PAUEFD, 60, [2024]

Pamukkale Universitesi Egitim Fakuiltesi Dergisi

ISSN: 2757-8127

https://doi.org/10.9779/pauefd. 1196728

sitesy
ey

n

o

kk. >
Q_b«\u alo &
%
Gflme;\

1992

Girisimci Liderlik, Ogretmen Girisimciligi ve Pozitif
Psikolojik Sermaye: Bir Yapisal Esitlik Modeli Sinamasi”

Riza AKKAYA' ve MUnevver CETIN2

Ozet

Girisimci liderlik, égretmen girisimciligi ve pozitif psikolojik
sermaye kavramlarini iceren bu arastirmada, ogretmen
algilarina dayali olarak girisimci okul liderligi ile é6gretmen
girisimciligi  arasindaki iliskiyi incelemek, &dgretmenlerin
algilanan pozitif psikolojik sermayelerinin bu iliskide aracilik
rold olup olmadigini ortaya c¢ikarmak amaglanmistir.
Calismanin katilimcilarini 2020-2021 egitim ogretim yilinda
Istanbul ili Pendik ilcesindeki resmi okullarda gérev yapan 1200
ogretmen olusturmaktadir. Yapisal esitlik modeli ve aracilik
testlerinin kullanildigr bu nicel arastirmanin verileri, Girisimci
Liderlik Olcegi, Girisimci Ogretmen Davranislari Olcedi ve
Pozitif Psikolojik Sermaye Olcedi kullanilarak elde edilmistir.
Arastirmadan elde edilen sonuglar okul liderlerinin yénetim
sureglerinde ortalamanin Gzerinde girisimci liderlik davranisiari
sergilediklerini, okul liderlerinin sergiledikleri bu girisimci
davranisliarinin  6gretmen girisimciligini ve odgretmenlerin
pozitif psikolojik sermaye algilarini pozitif yonde anlamli sekilde
yordadigini  gbstermektedir. Ayrica girisimci liderlik ile
ogretmen girisimciligi arasindaki iliskide égretmenlerin pozitif
psikolojik sermaye algilarinin araci role sahip oldugu tespit
edilmisti. Bu baglamda olusturulan model o&gretmen
girisimciligindeki degisimin yaklasik %55'ini aciklamaktadir.
Arastirmadan elde edilen kanitlar dogrultusunda yeni bir
liderlik anlayisi olarak degerlendirilen girisimci liderlik ile
ogretmen girisimciligi ve pozitif psikolojik sermaye konularinda
okul liderleri ve 6gretmenlere yonelik farkindalik ve gelistirme
egitimlerinin  duzenlenmesi, girisimci liderlik ile farkl
degiskenlerin (6rgutsel sinerji, drgutsel sinizm vb.) ve aracilarin
(is doyumu, kontrol odagi, vb.) ele alindigr calismalarin
yapilmasi énerilmektedir.
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Giris

GUnUmuzde gelismis bircok Ulkenin egitim sistemlerindeki kalite,
etkinlik ve verimlilik arayislarini okul yonetimi ve liderligine kaydirdigi
gorulmektedir. Okul yonetimi ve liderligi, 6grenci basarisi, dgretmen
gelisimi, okul kualtdrd ve ebeveyn katilimin gibi bircok faktéru
etkilemektedir. Okul yénetimi ve liderliginin okul etkililiginin
saglanmasindaki kritik rolU literaturdeki bircok calismada siklikla
vurgulanmaktadir (Huber ve Muijs, 2009; Pont, 2020; Rhodes ve
Brundrett, 2009). Ayni zamanda bu etkililigin nasil basarili bir sekilde
saglandigi (liderlik modelleri, liderlik uygulamalari) konusu okul
baglamindaki guncel liderlik tartismalarini olusturmaktadir (Tan ve
digerleri, 2020). Leithwood vd. (2008), okul liderligi alaninda yapilmis
cok sayidaki ampirik calismayl inceleyerek basarili okul liderligi
hakkinda yedi guc¢lu iddiada bulunmus ve bu iddialari on yil icinde
gerceklestirilen ampirik calismalari baz alarak tekrar gézden gecirmistir
(Leithwood ve digerleri, 2020). Buna goére okul liderligi, okul érgutlerinin
ozelliklerini etkileyerek o6gretme ve &grenme kalitesini belirleme
gucune sahiptir. Paydaslarin inanclarina, degerlerine, motivasyonlarina,
performanslarina, bilgi ve becerilerine hitap edecek uygulamalari
iceren okul liderligi baglama duyarlidir ve okul liderliginde farkl
baglamsal talepler karsilanmaya calisilir. Okul liderliginde okul
kosullarinin iyilestiriimesinin yaninda evde ebeveyn-cocuk etkilesimini
tesvik ederek dolayl bir 6grenme, 6gretme sureci gelistirilir. Okul
liderligi dagitildiginda okul ve 6grenci sonuclari Uzerinde daha etkili
olabilir. Okul liderligi belirli bir modele gore dagitilir ve bu model
okuldan okula degisiklik gésteren ihtiyaclara ve 6rgut icindeki uzmanlik
seviyelerine baglidir. lyi tanimlanmis bir dizi kisisel liderlik kaynaklari
(bilissel, sosyal ve psikolojik) okul liderliginde etkilidir.

Day vd. (2020), 21. yuzyilhin basarili okullarini karakterize eden liderlik
uygulamalarinin  dénUsimsel, pedagojik/6gretimsel ve daditimci
liderlik gibi ozellikler icerdigini belirtmis ve basarili okul liderliginin
birbiriyle iliskili dinamik sekiz anahtar boyutu oldugunu ileri sirmustur.
Bu boyutlara Sekil 'de yer verilmistir.
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Sekil 1
Okul Liderliginin Sekiz Anahtar Boyutu

Ogretme ve
o6grenme igin
iyilestirilmis

kosullar

Okul toplulugu Miifredatin
diginda sagliklu VIiZYON, DEGERLER yeniden
iligkiler kurmak VE YON TANIMLAMA tasarlanmasi
OGRENCI
OGRENIMI, REFAHI
B VE BASARISI:
Ogretme ve YUKSEK BEKLENTI Rolleri ve
ogrenmeyi sorumluluklar1
gelistirmek yeniden tasarlamak
GUVEN
OLUSTURMA
Okul toplulugu f)gretmen
iginde saghklt kalitesinin

iligkiler kurmak arttirilmasi

(Devamlilik)

Kaynak: Day, Sammons ve Gorgen (2020)

Yukarida yer verilen arastirmalar liderligin okul organizasyonu, kulturu
ve 6gretmenler Uzerindeki etkilerini acik bir sekilde ortaya koymaktadir.
Bu dogrultuda liderligin okul baglamindaki her tdrlu performansi
dogrudan ya da dolayli bir sekilde etkiledigi sdylenebilir (Brauckmann
ve Pashiardis, 2020; Miller, 2018).

21. yuzyil okullarinin dinamik ve karmasik dogasi, okul liderliginin rol ve
sorumluluklarina iliskin farkli beklentilerin ortaya cikmasina sebep
olmustur (Drobnic, 2015; Thessin ve Louis, 2019). Teknolojik gelisim ve
toplumsal degisimlerden dogrudan etkilenen okullarin  kisith
kaynaklariyla isleyislerini sorunsuz bir sekilde surdurmesi ayni zamanda
bu degisim ve gelisimlerin getirdigi yeniliklere ayak uydurmasi
beklenmektedir. Geleneksel piyasa ydntemlerini ve rekabetci
mekanizmalari kamu yoénetimi icin o6neren yeni kamu reform
hareketinin getirdigi ademi merkeziyetcilik anlayisi, okullara iliskin
bircok konudaki karar yetkisinin okul liderligine devredilmesini
dnermektedir. Ulkemizde 14 Mart 2014 tarih ve 6528 sayili kanunla
egitim sistemimize dahil olan proje okullarinda bircok kararin yetkisi
kismen okul liderligine birakilmistir. Bunlarin yaninda, gunumuzde
ulusal ve uluslararasi sinav sonugclari sorumlulugunun okul liderligine
birakilmasi ve egitimde daha fazla hesap verilebilirlige yonelik giderek
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artan bir egilim vardir. Ayni zamanda, okullarin kuresel rekabet
ortamiyla bas edebilecek ve surdurulebilir ekonomik kalkinmayi
saglayacak  yetkinlikte ve Zihniyette nesiller  yetistirmesi
beklenmektedir. Bu ve buna benzer kosullar, yonetim sureclerinde okul
liderlerinin temel liderlik uygulamalarindan farkli olarak girisimci rol ve
ozellikler sergilemelerini zorunlu kilmaktadir (Drobnic, 2015; Leonard,
2013; Miller, 2018; Wong ve Ng, 2020).

Girisimci rol ve 6zellikler genellikle is dunyasi veya ozel sektorde ele
alinmaktadir. Kamu sektorunde, ézellikle kamu egditimi baglaminda
girisimciligin ele alindigl arastirmalarin  sayisi oldukg¢a sinirlidir
(Demircioglu ve Chowdhury, 2021; Eyal ve Inbar, 2003). Kamu sektoru ve
girisimcilik her ne kadar birbirinden uzak iki farklh kavram gibi géranum
arz etse de gunumuz kosullari bu iki kavramin giderek daha fazla
birlikte anilmasina yol agmaktadir (Hayter ve digerleri, 2018).

Hayter vd. (2018) gdére kamu sektoru girisimciligi, statukocu sosyal ve
ekonomik bir ortami dinamik bir hale donusturebilen, belirsizlik
karsisinda yaratici eylemlerde bulunabilen yenilik¢i bireyleri ifade
etmektedir. GunUmuz kamu okullarinin yénetilmesinde ve egitim-
ogretim sureclerinde bu ézelliklere sahip yenilikci lider ve 6gretmenlere
ihtiyac duyuldugu dusunulmektedir (Keddie ve digerleri, 2017). Egitim
sistemlerine yonelik degisen ulusal oncelikler ve politik baglamlar,
uluslararasi egitim sistemleri arasindaki artan rekabet, izleme ve hesap
verebilirlik sistemlerinin giderek daha fazla benimsenmesi, kamu
yénetimine performans odakli yaklasim kulturunun derinlesmesi gibi
faktorler dunyanin her yerinde okul liderligi ve d6gretmenlige yonelik
girisimci rol ve &zellikleri iceren yeni yaklasimlarin tasarlanmasina
sebep olmaktadir (Miller, 2018).

