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Abstract: The current study investigates the association between teacher demoralization and perceived school effectiveness. The sample consists of
267 teachers working in the province of Batman during the 2021-2022 academic year. They were reached through convenient sampling. Two data
collection tools were used in the study. To measure teachers’ demoralization level, the “Teacher Demoralization in Educational Policy Context Scale” and
the school effectiveness level “Perceived School Effectiveness Scale” were adopted. The demoralization scale was a self-reported one, and school
effectiveness was measured based on teacher perceptions. Based on the normal distribution of the data, parametric tests were used. Within the
descriptive statistics, means and standard deviations were calculated, and Pearson correlation coefficients, simple and multiple regression analysis
were conducted to reveal the associations between variables. The findings revealed that teachers were moderately demoralized, and they perceived
their schools as moderately effective. There was a significant moderate level of negative association between teacher demoralization and perceived
school effectiveness. Teacher demoralization was a significant predictor of school effectiveness. We discussed the findings based on the previous
literature. The researchers made some suggestions based on the findings and for further research.

Anahtar Kelimeler: Educational policy, teacher, demoralization, school, effectiveness, school effectiveness.
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Oz: Bu aragtirma egitim politikalar1 baglaminda 6gretmen moral yitimi ile algilanan okul etkililigi arasindaki iliskiyi irdelemektedir. Arastirmanin
orneklemini 2021-2022 egitim ve 6gretim yilinda Batman ilinde gorev yapan ve uygun 6rnekleme yoluyla ulagilan 267 6gretmen olusturmaktadir.
Aragtirmada iki farkli veri toplama aract kullanilmistir. Ogretmenlerin moral yitimi diizeylerini 6l¢mek igin “Egitim Politikalar Baglaminda Ogretmen
Moral Yitimi Olgegi” ve okul etkililigini Slgmek igin “Algilanan Okul Etkililigi Olgegi” kullanilmistir. Moral yitimi 6z bildirime, okul etkililigi ise 6gretmen
algilarina dayal olarak olgiilmiistiir. Veri normal dagilim varsayimini karsiladig igin veri analizinde parametrik testler kullanilmistir. Tanimlayici
istatistikler kapsaminda aritmetik ortalamalar ve standart sapma degerleri, degiskenler arasindaki iliskileri ortaya ¢ikarmak igin Pearson korelasyon
katsayilar1 hesaplanmis ve yordayici iligkiler kapsaminda basit ve ¢oklu regresyon analizleri ytiriitiilmustiir. Bulgular, 6gretmenlerin “orta” diizeyde
moral yitimi deneyimlediklerini ve okullarim “orta” diizeyde etkili olarak algiladiklarini ortaya koymustur. Ogretmen moral yitimi ile algilanan okul
etkililigi arasinda orta diizeyde, anlamli, negatif bir iliski s6z konusudur. Ogretmen moral yitimi, okul etkililigini anlamh bir bigimde yordamaktadir.
Elde edilen bulgular mevcut alanyazin temelinde tartisilmistir. Aragtirmacilar, bulgulara dayali olarak ve gelecekteki aragtirmalar icin bazi 6nerilerde
bulunmustur.
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1. INTRODUCTION

School is where educational activities mainly take place and the fundamental building block of the
educational system. On the other hand, an influential school realizes administrative, organizational, and
educational aims in a planned way. For the school to fully realize its effectiveness, it is expected that the
student will use the education that s/he received for himself, his family, and the nation. Effective schools
are efficient, helpful, healthy, and lively, and employees have a high level of job satisfaction in these schools
(Basaran, 2000). Various factors influence the effectiveness of schools, and this study investigates the effect
of teacher demoralization in the context of educational policies, which is an emerging phenomenon in
literature (Ibrahim & Alhabbash, 2022; Limon, 2019; Santoro, 2012, 2018; Santoro & Hazel, 2022; Tsang &
Liu, 2016). It can be regarded as a threat to school effectiveness since it has a negative effect on teacher job
performance (Limon, 2019).

Teachers working in effective schools are also effective teachers (Ozden, 2011). These teachers, not
demoralized, understand the needs of individuals and respond to these needs in the direction of the
common goals of both the individuals and the group. On the other hand, to enhance the professional
culture in schools where demoralization is prevalent, a shared vision or set of goals should be established
and the significance of professional development should be emphasized. If the accountability policies focus
on public recognition of high-performing teachers and improvement of low performers will contribute to
a feeling of being supported and valued. When the leaders are visible and include teachers in decision-
making processes, teachers will have higher morale (Mangin, 2021). It is stated that inadequate professional
support affects the morale of teachers and that teachers are often disappointed when they cannot teach in
the way they believe is appropriate (Santoro, 2019). According to Elvira (2020), the demoralization of
teachers causes them to feel powerless and further negatively affects their well-being and professional
performance. Working in a toxic and unsupportive environment for a long time might consume even the
most resilient teachers’” personal resources (Santoro, 2012). In this sense, Limon (2019) defined
demoralization as "teachers’ low orientation to education policies and education policies making it difficult for
teachers to access moral rewards in the professional context”.

