the demonstration method and activities in social studies lessons.

v' It is recommended that educational materials and various tools prepared for the demonstration
method be of a size that all students can easily see and positioned so that all students can
comfortably view them during presentations.

v" Instead of maintaining a purely teacher-centered approach, it is recommended to conduct
activities that engage students and increase teacher-student and student-student interactions.

v" This research is a quasi-experimental study involving experimental and control groups. The
study compared lessons taught using the demonstration method and activities with those taught
using the existing teaching program. Other researchers could compare the demonstration
method with other teaching methods. This way, the effectiveness of different teaching methods
can be compared.

v This research examined the impact of the demonstration method on students' academic
achievements and attitudes towards the lesson. Future research could also explore the impact of
the demonstration method on retention, critical thinking, and creative problem-solving skills.
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Arastirma Makalesi

Sosyal Bilgiler Dersinin Gosteri Yontemi ile Islenmesinin Ders
Basarisina ve Derse Yonelik Tutuma Etkisi!

Murat SALUR? Zafer CAKMAK3

Makale Hakkinda Ozet
Bu aragtirmanin amaci, sosyal bilgiler dersi insanlar, yerler ve ¢evreler ogrenme
Gonderim Tarihi: 20.09.2022  glaminda gosteri yonteminin kullanilmasinin ders basarist ve derse yonelik tutum
Kabul Tarihi: 22.03.2024 tizerindeki etkisini belirlemektir. Bu arastirmanin érneklemi 2021-2022 egitim-
Yayin Tarihi: 01.10.2024 ogretim yumn birinci doneminde, Mus ili merkezinde yer alan bir ortaokulda
ogrenim hayatina devam eden 5. sunif diizeyindeki dort subeden olusmaktadir. Bu
calisma nicel arastirma yontemiyle yiiriitiilmiistiir. Arastirma deneme modelinde olup
arastirmada 6n ve son test kontrol gruplu yari deneysel desen kullanilmistir. Veri
toplama aract olarak; “Insanlar, Yerler ve Cevreler Basari Testi” ile “‘Sosyal Bilgiler

Anahtar Kelimeler Dersi Tutum Olgegi” kullanilmistir. Basari testi ve tutum olgegine yonelik olarak

Sosyal Bilgiler parametrik testlerden iligkili gruplar icin t testi ve Tek Yonlii Varyans Analizi

Gosteri Yontemi (ANOVA) uygulanmustir. Bu arastirmanin sonuglart kapsaminda; gosteri yonteminin

Akademik Basar sosyal bilgiler dersinde ogrencilerin ders basarisint 6nemli 6l¢iide arttirdigi ve derse
yonelik tutum tizerinde olumlu etki olugturdugu saptanmistir.

Tutum

Atif icin: Salur, M. ve Cakmak, Z. (2024). Sosyal Bilgiler Dersinin Gosteri Yontemi ile

Islenmesinin Ders Basarisina ve Derse Yonelik Tutuma Etkisi. MSKU Egitim
Fakiiltesi Dergisi, 11(2), 156-181. DOI: 10.21666/muefd.1174195

Sosyal bilgiler dersi Tiirkiye’de ilkogretim diizeyinde okutulan bir ¢aligma alanidir. Bu dersin temel
hedefi ise etkin, aktif veya nitelikli 6n eklerle tanimi yapilan bireyler yetistirmektir (Sever vd., 2018).
Sénmez (2005) sosyal bilgileri, toplumsal gergekle kanitlanmaya dayali bag kurma siireci ve bunun
nihayetinde ulagilan dirik bilgiler seklinde tanimlamaktadir. Doganay (2005) sosyal bilgileri, sosyal ve
beseri bilimlerin icerik ve yontemlerinden istifade ederek bunlar1 6grencilerin demokratik degerler
kazanmasini ve nitelikli vatandas olarak yetismesini saglayan bir ¢aligma alani olarak ifade etmektedir.
Sozer’e (1998) gore sosyal bilgiler, pek ¢ok alandaki ¢caligmalardan elde edilen bulgulari disiplinler arasi
bir anlayisla se¢ip yogurarak olusturulmus bilgileri iginde biitiinlestiren ve 6grencilerin kiiresel algilama
ozelligine uygun duruma getirilmis ilkdgretim diizeyindeki bir derstir. Safran (2008) sosyal bilgilerin,
cok sayida disiplinden elde edilen bilgileri cocuklarin seviyesine uygun hale getirerek olusturulmus bir
miifredat programi oldugunu vurgulamistir. Erden (1997) sosyal bilgilerin, iyi ve sorumlu vatandag
yetistirmeyi ve 6grencilere yasamla ilgili temel bilgi, beceri, tutum ve deger kazandirmayi temele alan
bir ¢aligma alan1 oldugunu ifade etmistir. Tay vd., (2013) ise sosyal bilgilerin, kiiresellesen bir diinyada
demokratik bir toplumun vatandaslarinin; etkili kararlar almasini, kamu yararimi gézetmesini ve ¢agdas
yasaminin temel gereklerini yerine getirecek bilgi ve beceriye sahip olmasim kolaylastiran bir ders
oldugunu vurgulamistir. lgili literatiir baglaminda sosyal bilgileri ve amaglarini kisaca ifade ettikten
sonra bu caligmanin bir diger konusu olan gosteri yontemi ve bunun sosyal bilgiler dersindeki yerine
iligkin detayl bilgiler agagida ifade edilmistir.

Genel olarak gosterme ve sergileme esasina dayanan gosteri yontemi; konunun, kavramin, olaym veya
dersin igerigine uygun olarak birtakim materyaller kullanilarak ve cesitli etkinlikler tasarlanarak
Ogretimin yapilmasini kapsayan bir yontemdir. Bu yontemde, 6grencilerin 6grenme-6gretme siirecinde
bir beceriyi, konuyu ya da kavrami daha kolay bir sekilde O6grenmeleri amaglanir ve bu amag
dogrultusunda ¢esitli arag-geregler kullanilir (Ramadhan ve Surya, 2017). Gosteri yontemi, 6grencilerin
derse olan ilgilerini artirmak, motivasyonlarini canli tutmak ve dgrenme ortamda Ogrencileri aktif
kilmak i¢in pek ¢ok pedagojik uygulamalardan ve etkinliklerden biridir. Daha genel bir ifadeyle bu

1Bu makale birinci yazarin doktora tezinden Uretilmistir.
2 Firat Universitesi — murat.salur.4949@gmail.com - ORCID: 0000-0002-2569-4788
3 Firat Universitesi — zcakmak@firat.edu.tr - ORCID: 0000-0002-0612-814X
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yontem; 6grenmeyi, motivasyonu ve tutumlart olduke¢a gelistirir. Ayrica gosteri yontemi; 6grencilerin
merak duygulari, akil yiiriitme becerileri ve akademik basarilan tizerinde de olumlu etkilere sahiptir
(Basheer vd., 2016).

