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ABSTRACT

This study aims to investigate the contributions of literary texts to English Language Teaching
Programmes. The study focuses on the changing status of literature courses in the Higher
Education in Turkey; discusses the pedagogical benefits of literature courses in language
teaching education and intends to examine to what extent literature causes a positive change on
student teachers’ personal growth and their linguistic, literary, cultural competence, as well as
their command of English in reading, writing, listening, speaking, critical thinking skills, and
their vocabulary repertoire. The data was conducted with 29 participants who completed their 3
grade at Gazi University English Language Department. To find out the participants’ subjective
opinions, experiences and beliefs, a semi-structured interview was used for the survey as a
qualitative research method. The findings demonstrate that literature courses have led to a
meaningful improvement in the participants both personally and academically. Yet, the results
indicated that this positive change expected in the participants had been limited for certain items.
Some suggestions were given for further studies.

Keywords: Literature, language teaching, linguistic competence, critical thinking skills, personal
development

0z
Bu calisma, edebi metinlerin Ingiliz Dili Egitimi programlarmna katkisini  arastirmay
hedeflemektedir. Edebiyat derslerinin YOK iin yiiksek egitimi yeniden yapilandirma stirecinde

degisen konumu, dil egitiminde faydalar: konularina deginerek, ¢alismada edebiyatin dgretmen
adaylarimin kisisel ve dil gelisimine katkilari; okuma, yazma, konusma, dinleme ve elestirel
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diisiinme becerilerinin yan sira kelime dagarciklari agisindan égretmen adaylarim ne derece
gelistirdigi arastiriimaktadir. Calisma, Gazi Universitesi Ingiliz Dili Egitimi ABD’de 3. sinifi
tamamlamig ve programdaki mevcut 2. ve 3. Swnif edebiyat derslerini gormiis 29 goniillii
ogrencinin katilimiyla gerceklesmistir. Katilimcilarin konu ile ilgili kisisel fikirleri, deneyimleri
Ve inanglarini derinlemesine yansitabilmeleri amaciyla nitel veri toplama araci olarak yari
yapulandirilmis goriismeler uygulanmistir. Goriismenin bulgular: edebiyat derslerinin katilimcilar
tizerinde hem kisisel gelisim hem de edebi, dilsel, kiiltiirel ve iletisimsel yeterlilik konularinda
olumlu yénde etkisi oldugunu géstermistir. Ancak bu olumlu etki belli alanlarda ve smirh
derecede gerceklesmis olup ideal seviyeye ulasilamamistir. Calismanin sonunda gelecekteki
calismalar igin onerilerde bulunulmustur.

Anahtar Sozciikler: Edebiyat, dil 6gretimi, dil yetkinligi, elestirel diigiinme becerileri, kigisel
gelisim

INTRODUCTION

The place of literature and its integration into second language learning programmes
have always been discussed and its appreciation or rejection of its value changed in
decades. While with the rise of the Grammar Translation Method in the early 1900s it
gained importance, there have also been times when it is completely ignored and nearly
disappeared from the language teaching curriculum since linguistic approaches have
been found more privileged (Carter, 2007). Literature has especially started to be seen
as an important component in English Language Teaching (ELT) programmes since
1980s because in communicative language teaching methodology, literature, with its
rich variety of types and the meaningful context it offers, meets the need for authentic
learning. Since in those years, language students have been found deficient of basic
knowledge and skills, literature was employed as supplementary knowledge (Stern,
1985). Literature met the need for ‘the necessary strategies and study habits to enable
them to undergo highly demanding reading requirements in most tertiary level courses’
(Gilroy-Scott, 1983, p.1). The inseparability of the target language and its culture is also
another reason for the integration of literature into language teaching programmes. The
teaching of culture is seen as a means of ‘developing an awareness of, and sensitivity
towards the values and traditions of the people whose language is being studied’
(Tucker & Lambert, 1972, p. 26). Since student teachers will be the future
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professionals, anything that contribute to their personal growth and academic
knowledge have always been the consideration of the authorities.

In ELT context, using literature is believed to contribute to students’ quality learning in
higher education (Carter & Long, 1991; Carter & McRae, 1996; Carter, 2007; Collie &
Slater, 1987; Ghosn, 2002; Hismanoglu, 2005; Lazar, 1993; Paran, 2008). It is argued
that literature offers student teachers abundant benefits both linguistically and in
personal senses. It improves their language skills in reading, writing, listening and
speaking; and enhances their vocabulary repertoire and develops their cultural and
communicative competence; contributes to their personal growth, increases their critical
thinking abilities, improves their imagination, and facilitates their acquisition of diverse

point of views.

There are many literary types of texts that can be used in terms of their literary values
dwelling on the elements of literature - such as plot, narration, characterization, the use
of literary figures of art, themes and main ideas, as well as in terms of their language
styles. These texts examine different usages of syntactic patterns and structures that can
only be found in the written language. Variety in lexical usages and different
expressions contribute not only to student teachers’ linguistic knowledge, but also to the
enhancement of their vocabulary.

Although different institutions, especially The Ministry of National Education (MEB)
and the universities provide the source for teacher education, it is when the Council of
Higher Education (YOK) became the only authority in 1982, a more comprehensive
restoration came into being in the higher education system. Since building intercultural
communication requires more than grammatical knowledge, in order to meet the
contemporary objectives of language learning and teaching in ELT programmes, after
the foundation of the Council of Higher Education, literature oriented courses were
decided to be included within the curriculum of ELT programmes. However, in years
there occurred some contentious views on the quantity and the quality of these courses.
For this reason, in 1997, 2006 and 2018 successively, both the content and the names

and also the weekly hours and the credits of the courses went through changes.
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The importance of this study is that it attempts to investigate the contribution of
literature courses to student teachers in ELT programmes with the current curriculum. In
accordance with its aim, the present study seeks the answers to these two questions:

RQ1. What are the views of the students who took literature courses at Gazi University

ELT Department on the contributions of these courses to their personal growth?