Demoralization also causes external depression since situational or experiential environmental factors
cause these negative emotions. Jerome Franks defines demoralization as “the inability to cope with feelings of
helplessness, hopelessness, meaninglessness, inadequacy of the subject, and decreased self-esteem” (Tsang & Liu,
2016). Hultz (2021) suggested that adapting to sudden changes might cause teachers to feel inadequate.
These changes can cause over workload, lower morale, harm collegiality, or otherwise frustrate
administrators and teachers. For teachers, much of the stress comes not only from students but also from
things outside the classroom, such as the country's bureaucracy and changes in the educational system.
Teachers are more likely to experience well-being when effective school and leadership support is
provided. Because when teachers feel supported and motivated, they are more confident that
administrators desire the best for them (Mangin, 2021). School effectiveness research associates it with high
morale (Wang et al., 2013). Additionally, effective schools support students” development, have a vision
that motivates teachers, mobilize employees to achieve common goals, and have a qualified teaching staff
(Purkey & Smith, 1993).

Teachers and students can set and achieve ambitious goals in effective schools (Lezotte, 2001; Lezotte et al.,
2002; Zahed-Babelan et al., 2019). In effective schools, there is a collaboration among teachers, teachers trust
each other, and share a vision of success, and there is a lifelong learning philosophy. In ineffective schools,
on the other hand, many factors lead to the demoralization of teachers. In such schools, teacher turnover is
generally high, and new and less experienced teachers replace more experienced ones (Noddings, 2014;
Wronowski, 2021), which may lead to demoralization. However, the lack of support from school
administrators is one of the other factors that cause teacher demoralization (Morris et al., 2020). Teachers
will feel vulnerable and avoid innovative practices when they are not assured that they will be supported
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when difficulties arise (Heick, 2020). Where the is no innovation, teachers will always depend on the
existing methods and will not be able to create an effective school climate that will improve their practices
(Morris et al., 2020). However, the perception of equal workload among teachers and other staff will
contribute to higher morale in schools. Other methods to enhance teachers” morale are to praise and
provide them with positive reinforcement and respect them. Since the teachers’ morale is one of the
prerequisites of effective schools enhancing and maintaining the morale should be a primary concern for
schools (Mangin, 2021). The outcomes of low teacher morale are stress, dissatisfaction with the job, burnout,
and emotional exhaustion (Sampayo & Leichtman, 2021; Will, 2021). Work-related stress and fatigue might
affect teachers’ private lives, as well. Teachers’ morale is also associated with effort and instruction quality
(Clarke, 2011). Additionally, the schools’ professional culture, responsibility concern and feeling of support
are also influential on teacher morale (Bradford & Braaten, 2018). The point of demoralization that teachers
struggle with also undermines teacher autonomy and professionalism (Daliri-Ngametua & Hardy, 2022).
When teachers think that the conditions damage students learning, especially when they do not feel about
mandatory policies and regulations, sources of demoralization can damage teachers' well-being (Santoro,
2018). As a result, these teachers experience moral conflict when they balance a lack of autonomy, on the
one hand, with moral and ethical responsibilities to students. If they accept the tasks, they feel complicit in
the harm done to the students, which results in a loss of joy, hopelessness, and a lack of job opportunities
in their jobs (Frank, 2016). Demoralization might arise from various sources, causing conflict between
feelings of professional integrity and job expectations. The enthusiastic dimension of their profession may
erode if teachers do what they are asked to do and do not have the time to reflect or support their moral
aspirations to make a difference and inspire students to make a difference (Bradford & Braaten, 2018).
Therefore, demoralization is not particularly emotional; however, it can be said that it stems from ongoing
value conflicts with pedagogical policies, reform imperatives, and school practices (Wronowski & Urick,
2021).

