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Literacy Skills

Literacy skills start with acquiring early literacy and are shaped and developed
throughout a lifetime. Literacy skills which constitute a base for academic skills,
appear in every period of children's lives and play a facilitating role in various aspects
such as arranging social participation in social life, gaining knowledge, and sharing.
Literacy skills that have great importance for all children have particular importance,
especially for the children with special needs and it is necessary to plan the education
of these children with individualised education programs according to their needs and
interests and imply together with the support services. Students should be supported
in terms of literacy skills by taking various development levels, such as physical,
intellectual, emotional social into account and should gain literacy skills with
appropriate teaching methods/techniques when they are ready to learn. It is seen that
the creative drama method has a facilitating effect in the acquisition of literacy skills of
children with special needs as well as for all children. It can be used to acquire
vocabulary, high levels of repetition, fluent reading, reading comprehension, and
many other skills. Besides, the creative drama method that supports the social
interaction of children with special needs enables these children to increase their school
success and adaptation characteristics thanks to their healthy social-emotional
behaviours. This review examines the effect of the creative drama method on the
literacy skills of children with special needs.

Ozel Gereksinimli Ogrencilerde Okuma Yazma Becerileri ve Yaratict

Drama

Makale Bilgileri

Oz

@ CrossMark

DOI: 10.29299/kefad.1176793

Yiikleme: 18.09.2022
Diizeltme: 22.02.2023
Kabul: 28.03.2023
Anahtar Kelimeler:

Ozel Gereksinimli Cocuk,
Drama,

Okuma Yazma Becerileri

Okuma yazma becerileri ¢ocuklarin erken okuryazarlik kazammlariyla baglayip bir 6miir
sekillenip gelisen becerilerdir. Akademik becerilerin temelini olusturan okuma yazma
becerileri, ¢ocuklarin hayatlarinin her doneminde karsilarina cikarak giinliik yasantida
sosyal katilimlarini diizenleme, bilgi kazanma, paylasma gibi pek ¢ok konuda kolaylastirict
rol tistlenmektedir. Ttiim ¢ocuklar icin biiyiik neme sahip okuma yazma becerileri 6zellikle
0zel gereksinimli ¢ocuklarda ayri bir 6neme sahip olup bu cocuklarin &gretimlerinin
bireysellestirilmis egitim programlariyla gereksinim ve ilgilerine gore planlanip destek
hizmetlerle beraber uygulanmasi gerekmektedir. Ogrencilerin okuma yazma becerileri
agisindan fiziksel, zihinsel, duygusal sosyal gibi pek ¢ok gelisim diizeyine bakilarak erken
dénemlerden itibaren desteklenmesi ve 6grenmeye hazir oldugu zaman ona uygun 6gretim
yontem/teknikler kullanilarak okuma yazma becerilerinin kazandirilmas: gerekmektedir.
Yaratici drama yontemi tiim ¢ocuklarda oldugu gibi 6zel gereksinimli &grencilerin de
okuma yazma becerilerinin kazaniminda kolaylastirici etkileri oldugu goriilmektedir.
So6zciik kazamimi, tekrarlarin ¢ok olmasi, akict okuma ve okudugunu anlama becerileri ve
daha birgok becerinin kazammminda kullanilabilmektedir. Ayrica 6zel gereksinimli
ogrencilerin sosyal etkilesimini destekleyen yaratict drama yontemi bu ¢ocuklarin saglkls,
sosyal duygusal davranislar1 sayesinde okul basarilarmin ve uyum &zelliklerinin artmasin
saglamaktadir. Bu derlemede &zel gereksinimli ¢ocuklarin okuma yazma becerilerinde
yaratict drama yonteminin etkileri incelenmektedir.

Sorumlu Yazar : Necla Istkdogan Ugurlu, Dr. Ogr. Uyesi, Zonguldak Biilent Ecevit Universitesi,Eregli Egitim Fakiiltesi, Ozel
Egitim Boliimii, Tiirkiye, n.ugurlu@beun.edu.tr, ORCID ID: 0000.0002.1795.0470.

Atif icin: Isikdogan Ugurlu, N. (2023). Ozel gereksinimli 6grencilerde okuma yazma becerileri ve yaratici drama. Kirsehir Egitim

Fakiiltesi Dergisi, 24(1), 41-67.


mailto:n.ugurlu@beun.edu.tr
https://orcid.org/0000-0002-1795-0470

Istkdogan Ugurlu, N.
Yaratici Drama ve Okuma Yazma Becerileri

Bilgi ¢aginda kiiresellesme ve yeni egitim standartlarinin, teknolojinin gelistirilmesi gibi
konularin daha fazla 6nem kazanmasiyla beraber egitimde ¢esitli 6grenme stratejilerinden yararlanan
Ogrenciler i¢in daha etkili 6gretim yontemleri aranmaktadir. Yaratici drama, son zamanlarda pek ¢ok
iilkede egitim Ogretim siirecinde yer almaktadir (Adigiizel, 2019). Giinlimiizde Ogretimin ve
O0grenmenin bir parcasi olan yaratici drama disiplini, tiim yas grubundaki 6grenciler i¢in daha etkili
O0grenme teknikleri, stratejileri ve ¢Oziim gelistirme becerileri agisindan firsatlar sunmaktadir.
Ogrencilerin iginde yasadiklar1 diinyay1 anlamlandirmalarma ve bilgilerini yapilandirmalarina
yardimcr olmaktadir. Akademik becerilerde 6zellikle okuma ve okudugunu anlama becerilerinde
kendilerini bagimsiz olarak ifade edebilmelerine olanak saglamaktadir. Deneyimli bir lider/egitmen
esliginde ytriitiilen yaratict drama, grup iiyelerinin yasantilarindan yola ¢ikarak belirli bir amaca
yonelik dogaclama, rol oynama tekniklerine yer vermektedir. Bu durum okuma yazma gelisimi i¢in
ortak calismalarin yapilmasiyla motivasyonun artmasmi, paylasimda bulunmay1 beraberinde
getirmektedir. Ogrencilerin biligsel, sosyal ve dil becerilerinin gelisimini saglayan, empati becerisini
gelistiren, hosgorii kazanmasini ve kendini tanimasini saglayan bu etkinlikleri egitim hizmetlerinde

de 6gretmenlerin kullanmak istedikleri goriilmektedir (Adigiizel, 2019).

Okuma yazma becerileri bireylerin diinyay:1 kesfedebilmeleri amaciyla genis ve zengin bilgi
kaynaklarina ulasmada temel faktor olup egitim programlar: ve 6gretim siireciyle ilkokul doneminde
cocuklara kazandirilmaktadir (Akyol, 2011). Erken c¢ocukluk doéneminde ¢ocuklarin dinleme ve
konusma becerilerini kazanimiyla baslayan 6grenme siireci, ilkokul siirecinde okuma ve yazma
becerilerinin de dahil olmasiyla beraber hayat boyu devam eden karmasik bir siirectir. ~Okuma
yazma becerileri birbirini tamamlayan, birlikte gelisen beceriler oldugu i¢in birbirinden ayr
diisiiniilmemektedir. Okuma becerisi; yazii bir metni Once c¢ozlimlemeyi sonrasinda ise
¢oziimlediklerine anlam yiiklemeyi icermektedir (Rego, 2006). Okuma etkinliklerinin temel amacinin
anlam ¢ikarma oldugu diisiiniildiigiinde dogru ¢oziimleme ve bir takim biligsel siireclerin birlikte
kullanilmasmin gerekli oldugu goriilmektedir. Yazili sembollerin dogru bir sekilde kodlanmasin
ifade eden ¢oziimleme becerileri ayn1 zamanda yazma becerilerinin de gelismesini saglamaktadir
(Albertini ve Schley, 2003). Okuma becerilerinde uzmanlasan ¢ocuklarin yazma becerilerinde de daha

dogru bir bicimde kendilerini ifade ettikleri goriilmektedir (Andersen ve digerleri., 2018).
Ozel Gereksinimli Cocuklarda Okuma Yazma Becerileri ve Yaratic1 Drama

Ozel gereksinimli cocuklarin miifredatinda drama kullanimi, basta bir gruba ait olma
duygusu gibi olumlu sonuglardan yola ¢ikarak bu tiir duygularin {iretilmesiyle sosyal kabulii ve
iligkileri olumlu yonde etkilemektedir. Giinlimiizde drama ve 06zel gereksinimli 6grencilerle ilgili
yapilan ¢alismalarin yeterli diizeyde olmamasi, 6gretmenlerin drama etkinlikleri konusunda yeterli

bilgi ve deneyime sahip olmamasi, bu alanda uygulamalarin yetersiz olmas: nedeniyle egitim 6gretim
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etkinliklerinde yaratici drama yonteminden ¢ok fazla yararlanilamadig goriilmektedir (Jindal-Snape
ve Vettraino, 2007). Adigtizel (2001), 6gretmenlerin egitimde yaratici drama yontemini uygulama
konusunda bilgi eksikligi, plan olusturmada hangi etkinliklere yer verecegi ile ilgili giicliikler ve
hizmetici egitimlerinin yeterli olmamasimndan kaynakl: olarak zorluklar yasadiklarini ifade etmektedir.
Konusma ve yazili dil becerileri ¢ocuklarin dilsel 6zgiinliik ve {iretkenlik gibi dil becerilerinden
karsilikli olarak etkilenmektedir. Bu nedenle erken donemde konusma dilinde c¢ocuklarda;
sozdizimsel bilgide, anlamsal cesitlilikte, tiretken dil yapisinda ortaya ¢ikan sorunlar okuma yazma
becerilerinin kazaniminda da 6nemli giicliiklerin yasanmasina neden olabilmektedir. Bu durum

okuma yazma becerilerinin kazanimini olumsuz yonde etkilemektedir.