RQ2. What are the views of the students who took literature courses at Gazi University
ELT Department on the contributions of these courses to their linguistic competence in
the target language?

The place of literature courses in ELT curriculum in 1997, 2006 and 2018

The Higher Education Council and the Ministry of National Education work in
cooperation since teacher education has always been vital for the continuity of our
culture in new generations. To achieve standardization and consistency in teacher
education system, a series of adjustments have been carried out. The first and the most
comprehensive reformation occurred in 1997 as a result of the increasing demand for
the classroom and branch teachers in the new structure for the eight-year compulsory
primary education (Calisici, 2019, p. 25). Foreign language teaching started to be taught
in the primary education at fourth year classes and continued until the 11" grade to
achieve contemporary trends in education in the developed countries. As a result, some
changes have been done in ELT Programmes in the universities as well (YOK, 1998).

In the restructured 1998 curriculum, the quantity and also the variety of the literature
courses in ELT programmes have been increased (YOK, 1998). Starting with the
second year, until the forth, students are offered both theoretical knowledge in literature
and also a wide range of literary works in different genres. In the second year, in
Introduction to English Literature | and 11, students are introduced to literature written
in English from both British and American literature covering genres such as drama,
epic, romance, satire, and poetry. At the end of the two terms, having exposed to some
distinctive representatives from different periods — Old English, Medieval Literature,
Elizabethan Period, the 17™, 18" and 19" centuries and been provided with knowledge

for the characteristics of these periods, students are expected to have acquired some
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basic information about the literary terms and literary figures of art as well as some
historical, and cultural background.

In the 1998 curriculum, apart from Introduction to English Literature courses, in the
third year and also the forth, each term successively Short Story, Novel, Drama and
Poetry Analysis and Teaching courses have been included. The duration of all these
courses was 3 hours a week and they were all for 3 credits. The aim was with the
selections made by major writers, playwrights and poets of the 20™ century, to teach
students the characteristics of these four genres, how to analyse them thematically and
stylistically focusing on the linguistic and cultural structures of the language, and at the
end to develop an awareness on how literary texts can be used in ELT classes. The
duration of each course was 3 hours a week and they were all for 3 credits.

In 2006 -2007 Academic Year, the context and the ECTS credits of the courses have
been restructured to achieve the similar learning outcomes as in the teacher education
programmes of the European countries (YOK, 2007). As a result, the ECTS credits and
the total course hours of many courses in Teacher Education Programmes including
ELT Programme have been reduced. The second year successive literature courses
Introduction to Literature | and Il have been changed into English Literature | and Il
with the same number of credits and course hours. However, all the other six literary
courses - Short Story Analysis and Teaching, Novel Analysis and Teaching, Drama
Analysis and Teaching, Poetry Analysis and Teaching of the 1997 curriculum structured
for the third grade have all been cancelled and replaced by only one course titled as
Literature and Language Teaching | and Il. The duration and the number of the credits
for both the second and third year literature courses remained as they were- 3 hours a
week and 3 credits.

The process of updating went on in 2018-2019 Academic Year too (YOK, 2018). In the
new curriculum, nearly all the ECTS credits and the weekly hours of language teaching
programmes including the literature courses have been reduced. The duration of both
English Literature | and Il and Literature and Language Teaching | and Il of 2006

curriculum have been reduced to 2 hours weekly instead of 3. The credits have also
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been reduced to 2. Besides, the name of the third year course has been changed into
Language and Literature Teaching instead of Literature and Language Teaching.

By lessening the number of both weekly hours and the credits of literature courses in
language teaching education programmes, it seems literature which not only makes
linguistic but also cultural and communicative contributions to the target language
learning and teaching has started to be out of priority in language learning and teaching
curriculum.

The current status of literature in ELT programmes since the last arrangement made in
2018 onwards is the same. Both in the second and the third years, there are literature
courses — for the second grades English Literature | and Il and for the third grades
Language and Literature Teaching I and I, each term successively and 2 hours weekly
with 2 credits.

In the present curriculum, as in 2006, the aim is to expose students to different genres as
possible. While in the second year, they are taught about the basic literary terms and
theories, and encouraged to acquire a notion about literature and think critically, in the
third year with different short stories, plays and poems of some representative classical
writers/playwrights/poets of the 20" century, students are taught how to make analysis
of these texts considering the influence of the literary movements in question, the
historical background and the personal and professional lives of the authors. All these
genres enable students focus on different subject matters with different perspectives.
The function of literature

The role of literature in language learning and teaching is undebatable. If we consider
the origins of storytelling, it goes back to a time long before the invention of the
printing press because human beings’ search for meaning continues since old ages. In
this sense, literature is a magical tool which offers us many different possibilities of
lives in different conditions, historical periods and different places that might have been
perhaps impossible for us to experience.

Among several reasons for literature courses in language teaching, students get
acquainted with different literary types and the movements in the field and learn how to

analyse these texts. In the interaction between the student and the text, different possible



Saracoglu 2475

meanings emerge. The world of the text and that of the student intersect somehow and
in the creation of the meaning, student becomes the vital participant in the reading
process. S/he is motivated and is asked to make ‘content-based purposeful learner talk
in English’ (Brumfit, 1986, p.15). S/he becomes autonomous in meaning construction.
With personal relevance, they are involved within the texts and feel more motivated to
speak up and discuss the issues. First, they grasp the general meaning, then they make a
deeper analysis and lastly evaluate details comparing and contrasting or looking for the
cause and effect relations and at the end reach their own analysis. Classroom
discussions make them more tolerant to different opinions other than that of theirs.
While sharing their own interpretations, they also develop their speaking skills. They
add new words to their vocabulary repertoire. Since literature engages and provokes
responses in students, with the right selection of literary texts, students become more
motivated and feel enthusiastic about following the plot and identify themselves with
their favourite characters. The personal relevance of texts enables students to find a
connection with the world created and that of their own. Their teachers invite and
encourage them to contribute by stating what they make out of the text they read.
Literature deals with universal human experiences that affect all human beings, offering
students many different attitudes, point of views that they can adopt in their future life.
It definitely contributes to their personal growth stimulating both their feelings,
emotions and intellect. It changes them into more intellectual, mature, sensitive,

tolerant, critically thinking, problem solving individuals.