Gosteri yonteminde, 6gretmenler, beceri kazandirmak veya belli kavramlari, konular1 veya olgular
aktarmak icin cesitli materyaller ile uygulamalar yaparlar. Ayrica, 6gretmenler, bu uygulamalar
esnasinda 6grencileri daha aktif hale getirmek ve dersi daha verimli kilmak i¢in 6grenci merkezli ve is
birligine dayal etkinlikler de tasarlayabilirler. Bu baglamda, 6gretmenler, gosteri yontemini kullanarak
konu veya kavrami aktardiktan; teknigi veya beceriyi gosterdikten sonra sinif ortaminda 6grenci gruplari
olusturup; bu gruplar arasinda tartigmalar baglatabilir, birtakim gorevler ve projeler verebilir, ig birligine
dayali ¢esitli aktiviteler tasarlayabilirler. Boylece, bu yontem salt 6gretmen merkezli bir yaklasimdan;
ogrencinin aktif olarak derse katildig1 ve 6grenci-6gretmen etkilesiminin en {ist seviyeye ¢iktig1 bir
yaklagim haline getirilebilir (Eilks vd., 2013).

Sosyal bilgiler dersi, disiplinleraras1 bir yaklasim sergilemektedir. Pek ¢ok disiplinden, ¢ok sayida konu
alanlarini igerin sosyal bilgiler, biinyesinde; sdzel nitelik tasiyan ¢ok sayida kavramlar, ilkeler ve sosyal
bilim temelli bilgiler barindirilmaktadir. Sosyal bilgilerin konu alanlar1 daha ziyade s6zel bir igerik
tagimasi ve bunun bir neticesi olarak diistinsel beceri agirlikli bir yap1 6n plana ¢ikmasi; bu dersi, soyut
ve kompleks bilgi yigimi haline getirme riskini dogurmaktadir. Bu durum da sosyal bilgiler dersinin,
ezber bir ders olarak algilanmasina neden olmaktadir. Nitekim, Ata (2015), sosyal bilgiler dersinin,
Ogrencilerin goziinde; sikici, ezber gerektiren, sevimsiz, hazmedilmemis, anlamlandirilmamis ve
yetiskinlerin diinyasina ait bilgiler ile dolu bir ders olarak goriildiigiinii ifade etmistir.

Tim bu aciklamalardan hareketle; sosyal bilgiler dersinin, sikici, monoton, ezberci bir ders
goriiniimiinden kurtarilmasi, yapilandirmaci egitim anlayis1 dogrultusunda yeniden sekillendirilmesi ve
Ogretmenlerin bunun i¢in uygun Ogretim strateji, yontem ve teknikleri etkili bir sekilde kullanmasi
gerektigi soylenebilir.

Gosteri yontemi ise etkili dgretim yontemlerinde biri olarak degerlendirilmektedir. Ayrica sosyal
bilgilerin genel yapisi, kazanimlar1 ve becerileri i¢in de uygun kullanim alan1 sunmaktadir. Nitekim,
Basheer vd. (2016), Deese vd. (2000) ve Thahir vd. (2019), gosteri yonteminin; dersleri ezber olmaktan
cikarttigini, 6grenme ortamim sikicilik ve monotonluktan kurtardigini ve dersleri zengin ve eglenceli
bir hale getirdigini vurgulamaktadir. Dolayisiyla, etkili bir sosyal bilgiler dersi i¢in gosteri yontemin
onem tasidig1 sOylenebilir.

Bu aragtirmada, gosteri yonteminin sadece ders basarisi tizerindeki etkisi incelenmedi, ayn1 zamanda
gosteri yonteminin tutum iizerindeki etkisi de incelendi. Ogretimin etkililigi ile iliskili bir kavram olan
tutum; bireylerin baska bireylere, olaylara, objelere veya konulara kars1 olumlu ya da olumsuz duygulari
seklinde ifade edilmektedir (Erkan, 2004). Ayrica tutum; biligsel, duyussal ve davranigsal yonleri de
bulunan bir egilimdir (Baykara Pehlivan, 2008; Erkus vd., 2000). Ogrencilerin gdsteri yontemine iliskin
tutumlan denildiginde ise bu duruma iliskin olumlu veya olumsuz diisiinceleri kastedilmektedir.

Gosteri yonteminin, ilk ve ortaokul diizeyinde kullanilmasi, 6grencilerin ders basarisini ve derse yonelik
tutumlarini olumlu yonde etkilemektedir; zira somut islemler doneminde bulunan &grenciler, soyut ve
karmasik kavramlar ve konulan 6grenmekte oldukga zorlanirlar. Dolayisiyla, bu dénemde bulunan
Ogrencilere yonelik 0gretim etkinlikleri somutlastirilmali ve onlarin seviyelerine indirgenmelidir. Bu
baglamda hem etkili 6grenmelerin olusturulmasinda hem de Ogrenilen bilgilerin kalicili olmasinda
gosteri yontemi biiyiik 6nem tasir (Furo vd., 2014).

[lgili literatiir tarandiginda gosteri yontemi ile ilgili hem yurt iginde (Aydin, 2016; Azizoglu, 2004; Bal
Incebacak, 2017; Celik¢i, 2000; Demiralp, 2006; Erdogan, 2010; Gedik, 2001; Gogebakan, 2008;
Giilcan, 2010; Hacioglu, 1989; Iplik¢i, 2006; Sever, 2011; Tosun, 2003; Uyanik, 2006; Yavuz, 2005)
hem de yurt disinda (Basheer vd., 2016; Daluba, 2013; El-Sayed vd., 2017; Hidayat, 2020; Ichsan ve
Mulyani, 2018; Idris, 2019; Inuwa vd., 2018; Muhammad vd., 2016; Ramadhan ve Surya, 2017; Ramsey
vd., 2000; Saragih, 2019; Soe ve Nyunt, 2018; Sola ve Ojo, 2007; Thahir vd., 2019; Vijayakumari ve
Umashree, 2016; Wahyuni, 2016; Zulfahmi vd., 2019) ¢ok sayida ¢aligmanin yapildig1 goriilmiistiir.
Gosteri yonteminin etkililigine ragmen, bu yontem ile ilgili yapilan ¢caligmalarin daha ¢ok fen bilimleri
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alaninda yapildig1 goriilmektedir. Sosyal bilgiler egitiminde ise dogrudan gdsteri yontemi kullanilarak
yapilan bir caligmaya rastlanilmamistir. Bu c¢alismada ise literatlirdeki bu eksikligin giderilmesi
amaglanmustir,

Bu arastirmadaki temel amag, sosyal bilgiler dersinde insanlar, yerler ve gevreler 6grenme alanimin
gosteri yontemi ile islenmesinin ders basarist ve derse yonelik tutum {izerindeki etkisini ortaya
koymaktir. Bu temel amag kapsaminda asagida yer alan hipotezlere yer verilmistir.

1. Ho: Deney grubunun, basari testinin 6n test ve son test puanlar1 arasinda anlamli bir fark
yoktur.

2. Ho: Kontrol grubunun, basar testinin on test ve son test puanlar1 arasinda anlaml bir fark
yoktur.

3. Ho: Deney ve kontrol grubunun, basari testi son test puanlari arasinda anlamli bir fark yoktur.
4. Ho: Deney grubunun, sosyal bilgiler dersi tutum 06l¢egi alt boyutlarinin 6n test ve son test
puanlari arasinda anlaml bir fark yoktur.

5. Ho: Kontrol grubunun, sosyal bilgiler dersi tutum 6lcegi alt boyutlarinin 6n test ve son test
puanlari arasinda anlaml bir fark yoktur.

6. Ho: Deney ve kontrol grubunun, sosyal bilgiler dersi tutum Slgegi alt boyutlarmin son test
puanlari arasinda anlaml bir fark yoktur.