Orgiin egitim basamaklarinda okuma yazma becerilerini 6grenmede giicliik ceken ozel
gereksinimli ¢ocuklar akademik basarida ve yasamlarinin ilerleyen donemlerinde basarisizlik hissi
yasayarak okuma yazma etkinliklerine aktif katihm gosterememektedir. McMaster (1998), okuma
yazma becerilerinin kazaniminda yaratict drama disiplininin 6grencilere sesli okuma uygulamalar:
yapmalarini saglamalar1 nedeniyle harf-ses iliskisini saglayarak kodlama ve akici okuma becerilerinin
gelisimini sagladigini belirtmektedir. Ayrica okumanin asil amaci olan anlama etkinlikleri tizerinde de
biiyiik etkileri oldugunu belirtmektedir. Ogrencilerin sesli okuduklar1 metinlerde uygun yerlerde
durarak diistinme, yorumda bulunma, anlam ¢ikarma, yeni sozciikler 6grenme olanaklarmin arttiginm
belirtmektedir. Yaratici drama yonteminin ayrica okuma yazma becerileri icin; amag olusturmada,
aktif katilimi artirmada, motivasyon olusturmada, grup etkinliklerine katilmada ayrica katkilar

bulunmaktadir (Ozen, 2011).

Okuma yazma becerilerinin kazaniminda drama etkinliklerinin kullamimi 6zel gereksinimli
¢ocuklarin okuma yazma becerilerine olan merakini giiglendirmekte ve etkinliklere katilimin
artirmaktadir (Malley ve Silverstein, 2014). Yaratict drama yontemi egitim ortamlarinda o6zel
gereksinimli 6grencilerin programlarinda yer alan amaglara uygun olarak Ogretmenler tarafindan
planlanmaktadir. Planlanan bu etkinlikler birbiriyle iliskili hatta birbirini tamamlayan etkinliklerden
olusmaktadir (Ustiindag, 2002). Ozel gereksinimli ¢ocuklarda yaratict drama yéntemi; is birligi, sohbet
etme, gozlem, taklit, 6zgiiven gelistirme gibi pek ¢ok sosyal beceriyi desteklemenin yaninda hayal
giiclinii kullanabilme, zengin dil ortamlarinda bulunabilme, yazma, okunan hikayeyi anlama gibi
akademik becerilerin cogu yoniiniin gelisimini sagladigi goriilmektedir (George, 2000). Ozel
gereksinimli ¢ocuklarla ilgili yapilan arastirmalarda oyun ve drama etkinliklerinin dil becerilerinin
gelisimi, akran etkilesimi, giinliik yasami anlamlandirma ve taklit, model alma becerilerine oldukga
katkist oldugu vurgulanmaktadir (Malley ve Silverstein, 2014; Goering ve Baker, 2010). Bu nedenle
erken donemden itibaren 6zel gereksinimi olan Ogrenciler icin oyun ve drama etkinliklerine yer
verilmesi, sosyal, akademik beceri bakimindan uyarlamalar yoluyla ebeveyn ve 6gretmenlerin bu
konuda is birligi yapmasi Onem tasimaktadir (Pistav Akmese ve Kayhan, 2015; 2017). Ozel

gereksinimli ¢ocuklarda yaratici drama yonteminin Tiirkge dersi ve anlama etkinlikleri agisindan;
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karakterlerin yerine kendini koyma, empati yapma, tekrarlara yer verme, 6rnek modeller gérme, akici

okuma gibi pek ¢ok faydasi oldugu belirtilmektedir (Malley ve Silverstein, 2014).

Yaratic1 drama yonteminde tipik gelisim gosteren ¢ocuklara benzer sekilde 6zel gereksinimli
¢ocuklar da oyunda yer alan karakter gibi yasayarak duygu durumlarimi ya da hislerini ortaya
koyabilmektedir. Ozel gereksinimli ¢ocuklar i¢in Ogretmenler basit, anlasilir ve ¢ocugun ilgisine
yonelik hikayeler se¢mesi durumunda dikkatini saglayabilmekte ve katilimini artirabilmektedir.
Okuma ve yazma becerilerinin gelisiminde 6gretmenlerin ¢ocuklarin bireysel 6zelliklerine uygun
olarak etkinlikleri diizenlemesi ve siireci takip etmesi gerekmektedir (Gonen, Sahin, Yiikselen, Tanju

ve Aydan-Celep, 2006).
Ozel Gereksinimli Cocuklarda Okudugunu Anlama Becerileri ve Yaratici Drama

Ogrenmenin temelini olusturan okuma ve okudugunu anlama becerilerinde 6grencilerin
okuduklar1 metinle etkilesimleri cok 6nemlidir (Adomat, 2009). Ogretmenler okudugunu anlama
etkinliklerinde 6grencilerin katilimini sagladiklars, ilgilerini uyandirdiklar1 zaman akademik basarinin
da arttigy goriilmektedir. Aslinda okudugunu anlama becerileri ile 6grencilerin katilimini saglama
arasinda dogrudan bir iligki bulunmakla beraber biri olmadan digerinin olmasi miimkiin
goriilmemektedir (McElhone, 2012). Yaratict drama disiplinini temel alan 6gretim etkinliklerinde
okudugunu anlama becerilerinde 6grencilerin aktif katiimini hedef almanin yaninda okuyucularin
tiyatro, rol oynama, sorgulama ve karakterlerle roportaj yapma gibi 6rnekler uygulanabilmektedir.
Yaratic1 drama yontemiyle 6gretim, 6grencilerin hikayeye girmelerini saglayan yaratici bir deneyim
icermektedir (Kelin, 2007). Bu sayede Ogrenciler karakterin kendisi olabilmekte ve bilinmeyen
durumlarla yiizlesip farkli bakis agilarini, kiiltiirlerini kesfedebilmektedir. Ogretime katilan 6grenciler
okuduklar1 metni daha derin diizeyde inceleme, bedenlerini ve seslerini kullanarak deneyimleme,
karmasik temalar1 kesfetme ve son olarak karakterlerle kendi deneyimleri arasinda bag kurma firsatt
bulabilmektedir. Bu firsatlar 6grencilerin daha fazla kavrama, katiimin artmas: ve giliclii bir
deneyimle hikayenin anlagilmasini saglayabilmektedir (Kelin, 2007). Brown (2017), yapmis oldugu
calismada 3-8 yas arasi ¢ocuklarin yaratici drama temelli 6gretim deneyimi sayesinde daha yiiksek
akademik basar1 sagladiklarini belirtmektedir. Yaratici drama temelli 6gretim yoluyla 6grencilerin
kazandiklar1 okudugunu anlama becerileri 6grenmeye karst olumlu tutum gelistirme konusunda
destek olmanin yaninda 6grenmede basar1 duygusunun yasanmasina da destek olmaktadir (Batdi,
2015). Smiflarda uygulanan yaratici drama temelli egitim, akiciik ve anlama becerileri iizerinde
geleneksel okuma etkinlerine gore biiyiik etkiler olusturmaktadir (Brown, 2017). Artan anlama
becerileri ve okumaya karsi gelisen olumlu tutumlarla birlikte Ogretmenler drama temelli
uygulamalar1 derslerinde aktif olarak kullanmakta; Ogrencilerin katiimini destekleyen bir siireg
oldugunu ifade etmektedirler (Certo ve Brinde, 2011). Ogretmenler bir metni anlama etkinliklerinde

drama temelli egitim modeli uyguladiklar1 zaman 6grenciler; ¢ikarimda bulunma, metin ve akranlarla
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etkilesim kurma ve On bilgilerini harekete gecirme gibi firsatlara sahip olmaktadirlar (Adomat, 2012).
Ogrenciler yaratici drama temelli 6gretim modellerinde okuma ve okudugunu anlama etkinliklerine
hem fiziksel hem de zihinsel olarak dahil olmaktadir. Bu durum hikayenin anlasilabilirligini
artirmaktadir. Ozellikle hikaye tiirii metinlerde &grenciler hikayedeki karaktere biiriinmekte ve
hikayenin icindeki diinyay1 deneyimleyebilmelerine olanak saglanmaktadir. Ayrica 6grenciler farkh
bakis acilar1 kazanmakta, olaylar: ve durumlari daha derinlemesine ¢oziimleyebilmekte, son olarak

kendini anlayabilmektedir (Adomat, 2012).

