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ABSTRACT 
This research attempted to assess the status of distance education implemented in Turkiye during the 
COVID-19 pandemic based on stakeholders’ (students, parents, pre-service teachers, teachers, and academics) 
opinions and was completed in the phenomenological study framework. With this aim, stakeholders’ views 
within the study’s purview were collected during April 2021 with an online semi-structured interview form 
with pandemic precautions. The data were examined with content analysis using the MAXQDA 2020 
qualitative data analysis program. The interview questions principally focused on four themes, namely 
readiness for distance learning, benefits, adequacy, and continuation. It can be deduced from stakeholder’s 
opinions that though Turkiye was unprepared for distance education, the adaptation eventuated in a short 
time. There were differences in educational organizations’ readiness levels, and the views on infrastructure’s 
inadequacy explained this situation. They found distance education to be positive from psychological, 
situational, educational, and economic aspects. They deemed it indispensable for education to continue 
and for the use of technology in education. However, the lack of interaction in distance education, digital 
impossibilities, and other factors were the negative aspects. The stakeholders participating in this research 
emphasized that rather than being adequate, distance education was inadequate due to interaction- and 
infrastructure-related issues. Though there were negative opinions about the continuation of distance 
education in the transition to formal education after the COVID-19 pandemic precautions ended, findings 
revealed that it may continue simultaneously with formal education and may provide compensatory or 
supportive education. Additionally, further research is needed regarding the generalizability and educational 
outcomes of distance education implemented during the COVID-19 pandemic.
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INTRODUCTION 
Distance education was introduced as an alternative to formal education. Just as an individual chooses, 
distance education may be implemented in situations like being disabled, being incarcerated, transport, 
settlement, opportunities, and extraordinary conditions like various natural or human disasters. An example 
of such exceptional situations from recent times is the COVID-19 pandemic. Coronavirus is a virus group 
categorized as alphacoronavirus and betacoronavirus, that frequently causes cold or other mild upper 
respiratory tract infections in the human body (Law et al., 2020). The 2019 novel coronavirus (SARS-CoV-2) 
was identified in a patient’s throat in Wuhan, Hubei province in China on January 7, 2020 by the Chinese 
Disease Control and Prevention Center (Huang et al., 2020; The World Health Organization [WHO], 
2020). Though initiated in China, it rapidly spread to other southeast Asian countries and subsequently to 
185 countries. The spread of a virus around the world is generally referred to as a pandemic (WHO, 2010). 
Due to the COVID-19 pandemic, countries were forced to close their borders and enter quarantine and 
shape a new education system worldwide (Gilani, 2020). Countries, where COVID-19 was widespread, had 
to take a multitude of precautions led by the professionals in the fields of health and economics, education, 
military, and social services.
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According to UNESCO (The United Nations Educational, Scientific and Cultural Organization), many 
countries suspended formal education in educational institutions with this pandemic’s spread. However, 20 
countries including Turkmenistan, Belarus, and Singapore chose to continue with their formal education. The 
formal break in education during a pandemic is not a unique implementation. During the Ebola epidemic 
(2014–2016), various West African countries disrupted formal education for durations ranging from five to 
nine months (Ciavarella et al., 2016). In the fall of 2009, 67% of H1N1 emergency plans replaced face-to-
face classes with online classes (Allen, & Seaman, 2013). Other forms of natural disasters are also covered 
by COVID-19 comparators. Hurricane Katrina, which made landfall in August 2005, physically damaged 
27 colleges in the Gulf region and others in Texas, leaving courses on campus impossible (Meyer, & Wilson, 
2011). Studies have stated that closing educational organizations for specific periods lowered the spread of 
epidemics such as influenza and H1N1 (Ferguson et al., 2006). However, this is the first time that formal 
education has been disrupted worldwide. Children in both developed and developing economies cannot go 
to school. However, this does not mean that education has come to a halt (Korlu, 2020).

MEASURES FOR SUSTAINING LEARNING 
In this crisis, which has never been encountered in education systems, and for which they were unprepared, 
many countries took a variety of precautions to mitigate learning losses. They began to implement distance 
education applications (Cetinkaya Aydin, 2020). However, online learning has not only been implemented 
in response to the crisis. The development of the internet and networking technology has enabled learners 
to study regardless of their location. Online learning has thus been proposed as a plausible and effectual 
alternative to face-to-face learning (Stacey et al., 2004).
Due to the COVID-19 pandemic, all educational facilities in 124 countries, including Turkiye, ceased 
formal education, with schools in certain regions closed in 11 other countries. The first COVID-19 case was 
identified in Turkiye on March 11, 2020. The Ministry of National Education (MoNE) adopted a range of 
precautions in the area of education to intervene against COVID-19. After identifying the first case, MoNE 
announced schools would remain closed for two weeks from March 16 to March 30. This announcement 
brought the one-week mid-term break planned for April forward and stated that distance education activities 
would begin from March 23 (MoNE, 2020a). A new announcement on March 25 noted that schools would 
remain closed until April 30 and distance education would continue during this process (Calik Gocumlu, 
& Guven, 2020). On the scientific council’s advice, an announcement on April 30 by Minister of National 
Education of Turkiye, Ziya Selcuk, stated that schools might open on June 1, 2020 (Milliyet, 2020, 29 
April). However, on May 18, 2020, the President announced after a cabinet meeting that the new academic 
year would commence in September. Ziya Selcuk announced via Twitter that distance education would 
continue until June 19 (Selcuk, 2020a). Schools in Turkiye opened on September 1, 2020, and started the 
winter break on January 22, 2021. Then, as of February 15, 2021, the decision was made by the government 
to gradually transition to face-to-face training. On March 1, 2021, the “controlled normalization” of 
Turkiye within the scope of the decisions taken by all the pre-school educational institutions in general, in 
elementary school, 8th and 12th grades was passed face-to-face training (Tedmem, 2021). Moreover, face-
to-face training was initiated at all levels in low- and medium-risk settlements. Distance education activities 
in Turkiye during the COVID-19 pandemic were completed using the Education Information Network 
(EIN) existing content, new contents, and on television channels with a broadcast of programs with lesson 
contents prepared in accordance with the class levels.

