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icerikle ortismedigini, sinif ortaminda dil becerilerini gelistirme odaginda ¢alismalar
yurGtmeleri gerekirken lisans egitiminde edebiyat ve teorik agirlikli dersler aldiklarini

Arastirma Makalesi belirtmiglerdir. Katilimcilar dil becerilerinin  6gretimi konusundaki yetersizlikleri
nedeniyle derslerinde dil bilgisi 6gretimine agirlik verdiklerini ve beceri 6gretiminde
yasadiklari boslugu dil bilgisi 6gretimi ile doldurmaya galistiklarini ifade etmislerdir.
Ayrica katilimcilarin okulda diger paydaslarla iletisim, yonetmelik bilgisi, yoneticilerle ve
velilerle iletisim gibi konularda da 6gretmen egitimi konusunda bilgi ve beceri ihtiyaci
icinde olduklari gorilmustur.

Introduction

Teaching is a very complex process that requires the active use of high-order thinking skills. As well as
the challenging requirements of the teaching process, the teacher is expected to respond to the ever-
expanding and increasingly complex expectations under today’s conditions. In this regard, ensuring the
quality of teacher education programs is the first issue to be considered in the attempt to increase the
quality of education. Teacher education programs should be of sufficient quality to meet the needs and
expectations of the future as well as those of today (Sahin & Kartal, 2013). Teacher education programs
are built upon three basic categories. One of these is professional teaching knowledge courses. These
courses should teach candidates the answers to the questions “who, why, where, and how?” Another
category is pedagogical content knowledge courses. These are the courses that aim to impart pedagogical
content knowledge and skills related to the field of education. Finally, there are general knowledge
courses. These courses are functional in embedding small knowledge, fact and event categories into a
larger structure (KlUglikahmet, 2007). In teacher education programs, which are largely built on the
teacher knowledge base, the adequacy, functionality and quality of implementation of the program are
among the important issues as much as the courses themselves. Examining the quality of teacher
education programs in terms of meeting the professional needs of candidates is among the important
topics of teacher education research studies.

Nowadays, the quality issue in teacher education programs points to an important problem area. The
report published by the OECD (2005) presents the findings of research conducted with the participation
of 25 countries. These findings reveal that there are concerns about teachers’ qualitative shortcomings in
almost all countries. To put it more clearly, it is stated that teachers do not have the necessary knowledge
and skills to meet their professional needs. The report also raises concerns about the limited connections
between teachers’ professional development and school needs. In the light of this information, the
question of the extent to which the current teacher education programs provide the qualifications that
the world demands from teachers comes to the fore. A similar concern is expressed in the bulletin
published by the National Council for Accreditation of Teacher Education (NCATE, 2011). Teacher
education programs are also examined in the study conducted by TEDS-M (Teacher Education and
Development Study in Mathematics) with the participation of 81 universities from 39 US states. In the
study, it is stated that mathematics teacher education programs are not up to the task of creating
pedagogical content knowledge in candidates; it is also stated that the integration of theory and practice
is not sufficiently emphasized (Carnegie, 2010). Assessments of teacher education programs in Turkiye
also show that the practices in the programs are based on the transfer of theoretical knowledge and that
their functions are not understood at the desired level by candidates (Bayrak-Ozmutlu, 2022). It is stated
that in pre-service teacher education, there is insufficient emphasis on professional skills and their
inclusion in candidates’ practices. In addition, the lack of harmony between universities and the programs
of schools affiliated to the Ministry of National Education, and the inclusion in teaching programs of
courses that do not directly benefit teachers or subject matter teaching are among the other salient
issues. Furthermore, it is stated that pre-service teachers are not adequately equipped with skills such as
learning to learn, self-development, and lifelong learning (Glnes, 2016). Considering the criticisms made
of teacher education, it is not difficult to predict that a number of problems will emerge in the professional
lives of teachers based on their professional qualifications.
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The Teacher Knowledge Base

One of the main problem areas in teacher education programs is the issue of what a qualified teacher
should know. Studies on this subject, which are based on the concept of the teacher knowledge base,
have been seen since the 1980s. The teacher knowledge base was defined by Shulman and Sykes (1986)
as “the body of understanding and skills, and device and values, character and performance that together
constitute the ability to teach”. They analyzed this knowledge base in eight categories. These are content
knowledge, curricular knowledge, pedagogical content knowledge, general pedagogical knowledge,
knowledge of learners and their characteristics, knowledge of educational contexts, knowledge of the
desired educational outcomes, goals and values, and philosophical and historical knowledge of these. In
the same year, Shulman (1986) proposed a three-category model for the teacher knowledge base. These
categories are content knowledge, pedagogical content knowledge and curricular knowledge. Shulman’s
is not the only classification for the teacher knowledge base, and numerous other classifications of this
knowledge base can be seen (Elbaz, 1983; Calderhead, 1996; Grossman, 1990; Magnusson, Krajcik &
Borko, 1999; Morine-Dershimer & Kent, 1999; Abell, 2008). In each model, the knowledge and skill set
corresponding to the professional requirements of the teaching profession are examined on the basis of
different contents and concepts.

It is possible to transfer the discussion to the literature on Turkish teacher education programs based
on the scope of the study. In this context, when the literature is examined, it can be seen that different
studies have been conducted on undergraduate programs in Turkish teaching (1998, 2006 and 2018). For
example, Cifci (2011) compared the 1998 and 2006 curricula in terms of content and evaluated both
curricula on the axis of subject matter education. The same programs were also compared by Coban
(2010), who attempted to reveal the similarities and differences between the two. In the studies
conducted by Durukan and Maden (2011) and Ozkan and Sahbaz (2010), the 2006 curriculum was
evaluated based on the views of pre-service Turkish teachers. The 1998 Turkish teacher education
program was criticized by Cemiloglu (2005) from different perspectives, and the teaching content applied
at Uludag University was described. In the study conducted by Yalap, Demirgiines and Akay (2020), the
1998, 2006 and 2018 Turkish teacher education programs were examined in terms of implementation
problems through document review, and solutions to overcome these problems were proposed.

As can be seen, different studies have been conducted on Turkish teacher education programs, and in
these studies, the programs have been compared with each other and also evaluated based on the views
of pre-service teachers. However, no other study has been found that examines the undergraduate
program in Turkish teaching based on the experiences of beginning teachers. In this study, an attempt has
been made to present a view of the current state of the Turkish teacher education program based on the
experiences of teachers who have recently entered the profession. This view presented in the study has
been examined in terms of the types of knowledge needed by teachers in the process of their professional
practices. These types of knowledge indicate the knowledge and skills that the participants were unable
to acquire during the teacher education process. In this way, the research findings make it possible to
evaluate the pre-service teacher education programs. Moreover, the analysis makes it possible to see
which knowledge and skills needed by the participants in the teaching experience process correspond to
which type of knowledge in the teacher knowledge base. The question to be answered in the study can
be seen below:

a. What are the types of knowledge needed by Turkish teachers and what are the problem areas
they point to in the teacher education program?

Method
Research Model

The study was carried out with a basic qualitative research design. The purpose of this design is to
examine how people make sense of their lives and experiences (Merriam, 2009). In this design, the focus
is on the way people interpret their experiences and the meanings they ascribe to them. Merriam states
that the basic qualitative research design has a high potential for evaluating educational processes
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(Worthington, 2013). In this respect, this design emerges as a suitable design for examining how teaching
programs are interpreted on the basis of participants’ experiences and for making a number of inferences
on this basis. Therefore, a basic qualitative research design was adopted in this study, which was carried
out based on the evaluations of the participants about the pre-service teacher education program
following their professional experiences.

Participants

The participants in the study were selected by criterion sampling. The basic criteria for selecting the
participating teachers were graduating from an undergraduate Turkish language teaching program and
having a maximum of two years’ teaching experience. Nine teachers determined in accordance with these
basic criteria were included in the study on a voluntary basis. The demographic characteristics of the
participants are shown in Table 1.

Table 1.
Demographic Characteristics of Participants
Participant Gender Place of Duty Seniority  Year of Faculty of Graduation
Code (Province/Town) Graduation
Derin-P1 Female Istanbul/Gaziosman- 4 months 2018 Agri  Ibrahim  Cegen
pasa Faculty of Education
Defne-P2 Female Hakkari/ Yuksekova 1 years 2020 Aydin Adnan Menderes
Faculty of Education
Nesrin-P3 Female Van/Ercis 2 years 2017 Atatlirk Kazim Karabekir
Faculty of Education
Seda-P4 Female Istanbul/Gaziosman- 4 months 2020 Ordu University Faculty
pasa of Education
Yeliz-P5 Female Van/Ercis 2 years 2018 Denizli Pamukkale
Faculty of Education
Ahmet-P6 Male Gaziantep/ Sahinbey 2 years 2020 Samsun 19 Mayis Faculty
of Education
Efe-P7 Male Batman/ Merkez 9 months 2020 Aydin Adnan Menderes
Faculty of Education
Ece-P8 Female Istanbul/ 4 months 2021 Aydin Adnan Menderes
Zeytinburnu Faculty of Education
Selen-P9 Female Van/Ercis 2 years 2016 Samsun 19 Mayis Faculty

of Education

Data Collection Tools

In the study, a semi-structured interview form was used in the data collection process. The data
collection tool was developed by the two researchers. At the first stage, the researchers came together
and made a general assessment within the scope of the purpose, importance and possible outcomes of
this study. Then, other studies conducted in this context were examined in detail and the measurement
tools used in similar studies were reviewed. Following the review, a pool of questions was created. Each
question was discussed on the basis of its capacity to elicit the information needed within the context of
the research questions. Following this review and critical evaluations, the draft data collection tool
attained its initial form. Then, a pilot implementation of the draft data collection tool was made with a
teacher. Following this implementation, the researchers made assessments based on the compatibility of
the responses given to the data collection tool with the research question, the duration of the interview,
and the clarity of the questions. Probing questions were developed in order to obtain in-depth
information and alternatives to each question in case of potential problems that might occur during the
implementation process. Following the studies carried out after the pilot implementation, the data
collection tool was finalized.
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Data Collection Process

The interview dates were first determined with the study group selected in line with the aims of the
research. Each teacher decided on the day and time of the interview. Interviews were conducted via
Google Meet software during these time periods. The interviews lasted between 20 and 50 minutes and
were recorded with the permission of the participants. The recordings were deciphered by the researcher
who conducted the interviews, and shared with two of the participants and checked. During the
interviews, an attempt was made to obtain more detailed information from the participants by asking
probing questions when considered necessary. Ethical committee approval for this study was obtained
from the Social and Human Sciences Research Ethics Committee of Ordu University (dated 06.10.2022
and numbered 2022-175).

Data Analysis

First stage: Prior to open coding, the data set was read twice from beginning to end. After this reading,
the coding process on the data set was begun. During this process, the data set was segmented into
sentences or paragraphs that reflected the teachers’ experience-based assessments, inferences,
interpretations and explanations. The coding for the first sub-question of the study comprises the
knowledge needed by the participants in the process of their professional experience and their
evaluations of the teacher education programs in terms of imparting this knowledge. After this procedure,
264 sentences or paragraphs reflecting experience-based evaluations, inferences, interpretations and
explanations were determined from the data set. In the open coding process, each expression was coded
using in vivo codes. All analysis in the study was carried out on these codes.

Second stage: This stage involves a process in which codes are classified on the basis of categories.
During this process, which is also known as axial coding, the data that have been segmented and coded
in open coding are classified into categories.

Third stage: At this stage, there are codes related to the knowledge and skills needed by teachers and
their evaluations of teacher education programs on this basis. Due to the nature of the data collection
tool, the coding for this sub-question has a two-element structure. The first element is the types of
knowledge that teachers need. The other element, which is also related to the first element, is the
evaluations of the teacher education program, in which there are problems in meeting teachers’
knowledge needs. The classifications made by Morine-Dershimer and Kent (1999) and Grossman (1990)
based on the professional knowledge of teachers were used to categorize the types of knowledge that
teachers need. After the adaptation study of these classifications, five types of professional knowledge
were used to categorize the types of knowledge that teachers need. These are content knowledge,
general pedagogical knowledge, pedagogical content knowledge, context knowledge and self-knowledge.
In this analysis, the aim was also to highlight the problem areas of teacher education programs on the
basis of teachers’ assessments of their needs that were not met by the teacher education programs. In
the study, Johann Friedrich Herbart’s didactic triangle (Kansanen & Meri, 1999, p. 113) was used to classify
the problem areas in teacher education programs. This triangle is considered to be an appropriate
category system for examining the problem areas of teacher education programs in terms of including all
the elements surrounding the professional life of the teacher. The general appearance of the codes after
classification is shown below.

Table 2.