Besides, developing critical thinking and communicative skills, literature increases
students’ affective development. By finding out the opportunity to make a comparison
between different lives, genders, cultures, historical times, they achieve self-knowledge
both in personal and cultural senses. The multiculturalism literary texts offer, triggers an
awareness in them that they are indeed human beings no matter who they are, what
class or ethnicity they come from. Their recognition of different cultural aspects makes
students more tolerant and sensitive towards others since they perceive the ‘other’

worlds rather than that of theirs.
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Apart from its contribution to their personal development in emotional, intellectual,
moral or social senses, as literature is a rich source of valuable authentic material
(Ghosn, 2002; Higmanoglu, 2005; Khatib, & Rahimi, 2012), it offers real life and
meaningful contexts providing many different possibilities for the verbal/non-verbal
aspects of communication and enable learners expand their linguistic knowledge. The
richness of literary texts in the variety of the syntactic patterns, structures, and the wide
range of possible lexical usages and alternative expressions that they provide, improve
not only their reading comprehension, speaking, writing and listening skills but also
their repertoire of vocabulary. In line with the improvement students achieve in four

skills, they are introduced to a new type of thinking- creative and critical thinking.

METHODOLOGY

Research design

The purpose of the present study is to examine how much and especially in what ways
literature courses contributed to student teachers’ improvement — personally and/or
academically. In this qualitative research to find out the participants’ subjective
opinions, experiences and beliefs, a semi-structured interview was used. Participants to
take part for the interview were chosen based on voluntariness. Each participant
received previously prepared questions in accordance with the aims of the survey.
However, the semi-structured nature of the interview enabled the researcher to change
the order of the questions and add some other questions sometimes to encourage the
participants to share their opinions on the subject. These interviews were recorded and
transcribed. For the responses only that were given in Turkish, they were translated into
English.

Participants

The study was conducted at Gazi University ELT Programme. The participants were
chosen based on a voluntary basis among the 4™ grade students, using purposive
sampling. Since the framework for these courses is structured by the Council of Higher
Education, they already studied the literature courses in the curriculum. There were 29

participants, 17 of whom were female and 12 were male.
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Data Collection

As Dornyei (2007) states, since the researcher is an expert on literature, semi-structured
interview was the ideal method of data collection for the present study. As in the list of
the characteristics of a qualitative research Creswell provides, in a qualitative research
study, there is ‘natural setting’; researcher is the key instrument interviewing
participants; producing an inductive data analysis is possible; participants’ meanings are

foregrounded not the researcher’s (Creswell, 2009, pp.175-176).
Data Analysis Procedure

Semi-structured interview enables the researcher to lead the participants stay within the
frame of the topic and also allow them to focus on any point they desire. All
interviewees received questions about their opinions on the contributions of literature
courses in their command of English, whether they think they improved themselves in
reading, writing, listening and/or speaking, acquired critical thinking abilities, improved
their literary and/or cultural competence, or whether they think it contributed them to
their personal development in emotional, intellectual, moral, and/or social senses. These
interviews were approximately 10 to 15 minutes long and recorded throughout the
conversation. The data collected by 29 participants was analyzed in accordance with the
content analysis technique.

Ethical Considerations

The current study was approved by Gazi University Ethics Research Centre, with the
acceptance number 2022 - 1052 (Appendix B). Besides, participation to the research
was completely voluntary and all participants were required to read and approve a
written consent form before the participation. They were informed about the purpose of
the research and the confidentiality of the information they provide. They were told to

be free to leave at any time throughout the data collection process.
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FINDINGS

The findings were categorized based on the themes derived from the content analysis of
the semi-structured interview and evaluated under the related research questions. The
study has the perspectives of the students on how literature courses studied for two

years contributed to them personally and/or academically.

RQL. What are the views of the students who took literature courses at Gazi University

ELT Department on the contributions of these courses to their personal growth?

During the interview, in relation to the contribution of literature to their personal
growth, the participants mostly focused on the change in their interest for literature,
self-knowledge, identification and emotional transportation, achieving new
perspectives, universality, learning about human psyche, understanding other people,
cultural awareness, the lives of the writers and historical background, love for literature

and aesthetic appreciation of literature.

Interest

To check if literature made any positive effect on them intellectually, the participants
were asked whether they can evaluate themselves in terms of their interest in literature
after the courses. S1, S14, S21, S25, S27, and S29 expressed that they were already
interested in reading literary works and literature in general. S25 expressed the extent in
her interest for English literature saying, ‘I even bought Mina Urgan’s The History of
English Literature.’

Four of the participants admitted that they weren’t interested in literature before but
with the courses studied, their interest towards reading literary works increased:

S2: | was always a big fan of reading but my interest for reading was mostly non-
fictional. I liked reading the scientific papers and articles and those kinds of stuff. After
these courses, | started to understand more about how these texts can be interpreted by
other people and how those interpretations are just as valuable and just worthy as the

texts themselves. | gained a deeper understanding and appreciation for literature.
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S3: | was not interested in literature. Last term, we were in pandemic situation and it
was more like a task rather than reading and enjoying it. This term with the short stories
and poems, | started to enjoy them.

S18: 1 didn’t have a special interest for literature. It definitely increased. Yet, after these
courses, | felt that | have shortcomings in this field and even borrowed a reference book
Brief History of English Literature from the library.

S13: | was not that kind of a person who reads a lot. | read of course but | was thinking
that | am especially bad at reading literature and thought that my interest for literature
was low. The other literature courses | took might have been influential for that view.
Yet, with the literature courses | took this year, my perception changed and | think I am
successful at this course and definitely my interest for it increased.