Girisimmci ruhu etkili liderlik nitelikleriyle butunlestiren yeni bir liderlik
tarzi olarak ele alinan girisimci liderligin, gunumuz okullarinin
yonetilmesinde ihtiya¢c duyulan rol ve sorumluluklari en iyi derecede
karsiladigl dusunulmektedir (Harrison ve digerleri, 2016; Kearney, 2020;
Miller, 2018). Girisimci liderlik, degisim ve yenilik icin firsatlar yaratma,
degerlendirme veya takip etme, yeni kaynak bulma veya mevcut
kaynaklari yeni yollarla kullanarak etkili sonuclara ulasma egilimi ve
pratigidir (Woods ve digerleri, 2007). Girisimci liderlik, drgutsel etkililige
yonelik girisimci davranislar sergileyen ve takipgilerinin de bu tur
davranislarda bulunmasini tesvik eden yeni nesil bir liderlik tarzidir
(Kuratko, 2007; Leonard, 2013; Renko, 2017). LiteratUrde girisimci
liderlige iliskin yapilan tanimlarda stratejik dusunme, firsat odaklilik,
degisim ve gelisimin hizli oldugu ortamlarda yenilesim ve uyumu
surdurebilme, takipcileri girisimci olarak dusinme ve hareket etmeye
yonlendirme, kaynak edinme ve kaynaklari stratejik yonetme ve etKkili
iletisim rollerinin 6n plana c¢iktigr gorulmektedir (Cohen, 2004; Covin ve
Slevin, 2002; Cunningham ve Lischeron, 1991; Darling ve Beebe, 2007;
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Kuratko, 2007; McGrath ve MacMillan, 2000; Musa ve Fontana, 2016;
Roschke, 2018; Siilasmaa, 2019; Subramaniam ve Shankar, 2020; Surie ve
Ashley, 2008).

Yonetim sureclerinde girisimcilik zihniyeti ve becerisinin etkili bir
sekilde kullanilmasini iceren girisimci liderlik anlayisinin ayni zamanda
takipcilerinin de bu yonde girisimci davranislar sergilemelerini tesvik
etmesi beklenmektedir (Renko, 2017, s. 387). Bu baglamda, okul
yonetim sureclerindeki girisimci liderlik uygulamalarinin 6gretmen
girisimciligini de olumlu ydnde etkileyecegdi dusunulmektedir.

Ogretmen girisimciligi kavrami, yeni bir girisimde bulunma ya da is
kurma anlamindan ziyade girisimci yetkinliklere sahip olan ve bu
yetkinliklerini davranislara doénusturerek egitim-ogretim sureclerinin
etkililigini arttiran 6gretmenleri ifade etmektedir (Keyhani ve Kim, 2020;
Neto ve digerleri, 2018). GUnumuzun zorlu kosullari icinde isleyislerine
devam etmeye calisan okullarin etkililiginde, girisimci liderlikle beraber
girisimci yetkinlik ve davranislara sahip olan &gretmenlere ihtiyag
duyuldugu dusunulmektedir (Borasi ve Finnigan, 2010; Walsch, 2017).
Van Dam vd. (2010), girisimci 6gretmen davranislarinin firsatlari tanima,
inisiyatif alma ve risk alma olmak Uzere U¢ temel boyutunun oldugunu
ileri sUrmustur. Borasi ve Finnigan (2010), okullarinda basarili
donusumlere onculuk etmis dégretmenlerin bir vizyon dogrultusunda
hareket etme, yeniligi baslatma ve surdurme, firsatlari kesfetme ve
degerlendirme, hizli ve zamaninda karar verme, yaratici problem
cozme, kaynak kisithhiginiasma, ag ve baglanti kurmada ustalik, guvenli
risk alma gibi girisimci tutum ve davranislarda bulundugunu tespit
etmistir. Ho (2018), girisimci 6gretmen davranislarini yenilesim, risk
alma (firsatlari kesfetme ve degerlendirme), bir projeyi baslatma ve
yoénetme, inisiyatif alma ve kaynak arama olmak Uzere alti kategoride
aciklamaya calismistir. Keyhani ve Kim (2020) gerceklestirdigi kapsamli
literatUr arastirmasinda firsat odaklilik, yenilik¢ilik, proaktiflik ve risk
toleranslilik davranislarinin 6gretmen girisimciligi kapsaminda ele
alindigini belirtmistir.

Tum liderlik tarzlarinda oldugu gibi girisimci liderlikte ancak lider ve bu
lidere farkli duzeyde duyarllik gdsteren égretmenlerin etkilesimleri
aracihigiile elde edilebilir (Brown, 2018; Gardner ve digerleri, 2005; Renko
ve digerleri, 2015). Bu kapsamda pozitif psikolojik sermayenin
ogretmenlerin girisimci liderlige olan duyarliliklarini etkileyen énemli
faktorlerden biri oldugu dusunulmektedir.

Orgutsel davranis alanindaki pozitif yaklasimin bir sonucu olarak ortaya
cikan pozitif psikolojik sermaye kavrami, Kisilerin psikolojik gelisim
durumunu ifade eder (Luthans, 2002; 2007; Luthans ve digerleri, 2007).
Pozitif psikolojik sermaye kavrami, etkili is performansi amacinda insan
ve sosyal sermayenin yani sira, Kisilerin kendi i¢sel kaynaklarini da
kullanmasini gerektirir. Bu kaynaklar, kisilerin sahip oldugu olumlu
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dusunce kaliplari, duygusal zeka, dayaniklilik ve 6z-yeterlilik gibi Kisisel
ozelliklerdir (Luthans ve digerleri, 2004; Luthans ve digerleri, 2007).
Pozitif  psikolojik  sermaye, Kisilerin  zorlu gorevleri  yerine
getirebileceklerine dair inanclarini ifade eden 6z-yeterlilik/glUven; simdi
ve gelecekteki olaylara yonelik olumlu bakis acgisini yansitan iyimserlik;
hedeflere ulasmaya yonelik eylemlilik motivasyonunu yansitan umut;
zorluk ve sikintilarla karsilasildiginda ayakta kalma, uyum ile karakterize
edilen dayaniklihk olmak Uzere dort psikolojik kapasiteden
olusmaktadir (Luthans ve digerleri, 2007; Masten ve Reed, 2002; Snyder
ve digerleri, 1991).

Sinirli kaynaklar icerisinde bir¢cok sorun ve degisimle dunya ile rekabet
etmeye calisan Turk egitim sisteminin dinamosunu okul liderligi ve bu
liderligin verdigi motivasyon ile calisan ogretmenlik mesleginin
olusturdugu dusunulmektedir. Gunumuz kosullarinda girisimci okul
liderligine sahip olan okullarin kaynak sinirliliklarini kolayca asabildikleri,
karsilastiklari bircok sorun ve degisimle basarili bir sekilde bas
edebildikleri gorulmektedir (Gokce ve Uslu, 2018; Varlik ve Gunbayi,
2019). Ayni zamanda bu liderligin okul icinde olusturdugu psikolojik
iklimin &gretmenlerin girisimci rol ve o&zelliklerini olumlu sekilde
etkiledigi sdylenebilir. Egitim-6gretim hizmetlerinin etkililigi ve
girisimcilik becerisi ve zihniyetine sahip dgrencilerin yetistirilebilmesi
acisindan ogretmenlerin girisimci rol ve &zelliklere sahip olmasinin
onemli oldugu dusunulmektedir. Bu dusunce ile okullarda girisimci
liderlik ozelliklerinin belirlenmesi ve bu liderligin 6gretmenlerin
girisimci rollerine ve pozitif psikolojik sermayelerine etkisinin ortaya
cikarilmasi  gerekli oldugu degerlendirimektedir. Bu gereklilik
dogrultusunda c¢alisma, Turk egitim sistemi baglaminda girisimci
liderlik, dgretmen girisimciligi ve pozitif psikolojik sermaye kavramlari
arasindaki iliskileri ele almaktadir.

Girisimci liderlik, liderin firsat odakli girisimci eylemleri ve takipcilerini
bu yénde davranislar sergilemesine yonlendirdigi etki sureci olmak
Uzere iki temel Uzerine insa edilmistir (Renko, 2017). Bu baglamda,
girisimci okul liderliginin oncelikli olarak odaklandigi gorevlerden
birinin 6gretmen girisimciligini tesvik etmek oldugu sdylenebilir. Ayrica
kisilerin pozitif psikolojik gelisim durumunu yansitan pozitif psikolojik
sermaye algilarinin da bu tesvik etme surecinde araci olabilecegi 6n
goérulmektedir (Luthans ve Avolio, 2014; Renko, 2017). Calismada okul
mudurlerinin girisimci liderligi ile égretmen girisimciligi ve pozitif
psikolojik sermaye arasindaki iliskiyi incelemek amaclanmistir. Bu
genel amac¢ dogrultusunda degiskenler arasindaki iliskilere ydnelik
ortaya konulan teorik c¢ikarimlar ve gerceklestirilen arastirma
sonuclarini dikkate alarak teorik bir model olusturulmus ve test
edilmistir (bkz. Sekil 2). Degiskenler arasindaki iliskilere yodnelik
gelistirilen denenceler su sekildedir:
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d1-Okul muddurlerinin  girisimci  liderlik  davranislari  égretmen
girisimciligini pozitif ydnde, anlamli sekilde yordamaktadir.

d2-Okul mudurlerinin girisimci liderlik davranislart dgretmenlerin
pozitif psikolojik sermaye algilarini pozitif yonde, anlamli sekilde
yordamaktadir.

d3-Ogretmenlerin pozitif psikolojik sermaye algilari girisimciliklerini
pozitif yonde, anlamli sekilde yordamaktadir.

d4-Okul mudurlerinin girisimci liderlik davranislari ile &gretmen
girisimciligi arasindaki iliskide &gretmenlerin pozitif psikolojik
sermaye algilarinin aracilik etkisi vardir.

Yontem

Arastirmanin bu bdlumunde arastirmanin modeli, evren ve orneklem,
veri toplama araclari ve verilerin analizine yer verilmistir.

Arastirmanin Modeli

Okul mudurlerinin girisimci liderligi ile 6gretmen girisimciligi ve pozitif
psikolojik sermaye arasindaki iliskilerin incelendigi bu calisma iliskisel
tarama modelindedir. Girisimci liderlik, 6gretmen girisimciligi ve pozitif
psikolojik sermaye arasindaki iliskiler, ikiden fazla degisken arasindaki
iliskileri denklemler Uzerinden aciklayan yapisal esitlik modellemesi
(YEM) kullanilarak test edilmistir. Sosyal bilimlerde kullanilan bir
istatiksel modelleme yaklasimi olan YEM, teorik olarak ortaya konulan
bir modelin verilerle ne &lcude uyumlu oldugunu belirlemek icin
kullanilir (Hair ve digerleri, 2018). Calisma kapsaminda olusturulan
modelde, ortlk degiskenlerden OgJretmen Girisimciligi  bagimli
degisken, Pozitif Psikolojik Sermaye araci degisken ve Girisimci Liderlik
bagimsiz degisken olarak yer almaktadir. Buna gdre olusturulan model
Sekil 2'de sunulmustur.

Sekil 2

Girisimci Liderlik, Ogretmen Girisimciligi ve Pozitif Psikolojik Sermaye
lliskisine Yonelik Model

Pozitif
Psikolojik
Sermaye

- -——
- -
- .
- -~
- ~ <

Girisimci Ogretmen

Liderlik

Girisimciligi

——» Dogrudan Etki

----- »  Dolayl Etki
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Sekil 2'ye goére, girisimci liderligin 6gretmen girisimciligini dogrudan
yordamasi; girisimci liderligin ayni zamanda oégretmenlerin pozitif
psikolojik sermaye algilarini dogrudan yordamasi; 6gretmenlerin pozitif
psikolojik sermaye algilarinin girisimciliklerini dogrudan yordamasi ve
girisimci liderligin pozitif psikolojik sermaye algisi araciligiyla 6gretmen
girisimciligini yordamasi beklenmektedir.