EMERGENCY DISTANCE EDUCATION
The existing literature highlights the impact of COVID-19 on education in many parts of the world, 
especially with respect to the challenges, constraints and challenges facing governments, institutions and 
stakeholders (Huber, & Helm, 2020; Judd et al., 2020; National Foundation for Educational Research 
[NFER], 2020; Zhang et al., 2020). Other publications emphasize experiences, innovations, and strategies 
to manage distance education (Ferdig et al., 2020) and descriptions of how institutions and stakeholders 
have adapted to the new scenario created by the COVID-19 pandemic (Bao, 2020; Moorhouse, 2020; 
Zhang et al., 2020).
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The new normal created by the COVID-19 pandemic has accelerated the transition to online teaching. The 
current scenario entails a rapid pedagogical change from conventional to online training, from personal to 
virtual training, and from seminars to webinars (Mishra et al., 2020). While technology provided schools 
and colleges with the ability to transition to online teaching during the Spring 2020 semester, for the 
remainder of the semester emergency distance education was provided and not online learning (Bozkurt, 
& Sharma, 2020; Marinoni et al., 2020; Schlesselman, 2020). While this transition process is smooth for 
certain educational institutions, it still poses an intractable challenge for some educational institutions. In 
this sense, online distance education and emergency distance education are not the same. In emergency 
distance education, what is currently being done should be considered only a temporary solution to an 
immediate problem (Golden, 2020; Hodges et al., 2020).
The transition to online teaching owing to COVID-19 brought a multitude of challenges for both the teachers 
and the students. These challenges were associated with the distance between teachers and their students instead 
of the conventional classroom teaching (Moore, 2014) and/or lack of online teaching experience (Johnson et 
al., 2020). In online learning, the teacher-student relationship was weak compared to conventional education. 
On the one hand, the teachers cannot see the students’ faces and only hear their voices. On the other hand, 
students have problems transferring their learning experiences in face-to-face learning environments to online 
learning environments. Teachers had to change to online teaching, requiring them to use various digital tools 
and resources to resolve different issues and implement new teaching and learning approaches (Eickelmann, 
& Gerick, 2020). Other problems have been pointed out with regard to teachers’ difficulties in applying 
information communication techniques, interaction with pupils, organization of online learning materials, 
and lack of adequate facilities for students (Verma et al., 2020).
Challenges related to a sudden shift to online delivery in response to the pandemic; lack of online instructional 
experience, limited time to complete the transition, technical barriers, and poor learning environments for 
students working remotely (Bao, 2020). Therefore, the current situation poses a problem in which, on 
the one hand, teachers must use and explore online education opportunities. Besides, some teachers lack 
knowledge and expertise in delivering online education, and there is a high level of stress for students. 
There is concern that poor delivery of online teaching may have negative long-term implications for online 
teaching as a method of teaching (Moor, 2020). Teacher narratives sometimes reveal low participation in 
online courses due to lack of parental supervision, inadequate Internet access, and teacher resources and 
expertise (McKenzie, 2020). However, it was noted that students used multiple methods to access their 
curriculum-television, telephones, and other devices (COVID-19 update media briefing, June 9, 2020; 
George, 2020). In these circumstances, questions about the ongoing motivation of online learners to relieve 
their stress and anxiety are of critical importance. It should be prioritized by educators while implementing 
such a method of emergency distance learning (Adedoyin, & Soykan, 2020; Bozkurt, & Sharma, 2020).
Compared to face-to-face teaching, teachers reported spending more time getting used to the online teaching 
environment. They were required to design innovative methods to engage with students and gauge the 
comprehension of the content being taught of each student (Scull et al., 2020). Beyond the pedagogical 
objectives, teachers had to communicate with their students to account for the social integration of their 
learning groups (Konig et al., 2020). Students familiar with face-to-face interactions had to adapt rapidly to 
distance education and the online environment. The multifaceted changes and restrictions concomitant to 
COVID-19 and the resulting psychosocial stressors confronting the learners and the educators exacerbated 
the challenges concerned with the rapid transition to distance learning (Marshall, & Wolanskyj-Spinner, 
2020; Saddik et al., 2020). Before, during, and after their online interactions, educators and learners 
needed to increase networking, promote humanity and empathy in their connections, and improve their 
communicative effectiveness (Carlson, 2020). This experience influenced how they create meaning and 
reflect upon learning and teaching (Li, & Bailey, 2020).
A number of emergency distance education studies have been conducted. During this period, the field of 
applied education especially faced difficulties. Their countries have experienced the transition to emergency 
distance. Although some countries are prepared for this situation, they are likely to be overwhelmed with 
such unprecedented transitions. States and non-governmental organizations have published various policies 
and reports (Di Pietro et al., 2020; Economic Commission for Latin America and the Caribbean [ECLAC] 
and UNESCO, 2020; Emma, & Holie, 2020; United Nations International Children’s Emergency Fund 
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[UNICEF], 2020; United Nations [UN], 2020) to prepare for distance education during the pandemic. 
In addition to research on responses to emergency distance education (Appolloni et al., 2021; Bozkurt, & 
Sharma, 2020; Crowford et al., 2020; Lindner et al., 2020; Murphy, 2020) and health education (Al-Balas 
et al., 2020; Daroedono et al., 2020; Pather et al., 2020; Sindiani et al., 2020) numerous investigations 
have been conducted. The use of technology in emergency distance education (Chick et al., 2020), the 
impact of social networks on education (Nadeak, 2020), home learning (Putri et al., 2020; Suryaman et 
al., 2020), and other related issues have been examined. Other studies have attempted to identify new 
strategies for understanding different subjects (Capahay, 2020; Pace et al., 2020; Toquero, 2020), present 
different preparedness measures for emergency distance education (Churiyah et al., 2020), and to gain a 
global perspective (Bozkurt et al., 2020).
There have been a number of studies on students, teachers, education administrators, teacher education, 
and higher education and related themes such as the views on emergency distance education of students 
(Daroedono et al., 2020; Durak, & Cankaya, 2020; Mulyanti et al., 2020; Wangadinata et al., 2020), 
teachers (Balaman, & Hanbay Tiryaki, 2021; Fauzi, & Sastra Khusuma, 2020; Giovannella, Passarelli, & 
Persico, 2020; Karakaya et al., 2020; Korkmaz, & Toraman, 2020), both students and teachers (Hebebci 
et al., 2020), education administrators (Johnson et al., 2020), and the parents with children (Garbe et 
al., 2020). 
During the pandemic, there have been studies on online and urgent distance education at a higher 
education level (Ali, 2020), students’ acceptance of distance education (Rizun, & Strzelecki, 2020; Yilmaz 
Ince et al., 2020;), and post-pandemic higher education (Pham, & Ho, 2020). Finally, when the research 
on the challenges and opportunities of emergency distance education are examined, it can be deduced 
that it presents intractable challenges. The studies were conducted with one (student, teacher, etc.) or 
several (teacher-student, teacher-school, etc.) pillars of education. It can be said that there are very few 
studies in the literature that reflect different perspectives on emergency distance education. Therefore, this 
study can be deemed imperative to examine the standpoint of stakeholders (students, parents, pre-service 
teachers, teachers, and academics) on emergency distance education implemented during the COVID-19 
pandemic.