Three of the participants — S7, S16 and S20 were prejudiced against literature but now
their opinions changed. S20 expressed her prejudice against English literature saying, ‘I
had an interest for literature but it was for Turkish literature. With this course, | realized
that I could get the same emotional gratification from English literature as well’.

On the other hand, one participant was not in the same idea with the others. She
believed that reading literary texts in English was hard:

S10: I cannot say I’m so much interested in literature as it is cognitively too demanding
for me to understand the views of the poets or authors let alone Turkish literature both
because of its language and its philosophy. Imagine that somebody is trying to convey
their messages but using a different language you are not familiar with and is also
playing with the language. This makes me more stressful.

While S7 tried to express her motivation increase saying ‘literature was a source of
inspiration for me,” three participants, S24, S26, and S27 thought that literature
stimulated their sense of curiosity. S5 made a similar comment in the same vein:
‘literature improved my imagination’.

Self-knowledge

On the issue of achieving self - knowledge, S2, S3, S4, S8, S9, S25, S28 and S29
perceived personal changes in themselves. S2 and S9 realized the change in themselves

in a positive way:
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S2: When we were analysing the texts sentence by sentence, | would always jump and
make judgements about the characters just with one sentence we read. It really taught
me not to make quick judgements both while reading and in life itself.

S9’s comment was in the same vein with S2: ‘Now I don’t judge anyone. | am more
tolerant.’

S3 thinks that he changed ‘[his] way of questioning’ and literature ‘affected [him]
psychologically in ‘questioning [his] existence’. S4 and S8, on the other hand,
underlined the contribution of literature to their problem-solving abilities:

S4: Let’s say, there is a problem in the world. People are trying to fix it. The way
literary people try to solve that problem is to bring it to a larger audience by
intertwining it with different types of art.

S8: Without being able to discover new worlds and new people, it would be harder for
us to make associations with problems and solutions.

S28 backed the same idea that he too achieved some sense of self —knowledge via the
texts read:

‘When we read about the writers of the texts, sometimes | felt envy for them. Some
other times | was grateful for my present situation. It enabled me to evaluate myself
even if it was not real, but fiction.’

Identification and emotional transportation

In reaching self-understanding, some participants S6, S7, S12, S19, S22 mentioned that
they identified themselves with the characters sometimes:

S6: Emotionally | felt myself close to the main character in An Inspector Calls. | was
sorry for what the main character had to live. For this reason, | felt empathy for her.

S7, and S12, too supported the same idea that the more they are involved, the more they
could internalize the texts and be one with the characters. S19 and S22 shared the same
belief especially underlining the point that they improved their empathy skills while
reading poetry. S22 said ‘I had the chance to view things both from the eyes of the
persona and the poet in Lawrence’s poem ‘Snake.”” While S25 stated that the short story
Young Goodman Brown made her ‘turn inwards’ and ‘discover her own self,” S29

shared her similar experience for the poem ‘Ah, Are You digging on my grave?’: ‘It
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started me to question about the themes of life, death, the sense of loneliness and being
forgotten.’

S8 and S28 agreed with literature’s power in making emotional transportation possible.
S8 said, ‘I managed to find an opportunity to discover new worlds when we read the
texts, because | believe every single person has a world inside them to discover. Poets,
writers reflect their own worlds onto their own creation. How is that important for my
life? Without this discovery, perhaps it would be harder for us to make associations with
problems and solutions.” S8 supported the same idea with S28, ‘It opened a window in
life for me.’

Achieving new perspectives

S9, S12, S13, S26 just stated that they have a new perspective after these courses. S14,
S18 and S24 went on to more detail. S14 expressed this change in perception of life as,
‘analysing all these different characters in different circumstances made me think on
how | would act if |1 had experienced a similar thing. This caused a change in my
understanding of life in general I can say.” S24 had a similar thought, ‘I had no clue
about the possibility of multi meanings that a text could offer. Now, | changed my
mind. In life it is the same. That encouraged me to look for more meanings. | achieved a
new perspective.” S14, on the other hand, found herself more interested in the lives of
others: ‘I had already an interest in understanding people as individuals. But literature
made me think more on the roots of other people’s behaviours trying to relate the
reasons for them to their past lives.” Universality

In relation to all these, S1, S8, and S23, S28 also mentioned the universal quality of
literature. S8 commented on the positive effect of these universal issues saying, ‘I
discovered that some issues can be universal. Despite you having not seen or witnessed
them just yet. Just because you didn’t witness them doesn’t mean that those issues don’t
exist. I learned that.” S28 too stated that she learned the same thing while reading the
short story ‘Araby’ and the poem ‘The Road Not Taken’, ‘the time or the place these
works took place don’t matter. Any child in a big city can experience the same thing
just like the schoolboy in ‘Araby’ or ‘The Road Not Taken’ is definitely universal. It

gives us the picture of life; the picture of choices everybody has to make.’
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Learning about Human Psyche

For S10, S19, S21, S25 learning about human psyche was amazing. They all supported
the same idea especially in relation with Hawthorne’s “Young Goodman Brown’, and
Lawrence’s short story ‘The White Stocking” and his poem ‘Snake’. S10 found this
discovery challenging: ‘we mentioned Freud’s conception of the human psyche a couple
of times in our lessons. Discovering the good and also the bad sides of man was really
interesting for me. Digging deeper into human’s |d was exciting.” S19 too was happy
with this discovery: ‘Although I didn’t feel the same with the writer or the character,
literature introduced me to man’s dark side.” S21 was so much affected by these texts
both in psychological and sociological senses that she said, ‘I started to discover my
own dark side. | liked Lawrence’s works so much that I bought some more works by
him.’