Yaratict drama temelli 6gretim yontemi geleneksel 6gretimden farkl olarak tek tarafli katilim
yerine karsilikli paylasima dayali 6grenmeyi hedeflemektedir. Bir 6grenci bireysel olarak bir hikayeyi
okudugunda ya da dinlediginde bilissel agidan bireysel bir anlam yiikler. Ancak bu durum drama
temelli 0gretimde farklilik gostermekte ve 6grenciler bir grup igerisinde birlikte ¢alisarak ¢oklu bakis
agilarini gelistirmekte ve metni daha iyi anlamlandirabilmektedir (Adomat, 2012). Yaratici drama
temelli o6gretim yontemi ayni zamanda okuma etkinligi yapan ve okudugunu dinleyen 6grenciler
arasinda paylasilan bir deneyimdir. Okuyucu akici ve anlamli okuma etkinligi yaparken dinleyen
Ogrenci ise hayal giiciinii kullanarak metni anlamlandirmaktadir (Goering ve Baker, 2010). Okuma
etkinliklerinde harf-ses iliskisinin saglanmasi, yazili kodlarin dogru bir sekilde ¢éziimlenmesi, akici
okuma gibi becerileri desteklemektedir. Metin icerisindeki sozciikleri dogru bir sekilde ¢oziimleyen,
dilbilgisi kurallarina uygun olarak ifadeleri kullanan ve akic1 okuyan 6grencilerin okudugunu anlama
becerilerinin arttig1 goriilmektedir (Goering ve Baker, 2010). Kod ¢6zme, dilbilgisi kurallarma uygun
ve akic1 okuma becerileri ile okudugunu anlama becerilerini gelistirmekte ve drama temelli 6gretim

yaklagimlar1 sozel okuma etkinliklerini gelistirerek 6grencilerin okuma becerilerini desteklemektedir.

Okudugunu anlama, tahmin etme, metinle etkilesim kurma, metinde yer alan anlamin
kodunu ¢oézme gibi etkinliklerle dramatize etmeyi igeren bir siirectir (Tortello, 2004). Yaratict drama
disiplini ile ilgili yapilan arastirmalarda bulgular etkinliklerinin &grencilerin okuma, konusma ve
dinleme gibi becerilerini kazandirirken so6zciik hazinelerini de zenginlestirdigini ortaya koymaktadir
(Fennesessey, 2006; Kornfeld ve Leyden, 2005). Yaratici drama yontemi okuma yazma becerilerinin
gelisimi i¢in Onemli firsatlar saglamaktadir. Ogrencilerin anlami1 ¢6zme, diger ¢ocuklarin duygularimn
anlama, sozciik dagarcigini gelistirme, sozdizime uygun sekilde ciimleler olusturma, sdylemi analiz
etme, yeni climleler olusturma gibi dilbilgisel yapilarin dogru kullanimi ve iiretimine katkida
bulunmaktadir (Urian, 2000). Yaratici drama ile okudugunu anlama becerileri arasindaki baglanti
gliclii olmakla beraber 6grencilerin bir metinden okuduklarmni kendi deneyimlerine, duygularina,
tutumlarina, fikirlerine, degerlerine ve yasam durumlarina gore gibi okuma siirecine gémidilii beceriler
gelistirmelerine yardimcr olmaktadir. Etkilesimli drama etkinlikleri sirasinda 6grenciler kendilerini
hikayedeki bir karakterin yerine koyarak problemleri ¢dzerek hikayeyi yasamaktadirlar. Daha agik bir
ifadeyle 6grenciler yaratict drama yoluyla sadece metinde olani okumakla kalmayip daha iyi anlayip

akilda tutabilmek icin ayn1 zamanda onu gergekten yasamaktadir. Kurduklar1 hayali diinyada
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kendilerini ifade ederek fikirlerini hayal giiciiyle gerceklestirmektedir. Yaratict drama ydntemiyle ve
okumay1 biitiinlestirmede olumlu sonuglara ulasmak icin Kelner ve Flynn (2006) egitimde basarida
bes asamaya dikkat ¢ekmektedir. Bunlar; a) Hem yaratici drama yonteminde hem de okudugunu
anlama becerilerinde hedefler acik bir sekilde ifade edilmelidir, b) Kullanilacak materyaller, beceri
gelistirmede kullanilacak etkinlik ya da beceriye gecmeden onceki 6n hazirliklar 6nceden
belirlenmelidir, c)Yaratici drama disiplini ve okuma ile ilgili her ikisini de kapsayan drama
yontemlerine yer verilmelidir, d) Ogrencilerin anlama becerilerini kazandirabilmek igin yaratict
drama yontemlerinde yansitma etkinliklerini kullanilmalidir, e) Hem vyaraticc drama hem de

okudugunu anlama ile ilgili degerlendirme etkinlikleri seklinde siralanmaktadir.

Grup etkinlikleri yoluyla bu adimlar takip eden 6grenciler sadece baskalariyla konusarak ve
onlar1 dinleyerek nasil daha net diisiineceklerini degil, ayn1 zamanda metni anlamanin daha etkili
yollarin1 nasil bulacaklarimi da &grenmektedir. Ogretmenler 6grencilerin okudugunu anlama
becerilerini giiclendirebilmek amaciyla farkli yontem ve stratejiler kullanabilmektedir. Yaratici drama
yontemi ogrencilerin iistbiligsel bilgi, izleme ve okudugunu anlama becerilerinin kazaniminda 6zel
stratejiler gelistirmelerini saglayabilmektedir. Bagka bir ifadeyle yaratict drama yoluyla 6grenciler
okuma etkinlikleriyle edindikleri stratejik bilgilerin aynisini gelistirmekle beraber bu durum onlarin
anlama siirecine iliskin farkindaliklarmna yol agmaktadir. Ogrenciler bir metni nasil daha iyi
anlayacaklariin farkinda olduklarinda daha dikkatli ve yetenekli okuyucu 6zelligi sergilemektedirler
(Kelner ve Flynn, 2006). Yaratict drama yonteminde yer alan etkinliklerine katilan ¢ocuklar; karar
verme, farkli diislincelere saygili olma, sosyal problemleri ¢6zme, diyalog olusturma gibi
stratejilerden yararlanarak gercege uygun deneyimler yasarlar. Bu durum kesfederek 6grenme
becerilerinin gelisimini saglamaktadir. Yaratici drama dogasi geregi okuma etkinliklerinden elde
edilen bilgi ve becerilerin aktarilmasinin yaninda belli stratejilerle Ogrencilerin yazili metni
gorsellestirmelerine, gegmis ve simdiki deneyimlerini gozden gegirmelerine olanak saglamaktadir.
Son olarak drama etkinlikleri ¢ocuklarin okumalarini saglamak igin firsatlar sunmakta, olumlu tutum
gelistirmelerini saglamakta ve drama yoluyla okumaya karsi olumlu tutum gelistiren ¢ocuklar okul
disinda da bu davramislarina devam etmektedir (Tate, 2005). Okudugunu anlama becerileri, egitim
hizmetlerinin her asamasinda basarinin kilit noktasmni olusturmakta ve egitim yontem ve
stratejileriyle desteklenmesi gerekmektedir. Bu becerilerini gelistirmek ve etkililigini artirmak etkili
anlama stratejilerinin kullanimiyla miimkiin olmaktadir. Yaratici drama dgrencilerin bu tiir stratejileri
kullanmalarina yardimci oldugu icin okuma derslerinde nasil kullanilabilecegi ve gelistirilebilecegi ve
ogrencilere kars1 nasil olumlu tutum gelistirebilecegi konusunda Ogretmenlerin gerekli bilgi ve

deneyime sahip olmasi gerekmektedir.
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Yaratici Drama Yonteminin Erken Cocuklukta Okuryazarlik Becerileri Uzerine Etkileri

Yaratica drama yontemi erken donemde cocuklarin okuryazarlik becerilerinin gelisimini
saglamanin yaninda ayrica dramatik oyun etkinlikleri sayesinde dogal ortamlarda ¢ocuklar i¢in hem
kendilerini ifade etmede hem de baskalariyla etkilesim kurmalar: i¢in zengin firsatlar sunmaktadir
(Mages, 2006). Erken ¢ocukluk doéneminde kii¢iik ¢ocuklar genellikle kendiliginden dramatik
oyunlara katilmaktadir (Adomat, 2012). Bir metni heniiz okuma ve analiz etme becerisine sahip
olmayan kiiciik ¢ocuklarin oyun ve hayal giicleri ¢ok giiclii oldugu icin bir hikayeyi dinleyerek
hikayenin bir pargasi haline gelebilmektedirler. Ogretmenler 6grencilerin metni daha derinlemesine
anlamalarin1 saglamak igin c¢ocuklarin oyunlarim1 gelistirebilmektedir. Ogrencilerin katilimi1
kendiliginden yaratici drama temelli etkinlikleri igerdiginde anlama etkinliklerinin de arttig1
goriilmektedir (Brown, 2017). Cocuklarin erken yaslardan itibaren yaratict drama siirecine katilimlar1
okuma ve okudugunu anlama becerilerini gelistirmekle beraber ne yazik ki bu konuda yetismis
lider/6gretici olmamasi nedeniyle pek ¢ok anaokulu ve birinci smif 6grencisinin bu firsatlardan
yararlanamadig1 goriilmektedir (Cavanaugh, Clemence, Teale, Rule ve Montgomery, 2017). Oysa
okuma ve okudugunu anlama becerileri {izerinde olumlu etkileri olan drama temelli 6gretim, simf

igindeki sosyal iligkileri gelistirmekte ve empati yapma becerilerini kazandirmaktadir (Clyde, 2003).