Yontem
Arastirmanin Modeli

Bu aragtirmada deneme modeli kullanilmigtir. Bu ¢ergevede 6n test ve son test kontrol gruplu yari
deneysel desen kullanilmistir. Arastirmada kullanilan deneysel desen ise Tablo 1’de sunulmustur.

Tablo 1. Arastirmanin Deneysel Deseni

Gruplar On Testler Ogretim Yontemi Son Testler
Kontrol Insanlar, Yerler ve Cevreler Mevcut Ogrenme Insanlar, Yerler ve Cevreler
Grubu Basar1 Testi Yontemleri Basar1 Testi
Sosyal Bilgiler Dersi Tutum Sosyal Bilgiler Dersi Tutum
Olgegi Olgegi
Deney Insanlar, Yerler ve Cevreler Gosteri Yontemi Insanlar, Yerler ve Cevreler
Grubu Basar1 Testi Basar1 Testi
Sosyal Bilgiler Dersi Tutum Sosyal Bilgiler Dersi Tutum
Olgegi Olgegi

Tablo 1°den de anlasilacag iizere insanlar, Yerler ve Cevreler Basar1 Testi (IYCBT) ve Sosyal Bilgiler
Dersi Tutum Olgegi (SBDTO) deney ve kontrol gruplarinda &n test ve son test seklinde uygulanmustir.

Orneklem

Bu aragtirmanin drneklemi, 2021-2022 egitim-6gretim yilinin birinci ddneminde, Mus ili merkezinde
bulunan bir ortaokulda 6grenimlerine devam eden 5. smif diizeyindeki dort subeden olusmaktadir.
Aragtirmanin ¢alisma grubu, 5. sinif diizeyinde sosyal bilgiler dersinde insanlar, yerler ve ¢evreler
O0grenme alaninda, gosteri yonteminin kullamildigi iki deney grubu ile mevcut uygulamadaki
yaklagimlarin uygulandig iki kontrol grubu olarak toplamda dort islem grubundan olugmaktadir. Bu
arastirmada ¢aligma grubunun belirlenmesinde olasiliga dayali 6rneklem tiirlerinden biri olan, kiime
orneklem yontemi kullanilmistir. Deney grubunda yer alan katilimcilarin cinsiyet dagilimi su sekildedir:
Toplam 78 katilimecinin 37’si (%47.4) kiz iken, 41°1 (%52.6) erkektir. Kontrol grubundaki katilimcilarin
cinsiyet dagilimi ise sdyledir: Toplam 82 katilimcinin 38’1 (%46.3) kiz iken, 44’1 (%53.7) erkektir.

Bu veriden hareketle, deney ve kontrol gruplarinda bulunan 6grencilerin cinsiyet dagilimlarinin benzer
oldugu goriilmiistiir. Dolayisiyla, gruplarin cinsiyet degiskeni agisindan homojen oldugu sdylenebilir.
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Arastirma Siireci

Mus ili merkezinde yer alan bir ortaokulda uygulamanin yiiriitilmesi i¢in, Mus il Milli Egitim
Midiirliigiinden gerekli olan izinler alinmistir. Deney grubunda bulunan 6grencilerin velileri,
ogrencilerin bilgilendirilmis gonilli olur formunu doldurup imzalamislardir. Deney ve kontrol
grubunda bulunan Ogrencilerin sosyal, ekonomik ve kiiltiirel diizeylerini tespit etmek ve gruplarin
denkligini kontrol etmek amaciyla 6grencilerden kisisel bilgi formu doldurmalar istenmistir.

Deney grubunda yer alan 6grencilere yonelik dersler, gdsteri yonteminin temel ilkeleri, teknikleri ve
etkinlikleri baglaminda iglenmistir. Uygulama toplamda alti haftalik (18 ders saati) bir siireyle
ylriitilmiistiir. Deney grubunda; gosteri (demonstrasyon), dramatizasyon ve egitsel oyunlar (bulmaca,
bilmece vb.) gibi teknik ve etkinliklerin yapilmistir. Derslerin daha anlagilir ve somut hale getirilmesi
icin egitsel materyallerden, gorsellerden ve maketlerden yararlanilmistir. Deney grubunda yer alan
grencilere hem uygulama yapilmadan 6nce hem de uygulama bittikten sonra I'YCBT ve SBDTO én
test ve son test olarak uygulanmustir.

Uygulama siiresince (alt1 hafta, 18 ders saati) dersler kontrol gruplarinin bulundugu sinifta islenmistir.
Gerek deney grubunun gerekse de kontrol grubunun bulundugu simiflarin biitiin fiziki sartlar1 aynidir.
Uygulama siirecinde kontrol grubunda yer alan Ogrencilere yonelik herhangi bir miidahale
yapilmamuistir. Kontrol grubundaki dersler, mevcut 6gretim programi ¢ercevesinde islenmistir. Kontrol
grubunda yer alan &grencilere uygulama yapilmadan énce ve uygulama bittikten sonra [YCBT ve
SBDTO 6n test ve son test seklinde uygulanmistir.

Veri Toplama Araclar

Bu arastirmada, arastirmacimin gelistirdigi IYCBT ve Gomleksiz ve Ulkii Kan (2013) tarafindan
gelistirilen SBDTO veri toplama araclar1 olarak kullanilmistir.

Insanlar, Yerler ve Cevreler Basar: Testi

Bu basari testi bu arastirma igin gelistirilmistir. I'YCBT gelistirilmeden 6nce, ilgili dgrenme alan1 ve bu
kapsamda bulunan kazanimlar ayrintili bir sekilde incelenmistir. Daha sonra 40 sorudan miitesekkil ve
coktan se¢meli bir test niteliginde olan basar1 testi olusturulmustur. Ardindan, bagari testinin
anlagilirhgl, ifade bigimi, 6grenci diizeyine uygunlugu ve kapsam ile ilgili sosyal bilgiler egitimi
alanindan {i¢ 6gretim iiyesi, dort doktora Ogrencisi, bir Tiirkce Ogretmeni ve dort sosyal bilgiler
ogretmeni olmak {izere toplam 12 uzmana sunulmustur. Ilgili alan uzmanlarmin gériis ve Onerileri
dogrultusunda igeriksel ya da yapisal olarak hata teskil edebilecegi diisiiniilen 3 soru I'YCBT nin taslak
metninden ¢ikarilmigtir. Dolayisiyla, tiim uzman goriisleri, onerileri ve genel degerlendirmeler
neticesinde IYCBT ye toplam 37 soru ile son sekli verilmistir. Toplamda 37 sorudan olusan basar1 testi,
2020-2021 egitim-0gretim yilinin ikinci doneminde Mus ili merkezde bulunan gesitli ortaokullarda
Ogrenimlerine devam eden 404 5. siif 6grencisine pilot uygulamasi seklinde yiiriitilmistiir.

[YCBT'nin madde analizleri TAP (Test Analysis Program) kullanilarak yapilmis ve madde giigliik ve
ayirt edicilik indekslerine gore degerlendirilmistir. Analizler sonucunda, 2, 6 ve 27 numarali maddeler
uygun bulunmadigindan testten ¢ikarilms, bdylece I'YCBT 34 maddelik son haline kavusmustur. Testin
giivenilirligini belirlemek i¢in KR-20 degeri hesaplanmig ve 0.84 bulunmustur, dolayisiyla testin yiiksek
derecede giivenilir oldugu sdylenebilir.