In literature, there is a growing concern about teacher demoralization (Daliri-Ngametua & Hardy, 2022;
Elvira, 2020; Limon & Sezgin Nartgiin, 2021; Mangin, 2021; Sampayo & Leichtman, 2021; Santoro &
Morehouse, 2011; Santoro, 2020; Santoro, 2022; Tsang, 2019; Tsang & Liu, 2016; Wang et al., 2013; Will, 2021;
Wronowski & Urick, 2021). On the other hand, teacher morale seems to be associated with different
variables, such as school effectiveness (Abdullah et al., 2016; Thomas, 1997). Teacher demoralization is
known to have a detrimental effect on school effectiveness (Barmao, 2012). In this sense, schools must keep
teachers' morale high (Gokce & Kahraman, 2010). Research on effective schools indicates that in these
schools, administrators are strong leaders, and leadership is associated with school climate, keeping
teachers' morale high and organizational performance (Cerit & Yildirim, 2017; Ermeydan, 2019; Gokbulut
& Turan, 2021; Laila, 2015; Ngang et al., 2010; Sezgin-Nartgiin et al., 2020; Sahin, 2020; Senel & Bulug, 2016;
Young, 1998; Yiirek & Comert, 2021). In this sense, it would be appropriate to refer to teacher
demoralization as the conflict between teachers’ values and the practices imposed by the education policies
rather than a feeling. This implies that the way to prevent teacher demoralization is to understand how
they make sense of education policies and practices. In other words, when teachers cannot find the
opportunity to do what they can do is the reason for teacher demoralization (Limon, 2019). Santoro (2018)
states that demoralization is a process that can be prevented or reversed. Based on Carlson-Jaquez's (2016)
characterization of teacher demoralization as the negative impact of educational policies on teachers'
motivation, it is anticipated that determining the relationship between demoralization and school
effectiveness will provide perspectives on eliminating potential problems. In this sense, the present study
aims to determine the relationships between teacher demoralization and perceived school effectiveness in
educational policy context. To this end, this study sought answers to the following questions:
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1. What are the teachers’ views on demoralization in the context of education policies and perceived school
effectiveness?

2. Are there significant relationships between teachers’ demoralization (orientation to educational policies and
professional demoralization) and perceived school effectiveness?

3. Do orientation to educational policies and professional demoralization significantly predict perceived school
effectiveness?

4. Does teacher demoralization significantly predict perceived school effectiveness?

2. METHOD
2.1. Research design

This study employed a relational design, one of the quantitative research methods. The relational design
investigates whether two or more variables are associated (Marczyk et al., 2005). The current study
examined the association between teacher demoralization in the context of educational policies and school
effectiveness.

2.2. Sample

The research sample consists of 267 teachers working in the Batman city center in the 2021-2022 academic
year. The participants were reached through a convenient sampling method (Phua, 2004). Of the teachers,
132 (49.4%) were female and 135 (50.6%) were male; 56 (21.0%) had 0-5 years, 52 (19.5%) 6-10 years, 50
(18.7%) 11-15 years, 63 (23.6%) 16-20 years and 46 (17.2%) 21 years or over experience. While 204 of the
teachers (76.4%) were undergraduates, 63 (23.6%) were graduates; 15 (5.6%) of them work in pre-school,
67 (25.1%) in primary school, 129 (48.3%) in secondary school and 56 (21.0%) in high schools. Finally, 247
were taught in public schools (92.5%) and 20 (7.5%) in private schools.

Table 1.

Demographics of participants

Variable Group f %
Female 132 49,4
Gender Male 135 50,6
Pre-school 15 5,6

Primary school 67 25,1

hool

Schoo Elementary school 129 48,3
High school 56 21,0
0-5 years 56 21,0
6-10 years 52 19,5
Experience 11-15 years 50 18,7
16-20 years 63 23,6

21 years and above 46 17,2

. Undergraduate 204 76,4

E

ducation Graduate 63 23,6
State 247 92,5

School type Private 20 75
Total 267 100
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2.3. Data collection tools
2.3.1. Teacher demoralization scale

This scale was developed by Carlson-Jaquez (2016) to measure the level of demoralization experienced by
teachers in the context of educational policies. The Turkish adaptation of the scale was carried out by Limon
(2019). The scale has two dimensions and eight items. The first dimension is the orientation to educational
policy and has five items. The second dimension is professional demoralization and has three items. The
scale is a 5-point Likert type one, and the response options range from "(1) Strongly disagree to (5) Strongly
agree. The items in the first dimension contain favorable judgments and are reverse coded to obtain the total
score. A sample item is as follows: “Up-to-date education policies allow my working conditions to improve.”
Limon (2019) analyzed the scale’s construct validity through exploratory and confirmatory factor analyses.
The Cronbach's Alpha internal consistency coefficient was calculated to check the scale's reliability. The
findings indicated that the scale was valid and reliable when adapted to Turkish culture.

We also tested the validity and reliability of the scale on the current data set. The confirmatory factor
analysis showed that the fit indices were as follows (x¥df=2.66;, p=.00; RMSEA=.08; NFI=.96; NNFI=.96;
CFI=.97; GFI=.96; AGFI=.91; SRMR=.04), indicating good fit (Schermelleh-Engel et al, 2003). Cronbach’s
Alpha coefficients emerged as follows “orientation to education policies” (a=.89); professional demoralization
(a=.82) and teacher demoralization scale (o=.88) which were satisfactory (Biiyiikoztiirk, 2011). These findings
revealed that the scale was valid and reliable.