Understanding other people

S1, S6, S8, S11, and S14 especially mentioned that literature was helpful in
understanding other people. While S1 expressed this saying, ‘it helps you put yourself
in other person’s shoes,” S6 said, ‘literature helped me understand the people lived in
the past better.” S8 expressed this benefit of literature saying, ‘it actually helped me to
see how people see the world.” S14 was already interested in understanding the others
but it motivated her more to know about their past lives.

Cultural awareness

S6, S13, and S14 underlined the rise in their cultural awareness. The comment of S13
was interesting. He said, ‘The works we read took place in different places and different
times. While we were reading a story by Joyce, it was as if we were on Dublin streets or
in ‘The Road from Colonus’, we travelled both to Greece and England and all gave us
different cultural tastes.” S14, on the other hand, was happy to learn about the culture of
a specific time and place only by reading.

The lives of the writers and the historical background

S9, S10, S13, S14, S17, S23, S24, S27, S28 all agreed that they developed an awareness
for the importance of the background information about the writer of the texts— his/her

personal and professional background as well as the characteristics of the period the
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writer lived, be it in the sociological, political or historical level. S14, S23 and S24 went
more into detail focusing on their own experiences. S14 said, ‘I used to write when I
was at high school. After the courses, | realized that | was adding some
autobiographical elements into my writing too.” S23, on the other hand, stated that
‘When I read more about the writers, I realized how much important the family we were
all brought up’. S24 said that she gained a new habit now, ‘before reading a book, I
started to check who the writers are.”

Love for literature and aesthetic appreciation of it

While S2 and S4 remarked that they started to love literature more, S8 and S10 declared
their appreciation for literature in detail:

S8: Literature is beautiful because it doesn’t just make use of the best lexical items but
it also manages somehow to use these items in the best way possible. There is not only
one way of saying ‘weather is cold’. Instead, you may say, ‘the weather is as cold as my
enemy’s breath.”’

S10: T was really amazed by Lawrence while reading his poem ‘Snake.” The poet’s
conscious use of ‘s’ sound to reinforce the meaning was amazing.’

S1, S2, S3, S6, S8, S13, S25, S24, S25 and S27 also mentioned that literature courses
were enjoyable and fun saying, ‘It was enjoyable. The more I read, the more I wanted to

read.’

RQ2. What are the views of the students who took literature courses at Gazi University
ELT Department on the contributions of these courses to their linguistic competence in

the target language?

In relation to the contribution of literature to their linguistic competence, the
participants mostly focused on the classroom discussions — their interaction with each
other and the texts, other people’s perceptions in discussions, the emergence of different
possible meanings; and also the development in their interpretative and inferential
skills, as well as the improvement in their four skills and vocabulary repertoire. They
also stated their favourite genres and mentioned their plans of using literary texts in

their classes.
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Classroom discussions

Classroom discussions and cooperation with their peers have been appreciated by the
majority of the participants. They all agreed with the contribution of group works and
the abundant possibility of meanings a text have:

S1: Reading these works together with my friends helped me a lot. When we are in the
classroom environment, we have a chance to realize other people’s perspectives on
different matters and also we have interaction with each other. Discovering the

meanings together increased my curiosity.
S4: | started to look for more meanings behind the lines.

S6: You always tried to include us in the classroom discussions. This interaction

increased my interest in literature.

S24: 1 never thought of that many meanings could emerge from a story or a poem
before. While 1 was trying to make inferences on my own, sometimes failing in it,
another person says | deduced this meaning. Now | started to think more and imagine
my friends’ comments in real life situations as well. Even if they are not with me, |
imagine them with me and put myself in their shoes and try to see things from their

perspectives as different as possible. It is incredible.
Interpretative and inferential abilities and creative and critical thinking skills

S1, S2, S3, S4, S6, S10, S12, S13, S14, S16, S20, S23, S24, S25, S27 and S29 were
thinking in the same vein that literature stimulates their interpretative and inferential
abilities; their creative and critical thinking skills. The words of S13 voice the other

participants’ views on this issue:

S13: In the past years, we took critical reading, critical thinking courses, but they were
mostly theoretical. However, within this course, we were analysing a wide range of
genres- short stories, poems, plays. Every week we were making analysis and critical
thinking. It was precious for me and | definitely think that literature is the very tool to

practice and improve our creative and critical thinking skills.
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Linguistic competence
Reading Comprehension

Among four skills, most of the participants - S1, S2, S3, S4, S5, S6, S7, S10, S12, S13,
S14, S16, S17, S19, S22, S24, S26, S27, S28, S29- agreed that they improved their
reading comprehension skills a lot better than before. S3, S10, S16, S17, S19, S20, S21,
S28 also expressed their realization of the role of literary works in developing their

reading strategies:

S3: The more | read, the more | developed. At first, reading these works was a hard job
for me because they are not any like twitter texts or Instagram posts. In time, | got
acquainted with such texts and started consciously using techniques. Now | read faster

and got better understanding of the harder texts.

S10: | improved myself at one of the sub-skills of reading- making inferences.
Moreover, | am now aware of the metaphorical usage of the language which | never

noticed before.

S13: | started reading things which | would never read before. Now | feel myself
successful in reading literary texts and getting new meanings out of them.
Writing

S2, S3, S4, S7, S14, S22, S27 agreed with the benefit of literature in improving their
writing skills. S 22 wanted to share his experience saying, ‘It improved my writing skill.
A couple of years before, | had intended to write artistic texts. In this sense, especially

short stories and plays that we read helped me in improving myself in writing.’
Speaking

S1, S6, S7, S14, S26, S27, S28 mentioned that they felt that they improved in their
spoken English as well. S1, S6 and S7 wanted to share their views in more detail:
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S1: While analysing the texts, we had to express ourselves speaking and at the same
time using all the terminology we learned throughout. It helped us sharpen our spoken

English.

S6: | tried to improve my speaking skill, as you tried to involve us in the classroom

discussions.