Tutum Ol¢egi

Uygulamanin yapildigt Mus Merkez’deki bir ortaokulun 5. sinif 6grencilerinin uygulama dncesinde ve
sonrasinda sosyal bilgiler dersine iliskin tutumlarimi belirlemek amaciyla SBDTO kullanilmistir. Bu
olgek, 14’1 olumlu, 15’1 olumsuz tutumlari 6lgen toplam 29 maddeden ve 5 alt boyuttan olugsmaktadir.
Olgegin gegerliligi, faktdr analizi kullanilarak test edilmis ve KMO degeri 0.96, Bartlett testi sonucu ise
anlamli bulunmustur. Bu durum 6l¢egin yapisinin saglam oldugunu gosterir. Giivenilirlik agisindan,
Cronbach Alpha katsayis1 0.93 olarak belirlenmistir. Dolayisiyla lcegin yiiksek i¢ tutarliliga sahip
oldugunu sdylenebilir. Ayrica, test-tekrar test yOntemiyle de oOlgegin zamanla tutarli oldugu
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dogrulanmistir. Olgek, uzman goriisleri ve madde analizleri ile desteklenmistir. Buradan hareketle
dlcegin kapsamli ve giivenilir bir 6l¢iim araci oldugunu ifade edilebilir (Gomleksiz ve Ulkii Kan, 2013).

Verilerin Analizi

Caligma stiresince toplanilan veriler SPSS programiyla analize tabi tutulmustur. Analizde hem deney
hem de kontrol gruplarinin 6n ve son testten aldiklar1 puan ortalamalarini kiyaslamak icin tekrarl
olgtimler i¢in iki faktorlii varyans analizi yapilmasina karar verilmistir. Ancak arastirmada Box’s Test
of Equality Covariance Matrices sonucu dl¢lim gruplarinin kovaryanslari arasinda anlamli fark
oldugu icin tekrarli dlgtimler igin iki faktorlii varyans analizi yapilmasi uygun gorilmemistir.
Dolayisiyla, deney ve kontrol gruplarinin 6n test ve son test puan ortalamalarini karsilagtirmak amaciyla
parametrik testlerden iligkili gruplar igin t testi ve Tek Yonlii Varyans Analizi (ANOVA) yapilmasina
karar verilmistir.

Elde edilen verilere uygun analiz islemlerini kullanabilmek amaciyla verilerin normal dagilip
dagilmadiklarma bakilmigstir. Bu kapsamda, verilerin normal dagilim gosterip gostermediklerine iliskin
Kolmogorov-Smirnov (K-S) ve Shapiro-Wilk (S-W) normallik testi yapilmistir. Netice itibariyle
verilerin normal dagilima sahip olduklar1 saptanmistir. Bu sebeple hem basar1 testinin hem de tutum
Olceginin On testleri ve son testleri {izerinde parametrik analiz iglemleri kullanilmistir. Bu kapsamda
basar1 testi ve tutum Olgegine yonelik olarak parametrik testlerden iliskili gruplar igin t testi ve Tek
Yonli Varyans Analizi (ANOVA) uygulanmistir. Bagar1 testinin ve tutum Slgeginin 6n testin ve son
testin yorumlanmasinda: Aritmetik ortalama, standart sapma, ylizde, frekans ve etki biiytikliikleri (d ve
1) hesaplanmustir.

Bulgular
Birinci Hipoteze Yonelik Bulgular

Bu baslik altinda, deney gruplarinda yer alan dgrencilerin basari testinin, on test ve son test puanlar
arasinda manidar bir farkliligin olup olmadig1 kontrol edilmistir. Deney 1 (5-E) ve Deney 2 (5-H)
gruplarinda yer alan 6grencilerin 6n test ve son test puanlarin normal dagilip dagilmadiklarina yonelik
K-S ve S-W test sonuglar1 ve carpiklik ve basiklik degerleri incelenmis olup bu verilerin normal dagilim
gosterdikleri tespit edilmistir. Deney gruplarmin IYCBT nin 6n test ve son test puan ortalamalart
arasinda istatistiksel olarak manidar bir farkliligin bulunup bulunmadigim belirlemek amaciyla iliskili
gruplar i¢in t testi uygulanmistir. Deney 1 (5-E) grubunun iliskili gruplar i¢in t testi sonuglar1 Tablo 2’°te
sunulmustur.

Tablo 2. Deney 1 (5-E) Grubunun On Test ve Son Test Basari Testi Puan Ortalamalarina Iliskin T Testi
Sonuclari
Testler Gruplar N X SS sd t p d

On Test Deney 1 (5-E) 38 45,43 16,53
Son Test Deney 1 (5-E) 38 83,12 9,24

37 -17,01 .000 2.81

Tablo 2 incelediginde, Deney 1 (5-E) grubunun IYCBT nin 6n test ve son test puan ortalamalar1 arasinda
manidar bir farkliligin bulunup bulunmadigin test etmek maksadiyla yapilan iligkili gruplar igin t testi
sonucunda; Deney 1 (5-E) grubunun &n testten aldig1 puan ortalamasi (X=45,43) ile Deney 1 (5-E)
grubunun son testten aldig1 puan ortalamasi (X=83,12) arasinda son test lehine anlamli bir farklilik
goriilmistiir (t37=-17.01, p <.05). Farkin anlamli ¢ikmasi sonucunda Deney 1 (5-E) grubunun 6n test ve
son test puanlari arasindaki etki biiytlikliigiine (Cohen’d) bakilmistir. Bunun sonucunda deney grubunun
On-test ile son-test puanlar1 arasindaki farkin etki biiyiikliigiiniin biiyiik oldugu saptanmistir. Sonug
olarak Deney 1 (5-E) grubunda uygulanan gosteri yonteminin etkili sonuglar verdigi sdylenebilir. Deney
2 (5-H) grubunun iligkili gruplar i¢in t testi sonuglar1 Tablo 3’te verilmistir.
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Tablo 3. Deney 2 (5-H) Grubunun On Test ve Son Test Basar: Testi Puan Ortalamalarina Iliskin T Testi
Sonuclari
Testler Gruplar N X SS sd t p d

On Test Deney 2 (5-H) 40 39,92 13,93

39 -20.76 .000 3.75

Son Test  Deney 2 (5-H) 40 82,13 7,72

Tablo 3 incelediginde, Deney 2 (5-H) grubunun IYCBT nin 6n test ve son test puan ortalamalar
arasinda manidar bir farkliligin bulunup bulunmadigini test etmek maksadiyla yapilan iligkili gruplar
igin t testi sonucunda; Deney 2 (5-H) grubunun 6n testten aldig1 puan ortalamasi (X=39,92) ile Deney 2
(5-H) grubunun son testten aldig1 puan ortalamasi (X=82,13) arasinda son test lehine anlamli bir farklilik
goriilmiistilir (t3o= -20.76, p < .05). Farkin anlaml1 ¢ikmasi sonucunda Deney 2 (5-H) grubunun 6n test
ve son test puanlari arasindaki etki biiyiikliigiine (Cohen’d) bakilmigtir. Bunun sonucunda deney
grubunun On-test ile son-test puanlari arasindaki farkin etki biiyiikliigliniin biiyiik oldugu saptanmstir.
Elde edilen bu sonuglar neticesinde Deney 2 (5-H) grubunda uygulanan gosteri yonteminin oldukga
etkili sonuglar verdigi sdylenebilir.

ikinci Hipoteze Yonelik Bulgular

Bu baslik altinda, kontrol gruplarinda bulunan 6grencilerin basari testinin, 6n test ve son test puanlari
arasinda manidar bir farkliligin bulunup bulunmadigi kontrol edilmistir. Kontrol 1 (5-A) ve Kontrol 2
(5-D) gruplarinda yer alan 6grencilerin on test ve son test puanlarin normal dagilip dagilmadigina
yonelik K-S ve S-W test sonuglar1 ve garpiklik ve basiklik degerleri incelenmis olup bu verilerin normal
dagilim gosterdikleri tespit edilmistir. Kontrol gruplarmin IYCBT’nin 6n test ve son test puan
ortalamalar1 arasinda istatistiksel olarak manidar bir farkliligin bulunup bulunmadigini belirlemek
amaciyla iliskili gruplar i¢in t testi uygulanmistir. Kontrol 1 (5-A) grubunun iligkili gruplar i¢in t testi
sonuglar1 Tablo 4’te gosterilmistir.