PURPOSE OF THE STUDY
The transition to emergency distance education due to the COVID-19 shutdown has also markedly changed 
the way students and teachers interact and learn. This urgent distance education was a process that required 
adaptation by all stakeholders. This situation made it essential for the stakeholders to interact, communicate, 
work, and cooperate in an unprecedented manner. Although the closure of educational institutions during 
the transition to emergency distance education causes some difficulties and disruptions, it may generate 
diverse learning opportunities. Most of previously conducted studies have focused on the differences in 
students’ performance, attitudes, and the effect of online learning on academic success. Data in this research, 
gathered in Turkiye during COVID-19, were obtained from stakeholders regarding the emergency distance 
education process. These data are associated with the themes determined by the researcher, namely the 
readiness for distance education, usefulness of distance education, adequacy of distance education, and 
continuity of distance education. These themes were analyzed and explained with sample expressions. The 
visual for this frame is illustrated in Figure 1.
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Figure 1. Research themes of the COVID-19 emergency distance education process

MoNE in Turkiye, due to the COVID-19 pandemic, has allowed emergency distance education. With 
this decision, the government adopted measures to reduce the learning loss of students. In this process, the 
technological opportunities of millions of students from different socio-economic levels were not questioned. 
Emergency distance education did not just affect students. Working parents, in particular, found it difficult 
to manage their children having distance education. Children were exposed to digital screens in an unusual 
manner. This screen addiction may have caused severe problems. The technological possibilities of teachers 
for emergency distance education were not questioned either. Distance education mode was adopted under 
the assumption that everyone had technological accessibility. Teachers whom themselves had school-age 
children had problems like other working parents. It is possible to express the same problems regarding the 
training of pre-service teachers. Teachers and academicians with low perception and motivation for using 
technology encountered problems in the emergency distance education process. Pre-service teachers returned 
to their native place during the emergency distance education process. As they lived in rural areas, they were 
confronted with various technical and technological issues. It is worth noting that stakeholders of education 
had diversified positive or negative experiences in the distance education process. In this context, together 
with the institutions and stakeholders with Turkiye, applied emergency readiness to distance education, 
aimed to uncover the positive and negative aspects of distance education emergency. It is imperative to 
question the adequacy of emergency distance education to minimize the loss of learning and achieve learning 
goals. Furthermore, it is worthwhile to investigate the extent to which emergency distance education should 
continue and its effect on formal education after the COVID-19 pandemic. Besides, based on the findings 
of this study, a number of meaningful suggestions are made for the sustainability of learning during the 
COVID-19 pandemic. Within the scope of this study, participant stakeholders were asked the following 
questions:

1.	 Do you think the educational organizations in Turkiye were ready for distance education during the 
COVID-19 pandemic?

2.	 According to stakeholders, what are the positive aspects of distance education implemented during 
the COVID-19 pandemic?

3.	 According to stakeholders, what are the negative aspects of distance education implemented during 
the COVID-19 pandemic?

4.	 Do stakeholders find distance education implemented during the COVID-19 pandemic adequate 
(satisfactory)?

5.	 Do stakeholders want distance education to partly or wholly continue after the end of disruptions that 
occurred due to the COVID-19 pandemic?
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METHOD
This research was designed with the qualitative research method. Qualitative research attempts to extract 
pertinent information from participants’ viewpoints, and uses explanatory and inductive methods (Miles, 
& Huberman, 2016). To determine the opinions of stakeholders (students, parents, pre-service teachers, 
teachers, and academics) regarding distance education implementation in Turkiye during the COVID-19 
pandemic, phenomenology’s qualitative research pattern was chosen. Christensen et al. (2015) defined 
phenomenology as a qualitative research method wherein one or more participants try to explain how they 
experience a phenomenon. The closure of formal education and emergency distance education due to the 
COVID-19 pandemic has been identified as the principal research phenomenon in this study.

Figure 2. Research Method

Participants 
More than one sampling method was used to determine the study group for the research. These were the 
non-random criteria, snowball (chain), and maximum diversity sampling methods. When choosing the 
study group:

1.	 Criteria were that stakeholders were students and pre-service teachers receiving distance education, 
teachers and academics who provided distance education, and parents who had children receiving 
distance education.

2.	 After approaching stakeholders who abided by these criteria, we approached more volunteer 
participants with these criteria.

3.	 The participation rates of stakeholders (students, parents, pre-service teachers, teachers, and academics) 
were close.
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Table 1. Demographic Characteristics of Participants

Student Parent Pre-service Teacher* Teacher** Academician***

ID G A ID G A ID G A ID G A ID G A

S1 F 20 P1 F 35 PT1 F 20 T1 M 38 A1 M 35

S2 M 22 P2 F 39 PT2 F 21 T2 F 35 A2 M 35

S3 F 19 P3 F 40 PT3 F 19 T3 F 36 A3 M 32

S4 F 14 P4 M 43 PT4 M 21 T4 F 30 A4 F 36

S5 F 18 P5 F 38 PT5 M 21 T5 M 29 A5 F 36

S6 M 24 P6 M 40 PT6 F 22 T6 M 48 A6 M 38

S7 M 14 P7 M 46 PT7 F 22 T7 F 33 A7 M 34

S8 F 13 P8 F 37 PT8 F 23 T8 F 37 A8 M 39

S9 M 10 P9 F 41 PT9 M 23 T9 F 27 A9 F 36

S10 F 11 P10 F 47 PT10 F 25 T10 M 43 A10 M 38

*	 Pre-service teachers who receive teacher education in Education Faculties.

**	 Teachers working in schools affiliated with the Ministry of National Education (MoNE).

***	 Faculty members working at universities affiliated with the Turkish Higher Education Council (HEC).

This research included a total of 50 stakeholders with 10 students (six female and four male) at different 
educational levels, 10 parents (seven female and three male), 10 pre-service teachers (seven female and three 
male), 10 teachers (six female and four male), and 10 academicians (four female and six male). During data 
analysis, stakeholders were coded based on variables such as gender and class level, with students S1, S2, 
and S3; parents P1, P2, and P3; pre-service teachers PT1, PT2, and PT3; teachers T1, T2, and T3; and 
academics A1, A2, and A3.

Data Collection and Analysis
The research used a semi-structured interview form. Questions in this form were revised after receiving 
opinions from two academics (FZO, TO) and two teachers (SG, GD) to arrive at the final form. Due to 
a number of precautions during the COVID-19 pandemic, data were acquired through Google Forms by 
the research’s texture. An informed, voluntary consent form was given to the stakeholders participating 
in this study. This consent form included information about this research’s objectives and procedure, the 
confidentiality of the interviews, storage and analysis of the data, publication of the results, methods of using 
personal information, and researcher’s role. The data collected online were classified and saved directly in an 
external hard disk. 
Research data were analyzed using content analysis. Creswell (2014) remarked that the principal procedural 
steps for content analysis in qualitative research are preparation and organization of data, data coding, 
associating codes to reduce themes, presenting, and interpreting findings. The interview forms collected 
from stakeholders were saved in an external disk. Afterward, the transcripts were coded into terms, patterns, 
and codes using the MAXQDA software continuously until no further information was obtained. Coding 
was accomplished by classifying and naming elements based on suitability and having the same theme group 
features. Finally, a thorough analysis was performed after combining and eliminating the codes. A qualitative 
research code is mostly a word or short phrase communicating an extract and/or stimulating attribute that 
is notable and summarizes a portion of the language-based or visual data (Saldana, 2016). In this context, 
the resultant themes, categories, and codes attained by analyzing the data obtained were visualized and 
presented in MAXMaps according to their repetition frequency (f ). The visuals and explanations developed 
by Zayimoglu Ozturk et al. (2020) to better read the figures presented in the research findings are illustrated 
in Figure 3.