Problem areas in teacher education programs and the teacher knowledge base they point to
Type of knowledge needed Problem area of TTEP indicated
Content knowledge Content Problem Area 62
General pedagogical knowledge Learner Problem Area 59
Pedagogical content knowledge Teaching Problem Area 103
Context knowledge Context Problem Area 30
Self-knowledge Teacher Problem Area 10

* TTEP: Turkish Teacher Education Program
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Validity and Reliability

When carrying out this study, a number of validity and reliability requirements recommended for
qualitative research were fulfilled. The use of extensive data and the use of tables for recording data are
expressed within the scope of reliability requirements in qualitative research (Thakur & Chetty, 2020).
Within this framework, all interviews conducted in the study were audio recorded and deciphered by one
of the researchers. In this way, all interview data were included in the analysis process. In addition,
analysis of the research data was carried out using MAXQDA software. Furthermore, all the details about
the procedure followed in the research, starting from the development of the data collection tools until
the analysis findings were achieved, are stated in detail in the method section (Creswell & Miller, 2000).
In qualitative research, one of the external validity requirements is purposive sampling and clarification
of inclusion/exclusion criteria (Guba & Lincoln, 1982). In this context, individuals with the potential to
make a difference in terms of the characteristics examined in the research should be selected as
participants. In this respect, in this study, which presents an analysis of teacher education programs,
teachers who graduated from six different universities were interviewed. Another important criterion in
this regard is the schools where teachers work. It is thought that the characteristics of the schools where
teachers work are potentially determinative in their evaluations of teacher education programs.
Therefore, in the study, the interviews were conducted with teachers working in seven different schools.
Moreover, the research analysis was carried out with the understanding of continuous comparison, in
which every difference in perspectives is highlighted on the basis of a category. In this respect, both the
selection of the participants and the approach adopted in the analysis increase the representative power
of the study. On the basis of the reliability requirement in qualitative research, it is recommended that
direct quotations be included (Guba & Lincoln, 1982). In the study, direct quotations from each sub-
category have been presented together with the code names of the participants. In order to reduce bias
in research, interaction with other researchers is recommended (Meriam, 2009; Patton, 2014). This study
was conducted in a process in which the two researchers, one an expert in Curriculum Development in
Education and the other an expert in Turkish Education, were in constant interaction from the beginning
to the end of the research. Objectivity in qualitative research is defined as a requirement that the
researcher should consider his or her own role in the research. Therefore, it is stated that qualitative
researchers should make a conscious effort to capture the thought processes and reflections associated
with all aspects of the study in the study report (Coleman, 2022). This requirement was taken into
consideration in all parts of the study and an attempt was made to fulfill this requirement under the title
of “role of the researcher”. Then, the researchers performed a consensus study on the analysis findings.
Consistency between coders was found to be .92 based on the Miles and Huberman formula (Miles &
Huberman, 1994).

Role of the Researcher

The researchers are employed as lecturers in the fields of Turkish Education and Classroom Education.
The researchers’ experiences with undergraduate and postgraduate students and the time they spent in
practicum schools led them towards the topic of this study. The researchers observed that there were
gaps between the content learnt by teachers during their undergraduate education and their professional
experiences after this education, and that teachers had difficulties in many subjects. For this reason, the
researchers decided to conduct a study on the difficulties faced by teachers and the source of those
difficulties, and so the interviews were held with Turkish teachers who had recently entered the
profession. By assuming the role of both a teacher educator and a teacher in the data collection process,
environments were created that would allow the beginning teachers to express themselves more easily.
The main role of the researchers as teacher educators in this study is to increase the quality of Turkish
teacher education programs, and by seeing the problems experienced, to attempt to take scientific steps
towards solving these.

Findings

The findings regarding the types of knowledge needed by Turkish teachers and the problem areas in
the teacher education program they point to are shown in Table 3.
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Table 3.

Problem areas in teacher education programs and teacher knowledge base they point to

Teacher Problem Questions Needing Sub-Category
Knowledge Areas Answers
Base
Self- Identity Who am I? | did not feel like a future teacher.
Knowledge  Problem | did not think like a future teacher.
I need to know myself.
Content Content What will | teach? | learned mainly literature-based content, not
Knowledge  Problem language skills.
| did not see the content that | would teach.
General Learner Who will | teach? | cannot generate solutions to problematic
Pedagogical Problem behaviors.
Knowledge | cannot communicate effectively with students.
| cannot analyze my students’ cognitive and
developmental characteristics.
| cannot deal with student diversity.
Pedagogical Teaching How will | teach? How will | teach language skills?
Content Problem How will | carry out differentiated teaching
Knowledge practices?
How will | carry out inclusive teaching practices?
How will | think high-level in teaching situations?
Context Context Where will | teach? | am unfamiliar with the classroom environment.
Knowledge  Problem I am unfamiliar with the school environment.

I am unfamiliar with the culture surrounding the
school.

The research shows that there are five problem areas related to the teacher education program. The
first of these problem areas is that of identity. The identity problem points to the unmet needs of teacher
candidates in terms of feeling and thinking like a teacher and knowing themselves in this context, which
they need especially in the first years of their undergraduate education. Participants stated that the
courses they took during their undergraduate education would become functional through the identity of
being a teacher. This explanation suggests that there are deficiencies in teacher education programs in
terms of practices that will strengthen the self-knowledge base.

For example, an orientation activity could have been done at university. Teachers have expectations
from their students, professor, they could have explained them to us or they could have asked us in
the same way: “Okay, you are here, what are your expectations?”. If we could have understood them,
they (the faculty members) could have tried to understand us (the pre-service teachers). Now, since
these things were not done, naturally, there was no such pleasure within us towards our own faculty
(Derin-P1).

Well, when | started at the Faculty of Education, | started by thinking | would have a profession. |
entered saying “That’s why I’'m going to class... that teacher (lecturer) is there....” But if | had known,
| would have attended classes more to become a qualified teacher. In other words, when | attended
those classes, | would have listened more with my ears open (Defne-P2).

The second problem area is that of the content problem. All participants stated that literature was
given more priority than language skills during their teacher education. It is not difficult to say that this
problem area is also the source of other problem areas. Teachers who encountered the Turkish Language
Curriculum, and who expected to improve their language skills themselves after a literature-based
education, stated that they faced a serious incompatibility problem.

In my opinion, the duty of our Turkish teachers is to equip children with the four basic language skills.
But we go through the literature-based program and we learn different subjects. | don’t know how |
can implement these in class (Selen-P9).
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| would like education faculties to focus much more on the four basic skills rather than mostly on
Literature and Language Theories (Ahmet-P7).

Participants stated that they focused on teaching grammar in lessons because of their shortcomings in
teaching the skills.

How will | improve these children’s reading? | see their written texts the next day. Their writing is
poor. What can | do for these children to write? Well, | don’t know how to summarize very well myself,
you need to know a number of things, you need to know the strategies. You don’t know that, either.
But how will you teach a main idea, summarizing, creating a story map, | don’t know, question
forming... These are things that require high-order thinking skills. We do not know these fully so how
can we pass them on to the child. What’s going on here? When we go into the classroom, we turn on
the board because it’s easier to explain grammar this time, come on children, write it in your
notebooks, where do we use full stops and where do we use commas? The other skills are neglected
(Selen).

The incompatibility of the content in the teacher education program led teachers to use content they
already knew before their undergraduate education.

At university, we did not learn the information that we would teach. | teach grammar here with my
high school and middle school grammar. | don’t even mention or go into the skill areas in any way...
(Seda).

The teachers, who stated that the content of the curriculum was “high-level”, experienced the
situation of not learning the content they would to teach to the learner group facing them.

There is a serious difference in the curriculum between what | was taught and what | should teach to
the student. Frankly, | had a bit of a problem bringing that pedantic knowledge down to the level of
the children (Efe).

In grammar, we used to examine a word right down to its letters. Well, now | don’t have them (the
students) do it, and | already don’t have an area of application here. The thing | have done the most
up to now is separating the root of a word and its suffix or separating the derivational and inflectional
suffix (Derin).

Another problem area expressed in teacher education programs is that of the learner problem. The
participants’ assessments show that undergraduate education did not bring candidates face to face with
learners, a situation which caused teachers to face many difficulties, especially in getting to know students
and communicating effectively with them.

For example, sometimes when | enter the classroom, the student wants to tell me something, but |
can’t understand what he means. In fact, | can understand very easily, but | can’t understand because
I am only just coming face to face with the student (Seda).

Another sub-category of the learner problem area shows that teachers had a deficiency, which was
not met during their undergraduate education, of knowledge and skills in creating solutions for learners’
problem behaviors.

In listening teaching, for example, now | enter the classroom, the children are pulling each other’s
hair, someone is biting someone’s arm, and then | take the children beside me. “What’s the problem?”
| say. Both sides are talking at once. | can’t understand anything in this situation. Yes, since our
listening training is always theoretical... What are the stages of listening? What am | going to do about
this, professor? If I'm at school, if | don’t have anything, if | don’t want to be a university lecturer or
something. | wish they hadn’t taught me the stages of listening. How can they listen to me when there
are things like these? Now when the children fight there, | feel sorry about that, too. | am also angry
with them. So | can’t listen to them either (Derin).

It can be seen that the participants needed the knowledge and skills to be able to communicate
effectively with students.

More communication with students, for example, this is very important. Sometimes there’s a naughty
student, he’s doing something, and you don’t know what to do at that moment. And then, they have
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needs, there are students who need love. For example, | have done something regarding how we
should behave towards them according to my experience, my own situation. | do things for the
students, but however much | do, this falls rather short (Defne).

Another type of knowledge and skill that teachers did not acquire during their undergraduate
education but that they needed after their professional experience was to get to know students in a
cognitive, developmental and affective sense. It can be seen that they had unmet needs during their
undergraduate education in terms of making a number of inferences based on their observations about
students.

It is important for us to know the characteristics of the child’s developmental period and learning
characteristics. | feel the need to know more about this (Ahmet).

What | need most is to be able to really know the world of children. | don't just want to teach, | really
want to integrate with them, but | am also aware of that in terms of integration, unfortunately | can't
achieve this very much right now... In no way did | receive any theoretical knowledge at the faculty
for meeting these needs. Unfortunately | did not receive any (Derin).

Another problem area in teacher education programs is the teaching problem. In this problem area,
the deficiencies brought by the teachers from the content and learner areas became more visible during
the implementation of classroom teaching practices.

Well now, | didn’t receive any theoretical knowledge there, or rather, what was theoretical was not
put into practice, I’'m going on to the practice, but there was no theory anyway. That’s why | can’t
concretize the subjects, professor. | want to prepare something, yes, material, for example, but | don’t
know what to prepare or how... | always look on YouTube, or there are groups who were assigned
before me, | follow them. | look at what they do. With them too, you see, not every child’s level is the
same. | can’timplement everything he does. Professor, in terms of skill, | consider myself very deficient
in this regard (Derin).

Another skill that teachers needed regarding the teaching process was to carry out teaching
appropriate for the student’s level. It can be seen that there was a problem regarding the Turkish teacher
education programs in terms of imparting pedagogical content knowledge.

| don’t think we’ve received adequate training on how to teach a fifth or a sixth grade child better or
to go down to their level. We just became very involved and took the grammar course... | don’t think
| learned how to teach grammar to the same extent that | learned grammar (Ece).

It can be seen that in the teaching process, teachers needed to have the knowledge and skills to
perform inclusive teaching practices efficiently. It is observed that teachers could not acquire this type of
knowledge, which corresponds to pedagogical content knowledge, within the framework of teacher
education programs. This indicates the existence of a teaching-related problem area in teacher education
programs. It can be seen that trainee teachers who began teaching in multicultural and multilingual
regions were not sufficiently equipped to cope with the diversity there.

We have students from Georgia. We have students from Northern Irag. Recently, we counted 7
different countries. What will happen now? The children of our own country are already not very good
at reading. The other students aren’t very good at reading, either. I’'m teaching a reading skills elective
course. For example, | can’t apply the outcomes. The reason why | don’t apply them is this: | tried this
because | didn’t know the children’s level and | was sad afterwards. | even tried to start from the
outcomes for 2 weeks or so. | prepared activities, | went to school. Then | saw that the child cannot
remember the paragraph he has read above, he cannot extract the main idea or anything. He doesn’t
know anything about the main emotion and so on. | said I'd take a look at their reading, most of them
don’t know how. They syllabify, | enter the fifth grade, it’s not once, it’s not twice, it’s not 3 times, it’s
not 4 times, | felt inadequate for them regarding syllabification, for example. My aim was not to make
them read faster, nor was it that everyone should read at the same level here. | felt that | could not
discern their deficiency there. Maybe if | had noticed their deficiencies, | could have taught them
different reading skills. Now, since it was like this, because | didn’t learn anything in theory, well,
unfortunately, this is what | did: | just had them read a book for 35 minutes, as | couldn’t do anything
else (Derin).
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The last problem area seen in the Turkish teacher education programs is that of context. It can be seen
that teachers were very unfamiliar with the classroom, school and social context. In the first sub-category,
it is observed that participants were unaccustomed to the classroom environment and were unfamiliar
with the experiences that awaited them in a classroom.