Tablo 4. Kontrol 1 (5-A) Grubunun On Test ve Son Test Basari Testi Puan Ortalamalarina Iliskin T
Testi Sonuclart
Testler Gruplar N X SS sd t p d

OnTest Kontrol 1 (5-A) 41 4576 14,76
Son Test Kontrol 1 (5-A) 41 59,11 1495

40 -8.69 .000 0.89

Tablo 4 incelediginde, Kontrol 1 (5-A) grubunun IYCBT nin 6n test ve son test puan ortalamalar
arasinda manidar bir farkliligin bulunup bulunmadigini test etmek maksadiyla yapilan t testi sonucunda;
Kontrol 1 (5-A) grubunun 6n testten aldig1 puan ortalamasi (X=45,76) ile Kontrol 1 (5-A) grubunun son
testten aldig1 puan ortalamasi (X=59,11) arasinda son test lehine manidar bir farklilik goriilmiistiir (tso=
-8.69, p <.05). Farkin anlamli ¢ikmas1 sonucunda Kontrol 1 (5-A) grubunun 6n test ve son test puanlari
arasindaki etki biiyiikliigiine (Cohen’d) bakilmigtir. Bunun sonucunda kontrol grubunun 6n-test ile son-
test puanlar arasindaki farkin etki bilyiikliigiiniin biiyiik oldugu saptanmistir. Elde edilen bu sonuglar
neticesinde; Kontrol 1 (5-A) grubunda mevcut 6gretim yontemleriyle uygulanan sosyal bilgiler dersinin,
gosteri yonteminin uygulandigi deney gruplarindaki kadar etkili olmasa da ogrencilerin akademik
basarilarin1 dnemli 6l¢iide artirdigr goriilmiistiir. Kontrol 2 (5-D) grubunun iligkili gruplar i¢in t testi
sonuclar1 Tablo 5’da sunulmustur.

Tablo 5. Kontrol 2 (5-D) Grubunun On Test ve Son Test Basar: Testi Puan Ortalamalar: Farkina Iliskin
T Testi Sonuclart
Testler Gruplar N X SS sd t p d

OnTest  Kontrol2(5-D) 41 39,02 12,59
Son Test  Kontrol 2(5-D) 41 56,59 10,33

40 -12.11 .000 1.52
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Tablo 5 incelediginde, Kontrol 2 (5-D) grubunun IYCBT’nin 6n test ve son test puan ortalamalar
arasinda manidar bir farkliligin bulunup bulunmadigin1 test etmek maksadiyla yapilan t testi sonucunda;
Kontrol 2 (5-D) grubunun 6n testten aldiklar1 puan ortalamasi (X=39,02) ile Kontrol 2 (5-D) grubunun
son testten aldiklar1 puan ortalamas1 (X=56,59) arasinda son test lehine manidar bir farklilik gériilmiistiir
(ta=-12.11, p <.05). Farkin anlamli ¢ikmasi sonucunda Kontrol 2 (5-D) grubunun 6n test ve son test
puanlar arasindaki etki biiytlikliigiine (Cohen’d) bakilmistir. Bunun sonucunda kontrol grubunun 6n-test
ile son-test puanlar arasindaki farkin etki biiyiikliigiinlin biiylik oldugu saptanmistir. Elde edilen bu
sonuglar neticesinde; Kontrol 2 (5-D) grubunda mevcut 6gretim yontemleriyle uygulanan sosyal bilgiler
dersinin, gosteri yonteminin uygulandigi deney gruplarindaki kadar etkili olmasa da &grencilerin
akademik basarilarini 6nemli 6l¢iide artirdig1 goriilmiustiir.

Uciincii Hipoteze Yonelik Bulgular

Bu baglik altinda, deney ve kontrol gruplarinda yer alan 6grencilerin basar1 testinin son test puanlar
arasinda manidar bir farkliligin bulunup bulunmadigi kontrol edilmistir. Deney ve kontrol gruplarinda
bulunan &grencilerin son testten elde ettikleri puanlarin normal dagilim gosterip gdstermediklerine
yonelik K-S ve S-W test sonuglar1 ve garpiklik ve basiklik degerleri incelenmis olup bu verilerin normal
dagilim gosterdikleri tespit edilmistir. Levene testi sonucunda deney ve kontrol gruplariin son test
puanlarinin varyanslari arasinda manidar bir farkliligin bulunmadigi saptanmistir. Daha sonra, deney ve
kontrol gruplarinda bulunan dgrencilerin IYCBT son test puanlar1 arasinda manidar bir farkliligin
bulunup bulunmadigim belirlemek amaciyla Tek Yonlii Varyans Analizi (ANOVA) yapilmistir. Bu
baglamda Tek Yonlii Varyans Analizi (ANOVA) sonuglar1 Tablo 6’de gosterilmistir.

Tablo 6. Deney ve Kontrol Gruplarinin Son Test Basart Puanlarimin Karsilastiriimasina Iliskin Tek
Yonlii Varyans Analizi (ANOVA) Sonuglart

Gruplar N X SS sd F p n’
Deney 1 (5-E) 38 83,12 9,24

Deney 2 (5-H) 40 82,13 7,72 159 68.583  .000 1.416
Kontrol 1 (5-A) 41 59,11 14,95

Kontrol 2 (5-D) 41 56,59 10,33

Tablo 6 incelediginde, deney ve kontrol gruplarinin IYCBT nin son test puan ortalamalar1 arasinda
manidar bir farkliligm bulunup bulunmadigim test etmek maksadiyla yapilan Tek Yonli Varyans
Analizi (ANOVA) neticesinde; Deney 1 (5-E) grubunun son testten aldiklar1 puanlar (X=83,12) ve
Deney 2 (5-H) grubunun son testten aldiklari puanlar (X=82,13) ile Kontrol 1 (5-A) grubunun son testten
aldiklar1 puanlar (X=59,11) ve Kontrol 2 (5-D) grubunun son testten aldiklari puanlar (X=56,59)
arasinda istatistiksel olarak deney gruplar1 lehine manidar bir farklilik gériilmistiir (fiso= 68.583, p <
.05). Farkin anlamli ¢ikmasi sonucunda deney ve kontrol gruplar1 son test puanlar1 arasindaki etki
biiyiikliigiine (%) bakilmistir. Bunun sonucunda deney ve kontrol gruplari son test puanlar arasinda
yliksek diizeyde bir farkin oldugunu saptanmaistir.