Evren/Orneklem

Arastirmanin evrenini 2020-2021 egitim 6gretim yilinda istanbul ili
Pendik ilcesindeki resmi okullarda gérev yapan 6534 &gretmen
olusturmaktadir (Pendik ilce Milli Egitim Madurligu, 2020). Calismanin
orneklemini ise bu evrenden seckisiz olarak belirlenen ve calismaya
goénullu olarak katilan 1200 6gretmen olusturmaktadir. Ancak uygun
doldurulmadigi tespit edilen ve kontrol maddesi uyusmayan 712 dlcek
veri setinden cikarilarak analizler gerceklestirilmistir. Orneklem
belirlenirken evrendeki tum birimlere secilmek icin esit ve bagimsiz bir
sans veren basit seckisiz érnekleme yontemi kullanilimistir. Temsil edici
bir érneklem seciminin gecerli ve en iyi yolu budur (BUyukdzturk ve
digerleri, 2020). Ornekleme iliskin bilgiler Tablo T'de gésterilmistir.

Tablo 1
Orneklemi Olusturan Katilimcilara ait Tanimlayici Bilgiler (n=1088)
Degisken Alt degisken N YUuzde (%)
Cinsiyet Kadin 680 62.5
Erkek 408 375
Okul Kademesi Ilkokul 369 339
Ortaokul 386 355
Lise 333 30.6
Egitim Duzeyi Lisans/Onlisans 836 76.8
Lisansustu 252 23.2
Proje Okulunda Evet 190 17.5
Calisma Durumu Hayir 898 82.5

Tablo T'de géruldugu uUzere calismaya katilm goésteren d6gretmenlerin
cinsiyetlerine gore %62.5'1 kadin (680) %3751 erkektir (408). Okul
kademesine goére katilimcilarin %33.9'u ilkokul (369), %35.5'1 ortaokul
(386) ve %30.6's! lisede (333) gorev yapmaktadir. Egitim duzeyine goére
katilimcilarin  %76.8'i lisans/onlisans (836), %23.2'si lisansUstU (252)
mezunudur. Katilimcilarin %17.5'1 proje statUsundeki okullarda (190),
%82.5'i normal statulu (898) okullarda calismaktadir.

GCalismada Kullanilan Olgme (Veri Toplama) Araclari

Okul mudurlerinin girisimci liderligine iliskin 6gretmen algilarini
belirlemek amaciyla Akkaya (2021) tarafindan gelistirilen Girisimci
Liderlik Olcegi, 6Jretmenlerin girisimcilik duzeylerini belirlemek
amaclyla Karen Van Dam ve Piety, R. Runhaar (2010) tarafindan
gelistirilen, Akkaya ve Cetin (2022) tarafindan Turkceye uyarlamasi
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yapilan Girisimci Ogretmen Davranislari Olcegdi ve 6gretmenlerin pozitif
psikolojik sermaye duzeylerini belirlemek amaciyla Luthans vd. (2007)
tarafindan gelistirilen Cetin ve Basim (2012) tarafindan Turkceye
uyarlanan Pozitif Psikolojik Sermaye Olcegdi kullaniimistir.

Girisimci Liderlik Olcedi stratejik dustnme (10 madde), girisimci
davranis (10 madde), motivasyon (10 madde) ve iletisim (9 madde)
olmak Uzere 4 boyut ve 39 maddeden olusmaktadir. Olcedin stratejik
dusunme boyutunda, Okulun oncelikli gereksinimlerinin
karsilanmasina yonelik dogru stratejiler gelistirir; girisimnci davranis
boyutunda, Okulun gelisimine yoénelik fikirlerini hayata gecirmek icin
risk alir, motivasyon boyutunda, Farkli yontemler kullandigimda ortaya
cikan basarisizliklarimi deneyim kazanimi olarak goérur; iletisim
boyutunda, Karsisindaki kisinin  konusmasinin arkasinda yatan
duygulari fark eder gibi maddeler bulunmaktadir. Olcekte hicbir
zaman, ¢ok seyrek, ara sira, cogu zaman ve her zaman duzeylerinden
olusan 5'li likert form kullaniimistir. Olcedin 4 boyut ve 39 maddeli yapisi
774 6gretmenden toplanan veri kullanilarak ortaya cikarilmistir. Ortaya
cikarilan bu yaplyr dogrulamak amaciyla farkli 324 6gretmenden ayrica
veri toplanmis ve bu veri kullanilarak gerceklestirilen DFA sonucunda
uyum iyiligi degerleri x?/df = 2.77, RMSEA= .077; SRMR= .062; NFI= .96;
NNFI= .97; CFl= 97 olarak hesaplanmistir. Hesaplanan bu degerler
olcegin yapisint dogrulamistir (Byrne, 2016; Forza ve Filippini, 1998; Hu
ve Bentler, 1999; Schumacker ve Lomax, 2016). Olcedin guvenirligi
kapsaminda Cronbach Alfa (a), McDonald Omega (w) ve Bilesik
Guvenirlik (Composite Reliability- cR) katsayilari hesaplanmistir.
Olcedgin geneli ve alt boyutlari icin hesaplanan Cronbach Alfa (a)
katsayisi .937 ile .979; McDonald Omega (w) katsayisi .938 ile .979; Bilesik
Guvenirlik katsayisi ise .868 ile .974 arasindadir. Bu degerler olcekten
elde edilen puanlarin i¢ guvenirlige sahip oldugunu ortaya koymustur
(DeVellis, 2017; Kline, 2015). Olcedin madde analizlerinin
belirlenmesinde kullanilan alt-ust grup analizi ve madde test
korelasyon yontemleri, dlcekteki tum maddelerin dlcegin amacina
hizmet ettigini dogrulamistir. Ayrica dogrulanan nihai ol¢cek formu
egitim ydnetimi ve olcek gelistirme alaninda uzman 5 6gretim Uyesinin
goérusunden gecirilerek teyit edilmistir (Akkaya, 2021).

Girisimci Ogretmen Davranislari Olcedi firsatlari tanima (4 madde),
inisiyatif alma (5 madde) ve risk alma (4 madde) olmak Uzere 3 boyut ve
13 maddeden olusmaktadir. Olcegdin firsatlari tanima boyutunda, Egitim
alanindaki yeni gelismeleri yakindan takip ederim; inisiyatif alma
boyutunda, Okul icinde bir sorun oldugunda etkin bir sekilde ¢cdzmeye
calisirrm; risk alma boyutunda, Bir yeniligi gerceklestirmek adina kural
disina cikabilirim gibi maddeler bulunmaktadir. Olcekte hicbir zaman,
cok seyrek, ara sira, cogu zaman ve her zaman duzeylerinden olusan 5'li
likert form kullaniimistir. Olcedin 3 boyut ve 13 maddeden olusan yapisi
422 ogretmenden toplanan veri kullanilarak tekrardan ortaya
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konulmus ve ortaya konulan bu yaplyr dogrulamak amaciyla farkli 318
ogretmenden ayrica veri toplanmistir.  Bu veri kullanilarak
gerceklestirilen DFA sonucunda uyum iyiligi dederleri x?/df = 2.70;
RMSEA= .076; SRMR= .058; NFI= .95, NNFI= 96; CFl= 97 olarak
hesaplanmistir. Hesaplanan bu degerler 6lcegin yapisini dogrulamistir
(Byrne, 2016; Forza ve Filippini, 1998; Hu ve Bentler, 1999; Schumacker ve
Lomax, 2016). Olcedin guvenirligi kapsaminda Cronbach Alfa (),
McDonald Omega (w) ve Bilesik Guvenirlik (Composite Reliability- cR)
katsayilari hesaplanmistir. Olcedin geneli ve alt boyutlar icin
hesaplanan Cronbach Alfa (a) katsayisi .719 ile .876; McDonald Omega
(w) katsayisi 723 ile .878; Bilesik Guvenirlik katsayisi ise .821 ile .924
arasindadir. Bu degerler dlcekten elde edilen puanlarin i¢c guvenirlige
sahip oldugunu ortaya koymustur (DeVellis, 2017; Kline, 2015). Olcedin
madde analizlerinin belirlenmesinde kullanilan alt-ust grup analizi ve
madde test korelasyon yontemleri, dlcekteki tum maddelerin dl¢cegdin
amacina hizmet ettigini dogrulamistir. Dogrulanan nihai ol¢cek formu
egitim yoénetimi ve o&l¢cek uyarlama konusunda uzman 3 ogretim
uyesinin goérusunden gecirilerek teyit edilmistir (Akkaya ve Cetin, 2022).

Pozitif Psikolojik Sermaye Olcedi'nin orijinali 6z yeterlik (6 madde),
umut (6 madde), psikolojik dayaniklilik (6 madde) ve iyimserlik (6
madde) olmak Uzere 4 boyut ve 24 maddeden olusmaktadir. Cetin ve
Basim (2012) tarafindan yapilan uyarlama calismasinda iyimserlik
boyutundan 2, psikolojik dayaniklilik boyutundan 1 madde olcek disina
cikarilmistir. Olcegin 6z yeterlilik boyutunda, Calisma arkadaslarima bir
bilgi sunarken kendime guUvenirim; umut boyutunda, Herhangi bir
problemin ¢ézUmu icin bircok yol vardir; psikolojik dayaniklilik
boyutunda, Eger zorunda kalirsam isimde kendi basima yeterim;
iyimserlik boyutunda, isimle ilgili seylerin daima iyi tarafini gérardam gibi
maddeler bulunmaktadir. Olcek (1) Kesinlikle katilmiyorum ile (6)
Tamamen katiliyorum arasinda puanlanabilecek sekilde ©'li likert
tipinde hazirlanmistir. Mevcut arastirma kapsaminda dl¢cegin 4 boyutlu
yapisl icin gerceklestirilen DFA sonucunda uyum iyiligi degerleri x? /df =
3.98; RMSEA= .052; SRMR= .055; NFI= .93; NNFI= .94; CFI= .95 olarak
hesaplanmistir. Olcedin guvenirligine yoénelik hesaplanan Cronbach
Alfa () ic tutarlihk katsayilari 6z yeterlik, umut, psikolojik dayaniklilik ve
iyimserlik boyutlari ve élcegin geneliicin sirasiyla orijinal formda .85, .80,
72, .79 ve .89; Turkce uyarlamasinda .85, .80, .68, .67 ve .91; mevcut
arastirmada .90, .81, .74, .61 ve .88 olarak hesaplanmistir (Luthans ve
digerleri, 2007; Cetin ve Basim, 2012). Hesaplanan bu degerler dlcekten
elde edilen puanlarin ic guvenirlige sahip oldugunu ortaya koymustur
(DeVellis, 2017; Kline, 2015).
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Veri Toplama Sureci

Calismada yer alan dlcekler gerekli izinler (etik kurul ve uygulama)
alindiktan sonra orneklem kapsaminda yer alan gonullu katilimcilara
yUz yuze veya elektronik ortamda uygulanmistir.