lkokul, Ortaokul Diizeyinde Yaratica Drama Yénteminin Kullamimi ve Ogrenciler

Uzerindeki Etkileri

Bu donemde gocuklar genellikle 6nceki yillarda oldugu gibi yaratict oyun etkinliklerine
kendiliginden katiim gostermeyi tercih etmezler. Ogretmenlerin okuma derslerine hayal giiglerini
dahil edebilecegi ve katilimi saglayabilecegi yollar1 bulmasi gerekmektedir. Ancak bu donemde
ogretmenler 6grencilerinin okuma etkinliklerine katilimin zor oldugunu dile getirmektedirler. Bu
konuda yapilan ¢alismalar 6grencilerin okuma etkinliklerinde anlam ¢ikarma becerilerinden daha ¢ok
sifreyi ¢oziimleme siirecinde olduklarini ifade etmektedir. (Adomat, 2009). Yaratici drama temelli
Ogretime katilan 6grenciler anlam ¢ikarma becerilerine ek olarak metinle ilgili gesitli bakis agilarim
hayal edebilmekte ve bu durum ogrencileri karar verme gibi 6nemli becerin gelisime destek
olabilmektedir (Edmiston, 2000). Bu ogretimde ayrica Ogrenciler, diger karakterlerin duygularin,
hareketlerini sdzel olarak canlandirabilmekte ve bdylece baskalarina nasil davranmas: gerektigi gibi

0z degerlendirmeler yapabilmesine olanak saglayabilmektedir.

Tuluk (2004), ilkokul ve ortaokul diizeyinde yaratici drama yonteminin amacini su sekilde

belirtmektedir:
o Ogrencilerin sanatsal yonlerini ortaya gikarmak
. C)grencilerin farkli bakis agilariyla olaylar: analiz etmesini saglamak

e Ogrencileri arkadaslari ve 6gretmenleriyle is birligi yapmaya tegvik etmek
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e Ogrencilerin Tiirkge'yi dogru, etkili ve akici kullanmalarini saglamak
e Okuma yazma becerilerine kars1 ilgi uyandirmak ve olumlu tutum gelisimini saglamak

e Ogrencilerin 6z yonetim becerilerini gelistirmek ve sorumluluklarini yerine getirmelerini

saglamak
e Ogrencilerin yasadig1 toplumda olaylara ve durumlara duyarli olmalarim saglamak
Egitimde Yaratict Drama

Yaratict Drama ile biitlinlestirilmis bir sinifta 6grenciler akademik, sosyal ve kisisel hedeflere
ulasmak icin drama yontemiyle calisirlar (Cornett, 2007). Diinyanin pek ¢ok yerinde yaratici drama
disiplini dinamik bir model olarak kabul edilip egitim Ogretim hizmetlerinde calisilmaktadir
(Okvuran, 2010). Yaratict drama yonteminin egitimde uyarlanmasinda yaygin olarak miifredatin
igerigi, metinler, okuyucularin metinle olan iliskileri, baglanti alanlar1 gibi yapilar kullarlarak
ogrencilerin hayal giiclerini harekete gecirmek hedeflenmektedir (Schneider, Crumpler ve Rogers,
2006). Genel olarak yaratici drama yonteminde ogretmenler 6grencileri kendilerini tanimadiklar: ve
birden fazla rol iistlendikleri kurgusal bir diinyaya cekerler. Ogrenciler bu durumda iginde
bulundugu siireci anlama ve ifade etme olmak iizere iki sekilde calisirken O6gretmenler dramatik
baglam igerisinde 6grenme deneyimleri saglamakta ve 6grencileri desteklemektedir (Baldwin,2008).
Yaratici drama yonteminin tiim akademik alanlari1 desteklemenin yaninda okuryazarlik becerileri
tizerinde de olumlu etkileri oldugunu gosteren arastirmalar bulunmaktadir (Catterall, Chapleau ve
Iwanage, 1999). Ozellikle ilkokul ve ortaokul diizeyindeki &grencilerin yaratici drama yontemi
sayesinde sozel becerileri gelismekle birlikte isitsel, gorsel ve sozel dil yapilarini tanima, analiz etme
ve kullanma gibi becerilerinde de gelisim gozlenmektedir (Kempe, 2003). Yaratict drama ve
okuryazarlik iizerine yapilan g¢alismalar 6zel gereksinimli Ogrencilerin okudugunu anlama ve
sozlii/yazili dil becerileri iizerinde olumlu etkileri oldugunu gostermektedir (Mason ve Steedly, 2006).
Ayrica bu tiir etkinliklerinin grencilerin sosyal becerilerinin, ifade edici dil becerilerinin gelisimini

saglamaktadir (Mason, Steedly ve Thormann, 2005).

Sonug olarak yaratici1 drama yontemiyle okuryazarlik becerilerini kazanma 6grencilerin kendi
diinyalarin1 kesfetmelerine, bireysel ve igbirlik¢i olarak katim saglama, hayal ettikleri gibi
gelisimlerini desteklemeyi ve pekistirmeyi saglar. Ogrenciler rolleri, karakterleri, iligkileri ve
durumlar1 kesfetmek icin hareketleri, sesi, dili ve fikirlerini kullanmaktadir. Ogrencilerin yaratici
drama yoluyla gelistirdikleri okuma yazma becerileri diisiinmeyi, giivenle hareket etmeyi ve
konusmay1 6grenmelerine yardimci olmaktadir. Metin (senaryo) veya metin 6ncesi (uyaran) olarak
edebiyat daliyla etkilesim kurmak drama 6greniminin dnemli bir bilegenidir. Ogrencilerin szciik
dagaraig, dil yapilarma iligkin farkindalik, dilbilgisi ve sdzdizimsel bilgi gelistirmeleri igin firsatlar

sunmaktadir. Ogrencilerin sorgulama, tartisma ve hayal etme becerilerini gelistirir. Yaratici drama
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yoluyla 6grenciler metinle etkilesim kurarak anlama becerileri gelismekte ve okumayz ilgi ¢ekici hale

getirmek i¢in firsatlar sunmaktadir.

Sinifta Okuma Yazma Becerilerinin Kazamiminda Yaraticc Drama Yontemiyle Ornek

Uygulamalar

Ogrencilere smif icerisinde farkli yaratici drama uygulamalariyla okuma yazma becerilerinin
kazanimi ve gelisimi desteklenebilmektedir. Ogrenciler dramatik kisa bir metinle gesitli okuryazarlik
becerilerini daha kolay kazanabilmektedir. Yaratici drama yontemi eglenceli ve dikkat ¢ekici olmanin
yaninda ¢ocuklar1 6grenme, kesfetme konusunda tesvik etmekte ve okuryazarlik gelisiminin akicilik,
sozciik bilgisi, sozdizimsel yapi, sdylem bilgisi gibi her boyutunda onemli destekleri olmaktadir.
Bircok Ogretmen akademik becerilerde Ogrencileri yaratici drama yontemini kullanarak dramatik
etkinliklere yonlendirme konusunda yeterli bilgi ve deneyimi olmadig1 gerekgesiyle giigliikler
yasamaktadir. Ancak ¢ogu dramatik etkinliklerde &gretmenlerin dogrudan deneyime sahip olmasi

gerekmemekte ve belli kaliplarin aksine esnek bir yapida uygulanmaya elverisli olmaktadir.

Okuma yazma becerilerinin kazaniminda kullanilabilecek yaratici drama yontemindeki

etkinlik ornekleri:

Dramatik olarak hikayeyi canlandirma etkinlikleri (Cocuklarin okuduklar1 hikayeleri anlamalar
amaciyla): Dramatik olarak hikayeyi canlandirma etkinliklerinde gocuklar kuklalar1 kullanabilirler.
Ogretmenler 6grencilerin hikaye bilegenlerine uygun olarak hikayeyi kuklalar kullanarak geri
anlattirabilir. Bu durum c¢ocuklarin bagimsiz okuma etkinliklerini gergeklestirmeden ©nce erken
okuryazarlikta merak uyandirma ve dikkat ¢ekme amaciyla da kullanilabilmektedir. Anlama
becerilerinin gelisimi i¢in kullanilan bu etkinliklerde sik tekrarlamalar, tahmin etmeler, ¢ocuklarin
baslattig1 ve devam ettirdigi kazanimlara yer verilmektedir (Martinez, 1993). Ogretmenler anlama
etkinliklerinde farkli metinler kullanabilecekleri gibi metni cesitli sekillerde Ogrencilerin yas ve
bireysel ozelliklerine uygun olarak diizenleyebilmektedir. Smif igerisinde okuma ve okudugunu
anlama becerilerini gelistirmek amaciyla diger bir 6rnek uygulamada ise “Peter Pan (Uta Hagen,1973)”

hikayesi kullanilmaktadir.