2.3.2. Perceived school effectiveness scale

This scale was developed by Mott (1972) for hospitals. It was adapted to school organizations in further
studies (Hoy et al., 1991; Hoy & Ferguson, 1985; Miskel et al., 1979). Turkish adaptation was conducted by
Yildirim and Ada (2018). The scale is unidimensional and consists of eight items. The response options on
the 6-point Likert-type scale range from (1) Strongly disagree to (6) Totally agree. A sample item is as follows
“When changes are made in this school, teachers quickly accept and adapt them”. Yildinm and Ada (2018)
conducted exploratory and confirmatory factor analyses to evaluate the scale’s validity. As for reliability,
test-retest and Cronbach's Alpha reliability coefficients were examined. The findings indicated that the
scale was valid and reliable.

We also tested the validity and reliability of the scale. The findings of confirmatory factor analysis indicated
that fit indices were as follows (x¥df=2.66; p=.00; RMSEA=.08;, NFI=.96; NNFI=.96; CFI=.98; GFI=96;
AGFI=.92; SRMR=.03) indicating good fit (Schermelleh-Engel et al, 2003). Cronbach's Alpha internal
consistency coefficient was calculated as (a=.90) and showed that the reliability criterion was satisfied
(Biiytikoztiirk, 2011).

2.4. Data collection and analysis procedures

This study was approved by Batman University Ethics Committee Decision (Number=2022/06-01). Data
collection took place between June and July 2022, and participation in the research was voluntary. In the
data analysis, first of all, the distribution of the data was examined with the kurtosis-skewness coefficients.
Table 2 below displays the findings.
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Table 2.

Skewness and Kurtosis values

Variable Skewness SE Kurtosis = SE
Orientation to educational policies /10 15 -,56 ,30
Professional demoralization -,06 15 -,69 ,30
Teacher demoralization A1 15 -,63 ,30
Perceived school effectiveness -73 15 31 ,30

As Table 2 shows, skewness, and kurtosis values range between (+,-) 1.96, indicating normally distributed
data for all variables (Field, 2009). Thus, parametric statistics were used to analyze the data. Arithmetic
means and standard deviation values were calculated within the scope of descriptive findings, and Pearson
correlation coefficients were calculated to determine the relationships between variables. Predictive
relationships between variables were analyzed through simple and multiple linear regressions.

Before conducting multiple regression analysis, the variance inflation factor (VIF) and tolerance values,
and correlation coefficient were checked. The findings indicated that VIF was 1.41 and tolerance was .71,
and the correlation coefficient between orientation to educational policies and professional demoralization
as independent variables was r=-.54. These findings suggested that there was not a multicollinearity
problem between the independent variables (Mertler & Vannatta, 2005). Additionally, we tested
multivariate normality through scatter plot matrix showing that this assumption was also satisfied (Cokluk
et al., 2018).

2.5. Ethical approval

In this study, all rules stated to be followed within the scope of the “Higher Education Institutions Scientific
Research and Publication Ethics Directive” were followed. None of the actions specified under the title of
“Actions Violating Scientific Research and Publication Ethics”, which is the second part of the directive, have
not been carried out.

Ethics committee approval information

Ethical committee = Batman University ethic committee
Data of ethical approval= 09.06.2022

Number of ethical approvals=2022/06-01

3. FINDINGS

Within the descriptive statistics, means and standard deviations were calculated, and Pearson correlation
coefficients and simple and multiple regression analysis were conducted to reveal the associations between
variables.
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Descriptive findings

Table 3.

Descriptive findings
Scale N Minimum  Maximum X SD
Orientation to educational policies 267 1,00 5,00 2,67 ,86
Professional demoralization 267 1,33 5,00 3,27 ,89
Teacher demoralization scale 267 1,63 5,00 3,31 77
Perceived school effectiveness scale 267 1,00 6,00 3,95 ,97

Table 3 presents descriptive findings which indicate that teachers' orientation to educational policies was
(¥=2.67; SD=.86); professional demoralization (x=3.27; SD=.89), and demoralization in general (x=3.31;
SD=.77). On the other hand, teachers' perceived school effectiveness was (x=3.95; SD=.97). These findings
showed that teachers' perceptions of the variables were at an average level.

Table 4.

The correlation between perceived school effectiveness and teacher demoralization

Scale Orientation to educational Professional Teacher
policies demoralization demoralization
Perceived school effectiveness ,32" -,19™ =31

(**p<,01; N=267)

Table 4 presents the findings regarding the relationships between the variables. The findings showed that
perceived school effectiveness had a statistically significant positive association with orientation to
educational policies (r=.32; p<.01); negative associations with professional demoralization (r=-.19; p<.01),
and teacher demoralization in general (r=-.31; p<.01). As for the strengths of the relationships, there is a
weak relationship between professional demoralization and school effectiveness. On the other hand, the
relationships between orientation to educational policies and teacher demoralization, and school
effectiveness are moderate (Muijs, 2004). Drawing on these findings, we can conclude that as orientation to
educational policies increases perceived school effectiveness is higher; however, as professional
demoralization or teacher demoralization in general increases, perceived school effectiveness decreases.