Veri Analizi

Verianalizine gecilmeden 6nce eldeki veri seti kayip degerler, normallik,
dogrusallik, coklu baglanti ve tekillik ve uc¢c degerler gibi yonlerden
incelenmis ve herhangi bir problemin olmadigi tespit edilmistir.
Arastirmada kullanilan tum olcek yapilari DFA ile tekrar test edilmis ve
elde edilen uyum indeks degerlerinin uyum o&lcutlerini karsiladigi
goérulmustar. Arastirmanin nicel verilerinin analizinde SPSS 22.0
programi kullaniimistir. Girisimci liderlik, 6gretmen girisimciligi ve
pozitif psikolojik sermaye arasindaki iliskilere yonelik gerceklestirilen
yapisal esitlik modeli (YEM) analizinde AMOS 24 programi kullanilmistir.
Kuramsal dayanak, dérneklem buyuklugu, verilerin dagilhmi gibi cesitli
faktdrlerin cok degiskenli bir analiz ydntemi olan YEM'in varsayimlarini
karsiladigr gérulmustur. Gergeklestirilen YEM analizinde tahminleme
yéntemi olarak maksimum olabilirlik (Maximum Likelihood Estimation)
ve aracilik testi icin guvenilir sonuclar veren Bootstrap analizi (5000
orneklem, .95 guven araligi) kullanilmistir (Gurbuz, 2019; Hayes, 2018;
Hayes ve Rockwood, 2017). Girisimci liderlik ile 6gretmen girisimciligi
arasindaki iliskide pozitif psikolojik sermayenin araci rolune karar
verilmesinde Baron ve Kenny'in (1986) adimlari takip edilmistir.

Bulgular
Betimsel istatistikler

Arastirma degiskenleri ve alt boyutlarina yonelik ulasilan tanimlayici
istatistikler Tablo 2'de sunulmustur.
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Tablo 2
Degiskenler ve alt boyutlarina yonelik betimsel istatistikler
Degisken X Ss B C SsD GD M i GL FT IA RA OG I PD U OY PPS
SD 409 68 26 -69
GD 372 80 -02 -56 .80*
M 392 86 45 -85 74 7™
i 395 74 31 =79 79 72 77
GL 392 .70 26 -70 91 90 90** 90*
FT 3.88 56 =17 04  29% 30*™ 3% 27 33
IA 403 51 -42 12 330%™ 31 32% 206%™ 33" 2%
RA 320 79 23 -19 .02¥ 07 .06% .02%* .04™ 34* 44
OG 373 49  -48 .09  21% 27 27 21 27 77 84 80*
i 427 80 .04 -10 21 Q7% 9% 21 22% 21 o™ .01 14
PD 490 57 15 16 e 3 8% 12% Jo* 32FF 4% Q0% 4% Q7
U 496 54 =17 0 -.06 227 2T 21 J9* 24%  A4GF A5 Q4% 46% 28%F 59
oy 507 58 -35 -08 .18* 9% 21 7% 21 46™ 46% 32* 54 8% L53** o6**
PPS 485 45 -09 16 26™ 24 7 23 28" 49 48*  QO* L3k L7 78*F 85 80**

**p<.001; N=1088
B: Basiklik; C: Carpiklik; SD: Stratejik DUstinme; GD: Girisimci Davranis; M: Motivasyon; I: iletisim; GL: Girisimci Liderlik; FT: Firsatlari

Tanima; IA: inisiyatif alma; RA: Risk alma; OG: Ogretmen girisimciligi; i: lyimserlik; PD: Psikolojik dayaniklilik; U: Umut; OY: Oz yeterlilik;
PPS: Pozitif Psikolojik Sermaye
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Tablo 2 incelendiginde Girisimci Liderlik Olcedi'nin alt boyutlarindan
elde edilen puan ortalamalarinin sirasiyla Stratejik DUsunce (x = 4.09),
lletisim (x = 3.95), Motivasyon (x = 3.92), Girisimci Davranis (x= 3.72);
Girisimci Ogretmen Davranislari Olcedi'nin alt boyutlarindan elde
edilen puan ortalamalarinin sirasiyla inisiyatif Alma (x = 4.03), Firsatlari
Tanima (x = 3.88) ve Risk Alma (x = 3.20); Pozitif Psikolojik Sermaye
Olcegdi'nin alt boyutlarindan elde edilen ortalama puanlarin sirasiyla Oz
Yeterlilik (x = 5.07), Umut (x = 4.96), Psikolojik Dayaniklilik (x = 4.76) ve
lyimserlik (x = 4.27) seklinde siralandidi goérulmektedir. Ayrica dlceklerin
geneline iliskin elde edilen puan ortalamalar, okul mudurlerinin
algilanan girisimci liderlik dUzeyinin (x= 3.92), 6gretmen girisimciliginin
(x = 3.73) ve 6gretmenlerin pozitif psikolojik sermaye algilarinin (x= 3.921)
ortalamanin Uzerinde oldugunu géstermektedir.

Olceklerin alt boyutlari ve genelinden elde edilen basiklik degeri -.48 ile
45 arasinda ve carpiklik degeri -.85 ile .16 arasinda degismektedir.
Girisimci liderlik, 6gretmen girisimciligi ve pozitif psikolojik sermaye
arasindaki iliskiler goz d6nune alindiginda, girisimci liderlik ile 6gretmen
girisimciligi (r = .267; p <.01) ve pozitif psikolojik sermaye arasinda (r =
277; p <.01) dusuk duzeyli pozitif yonlu; 6gretmen girisimciligi ile pozitif
psikolojik sermaye arasinda (r = .528; p <.01) orta duzeyli pozitif yonlu
anlamli iliskiler bulunmaktadir.

Denencelerin Test Edilmesi

Girisimci liderlik, 6gretmen girisimciligi ve pozitif psikolojik sermaye
arasindaki iliskilere yonelik gelistirilen denenceleri test etmek amaciyla
bir model olusturulmus ve bu model Yapisal Esitlik Modellemesi (YEM)
ile test edilmistir. YEM analizlerinde Schumacker ve Lomax (2016)
tarafindan  &nerilen adimlar (model betimlenmesi, model
tanimlanmasli, model tahmini, model testi, model degisikligi) takip
edilmistir. Calisma kapsaminda elde edilen veri seti orneklem
bayuklugu, verilerin dagilimi (normallik, dogrusallik, coklu baglanti ve
tekillik) bakimindan incelenmis ve YEM varsayimlarini karsiladigi tespit
edilmistir. Gerceklestirilen YEM analizlerinde kestirimlerin yapilmasinda
Maksimum  Olabilirlik ve Bootstrap yodntemleri kullaniimistir.
Gercgeklestirilen YEM analizi sonucunda ulasilan yol diyagrami ve yol
katsayilarina iliskin degerler Sekil 3'te sunulmustur.
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Girisimci Liderlik, Ogretmen Girisimciligi ve Pozitif Psikolojik Sermaye

lliskisine Yénelik Model
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SD: Stratejik Dustnme; GD: Girisimci Davranis; M: Motivasyon; I: iletisim; FT:
Firsatlari Tanima; IA: inisiyatif alma; RA: Risk alma; I: lyimserlik; PD: Psikolojik

dayaniklilik; U: Umut; OY: Oz yeterlilik

Girisimci liderlik ile 6gretmen girisimciligi arasindaki iliskide pozitif
psikolojik sermayenin araci etkisine yonelik olusturulan modelin
uyumuna iliskin elde edilen sonuclar ve YEM'de kullanilan uyum

indekslerine Tablo 3'te yer verilmistir.
Tablo 3

YEM'de Kullanilan Uyum Indeksleri ve Modele iliskin Elde Edilen Sonuclar

Uyum OlcutU
Parametre Sonug lyi Uyum Kabul Edilebilir Uyum
x> 216.6 0 < x% < 2df 2 < x? < 5df
x?/df 5.70 0<x%/df<2 2<x%/df<5
RMSEA .066 0 = RMSEA £.05 .05 <RMSEA .08
SRMR .049 0 <SRMR =< .05 .05 <SRMR =10
NFI .97 95 <NFI =100 90 = NFI < .95
NNFI 96 95 <NNFI =100 .90 = NNFI < .95
CFl .97 95 <CFI =100 90 = CFI < .95
GFI .97 95 < GFI £1.00 90 < GFl <.95
AGFI 94 .95 < AGFI £1.00 .90 <= AGFI < .95

Kaynak: Byrne (2016, ss. 93-99); Kline (2016, ss. 268-278); GUrbUuz (2019, s. 34).
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Tablo 3 incelendiginde modele iliskin elde edilen uyum indekslerinden
RMSEA ve AGFIl degerlerinin kabul edilebilir; SRMR, NFI, NNFI, CFl ve GFI
degerlerinin ise iyi uyum duzeyinde oldugu gorulmektedir. Kline (2016),
model uyumunun dederlendirilmesinde rutin olarak rapor edilen x?
degerinin érnek buyuklugu ile birlikte artma egiliminde oldugunu
belirtmistir. Brown (2015) ve Harrington (2009) ise oOrneklem
buayukligunun fazla oldugu arastirmalarda diger uyum indeks
degerlerinin kullanilmasini énermistir. Bu bakimdan kabul edilebilir
uyum indeks dederinin hafif Gzerinde oldudu goérulen x?/df dederinin
orneklem buyuklugune bagli olarak goz ardi edilebilecegi sdylenebilir.
Sonu¢ olarak elde edilen butun bu degerler test edilen modelin
dogrulandigini gdéstermistir. Gerceklestirilen analizler sonucunda,
girisimci liderligin  6gretmen girisimciligi (= .198; p< .001) ve
ogretmenlerin pozitif psikolojik sermaye (B= .284; p< .001) algilarini
pozitif ydnde, anlamli bir sekilde yordadigi ayni zamanda égretmenlerin
pozitif psikolojik sermaye algilarinin girisimciliklerini (= .660; p< .001)
pozitif yonde, anlamli bir sekilde yordadigi tespit edilmistir. Bu
bakimdan d1, d2 ve d3 denencelerinin dogrulandigi sdylenebilir.

Aracilik Etkisi

Girisimmci liderlik ile 6gretmen girisimciligi arasindaki iliskide pozitif
psikolojik sermayenin aracilik rolunu belirlemek amaciyla Sobel Testi ve
Baron ve Kenny'in geleneksel ydntemlerinden daha gecerli ve guvenilir
sonuclar verdigi ileri sUrulen Bootstrap yontemi kullanilmistir (Hayes,
2009). Bootstrap yontemiyle (5000 orneklem, 95 guven aralidi)
gerceklestirilen analizler neticesinde elde edilen sonuclara Tablo 4'te
yer verilmistir.