Teachers should be in more contact with students. | graduated from the Faculty of Education. Yes, |
have a store of knowledge, but when | was first appointed, | did not know what to do when | went to
school. | could hardly teach. | went on working and working, because teaching there is different, going
there, reading from a book and having knowledge are very different. There really is a difference
(Defne).

Regarding their teacher training, it can be seen that the participants were in need of knowledge and
skills in subjects such as communication with other stakeholders at school, knowledge of regulations, and
communication with administrators.

Knowledge of regulations. For example, | would have liked to have knowledge of regulations in the
years when | first started, because you have problems with the administration. There are some things
you should know, especially in the candidate teaching process. If you do not know these things, the
administration can cause problems for you (Efe).

The issue of correctly reading the conditions surrounding the school and of generating effective
solutions to the problems experienced in this context emerged as a problem which was not developed
during the undergraduate education process and which the candidate needed knowledge and skills to
solve. All these findings reveal that the Turkish teachers faced multiple difficulties in their professional
experiences.

Conclusion & Discussion

This study aims to examine the problems faced by Turkish teachers who have recently entered the
profession, based on their professional experiences. Accordingly, the types of knowledge that Turkish
teachers need in the first years of their profession and the problem areas that these point to in the teacher
education program have been examined. Based on the data obtained from the participants, it has been
determined which types of knowledge in the teachers’ professional knowledge base these problem areas
correspond to. Examining how these types of knowledge, which are considered to play an important role
in teachers’ professional development, appear after the short-term experiences of teachers who are new
to the profession will undoubtedly provide important feedback related to teacher education programs.

The research findings reveal that the types of knowledge that the participants needed after their
professional experiences and the evaluations they made of teacher education programs on this basis point
to five problem areas. These are the identity problem, content problem, learner problem, teaching
problem and context problem. The types of knowledge needed by teachers are, respectively, self-
knowledge, content knowledge, general pedagogical knowledge, pedagogical content knowledge, and
context knowledge. The first problem area that teachers faced was the problem of identity, and this area
pointed to a lack of self-knowledge. Participants stated that they did not feel like teachers during their
undergraduate years, did not have sufficient awareness of the profession they would perform, and had
shortcomings in terms of knowing themselves. On the basis of these deficiencies, it is thought that many
factors, including the process of choosing the faculty of education, were effective. The study conducted
by Duru (2022) showed that the scores obtained by teacher candidates in the university entrance exam
had the most effect on their preference for the faculty of education. This reveals that there are a number
of obligations beyond personal characteristics or interests in the selection of the teaching profession, and
therefore, this reveals that teacher education programs should make an effort to foster a teacher identity
in pre-service teachers from the first year onwards. The results obtained in this study showed that the
Turkish teacher training program did not sufficiently foster this awareness in the teacher candidates. In
the study conducted by Deniz (2022), it was concluded that there were important problems regarding the
formation and development of teachers’ professional identities in teacher education. The identity
problem points to the unmet needs of the candidates in terms of feeling and thinking like a teacher and
knowing themselves in this context, which they need especially in the first years of their undergraduate

676



Kanik Uysal & Bayrak Ozmutlu — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(3), 2023, 667-695

education. This situation suggests that there are deficiencies in Turkish teacher education programs in
terms of practices that will strengthen the self-knowledge base.

Another problem faced by the participants was the content problem, which indicates a lack of content
knowledge. Participants stated that the education they received as undergraduates did not match the
content they used in their professional lives, and that while they had to conduct activities focused on
improving language skills in the classroom environment, they took literature-based courses during their
undergraduate education. All participants stated that literature was given more priority than language
skills in their teacher education and that theoretical knowledge rather than practice was included in skills
courses. This finding that theoretical courses were given more priority than practice in undergraduate
education is similar to many studies in the literature (Cakmak, 2013, Erglinay & Adigiizel, 2019; Guvendir,
2017; Ozkan & Sahbaz, 2010). In the study carried out by Ozkan and Sahbaz (2010), it was determined
that the applied content in undergraduate Turkish teaching education was inadequate. In the study
conducted by Durukan and Alver (2008), it was seen that teachers considered their pre-service and in-
service training insufficient and stated that the undergraduate courses they took remained at the
theoretical level, while the necessary importance was not given to practice. In the Higher Education
Council (YOK, 1998: 4) study entitled “Education Faculty Teacher Training Undergraduate Programs”, “the
discrepancy between the course content of the undergraduate program and the course content at the
school level, and the neglect of practice by giving priority to theoretical courses in the undergraduate
program” were emphasized and evaluated as a problem. All of the above show that pre-service teachers
are not sufficiently equipped to transfer the theoretical knowledge they learned in their undergraduate
education to the classroom environment. For this reason, during the undergraduate education process,
practical studies should be carried out productively both within the scope of other courses and through
teaching practice courses. Goger (2020) states that it is important to carry out micro-teaching practices in
order to give pre-service teachers the opportunity to practice, and that these practices offer pre-service
teachers an invaluable opportunity for experience so as to feel ready for the profession by providing them
with a pedagogical perspective. Indeed, other studies conducted on this subject (Aydin, 2013; Gdger,
2016) have also shown that microteaching practices allow Turkish teachers to feel more prepared for the
profession. Yalap et al. (2020) stated that an “Education/Classroom Scenarios” course can be added to
the program and that this course will help pre-service teachers to solve problems by giving them the
opportunity to gain experience.

The most basic problem stressed by the participants was the lack of adequate training for skills courses
during their undergraduate education. The fact that the Turkish course is a skills-based course imposes
the responsibility for developing language skills on this course (Kurudayioglu & Cetin, 2015), yet the
inability of teaching programs to support pre-service teachers in this regard leads to the training of Turkish
teachers who are incompetent in their field. It can be seen that pre-service teachers who do not encounter
practical course content in basic courses, such as reading, writing, speaking and listening, are deprived of
the content knowledge that can be transferred to their professional lives. This deficiency and inadequacy
also have an impact on student achievement, and studies conducted in the literature have revealed that
students fail in reading (Bilge & Sagir, 2017; Hanedar, 2011), writing (Kan & Erbas, 2017; Mildiir & Cevik,
2019), speaking (Sever & Topcuoglu Unal, 2019; Teksan & Karaca, 2021) and listening (Arslan, 2013;
Dogan, 2007). These studies reveal the fact that Turkish students cannot achieve sufficient success in
comprehension and expression skills and cannot become competent in language skills. Although there are
many reasons underlying this lack of success, in the study conducted by Arslan (2017), it was concluded
that language skills teaching in Turkey falls behind grammar teaching and that Turkish teaching is
grammar-oriented. The Turkish teachers who participated in this study also stated that they focused on
grammar teaching in their lessons due to their shortcomings in teaching language skills, and that they
tried to fill the gap they experienced in skills teaching with grammar teaching. Based on the participants’
statements, it can be concluded that they were unable to use grammar teaching for improving language
skills and that they made do with teaching grammar rules to their students. This result also corresponds
with the results of similar studies conducted in the literature (Arslan, 2017; Cer, 2017; iscan & Kolukisa,
2010). Cer’s (2017) study revealed that Turkish teachers gave priority to teaching grammar rules in their
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lessons, while Arslan’s (2017) study showed that grammar teaching was given priority while the four basic
language skills were not given due importance in Turkish teaching. It was stated by iscan and Kolukisa
(2010) that teachers were content to have students memorize the rules in grammar teaching.

Another of the participants’ existing problems was the teaching problem, and this area corresponds
to the teacher’s pedagogical content knowledge in their professional knowledge base. In the teaching
problem area, the deficiencies brought by teachers from the content area negatively affected the
implementation of the classroom teaching process. Participants stated that they could not obtain
professional knowledge for the teaching of language skills during their undergraduate education, and that
they had shortcomings in carrying out teaching appropriate for the level of the student, which is another
skill they need. Based on the participants’ statements, it can be seen that they could not simplify the
content according to the level of the student and that they experienced problems and had difficulties in
this area. It is observed that these problems in teaching and planning appropriate for the student’s level
are in line with other research findings in the literature (Kozikoglu & Senemoglu, 2018). Similar results
were obtained in the study carried out by Kozikoglu and Senemoglu (2018), and it was seen that teachers
who were new to the profession had difficulties in planning and implementing instruction appropriate for
the level of the students. This situation points to the learner problem, which is another problem area
expressed in relation to teacher education programs. The participants’ assessments show that their
undergraduate education did not bring candidates face to face with learners. This caused teachers to
encounter many difficulties, especially in getting to know students, communicating with them effectively,
and teaching lessons appropriate for their level. The type of knowledge corresponding to this problem
area expressed in the teachers’ professional knowledge base is general pedagogical knowledge. It can be
seen that the participants also needed knowledge and skills to communicate effectively with students. It
is thought that these needs arose from not knowing the student before entering the profession and from
not gaining enough experience about their characteristics. One of the reasons for these problems is that
none of the practical courses in education faculties are conducted with secondary school students in a
real classroom environment. Pre-service teachers encounter secondary school students and the school
environment for the first time in the fourth grade, which is a very late encounter. This problem has also
been raised by different researchers (Kavas & Bugay, 2009; Yalap et al., 2020), and it is stated that teaching
practice courses are inadequate and unproductive. Yalap et al. (2020) stated that in order to increase the
quality of this course, lesson observation should be conducted over two semesters (5 and 6), while lesson
teaching practice should also be carried out over two semesters (7 and 8). All of the above show that the
teaching practice course should be revised in terms of both quantity and quality.

Stating that field practices in teacher education should be increased and monitored very closely,
Darling-Hammond (2006) emphasized that the bond with schools should be strengthened for this
purpose. Failure to strengthen this bond causes teachers to experience context problems, and this
corresponds to the context problem seen in the teacher education programs. In this study, it was observed
that the participants were not accustomed to the classroom environment and were unfamiliar with the
experiences that awaited them in a classroom. This situation can be considered as the extension of a
teacher education approach that allows candidates limited school-based experience. It was observed that
the participants needed knowledge and skills in teacher training for subjects such as communication with
other stakeholders at school, information on regulations, and communication with administrators. These
results are in line with those of similar studies conducted in the literature (Erdemir, 2007; Gomleksiz, Kan,
Bicer & Yetkiner, 2010; Korkmaz, 1999; Sari & Altun, 2015; Yilmaz & Tepebas, 2011). It can be seen that
teachers were unfamiliar with the classroom, school and social context and had difficulties in
communicating with the school management, colleagues and parents. Teaching is carried out in a context
that starts from the classroom and progresses as far as society. Therefore, pre-service teachers should be
taught the skills of correctly reading the conditions surrounding the school and producing solutions for
them.

The results obtained in this study show that the participants were not professionally equipped with
self-knowledge, content knowledge, general pedagogical knowledge, pedagogical content knowledge and
context knowledge, and that they did not receive teacher training aimed at this. These findings regarding
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the types of knowledge needed by Turkish teachers support the results of studies conducted in the
literature (Cer, 2017; Saracaloglu, Karasakaloglu & Gencel, 2010; Sengtil, 2012). It is thought that the
reasons for the problems experienced by Turkish teachers and their inadequacies in field education
include the distribution of courses in the curriculum, the lack of practical work due to emphasis on
theoretical courses, and the postponement of teaching practice courses until the final year.

In order to prevent all these problems, it is clear that theoretical courses and literature in Turkish
teacher education programs should be repositioned. This structure, which has been carried up to the
present day as the shaping of the historical context, needs to be rediscussed on the basis of today’s
conditions and the requirements of the future world. Considering the current state of language skills and
Turkey’s performance in reading comprehension in national and international exams (Ministry of National
Education Research and Development Department [MEB-EARGED], 2003; MEB, 2019a; MEB, 2019b), one
of the first steps to be taken in solving this problem is undoubtedly the teacher training programs. Turkish
teachers are required to graduate at a level where they can master the teaching of language skills and
design and implement language skills based on a wide variety of students and contexts. Therefore, it is
clear that in teacher education programs, time and energy should not be wasted with content that will
not serve teachers in a professional context and whose function is in question. It can be seen that Turkish
teacher education urgently needs to take a new position within the framework of the requirements of the
future world and within today’s landscape. Based on all the above and in line with the findings of this
study, the following recommendations can be made:

e Practices that will strengthen the self-knowledge base should be included in Turkish teacher
education programs.

¢ The contents of Turkish teacher education programs should be revised in such a way as to allow pre-
service teachers to graduate as professionals specialized in teaching language skills.

¢ School experience or teaching practice courses should be started by the third grade at the latest,
without leaving them until the fourth grade, since the last grade is too late to confront teacher candidates
with practice environments.