Peter Pan’in hikayesinde yer alan Kaptan Hook ve korsan grubu, kayip cocuklarin gizli saklanma yerlerini
kesfederek onlar1 agiga cikarmanmin yollarini aramaktadwr. Kayip cocuklarin grubunda yer alan Tiger, Lily

yaklasan tehlikeyi fark edip kacarlar.
Starkey: Kaptan, kayip cocuklardan birini gordiigiime yemin edebilirim. Onun pesinden gitmeli miyim?

Hook: Hayir, yakalamak icin ¢ikaracagin ses ¢ok fazla olur ve Tiger, Lily’nin arkadaslarini uyandirip sayica

tistiin olmalarina neden olabilirsin.

Smee: Bu dogru. Sessizce peslerine diiseyim mi Kaptan? Onu Johnny‘nin Tirbusanu ile gidiklayacagim
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(kilicini igaret ederek).

Hook: Simdi olmaz, Smee. O sadece bir ¢ocuk ve ben hepsini almak istiyorum. En cok da kaptanlar: Peter

Pan’t istiyorum. Elimi kesti (kancasini tutar).

Smee: Evet, sik stk kancann bir diizine ele bedel oldugunu soyliiyorsun. Sag taramak, dis toplamak, yemek

yemek. Asla ¢atal kullanmana gerek yok.

Sekil 1: Peter Pan hikayesinden bir boliim (Harrington, 2018)

Bu kisa sahne tek basina 6grencilerin okuryazarlik becerilerini uygulamalari i¢in pek ¢ok firsat
sunmaktadir. Her korsan Kaptan Kanca'ya katilmak icin kendi motivasyonunu ve Kkisiligini
olusturmaktadir. Uta Hagen (1973), metinlerde karakterlerin olusturulmasinda oyuncularin
kendilerine birtakim sorular sorular sorarak {istbilis becerileri ile kendine en uygun karakteri
bulmalarini beklemektedir. Bunlar; Ben kimim?, Olay ne zaman gerceklesiyor?, Cevremde neler var?,
Verilen kosullar nelerdir?, Herhangi bir karakter ya da olayla iliskim nedir?, Ne istiyorum?, Hangi
problemlerle karsilagtyorum?, Istedigimi elde etmek icin neler yapabilirim? gibi. Bu sorular cok daha
fazla cesitlendirilebilmekle beraber okuma ve okudugunu anlama becerileriyle dogrudan iligkili
olmanin yaninda 6grenciler metin igerisinde bir karakter sectiklerinde bu sorulari iist bilis becerilerini
kullanarak cevaplamaya baslamaktadir. Bu sorular her yas grubu ve 6zel gereksinimli ¢ocuklar igin
farkli sekillerde olusturulup uygulanabilecek yapida olmalidir. Ayrica &gretmenler bu sorular
ogrencilerin 6grenme hedeflerini ilerletmek ve anlama becerilerini degerlendirmek amaciyla da
kullanabilmektedir. Smif diizeyine uygun olarak cevaplarim1 yazma becerileri 6grencilerden

istenebilmektedir (Harrington, 2018).

Sozciik gelisimini destekleyen dramatik etkinlikler: Sozciik bilgisi ¢ocuklarin okuryazarlik
gelisiminde 6nemli bir rol oynamaktadir. Dramatik etkinlikler yeni sozciiklerin etkili bir sekilde
tamtilip  dgretilmesinde kolaylastirict  bir rol iistlenmektedir. Ornegin; “anlamsiz/mantiksiz”
sozcligliniin ¢ocuklara kazandirilmasinda 6gretmenler “unutulmaz bir etkinlik yaratmak” etkinligini
kullanabilir. Derse hazirlanan 6grencilere “tamam biraz ¢alisma zamani, Kedini al, sirani salla ve tavandaki
agaglar hakkinda yazmaya basla.” yonergesinin ardindan &grencilerin “ne?” ya da “Bu hi¢ mantikli degil”
ile cevap vermeleri beklenmektedir. Ogretmen tiim ogrencilerin dikkatini cekene ve kafasm
karistirana kadar bu oyuna devam edebilir. Daha sonra 6grencilere “iizgiiniim mantiksiz/anlamsiz
davraniyorum. Peki sizce mantiksizlik/anlamsizlik ne demektir?” seklinde anlam ¢ikarmay:
saglayabilir. Ilerleyen durumlarda yeni Ogrenilen sdzciiklerle ilgili anlamayi genisletmek ve
giiclendirmek icin hikayeler okuyabilir. Ayrica 6grencilerden ilgili sdzcligii canlandirmalar veya yeni
sozciik kutusundan bir sozciik ¢ekmeleri ve diger ¢ocuklardan tahmin etmesi igin anlatmalar:
istenebilir. Cocuklarin sinf diizeyi arttikca yeni sozciikle ilgili bir ske¢ yazmalar: istenebilir. Yeni
sozciikler arttikca bu kelimeleri bir arada kullanilarak yeni hikayeler olusturulmasi istenebilir (Albert

ve Foil, 2003).
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Yazma 6gretiminde yaratici dramay bir siire¢ olarak kullanmak: Ogretmenler smif diizene gore
belirleyecekleri bir hikayeyi ya da metni ¢ocuklara okurlar. Ornegin; birinci ve ikinci sinif igin
ogretmenler “Vahsi Seyler Ulkesinde (Sendak, 1963)” kitabin1 okuyarak dgrencileri bu kitaptaki rollere
yerlestirir. Bu sayede 6grenciler hikayede yer alan karakterlerin goziinden bakma imkani bulurlar.
Ogretmen daha sonra 6grencilere “Bu hikayede adada nasil hayatta kaldilar?” gibi bir takim sorular sorar.
Sorular 6grencilerin canlandirdig1 karakteri detaylandirmalarina yardimci olmaktadir. Cocuklar yeni
karakterler gelistirebilecegi gibi eklemeler de yapabilmektedir. Ogretmen daha sonra ¢ocuklara “Issiz
bir adaya yolcuk yaparken neler gerekir?” “Adaya geldikten sonra orada neler goriiyorsun?” sorusunu
yonelterek agiklamalarini isteyebilir. Bu etkinlik tamamlandiktan sonra on dakika diisiinme ve
tartisma arasi verilebilir. Daha sonra 6gretmen c¢ocuklara “Adaya yolculuunuzu diisiiniin ve orada
sevdiginiz, hatirladi§inmiz seylerin resmini ¢izip yazin.” ydnergesini vererek 0grencilerin okuyucu/yazar,
karakter/oyuncu kimlikleri arasinda anlamsal iliskileri kurmasini, karmasik goriinen metin yapilarini
gelisen yazarlar olarak kolaylagtirmasini destekleyebilir. Ugiincii, dérdiincii siniflarda metin yapisi
biraz daha farklilasip 6rnegin “goc ve gogmenler” ele alinabilir. Bununla ilgili hikayeler ve bilgi verici
metinler okunup tartisilabilir. Gogmenlerin deneyimlerinden karakterler olusturmalar1 ve rolleriyle
ilgili diisiindiiklerini yazmalar istenebilir. Ogrenciler ayrica gdgmenlerle ilgili pasaport, fotograf
albiimii gibi yazili belgeler de hazirlayabilirler. Bu durum 6grencilere sadece go¢gmenlerin deneyimleri
degil ayn1 zamanda bagkalarinin bakis agilarindan roller yazmayi, gesitli amaglar i¢in yazi yazabilme
becerisini kazandirmaktadir. Ayrica yazma etkinliklerinin 6grencilerin hayatlarindaki yeri ve énemi

hakkinda daha saglam bir anlayis kazanmalarini saglamaktadir (Schneider ve Jackson, 2000).

Yaratict Drama Yontemi ile Okuma Yazma Becerileri Kazanimi Konusunda Ogretmenlere

Oneriler

Okuma yazma becerilerinin gelisiminde yaratict drama yonteminin smif ortaminda
kullanilmasinda ogretmenlerin dikkat etmesi gereken faktorleri Harste (2014) asagidaki sekilde ifade

etmektedir:

Katilim1 saglamak icin elinizden geleni yapin: simifta tiyatro uygulamalari, smiftan segilen
temsilciler, sohbetler gibi etkinliklerle 6grencilerin katilim &zelliklerini destekleyin. Ogrencilerden
olusturacaginiz topluluklarda 6grenci seslerine daha ¢ok yer verin. Firsat buldukga 6grencilerinizle
birlikte drama etkinliklerine katilin. Bu etkinliklere 6grencilerinizle birlikte deneyimleyebilirsiniz.
Etkinliklerde “ben yaparim, biz yapariz, siz yaparsmniz” yapilari iginde anlam olusturun.
Ogrencilerinde bu anlamalari olusturmada is birligi yapmalarina hikayeleri farkli bakis acilar1 ya da
farkli araglarla ele alip biiyiitiip degistirmesine izin verin. Ogrencilerin katilimlarin1 desteklemek ve
tiim 6grencileri etkinliklere katmak icin miifredatta zaman ayirin.