Table 5.

The effect of orientation to educational policies and professional demoralization on perceived school effectiveness

Variables Beta SE Standardized t p R R2 F p
Beta

Constant 3.11 .40 - 770 .00

OEP .35 .08 31 449 .00 .32 A1 15.52 .00

PD -.03 .08 -.03 =377

Note: OEP=Orientation to educational policies; PD=Professional demoralization

Table 5 presents the findings regarding the multiple regression analysis in which orientation to educational
policies and professional demoralization were predictors of perceived school effectiveness. The findings
suggested that the model tested was statistically significant (R=.32; R?=.11; Faz25=15.52; p=.00) and
independent variables explained 11% of the variance in perceived school effectiveness. Considering the t
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values, orientation to educational policies significantly predicted perceived school effectiveness (f=.31;
p=.00) but professional demoralization did not (=-.03; p=.71).

Table 6.

The effect of teacher demoralization on perceived school effectiveness

Variable Beta SE Standardized t p R R? F p

Beta

Constant 5.24 25 - 20.93 .00
31 .09 28.00 .00
Teacher demoralization -39 .07 -31 -5.29 .00

Table 6 presents the findings regarding the simple linear regression analysis conducted to determine the
predictive relationship between teacher demoralization and perceived school effectiveness. The findings
suggested that teacher demoralization significantly predicted school effectiveness (R=.31; R*=.09;
F1.265=28.00; p<.01). Thus, teacher demoralization explained 9% of the variance in perceived school
effectiveness.

4. CONCLUSION, DISCUSSION, and RECOMMENDATIONS

The present study investigates the associations between teacher demoralization and perceived school
effectiveness. Firstly, descriptive findings indicated that teachers” perceptions of orientation to educational
policies, professional demoralization, teacher demoralization, and perceived school effectiveness were
average. Based on these findings, it can be said that teachers are moderately demoralized and do not
perceive their schools as highly effective. Previous literature suggested similar findings regarding teacher
morale (Cemaloglu, 2006; Giiglii, et al., 2014; Kirca, 2019; Memisoglu & Aydin, 2014; Memisoglu & Taskin,
2019; Tanri6gen, 2003; Ural & Aksoy, 2005; Ustiiner, 1999) and demoralization (Limon, 2019). Tsang and
Liu (2016) stated several reasons for teacher demoralization, such as lack of communication between school
administration and teachers, strict supervision, lack of trust among stakeholders, and lack of autonomy.
On the other hand, teachers’ perceptions of school effectiveness were average. A positive school climate
enables teachers to perceive school effectiveness positively (Gezerler, 2021). Thus, it can be concluded that
teachers perceive the climate in their schools negatively.

Another finding of the current study suggested a negative association between teacher demoralization and
perceived school effectiveness. At the same time, there was a positive association between orientation to
educational policies and perceived school effectiveness. Wang (2009) suggested that when school
administrators did not include teachers in decisions, teachers experienced demoralization. If teachers
cannot find the opportunity to put their professional values into practice, they are demoralized (Santoro &
Hazel, 2022). Similarly, Wronowski (2021) found that when school administrators did not support teachers,
they were demoralized, which implies that how principals demonstrate leadership behaviors and support
their teachers through policy changes can affect teachers' perceptions of their work and overall morale.
Teacher demoralization can accelerate when the reforms in education policies force the teacher to change
the usual practices, and the relevant changes are implemented quickly (Santoro & Morehouse, 2011). Thus,
the acceleration of the demoralization process may negatively affect teachers' perceived school
effectiveness. Hallinger (2010) also emphasized that a school climate where teachers experience high
morale positively affects school effectiveness. However, it is also known that the leadership style that has
the most significant impact on teacher morale is collaborative leadership. Involving employees in decisions
in effective schools supports the development of a collaborative school climate, and there is a significant
relationship between teacher morale and student achievement (Thomas, 1997) which is an indicator of
school effectiveness.
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Finally, the study investigated the predictive relationships between teacher demoralization and perceived
school effectiveness. In this sense, a simple and multiple regression model was conducted. The findings
can be summarized as follows. In the multiple regression model, orientation to educational policies
significantly predicted perceived school effectiveness. In this sense, we can say that teachers’” views on
educational policies are influential on schools’ effectiveness. When the teachers approve the policies, they
exert more effort to implement them successfully. However, professional demoralization did not
significantly contribute to the model in which its effect on perceived school effectiveness was not
significant. Professional demoralization refers to teachers’” frustration, discouragement, and
disenchantment due to educational policies. Effectiveness is likely to decrease in a school where teachers
experience these feelings since teachers are the critical actors in school effectiveness. The findings also
showed that teacher demoralization significantly predicted school effectiveness. The symptoms of teacher
demoralization are restlessness, helplessness, failure, loss of meaning, and hopelessness (Carlson-Jaquez,
2016) which are expected to result in low job performance. Thus, Limon (2019) revealed that teacher
demoralization negatively affected teachers’ job performance, which can be regarded as a threat to school
effectiveness. A similar finding suggested that teacher attrition negatively affects teacher morale and school
climate, in other words, school effectiveness (Ibrahim & Alhabbash, 2022). Demoralized teachers may not
be motivated to participate in professional networks (Elvira, 2020). When teachers face stress, mainly due
to low morale, they might feel emotional exhaustion, which decreases positive feelings toward students
(Gokalp, 2008). Teachers' low morale can negatively affect their relationships with their students and, as a
result, their academic and mental functions (Hinds, 2013). These are factors that might negatively affect
school effectiveness. In this sense, schools should constantly improve themselves and create a positive
climate to minimize teacher demoralization. They should also vision strategies to eliminate problems that
can negatively affect teacher morale (Ada & Akan, 2007).