Tablo 4
Girisimci  Liderligin Ogretmen Girisimciligi Uzerindeki Etkisinde Pozitif
Psikolojik Sermayenin Araci Rolu

Sonug¢ Degiskenleri

Tahmin Degiskenleri Pozitif Psikolojik Ogretmen Girisimciligi
Sermaye
B S.E. B S.E.
Girisimci Liderlik® 0.378™ 0.010
R? 0.143
Girisimci Liderlik 0.284™ 0.007
R? 0.110
Girisimci Liderlik® 0.198™ 0.008
P. Psikolojik Sermaye 0.660™ 0.130
R? 0.549
Dolayl Etki 0.188(0.142 — 0.234)

a b
Araci degisken eklenmeden dnce, Araci degisken eklendikten sonra ** p< .001, Parantez icerisindeki degerler alt ve Ust glven

araligi degerleridir. Bootstrap yeniden érnekleme sayisi 5000
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Tablo 4 incelendiginde girisimci liderligin 6gretmen girisimciligi
uzerindeki dogrudan etkisinin anlamh (= .378; p< .001) oldugu
gorulmektedir. Araci degisken olan pozitif psikolojik sermaye modele
dahil oldugunda girisimci liderligin égretmen girisimciligi Uzerindeki
etkisi (B= .198; p< .001) azalmis ancak anlamliligi bozulmamistir. Bu
durum girisimci liderlik ile 6gretmen girisimciligi arasindaki iliskide
pozitif psikolojik sermayenin kismi aracl oldugunu géstermistir (Baron
ve Kenny, 1986). Dolayli etkinin var olup olmadigini belirlemek amaciyla
Bootstrap analizlerinde %95 guven araliginda elde edilen Cl (confidence
interval) degerlerine bakilmistir. Elde edilen degerler girisimci liderligin
pozitif psikolojik sermaye vasitasiyla 6gretmen girisimciligi Uzerindeki
dolayli etkisinin  (B= .188; %95CI| [0.142 — 0.234], p < .001) oldugunu
gostermistir. Elde edilen alt uUst gUven araligi degerlerinin sifir
kapsamiyor olmasi dolayli etkinin anlamli oldugu ve aracilik etkisinin
var oldugunu gostermistir (Gurbuz, 2019; MacKinnon ve digerleri, 2004).
Sonuc olarak yapilan aracilik testi sonuclarina gére girisimci liderlik ile
ogretmen girisimciligi arasindaki iliskide pozitif psikolojik sermayenin
kismi aracilik rolune sahip oldugu belirlenmistir. Model 6gretmen
girisimciligindeki varyansin yaklasik %55'ini aciklamaktadir. Bu
bakimdan arastirmanin dérduncu denencesi de dogrulanmistir.

Sonug, Tartisma ve Oneriler

GUnUmuzun zorlu, belirsiz kosullari ve okullara iliskin degisen
beklentiler okul liderlerinin rollerine iliskin farklh egilimlerin ortaya
cikmasina sebep olmustur. GUnumuzde okullar, is dunyasinin ihtiyag
duydugu liderlik rollerini de iceren ¢cok yéonlu bir pedagojik eylem alani
haline gelmistir (Brauckmann ve Pashiardis, 2020). Okul liderleri bu
eylem alani icerisinde, ice donuk ve disa donuk stratejileri iceren
girisimci rol ve davranislar sergilemek durumundadir (Miller, 2018).
Girisimci liderlik, okul liderlerinin sergileme durumunda kaldiklari bu
girisimci rol ve davranislari aciklayan yeni bir liderlik anlayisidir.

Yoénetim sureclerinde girisimci rol ve yaklasimlari etkili bir sekilde
kullanabilen ve takipcgilerinin de bu dogrultuda davranislar
sergilemesini tesvik eden girisimci liderlik anlayisinin okullarin etkililigi
bakimindan dnemli oldugu dusunulmektedir. Sosyal bir sistem olan
okullarin liderliginde g6z 6nunde bulundurulmasi gereken pek cok
degisken bulunmaktadir. Okul liderleri bir yandan kaynak saglama,
eldeki sinirl kaynaklari etkili bir sekilde kullanma, uygun egitim-
ogretim ortamlari olusturma, degisime uyum gosterme gibi bircok
maddi degiskenle bas etmeye calisirken bir yandan da o6gretmenleri
motive etme, okul icinde pozitif bir iklimiyaratma, paydaslarla (6grenci,
ogretmen, veli, okul cevresi vb.) etkili iletisim, catisma ydénetimi gibi
manevi degiskenlerle bas etmesi gerekir. Bu gereklilikler beraberinde
bircok rol ve ozelligin okul liderligi kapsaminda ele alinmasina yol
acmistir. Calisma kapsaminda yer alan girisimci liderlik kavrami okul
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baglaminda ele alinan guncel liderlik tartismalarini olusturmaktadir
(Akbasli ve Dis, 2019; Ariyani ve Zuhaery, 2021; Mas ve digerleri, 2021, Ucar
ve Saglam, 2019). Tum okul tyelerinin katildigi etkili bir okul ortaminin
yaratilmasinda girisimci liderligin anahtar bir rolU vardir (Ariyani ve
digerleri, 2021).

Literaturde girisimci rol ve davranislari okul ortaminda konu edinen
calismalarin sayisi oldukca sinirlidir. Ancak girisimci rol ve davranislarin
orgut ortaminda saglayabilecedi potansiyel faydalara iliskin
gergeklestirilen arastirmalar bu o6zelliklerin okul ortamlarinda ele
alinmasi zorunlulugunu dogdurmustur. OJretmen girisimciligi, bu
zorunluluktan dogmus guncel bir egitim kavramidir. Yeni bir girisimde
bulunma veya is kurma anlamindan ziyade 6gretmenlerin girisimci gibi
davranma yetenekleriyle ilgili oldugu dusunulen kavram hakkinda ¢ok
fazla netlik yoktur ve bu konuda yapilmis calismalar halen baslangic
asamasindadir (Keyhanive Kim, 2020; Neto ve digerleri, 2018). GUnumuz
okullarinin icinde bulundugu sorunlar ve egitime yonelik degisen
beklentiler, okullarda deger yaratacak degisimlere istekli ve yetenekli
olan 6gretmenlere olan ihtiyaci arttirmistir (Borasi ve Finnigan, 2010).
Inisiyatifalma, risk alma, firsatlari tanima, yenilesim, bir projeyi planlama
ve ydnetme yetenegi ve disaridan kaynak saglama gibi unsurlari
icerdigi dusunulen ogretmen girisimciligi kavraminin bu ihtiyaci
karsilayacagi dusunulmektedir (Ho, 2018).

Yonetim sureclerinde benimsenecek girisimci liderlik anlayisinin
ogretmen girisimciligini olumlu yonde etkileyecegi dusunulmektedir.
Ancak pozitif psikolojik sermaye duzeyleri farkli olan o6gretmenlerin
gerek girisimci liderlige olan duyarliliklarinda gerekse egitim-ogretim
sureclerinde sergileyecekleri girisimci davranislarin performansinda
belirgin farkliliklar olmasi beklenmektedir. Bireylerin pozitif gelisim
durumunu yansitan ve gelistirilebilen bir &zellik olarak degerlendirilen
pozitif psikolojik sermayenin girisimci liderlik ile 6gretmen girisimciligi
arasindaki iliskide etkili olabilecegi degerlendiriimektedir. Bu
kapsamda calismada, okul mudurlerinin girisimci liderlik davranislari ile
ogretmen girisimciligi ve pozitif psikolojik sermaye arasindaki iliski
incelenmistir. Kuramsal ¢cikarimlar ve ilgili arastirmalardan yararlanarak
degiskenler arasindaki iliskilere yonelik dort denence gelistirilmis ve
olusturulan model (Sekil 1) yardimiyla test edilmistir. Gerceklestirilen
analizler neticesinde tum denenceler dogrulanmistir.

Calisma sonuclari, okul mudurlerinin algilanan girisimci liderlik davranis
duzeyinin, 6gretmen girisimciliginin ve 6gretmenlerin pozitif psikolojik
sermaye algilarinin ortalamanin Uzerinde oldugunu ortaya koymustur.
Ayrica degiskenler baglaminda gelistirilen denencelerden ilkine (Okul
mudurlerinin  girisimci liderlik davranislari 6gretmen girisimciligini
anlamli bir sekilde yordamaktadir) yonelik gerceklestirilen analizler
neticesinde okul mudurlerinin  girisimci  liderlik davranislarinin
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ogretmen girisimciligi Uzerinde pozitif yonde anlamli bir etkiye sahip
oldugu belirlenmistir. Girisimci liderlik, girisimci rol ve &zellikleri etkili bir
sekilde kullanabilen ve orgutsel sUreclerde girisimci davranis ortami
yaratarak takipgilerini de girisimci olarak dusunmeye ve hareket
etmeye yodnlendiren yeni bir liderlik anlayisidir (Cohen, 2004,
Subramaniam ve Shankar, 2020). Girisimci liderlik baglaminda yapilan
arastirmalarin  genelinde, girisimci liderligin takipcileri Uzerinde
biraktigi  olumlu etkilere odaklaniimistir. Newman vd. (2018)
arastirmasinda, girisimci liderligin calisanlarin yaratici 6z yeterlilik ve
yenilik¢i davranislari Uzerindeki olumlu etkisini ortaya koymustur. Kim
vd. (2016) kamu baglaminda girisimci liderligi konu edindigi
calismasinda, girisimci liderligin érgutlerde yUksek duzeyde guven ve
etkilesim ortaya c¢ikardigini, ¢alisanlarin tutum ve davranislarini olumiu
yonde etkileyerek érgutsel performansi arttirdigr sonucuna ulasmistir.
Akbari vd. (2020), girisimci liderligin érgutlerde yenilik¢i calisma
davranisini tesvik ettigini tespit etmistir. Kuratko ve Hornsby (1999) ise
girisimci bir iklim yaratma ve orgutsel girisimcilik uygulamalarini
gelistirmede girisimci liderligin anahtar bir rol oynadigini belirtmistir.
Girisimci liderligin takipgileri Uzerindeki olumlu etkisine iliskin belirtilen
bu arastirmalar, calismanin dogrulanan ilk denencesini destekler
niteliktedir.  Girisimmci  okul  liderligi  uygulamalari  dgretmen
girisimciligini olumlu yénde etkilemektedir.

Degiskenler baglaminda gelistirilen ikinci denenceye (Okul
mudurlerinin  girisimci  liderlik davranislari  6gretmenlerin  pozitif
psikolojik sermaye algilarint  pozitif yonde, anlamli sekilde
yordamaktadir) ydnelik gerceklestirilen analizler neticesinde okul
mudurlerinin girisimci liderlik davranislarinin égretmenlerin pozitif
psikolojik sermaye algilari Uzerinde pozitif ydnde, anlamli bir etkiye
sahip oldugu belirlenmistir. Orgutsel alanda yapilmis bircok calisma
(Escortell ve digerleri, 2020; Khuwaja ve digerleri, 2020), liderligin
tutumsal ve davranissal sonuclara etkisini acik bir sekilde ortaya
koymaktadir. Bireylerin pozitif gelisim durumunu yansitan pozitif
psikolojik sermaye (6z yeterlilik, umut, iyimserlik, psikolojik dayaniklilik)
algilarinin da liderlik sureclerinden etkilenecegi dusunulmektedir.
Gooty vd. (2009) calismasinda, takipgilerin dénusumcu liderlik
algilarinin pozitif psikolojik sermaye algilarinin gelisiminde énemli bir
oncul olarak hizmet ettigini dne surmustur. Bu baglamda takipgilerine
enerji, 6zguven, sabir ve 6grenme yetenekleri kazandirma amacinda
olan girisimci okul liderliginin 6gretmenlerin pozitif psikolojik sermaye
algilarini olumlu yonde etkiledigi soylenebilir (Lippitt, 1987).