Fiziksel ortami diizenleyin: Ogrenciler icin olugabilecek olumsuz sartlari en aza indirin. Drama

temelli birgok aktivitede ¢evre, 6grenme alami biiyiik 6nem tagimaktadir. Drama temelli okuma yazma
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becerilerini sinif ortamlarina dahil ederken kendiniz ve &grencinize ait bir okuma yazma gevresi
diizenleyebilirsiniz. Ayrica smifi spor salonu, kafeterya gibi farkli ortamlara tasiyarak calisma
ortamini zenginlestirebilirsiniz.

Calismalarda esnek olun: Yaratict drama temelli okuma yazma 6gretim yontemlerinde ¢ocuklarin
hayal giiclerini temel alarak sayisiz tiir ve bircok yontem kullanilabilmektedir. C)grencilerin bireysel
farklihiklarina odaklanarak ilgilerine yonelik etkinliklerle katiimlarim1i en st seviyede
destekleyebilirsiniz. Ayrica 6grenme planlarina ¢ok cesitli etkinlikleri dahil edilebilmektedir. Belli
donemsel araliklarla yaratict drama temelli okuma yazma becerilerini degerlendirerek planlarmizda

nasil farkliliklar olusturacaginiza karar verin.
Sonug ve Oneriler

Uluslararas1 Okuryazarlik Dernegi (International Literacy Association, 2016) okuryazarligy;
disiplinler aras1 ya da herhangi bir baglam icerisinde gorsel, isitsel ve dijital materyalleri kullanarak
tanima, anlama, yorumlama, olusturma, hesaplama ve iletisim kurma yetenegi olarak
tanimlamaktadir. Okuma yazma becerilerinin kazaniminda yaratict drama yonteminin kullanimi son
yillarda artis gosterdigi goriilmektedir. Sozciiklerin derin anlamlarinin kazaniminda, karmasik okuma
materyallerinin anlasilmasinda, yazma becerilerinin gelisiminde ve daha bircok okuma yazma
bileseninde yaratici drama yontemiyle etkinlikler kullanilabilmektedir. Bu becerilerin temelinin
atildig kiiglik yaslarda dgrencilerin ilgi, merak duygular etkinliklerle uyandirilip 6gretimden en {ist

diizeyde faydalanmasi saglanabilmektedir.

Sonug olarak yaratici drama yontemi giiniimiizde egitim ortamlarinda farkhi alanlarda hizla
kullanilmaya baslanmis olmakla birlikte 6zel gereksinimli ¢ocuklarin okuma yazma becerilerini
kazanmada aym hizla kullaniminin yaygin olmadig goriilmektedir. Tipik gelisim gosteren gocuklar
tizerinde 6nemli etkileri bulunan yaratic1 drama yonteminin 6zel gereksinimli ¢ocuklarin akademik,
sosyal ve dil becerilerini kazaniminda yaygin etkileri bulunmaktadir. Ozellikle 6zel gereksinimli
¢ocuklarin okuma yazma, okudugunu anlama becerilerini gelistirebilmek amaciyla kullanilan
etkinliklerin; dil becerileri, okumada akicilik, harf-ses iliskisinin saglanmasi, sozciik bilgisinin
zenginlesmesi, on bilgilerin harekete gecirilmesi, dikkatin saglanmasi gibi pek ¢ok konuda giiclii
etkilerinin bulundugu goriilmektedir. Dolayisiyla bu kadar giiglii etkilerinin 6zel gereksinimli
¢ocuklarin okuma yazma becerilerini gelistirmesi bakimindan 6nemli oldugu diisiincesinden yola
cikarak 0gretmenlerin yaratict drama yonteminin nasil kullanilacagi konusunda bilgi sahibi olmas: ve
uygulama yapmalar1 gerekmektedir. Bu sayede egitim programlarinda yaratici drama yontemine yer
verilerek cocuklarin tiim gelisim alanlarini desteklenmesi ve akademik basarilarinin artmasi igin

belirleyici olacaktr.
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Arastirmanin Etik izinleri

Bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
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Creative Drama and Literacy Skills

With the increasing importance of the subjects such as globalisation, new education standards,
development of technology in the information era, more effective teaching methods have been sought
for the students who benefit from various learning strategies. Creative drama has been included in the
education processes of many countries recently (Adigiizel, 2019). Creative drama that is a part of
teaching and learning today provides opportunities for students in all age groups to develop more
effective learning strategies and solution development skills. It helps students interpret the world they
live in and construct their knowledge. It enables them to express themselves independently, especially
in reading and reading comprehension skills. The creative drama process with an experienced
leader/instructor includes improvisation and role-playing techniques for a definite purpose based on
group members' experiences. This is accompanied by an increase in motivation and sharing with joint
studies for the development of literacy. It is seen that teachers desire to use these activities that enable
students' cognitive, social, and language development, develop their ability for empathy, and provide
tolerance and self-recognisation in education services (Adigiizel, 2019). Literacy skills are the main
factor in reaching large and rich information sources for individuals to discover the world and are
taught to children during the primary school through educational programs and the teaching process
(Akyol, 2011). The learning period that starts with the listening and speaking skills in the early
childhood period continues through a lifetime, including, literacy skills when the child starts primary
school. Literacy skills are skills that complete each other and develop together, so they are not
considered separate from each other. Reading skills include decoding a written text and attributing
meaning to what is decoded. Thus, it is expected that the comprehension activities are correct due to
the correct decoding of written text by readers (Rego, 2006). Besides, when thinking that the primary
purpose of reading activities is to infer meaning, it can be seen that it is necessary to use correct
decoding process and some cognitive processes together. Decoding skills which mean the correct
decoding of written symbols also ensure the development of writing skills (Albertini and Schley,
2003). It is seen that children who major in reading skills express themselves more correctly (Andersen

et.al., 2018).
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Literacy Skills in Children with Special Needs and the Creative Drama

With the production of some feelings resulting from positive outcomes, such as the sense of
belonging to a group, using drama in the curriculum of children with special needs positively affects
social acceptance and relationships. It is seen that the creative drama method cannot be used much in
educational activities today because the studies on drama and students with special needs are
insufficient, the teachers do not have sufficient knowledge and experience about drama activities, and
practice in this field is insufficient (Jindal-Snape and Vettraino, 2007). Adigtiizel (2001) stated that the
teachers experienced difficulties resulting from the lack of knowledge about implementing creative
drama in education, difficulties about which activities to include in the plan, and lack of in-service
education. The children's spoken and written language skills are affected by the language skills such
as linguistic originality and productivity mutually. Thus, problems in syntactic knowledge, semantic
diversity, and productive language structure in children's spoken language in the early period can
cause significant difficulties in literacy acquisition. This situation affects the acquisition of literacy

skills negatively.

Students with special needs who have difficulty learning literacy skills in formal education
stages do not participate in literacy activities because they experience a sense of failure in academic
success and the following periods of their lives. McMaster (1998) stated that the creative drama
discipline developed coding and fluent reading skills by providing the letter-sound relationship as it
enabled students to practice reading out loud in the acquisition of literacy skills. Besides, it is known
that it greatly affects comprehension activities which are the primary purpose of reading. It is stated
that students' opportunities to stop and think at appropriate spots, interpret, infer meaning, and learn
new words increase in the texts they read out loud. For literacy skills, the creative drama method also
contributes to creating a purpose, increasing active participation, motivating, and participating in

group activities (Ozen, 2011).

Using drama activities to acquire literacy skills strengthens the curiosity of students with
special needs for literacy skills and increases their participation (Malley and Silverstein, 2014). The
creative drama method is planned by the teachers in accordance with the purposes included in the
programs for students with special needs in education environments. These activities consist of
activities that are related to each other and even complete each other (Ustundag, 2002). In children
with special needs, besides supporting many social skills such as cooperation, conversation,
observation, imitation, and development of self-confidence, it is seen that the creative drama method
provides the development of various aspects of academic skills such as using imagination, involving
in rich language environments, writing, and comprehension of the story read (George, 2000). Studies
conducted about children with special needs emphasise that play and drama activities contribute

significantly to the development of language skills, peer interaction, giving meaning to daily life,
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imitation, and modelling skills (Malley and Silverstein, 2014; Goering and Baker, 2010). Thus,
including play and drama activities and parent-teacher cooperation through adaptations in terms of
social and academic skills are important for children with special needs in the early period (Pistav
Akmese and Kayhan, 2015; 2017). It is stated that the creative drama method had many benefits for
children with special needs, such as putting yourself into the place of the characters, empathising,
including repetitions, seeing sample models, and fluent reading in terms of Turkish course and

comprehension skills (Malley and Silverstein, 2014).