Dordiincii Hipoteze Yonelik Bulgular

Bu baslik altinda, deney gruplarinda bulunan égrencilerin SBDTO’niin sevme, fayda, ilgi, istek ve
giiven alt boyutlarinin 6n test ve son test puanlari arasinda manidar bir farkliligin bulunup bulunmadig
kontrol edilmistir.

Deney gruplarinin SBDTO alt boyutlarinda 6n test ve son test puanlarinin normal dagilim gosterip
gostermediklerine yonelik K-S ve S-W test sonuglar1 ve carpiklik ve basiklik degerleri incelenmis olup
bu verilerin normal dagilim gosterdikleri tespit edilmistir.

Deney gruplarmin SBDTO alt boyutlarmin 6n test ve son test puan ortalamalar arasinda istatistiksel
olarak manidar bir farkliligin bulunup bulunmadigim belirlemek amaciyla iligkili gruplar igin t testi
uygulanmstir.

Yapilan t testi sonucunda; tiim alt boyutlar arasinda son test lehine manidar (p < .05) bir farklilik
saptanmistir. Farkin anlamli ¢ikmasi sonucunda Deney 1 (5-E) grubunun 6n test ve son test puanlari
arasindaki etki biiyiikliigiine (Cohen’d) bakilmistir. Deney 1 (5-E) grubunun etki biiyiikligii
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incelendiginde; sevme alt boyutu Cohen’d= 2.59, fayda alt boyutu Cohen’d= 2.06, ilgi alt boyutu
Cohen’d=2.05, istek alt boyutu Cohen’d= 1.55, giiven alt boyutu Cohen’d= 2.36, olarak hesaplanmuistir.
Bu sonuglar kapsaminda SBDTO’niin tiim alt boyutlarmin etki biiyiikliigiiniin ¢ok biiyiik oldugu tespit
edilmistir. Tim bu sonuglardan hareketle, Deney 1 (5-E) grubunda yiiriitiilen gosteri yontemi ve
etkinliklerin 6grencilerinin derse yonelik tutumlarini ¢ok yiiksek diizeyde anlamli ve olumlu bir yonde
gelistirdigi soylenebilir.

Deney 2 (5-H) grubunun SBDTO alt boyutlarmin 6n test ve son test puanlar arasinda istatistiksel olarak
manidar bir farkliligin bulunup bulunmadigini belirlemek maksadiyla yapilan t testi sonucunda ise; tim
alt boyutlar arasinda son test lehine anlamli (p < .05) bir manidar saptanmistir. Farkin anlamli ¢ikmasi
sonucunda Deney 2 (5-H) grubunun 6n test ve son test puanlar1 arasindaki etki biiyiikliigiine (Cohen’d)
bakilmistir. Deney 2 (5-H) grubunun etki biiyiikliigli incelendiginde; sevme alt boyutu Cohen’d= 2.09,
fayda alt boyutu Cohen’d= 2.08, ilgi alt boyutu Cohen’d= 2.11, istek alt boyutu Cohen’d= 1.66, giiven
alt boyutu Cohen’d= 2.50 olarak hesaplanmigtir. Bu sonuglar kapsaminda; Deney 2 (5-H) grubunun
SBDTO’niin tiim alt boyutlarnin etki biiyiikliigiiniin ¢ok biiyiik oldugu tespit edilmistir. Tiim bu
sonuglardan hareketle; Deney 2 (5-H) grubunda yiiriitiilen gosteri yontemi ve etkinliklerinin
ogrencilerinin derse yonelik tutumlarin ¢ok yiiksek diizeyde anlamli ve olumlu bir yonde gelistirdigi
sOylenebilir.

Besinci Hipoteze Yonelik Bulgular

Bu baslik altinda, kontrol gruplarinda bulunan dgrencilerin SBDTO’niin sevme, fayda, ilgi, istek ve
giiven alt boyutlarinin 6n test ve son test puanlari arasinda manidar bir farkliligin bulunup bulunmadigi
kontrol edilmistir.

Kontrol gruplarmin, SBDTO alt boyutlarinin 6n test ve son test puanlarinin normal dagilim gosterip
gostermediklerine yonelik K-S ve S-W test sonuglar1 ve carpiklik ve basiklik degerleri incelenmis olup
bu verilerin normal dagilim gosterdikleri tespit edilmistir.

Kontrol gruplarinin SBDTO alt boyutlarinin 6n test ve son test puan ortalamalar1 arasinda istatistiksel
olarak manidar bir farkliligin bulunup bulunmadigim belirlemek amaciyla iligkili gruplar igin t testi
uygulanmstir.

Yapilan t testi sonucunda; tiim alt boyutlar arasinda son test lehine manidar (p < .05) bir farklilik
saptanmistir. Farkin anlamli ¢ikmasi sonucunda Kontrol 1 (5-A) grubunun 6n test ve son test puanlari
arasindaki etki biiytlikligiine (Cohen’d) bakilmistir. Kontrol 1 (5-A) grubunun etki biiyiikligi
incelendiginde; sevme alt boyutu Cohen’d=.38, fayda alt boyutu Cohen’d=.18, ilgi alt boyutu
Cohen’d=.28, istek alt boyutu Cohen’d=.25, giiven alt boyutu Cohen’d= .34 olarak hesaplanmistir. Bu
baglamda, Kontrol 1 (5-A) grubunun fayda alt boyutunda Cohen’d kii¢iik diizeyde; geri kalan tiim alt
boyutlarda ise orta diizeyde bir etki biiytlikliigiine sahip oldugu goriilmiistiir. Bu sonuglardan hareketle;
gosteri yontemi ve etkinlikleriyle ders islenen deney gruplarinin sosyal bilgiler dersine yonelik
tutumlari; mevcut 6gretim yontemleriyle ders islenen kontrol gruplarina gore daha yiiksek diizeyde
oldugu ve daha olumlu ve anlaml1 bir etkiye sahip oldugu sdylenebilir.

Kontrol 2 (5-D) grubunun SBDTO alt boyutlarinin 6n test ve son test puanlar1 arasinda istatistiksel
olarak manidar bir farkliligin bulunup bulunmadigim belirlemek maksadiyla yapilan t testi sonucunda
ise; tlim alt boyutlar arasinda son test lehine manidar (p <.05) bir farklilik saptanmigtir. Farkin anlaml
¢ikmas1 sonucunda Kontrol 2 (5-D) grubunun 6n test ve son test puanlar arasindaki etki biiyiikliigiine
(Cohen’d) bakilmistir. Kontrol 2 (5-D) grubunun etki biiyiikliigii incelendiginde; sevme alt boyutu
Cohen’d=.38, fayda alt boyutu Cohen’d= .25; ilgi alt boyutu Cohen’d=.23, istek alt boyutu Cohen’d=
.17, gliven alt boyutu Cohen’d=.28 olarak hesaplanmistir. Kontrol 2 (5-D) grubunun istek alt boyutu
Cohen’d kiiciik diizeyde; geri kalan tiim alt boyutlarda ise orta diizeyde bir etki biiyiikliigiine sahip
oldugu goriilmistiir. Bu sonuglardan hareketle; gosteri yontemi ve etkinlikleriyle ders islenen deney
gruplarmin sosyal bilgiler dersine yonelik tutumlari; mevcut 6gretim yontemleriyle ders islenen kontrol
gruplarina gore daha belirgin bir diizeyde bulundugu ve daha olumlu ve anlamli bir etkiye sahip oldugu
sOylenebilir.
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Altinc1 Hipoteze Yonelik Bulgular

Bu baslik altinda, deney ve kontrol gruplarinda yer alan égrencilerin SBDTO niin sevme, fayda, ilgi,
istek ve giliven alt boyutlarinin son testten aldiklar1 puan ortalamalar1 arasinda manidar bir farkliligin
bulunup bulunmadig: kontrol edilmistir.