Arastirmanin UcUncl denencesine (Ogretmenlerin pozitif psikolojik
sermaye algilart girisimciliklerini  pozitif ydnde, anlamli sekilde
yordamaktadir)  yonelik  gerceklestirilen  analizler neticesinde
ogretmenlerin pozitif psikolojik sermaye algilarinin girisimciliklerini
pozitif yénde, anlamli bir sekilde etkiledigi sonucuna ulasiimistir.
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LiteratUrdeki bircok arastirma (Lima ve digerleri, 2020; Onay ve digerleri,
2017; Ozkan ve Tosun, 2020; Tang, 2020) pozitif psikolojik sermayenin
girisimci davranis, i¢c girisimcilik, girisimcilik niyeti Uzerindeki olumlu
etkisini ortaya koymaktadir. Bu baglamda arastirmanin Ucuncu
denencesine iliskin ulasilan sonucun literatdrle uyumlu oldugu
soylenebilir.  Pozitif psikolojik sermaye duzeyleri yuksek olan
ogretmenler egitim-ogretim sureclerinde daha girisimci
davranmaktadir.

Calisma degiskenleri baglaminda gelistirilen son denenceye (Okul
mudurlerinin girisimci liderlik davranislari ile 6gretmen girisimciligi
arasindaki iliskide o6gretmenlerin pozitif psikolojik sermaye algilarinin
aracilik etkisi vardir) yodnelik gerceklestirilen analizler neticesinde
girisimci liderligin pozitif psikolojik sermaye aracisi Uzerinden dolayl
etkileri anlamli bulunmustur. Liderlik, farkli duzeyde duyarliliklara sahip
takipcilerle kurulan etkilesimlerin sonucunda ortaya ¢ikan bir surectir
(Renko ve digerleri, 2015). Pozitif psikolojik sermayenin takipgilerin
girisimci liderlerine olan duyarhliklarini etkileyen onemli faktorlerden
biri oldugu dusunulmektedir. Pozitif psikolojik sermaye kavrami, konu
edinilen arastirmalarin buyuk bir cogunlugunda (Aslan, 2020; Lei ve
digerleri, 2020; Ramalu ve Janadari, 2020; Sahin, 2020) araci etkisi
bakimindan ele alinmaktadir. Dolayisiyla girisimci liderlik ile 6gretmen
girisimciligi arasindaki iliskiye pozitif psikolojik sermayenin aracilik
etmesinin literaturle uyumluluk gosterdigi soylenebilir. Girisimci liderlik
ile 6gretmen girisimciligi arasindaki iliskiye pozitif psikolojik sermaye
aracilik etmektedir. Arastirma sonuclari, okul mudurlerinin girisimci
liderlik davranislarinin 6gretmenlerin girisimcilikleri ve pozitif psikolojik
sermaye algilari Uzerinde anlamli bir etkiye sahip oldugunu ortaya
koymustur. Bunun yaninda okul mudurlerinin  girisimci liderlik
davranislari, 8gretmenlerin pozitif psikolojik sermaye algilari Uzerinden
ogretmen girisimciligini dolayli ve anlamli sekilde etkilemektedir. Bu
baglamda girisimci rol ve davranislarin 6n plana ciktigi etkili bir okul
ortaminin yaratilmasinda girisimci liderligin anahtar bir rol Ustlendigi
soylenebilir.

Bu calisma okullardaki girisimci liderlik uygulamalarinin égretmen
girisimciligini olumlu yonde etkiledigi ve bu etkiye pozitif psikolojik
sermayenin aracilik ettigine dair kanitlar sunmaktadir. Bu baglamda
okul icinde girisimci liderlik uygulamalarini arttiracak deneyim
paylasimi, seminer, hizmet ici egitim gibi faaliyetler planlanabilir;
girisimci liderlik uygulamalarinin basarili bir sekilde gerceklestiren okul
mudurlerinin, diger mudurlere mentorluk yapmalari saglanabilir.
Ogretmenlerin is birligi yapmalarina, yaratici ve yenilikci fikirlerini
paylasmalarina, risk almalarina ve ogrencileri icin daha iyi 6grenme
firsatlari yaratmalarina olanak saglayacak bir girisimci okul kdlturu
olusturmak icin gerekli olan tum kaynaklar saglanabilir. Ogretmenlerin
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pozitif psikolojik sermayelerini destekleyen bir ortam yaratilarak daha
iyi bir 8grenme ortami sunacak tedbirler alinabilir.

Yeni bir liderlik anlayisi olarak degerlendirilen girisimci liderlik ile farkl
degiskenlerin (6rgutsel sinerji, 6rgutsel sinizm vb.) ve aracilarin (is
doyumu, kontrol odagi, vb.) ele alindigi calismalar yapilabilir. Girisimci
liderligin ve 6gretmen girisimciliginin okul ortamina etkileri konusunda
daha derinlemesine bilgiler elde edilmesine olanak saglayacak nitel
arastirmalar yapilabilir. Calisma drneklemine yalnizca devlet okullarinda
gorevli 6gretmenler dahil edilmistir. Benzer calismalar daha genis
orneklemde cesitli devlet ve &zel okullarda yurutulebilir, devlet ve 6zel
okullardaki algilarin farklilasip farklilasmadigi konusu arastirilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Marmara Universitesi EJitim
Bilimleri Enstitust Bilimsel Arastirma ve Yayin Etigi kurulunun
25/09/2020 tarihli 2000223273 sayili  karari ile alinan izinle
yaruatualmauastar.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir c¢ikar
catismasi yoktur.

Yazar Katkisi: Yazarlar bu calismaya esit oranda katki saglamislardir.
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Abstract

The aim of this study is to examine the relationship between
entrepreneurial school leadership and teacher
entrepreneurship based on teacher perceptions and to reveal
whether teachers' perceived positive psychological capital
plays a mediating role in this relationship. The participants of
the study consisted of 1200 teachers working in public schools
in Pendik district of Istanbul in the 2020-2021 academic year.
The data of this quantitative study, in which structural
equation modeling and mediation tests were used, were
obtained using the Entrepreneurial Leadership Scale,
Entrepreneurial Teacher Behaviors Scale and Positive
Psychological Capital Scale. The results obtained from the
research show that school leaders exhibit entrepreneurial
leadership behaviors above the average in management
processes, and that these entrepreneurial behaviors exhibited
by  school leaders significantly  predict  teacher
entrepreneurship and teachers' perceptions of positive
psychological capital in a positive direction. Furthermore, it
was found that teachers' perceived positive psychological
capital played a mediating role in the relationship between
entrepreneurial leadership and teacher entrepreneurship.
The model created in this context explains about 55% of the
change in teacher entrepreneurship. In line with the evidence
obtained from the research, it is recommended to organize
awareness and development trainings for school leaders and
teachers on entrepreneurial leadership, which is considered
as a new leadership approach, teacher entrepreneurship and
positive psychological capital, and to conduct studies on
entrepreneurial leadership and different variables and
mediators.
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Introduction

Today, many developed countries have shifted their search for quality,
effectiveness and efficiency in education systems to school
management and Leadership. School management and leadership
affect many factors such as student achievement, teacher
development, school culture, and parental involvement. The critical role
of school management and leadership in ensuring school effectiveness
is frequently emphasized in many studies in the literature (Huber &
Muijs, 2009; Pont, 2020; Rhodes & Brundrett, 2009). At the same time,
how this effectiveness is successfully achieved (leadership models,
leadership practices) constitutes the current leadership debates in the
school context (Tan et al., 2020). Leithwood et al. (2008) reviewed a large
number of empirical studies in the field of school leadership and made
seven strong claims about successful school leadership and revisited
these claims based on a decade of empirical studies (Leithwood et al,,
2020). Accordingly, school leadership has the power to determine the
quality of teaching and learning by influencing the characteristics of
school organizations. School leadership that includes practices that
address stakeholders' beliefs, values, motivation, performance,
knowledge and skills is context-sensitive and seeks to meet different
contextual demands in school leadership. In addition to improving
school conditions, school leadership develops an indirect learning and
teaching process by encouraging parent-child interaction at home.
School leadership can have more impact on school and student
outcomes when it is decentralized. School leadership is distributed
according to a specific model, which depends on needs that vary from
school to school and levels of expertise within the organization. A well-
defined set of personal leadership resources (cognitive, social and
psychological) are effective in school leadership.

Day et al. (2020) state that the leadership practices that characterize
successful schools of the 2Ist century include transformational,
pedagogical/instructional, and distributive leadership and suggested
that there are eight key interrelated and dynamic dimensions of
successful school leadership. These dimensions are presented in Figure
1.
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Figure 1
Eight Key Dimensions of School Leadership
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Source: Day et al. (2020)

The aforementioned studies clearly demonstrate the effects of
leadership on school organization, culture, and teachers. In this regard,
it can be said that leadership directly or indirectly affects any kind of
performance in the school context (Brauckmann and Pashiardis, 2020;
Miller, 2018).

The dynamic and complex nature of 21st century schools have led to
different expectations regarding the roles and responsibilities of school
leadership (Drobni¢, 2015; Thessin & Louis, 2019). Schools, which are
directly affected by technological development and social changes, are
expected to maintain their functioning smoothly with their limited
resources and at the same time keep up with the innovations brought
about by these changes and developments. The decentralization
approach introduced by the new public reform movement, which
proposes traditional market methods and competitive mechanisms for
public administration, suggests that decision-making authority on
many issues related to schools should be delegated to school
leadership. In our country, the authority of many decisions in project
schools, which were included in our education system with the law
dated March 14, 2014 and numbered 6528, was partially left to the
school leadership. In addition, there is now a growing trend towards
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greater accountability in education, with responsibility for national and
international test results being placed with school leadership. At the
same time, schools are expected to raise generations with the
competence and mindset to cope with global competition and ensure
sustainable economic development. These and similar conditions
require school leaders to exhibit entrepreneurial roles and
characteristics different from basic leadership practices in
management processes (Drobnig, 2015; Leonard, 2013; Miller, 2018;
Wong & Ng, 2020).

Entrepreneurial roles and characteristics are usually addressed in the
business or private sector. The number of studies addressing
entrepreneurship in the public sector, especially in the context of public
education, is quite limited (Demircioglu & Chowdhury, 2021; Eyal &
Inbar, 2003). Although the public sector and entrepreneurship may
seem like two different concepts that are far from each other, today's
conditions are leading to these two concepts being increasingly
mentioned together (Hayter et al., 2018).

According to Hayter et al. (2018), public sector entrepreneurship refers
to innovative individuals who can transform a status quo social and
economic environment into a dynamic one, taking creative action in
the face of uncertainty. It is thought that innovative leaders and
teachers with these characteristics are needed in the management and
education processes of today's public schools (Keddie et al., 2017).
Changing national priorities and political contexts for education
systems, increasing competition among international education
systems, the growing adoption of monitoring and accountability
systems, and the deepening culture of a performance-oriented
approach to public administration have led to the design of new
approaches to school leadership and teaching around the world that
incorporate entrepreneurial roles and characteristics (Miller, 2018).