¢ In order familiarize them with the classroom and school environment, ways should be sought for
teacher candidates in undergraduate education to spend more time in practice schools.

¢ For teacher candidates to be adequately equipped in terms of the structure and characteristics of
the society they live in and the reflection of those conditions in the classroom, the content of sociology of
education courses conducted in undergraduate education should be restructured in the context of this
requirement.

¢ In undergraduate education, practices that allow pre-service teachers to get to know students
cognitively, emotionally and developmentally and that enable them to improve students on the basis of
language skills (observation, action research, etc.) should be carried out.

e Project studies should be carried out that will strengthen communication between the school,
university, teachers and faculty members.
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Tiirkge Siirimui

Girig

Ogretim, cok karmasik ve ist diizey diisiinme becerilerinin aktif kullanimini gerektiren bir siirectir.
Ogretim siirecinin zorlayici gerekliliklerine ek olarak 6gretmenden giinimiiz kosullarinin giderek
genisleyen ve karmasiklasan beklentilerine cevap vermesi beklenmektedir. Bu bakimdan 6gretmen egitimi
programlarinin niteligini saglamak egitimin niteligini artirma girisiminde ilk dikkate alinmasi gereken
konudur. Ogretmen egitimi programlarinin bugiiniin oldugu kadar gelecegin ihtiyac ve beklentilerine
cevap verebilecek nitelige sahip olmasi gerekmektedir (Sahin ve Kartal, 2013). Ogretmen egitimi
programlari ¢ temel kategori lizerine insa edilmektedir. Bunlardan biri 6gretmenlik meslek bilgisi
dersleridir. Bu dersler adaylara “kim, nigin, nerede, nasil 6gretmelidir?” sorularina cevap verir. Diger
kategori ise alan bilgisi dersleridir. Bu dersler 6gretim alani hakkinda alan bilgi ve beceri kazandirmayi
amaglayan derslerdir. Son olarak genel kiiltir dersleri gelmektedir. Bu dersler ise kiiglik bilgi, olgu ve olay
kategorilerini blylik yapiya oturtma konusunda islevseldir (Kiicikahmet, 2007). Biyik oranda 6gretmen
bilgi tabani tizerine inga edilmis olan 6gretmen egitimi programlarinda dersler kadar, programin yeterliligi,
islevselligi ve uygulama kalitesinin durumu da 6nemli noktalar arasindadir. Adaylarin mesleki ihtiyaglarina
cevap verme konusunda 6gretmen egitimi programlarinin sahip oldugu niteligin incelenmesi 6gretmen
egitimi arastirmalarinin 6nemli konulari arasindadir.

Buglin 6gretmen egitimi programlarinin nitelik sorunu 6nemli bir problem alanina isaret etmektedir.
OECD (2005) tarafindan yayinlanan rapor 25 llkenin katihmi ile gergeklestirilen arastirma bulgularini
sunmaktadir. Bulgular hemen hemen tiim tlkelerde 6gretmenlerin niteliksel eksiklikleriyle ilgili endiseler
oldugunu gostermektedir. Daha acik olarak ifade etmek gerekirse 6gretmenlerin mesleki ihtiyaclarini
karsilayacak bilgi ve becerilere sahip olmadigi ifade edilmektedir. Raporda ayrica 6gretmenlerin mesleki
gelisimi ve okul ihtiyaglari arasindaki sinirli baglantilarla ilgili endiseler dile getirilmektedir. Mevcut
O0gretmen egitimi programlarinin diinyanin 6gretmenden talep ettigi nitelikleri hangi oranda karsiladig
sorusu bu bilgiler 1siginda giindeme gelmektedir. Benzer bir endise Ulusal Ogretmen Egitimi Akreditasyonu
Konseyi (NCATE, 2011) tarafindan yayinlanan biltende de dile getirilmistir. TEDS-M (Matematikte
Ogretmen Egitimi ve Gelisimi Arastirmasi) tarafindan yiiriitiilen 39 eyaletten 81 iiniversitenin katilimiyla
gerceklestirilen arastirmada 6gretmen egitimi programlari izerinde ¢alisiimistir. Arastirmada matematik
o0gretmen egitimi programlarinin adaylarda alan bilgisi olusturmada yetersiz kaldigi; ayrica kuram ve
uygulama entegrasyonu Uzerinde yeteri kadar durulmadigi ifade edilmistir (Carnegie, 2010). Turkiye’deki
O0gretmen egitimi programlarina iliskin degerlendirmeler de programlardaki uygulamalarin kuramsal
bilginin aktarimina dayali olup islevlerinin adaylar tarafindan istenildigi dizeyde anlasilmadigini
géstermektedir (Bayrak-Ozmutlu, 2022). Hizmet 6ncesi 88retmen egitiminde mesleki beceriler ve bunlarin
adaylarin uygulamalarinda yer bulmasi (zerinde yeterince durulmadigi dile getiriimektedir. Bunlara ek
olarak Universite ve Milli Egitime bagh okul programlari arasinda uyumun olmamasi ve 6gretmenlik
programlarinda 6gretmene ve alan 6gretimine dogrudan katkisi olmayan derslerin bulunmasi 6ne gikan
diger konular arasindadir. Diger yandan adaylara 6grenmeyi 6grenme, kendini gelistirme, yasam boyu
dgrenme gibi becerilerin yeterince kazandiriimadigi da dile getiriimektedir (Giines, 2016). Ogretmen
egitimine getirilen elestiriler dikkate alindiginda Ogretmenlerin profesyonel hayatlarinda mesleki
niteliklerine dayali birtakim sorunlarin kendini gosterecegi 6ngérmek zor degildir.

Ogretmenin Bilgi Tabani

Ogretmen egitimi programlarinda en temel problem alanlarindan biri nitelikli bir 8gretmenin neler
bilmesi gerektigidir. Ogretmen bilgi tabani kavrami temelinde ele alinan bu konudaki calismalar
1980'lerden itibaren goriilmektedir. Ogretmen bilgi tabani Shulman ve Sykes (1986) tarafindan 6gretme
yetenegini olusturan anlayis, beceri, arag, degerler, karakter ve performans bitiini olarak tanimlanmistir.
Onlar bu bilgi tabanini sekiz kategoride incelemislerdir. Bunlar alan bilgisi, program bilgisi, pedagojik alan
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bilgisi, genel pedagojik bilgi, 6grenciler ve 6zellikleri ile ilgili bilgi, egitsel ortamlarin bilgisi ve egitsel olarak
ulagilmak istenen sonuglarin, amaglarin, degerlerin ve bunlarin felsefi ve tarihsel bilgisidir. Ayni yil,
Shulman (1986), 6gretmen bilgi tabanina yonelik tg¢ kategorili bir model 6nermistir. Bunlar igerik bilgisi,
pedagojik alan bilgisi ve program bilgisidir. Ogretmen bilgi tabanina yénelik tek siniflama Shulman’a ait
degildir. Ogretmen bilgi tabanina iliskin ¢ok sayida siniflama oldugu gorilmektedir (Elbaz, 1983;
Calderhead, 1996; Grossman, 1990; Magnusson, Krajcik ve Borko, 1999; Morine-Dershimer ve Kent, 1999;
Abell, 2008). Her bir modelde 6gretmenlik mesleginin profesyonel gerekliliklerine karsilik gelen bilgi ve
beceri seti farkli kapsam ve kavramlar temelinde incelenmistir.

Tartismayi arastirmanin kapsami temelinde Tirkge 6gretmen egitimi programlarina iligkin alan
yazinina g¢evirmek miimkindur. Bu kapsamda alan yazini incelendiginde Tirkce o6gretmenligi lisans
programlarina (1998, 2006 ve 2018) yénelik farkli arastirmalar yiriitiildigi gorilmektedir. Ornegin, Cifci
(2011) 1998 ve 2006 programlarini icerik agisindan karsilastirarak her iki programi alan egitimi ekseninde
degerlendirmistir. Ayni programlar Coban (2010) tarafindan da karsilastirilarak ikisi arasindaki benzerlik
ve farkliliklar ortaya koyulmaya calisiimistir. Durukan ve Maden (2011) ile Ozkan ve Sahbaz (2010)
tarafindan yiritilen arastirmalarda da 2006 programi Tirkce 6gretmeni adaylarinin gorislerine gore
degerlendirilmistir. Cemiloglu (2005) tarafindan 1998 Tirkge 68retmen egitimi programi farkli agilardan
elestirilmis ve Uludag Universitesinde uygulamaya koyulan égretim igerigi tanitilmistir. Yalap, Demirgiines
ve Akay (2020) tarafindan yiritilen arastirmada ise 1998, 2006 ve 2018 Tirkce 6gretmen egitimi
programlari dokiiman incelemesi yoluyla uygulama sorunlari agisindan incelenmis ve bu sorunlarin
giderilmesi adina ¢6ziim 6nerilerinde bulunulmustur.

Goruldagi tzere Tirkge 6gretmenligi egitim programlarina yonelik farkh arastirmalar gerceklestirilmis
ve bu arastirmalarda programlar hem birbiriyle karsilastiriimis hem de 6gretmen adaylarinin gérislerine
gore degerlendirilmistir. Ancak Tiirkce 6gretmenligi lisans programini géreve yeni baslamis 6gretmenlerin
deneyimleri temelinde inceleyen baska bir arastirmaya rastlanmamistir. Bu arastirmada meslege kisa siire
once baslayan 6gretmenlerin deneyimleri temelinde Tirkge 6gretmen egitimi programinin mevcut
durumuna iliskin bir gérinim ortaya koyulmaya calisilmistir. Arastirmada ortaya koyulan bu goériinim
ogretmenler tarafindan mesleki uygulamalar siirecinde ihtiya¢ duyulan bilgi tirleri ekseninde
incelenmistir. Bu bilgiler katihmcilarin 6gretmen egitimi slirecinde edinemedikleri bilgi ve becerilere isaret
etmektedir. Arastirma bulgulari bu yoéniyle hizmet ©ncesi 6gretmen egitimi programlarinin
degerlendirilmesini mimkin kilmaktadir. Ayrica yapilan analiz katilimcilarin 6gretmenlik deneyimi
sirecinde ihtiyag duyduklari bilgi ve becerilerin 6gretmen bilgi tabaninda hangi bilgi tirine karsilik
geldiginin gorulebilmesini miimkin kilmaktadir. Arastirmada yaniti aranan soru asagida gorilmektedir:

Tlrkge 6gretmelerinin ihtiya¢ duyduklari bilgi tirleri ve bunlarin 6gretmen egitimi programinda
isaret ettigi problem alanlari nelerdir?

Yoéntem
Arastirma Modeli

Arastirma bir nitel arastirma deseni olan temel nitel arastirma deseniyle gerceklestirilmistir. Bu
desendeki amag, insanlarin hayatlarini ve deneyimlerini nasil anlamlandirdiklarini incelemektir (Merriam,
2009). Bu desende deneyimlerin insanlar tarafindan yorumlanis bicimlerine ve deneyimlere yiiklenen
anlamlara odaklanilir. Merriam temel nitel arastirmanin egitim sireglerinin degerlendirilmesi konusunda
ylksek bir potansiyele sahip oldugunu ifade etmektedir (Worthington, 2013). Bu yonilyle bu desen
6gretim programlarinin katimcilarin deneyimleri temelinde nasil anlamlandirildigini incelemek ve bu
temelde birtakim g¢ikarimlara ulasmak konusunda elverisli bir desen olarak karsimiza ¢ikmaktadir. Bu
nedenle katilimcilarin mesleki deneyimlerinin ardindan, hizmet Oncesi 6gretmen egitimi programina
yonelik degerlendirmeleri Gzerine gergeklestirilen bu arastirmada temel nitel arastirma deseni
benimsenmistir
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Katilimcilar

Aragtirmanin katilimcilar 6lgiit 6rnekleme ydntemi ile belirlenmistir. Katihmci 6gretmenlerin
belirlenmesindeki temel 6lgut, Turkce 6gretmenligi lisans programindan mezun olmak ve en fazla iki yil
ogretmenlik deneyimine sahip olmaktir. Bu temel 6lglt uyarinca ulasilan dokuz 6gretmen gonallalik
esasina uygun olarak arastirmaya dahil edilmistir. Katilimcilara ait 6zellikler Tablo 1'de gérilmektedir.