Deney ve kontrol gruplarimin SBDTO alt boyutlarmin son test puanlarmin normal dagilim gosterip
gostermediklerine yonelik K-S ve S-W test sonuglar1 ve carpiklik ve basiklik degerleri incelenmis olup
bu verilerin normal dagilim gosterdikleri tespit edilmistir.

Levene testi sonucunda deney ve kontrol gruplarinin son test puanlarinin varyanslar arasinda istatistiki
olarak manidar bir farkliligin bulunmadigi saptanmistir. Daha sonra deney ve kontrol gruplarinin
SBDTO alt boyutlarmin son test puan ortalamalar1 arasinda istatistiki olarak manidar bir farkliligin
bulunup bulunmadigim belirlemek maksadiyla Tek Yonli Varyans Analizi (ANOVA) uygulanmistir.
Bunun sonucunda; SBDTO niin tiim alt boyutlarinda deney ve kontrol gruplari arasinda deney gruplart
lehine istatistiki olarak manidar bir fark tespit edilmistir. Farkin anlamli ¢gikmasi sonucunda deney ve
kontrol gruplarinin son test puanlari arasindaki etki biiyiikliigiine (n?) bakilmustir. Etki biiyiikliigiiniin
SBDTO sevme alt boyutunda (n?)=.472, fayda alt boyutunda (n?)=.382, ilgi alt boyutunda (n*)=.453,
istek alt boyutunda (n?)=.333 ve giiven alt boyutunda (n%)=.509 olmas1 deney ve kontrol gruplari son
test puanlar arasinda yiiksek diizeyde bir farkin oldugunu gostermektedir.

Sonug, Tartisma ve Oneriler

Deney grubunun 6n test puan ortalamasi ile son test puan ortalamasi arasinda son test lehine manidar
bir farklilik saptanmistir. Dolayisiyla deney grubunda kullanilan gosteri yonteminin akademik basar1
anlaminda oldukga etkili sonuglar verdigi sdylenebilir. Zira deney grubunun 6n test ve son test puanlari
arasinda yaklagik iki kat bir artis yagsanmistir. Bu bulgular, “Deney grubunun basari testinin 6n test ve
son test puanlar arasinda anlaml bir fark yoktur” seklindeki yokluk hipotezini (1.Ho) reddederek, bu
hipotezin karsitin1 desteklemektedir

Kontrol grubunun 6n testten aldig1 puan ortalamasi ile son testten aldig1 puan ortalamasi arasinda son
test lehine manidar bir farklilik saptanmistir. Netice itibariyle; kontrol grubunda sosyal bilgiler ders
kitab1 ve etkinlikleri kapsaminda islenen derslerin 6grencilerin akademik basarilarin1 énemli oranda
artirdign gortilmistiir. Bu bulgular, “Kontrol grubunun, basar1 testinin 6n test ve son test puanlari
arasinda anlaml bir fark yoktur.” seklindeki yokluk hipotezini (2.Ho) reddederek, bu hipotezin karsitim
desteklemektedir.

Deney grubunun son testten aldiklar1 puanlari ile kontrol grubunun son testten aldiklar1 puanlar arasinda
istatistiki olarak deney grubu lehine manidar bir farklilik saptanmistir. Netice itibariyle; deney grubunda
gosteri yontemi ve etkinlikleri ile islenen sosyal bilgiler dersinin, kontrol grubunda ders kitab1 ve
etkinlikleriyle islenen sosyal bilgiler dersine kiyasla akademik basari anlaminda daha etkili oldugu
sOylenebilir. Bu bulgular, “Deney ve kontrol grubunun, basar1 testi son test puanlar1 arasinda anlamli
bir fark yoktur” seklindeki yokluk hipotezini (3.Ho) reddederek, bu hipotezin karsitin1 desteklemektedir.

Gosteri yonteminin akademik basariy1 olumlu yonde etkiledigine iliskin gerek iilke i¢inde gerekse de
iilke diginda pek ¢ok ¢alisma mevcuttur. Yurt i¢indeki ¢aligmalar kisaca su sekilde 6zetlenebilir: Uyanik
(2006), Demiralp (2006) ve Iplikci (2006) gdsteri yonteminin cografya dersinde kullaniminin; Aydin
(2016), Erdogan (2010), Gedik (2001) ve Azizoglu (2004) gosteri yonteminin fen ve kimya derslerinde
kullaniminin; Goégebakan (2008) gosteri yonteminin sanat tarihi 6gretiminde kullanimimin; Tosun
(2003) gosteri yonteminin beden egitimi dersinde kullaniminin; Giilcan (2010), Sever (2011), Celikgi
(2000), Bal Incebacak (2017), Hacioglu (1989) ve Yavuz (2005) gosteri yonteminin cesitli kavramlar
ve konular tlizerinde kullaniminin 6grenci basarist iizerindeki etkisini incelemislerdir. Yurt icinde
yapilan tiim bu ¢aligmalarda, gdsteri yonteminin 6grencilerin akademik basarilarma olumlu yonde bir
etki sagladig1 saptanmstir.
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Gosteri yonteminin akademik basariy1r olumlu yonde etkiledigine dair yurt digindaki galigmalar ise
kisaca su sekilde 6zetlenebilir: Ramsey vd. (2000), Basheer vd. (2016), Hidayat (2020), Soe ve Nyunt
(2018) ve Sola ve Ojo (2007), gosteri yonteminin fizik, kimya ve biyoloji derslerinde kullaniminin;
Thahir vd. (2019), Ramadhan ve Surya (2017), gosteri yonteminin matematik dersinde kullanimimin;
Daluba (2013), gosteri yonteminin tarim bilimleri {izerinde kullaniminin; Muhammad vd. (2016),
gosteri yonteminin iktisat kavramlar tizerinde kullanimimin; Vijayakumari ve Umashree (2016), gosteri
yonteminin ekosantrik tutum gelistirme iizerinde kullaniminin; Inuwa vd. (2018), gdsteri yonteminin
finansal muhasebe basarisi iizerinde kullaniminin; Ichsan ve Mulyani (2018), gdsteri yonteminin atiklar
geri doniistirmede diisiik motor becerileri {lizerinde kullanimimin; El-Sayed vd. (2017), gosteri
yonteminin Partograph kullanimindaki bilgi ve becerileri iizerinde kullanimmin; Wahyuni (2016),
gosteri yonteminin konugma becerisi iizerinde kullaniminin; Idris (2019), gdsteri yonteminin elektrik
malzemesi kullanma becerisi {izerinde kullaniminin; Zulfahmivd. (2019), gosteri ydnteminin basit
hareket dans becerileri lizerinde kullanimmin ve Saragih (2019), gosteri yonteminin vatandaslik
egitiminde kullaniminin 6grenci basarisi tizerindeki etkisini incelemiglerdir. Yurt disinda yapilan tiim
bu caligmalarda, gosteri yonteminin 6grencilerin akademik basarilart ve cesitli bilgi ve yetenekleri
iizerinde anlamli ve olumlu etkilere sahip oldugu saptanmistir.