72

Figure 3. Expressions Used in Data Visualization

The multiple analyst triangulation method was used to confirm the validity and reliability of the themes and 
codes reached during the research. This method involves an independent analysis of the same qualitative data 
by two or more people and comparing the findings (Patton, 2014). As a result, all data were independently 
coded by an expert in class education, and then the researcher and expert compared coding systems. As 
a result of this comparison, the formula with values above 70% indicating an acceptable reliability of 
comparisons recommended by Miles and Huberman (2016) (reliability = agreement number/agreement + 
disagreement number X 100) was applied and the reliability value was calculated as 89%. The validity of 
qualitative research may be provided by diversifying data, explaining study group features, reporting data in 
detail, and quoting data in studies (Creswell, 2014; Johnson, & Christiensen, 2014). As a result, codes were 
visualized and presented based on which stakeholder made the statement, code network and code matrix, 
the frequency (f ) of code statements. In addition to this work, by declaring the codes openly and clearly and 
supporting them with direct quotes, it was attempted to increase the study’s validity and reliability. Data 
collection and analysis procedures were clearly explained about the researcher’s role and competency. 

FINDINGS 
The research results start with a brief overview of the participants’ experiences in distance education 
implemented in the COVID-19 process. The aim is to reveal the state of readiness, opportunities, difficulties, 
competence, and continuity for distance education applied in this process. 

Readiness for Distance Education
The code concept map about responses of stakeholders to questions about the readiness for distance education 
in Turkiye during the COVID-19 pandemic is given in Figure 4.
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Figure 4. Readiness for Distance Education According to Stakeholders during the COVID-19 Pandemic 
in Turkiye.

Stakeholders gave the responses to the question, “Do you think educational organizations in Turkiye were 
prepared for distance education? Please explain.” in the readiness category comprised categories of no (f:8), 
not prepared (f:30), partly ready (f:4), on an organizational basis (f:12) and problems (f:2). Each category 
contained a variety of codes. With the prepared category, codes were determined as rapid transition process 
(f:7), infrastructure problems (f:2), resolution of problems (f:2), digital capacity/lack of capacity (f:1), and 
contribution of educators (f:1). Sample statements by stakeholders in the prepared category for distance 
education in educational organizations are “My thoughts are supported by the universities beginning 
interactive distance education systems in lessons in a short time.” (A1) about the rapid transition process; 
“Yes, I think they were ready; however, I think we struggled most with the system not being suitable for 
distance education.” (P3) about deficient infrastructure; and “It will be better in time. The preparations 
within a short time are promising.” (P6) for the resolution of problems code.
The codes in the not prepared category of the readiness theme which included infrastructure (f:20), human 
resources (f:8), digital capacity/lack of capacity (f:1), rapid transition process (f:4), interaction (f:4), inefficient 
lessons (f:2), insufficient measurement-assessment (f:2) and national distance education (DE) software (f:1). 
Additionally, within the infrastructure code, there were subcodes of technologic (f:4) and technical (f:13), 
while the human resources code comprised two subcodes of educator (f:7) and educated (f:1). Example 
statements include “Distance education began because of COVID-19 on education. This transition had 
to be rapid, so I think we were caught unprepared for distance education.” (PT10) for the rapid transition 
code in the not prepared category; “The lack of interaction means that poor students couldn’t ask questions.” 
(A4) about the interaction code; “Additionally, there is still no clarity about the assessment of students with 
distance education.” (S3) for the insufficient measurement-assessment code; “We weren’t ready due to lack of 
necessary infrastructure (lack of computer, telephone, internet, etc. due to reasons like poor material status 
of families).” (T1) about the technologic subcode; and “Turkiye’s education organizations don’t have the 
infrastructure, the available website couldn’t respond to the need; in fact, we saw even the internet network 
supporting this wasn’t adequate.” (P5) for the technical subcode in the infrastructure code.

Benefits of Distance Education 
The code concept map about responses of stakeholders to questions about the benefits of distance education 
during the COVID-19 pandemic is given in Figure 5.



74

Figure 5. Positive Aspects of the Benefits of Distance Learning Theme According to Stakeholders during 
the COVID-19 Pandemic in Turkiye.

To the stakeholders, “Explain what are the negative aspects of the applied distance education according to 
you?” the question was asked. According to stakeholder statements, the positive aspects category was shaped 
around four main codes of positive aspects in terms of psychology, economy, education, and conditions. The 
psychological terms code included the subcodes of acceptance of technology (f:1), feeling of community 
(f:1), due to adjustment (f:2), due to school and teachers (f:1), and due to time (f:1). Example statements 
for the acceptance of technology and due to adjustment subcodes are “While we don’t include technology 
in our lives much, we understood the need to catch up by adjusting to technology and including it in our 
lives when we need to.” (T5); and in relation to the feeling of community code “I think live lessons on the 
internet will be more effective as students can see each other and see they are in the same situation which 
will be good psychologically.” (T3).
In terms of conditions, the subcodes were learning at home (f:5), healthy living (f:2), equal opportunities 
(f:2), and education in abnormal circumstances (f:3). Example statements for the learning at home code 
include “I think children will have higher perception in an environment where they will feel comfortable, at 
ease and confident.” (P5); and in relation to the healthy living subcode “Knowing they can access education 
at most hours of the day, children will sleep more regularly, additionally, they have the opportunity to eat 
healthily at home which they don’t have at school.” (P4).
The economy code included the subcodes of time economy (f:4), money economy (f:3), and production 
economy (f:1). Sample statements include “Time is very valuable for humanity. More gains were provided 
in terms of using time.” (P10) for the time economy subcode and “The only positive aspect is in terms of 
material. We don’t spend anything. We are at home with family.” (S2) for the money economy subcode.
The education category comprised the codes continuity of education (f:18), the importance of using technology 
in education (f:7), access to knowledge, learning and revision opportunities (f:6), motivating students (f:6), 
interaction (f:3), efforts to be beneficial (f:2), importance of school and teachers (f:2) and responsibility (f:1). 
The digital competence (f:5) subcode was within the importance of technology in education code. Sample 
statements include “In extraordinary circumstance when we can’t go to school it ensures the education 
system is not delayed and continues. It contributes to not breaking communication between educators and 
students, prevents students from being distant from lessons and forgetting information. It plays a big role in 
reducing the losses that will be experienced this year.” (P9) in relation to the continuity of education subcode; 
“More important, lessons are recorded and can be watched again. I think that’s the greatest advantage of 
distance education.” (S3) for the access to knowledge, learning and revision opportunities subcode; and “We 
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don’t get confused as we listen to lessons individually. If we were in class, I think we would be distracted 
more quickly.” (S6) for the motivating students’’ subcode. The code concept map related to the benefits of 
distance education during the COVID-19 pandemic based on responses of stakeholders is given in Figure 6.

Figure 6. Negative Aspects of the Benefits of Distance Learning Theme According to Stakeholders during 
the COVID-19 Pandemic in Turkiye.