S7: The atmosphere you offered us in the classroom made us speak up. This was

different from the other classes which we only listen but never speak.
Pronunciation

Three of the participants - S2, S24, S26 voiced the positive change in their
pronunciation. S2 wanted to share his positive comments for this issue saying, ‘Hearing
such fancy words for the first time and hearing how they are pronounced for the first

time really helped me better read and better convey the meaning.’
Listening

When it came to the listening skill, it is only three participants - S5, S17, S26 who
mentioned the positive effect of literature on this skill. S5 drew the attention to
watching the films of the works saying, ‘I improve my listening skill, when I watch the

film of that story.’
Vocabulary repertoire

Most of the participants - S1, S2, S4, S6, S12, S16, S17, S18, S22, S23, S24, S27, S28
agreed on the positive effect of literary works in the enhancement of their vocabulary
repertoire. In general, they said they learned words, especially the archaic ones, that it
was impossible for them to learn otherwise. S23 mentioned her own experience which
goes in the same vein with the other participants as ‘It definitely contributed to my
vocabulary store. We encountered some old words not used any more now. Having read
the poem ‘Hap’, for instance I learned that ‘hap’ was the origin for the word ‘perhaps.’’
S1 and S18 thought that understanding long descriptive paragraphs are not that difficult

any more. S1°s comment was very explanatory on this point:
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S1: In literary works, we quite often saw vivid descriptions of an object or what goes on
in the minds of the characters. In these texts | encountered with difficult words that |
could not see otherwise in any other text. | learned different adjectives to describe a
person or an object. Considering all these, | can say it really contributed to me by

offering a wide range of vocabulary options.
Favourite genres

When it comes to their favourite genre, S4, S6, S7, S8, s12, S18, S19, S20, S21, S22,
S23, S27 preferred short stories, while S1, S5, S16, S17, S18, S22, S23, S24, S28, S29
went for drama. S12, S16, S19, S20, S21, S22, S25, and S29 expressed that they liked
poetry more.

Using literature in language classes

In the conversation when they were asked whether they are planning to use literature in
their classes in future, S22 and S26 rejected it openly since they found literature
difficult themselves. S20 admitted that she is already using Frost’s poem “The Road Not
Taken’ in her classes at a language centre. While S1 thinks of using the writer’s
background to make his students build the connection with the writer in reading and
understanding a literary work, S2 and S24 preferred using literature to make
suggestions.

On the other hand, S13, S15 and S27 expressed their willingness to use literature in
their classes without stating which genre. S4 and S7 think of using short stories because
they are short and practicable; S18 chose short story and drama because they are
authentic. While S14 made no distinction between the types and wanted to use all
genres, S22, S25, S28 and S29 went for drama.

Differently from the other participants, S11, S12, S13, and S15 mentioned the lack of

practice for the strategies in using literature in language classes.
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DISCUSSION AND CONCLUSION

The need for the implementation of literature into language teaching programmes have
been agreed by many experts in this area. Considering the significant role it carries out
in learning the target language and culture, literature and literary texts have been
included into the curriculum of these programmes. In the present curriculum in Turkey,
there are two types of literature courses — English Literature | and Il, Language
Literature 1 and Il only 2 hours weekly for each. These courses aim to contribute to
student teachers’ improvement in linguistic, cultural and affective senses. The present
study aims to investigate how literature courses contribute to student teachers in ELT

Programmes- personally or academically.

From the results derived from the semi-structure interview in this study, it can be
concluded that the majority of the participants (17/29) developed an interest for
literature and feel more motivated. When it comes to achieving self- knowledge, it is
only 8 of them who perceived self-awareness and changed in a positive way becoming
more sensitive, tolerant, and equipped with new problem solving strategies. 7 of the
participants felt changed emotionally identifying themselves with the characters in the
texts and developed into some affective responses such as feeling pity or empathy for
them. While 8 of the participants achieved new perspectives both in understanding the
other people and their own selves, 4 of them emphasized the universality of the themes
in the texts serving them for the same purposes. Learning about the human psyche,
especially the dark side of life attracted 4 of the participants’ attention. The other 5
implied explicitly that the texts they read made them see and understand people much
better. 12 of them found specifically the writers’ biographies and also the cultural
aspects like social, political, historical background information as very helpful in
relating them to the texts. The results show that nearly half of the participants developed

a positive attitude towards literature by stating that they love and appreciate it.

In terms of its contribution to their linguistic proficiency and critical thinking skills, it

can be concluded that the majority of the participants (28) agreed that classroom
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discussions were very helpful and that these discussions developed their interpretative
and inferential abilities as well as creative and critical thinking skills. When it comes to
the change in their linguistic competence, out of four skills, majority of the participants
(20) believed that they developed their reading comprehension skills and 8 of them
added also that they generated some reading strategies for their future professional lives
as well. 13 of the participants consider literature as a rich source for vocabulary
enhancement. Both for writing and speaking, it is 7 participants for each who thought it
was helpful in developing these two skills. While 3 of them consider literature helpful
for achieving good pronunciation, the other 3 thought that they improved their listening
skills.

They wanted also to state their preferences for the genres. While 12 of them preferred
short stories, 10 of them favoured drama, 8 of them went for poetry. When it comes to
their willingness to use literature in their classes in the future, 4 of them stated that the
practice for its use was deficient and 2 others, most probably because of the same
reason voiced that they would and could definitely not use literature. On the other hand,
1 of the participant shared her experience that she has already been using it in her
classes at a language centre where she works part-time. 4 of them agreed that they
would use it without stating the genre. Yet, 5 of the participants chose drama, while 3 of

them short stories for their future career plans.