Tablo 1.
Katiimcilarin Demografik Ozellikleri
Katilma Cinsiyet Gorev Yeri Kidem Mezuniyet Mezun oldugu fakiilte
Kod il ve ilge Yili
Derin-KT1 Kadin istanbul/Gaziosmanpasa 4 ay 2018 Agri ibrahim Cegen.
Egitim Fakiiltesi
Defne-KT2  Kadin Hakkari / Yuksekova 1yl 2020 Aydin Adnan Menderes
Egitim Fakiltesi
Nesrin-KT3  Kadin Van/Ercis 2yl 2017 Atatilirk Kazim
Karabekir Egitim
Fakultesi
Seda-KT4 Kadin istanbul/Gaziosmanpasa 4 ay 2020 Ordu  Unv.  Egitim
Fakultesi
Yeliz-KT5 Kadin Van/Ercis 2yl 2018 Denizli Pamukkale
Egitim Fakiltesi
Ahmet-KT6  Erkek Gaziantep/ Sahinbey 2yl 2020 Samsun 19  Mayis
Egitim Fakiltesi
Efe-KT7 Erkek Batman/ Merkez 9ay 2020 Aydin Adnan Menderes
Egitim Fakiiltesi
Ece-KT8 Kadin istanbul/ Zeytinburnu 4 ay 2021 Aydin Adnan Menderes
Egitim Fakiltesi
Selen-KT9 Kadin Van/Ercis 2 il 2016 Samsun 19  Mayis

Egitim Fakiltesi

Veri Toplama Araglari

Arastirmada veri toplama siirecinde yari yapilandiriimis gorisme formu kullanilmistir. Veri toplama
araci iki arastirmaci tarafindan gelistirilmistir. ilk adimda arastirmacilar bir araya gelerek bu arastirmanin
amaci, 6nemi ve ulagmayi hedefledigi olasi sonuglar kapsaminda genel bir degerlendirme yapmiglardir.
Ardindan bu kapsamda gergeklestirilmis diger arastirmalar detayh olarak incelenmis ve benzer
arastirmalarda kullanilan 6lgme araglari gdzden gegirilmistir. inceleme sonrasinda bir soru havuzu
olusturulmustur. Her bir soru arastirma sorulari kapsaminda ihtiya¢ duyulan bilgiyi elde etme konusundaki
kapasitesi temelinde tartisiimistir. Bu inceleme ve elestirel degerlendirmeler sonrasinda taslak veri
toplama araci ilk héaline kavusmustur. Ardindan taslak veri toplama aracinin deneme uygulamasi bir
ogretmenle gercgeklestirilmistir. Bu uygulamanin sonrasinda veri toplama aracina verilen cevaplarin
arastirma sorusu ile uyumu, gorismenin siiresi, sorularin anlasilirhgl temelinde arastirmacilar
degerlendirmelerde bulunmuslardir. Uygulama siirecinde olasi problemlere karsi her sorunun
alternatifleri ve derinlemesine bilgi elde etmek igin sonda sorulari gelistirilmistir. Deneme uygulamasi
ardindan gergeklestirilen galismalar sonrasinda veri toplama araci son héline kavusturulmustur.

Veri Toplama Siireci

Arastirmanin amaglari dogrultusunda belirlenen calisma grubu ile ilk olarak goériisme tarihleri
kararlastirilmistir. Her 6gretmen gérisme giin ve saatine kendi karar vermistir. Gérismeler bu zaman
dilimlerinde Google Meet programi lizerinden gergeklestirilmistir. Gorismeler 20 ile 50 dakika arasinda
stirmis ve katilimcilarin izniyle kayit altina alinmistir. Alinan kayitlar gérismeyi gergeklestiren arastirmaci
tarafindan desifre edilmis ve katiimcilardan ikisiyle paylasilarak kontrol ettirilmistir. Gorlsmeler
esnasinda ihtiya¢ duyuldugunda sonda sorulara basvurularak katilimcilardan daha detayl bilgiler alinmaya
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calisiimistir. Bu calisma icin Ordu Universitesi Sosyal ve Beseri Bilimler Aragtirmalari Etik Kurulundan etik
kurul izni alinmigtir (06.10.2022 tarih ve 2022-175 sayih).

Veri Analizi

Birinci agama: Acik kodlama oOncesinde veri seti bastan sona iki kez okunmustur. Bu okumanin
ardindan veri seti tzerinde kodlama siireci baslatiimistir. Bu siirecte veri seti 6gretmenlerin deneyim
temelli degerlendirme, ¢ikarim, yorum ve agiklamalarini yansitan ciimle ya da paragraflara ayrilmistir.
Aragtirmanin ilk alt problemine iliskin kodlamalar katiimcilarin mesleki deneyimleri sirecinde ihtiyag
duyduklar bilgi ve bu bilgileri kazandirma konusunda Ogretmen egitimi programlarina iliskin
degerlendirmeleri icermektedir. Bu islem sonrasinda veri setinden 264 adet deneyim temelli
degerlendirme, ¢ikarim, yorum ve agiklamalarini yansitan cimle ya da paragraf belirlenmistir. Agik
kodlama siirecinde her bir ifade vivo kod kullanilarak kodlanmistir. Arastirmada tiim analiz, bu kodlar
Gzerinde gerceklestirilmistir.

ikinci asama: ikinci asama kodlarin kategoriler temelinde siniflandigi bir siirectir. Eksensel kodlama
olarak da bilinen bu siurecte acik kodlamada ayristirilan ve kodlanan verinin kategoriler etrafinda
siniflandiriimasi islemi gergeklestirilmektedir.

Uglincii asama: Bu asamada 6gretmenlerin ihtiyag duyduklari bilgi-beceriler ve bu temelde 6gretmen
egitimi programlarina iliskin degerlendirmelere iliskin kodlar bulunmaktadir. Veri toplama aracinin dogasi
geregi bu alt soruda yer alan kodlamalar iki unsurlu bir yapidadir. ilk unsur 6gretmenlerin ihtiyag
duyduklar bilgi tarleridir. Diger unsur ise yine bununla baglantili olan ve 6gretmenin ihtiya¢ duydugu
bilgiyi karsilama konusunda problemlere sahip olan 06gretmen egitimi programina iliskin
degerlendirmelerdir. Ogretmenlerin ihtiyac duydugu bilgi tiirlerinin kategorilendiriimesinde Morine-
Dershimer ve Kent (1999) ve Grossman (1990) 6gretmenin mesleki bilgi temeline iliskin yapmis olduklar
siniflamalardan yararlaniimistir. Bu siniflamalar {izerinde yapilan uyarlama g¢alismasi sonrasinda
O0gretmenlerin ihtiyag duydugu bilgi tirlerinin kategorilendiriimesinde mesleki bilgi tiirlerinden bes bilgi
tard kullanilmistir. Bunlar icerik bilgisi, genel pedagojik bilgi, pedagojik icerik bilgisi, baglam bilgisi ve 6z
bilgidir. Bu analizde ayrica 6gretmenlerin 6gretmen egitimi programlari ile karsilanmayan ihtiyaglarina
iliskin degerlendirmeleri temelinde 6gretmen egitimi programlarinin problem alanlarinin gériinir hale
getirilmesi amaclanmistir. Arastirmada o6gretmen egitimi programlarindaki problem alanlarinin
siniflandiriimasinda Johann Friedrich Herbart (Kansanen ve Meri, 1999: 113) didaktik tiggeni kullanilmistir.
Bu li¢ggen 6gretmenin mesleki hayatini gevreleyen tiim unsurlara yer vermesi agisindan 6gretmen egitimi
programlarinin problem alanlarinin incelenmesi konusunda uygun bir kategori sistemi oldugu
dislnilmektedir. Siniflama sonrasi kodlardaki genel goériinim asagida gorilmektedir.

Tablo 2.

Ogretmen egitimi programlarindaki problem alanlari ve isaret ettigi 6§retmen bilgi temeli
ihtiyag duyulan bilgi tiirii TOEP isaret ettigi problem alani
icerik bilgisi icerik Alani 62
Genel pedagojik bilgi Ogrenen Alani 59
Pedagojik igerik bilgisi Ogretim Alani 103
Baglam bilgisi Baglam Alani 30
0Oz bilgi Ogretmen Alani 10

Gegerlik ve Giivenirlik

Bu arastirmanin gergeklestirilmesinde nitel arastirmalar icin onerilen birtakim gecerlik ve glivenirlik
gereklilikleri yerine getirilmistir. Nitel arastirmalarda kapsamli veri kullanimi ve verilerin kaydedilmesi icin
tablolarin kullanilmasi giivenirlik gereklilikleri kapsaminda ifade edilmektedir (Thakur ve Chetty, 2020). Bu
cercevede arastirmada gercgeklestirilen tim gorliismeler ses kaydina alinmis ve arastirmacilardan biri
tarafindan desifre edilmistir. Bu sayede analiz sirecine goriisme verilerinin tamami dahil edilmistir. Ayrica,
arastirma verilerinin analizleri Max-QDA programinda gergeklestirilmistir. Arastirmada ayrica veri toplama
araglarinin gelistirilme sirecinden baslayarak analiz bulgularina ulasana kadar takip edilen sureg ile ilgili
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tim detaylar ayrintih olarak yontem bolimiinde ifade edilmistir (Creswell ve Miller, 2000). Nitel
arastirmalarda dis gecerlik gerekliliklerinden biri amagh 6rnekleme ve dahil etme/dislama olgutlerinin
aciklanmasidir (Guba ve Lincoln, 1982). Bu kapsamda arastirma ile incelenen 6zellikler agisindan farklilik
yaratabilme potansiyeline sahip bireylerin katilimci olarak segilmesi gerekir. Bu agidan 6gretmen egitimi
programlarina iliskin bir inceleme sunan bu arastirmada alti farkli Giniversiteden mezun olan 6gretmenler
ile goristilmiistiir. Bu noktada bir diger dnemli dlgiit 6gretmenlerin gahstiklar okullardir. Ogretmenlerin
¢alistiklari okullarin sahip oldugu 6zelliklerin 6gretmen egitimi programlarina iliskin degerlendirmeleri
Uzerinde belirleyici olma potansiyelinin oldugu dusinilmektedir. Bu nedenle, arastirmada yedi farkli
okulda gérev yapmakta olan 6gretmenle gorismeler gergeklestirilmistir. Ayrica arastirmadaki analiz, bakis
acilarinin sahip oldugu her farkhhgin bir kategori temelinde goriintr kihndigi stirekli karsilagtirma yontemi
anlayisi icinde gerceklestirilmistir. Bu acidan arastirmada gerek katilimcilarin secimi gerekse de analizde
benimsenen yaklasim arastirmanin temsil glicini artirmaktadir. Nitel arastirmalarin giivenirlik gerekliligi
temelinde dogrudan alintilara yer verilmesi 6nerilmektedir (Guba ve Lincoln, 1982). Arastirmada her alt
kategoriye ait dogrudan alintilar katilimcilarin kod isimleri ile birlikte sunulmustur. Arastirmada yanhligin
azaltilmasi igin diger arastirmacilarla etkilesim halinde olmak 6nerilmektedir (Meriam, 2009; Patton,
2014). Bu arastirma bir Egitimde Program Gelistirme digeri Tirkge Egitimi alaninda uzman iki
arastirmacinin arastirmanin basindan sonuna kadar sirekli etkilesim iginde oldugu bir siireg iginde
gerceklestirilmistir. Nitel arastirmalarda tarafsizlik, arastirmacinin arastirmadaki kendi roliinii g6z 6niinde
bulundurmasinin bir gerekliligi olarak tanimlanir. Bu nedenle, nitel arastirmacilar, ¢alisma raporunda
calismanin tim yonleriyle iliskili duslince siireglerini ve yansimalarini yakalamak igin bilingli bir ¢aba
gostermesi gerektigi ifade edilmektedir (Coleman, 2022). Arastirmanin tiim bolimlerinde bu gereklilik
dikkate alinmis ve arastirmacinin roli basligi ile bu kapsamdaki gereklilik yerine getirilmeye calisiimistir.
Kodlayicilar arasi tutarlilk Miles ve Huberman formuline goére .92 olarak bulunmustur (Miles ve
Huberman, 1994). Ardindan arastirmacilar analiz  bulgulan  Gzerinde uzlasma g¢alismasi
gerceklestirmislerdir.

Aragtirmacinin Rolii

Arastirmacilar Tarkgce ve Sinif Egitimi alanlarinda Ogretim (yesi olarak gorev yapmaktadir.
Arastirmacilarin lisans, lisansistl 6grenciler ve uygulama okullarinda gegirdigi zaman ve deneyimler onlari
bu ¢alisma konusuna y6neltmistir. Arastirmacilar tarafindan lisans egitimi déneminde alinan igerik ve bu
egitimden sonraki mesleki deneyimler arasinda bosluklar oldugu ve 6gretmenlerin bir¢ok konuda
zorlandigi gézlemlenmistir. Bu nedenle, 6gretmenlerin karsilastigi zorluklar ve bu zorluklarin kaynagi
izerinde bir arastirma yiruttlmesine karar verilerek meslege yeni baslayan Tiirkce 6gretmenleri ile
gorismeler yapilmistir. Veri toplama siirecinde hem bir 6gretmen egitimcisi hem de bir 6gretmen roli
Ustlenilerek meslege yeni baslayan 6gretmenlerin kendilerini daha rahat ifade etmelerine olanak
saglayacak ortamlar olusturulmustur. Arastirmacilarin bu arastirmadaki asil roll bir 6gretmen egitimcisi
olarak Turkge 6gretmen egitimi programlarinin niteliginin artirilmasi ve yasanan sorunlari gérerek bunlara
yonelik bilimsel adimlar atilmasina galismaktir.