Stakeholders’ responses to the question “According to you, what are the negative aspects of the implemented 
distance education? Please explain.” in the negative aspects category comprised the codes relating to in terms 
of education (f:67), infrastructure (f:17), conditions (f:12), psychologically (f:8), and health (f:2). In terms 
of education, the code comprised the subcodes of interaction (f:27), motivation and attention deficit (f:12), 
inadequate measurement-assessment (f:9), lesson duration (f:5), inefficient (f:4), relative to the student (f:3), 
avoiding responsibilities (f:3), lessons inappropriate for DE (f:2), lack of digital capacity (f:1), and left to 
choice (f:1). Sample statements are “Distance education with the TV may be boring because there is no 
interaction.” (T1) about interaction; “Definitely there are problems with discipline and students focus on 
the lessons.” (P7) about motivation and attention deficit code; “Lesson hours are short, system problems, 
the lack of interactive assessment possibilities and the lack of sufficient tools in terms of measurement 
and assessment.” (A3) for the insufficient measurement-assessment and lesson duration subcodes; “It’s not 
efficient. The teacher goes over the slides, and it is a pity that we do the same thing when we talk about how 
correct this is or is not in lessons.” (A2) about the inefficient subcode; and “It may be hard to stay in front of 
a screen for a long time, especially for students in the young age group.” (P8) for the relative to the student 
subcode.
The infrastructure code comprised the subcodes of technical (f:15) and technological (f:2). An example 
statement for the technical and technological subcodes is “Additionally another notable significant problem 
is the inadequacy of technical and technological equipment.” (A7). The conditions code comprises the 
subcodes of digital capacity/lack of capacity (f:8), parental control (f:1), workload (f:1), rapid transition 
process (f:1) and insufficient information (f:1). Example statements include, “To be honest, it’s ridiculous 
for children living in villages without the internet and television in the east and children growing up on the 
internet in the west to receive education in the same way.” (S8) about the digital capacity/lack of capacity 
subcode; and “Additionally, children with mothers and fathers who work means it is difficult to check this 
education is done at home, while it can’t fully be followed.” (P4).
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In terms of psychology, the code comprises the subcodes of socialization (f:5), adjustment problems (f:2), and 
anxiety (f:1). Statements related to the socialization subcode are “The inability to spend time with their peers 
negatively affects socialization.” (T9); related to the adjustment subcode are “Some students and parents find 
the internet or program setup strange.” (T5), while about the anxiety subcode “Students worry about the topic 
of measurement-assessment.” (T9). The subcodes are sleep and eating habits (f:1) and health problems (f:1) the 
health code. Example statements are “Education in front of a screen negatively affects sleep and eating patterns.” 
(PT10) about the sleep and eating habits; and “Long durations spent in front of a screen can cause additional 
health problems (negative effects on vision and muscle system).” (P2) for the health problem subcode.

Adequacy of Distance Education
The code concept map in relation to responses of stakeholders about the adequacy of distance education 
during the COVID-19 pandemic is given in Figure 7.

Figure 7. Adequacy of Distance Learning According to Stakeholders during the COVID-19 Pandemic in 
Turkiye.

Responses to the question “Do you find the distance education implemented during the COVID-19 pandemic 
adequate (satisfactory)? Please explain.” comprised the categories of adequate (f:69), inadequate (f:22), 
and partly adequate (f:19). The inadequate category comprised the codes interaction (f:10), infrastructure 
(f:8), digital incompetence (f:4), being unprepared (f:4), expectations (f:3), digital capacity/lack of capacity 
(f:3), in terms of students (f:3), in terms of content (f:3), lesson duration (f:2), adjustment problems (f:2), 
compensatory education (f:1) and relative to the student (f:1). Statements include, “There’s no answer to 
the question. Additionally, I don’t think all families have sufficient equipment for this education system. 
Children should be able to perform the operation with the teacher, rather than listen, especially in numerical 
lessons.” (P4) about interaction and digital capacity/lack of capacity codes; “The most important reason 
distance education is inadequate is the sudden transition due to not predicting this process; the infrastructure 
problems really lowered satisfaction.” (A8) for infrastructure, digital incompetence, and being unprepared 
codes; and “I think we don’t have sufficient economic and social competence for distance education in the 
country.” (T3) about the expectations code.
The adequate category comprised the codes continuation of education (f:5), face-to-face education (f:2), 
preparation (f:2), importance of the teacher (f:1), effort expended (f:1) and measurement-assessment (f:1). 
Examples of statements for the continuation of education are, “I think many organizations adapted easily 
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and tried to make the process more effective/increase quality. In this period when face-to-face education can’t 
happen, the first stage of the distance education process was sufficient to motivate students and educators in the 
beginning and for easy adaptation.” (A9); about the face-to-face education code “For me, lessons are actually 
satisfactory. I don’t find it difficult to understand the topics and teacher, but it is, unfortunately, challenging to 
reach the efficiency of face-to-face education.” (S5); and about the preparation code, “Because the transition 
was so quick in a short time and considering this duration, an excellent system was created.” (S3).
In the partly adequate category, the codes were relative to the student (f:3), ability for development (f:3), face-
to-face education (f:3), continuation of education (f:1), lack of knowledge (f:1) and internet infrastructure 
(f:1). Statements include, “Studies are not flawed but are as they should be. However, I don’t think giving 
education from a distance is suitable in terms of information teaching. Communication should be founded 
based on active eye contact between teacher-student. The distance education duration implemented in the 
country is 20 min which is a marker that attention was paid to the students’ traits. At the same time, I assess 
it as being suitable for teacher traits, with exercises and activity content being good and efficient.” (PT6) for 
the relative to the student, lack of knowledge, and face-to-face education codes.

Continuation of Distance Education 
The code concept map based on responses of stakeholders about the continuation of distance education in 
Turkiye after the COVID-19 pandemic are given in Figure 8.

Figure 8. Continuation of Distance Learning after the COVID-19 Pandemic in Turkiye According to 
Stakeholders.