Similar to children with typical development, children with special needs can reveal their
emotional states or feelings by behaving like the character in the play in the creative drama method.
When the teachers choose stories that are simple, understandable, and appeal child's interest for
children with special needs, they can catch children's attention and increase participation. In
developing literacy skills, teachers must arrange activities appropriate for children's individual

characteristics and monitor the process (Génen, Sahin, Yiikselen, Tanju and Aydan-Celep, 2006).
Reading Comprehension Skills in Children with Special Needs and the Creative Drama

Students' interaction with the text they read is highly important for their reading and reading
comprehension skills, constituting a basis for learning (Adomat, 2009). When the teachers enable
participation and attract the attention of the students in reading comprehension activities, it is seen
that academic success also increases. While there is a direct relationship between reading
comprehension skills and enabling students' participation, it is not possible to have one without the
other (McElhone, 2012). In teaching activities based on creative drama discipline, besides aiming at the
active participation of students, samples such as theatre, role play, questioning, and interview with
the characters can be applied to the readers' reading comprehension skills. Teaching with the creative
drama method provides a creative experience that allows students to enter the story (Kelin, 2007).
Thus, the students can become a character, face unknown situations, and discover different
viewpoints and cultures. Students who participate in teaching can find the opportunity to examine the
text they read thoroughly, experience them using their bodies and voices, discover complex themes,
and make connections between the character and their experiences. These opportunities can provide
students with greater comprehension and increase their participation and comprehension of the story
with a strong experience (Kelin, 2007). In a study, Brown (2017) stated that 3-8-year-old children had
higher academic success thanks to creative drama-based teaching experience. Reading comprehension
skills gained by the students through creative drama-based teaching support experiencing a sense of
success in learning besides supporting the development of a positive attitude towards learning (Batd,
2015). Creative drama-based education to be applied in the classrooms constitutes a greater effect on

fluency and comprehension skills than traditional reading activities (Brown, 2017).
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With the increasing comprehension skills and positive attitude developed towards reading,
teachers actively use drama-based activities in their courses. It supports student participation (Certo
and Brinde, 2011). When the teachers implement a drama-based education model in a reading
comprehension activity, students have an opportunity to make inferences, interact with the text and
their peers, and activate their prior knowledge (Adomat, 2012). Students get physically and mentally
involved in reading and reading comprehension activities in creative drama-based teaching models.
This increases the comprehensibility of the story. Especially in the texts such as stories, students take
up the character in the story and are provided with an opportunity to engage in the world in the story.
Besides, students can gain different viewpoints, analyse the situations and events thoroughly, and

lastly, find themselves (Adomat, 2012).

Unlike traditional teaching, the creative drama-based teaching method aims at learning based
on mutual sharing instead of unilateral participation. When a student reads or listens to a story
individually, they attribute an individual meaning in a cognitive sense. However, this situation differs
in drama-based teaching. Students develop multiple viewpoints and can better understand the text by
working together (Adomat, 2012). The creative drama-based teaching method is also an experience
shared by students who carry out reading activities and listen to what they read. While the reader
carries out a fluent and meaningful reading activity, the listener attains meaning to the text by using
their imagination (Goering and Baker, 2010). Reading activities support the skills such as providing
letter-sound relationships, correctly decoding written codes, and fluent reading. It is seen that the
reading comprehension skills of the students who decode the words in the text correctly, use the
expressions in compliance with grammar rules, and read fluently increase (Goering and Baker, 2010).
Their ability to decode, read fluently, and in compliance with grammar rules and reading
comprehension skills develop; drama-based teaching approaches develop verbal reading activities

and support students’ reading skills.

Reading comprehension is a process that includes dramatising with activities such as
guessing, interacting with the text, and decoding the codes in the text (Tortello, 2004). The studies
conducted on the creative drama discipline show that while the activities provide skills such as
reading, speaking, and listening, they also enrich students’ vocabulary (Fennsessey, 2006, Kornfeld
and Leyden, 2005). The creative drama method provides significant opportunities for the
development of literacy skills. It contributes to children’s using and creating correct grammatical
structures such as decoding the meaning, understanding other children’s feelings, developing
vocabulary, forming sentences following syntax, analysing the discourse, and forming new sentences
(Urian, 2000). While the relationship between creative drama and reading comprehension is strong, it
helps students develop skills embedded in the reading process such as interpreting what they read in
a text according to their own experiences, feelings, attitudes, opinions, and values. During interactive

drama activities, students live the story by putting themselves into the place of a character in the story
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and solving the problems. To put a more apparent point on it, students not only read the text in
creative drama but also live it to comprehend and keep it in mind. They express themselves in the
imaginary world they created and realise their opinions with imagination. Kelner and Flynn (2006)
drew attention to five stages to successfully integrate creative drama methods and reading. These are;
a) Objectives should be clearly stated in both creative drama method and reading comprehension
skills, b) Materials to be used, activities to build skills, or warm-up activities should be predetermined,
c) A drama strategy that encompasses both creative drama discipline and reading should be included,
d) Reflection activities should be used in creative drama methods to provide students with
comprehension skills, e) Assessment activities should be carried out for both drama and reading

comprehension.

Students who follow these steps through group activities learn how to think more clearly by
talking to and listening to others and find more effective ways of understanding the text. Teachers
may use different methods and strategies to strengthen students' reading comprehension skills. The
creative drama method may enable students to develop special strategies for gaining metacognitive
knowledge, monitoring, and reading comprehension skills. In other words, while students develop
the same strategic knowledge acquired in reading activities through creative drama, this situation
creates awareness regarding comprehension. When students are aware of how to understand a text
better, they show the characteristics of a more careful and talented reader (Kelner and Flynn, 2006).
Children participating in the creative drama method activities experience realistic experiences by
benefiting from strategies such as making decisions, respecting different opinions, solving social
problems, and making dialogues. This situation provides the development of learning by discovery
skills. By its nature, creative drama allows students to visualise written texts, and review their past
and current experiences with certain strategies besides conveying knowledge and skills gained from
reading activities. Finally, drama activities provide opportunities for children to read and develop
positive attitudes, and children who develop positive attitudes toward reading through drama
continue these behaviors outside of school (Tate, 2005). Reading comprehension skills constitute a key
position for success in every stage of education services and should be supported with educational
methods and strategies. Developing these skills and increasing their effectiveness is possible with the
use of effective comprehension strategies. As creative drama helps students use these kinds of
strategies, teachers should have essential knowledge and experiences in how to use and develop these

skills in reading courses and how to develop a positive attitude towards students.
Effects of the Creative Drama Method on Literacy Skills in Early Childhood

Besides allowing children to develop literacy skills in the early period, the creative drama
method provides rich opportunities for the children to express themselves and interact with others in

natural environments thanks to dramatic play activities (Mages, 2006). In early childhood, young
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children usually spontaneously engage in dramatic plays (Adomat, 2012). Young children who do not
yet have reading and analysing skills can become a part of the story by listening to it because their
game and imagination are highly strong. Teachers may develop the children's games to provide the
students a deeper understanding of the text. When the participation of the students spontaneously
includes creative drama-based activities, it is seen that the comprehension activities also increase
(Brown, 2017). It is seen that while the participation of children in the creative drama process starting
from early ages develops their reading and reading comprehension skills, many kindergarteners and
first graders cannot benefit from these opportunities because of the lack of leaders/teachers who are
trained in this area (Cavanaugh, Clemence, Teale, Rule and Montgomery, 2017). Yet, drama-based
teaching that positively affects reading and reading comprehension skills also develops social

relationships in the classroom and provides empathy skills (Clyde, 2003).

The Use of Creative Drama Method at Primary and Secondary School Levels and Its Effects

on Students

In this period, children do not usually prefer engaging in game activities spontaneously as in
previous years. Teachers must find ways of including imagination in the reading courses and
providing participation. However, teachers state that it is difficult for the students to participate in
reading activities in this period. Studies on this subject state that students are more in a decoding
process than inferring meaning skills in reading activities (Adomat, 2009). Students who engage in
creative drama-based teaching can imagine various viewpoints related to the text in addition to
inferring meaning skills and this situation can support students in developing essential skills such as
decision-making (Edmiston, 2000). In this teaching, students can also interpret other characters'
feelings and movements verbally, and thus, they can make self-assessments such as how to treat other

people.

Tuluk (2004) states the purpose of the creative drama method at primary and secondary

school levels as follows:
¢ To reveal students' artistic aspects
¢ To allow students to analyse events from different viewpoints
¢ To promote students’ cooperation with their friends and teachers
¢ To enable students to use Turkish correctly, effectively, and fluently
¢ To arouse interest towards literacy skills and to provide development of positive behaviours
¢ To develop students' self-management skills and enable them to fulfil their responsibilities

¢ To enable students to be sensitive towards the events and situations in the society they live

in
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Creative Drama in Education

In a creative drama-integrated classroom, students study with the drama method to reach
academic, social, and personal objectives (Cornett, 2007). Creative drama is accepted as a dynamic
model and studied in education services worldwide (Okvuran, 2010). In the educational adaptation of
the creative drama method, it is aimed to activate students' imagination by using structures such as
the content of the curriculum, the relationship of the reader with the text, and connection areas
(Schneider, Crumpler and Rogers, 2006). Teachers generally engage students in a fictional world
where they do not know themselves and take more than one role in the creative drama method. In this
situation, while students study in two ways: understanding and expressing the process they are in,
teachers provide learning experiences and support students in the dramatic context (Baldwin, 2008).
Some studies show creative drama method has positive effects on literacy skills besides supporting all
academic areas (Catterall, Chapleau and Iwanage, 1999). While the students' verbal skills, especially at
primary and secondary school levels, develop thanks to the creative drama method, they show
characteristics such as recognising, analysing, and using auditory, visual, and verbal language
structures (Kempe, 2003). Studies on creative drama and literacy show that it has positive effects on
reading comprehension and verbal/written language skills (Mason and Steedly, 2006). Besides, these
activities enable students to develop their social skills and expressive language skills (Mason, Steedly

and Thormann, 2005).