Teacher demoralization might emerge at multiple levels of school governance and administration and
through politically charged policy changes for purposes that are not always transparent within the
complexity of a neoliberal-influenced education system (Santoro, 2012; Tsang, 2019). Understanding the
factors influential on deprofessionalism and demoralization is an important initiative because these are
significant predictors of teachers leaving the profession and turnover intention (Wronowski, 2021). In other
words, this reduces the effectiveness of the school. Effective schools have an environment that facilitates
learning and a high motivation to teach, closely associated with teachers’ morale (Sisman, 2004). It is
suggested that when experienced teachers with moral satisfaction are deprived of the profession’s moral
rewards, they are demoralized (Santoro, 2011). Carlson-Jaquez (2016) defined demoralization as the
inability to access the profession’s moral rewards. Similarly, demoralization emerges when obstacles
prevent reaching moral goals (Tsang, 2019). As the moral dimension of the teaching profession is
emphasized in the literature, policymakers should consider teachers’ moral concerns while preparing
educational policies. Any measure taken to prevent teacher demoralization will also contribute to school
effectiveness. For this purpose, it is important to prepare platforms that enable teachers to express their
opinions on issues that directly concern teachers' school life, plan continuous professional development
activities with workshops held in small groups by ensuring democratic participation, and motivate
teachers in the direction that will positively affect their personal rights and performance in the decisions
taken at the national level. On the other hand, qualitative studies can provide a more in-depth insight into
the causes of demoralization. Including mediators or moderators in models tested in this study may help
researchers reveal further factors influential on the relationship between demoralization and school
effectiveness. Although this study has significant implications, it was conducted with some limitations.
First of all, the universe was limited to only one city, Batman. Secondly, the study employed a cross-
sectional design. Thirdly, the findings were limited to the dimensions included in scales.
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GENISLETILMIiS OZET
1. GIRIS

Okul, farkli isimlerle anilan, egitimde temel sistemi olusturan genel bir kavram olup egitimin {iretildigi yer
olarak tamimlanir. Etkili okul; yonetsel, orgiitsel ve egitimsel amaglar1 planl bir sekilde gerceklestiren
okuldur. Okulun, etkililigini tam gerceklestirebilmesi i¢in 6grencinin gordiigii egitimle kendisine, ailesine,
ulusuna ve devletine yararli olmasi beklenir. Bir okulun etkili olabilmesi i¢in verimli, yararli, saglikli ve
diri olmasy; ¢alisanlarin islerinden doyum almasi gerekmektedir (Basaran, 2000). Dolayisiyla 6gretmenlerin
isten doyumlarinin saglanabilmesi icin hem algiladiklar1 okul etkililigin olumlu olmasi hem de
morallerinin iyi olmasi istenen bir durumdur. Bununla birlikte Ozden’e (2011) gore etkili okullarda ¢alisan
O0gretmenler de etkili 6gretmenlerdir. Moral yitimine ugramamis olan bu Ogretmenler, bireylerin
gereksinimlerini anlayan ve bu gereksinimlere hem bireylerin hem de grubun ortak amagclar1 yoniinde
karsilik veren kisilerdir.