The responses of stakeholders to the question “Do you want distance education to partly or fully continue 
after the COVID-19 intervention process has ended? Please explain” comprised the categories should not 
continue (f:40), partly continue (f:30) and continue (f:18). They should not continue category includes 
the code’’s interaction (f:8), digital capacity/lack of capacity (f:3), should go back to face-to-face education 
(f:3), when necessary (f:2), compensatory education (f:2), inefficient (f:2), talking about teachers (f:1) and 
avoiding responsibilities (f:1). Example statements for the interaction and digital capacity/lack of capacity 
codes are “It should not continue because people don’t listen to lessons, we can’t ask the teacher questions we 
don’t understand, and not everyone has electronic devices.” (S10); and about the should go back to face-to-
face education are “I would choose for schools to open. I missed my friends and my teacher a lot. I can access 
the information I want at any time, but it was awful not to be able to see my friends.” (S9).
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In the partly continue category, the codes were lessons suitable for DE (f:6), face-to-face education (f:4), 
support education (f:3), adapting to the age (f:2), simultaneous (f:2), postgraduate education (f:2) and 
special education students (f:1). Examples of statements about lessons suitable for DE are “I think it will be 
more efficient to have partial implementation considering the lesson content and quality of education about 
distance education after the viral pandemic ends.” (A2); for the face-to-face education and special education 
students’ codes “I want it to partly continue, it may continue especially for special education students. But I 
think face-to-face education will be better.” (A6); and about the support education code “It shouldn’t be full. 
But it may be partly implemented with supporting qualities for students. In this way, it will prevent class 
teachers undertaking a large load.” (PT6).
In the continue category, the codes were easy access to lessons (f:2), education in abnormal situations (f:2), 
digital capacity/lack of capacity (f:1), lessons suitable for DE (f:1), support education (f:1), face-to-face 
education (f:1), digital competence (f:1), selection of educator (f:1) and professional development (f:1). 
Example statements are “I want it to continue a lot. As I said, I am finding it more efficient distance education. 
I think everyone being able to receive education in their own home with their families will be more efficient.” 
(S6) for the easy access to lessons code; “Yes, it should be done. Nobody knows if the events occurring today 
will repeat, and as a result, this system should continue to be improved further.” (P5) about education in 
abnormal situations code; and “Yes, maybe depending on the students’ situations. It may be a good tool for 
those with the opportunity. I think it’s a good resource for revision and exercises. I think it’s good compared 
to other resources.” (T1) about digital capacity/lack of capacity and support education codes.