The present study is consistent with the previous studies conducted on the role and the
use of literature in language proficiency (Carroli, 2008; Collie and Slater, 1987; Duff
and Maley, 1990; Frantzen, 2002; Hismanoglu, 2005; Kern, 2000; Lazar, 2008; Mc
Cay, 2001; Mckennzie, 2000), its contributions to the personal growth as an individual
(Carter, 2007; Duff and Maley, 1990; Widdowson,1982), building an awareness for the
social, political, historical, or cultural events happening in a particular society (Duff and
Maley, 1990; Floris 2004), and stimulating development in aesthetic appreciation (Nasr,
2001) and critical thinking (Collie and Slater, 1987; Gadjusek, 1988; Ghosn, 2002; Van,
2009). The current research confirms the literature by showing that literary texts

contribute to the students at Gazi University ELT programme in improving their
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literary, linguistic, cultural and communicative competence as well as their
development as individuals in emotional, intellectual, moral and social aspects. The
results obtained from the study indicate that literature courses have led to a meaningful
increase in the interest and motivation of the participants, enhanced their understanding
of the universal human condition, other people and most important of all their own
selves in relation to the others. They developed their interpersonal relationships. It
encouraged sensitivity, tolerance, emotional intelligence and self-awareness in them.
Interaction with these real-life, meaningful, authentic texts, they are presented with new
worlds, new perspectives, values, and cultures. Interactive classroom discussions have
been quite helpful for them in developing self-confidence in inference making and

critical thinking abilities.

This study indicates that at the end of the 3" grade, student teachers highly developed
their interest in literature and their literacy. Literature made a positive change in their
personal growth and also in their inference making and critical thinking abilities. They
had the chance to access to the very culture of these worlds which they do not live in
and improved themselves understanding the culture of the target language that they are
learning and will be teaching. They broadened their knowledge about the social,
political, historical background of a certain culture. They have a positive attitude
towards life. Besides these benefits of literature in cultural and personal growth, with
the diversity of language styles, many different structures and verbal/non-verbal usages
of communication it offers, literature enhanced their language awareness and
acquisition. The wide range of possible lexical structures contributed mostly to their
reading comprehension skills and creating reading strategies, and the improvement of
their repertoire of vocabulary. While in listening very little progress has been detected,

their writing and speaking skills also improved but not as much as their reading skills.
Study limitations and recommendations for further research

The present study was carried out with the 4th grade student teachers at Gazi University
ELT Programme to reveal the positive effects of literature courses in language learning.

However, the weekly 2 course hours administered for both teaching literature and its
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use in language classes are too much limited both for introducing the learners to the
basic knowledge about the literary terms and literary figures of art as well as some
historical, and cultural background by analysing various texts written by many different
writers in different historical periods. Time allocated for literature courses can be
increased. It is only then the desired language competence in all skills can be achieved.
The research group was 29 student teachers in the present study. Further studies can be
done with larger groups to make generalizations. The data collection method in this
study was qualitative. For further studies, quantitative studies can also be carried out.
Nevertheless, the insights gained from this study may be of assistance to make the
contributions of literature in language classes and the importance of its implementation

into teaching language evident.
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APPENDIX A

Semi-structured interview questions
How can you evaluate yourself in terms of your interest in literature before and

after the courses you took?

How do you think literature will contribute to your future life? Personally or
academically?

Did literature courses caused an emotional, intellectual, moral, or social change
in you?

Did literature contribute to your achievement of self-knowledge?

Do you think you developed different points of view in understanding other
people?

Did literature courses make you think on the universal issues?

Do you think you improved your literary competence?

Do you think you improved your cultural competence?

In what sense literature contributed to your improvement in target language? In
reading, writing, listening, speaking, critical thinking or in your vocabulary
repertoire?

Do you think these courses make language learning more enjoyable?

Did you develop an appreciation for literature?

Which genre did you like most?

Do you plan to use literature in your classes? If so, which genres? If not, why

not?
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GENIS OZET

Amag

Yillardir edebiyatin dil 6gretimi programlarina entegrasyonu konusu tartisilagelmektedir. Bu
programlarda, dilbilim metotlarimin daha Ooncelikli olmasi sebebiyle edebiyat derslerinin
miifredattan tamamen kaldirildigi da olmus, ancak 1900 lerde Dilbilgisi Ceviri Yontemi popiiler
olduktan sonra otantik materyal ihtiyaci sebebiyle edebiyatin dil Ggretimindeki onemi fark
edilmistir. Astl 1980 ler sonrasi otantik olugu ve anlaml baglamlar olusturmayr miimkiin kilmasi
sebebiyle ve de iletisimsel dil 6gretiminin dnemi anlasildigindan edebiyat da dil dgretiminin
onemli bir unsuru hdline gelmigtir.

Ingiliz Dili Egitimi baglaminda ise, edebiyatin yiiksek egitimde grencilere kaliteli dgrenme
konusunda katki saglayacagina inamilmistir. Edebiyat sundugu farkly tiirler ve farkl konularla
aday ogretmenlerin hem kisisel geligsimlerine hem de hedef dildeki yetkinliklerine katki saglar.
Onlara dilin estetik kullanmimiyla yazilmis hedef dilde ¢ok ¢esitli dil kaliplar ve ifade kullanimlar
sunarak dil farkindaliklarini gelistirdigi gibi aymi zamanda zengin bir sozciik dagarcigi sunar.
Elestirel diisiinme becerilerini oldugu kadar hayal gii¢lerini de gelistirmelerine katki saglar.
YOK’iin 1982 senesinde tiim yiiksekogretimi biinyesinde toplamasiyla, kiiltiirlerarast iletigimin
sadece dilbilgisi ile miimkiin olamayacag: anlasilmis ve dil 6gretiminde, ozellikle Ingiliz Dili
Egitimi alaminda, ¢agdas hedeflere ulasmak igin bu programlarin miifredatina edebiyat dersleri
eklenmesi karari alinmigtir. Ancak yillar i¢inde bu derslerin hem niteligi hem de sayis1 konusunda
cekigmeli goriigler ortaya ¢ikmig; sonucunda da swasila 6gretmen egitiminde iyilestirme
yvapimasi baglaminda 1997, 2006 ve 2018 yillarindaki yeniden yapilandirma siirecinde edebiyat
derslerine ayrilan haftalik ders saati, kredileri ve de ders icerik ve isimleri de degisiklige
ugramigtir. Bu ¢alisma hdlihazirdaki ders cesit ve saatleriyle edebiyat derslerinin Ingiliz Dili
Egitimi Ana Bilim Dalindaki aday oOgretmenlere katkisini arastirmayr amaglamaktadir.
Arastirmanin amacina uygun olarak asagidaki arastirma sorularina cevap aranmistir:

1. Ingiliz Dili Egitimi programinda edebiyat dersi alan égrencilerin edebiyatin kisisel
gelisimine katkilar: konusundaki goriisleri nelerdir?