Bulgular

Tirkge 6gretmelerinin ihtiya¢ duyduklari bilgi tirleri ve bunlarin 6gretmen egitimi programinda isaret
ettigi problem alanlarina iliskin bulgular Tablo 3’te gérilmektedir.

Tablo 3.
Ogretmen egitimi programlarindaki problem alanlari ve isaret ettigi 6§retmen bilgi temeli
Ogretmen  Problem Cevabina ihtiya¢ Alt Kategori
Bilgi Alanlari duyulan sorular
Temeli
0Oz Bilgi Kimlik Sorunu  Ben Kimim? Ogretmen olacak gibi hissetmedim.
Ogretmen olacak gibi diisiinmedim.
Kendimi tanima ihtiyacindayim.
icerik icerik Sorunu  Ne Ogretecegim? Dil becerileri degil edebiyat agirlikli icerik gérdiim.
Bilgisi Ogretecegim icerikleri gormedim.
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Genel Ogrenen Kime Ogretecegim?  Problemli davraniglar karsisinda ¢O6zum
Pedagojik  Sorunu tretemiyorum.
Bilgi Ogrencilerle etkili iletisim kuramiyorum.

Ogrencilerimin bilissel ve gelisimsel 6zelliklerini
analiz edemiyorum.
Ogrenci gesitliligi ile bas edemiyorum.

Pedagojik  Ogretim Nasil 6gretecegim?  Dil becerilerini nasil 6gretecegim?
icerik Sorunu Farklilagtirilmig  6gretim uygulamalarini  nasil
Bilgisi gerceklestirecegim?

Kapsayici Ogretim uygulamalarini nasil

gerceklestirecegim?
Ogretim durumlari (zerinde nasil {st diizey
distinecegim?
Baglam Baglam Nerede Sinif ortamina yabanciyim.
Bilgisi Sorunu Ogretecegim? Okul ortamina yabancryim.
Okulu gevreleyen kultiire yabanciyim.

Arastirma 6gretmen egitimi programina iliskin bes problem alaninin var oldugunu gdéstermektedir.
Problem alanlarindan ilki kimlik sorunudur. Kimlik sorunu adaylarin lisans egitiminin 6zellikle ilk yillarinda
ihtiyaci icinde olduklari 6gretmen olma hissi, diisiincesi ve kendini bu baglamda tanima konusunda
karsilanmayan ihtiyaglarina isaret etmektedir. Lisans egitiminde gordikleri derslerin 6gretmen olma
kimligi Gzerinden islevsel bir hale gelecegi katilimcilar tarafindan dile getirilmistir. Bu agiklama 6gretmen
egitimi programlarinda 06z bilgi temelini glglendirecek uygulamalarda eksiklikler oldugunu
distindirmektedir.

Mesela (niversitede bir oryantasyon c¢alismasi vyapilabilirdi. Ogretmenlerin &grencilerinden
beklentileri olur hocam, onlari bize agiklayabilirlerdi ya da onlar bize sorabilirdi ayni sekilde: “Tamam
geldiniz de beklentiniz ne?”. Biz onlari anlayabilseydik onlar (6gretim Uyeleri) bizi (6gretmen adaylari)
anlamaya calisabilseydi. Simdi bunlar yapiimadigi icin dogal olarak, kendi faklltemize karsi igimizde
béyle bir artik seving hig yoktu (Derin-KT1).

Yani ben Egitim Fakiiltesine basladigimda bir meslek sahibi olayim gibisinden basladim. O yizden
derse giriyorum... su 6gretmen (6gretim Uyesi) var... diye girdim. Ama bilseydim nitelikli vasifli bir
O6gretmen olmak icin daha ¢ok bir derse katilimim olurdu. Yani o derslere girdigimde daha kulaklarimi
acarak dinlerdim (Defne-KT2).

ikinci problem alani icerik problemi olarak karsimiza gikmaktadir. Katilimcilarin tamami 6gretmen
egitiminde edebiyat alanina, dil becerilerinden daha fazla agirlik verilmis oldugunu dile getirmislerdir. Bu
problem alaninin diger problem alanlarina kaynaklik ettigini ifade etmek gti¢ degildir. Edebiyat agirhkli bir
egitim sonrasinda kendilerinden dil becerilerini gelistirmelerini bekleyen Tiirkce Dersi Ogretim Programi
ile karsilasan 6gretmenler, ciddi bir uyusmazlik sorunu ile karsi karsiya kaldiklarini ifade etmislerdir.

Bizim Tlrkce 6gretmenlerinin gorevi bence en temelde 4 temel dil becerisini kazandirmak ¢ocuklara.
Ama biz iste Edebiyat agirlikh program lizerinden gidiyoruz ve farkl farkl konular goriyoruz. Bunlari
ben nasil uygulayabilirim sinifta bunu bilmiyorum (Selen-KT9).

Edebiyat ve Dil Kuramlari agirhiginda degil de ben egitim faklltelerinin dort temel beceri lGzerine
yogunlagmasini ¢ok daha isterim (Ahmet-KT7).

Katihmcilar beceri 6gretimi konusunda sahip olduklari yetersizlik nedeniyle derslerde dil bilgisi 6gretimine
agirhk verdiklerini ifade etmislerdir.

Ben bu ¢ocuklarin okumalarini nasil gelistirecegim? Ertesi glin yazilarini gorilyorum. Yazilari kéti. Ben
bu ¢ocuklara yazma igin neler yaptirabilirim? Yani kendim 6zetlemeyi ¢ok iyi bilmiyorum, birtakim
seyleri de bilmen gerekiyor stratejileri bilmen gerekiyor. Bunu da bilmiyorsun. Ama nasil 6greteceksin
bir ana fikri, 6zetlemeyi iste hikaye haritasi olusturmayi ne bileyim soru olusturmayi... Bunlar tst diizey
diistinme becerisi gerektiren seyler. Bunu biz tam olarak bilmiyoruz ki ¢ocugu aktaralim. iste ne
oluyor? Sinifa girdigimizde bu sefer dil bilgisi anlatmak daha kolay geldigi icin agiyoruz tahtayi haydi
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¢ocuklar agin defterinize yazin bakalim iste nokta nerede kullanilir da virgtil nerede kullanilirdi? Diger
beceriler ihmal ediliyor (Selen).

Ogretmen egitimi programindaki icerik uyusmazligi gretmenleri lisans dncesinde bildikleri icerikleri
kullanmaya y6nlendirmistir.

Biz Uiniversitede O0gretecegimiz, bilgiler almadik. Ben lisedeki, ortaokuldaki dil bilgisi bilgimle burada
dil bilgisi anlatiyorum. Ben higbir sekilde ya da zaten beceri alanlarinda deginmiyorum, girmiyorum
bile... (Seda).

Ogretim program igeriklerinin “list telden” oldugunu ifade eden dgretmenler, karsilarindaki 6grenen
grubuna 6gretecekleri icerikleri grmemis olma durumunu deneyimlemislerdir.

Onun bana anlattiklariyla benim 6grenciye vermem gerekenler arasinda mifredat arasinda ciddi bir
fark var. Ben o Ust perdeden bilgileri cocuklarin seviyesine indirme konusunda biraz problem yasadim
acikgasi (Efe).

Dil bilgisinde de biz bir kelimeyi harflerine kadar inceliyorduk. Yani simdi ben onu yaptirmam ki yine
benim burada bir uygulama alanim yok. Benim su an en fazla yaptirmis oldugum sey bir kelimenin
kokiine ekine ayirma ya da yapim ekini cekim ekini ayirma (Derin).

Ogretmen egitimi programlarinda ifade edilen bir diger problem alani 6grenen sorunudur.
Katilimcilarin  degerlendirmeleri lisans egitiminin adaylari 6grenenler ile yuz ylize getirmedigini
gostermektedir. Bu da 6gretmenlerin basta 6grencileri tanima ve onlarla etkili iletisim kurma konularinda
olmak lizere ¢ok sayida gigliikle karsilasmalarina neden olmaktadir.

Ben mesela bazen giriyorum sinifa 6grenci bana bir sey anlatmak istiyor, ben onun ne demek istedigini
anlayamiyorum. Aslinda ¢ok kolay anlayabilirim ama anlayamiyorum. Ciinki ben 6grenci ile daha yeni
yuz yuze geliyorum (Seda).

Ogrenen sorunu problem alaninda yer alan diger alt kategori dgretmenlerin 6grenenlerin problemli
davranislarina yonelik ¢6zim Uretme konusunda lisans egitimi slrecinde karsilanmayan bilgi ve beceri
eksikligi icinde oldugunu gostermektedir.

Dinleme egitimi mesela simdi ben giriyorum sinifa gocuklar birbirinin sagini ¢ekiyor, biri birinin kolunu
isirtyor falan sonra ben gocuklarin yanima aliyorum. Diyorum ki sorun ne? iki tarafta karsilikli anlatiyor.
Ben bu durumda higbir sey anlayamiyorum. Evet, bizim dinleme egitimimiz hep teoride kaldigi
icin...Dinlemenin asamalari nelerdir? Ben bunu ne yapacagim hocam? Ben okuldaysam, bir seyim
yoksa, Universite hocaligl falan yapma istegim yoksa. Bana dinlemenin asamasini keske vermeselerdi.
Bana bu tarz seylerde dinleme nasil olur? Simdi ¢ocuklar orada kavga edince ben de o duruma
Gzlltyorum. Ben de onlara kiziyorum. Ben de onlari dinleyemiyorum yani (Derin).

Katilimcilarin 6grencilerle etkili iletisim kurma yeterliligine sahip olma konusunda bilgi ve beceri
ihtiyaci icinde oldugu gorilmektedir.

Daha cok 6grencilerle iletisim mesela, bu gok dnemli. Bazen yaramaz 6grenci oluyor, bir seyler yapiyor
0 anda ne yapacagini bilmiyorsun. Ondan sonra ihtiyaglari oluyor, sevgiye ihtiyaci olan 6grenciler
oluyor. Bunlara karsi nasil davranmamiz gerektigini mesela ben artik yasayarak kendi halime gore bir
sey yaptim yani. Ogrencilere bir seyler yapiyorum ama elimden geldigince bu biraz eksik kaliyor aslinda
(Defne).

Ogretmenlerin lisans egitimi sirecinde kazanmadigi ve mesleki deneyimleri sonrasinda ihtiyag
duydugu bir diger bilgi ve beceri 6grencilerin bilissel, gelisimsel ve duyussal anlamda tanimaktir.
Ogrencilere iliskin gdzlemleri temelinde birtakim ¢ikarimlara ulasma konusunda lisans egitimi siiresince
karsilanmamis ihtiyaclari oldugu gorilmektedir.

Cocugun gelisim donemi ozelliklerini 6grenme 6zelliklerini bilmemiz 6nemli oluyor. Bu konuda daha
fazla bilgi sahibi olmaya ihtiya¢ duyuyorum (Ahmet).

Benim en ¢ok ihtiyag duydugum sey, cocuklarin gergekten diinyasini taniyabilmek. Ben sadece ders
anlatmak istemiyorum, onlar gergekten de bitiinlesmek istiyorum ama bitiinlesme konusunda da
onun da ben farkindayim ama ne yazik ki ben bunu ¢ok fazla su an basaramiyorum... Bir turli bu
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ihtiyaclarini gidermede de fakiltede ben herhangi bir kuramsal bilgi de almadim. Maalesef ne yazik ki
almadim (Derin).

Ogretmen egitimi programlarinda yénelik bir diger sorun &gretim sorunudur. Bu sorun alaninda
ogretmenlerin igerik ve 6grenen alanindan getirdikleri eksiklikler sinif i¢i 6gretim sireci uygulamalarinin
gerceklesmesi stirecinde daha da gorinir bir duruma gelmektedir.

Yani simdi ben orada herhangi bir teorik bilgi almadim ya, daha dogrusu teorikte olan uygulamaya
gecmedi, uygulamayi geciyorum teorik de hi¢ yoktu zaten. Bu ylizden hocam somutlagtiramiyorum
ben konulari. Bir seyler evet materyal hazirlamak istiyorum mesela neyi nasil hazirlayacagim
bilmiyorum ki... Strekli Youtube’dan bakiyorum ya da benden 6nce atanan ziimreler var, onlari takip
ediyorum. Onlardan bakiyorum. Onlarla da simdi her gocugun seviyesi ayni degil. Ben onun yaptiginin
hepsini uygulayamiyorum. Hocam beceri olarak ben kendimi bu konuda gok eksik gériiyorum. (Derin)

Ogretim siirecine iliskin dgretmenlerin ihtiyag duyduklari bir diger beceri dgrenci seviyesine uygun
ogretimi gerceklestirmektir. Ogretmen egitimi programlarinda Tiirkge dersini &gretme konusunda
pedagojik alan bilgisi kazandirma konusunda bir problem oldugu goriilmektedir.