DISCUSSIONS AND CONCLUSION 
The aim of this research was to investigate and reveal the opinions regarding distance education of students, 
parents, teachers, pre-service teachers, and academics employed in education faculties mostly affected by the 
transition to distance education in educational organizations in Turkiye during the COVID-19 pandemic 
and to make recommendations based on the findings. Findings acquired in the study have been discussed 
comprehensively. The responses of stakeholders in the research were analyzed in the framework of four main 
themes namely the readiness for distance education, benefits of distance education, adequacy of distance 
education, and continuation of distance education. A few stakeholders who participated in this research 
remarked that Turkiye was unprepared for distance education. Stakeholders noted that private organizations 
were prepared for distance education on an organizational basis, while state organizations, MoNE and The 
Turkish Higher Education Council (HEC) were only partly ready.
The positive aspects of distance education in psychology, economy, conditions, and most education were 
emphasized. In terms of psychology, positive aspects such as acceptance of technology, adjustment, sense of 
community due to time and schools and teachers were at the forefront. Just as stakeholders used technology, 
some had to accept technology or adapt to it due to the distance education activities implemented during 
the pandemic. Students felt the need to experience a sense of community in online environments because 
they did not have the opportunity to socialize as they were not in school. Whiteman (2002) stated that many 
educators attempted to develop a sense of community encompassing security, commonality, and interaction 
between students in distance education. The formation of a sense of community among students can help 
students continue with distance education (Rovai, 2002) and feel satisfied and motivated (McCraken, 
2005). To examine the positive aspects of distance education, various conditions were assessed within the 
framework of learning at home, healthy living, equal opportunities, and education in unusual situations.
Positive aspects in terms of distance education conditions were stated to be viewing the desired lesson at the 
desired time without any limitation and being in a comfortable, peaceful, and secure environment. Reimers 
and Schleicher (2020) reported that it is of critical importance to ensure continuity of academic learning for 
students in distance education during the pandemic. Continuation of education during the pandemic was stated 
to be a factor that increased students’ success and motivation. Wei and Chou (2020) remarked that perceptions 
about distance education positively affected readiness for distance education. It is worth mentioning that the 
more positive a student’s perceptions are, the more prepared they are for distance education. Pre-service teachers 
affirmed that the connection between education and technology would continue to increase in future years and 
distance and virtual learning environments will be used more often (Yaylak, 2019).
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The use of television in distance education can provide equality of opportunity in education. The Minister of 
National Education of Turkiye, Ziya Selcuk, stated that weight was given to distance education on television 
channels due to the higher access to television in Turkiye than access to the internet (Selcuk, 2020b). 
However, higher-level distance education teaching was conducted through the internet. Stakeholders 
stated that not everyone has access to information technologies or the internet, which leads to unequal 
opportunities. Aktas Salman (2020a) asserted that students’ success was affected by the educational level 
of parents and socioeconomic power and said: In Turkiye, where there is a large gap in household budgets 
allocated to education, there is an inequality which was felt more during the distance education process; the 
digital gap. In other words, the inequality felt by individuals in different socioeconomic conditions in terms 
of access to information communication technologies (ICT) and their use. 
This situation may be termed as the lack of digital capacity. Though the Ministry made agreements with 
GSM operators to ensure every student had the opportunity for a certain amount of internet access, it 
appears problems were experienced both regarding devices and access to the internet. An 88.3% increase in 
household internet access in Turkiye in 2019 (Turkish Statistical Institute [TUIK], 2019) does not mean 
that all students have equal opportunities. Young people living in low-income households are said to have 
a high probability of not having a computer at home. Such conditions prevent a markedly large number 
of children from participating in distance education. Numerous studies have concluded that emergency 
distance education increases opportunity inequality among students (Bergamini, 2020; Blundel et al., 2020; 
Govindarajan, & Srivastava, 2020; Iwuoha, & Jude-Iwuoha, 2020; Qunaibi, 2020; Williamson et al., 2020).
Most stakeholders who participated in the research were optimistic about the continuation of education in 
this form during the pandemic. Teachers have indispensable roles in the continuation of this process. Teachers 
are considered to have expended more effort in the distance education process than informal education while 
hoping their value will finally be understood by society. While maintaining efforts at distance education 
during this process and with significant responsibilities at the point of compensating for learning losses after 
the pandemic, teachers and education workers ought to be supported with continued work security in this 
crisis period to prevent income losses and meet professional needs (International Task Force on Teachers for 
Education 2030, 2020). However, access to information, learning, and revision opportunities increased with 
technology in the distance education process. This situation is a marker of how crucial the use of technology 
in education is. Though the use of technology is regarded as the most important in the distance education 
process, stakeholders underlined the need for distance education interaction. Interaction due to the structure 
of distance education lessons (Dunn et al., 2014; Greene, & Azevedo, 2007), motivation, and support were 
essential determinants for successful lesson processes (Lim, 2004; Liu et al., 2012). Positive aspects with 
regard to the economy were that technology is essential for distance education, production of technology 
needs to increase in our country, and it should not stretch the budget in terms of materials (access, food, 
stationery, etc.), and a more effective use of time (access, lesson preparation, etc.).
Likewise, the positive opinions about the distance education mode implemented in Turkiye during the 
COVID-19 pandemic, there were negative opinions. These were observed to be diversified with regard to 
psychology, health, conditions, education, and infrastructure. Negative situations such as students not spending 
time with their peer group or classmates (socialization), uncertainty about measurement and assessment 
(anxiety), and inability to adjust to the use of technology by students and parents (adjustment) were revealed. 
The interaction came to the forefront among negative aspects of distance education. Stakeholders remarked 
the weakness of mutual interaction in distance education and the importance of face-to-face education 
from this aspect. This situation was concluded to cause a lack of motivation and attention among students, 
according to stakeholders. Phirangee and Malec (2017) revealed that students experienced isolation and lack 
of community due to disrupted communication with peers and teachers, which negatively affected their 
learning experiences. Experts experiencing the Chinese situation (Distance education practiced in China) 
indicated that forming live connections is more efficient, even occasionally, of students with their teachers 
and classmates (Arik, 2020). Data revealed that only 3% of students communicated with their teachers and 
implied the importance of the school and teachers’ role in supporting students socially and emotionally in 
times of crisis and need (Turkish Educational Volunteers Foundation [TEGV], 2020). This situation can 
be inferred to be valid for teachers and academics. A recent study (Aguilera-Hermida, 2020) indicated that 
university students still prefer face-to-face learning due to their unpleasant experiences of a sudden transition 
to online learning, such as lack of supporting resources from institutions, teachers, or peers.
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The duration spent in front of a screen was stated to cause adverse effects such as disrupting students’ sleeping 
and eating patterns, degeneration of vision and muscle system, and other general health problems. In this 
situation, parents must control screen use by students. According to research results by the TEGV, appetite 
changes and sleep disorders were observed mostly with continuously watching television, playing computer 
games, and using a telephone (TEGV, 2020). Nonetheless, students with working parents may be out of 
control or not receive the requisite support from teachers. As support cannot be provided simultaneously 
in distance education lessons, it requires relative responsibility and self-control (Artino, & Stephens, 2009; 
Dabbagh, & Kitsantas, 2004; Hartley, & Bendixen, 2001). This situation may impact the students positively 
or negatively basis on their class level and ability to undertake responsibility. Research has stated a positive 
correlation between self-control and academic success in distance education environments (King et al., 
2000; Whipp, & Chiarelli, 2004). About this situation, Camera (2020) stated that low-income households 
generally have parents who cannot stay at home to help children, implying that even with technological 
access to distance education, it may be less effective for such students. Some children must work during the 
age of getting educated. Children who leave school early in places with intense seasonal work may be further 
removed from schooling during the pandemic with distance education implemented. It may not be easy to 
monitor children who are removed from education and regain them for society. For example, some children 
did not return to school after the Ebola epidemic in Africa, while others remained behind in learning and 
development. Additionally, there was an increase in sexual abuse and violence rates toward children after 
schools in West Africa closed (Jenkins, 2020). To avoid these types of outcomes, every child should access 
school return action plans prepared by authorities.
Another topic that formed a common point was measurement-assessment. Stakeholders had concerns related 
to the issue of measurement and assessment during the distance education process. During a pandemic, 
educational organizations should prepare measurement and assessment methods that can be completed over 
e-mail or web-based environments (Saravara, 2007). It can be stated that educational organizations in Turkiye 
were deficient in the topic of measurement-assessment in education-teaching activities implemented during 
the pandemic. After parents and teachers gained awareness about the program’s critical aspects, teachers 
needed to ensure student-centered learning. The International Society for Technology in Education (ISTE) 
deems it imperative to create the conditions required to support learning in this type of technological learning 
(ISTE, 2019). In this educational approach, roles change from passive information to active participation 
in a process that emphasizes discovery (Morgan, 2020). For instance, instead of teachers using technology 
to present information to students, they should ensure students’ opportunity to work with peers for various 
projects, use digital tools to collect information and create presentations to share ideas (Chen, 2010). Instead 
of exams taken alone in video lessons or home education environments, methods such as group projects 
and live forums preserving communication between students with teachers and peers are experienced more 
productively in terms of pedagogy (Ergenc, 2020). The Chair of HEC, Sarac, (2020) stated: “Examinations 
in our universities will be implemented with alternative methods like ‘digital opportunities’ or ‘homework, 
projects’ with the condition of being transparent and auditable.” After this announcement, universities 
attempted to perform measurement-assessment in the form of online exams or homework. Educational 
facilities linked to MoNE did not hold exams but plan to transfer students to the class above based on first 
semester grades. Regarding this issue, the need to establish impartial and fair assessment-evaluation systems 
against the risk of future interruption of education has emerged (Adedoyin, & Soykan, 2020; Feldman, nd).
The study participants had different opinions about the short duration of distance education and the 
inefficiency of lessons. Additionally, studies were considered standardized rather than based on the principle 
of being relative to the student. Students with a natural development benefited from this system. Further, 
some participants stated that some lessons may be suitable for distance education, while some were not, 
and the requisite efficiency was not obtained through these lessons. Lesson duration may cause positive or 
negative outcomes for students at different class levels. There may be students who cannot learn, who do not 
want to learn, or are bored. Just as there are students not displaying a natural development, refugee students 
come from different cultures who are not well-versed in Turkish. Stakeholders deemed it essential to provide 
distance education to students with special education needs. The effect of COVID-19 is probably worse for 
people in low socioeconomic groups, and the risk of disabled children remaining behind is greater (Nhlapo, 
2020). Due to the lack of parsed data and information, it is uncertain how many disabled students received 
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inadequate educational support due to the COVID-19 pandemic (UNESCO Bangkok, 2020). Just as 
provincial and county national education directorates attempted to identify students without the necessary 
digital opportunities for distance education, the determination of students requiring special education is 
essential in inclusiveness and equal education opportunities. Several studies have been conducted with 
disadvantaged students. For example, the Promoting Integration of Syrian Kids into the Turkish Education 
System (PIKTES) announced that they would begin distance education from March 30, 2020, in adaptation 
classes that took a mandatory break. The “Adjustment for Turkish” lessons can be followed on the Turkiye 
Radio and Television Corporation - Education Information Network (TRT-EBA) and PIKTES YouTube 
channel (piktes.gov.tr). While trying to solve the problem of integration education of refugee students, 
providing these students with urgent distance education can rather increase the problems.
Students who lack interest or self-control and have working parents may not benefit sufficiently from distance 
education. The digital gap is not just in terms of access to information communication technologies (ICT). 
It is, however, present for students who cannot benefit sufficiently from the distance education process even 
with ICT access. Students’ digital literacy skills and parental support affect the distance education process 
(Aktas Salman, 2020b). Research assessing distance education in the first week stated that teachers had a 
key role in distance education as informal education. Teachers’ digital literacy levels were essential, and 
distance education inclusiveness was not just based on internet access (Ergen, 2020). Teachers may have 
difficulties accessing students whose families have to work, refugees whose primary language is not Turkish, 
and students who require special education. This negatively affects the inclusiveness of distance education.
There were opinions related to the adequacy of the distance education implemented in educational 
organizations during the COVID-19 pandemic as adequate, partly adequate, and inadequate. According 
to these opinions, most stakeholders consider distance education to be insufficient. Most who found it 
satisfactory thought it was essential to continue education, be prepared quickly, that teachers were necessary, 
and would choose formal education. Stakeholders who found it partly adequate again thought it was needed 
in terms of continuing of education. Contrary to those emphasizing negative aspects, they stated that lesson 
durations were according to the students, they preferred formal education, and develop distance education. 
Participants who saw distance education as inadequate emphasized that interaction was insufficient. For 
distance learning to be effective, the information, tools, and platforms where the precondition of the 
“interaction” element can occur were understood to be still very new and unknown in society (TEGV, 
2020). Another critical topic appeared to be infrastructure, with technological and technical infrastructure 
found to be inadequate. Stakeholders found distance education inefficient and stated that the content was 
not student-centered and educational organizations were unprepared for distance education. The lack of 
digital capacity was accentuated here. The inadequacy of distance education was thought to be triggered by 
inequality of opportunity due to every student and every family not having the requisite technology and 
infrastructure.
The roles of educators changed with distance education implemented by educational organizations in the 
pandemic. Some of those participating in this research did not think educators had sufficient skills for 
distance education. This situation may have occurred due to the rapid and unprepared transition to distance 
education. Teachers require support; many teachers providing distance education during the pandemic were 
giving fully online lessons for the first time. For example, according to the US National Center for Education 
Statistics data, only 21.1% of state schools had at least one fully online lesson in 2015–2016 (Riser-Kositsky, 
2019). It is known that there are remarkable differences between teachers in terms of access to digital devices 
and the ability to use these devices in Turkiye and many other countries. It can be remarked that this 
difference is rather lower in Turkiye. Students receiving distance education during the COVID-19 pandemic 
can use technology much better. Prensky (2001) defined this generation as “digital natives.” One of these 
students’ parents stated that as children know this system, the person providing the education needs training. 
In contrast, the other parent noted that distance education appeared to be a preliminary study and the same 
topics need to be repeated in informal education. Aktas Salman (2020b) displayed parallel opinions to these 
stakeholder opinions by stating, “while teachers with higher digital literacy adapted to the process more 
easily, teachers lacking about this topic had difficulty.”
The proportion of stakeholders who wanted distance education to continue when the pandemic precautions 
ended, and normal life returned were lower compared to those stating that it should partly continue or 
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totally discontinue. When the opinions of stakeholders who wanted distance education to continue were 
investigated, no definite reason came to light. They asserted that students could easily access lessons, while 
other stakeholders indicated that it could support students’ education. Some stakeholders noted that distance 
education should continue to be used and developed in abnormal situations such as COVID-19 and natural 
disasters. Stakeholders who believed that distance education should partly continue reported opinions that 
lessons suitable for distance education should continue, while unsuitable lessons should be given with formal 
education. They stated that while formal education should continue, simultaneous distance education can 
also be provided, and distance education can be used for postgraduate education. Gelisli (2015) stated that 
separate applications for theoretical and applied lessons can increase success despite some problems with 
distance education. Opinions that distance education should not continue due to the lack of interaction 
were reported, emphasizing the need to return to formal education. Additionally, they stated that digital 
impossibilities may plausibly increase the inequality of opportunities in education. They noted that distance 
education lessons were inefficient and if they are to be given, it is necessary to use distance education for 
complementary aims.