2. Ingiliz Dili Egitimi programinda edebiyat dersi alan 6grencilerin edebiyatin hedef dil
gelisimine katkilari konusundaki goriisleri nelerdir?

Yontem

Amacima uygun olarak, bu calismada nitel arastirma metodu kullanilmistir. Calisma, Gazi
Universitesi Ingiliz Dili Egitimi ABD de 3. sunifi tamamlamis ve programdaki meveut 2. ve 3. sunif
edebiyat derslerini gormiis 29 goniillii 6grencinin katilvmiyla gergeklesmistiv.  Katilimcilarin
konu ile ilgili kisisel fikirleri, deneyimleri ve inanglarini derinlemesine yansitabilmeleri amaciyla
nitel veri toplama aract olarak yar yapilandirilmis goriismeler uygulanmistir. Her katilimciya
daha once arastrmamin amact dogrultusunda hazirlanmis sorular yéneltilmis, katihimcidan
katilimcrya sorularin sirast degistivilmistiv. Dornyei (2007) 'nin de belirttigi gibi arastirmaci
alaminda uzmansa yart yapilandirilmis goriismeler en ideal olanlaridir. Bu yiizden de bu
calismada nitel veri toplama yéontemi tercih edilmistir. Gortismeler 10 ila 15 dakika siirmiig olup
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tamami kayit altina almmistir. Daha sonra 29 katilmcidan elde edilen veri icerik analizi
yontemiyle birbiriyle karsilastirilip degerlendirilmistir.

Bulgular ve Sonuclar

Goriismenin bulgulari, edebiyat derslerinin katilimcilar iizerinde kisisel gelisim, edebi, dilsel,
kiiltiirel ve iletisimsel yeterlilik konularinda olumlu ydénde ancak belli alanlarda ve simirh
derecede etkili oldugunu gostermistir. Kisisel anlamda katilimcilarin edebiyata olan ilgileri ve
motivasyonlarmmin arttig, edebi yetkinliklerinin gelistigi, baskalarmi ve kendini anlama
konularinda da farkindalik gelistirdikleri gozlemlenmigtir. Edebiyatin katilimcilarin hedef dildeki
gelisimleri, elestirel diisiinme yetisi gelistirmelerindeki faydasi a¢isindan da, sonuglar gésteriyor
ki, suf igi tartismalar onlarm hem okudugunu anlama, ¢ikarimlarda bulunma ve yorum
vapabilme kabiliyetlerine, hem de konusma, yazma ve dinleme yetilerinin gelismesine yardimci
olmustur. Dilsel yetkinlikleri a¢isindan detayli degerlendirmek gerekirse de 4 dil becerisinden
swrasyla en ¢ok okudugunu anlama ve okuma stratejileri gelistirme, sonra sézciik dagarcigin
zenginlestirme, daha sonra konusma, yazma ve en son olarak da dinlemede etkili olup gelisime
katki sagladigi ortaya ¢rkmugtir.

Tartisma

Edebiyatin hedef dili ve kiiltiiriinii 6grenmedeki rolii diigtiniiliince dil ogretimi programlarinin
miifredatina dahil edilmesi gereklidir. Tiirkiye'deki son miifredatta iki tir edebiyat dersi
bulunmaktadwr: 2. sumifta Ingiliz Edebiyati I ve II, 3. simifta Dil ve Edebiyat Ogretimi I ve II.
Calismada ¢ikan sonuglar, edebiyatin dil 6gretimine katkist konusunda daha once yapilan
calismalart onaylamaktadir. Bu dersler, Gazi Universitesi Ingiliz Dili Egitiminde 6grenim goren
aday ogretmenlerin hem dil, hem edebi, hem iletisimsel, hem de kiiltiirel baglamda akademik
olarak gelismelerini saglamis olup; bireysel olarak da onlart duygusal, entelektiiel, ahlaki ve
sosyal alanlarda daha olguniastirmistir. Otantik metinlerle, sinif arkadaslart ve ogretmenleriyle
olusan etkilesim kendilerine olan giivenlerini, konusma ve elestirel diisiinme yetkinliklerini
artirmis; daha duyarl, baskalarima karsi daha anlayish, 6z farkindaligi gelismis bireyler
olmuslardw. Hedef dilin kiiltiiriinii dgrenerek, o toplumun toplumsal, siyasi, tarihi ge¢misi
hakkinda bilgilenmis, hayata karst pozitif bir tutum gelistirmiglerdir. Ayrica, dil cesitliligi ve
farkly kullamm tarzlart ve yapilarla en ¢ok okudugunu anlama yetilerini gelistirmis;, okuma
stratejileri olugturma konusunda da epey yol kat etmiglerdir. Okuduklar: metinler, sozciik
dagarciklarina katkida bulundugu gibi konusma, yazma ve az da olsa dinleme yetilerinin
gelismesinde olumlu etki yapmistir. Ancak, veri sonuglart gosteriyor ki bu gelisme yazma,
konusma ve dinleme becerileri konusunda istenilen diizeyde olamamigtir. Calismanin sonunda,
ders stirelerinin uzatilmasi ve ileride yapilacak ¢calismalarin daha genis gruplarla ve nicel olarak
da ele alinabilecegi konusunda oneride bulunulmugstur.