In conclusion, gaining literacy skills through the creative drama method enables students to
discover their own worlds, participate individually and cooperatively, and support and reinforce their
development as they imagine. Students use sounds, language, and ideas to discover roles, characters,
relationships, and situations. Literacy skills that are developed by the students through creative
drama help them think, act with confidence, and learn how to speak. Forming an interaction with a
branch of literature, text (scenario) or pre-text (stimulus), is an important component of drama
learning. It provides opportunities for the students to develop their vocabulary and awareness
regarding language structures, grammar, and syntactic knowledge. It develops students’ questioning,
discussion, and imagination skills. Students develop their comprehension skills by interacting with a

text and provide opportunities to make reading enjoyable through creative drama.

Examples of Practices with Creative Drama Method in Acquisition of Literacy Skills in

Classroom

Students' acquisition and development of literacy skills can be supported with different
creative drama practices in the classroom. Students can more easily acquire various literacy skills with
a short dramatic text. Besides being entertaining and attraction-grabbing, the creative drama method
encourages children to learn and discover and supports children in every aspect of literacy

development, such as fluency, vocabulary, syntactic structure, and discourse. Many teachers
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experience difficulties in directing students to activities using the creative drama method in academic
skills because they do not have sufficient knowledge and experience. However, teachers do not need
to have direct experience in most dramatic activities and these activities are suitable to be

implemented in a flexible structure contrary to certain patterns.

Examples of activities in the creative drama method that can be used in the acquisition of

literacy skills:

Story dramatization activities (For the students to understand the story they read): Children can use
puppets in story dramatization activities. Teachers can have students re-tell the story following the
components of the story. This can be used to arouse curiosity and draw attention in early literacy
before children carry out independent reading activities. These activities used for the development of
comprehension skills include frequent repetitions, guessing, and acquisitions started and continued
by the children (Martinez, 1993). Teachers can use different texts in comprehension activities or they
can arrange the text in various ways in accordance with the age and individual characteristics of the
students. In another example of practice to develop reading and reading comprehension in the

classroom, the "Peter Pan (Uta Hagen,1973)" story is used.

Captain Hook and his band of pirates who are included in Peter Pan'’s story discover the secret hideout of lost
boys, and they plot ways to lure them into the open. Tiger Lily in the group of lost boys notices the danger and

runs away.
Starkey: Captain, I could have just sworn I saw one of those lost boys. Should I go after him?

Hook: No, the sound you make to catch him would be too much, you can wake Tiger Lily’s friends up, and

then we will be outnumbered.

Smee: That is true, Shall I go after him in silence, Captain? I'll tickle him with Jhonny’s Corkscrew

(motioning his sword).

Hook: Not now, Smee. He is just one boy, and 1 want to get all of them. Most of all, I want their captain, Peter
Pan. He cut off my hand (holds up his hook).

Smee: Yes, you often say your hook was worth a dozen hands. Combing your hair, picking your teeth, eating

food. You never need to use a fork.

Figure 1. A scene from the Peter Pan story (Harrington, 2018)
This short scene alone provides many opportunities for the students to apply literacy skills.
Each pirate creates their motivation and character to join Captain Hook. Uta Hagen (1973) expect
players to find the most appropriate characters for themselves with their metacognitive skills by
asking themselves a series of question in creating characters in the texts. These are: Who am I? When

does the event occur? What surrounds me? What are the given circumstances? What is my
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relationship with a character or event? What do I want? What problems do I face? What can I do to get
what I want? These questions can be diversified; besides directly correlating to reading and reading
comprehension skills, students answer these questions using their metacognitive skills when choosing
a character in the text. These questions can be in a structure that can be created and applied in
different forms for each age group and children with special needs. The teacher can also use these
questions to improve the students' learning objectives and evaluate their comprehension skills.
Students can be expected to show the ability to write appropriate answers according to their grade

levels (Harrington, 2018).

Dramatic activities that support vocabulary development: Vocabulary knowledge plays an
important role in developing children’s literacy skills. Dramatic activities have a facilitating role in
introducing and teaching new words effectively. For example, teachers can use “to create an
unforgettable activity” activity to teach children the “nonsense/irrational” word. The following
direction is given to the students who have prepared for the course: “Okay, it is time to study, take your
cat, shake your desk, and start writing about the trees on the ceiling”. After this direction, students are
expected to say “what?” or “this doesn’t make any sense”. The teacher may continue this game until
he/she draws the attention of all students or confuse them all. Then the teacher can enable students to
infer meaning by saying "sorry, I behave nonsense/irrational. So, what do you think
nonsense/irrational mean?". He/she can read stories to expand and strengthen comprehension
regarding the new words in the following period. Students can also be asked to dramatise the related
word or pull a new word out of the word box and explain it for their friends to guess. As the grade
level of the children increases, they may be asked to write a skit about the new words. As the number
of new words increases, they may be asked to create new stories by using these words together.

(Albert and Foil, 2003).

Using creative drama as a process in teaching writing: Teachers read a story or text they determine in
accordance with the grade level of the children. For example, teachers read “Where the Wild Things Are
(Sendak, 1963)” to the first and second graders and give the roles in the book to the students. Thus,
students have the opportunity to look through the eyes of the characters in the story. Then, the teacher
asks questions such as "How did they survive on the island in this story?” to the students. The questions
help students give details to the characters they dramatize. Students can develop new characters as
well as make additions. Then, the teacher asks “What do we need when we travel to a deserted island?”
“What do you see after you come to the island?” and may want children to explain. After completing this
activity, a 10-minute break can be given to think and discuss. Then, the teacher can give the direction
“Think about your journey to the island and draw and write the things you liked there and remembered.” and
can support children to form semantic relations between reader/writer, character/player identities,
facilitate complex text structures as the developing writers. The structure of the text differs for the

third and fourth graders and "migration and migrants" can be discussed. Stories and informative texts
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on this subject can be read and discussed. The students may be asked to create characters based on the
experiences of the migrants and write down their thoughts about their roles. Students may also
prepare written documents such as passports and photo albums about the migrants. This situation
enables students to write roles and texts for various purposes not only from the experiences of the
migrants but also from other people's viewpoints. Besides, it gives students a more solid
understanding of the place and importance of writing activities in their lives (Schneider and Jackson,

2000).

Suggestions for Teachers About Acquisition of Literacy Skills With the Creative Drama
Method

Harste (2014) expressed the factors that teachers should take into account in the use of the

creative drama method in the classroom environment to develop literacy skills as follows:

Do your best to ensure participation: support students' participation characteristics with the activities
such as theatre practices, choosing classroom representatives, and conversations. Include more
student voices in the communities you create from students. Engage in drama activities with your
students when you have the chance. Take part in the events with the students without needing to be
an expert to participate in these activities. Create meaning in the structures of "I do, we do, you do" in
the activities. Allow students to cooperate in creating this comprehension and develop and change the
stories with different viewpoints or different tools. Allocate time in the curriculum to support the
participation of the students and engage all students in the activities.

Arrange physical environments: Minimize the adverse conditions that may occur for the students.
Environment and learning areas have great importance in many drama-based activities. Arrange your
and your students' studying area when including drama-based literacy skills in classroom
environments; you can arrange tables and desks in a way that will not pose a danger. You can also
move your class to different environments such as the sports hall and cafeteria and enrich the
studying environment.

Be flexible in studies: Numerous types and many methods may be used in creative drama-based
literacy teaching methods based on the children's imagination. You can support your students'
participation at the highest level with activities related to their interests by focusing on the students'’
individual differences. Various activities may also be included in learning plans. Evaluate creative

drama-based literacy skills regularly and decide how to create differences in your plans.
Conclusion and Suggestion

Besides defining literacy as the ability to identify, understand, interpret, create, compute, and
communicate using visual, audible, and digital materials across disciplines and in any context,
International Literacy Association (2016) stated that there has been an increase in using creative drama

method in acquisition of literacy skills in recent years. Activities in the drama method can be used to
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acquire profound meanings of words, comprehend complex reading materials, develop writing skills,
and many other literacy components. Students' interest and curiosity can be aroused at young ages
when the foundation of these skills is laid, and it can be ensured that they benefit from teaching at the

highest level.

In conclusion, while the creative drama method has begun to be used rapidly in different
fields in educational environments today, it is seen that its use in the acquisition of literacy skills of
children with special needs is not becoming common at the same pace. The creative drama method,
which has significant effects on children with typical development, has widespread effects on the
acquisition of academic, social, and language skills of children with special needs. It is seen that
activities that are used to develop literacy and reading comprehension skills of especially children
with special needs have substantial effects on various aspects such as language skills, fluency in
reading, providing letter-sound relationships, enrichment of vocabulary knowledge, activating prior
knowledge, and gaining attention. Based on the idea that its strong effects are significant in terms of
the development of literacy skills of children with special needs, teachers who will work with these
children must know how to use the creative drama method, and they must practice. Thus, the creative
drama method will be included in educational programs and it will be a determinant in supporting

children's all developmental areas and increasing their success.
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