Dili besinci sinif gocuguna ya da altinci sinif cocuguna daha iyi nasil anlatirim ya da onlarin seviyesine
daha iyi nasil inerim konusunda yeterli bir egitim aldigimizi digiinmuiyorum. Sadece ¢ok igine girerek
dil bilgisi dersi aldik...Dil bilgisi gordugim kadar o dil bilgisini nasil anlatacagimi gérmedim diye
disltiniyorum (Ece).

Ogretim siirecinde dgretmenlerin kapsayici 6gretim uygulamalarini nitelikli bir sekilde gerceklestirme
konusunda bilgi ve beceri sahibi olmaya ihtiya¢c duyduklari gériilmektedir. Ogretmenlerin pedagojik alan
bilgisine karsilik gelen bu bilgi tlirini 6gretmen egitimi programlari cergevesinde kazanamadiklari
gorulmektedir. Bu durum 6gretmen egitimi programlarinda, 6gretim odakli bir problem alaninin varligina
isaret etmektedir. Cok kiiltirli ve ¢ok dilli bolgelerde 6gretmenlige baslayan stajyer 6gretmenlerin
buradaki gesitlilikle bas etme konusunda da yeterli donanima sahip olmadiklari gériilmektedir.

Bizim Gircistan’dan 6grencilerimiz var. Kuzey Irak’tan 6grencilerimiz var. En son 7 farkli tilke saymistik.
Simdi ne olacak? Bizim kendi Gilkemizin ¢ocuklari da zaten okumada ¢ok fazla iyi degil. Diger 6grenciler
de okumada ¢ok fazla iyi degil. Ben okuma becerileri segmeli dersine giriyorum. Mesela ben
kazanimlari uygulayamiyorum. Uygulamama sebebim su: Denedim, bunu cocuklarin seviyesini
bilmedigim igin ve sonradan uzildim. Hatta buna ben 2 hafta falan kazanimlardan gitmeye galistim.
Etkinlikler hazirladim, gittim okula. Sonra bir baktim g¢ocuk yukarida okumus oldugu paragrafi
hatirlamiyor, ana dislinceyi falan ¢ikartamiyor. Ana duygu falan hicbir sey bilmiyor. Okumalarina bir
bakayim dedim, cogu bilmiyor. Heceliyor ya besinci sinifa giriyorum hocam bu bir degil, 2 degil, 3 degil
4 degil heceleme mesela onlara ben yine kendimi yetersiz hissettim. Amacim hizli okutmak degil,
burada herkesin ayni seviyede okunmasi da degil. Onlarin eksikligini ben orada fark edemedigimi
hissettim. Belki eksiklerini fark etseydim onlarla ben daha farkli okuma becerileri dersi yapabilirdim.
Simdi is boyle olunca bende iste teoride hicbir sey almayinca yapmis oldugum sey maalesef su oldu:
35 dakika sadece kitap okutmak baska hicbir sey yapamadim ¢lnku (Derin).

Tirkce 6gretmen egitimi programlarinda gériilen son problem alani baglamdir. Ogretmenlerin sinif,
okul ve toplumsal baglama oldukga yabanci olduklari gériilmektedir. ilk alt kategoride katilimcilarin sinif
ortamina aliskin olmadiklari, bir sinifta onu bekleyen yasantilar konusuna yabanci olduklari gériilmektedir.

Ogrencilerle daha ¢ok bas basa gelmeli dgretmenler. Egitim Fakiiltesinden mezun oldum. Bilgi
birikimim de evet var ama ben ilk atandigimda okula gittigimde ne yapacagimi bilemedim yani. Ders
anlatamadim neredeyse. Calisip ¢alisip gidiyordum. Cinki orda 6gretmenlik yapmak ayri, gidip
kitaptan okuyup hani bir bilgi sahibi olmak apayri. Arada gergekten fark var (Defne).

Katilimcilarin okuldaki diger paydaslarla iletisim, yonetmelik bilgisi, yoneticilerle iletisim gibi konularda
da 6gretmen egitimi konusunda bilgi ve beceri ihtiyaci icinde oldugu goriilmektedir.

Yonetmelik bilgisi. Ben mesela yonetmelik bilgisine sahip olmak isterdim ilk basladigim yillarda. Clinki
idare ile ilgili problemler yasiyorsun. Ozellikle aday dgretmenlik siirecinde bazi bilmen gereken seyler
var. Bunlari bilmezsen idare sana problem gikartabiliyor...Yonetmeligi bilmedigimiz igin Gizerimize ¢ok
geliyorlardi (Efe).
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Okulu gevreleyen kosullari dogru okumak, bu baglamda yasadigi problemlere etkin ¢6ziimler Gretme
konusu da lisans egitimi surecinde gelistirilmemis olan ve adayin karsisina ¢6zimu konusunda bilgi ve
beceri ihtiyaci icinde oldugu problem olarak gelmektedir. Elde edilen tim bu bulgular Tirkge
ogretmenlerinin mesleki deneyimlerinde birden ¢ok glglikle karsi karsiya kaldigini géstermektedir.

Sonug ve Tartisma

Bu arastirma meslege yeni baslayan Tirkce 6gretmelerinin karsilastigl sorunlari onlarin mesleki
deneyimleri temelinde incelemeyi amaglamaktadir. Bu dogrultuda Tiirkge 6gretmenlerinin mesleklerinin
ilk yillarinda ihtiya¢ duyduklari bilgilerin neler oldugu ve bunlarin 6gretmen egitimi programinda isaret
ettigi problem alanlari incelenmistir. Katilimcilardan elde edilen veriler temelinde bu alanlarin
dgretmenlerin mesleki bilgi tabanindan hangi bilgi tiiriine karsilik geldigi belirlenmistir. Ogretmenlerin
profesyonel olarak gelisimlerinde énemli islevler tstlendigi kabul edilen bu bilgi tirlerinin meslege yeni
baslayan oOgretmenlerin kisa sireli deneyimlerinin ardindan nasil bir goérinime sahip oldugunun
incelenmesi, kuskusuz 6gretmen egitimi programlarina iliskin dnemli geribildirimler saglayacaktir.

Arastirma bulgulari, katihmcilarin mesleki deneyimleri sonrasinda ihtiya¢ duyduklari bilgi tirleri ve bu
temelde 6gretmen egitimi programlarina iliskin yaptiklari degerlendirmelerin bes problem alanina isaret
ettigini gostermektedir. Bunlar kimlik sorunu, igerik sorunu, 6grenen sorunu, 6gretim sorunu ve baglam
sorunudur. Ogretmenlerin ihtiyac duydugu bilgi tiirleri sirayla 6z bilgi, icerik bilgisi, genel pedagojik bilgi,
pedagoijik icerik bilgisi ve baglam bilgisidir. Ogretmenlerin karsi karsiya geldigi ilk problem alani kimlik
sorunudur ve bu alan 6z bilgi eksikligine isaret etmektedir. Katilimcilar lisans yillarinda kendilerini
o6gretmen gibi hissedemediklerini, icra edecekleri meslege iliskin yeterli farkindaliga sahip olmadiklarini ve
kendilerini tanima konusunda eksikliklerinin oldugunu dile getirmislerdir. Bu eksikliklerin temelinde Egitim
Fakiltesini tercih etme sireci de dahil olmak Uzere birgok faktoriin etkili oldugu diisiiniilmektedir. Duru
(2022) tarafindan ydrutulen arastirma Ogretmen adaylarinin egitim fakiltesi tercihlerinde daha g¢ok
aldiklart puanin etkili oldugunu gostermektedir. Bu durum 06gretmenlik mesleginin segiminde kisisel
ozellikler ya da ilgilerin 6tesinde birtakim zorunluluklarin etkili oldugunu, bu nedenle de 6gretmen egitimi
programlarinin adaylara ilk yildan itibaren 6gretmen kimligi kazandirma cabasi icinde olmasi gerekliligini
ortaya koymaktadir. Bu arastirmadan elde edilen sonuglar ise Tirkce 6gretmeni egitim programinin
o6gretmen adaylarina bu farkindaligi yeterince kazandiramadigini gostermistir. Deniz (2022) tarafindan
ylratilen arastirmada da 6gretmen egitiminde 6gretmenlerin mesleki kimliklerinin olusumu ve gelisimi
noktasinda 6nemli sorunlar oldugu sonucuna ulasilmistir. Kimlik sorunu adaylarin lisans egitiminin
ozellikle ilk yillarinda ihtiyaci icinde olduklari 6gretmen olma hissi, dislincesi ve kendini bu baglamda
tanima konusunda karsilanmayan ihtiyaglarina isaret etmektedir. Bu durum Tiirkce 6gretmen egitimi
programlarinda 6z bilgi temelini gliclendirecek uygulamalarda eksiklikler oldugunu distindirmektedir.

Katihmcilarin karsilastigi bir diger sorun ise icerik sorunudur ve bu sorun icerik bilgisi eksikligine isaret
etmektedir. Katiimcilar lisansta aldiklari egitimin meslek hayatlarinda kullandiklari igerikle 6rtiismedigini,
sinif ortaminda dil becerilerini gelistirme odaginda calismalar yiirlitmeleri gerekirken lisans egitiminde
edebiyat agirhkli dersler aldiklarini belirtmislerdir. Katiimcilarin tamami 6gretmen egitiminde edebiyat
alanina dil becerilerinden daha fazla agirlik verilmis oldugunu ve beceri derslerinde de uygulamadan ¢ok
teorik bilgiye yer verildigini dile getirmislerdir. Lisans egitiminde uygulamadan ¢ok teorik derslere agirlik
verilmesi sonucu alan yazindaki bircok arastirma (Cakmak, 2013, Erglinay ve Adigizel, 2019; Guvendir,
2017; Ozkan ve Sahbaz, 2010) ile benzerlik géstermektedir. Ozkan ve Sahbaz (2010) tarafindan yiritiilen
arastirmada Tirkce 6gretmenligi lisans egitiminde uygulamali icerigin yetersiz oldugu tespit edilmistir.
Durukan ve Alver (2008) tarafindan ylrutilen arastirmada da 6gretmenlerin hizmet 6ncesi ve hizmet ici
egitimlerini yetersiz bulduklari ve lisansta aldiklari derslerin teorik dizeyde kaldigl, uygulamaya ise
gereken dnemin verilmedigini ifade ettikleri gérilmustiir. YOK’Gin (1998: 4) “Egitim Fakdiiltesi Ogretmen
Yetistirme Lisans Programlari” isimli calismasinda da “Lisans programi ders icerigi ile okul diizeyindeki ders
iceriginin tutarsizhigl ve lisansta teorik derslere agirlik verilerek uygulamanin ihmal edildigi” gercegi
Gzerinde durularak bunlar bir sorun olarak degerlendirilmistir. Tim bunlar 6gretmen adaylarinin lisans
egitiminde aldiklari teorik bilgileri sinif ortamina nasil aktaracaklari ile ilgili yeterli donanima sahip
olmadigini gostermektedir. Bu nedenle uygulamaya yonelik calismalarin lisans egitimi slirecinde hem
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diger derslerin gatisi altinda hem de 6gretmenlik uygulamasi dersleri ile verimli sekilde yirutilmesi
gerekmektedir. Goger (2020) 6gretmen adaylarina uygulama firsati vermek adina mikro 6gretim
uygulamalarinin yapilmasinin énemli oldugunu, bu uygulamalarin 6§retmen adaylarina pedagojik bir bakis
acisi kazandirarak meslege hazir hissetmek igin paha bigilmez bir deneyim firsati sundugunu
belirtmektedir. Nitekim bu konuda yirutilen arastirmalar da (Aydin, 2013; Goger, 2016) mikro 6gretim
uygulamalarinin Turkce 6gretmenlerinin mesleki agidan kendilerini daha hazir hissetmelerine olanak
sagladigini gostermistir. Yalap vd. (2020) tarafindan da programa “Egitim/Sinif Senaryolar” dersinin
eklenebilecegi ve bu dersin 6gretmen adaylarina deneyim kazanma firsati sunarak problem ¢dzmelerine
yardimci olacag ifade edilmistir.