Suggestions for the Continuation of Learning During and After COVID-19
In summary, the findings of this research ensured ideas were obtained about the distance education process 
implemented by MoNE and HEC based on the opinions of students, teachers, pre-service teachers, parents, 
and academics during the COVID-19 pandemic. This may form the basis or inspiration for action plans to 
be prepared for the transition to formal education by organizations responsible for education and teaching. 
For clearer and more profound conclusions and educational implications, however, future research is needed. 
Based on the findings of this study, recommendations for future research are as follows.
Priority and support can be given to research, projects, and studies that will improve teachers’ digital 
literacy levels. Many generation X teachers feel inadequate in their use of ICT. While generation Z students 
use technology well, opportunities should be created for teachers to improve themselves, especially in 
teacher education programs, information-technology literacy, etc. It can be suggested that the contents be 
concentrated.
As all courses are in online training, computer servers may not accommodate such large-scale new users. 
Online training platforms can often shut down due to overload. To solve any unexpected problems on 
time, the educators need to prepare different plans before the lessons begin and inform students about these 
plans. Local administrations, central government, and non-governmental organizations have numerous 
responsibilities in meeting the students’ technological needs and teachers who have problems accessing 
distance education. For emergency distance education, it is necessary to prepare a broadband internet 
infrastructure that allows synchronous and asynchronous education, video conferencing, uploading, and 
downloading digital materials (video, presentation, homework documents, etc.) without any problems. 
During the emergency distance education process, teachers and students mostly had problems conducting 
the assessment and evaluation. Since multiple-choice exams are usually held in formal education, they lost 
their reliability in the new normal process. Many educational institutions had to take different measures for 
exams. It can be suggested as a better solution for teachers to use formative assessment by using learning 
management systems to evaluate their students. Even so, studies should be conducted regarding fairer and 
more objective evaluation systems. Teachers can use learning management systems with a more robust 
infrastructure to make formative assessments in the emergency distance education process. 
E-content, i.e., digital-based instructional content that supports the course, can be produced to make 
students active in distance education. During the distance education process, children were constantly 
exposed to digital screens. Lessons generally continued teacher centered. According to the results of the 
study, the importance of mutual interaction in distance education has emerged. Based on this result, the 
course contents should be planned in which the lessons are more interactive, student-centered, and especially 
with the voice, and gestures felt more clearly. Active use of learning management systems will enable students 
improve their self-learning skills. Teaching contents can be segregated into smaller units to help students 
focus and learn self-directed. Moreover, students should not be exposed to classes for 6–8 hours during the 
day. Teachers and parents should direct children to extracurricular activities that will keep children active.
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During the pandemic, the responsible institutions should devise action plans for returning to school for 
many children absent from school for different reasons (technological need, need to work, etc.). It is valuable 
to strive to prevent children from losing their educational opportunities. Complementary and supportive 
education programs may be created for child laborers and seasonal child workers. The number of refugees 
that do not have Turkish as the primary language cannot be underestimated in Turkiye, so distance education 
platforms and programs should include these children. Planning of the make-up education, its scope, and 
making it clear to the public that it will ensure the completion of the students’ learning deficiencies in the 
transition to the next class is essential in many aspects. Students who need special education may be the ones 
who experience the maximum loss of education in the emergency distance education process. Therefore, a 
different education platform and program can be created for students who need special education and for 
their parents.
With COVID-19, education was restructured all over the world, and emergency distance education was 
introduced. A lot of research has been done, and experience has been gained during this process. Undoubtedly, 
with technology development, distance education applications will increasingly continue after the end of 
this pandemic. In this case, education policymakers and governments should do the necessary and relevant 
work and adopt various measures required to improve the restructured education.

Limitations
There are certain limitations to this study. This study was conducted with a total of 50 stakeholders who lived 
in several cities in Turkiye. For this reason, there are limitations regarding the generalizability of the findings 
of this research at national and international levels. Accordingly, it can be suggested that similar studies 
should be conducted on a larger scale nationally or internationally. As this study was conducted within the 
qualitative research method, further studies can be conducted with quantitative or mixed research methods 
to examine the effects of distance education on stakeholders during the COVID-19 pandemic in further 
depth. Besides, research can be conducted with stakeholders living in many different cities and regions.
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