Alanyazinda 6gretmen moral yitimi ile yapilmis olan ¢alismalarin siirhi oldugu (Daliri-Ngametua ve
Hardy, 2022; Elvira, 2020; Mangin, 2021; Sampayo ve Leichtman, 2021; Santoro ve Morehouse, 2011;
Santoro, 2020; Santoro, 2022; Tsang, 2019; Tsang ve Liu, 2016; Wang ve digerleri, 2013; Will, 2021;
Wronowski ve Urick, 2019) ancak Ogretmen moralinin farkli degiskenler ile iligkilendirildigi
goriilmektedir. Bunlardan biri de okul etkililigidir (Abdullah ve digerleri, 2016; Thomas, 1997). Moral
yitiminin okulun etkililigini olumsuz etkileyebilecek birtakim ciktilar1 oldugu bilinmektedir (Barmao,
2012). Bu anlamda etkili okullarin, 6gretmenlerin moralini yiiksek tutmasi énemli kabul edilebilir (Gokge
ve Kahraman, 2010). Etkili okul ile ilgili olarak yapilan arastirmalar (Cerit ve Yildirim, 2017; Ermeydan,
2019; Gokbulut ve Turan, 2021; Laila, 2015; Ngang ve digerleri, 2010; Sezgin-Nartgiin ve digerleri, 2020;
Sahin, 2020; Senel ve Bulug, 2016; Young, 1998; Yiirek ve Comert, 2021) incelendiginde yoneticilerin giiglii
liderler oldugu ve liderligin okul iklimi, 6gretmenlerin morallerini yiiksek tutma ve 6rgiitiin performansi
gibi birtakim durumlarla bagdastirildig goriilmektedir (Blase, 1987). Carlson-Jaquez’in (2016) de 6gretmen
moral yitimini egitim politikalarinin 6gretmenlerin motivasyonlar: {izerinde biraktig1 olumsuz etki olarak
nitelendirmesinden yola ¢ikarak moral yitimi ile okulun etkililigi arasindaki iliskilerin saptanmasinin olast
problemlerin ortadan kaldirilmasina yonelik bakis acilar1 sunacag: ongoriilmektedir. Bu nedenle mevcut
arastirmanin amaci, Ogretmenlerin egitim politikalar1 baglaminda moral yitimleri ile algilanan okul
etkililigi arasindaki iliskileri ve etkileri tespit etmektir. Bu dogrultuda asagidaki sorular arastirmanin alt
amaclarini olusturmaktadir:

1. Ogretmenlerin egitim politikalar1 baglaminda moral yitimleri (egitim politikalarina yonelim ve mesleki moral
yitimi) ve algilanan okul etkililigine iliskin goriisleri ne diizeydedir?

2. Ogretmenlerin egitim politikalar: baglaminda moral yitimleri ve algilanan okul etkililigine iliskin goriigleri
arasinda anlaml iliskiler var midwr?

3. Egitim politikalarima yonelim ve mesleki moral yitimi algilanan okul etkililigini istatistiksel olarak anlamli bir
bicimde yordamakta midir?

4. Ogretmenlerin egitim politikalar: baglaminda moral yitimleri algilanan okul etkililigini istatistiksel olarak anlamli
bir bicimde yordamakta midir?

2. YONTEM

Mevcut aragtirmada nicel aragtirma yontemlerinden iliskisel tarama deseni esas alinmustir. Iliskisel desen
iki veya daha fazla degiskenin birbiri ile iliskili olup olmadigini irdelemeyi amaglamaktadir (Marczyk ve
digerleri, 2005). Aragtirmada 6gretmenlerin egitim politikalar1 baglaminda deneyimledikleri moral yitimi
ile okul etkililigi arasindaki iligki incelenmektedir. Aragtirmanin 6érneklemini, 2021-2022 egitim ve 6gretim
yilinda Batman il merkezinde gorev yapmakta olan 267 Ogretmen olusturmaktadir. Arastirmada
katihimcilara uygun 6rnekleme yontemi ile ulagilmistir (Phua, 2004). Ogretmenlerin egitim politikalart
baglaminda deneyimledikleri moral yitimi diizeylerini 6l¢mek i¢in kullanilan EPB-OMYO Carlson-Jaquez
(2016) tarafindan gelistirilmistir. C)Igegin Tiirkceye uyarlamasi ise Limon (2019) tarafindan yiiriitiilmiistiir.
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Iki boyutlu 6lgekte toplam sekiz madde yer almaktadir. Ogretmenlerin egitim politikalari yonelimini dlgen
birinci boyutta bes madde; mesleki moral yitimi diizeylerini 6l¢en ikinci boyutta ii¢ madde bulunmaktadir.
Olgek 51i Likert tipinde bir 6lgme aracidir ve cevap segenekleri “(1) Kesinlikle katilmryorum ile (5) Kesinlikle
katilyorum” araligindadir. Egitim politikalarina yonelim boyutundaki ifadeler olumlu yargilar
barindirmaktadir ve 6lgekten toplam puan alinirken bu bes madde ters kodlanmaktadir. Algilanan okul
etkililigi 6l¢egi ilk olarak Mott (1972) tarafindan hastanelerde etkililik diizeyini 6l¢mek i¢in gelistirilmis bir
Ol¢me aracinin farkli arastirmalarda (Hoy ve digerleri, 1991; Hoy ve Ferguson, 1985; Miskel ve digerleri,
1979) okul érgiitlerine uyarlanmasi ile elde edilmistir. Olgek Tiirkceye Yildirim ve Ada (2018) tarafindan
uyarlanmistir. Olgek tek boyutlu olup sekiz maddeden olusmaktadir. 6'li Likert tipindeki dlgekte cevap
secenekleri “(1) Kesinlikle katilmiyorum ile (6) Tamamen katiliyorum” araligindadir.