Entrepreneurial leadership, which is considered as a new leadership
style that integrates entrepreneurial spirit with effective leadership
qualities, is thought to best meet the roles and responsibilities needed
in managing today's schools (Harrison et al., 2016; Kearney, 2020; Miller,
2018). Entrepreneurial leadership is the tendency and practice of
creating, evaluating, or pursuing opportunities for change and
innovation, finding new resources or using existing resources in new
ways to achieve effective results (Woods et al., 2007). Entrepreneurial
leadership is a new generation leadership style that exhibits
entrepreneurial behaviors for organizational effectiveness and
encourages followers to engage in such behaviors (Kuratko, 2007;
Leonard, 2013; Renko, 2017). In the definitions of entrepreneurial
leadership in the literature, strategic thinking, opportunity orientation,
sustaining innovation and adaptation in environments where change
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and development are rapid, directing followers to think and act
entrepreneurially, acquiring resources and managing resources
strategically, and effective communication roles come to the fore
(Cohen, 2004; Covin & Slevin, 2002; Cunningham & Lischeron, 1991;
Darling & Beebe, 2007; Kuratko, 2007; McGrath & MacMillan, 2000; Musa
& Fontana, 2016; Roschke, 2018; Siilasmaa, 2019; Subramaniam &
Shankar, 2020; Surie & Ashley, 2008).

Entrepreneurial leadership, which involves the effective use of
entrepreneurial mindset and skills in management processes, is also
expected to encourage followers to exhibit entrepreneurial behaviorsin
this direction (Renko, 2017, p. 387). In this context, it is thought that
entrepreneurial leadership practices in school management processes
will positively affect teacher initiative.

The concept of teacher entrepreneurship refers to teachers who have
entrepreneurial competencies and increase the effectiveness of
educational processes by transforming these competencies into
behaviors (Keyhani & Kim, 2020; Neto et al.,, 2018). In today's challenging
conditions, the effectiveness of schools trying to continue their
functioning is thought to need teachers who have entrepreneurial
competencies and behaviors along with entrepreneurial leadership
(Borasi & Finnigan, 2010; Walsch, 2017). Van Dam et al. (2010) argued that
entrepreneurial teacher behaviors have three basic dimensions:
opportunity recognition, initiative taking and risk taking. Borasi and
Finnigan (2010) found that teachers who led successful transformations
in their schools engaged in entrepreneurial attitudes and behaviors
such as acting on a vision, initiating and sustaining innovation,
exploring and seizing opportunities, making quick and timely decisions,
creative problem solving, overcoming resource constraints, mastery of
networking and networking, and safe risk taking. Ho (2018) tried to
explain entrepreneurial teacher behaviors in six categories: innovation,
risk-taking (exploring and evaluating opportunities), initiating and
managing a project, taking initiative, and seeking resources. Keyhani
and Kim (2020) state in their comprehensive literature review that
opportunity orientation, innovativeness, proactivity and risk tolerance
behaviors are addressed within the scope of teacher entrepreneurship.

As with all leadership styles, entrepreneurial leadership can only be
achieved through interaction between the leader and teachers who
show different levels of sensitivity to this leader (Brown, 2018; Gardner
et al.,, 2005; Renko et al., 2015). In this context, positive psychological
capital is thought to be one of the important factors affecting teachers'
sensitivity to entrepreneurial leadership.

The concept of positive psychological capital, which emerged as a result
of the positive approach in the field of organizational behavior, refers to
the state of psychological development of individuals (Luthans, 2002;
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2007; Luthans et al,, 2007). The concept of positive psychological capital
requires people to utilize their own internal resources as well as human
and social capital for the purpose of effective job performance. These
resources are personal characteristics such as positive thought
patterns, emotional intelligence, resilience and self-efficacy (Luthans et
al., 2004; Luthans et al,, 2007). Positive psychological capital consists of
four psychological capacities: self-efficacy/confidence, which refers to
people's beliefs that they can accomplish challenging tasks; optimism,
which reflects a positive outlook towards present and future events;
hope, which reflects the motivation for action towards achieving goals;
and resilience, which is characterized by survival and adaptation in the
face of difficulties and adversity (Luthans et al., 2007; Masten & Reed,
2002; Snyder et al., 1991).

It is thought that the dynamo of the Turkish education system, which
tries to compete with the world with many problems and changes
within limited resources, is school leadership and the teaching
profession working with the motivation given by this leadership. In
today's conditions, it is seen that schools with entrepreneurial school
leadership can easily overcome resource limitations and successfully
cope with many problems and changes they face (Gokge & Uslu, 2018;
Varlik & GUnbayi, 2019). At the same time, it can be said that the
psychological climate created by this leadership within the school
positively affects teachers' entrepreneurial roles and characteristics. It is
thought that it is important for teachers to have entrepreneurial roles
and characteristics in terms of the effectiveness of education and
training services and raising students with entrepreneurial skills and
mindset. With this in mind, it is considered necessary to determine the
characteristics of entrepreneurial leadership in schools and to reveal
the effects of this leadership on teachers' entrepreneurial roles and
positive psychological capital. In line with this necessity, this study
addresses the relationships between entrepreneurial leadership,
teacher entrepreneurship and positive psychological capital in the
context of the Turkish education system.

Entrepreneurial leadership is built on two main pillars: the leader's
opportunity-focused entrepreneurial actions and the impact process
that directs followers to exhibit such behaviors (Renko, 2017). In this
context, it can be said that one of the tasks that entrepreneurial school
leadership primarily focuses on is to encourage teacher
entrepreneurship. In addition, it is foreseen that positive psychological
capital perceptions, which reflect the positive psychological
development status of individuals, can be instrumental in this
encouragement process (Luthans & Avolio, 2014; Renko, 2017). The aim
of the study is to examine the relationship between school principals'
entrepreneurial leadership and teacher entrepreneurship and positive
psychological capital. In line with this general aim, a theoretical model
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was developed and tested by taking into account the theoretical
implications and research findings regarding the relationships
between variables (Figure 2). The hypotheses developed for the
relationships between variables are as follows:

h1-School principals' entrepreneurial leadership behaviors positively
and significantly predict teacher entrepreneurship.

h2-School principals' entrepreneurial leadership behaviors positively
and significantly predict teachers' positive psychological capital
perceptions.

h3-Teachers' perceptions of positive psychological capital positively and
significantly predict their entrepreneurship.

h4-There is a mediating effect of teachers' positive psychological capital
perceptions on the relationship between school principals'
entrepreneurial leadership behaviors and teacher entrepreneurship.

Method

In this section of the study, the research model, population and sample,
data collection tools and details on data analysis are given.

Research Design

This study, which examines the relationships between school principals'
entrepreneurial leadership, teacher entrepreneurship and positive
psychological capital, is a correlational survey model. The relationships
between entrepreneurial leadership, teacher entrepreneurship and
positive psychological capital were tested using structural equation
modeling (SEM), which explains the relationships between more than
two variables through equations. SEM, a statistical modeling approach
used in social sciences, is used to determine the extent to which a
theoretical model is compatible with the data (Hair et al,, 2018). In the
model created within the scope of the study, Teacher Entrepreneurship
is the dependent variable, Positive Psychological Capital is the
mediating variable and Entrepreneurial Leadership is the independent
variable. The model created accordingly is presented in Figure 2.
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Figure 2
A Hypothetical Model for the Relationship between Entrepreneurial
Leadership, Teacher Entrepreneurship and Positive Psychological Capital
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According to Figure 2, it is expected that entrepreneurial leadership
directly predicts teacher entrepreneurship; entrepreneurial leadership
also directly predicts teachers' perceptions of positive psychological
capital; teachers' perceptions of positive psychological capital directly
predict their entrepreneurship; and entrepreneurial leadership predicts
teacher entrepreneurship through the mediation of positive
psychological capital perception.

Universe/Sample

The population of the study consists of 6534 teachers working in public
schools in Pendik district of Istanbul province in the 2020-2021
academicyear (Pendik District Directorate of National Education, 2020).
The sample of the study consisted of 1200 teachers who were randomly
selected from this population and voluntarily participated in the study.
However, 112 responses that were found to be inappropriately filled
were removed from the data set and analyzed. When determining the
sample, simple random sampling method was used, which gives all
units in the universe an equal and independent chance to be selected.
This is the valid and best way to select a representative sample
(Buyukozturk et al., 2020). Demographic features of the participants are
shown in Table 1.
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Table 1
Descriptive Information of Participants (n=1088)
Variable Sub-variable N Percentage (%)
Gender Female 680 62.5
Male 408 37.5
School Level Primary School 369 339
Secondary School 386 355
High School 333 30.6
Education Level Bachelor's/Associate 836 76.8
Postgraduate 252 232
Whether to work in  Yes 190 17.5
a project school No 898 825

As seen in Table 1, 62.5% of the teachers who participated in the study
were female (680) and 37.5% were male (408). According to school level,
33.9% of the participants work in primary school (369), 35.5% in middle
school (386) and 30.6% in high school (333). In terms of education level,
76.8% of the participants were bachelor's/postgraduate (836) and 23.2%
were postgraduate (252). 17.5% of the participants work in schools with
project status (190) and 82.5% work in schools with normal status (898).

Materials (Data Collection Tools)

In this study, the Entrepreneurial Leadership Scale developed by
Akkaya (2021) was used to determine teachers' perceptions of
entrepreneurial leadership in school principals. The Entrepreneurial
Teacher Behaviors Scale, developed by Karen Van Dam and Piety R.
Runhaar (2010) and adapted into Turkish by Akkaya and Cetin (2022),
was used to assess teachers' entrepreneurial levels. Additionally, the
Positive Psychological Capital Scale, developed by Luthans et al. (2007)
and adapted into Turkish by Cetin and Basim (2012), was used to reveal
teachers' levels of positive psychological capital.

The Entrepreneurial Leadership Scale consists of 4 dimensions and 39
items: strategic thinking (10 items), entrepreneurial behavior (10 items),
motivation (10 items) and communication (9 items). In the strategic
thinking dimension of the scale, there are items such as Develops the
right strategies to meet the priority needs of the school; in the
entrepreneurial behavior dimension, Takes risks to realize ideas for the
development of the school; in the motivation dimension, Sees my
failures that occur when | use different methods as experience gain; in
the communication dimension, Recognizes the emotions behind the
other person's speech. In the scale, a five-point Likert form consisting of
never, very rarely, occasionally, most of the time, and always levels were
used. The structure of the scale with 4 dimensions and 39 items was
revealed using data collected from 774 teachers. To validate this
structure, additional data was collected from 324 different teachers,
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and using this data, confirmatory factor analysis (CFA) was conducted.
The goodness-of-fit values resulting from the CFA were calculated as
follows: x2/df = 2.77, RMSEA = 0.077, SRMR = 0.062, NFI = 0.96, NNFI| =
0.97, and CFI = 0.97. These values indicate a good fit between the
proposed structure and the collected data, suggesting that the model
adequately represents the relationships among the dimensions and
items of the scale (Byrne, 2016; Forza & Filippini, 1998; Hu & Bentler, 1999;
Schumacker & Lomax, 2016). Cronbach Alpha (a), McDonald Omega (w)
and Composite Reliability (cR) coefficients were calculated for the
reliability of the scale. The Cronbach's Alpha (a) coefficients calculated
for the overall scale and its sub-dimensions range from .937 to .979,
indicating high internal consistency. The McDonald Omega (w)
coefficients also range from .938 to .979, further confirming the
reliability of the scale. Additionally, the Composite Reliability (cR)
coefficients range from .868 to .974, indicating strong reliability across
the dimensions of the scale. These coefficients suggest that the items
within the scale are highly reliable in measuring the intended
constructs (DeVellis, 2017; Kling, 2015). The sub-group analysis and item-
test correlation methods used in determining the item analyses of the
scale have confirmed that all items in the scale are aligned with the
purpose of the scale. These analyses have provided evidence that the
items effectively contribute to measuring the intended constructs of
the scale. In addition, the final validated scale form was confirmed by 5
faculty members who are experts in the field of educational
administration and scale development (Akkaya, 2021).