Sonug itibariyle; sosyal bilgiler dersinde gosteri yonteminin kullanildigi ve bunun akademik basari
iizerindeki etkisinin incelendigi bu ¢alismada ulasilan bulgular ile yukarida zikredilen hem {ilke iginde
hem de iilke disinda birbirinden farkli alanda yapilmis ve gdsteri ydonteminin akademik basarty1 olumlu
yonde etkiledigine dair arastirmalarin bulgular1 birbiriyle paralellik arz etmektedir.

Bu aragtirmanin alt problemlerinden bir digeri ise, gosteri yonteminin Ogrencilerin derse yonelik
tutumlar tizerindeki etkisini incelemektir.

Deney grubunun SBDTO’niin tiim alt boyutlar: arasinda son test lehine manidar bir farklilik
goriilmiistiir. Tim bu sonuglardan hareketle, deney grubunda yiiriitillen gosteri yonteminin ve
uygulamalarinin deney grubu 6grencilerinin derse yonelik tutumlarini ¢ok yiiksek diizeyde; anlaml ve
olumlu bir yonde gelistirdigi sOylenebilir. Bu bulgular, “Deney grubunun, sosyal bilgiler dersi tutum
Olgegi alt boyutlarinin 6n test ve son test puanlar1 arasinda anlaml bir fark yoktur” seklindeki yokluk
hipotezini (4.Ho) reddederek, bu hipotezin karsitin1 desteklemektedir.

Kontrol grubunun SBDTO’niin tiim alt boyutlar1 arasinda son test lehine manidar bir farklilik
goriilmiistlir. Bu sonuglardan hareketle; gdsteri yontemi ve etkinlikleriyle ders islenen deney grubunun
sosyal bilgiler dersine yonelik tutumlari; ders kitab1 ve etkinlikleriyle ders islenen kontrol grubuna
kiyasla daha yiiksek seviyede oldugu ve daha olumlu ve anlamli bir etkiye sahip oldugu sdylenebilir.
Bu bulgular, “Kontrol grubunun, sosyal bilgiler dersi tutum 06lgegi alt boyutlarmin 6n test ve son test
puanlar arasinda anlamli bir fark yoktur” seklindeki yokluk hipotezini (5.Ho) reddederek, bu hipotezin
karsitin1 desteklemektedir.

Deney ve kontrol grubunun SBDTO niin tiim alt boyutlarinda deney ve kontrol gruplari arasinda deney
grubu lehine istatistiki olarak manidar bir farklilik saptanmigtir. Elde edilen bu sonuglar neticesinde;
deney grubunda gosteri yontemi ve etkinlikleriyle ile islenen sosyal bilgiler dersinin, kontrol grubunda
ders kitab1 ve etkinlikleriyle islenen sosyal bilgiler dersine gore Ogrencilerin derse karsi tutumlar
bakimindan daha etkili oldugu ifade edilebilir. Bu bulgular, “Deney ve kontrol grubunun, sosyal bilgiler
dersi tutum 6lgegi alt boyutlarinin son test puanlari arasinda anlamli bir fark yoktur” seklindeki yokluk
hipotezini (6.Ho) reddederek, bu hipotezin karsitin1 desteklemektedir.

Gosteri yonteminin akademi basarty1 olumlu yonde etkilediginde dair hem iilke i¢inde hem de {ilke
disinda pek ¢ok calisma mevcut iken; bu yontemin derse karsi tutumlarini konu edinen ¢aligmalar ise
olduk¢a simirhidir. Literatiir incelendiginde gosteri yonteminin Ogrencilerin derse karsi tutumlar
iizerinde etkisini arastiran birtakim ¢aligmalar mevcuttur. Bu ¢alismalar; Gedik (2001), Yavuz (2005),
Basheer vd. (2016) tarafindan yapilan ¢aligmalardir. Bu ¢aligma neticesinde; gdsteri temelli etkinliklerin
ogrencilerin hem akademik basarilarin1 hem de derse yonelik tutumlarini olumlu manada etkiledigi
saptanmistir. Sosyal bilgiler dersinde gdsteri yonteminin kullanildigi ve bunun 6grencilerin akademik
basarilarina ve derse karsi tutumlarina olan etkisinin arastirildigi bu ¢alismada ulasilan bulgular ile
yukarida zikredilen c¢alismalarda ulasilan bulgular birbiriyle ortiismektedir. Buna karsin Azizoglu
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(2004) tarafindan yapilan ¢aligmada ise gdsteri yonteminin tutum {izerinde anlamli bir etkisinin olmadigi
tespit edilmistir. Dolayisiyla bu bulgu, bu arastirmada elde edilen bulgularla ¢elismektedir.

Gosteri yonteminin veya gorsel materyaller ile Ogretimin, Ogrencilerin derse yonelik tutumlar
iizerindeki etkisini inceleyen kimi caligmalarda olumlu ve anlamli etkiler tespit edilirken; kimi
calismalarda ise herhangi anlamli veya olumlu bir farklihk tespit edilmemistir. Ilgili caligmalar
arasindaki bu farkliligin olugsmasimin olasi1 bir nedeni; uygulamalar ve uygulayicilar arasindaki farkl
yaklasimlar olarak gdsterilebilir.

Yapilan bu ¢alisma elde edilen sonuglar baglaminda su 6neriler sunulabilir:

v Bu arastirma sonucunda; gdsteri yontemi ve etkinliklerinin 6grencilerin akademik bagarilarimi
artirdig1 ve derse yonelik tutumlarimi olumlu yonde gelistirdigi tespit edilmistir. Bu sebeple
gosteri yontemi ve etkinliklerinin sosyal bilgiler dersinde kullanilmas1 6nerilmektedir.

v Gosteri yontemi kapsaminda hazirlanacak olan egitsel materyaller ve gesitli arag-geregler tim
ogrencilerin kolay bir sekilde gorebilecekleri biiyiikliikkte olmasi ve sunumlart esnasinda tiim
ogrencilerin rahatlikla izleyebilecekleri bir konumda bulunmasi 6nerilmektedir.

v" Gosteri yonteminin salt 6gretmen merkezli bir anlayisla siirdiiriilmesi yerine 6grencileri de aktif
kilacak etkinliklerin ve Ogretmen-6grenci, Ogrenci-O6grenci etkilesimini artiracak egitsel
faaliyetlerin yapilmasi 6nerilmektedir.

v Bu aragtirma, deney ve kontrol grubundan olusan yar1 deneysel bir ¢alisma niteligindedir. Bu
arastirma kapsaminda gdsteri yontemi ve etkinlikleri ¢cergevesinde islenen dersler ile mevcut
Ogretim programi g¢ercevesinde islenen dersler karsilastirilmistir. Bagka aragtirmacilar, gosteri
yontemini diger 6gretim yontemleri ile mukayese edebilir. Boylece birbirinden farkli 6gretim
yontemlerinin etkililigi kiyaslanabilir.

v Bu aragtirmada, gosteri yonteminin grencilerin akademik basarilar ve derse yonelik tutumlar
iizerindeki etkisi incelenmistir. Bagka aragtirmalarda, gosteri yonteminin kalicilik, elestirel ve
yaratici diisiinme becerileri lizerindeki etkisi de incelenebilir.
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