3. BULGULAR, TARTISMA VE SONUC

Mevcut arastirma, 6gretmenlerin egitim politikalar1 baglaminda moral yitimleri ile algilanan okul etkililigi
arasindaki olasi iligkileri ve etkileri incelemeyi amacglamaktadir. Arastirmanin ilk alt problemi olan
Ogretmenlerin egitim politikalar1 baglaminda moral yitimleri ve algilanan okul etkililigine iliskin goriisleri
betimsel bulgular cercevesinde degerlendirilmistir. Elde edilen sonuclara gore; 6gretmenlerin egitim
politikalarma yonelim diizeyleri, mesleki moral yitimi diizeyleri ve genel olarak egitim politikalar
baglaminda moral yitimi diizeyleri orta diizeydedir. Ote yandan, 6gretmenlerin algiladiklari okul etkililigi
de orta diizeyde tespit edilmistir. 56z konusu bulgular, degiskenlere yonelik 6gretmen algilarinin ortalama
diizeyde oldugunu gostermektedir. Ogretmen moralinin ele alindig1 baz1 aragtirmalarda da (Cemalogly,
2006; Giigli ve digerleri, 2014; Kirca, 2019; Memisoglu ve Aydin, 2014; Memisoglu ve Taskin, 2019;
Tanri6gen, 2003; Ural ve Aksoy, 2005; Ustiiner, 1999) benzer bulgulara ulagilmistir. Arastirmanin ikinci alt
problemi olan 6gretmenlerin egitim politikalar1 baglaminda moral yitimleri ve algilanan okul etkililigine
iliskin gortisleri arasindaki iliskiler incelendiginde ilgili degiskenler arasinda negatif yonlii bir iliski s6z
konusudur. Mesleki moral yitimi ve genel olarak 6gretmen moral yitimi ile algilanan okul etkililigi
arasinda da negatif; egitim politikalarma yonelim ve algilanan okul etkililigi arasinda ise pozitif yonlii
iliskiler mevcuttur. Arastirmanin iiglincii ve dordiincii alt problemleri, 6gretmenlerin egitim politikalar:
baglaminda moral yitimlerinin algilanan okul etkililigini anlaml1 bir diizeyde yordama durumudur. Bu
baglamda iki model olusturulmus; basit ve ¢oklu regresyon analizleri yiiriitiilmiistiir. Elde edilen bulgular
egitim politikalarina yonelim ve mesleki moral yitimi boyutlarinin algilanan okul etkililigini yordadig:
¢oklu regresyon modelinin istatistiksel olarak anlamli oldugunu ortaya koymustur. Modelde egitim
politikalaria yonelim boyutunun modele katkis1 anlamli iken mesleki moral yitimi boyutunun ise modele
istatistiksel olarak anlamli bir etkisinin olmadig1 gériilmektedir. Son olarak, egitim politikalar1 baglaminda
Ogretmen moral yitiminin okul etkililigini anlaml bir bi¢cimde yordadig: goriilmiistiir.

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi DergisigliteasH/lil3e:31:0Vd Ke)s- Radiu g sl VA IENTR
227



https://dergipark.org.tr/tr/pub/ijaws

Umit DILEKCI — Ibrahim LIMON — Ayca KAYA

ARASTIRMANIN ETIK iZNi

Bu calismada “Yiiksekdgretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaym Etigine Aykir1 Eylemler” bashgt altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.

Etik kurul izin bilgileri
Etik degerlendirmeyi yapan kurul adi: Batman Universitesi Etik Kurulu
Etik degerlendirme kararinin tarihi: 09.06.2022

Etik degerlendirme belgesi say1 numarasi: 2022/06-01
ARASTIRMACILARIN KATKI ORANI
Aragtirmacilarin her birinin mevcut arastirmaya katkisini esit orandadir.

CATISMA BEYANI

Arastirmada herhangi bir kisi ya da kurum ile finansal ya da kisisel yonden baglanti kurulmamustir.
Arastirmada ¢ikar ¢catismasi bulunmamaktadr.

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi- [\ 0/s[S9:1st13 Xele-Ruvhac) LY EeS
228