Katilimcilar tarafindan vurgulanan en temel sorun, lisans egitiminde beceri derslerine yonelik yeterli
egitimin alinmamis olmasidir. Turkce dersinin bir beceri dersi olmasi bu derse dil becerilerini gelistirme
sorumlulugunu yiiklemekte (Kurudayioglu ve Cetin, 2015) iken Ogretim programlarinin 6gretmen
adaylarini bu konuda destekleyememesi alaninda yetersiz Tlrkge 6gretmenlerinin yetismesine neden
olmaktadir. Okuma, yazma, konusma ve dinleme gibi temel derslerde uygulamaya dénik ders icerikleriyle
karsilasmayan 6gretmen adaylarinin meslek hayatlarina transfer edilebilecek igerik bilgisinden yoksun
kaldiklari gorilmektedir. Bu yoksunluk ve yetersizligin de 6grenci basarisi lzerinde etkili oldugu
goriilmekte, alan yazinda yuritilen arastirmalar 6grencilerin okuma (Bilge ve Sagir, 2017; Hanedar, 2011),
yazma (Kan ve Erbas, 2017; Miildiir ve Cevik, 2019), konusma (Sever ve Topguoglu Unal,2019; Teksan ve
Karaca, 2021) ve dinleme (Arslan, 2013; Dogan, 2007) becerilerinde basarisiz oldugunu ortaya
koymaktadir. S6z konusu arastirmalar Tlrk 6grencilerin anlama ve anlatma becerilerinde yeterli basariya
ulasamadigi ve dil becerilerinde yetkinlesemedigi gercegini ortaya koymaktadir. Bu basarisizligin altinda
yatan bircok neden olmakla birlikte Arslan (2017) tarafindan yuritilen arastirmada Turkiye’de dil
becerileri 6gretiminin dil bilgisi 6gretiminin gerisinde kaldigi ve Tirkce 6gretiminin dil bilgisi odakli
yapildigl sonucuna ulasilmistir. Bu arastirmaya katilan Tirkce 6gretmenleri de dil becerilerinin 6gretimi
konusundaki yetersizlikleri nedeniyle derslerinde dil bilgisi 6gretimine agirlik verdiklerini, beceri
o6gretiminde yasadiklari boslugu dil bilgisi 6gretimi ile doldurmaya calistiklarini ifade etmislerdir.
Katihmcilarin ifadelerinden, dil bilgisi 6gretimini dil becerilerinin gelistirilmesi adina kullanamadiklari ve
ogrencilerine dil bilgisi kurallarini 6gretmekle yetindikleri sonucuna ulasiimaktadir. Bu sonug alan yazinda
yiritilen benzer arastirma sonuglari (Arslan, 2017; Cer, 2017; iscan ve Kolukisa, 2010) ile de
ortismektedir. Cer’in (2017) arastirmasi Tlrkge Ogretmenlerinin derslerinde dil bilgisi kurallarini
O6gretmeye Oncelik verdigini, Arslan’in (2017) arastirmasi Turkge 6gretiminde dort temel dil becerisine
gereken dnem verilmeyerek dil bilgisi 6gretimine agirlik verildigini ortaya koymustur. iscan ve Kolukisa
(2010) tarafindan da dil bilgisi 6gretiminde kural ezberletmekle yetinildigi ifade edilmistir.

Katihmcilarin var olan sorunlarindan bir digeri de 6gretim sorunudur ve bu alan 6gretmenin mesleki
bilgi temelinde olan pedagojik icerik bilgisine karsilik gelmektedir. Ogretim sorunu alaninda égretmenlerin
icerik alanindan getirdikleri eksiklikler sinif ici 6gretim siireci uygulamalarinin gergeklesmesini olumsuz
etkilemektedir. Katilimcilar, aldiklari lisans egitiminde dil becerilerinin 6gretimi konusunda profesyonel bir
donanima kavusamadiklarini, ihtiya¢ duyduklari bir diger beceri olan 6grenci seviyesine uygun 6gretim
gerceklestirme noktasinda da eksikliklerinin oldugunu dile getirmislerdir. Katilimcilarin ifadelerinden
icerigi 6grenci dlzeyine indirgeyemedikleri ve bu alanda sorunlar yasayarak zorlandiklari gérilmektedir.
Ogrenci diizeyine uygun ders isleme ve planlama konusunda yasanan bu sorunlarin alan yazindaki diger
arastirma bulgulari (Kozikoglu ve Senemoglu, 2018) ile 6rtiistigl gorilmektedir. Kozikoglu ve Senemoglu
(2018) tarafindan vyuritilen calismada da benzer sonuclara ulasiimis, meslege yeni baslayan
ogretmenlerin 6grenci dizeyine uygun 6gretim planlama ve uygulama noktasinda zorluklar yasadigi
gorilmistir. Bu durum 6gretmen egitimi programlarinda ifade edilen bir diger problem alani olan
O6grenen sorununa isaret etmektedir. Katilimcilarin degerlendirmeleri lisans egitiminin adaylari 6grenenler
ile yliz ylze getirmedigini gdostermektedir. Bu da 6gretmenlerin basta 6grencileri tanima, onlarla etkili
iletisim kurma ve diizeye uygun ders isleme konularinda olmak (izere ¢ok sayida gticliikle karsilasmasina
neden olmaktadir. Ogretmenlerin mesleki bilgi temelinde ifade edilen bu problem alanina karsilik gelen
bilgi tlirl genel pedagojik bilgidir. Katilimcilarin 6grencilerle etkili iletisim kurma konusunda da bilgi ve
beceri ihtiyaci icinde oldugu gorilmektedir. Bu ihtiyaglarin onlarin meslek 6ncesinde 6grenciyi tanimama
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ve onlarin 6zelliklerine iliskin yeterli deneyim elde edememesinden kaynaklandigi diistinilmektedir. Bu
sorunlarin nedenlerinden biri Egitim Faklltelerinde higbir uygulama dersinin gergek sinif ortaminda,
ortaokul 6grencileri ile gerceklestiriimemesidir. Ogretmen adaylari ortaokul grencisi ve okul ortami ile ilk
kez doérdiinci sinifta karsilasmaktadir ki bu oldukga geg bir karsilasmadir. Bu sorun farkli arastirmacilar
(Kavas ve Bugay, 2009; Yalap vd., 2020) tarafindan da giindeme getirilmekte ve 6gretmenlik uygulamasi
derslerinin yetersiz ve verimsiz oldugu dile getirilmektedir. Yalap vd. (2020) bu dersin niteliginin artiriimasi
adina iki yariyil (5 ve 6.) ders gbzlemleme, iki yariyilda (7 ve 8.) ise ders anlatma uygulamalarinin
yurutllmesi gerektigini belirtmektedir. Tum bunlar 6gretmenlik uygulamasi dersinin hem nicelik hem de
nitelik agisindan tekrar diizenlenmesi gerektigini gostermektedir.

Ogretmenlik egitiminde alan uygulamalarinin artirilarak cok siki bir sekilde takip edilmesi gerektigini
belirten Darling-Hammond (2006) bunun i¢in okullarla olan bagin kuvvetlendiriimesi gerektigini
vurgulamaktadir. Bu bagin kuvvetlendiriimemesi 6gretmenlerin baglam sorunu yasamalarina neden
olmakta, bu da 6gretmen egitimi programlarinda goérilen baglam sorununa karsilik gelmektedir. Bu
arastirmada da katilimcilarin sinif ortamina ahlskin olmadiklari, bir sinifta onlari bekleyen yasantilar
konusuna yabanci olduklari gorilmustir. Bu durum adaylara okul temelli sinirl deneyim yasatan
0gretmen egitimi yaklasiminin bir uzantisi olarak degerlendirilebilir. Katilimcilarin okulda diger paydaslarla
iletisim, yonetmelik bilgisi, yoneticilerle iletisim gibi konularda da 6gretmen egitimi konusunda bilgi ve
beceri ihtiyaci icinde oldugu gorilmistir. Bu sonuglar alan yazinda yirutilen benzer ¢alisma sonuglariile
(Erdemir, 2007; Gomleksiz, Kan, Bicer ve Yetkiner, 2010; Korkmaz, 1999; Sari ve Altun, 2015; Yilmaz ve
Tepebas, 2011) értiismektedir. Ogretmenlerin sinif, okul ve toplumsal baglama yabanci olduklari, okul
yonetimi, meslektaslari ve velilerle iletisim konusunda giicliikler yasadiklar goriilmektedir. Ogretmenlik
siniftan baglayarak topluma kadar ilerleyen bir baglam icinde gerceklesmektedir. Bu nedenle 6gretmen
adaylarina okulu gevreleyen kosullari dogru okuma ve bunlara yonelik ¢oziim Uretebilme becerilerinin de
kazandirilmasi gerekmektedir.

Bu arastirmadan elde edilen sonuglar katilimcilarin 6z bilgi, icerik bilgisi, genel pedagojik bilgi,
pedagojik icerik bilgisi ve baglam bilgisi konusunda profesyonel bir donanima sahip olmadiklarini ve buna
yonelik bir 6gretmen egitimi almadiklarini géstermektedir. Tlrkge 6gretmenlerinin ihtiya¢ duyduklari bilgi
alanlarina yonelik elde edilen bu bulgular alan yazinda yuritilen arastirmalarin (Cer, 2017; Saracaloglu,
Karasakaloglu ve Gencel, 2010; Sengtil, 2012) sonuglarini destekler niteliktedir. Tiirkge 6gretmenlerinin
yasadigl sorunlar ve alan egitimindeki yetersizliklerinin kaynaginda 6gretim programlarindaki ders
dagilimi, teorik derslere agirlik verilerek uygulamaya doénik calismalarin az yapilmasi ve 6gretmenlik
uygulamasi derslerinin son yila birakilmasi gibi nedenlerin oldugu disiiniilmektedir.

Tim bu sorunlarin 6niine gegilebilmesi adina Tirkce 6gretmen egitimi programlarinin teorik dersler
ve edebiyat alani ile kendini yeniden konumlandirmasi gerektigi agiktir. Tarihsel baglamin bicimlendirmesi
olarak ginlimiize kadar tasinan bu yapinin bugiliniin kosullari ve gelecegin diinyasinin gereklilikleri
temelinde yeniden masaya yatirilmasi gerekmektedir. Dil becerilerinin var olan durumu ve Turkiye’nin
ulusal ve uluslararasi sinavlarda okudugunu anlama performansi (Milli Egitim Bakanligi Egitim Arastirma
Gelistirme Dairesi Baskanligi [MEB-EARGED], 2003; MEB, 2019a; MEB, 2019b) dikkate alindiginda,
problemin ¢éziimiinde atilmasi gereken ilk adimlardan biri kuskusuz 6gretmen egitimi programlaridir.
Tirkge 6gretmenlerinin dil becerilerinin 6gretiminde uzmanlasmis, dil becerilerini genis cesitlilikte 6grenci
ve baglam temelinde tasarlar ve uygular diizeyde mezun olmalari gerekmektedir. Bu nedenle 6gretmen
egitimi programlarinda onlara profesyonel baglamda hizmet etmeyecek, islevi sorgulanan igeriklerle
zaman ve enerji kaybettiriimemesi gerektigi aciktir. Tlrkce 6g8retmen egitiminin gelecegin diinyasinin
gereklilikleri gercevesinde ve buglinin manzarasi iginde acilen yeni bir pozisyon almasi gerektigi
gorulmektedir. Tim bunlardan hareketle ve bu arastirmanin bulgulari dogrultusunda su onerilerde
bulunulabilir:

e Tirkce Ogretmen egitimi programlarinda 6z bilgi temelini glclendirecek uygulamalara yer
verilmelidir.

e Tirkce 6gretmen egitimi programlarinin igerikleri, 6gretmen adaylarinin dil becerileri 6gretimi
konusunda uzman profesyoneller olarak mezun olmalarina izin verecek sekilde yeniden dizenlenmelidir.
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o Ogretmen adaylarinin uygulama ortamlariyla karsilastiriimasi adina son sinif cok geg oldugu icin
okul deneyimi ya da 6gretmenlik uygulamasi dersleri 4. sinifa birakilmadan en geg¢ 3. sinif itibariyle
baslatiimalidir.

e Sinifi ve okul ortamini tanima adina lisans egitiminde adaylarin uygulama okullarinda daha fazla
zaman gecirmelerinin yollari aranmalidir.

e Adaylarin icinde bulunduklari toplumun yapisi, 6zellikleri ve bu kosullarin sinifa yansimasi
konusunda yeterli bir donanima sahip olmasi adina lisansta yirutiilen egitim sosyolojisi ders igerikleri bu
gereklilik baglaminda yeniden yapilandirilmahdir.

e Lisans egitiminde adaylarin 6grencileri bilissel, duyussal ve gelisimsel agidan tanimalarina izin veren
ve dil becerileri temelinde 6grencileri gelistirmelerine (gbzlem, eylem arastirmalari vb.) imkan veren
uygulamalar yapilmahdir.

e Okul, Gniversite, 6gretmen ve 6gretim Uyeleri arasindaki iletisimi glclendirecek proje g¢alismalari
ylratalmelidir.

Yazar Katki Orani
Yazarlar, ¢alismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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