The Entrepreneurial Teacher Behaviors Scale consists of 3 dimensions
and 13 items: opportunity recognition (4 items), taking initiative (5
items), and risk-taking (4 items). In the recognizing opportunities
dimension of the scale, | closely follow new developments in the field of
education; in the dimension of initiative, When there is a problem
within the school, | try to solve it effectively; in the dimension of risk-
taking, There are articles such as | can go outside the rules in order to
realize an innovation. In the scale, a 5-point Likert form consisting of
never, very rarely, occasionally, most of the time, and always levels were
used. The structure of the scale, consisting of 3 dimensions and 13 items,
was reestablished using data collected from 422 teachers. Additionally,
to confirm this structure, additional data was collected from 318
different teachers. Based on the confirmatory factor analysis (CFA)
conducted using this data, the goodness-of-fit values were calculated
as follows: x2/df = 2.70, RMSEA = 0.076, SRMR = 0.058, NFIl = 0.95, NNFI =
0.96, and CFl = 0.97. These values indicate a good fit between the
proposed structure and the collected data, suggesting that the model
adequately represents the relationships among the dimensions and
items of the scale (Byrne, 2016; Forza & Filippini, 1998; Hu & Bentler, 1999;
Schumacker & Lomax, 2016). The reliability of the scale was assessed
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using Cronbach's Alpha (a), McDonald's Omega (w), and Composite
Reliability (cR) coefficients. The Cronbach's Alpha (a) coefficients
calculated for the overall scale and its sub-dimensions range from .719
to .876, indicating moderate to high internal consistency. The
McDonald Omega (w) coefficients also range from .723 to .878, further
confirming the reliability of the scale. Additionally, the Composite
Reliability (cR) coefficients range from .821 to .924, suggesting strong
reliability across the dimensions of the scale. These coefficients indicate
that the items within the scale demonstrate satisfactory levels of
internal consistency and reliability (DeVellis, 2017; Kline, 2015). A t-test
between upper %27 and lower %27 groups and item-test correlation
methods used to determine the item analysis of the scale confirmed
that all items in the scale served the purpose of the scale. The final
validated scale form was confirmed by three faculty members who are
experts in educational administration and scale adaptation (Akkaya &
Cetin, 2022).

The original version of the Positive Psychological Capital Scale consists
of four dimensions and 24 items: self-efficacy (6 items), hope (6 items),
resilience (6 items), and optimism (6 items). In the adaptation study
conducted by Cetin and Basim (2012), 2 items from the optimism
dimension and 1item from the psychological resilience dimension were
excluded from the scale. In the self-efficacy dimension of the scale, | feel
confident when presenting information to my colleagues; in the
dimension of hope, There are many ways to solve any problem; in the
psychological resilience dimension, | can be self-sufficient in my job if |
have to; in the optimism dimension, | always see the good side of things
in my work are substances such as. The scale is prepared in a 6-point
Likert-type format, ranging from (1) Strongly Disagree to (6) Strongly
Agree, allowing participants to rate their responses along this scale.
Based on the confirmatory factor analysis (CFA) conducted for the four-
dimensional structure of the scale in the current study, the goodness-
of-fit values were calculated as follows: x2/df = 3.98, RMSEA = 0.052,
SRMR = 0.055, NFI = 093, NNFI = 0.94, and CFl = 0.95. These values
indicate a good fit between the proposed 4-dimensional structure and
the collected data, suggesting that the model adequately represents
the relationships among the dimensions and items of the scale. The
Cronbach's Alpha (a) coefficients for the internal consistency of the
scale were calculated as follows: In the original form: self-efficacy .85,
hope .80, resilience .72, optimism .79, and overall scale .89. In the Turkish
adaptation: self-efficacy .85, hope .80, resilience .68, optimism .67, and
overall scale .91 (Luthans vd., 2007; Cetin & Basim, 2012). In the current
study: self-efficacy .90, hope .81, resilience .74, optimism .61, and overall
scale .88. These coefficients indicate acceptable to good levels of
internal consistency for most dimensions and the overall scale (DeVellis,
2017; Kline, 2015).
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Data Collection Procedures

The scales included in the study were administered to voluntary
participants within the scope of the sample, upon obtaining necessary
permissions (ethical committee and application). The administration of
the scales took place either face-to-face or through electronic means.

Data Analysis

Before proceeding to data analysis, the data set was examined in terms
of missing values, normality, linearity, multicollinearity,
multicollinearity, singularity and outliers and it was determined that
there were no problems. All scale structures used in the study were
retested with CFA and it was seen that the obtained fit index values met
the fit criteria. SPSS 22.0 program was used to analyze the quantitative
data of the study. AMOS 24 program was used in the structural
equation model (SEM) analysis of the relationships between
entrepreneurial leadership, teacher entrepreneurship and positive
psychological capital. Various factors such as theoretical basis, sample
size, and distribution of data were found to meet the assumptions of
SEM, which is a multivariate analysis method. In the SEM analysis,
Maximum Likelihood Estimation was used as the estimation method
and Bootstrap analysis (5000 samples, .95 confidence interval), which
provides reliable results for the mediation test was used (Gurbuz, 2019;
Hayes, 2018; Hayes & Rockwood, 2017). The steps of Baron and Kenny
(1986) were followed in deciding the mediating role of positive
psychological capital in the relationship between entrepreneurial
leadership and teacher entrepreneurship.

Findings
Descriptive Statistics

Descriptive statistics for the research variables and sub-dimensions are
presented in Table 2.
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Table 2
Descriptive statistics for variables and sub-dimensions
Variable X  Sd K S ST EB M C EL RO T RT TE ' PR H SE PPC
ST 409 68 26 -69
EB 372 80 -02 -56 .80*
M 392 86 45 -85 74 71
C 395 74 31 =79 79 72 77
EL 392 .70 26 -70 91 90* 90** 90**
RO 3.88 56 =17 04  29*  30* 3% 227 33
IT 403 51 -42 12 30* 31 3% 26* 33 o2**
RT 320 .79 23  -19 .02% .07* .06* .02%*f .04* 34** 44
TE 373 49  -48 .09 21 27% 27% 21 27 77 84% 80*

I 427 .80 04 =10 21 O7* 9% 21 22%* 2™ o™ .01 4%
PR 490 57 15 =16 e 13 18 2% Jo™ 32 420 Q0% 4% 27
H 496 54 =17 0 -.06  22% 2T 2T%F J9% 24%F 40%F 45 Q4% 46 28*F 5O
SE 507 58 -35 -08 .]18% 9% 21 17 2™ 46™* 46 32 54 18 L53** o6o6**
PPC 485 45 -09 16 26 24 Q7 23 28% 490%™ 48* Q9 L3t G 78** 85 80**
**p<.001; N=1088
ST: Strategic Thinking; EB: Entrepreneurial Behavior; M: Motivation; C: Communication; EL: RO: Recognizing Opportunities; IT: Initiative
Taking; RT: Risk Taking; O: Optimism; PR: Psychological Resilience; H: Hope; SE: Self-Efficacy
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Table 2 is shows that the mean scores obtained from the sub-
dimensions of the Entrepreneurial Leadership Scale are Strategic
Thinking (x = 4.09), Communication (x = 3.95), Motivation (x = 3.92),
Entrepreneurial Behavior (x= 3.72); the mean scores obtained from the
sub-dimensions of the Entrepreneurial Teacher Behaviors Scale are
Taking Initiative (x = 4.03), Recognizing Opportunities (x = 3.88) and Risk
Taking (x = 3.20); the mean scores obtained from the sub-dimensions of
the Positive Psychological Capital Scale are Self-Efficacy (x = 5.07), Hope
(x = 4.906), Resilience (x = 4.76) and Optimism (x = 4.27). In addition, the
mean scores obtained for the overall scales show that the perceived
entrepreneurial leadership level of school principals (x= 3.92), teacher
entrepreneurship (x= 3.73) and teachers' perceptions of positive
psychological capital (x= 3.921) are above average.

The kurtosis value obtained from the sub-dimensions and overall scales
varies between -.48 and .45 and the skewness value varies between -.85
and .16. When the relationships between entrepreneurial leadership,
teacher entrepreneurship and positive psychological capital are
considered, it is seen that there is a low-level positive relationship
between entrepreneurial leadership, teacher entrepreneurship (r =.267,
p < .01) and positive psychological capital (r = .277; p < .01); there is a
moderate positive significant relationship between teacher
entrepreneurship and positive psychological capital (r =.528; p <.01).

Testing the Hypotheses

In order to test the hypotheses developed for the relationships between
entrepreneurial leadership, teacher entrepreneurship and positive
psychological capital, a model was created and this model was tested
with Structural Equation Modeling (SEM). In SEM analyses, the steps
suggested by Schumacker and Lomax (2016) (model description, model
identification, model estimation, model testing, model modification)
were followed. The data set obtained within the scope of the study was
examined in terms of sample size, data distribution (normality, linearity,
multicollinearity, multicollinearity and singularity) and it was revealed
that it met the assumptions of SEM. Maximum Likelihood and
Bootstrap methods were used to make the estimations in the SEM
analysis. The path diagram is presented in Figure 3.
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Figure 3

Model for the Relationship of Entrepreneurial
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The results obtained regarding the fit of the model created for the
mediating effect of positive psychological capital in the relationship
between entrepreneurial leadership and teacher entrepreneurship and
the fitindices used in SEM are given in Table 3. Modification suggestions

were taken into account in the obtained goodness.

Table 3

Fit Indices Used in SEM and Results of the Model

Fit Measures

Parameter Result Good Fit Acceptable Fit
x> 216.6 0 < x% < 2df 2 < x? < 5df
x?/df 5.70 0<x%/df<2 2 <x%/df<5
RMSEA .066 0 < RMSEA <.05 .05 <RMSEA <.08
SRMR 049 0 <SRMR < .05 .05 <SRMR =<.10
NFI 97 95 < NFI <1.00 90 < NFI <.95
NNFI 96 95 < NNFI <1.00 90 < NNFI <.95
CFlI 97 95 < CFI<1.00 90 <CFl<.95
GFl 97 95 <GFI<1.00 90 <GFl<.95

351



PUJE, 60, [2024] Akkaya & Cetin https://doi.org/10.9779/pauefd.1196728

AGFI 94 .95 < AGFI £1.00 .90 = AGFI < .95
Source: Byrne (2016); Kline (2016); Gurbuz (2019).

When Table 3 is examined, it is seen that RMSEA and AGFI values are
acceptable, while SRMR, NFI, NNFI, CFl and GFI values are at good fit
level. Kline (2016) stated that x? the value routinely reported in the
assessment of model fit tends to increase with sample size. Brown
(2015) and Harrington (2009) suggested the use of other fit index values
in studies with large sample sizes. In this respect, it can be said that the
value, which is slightly above the acceptable fit index value, can be
ignored depending on the sample size. As a result, all these values show
that the tested model is validated.

As a result of the analysis, entrepreneurial leadership positively and
significantly predicted teacher entrepreneurship (B= .198; p< .001) and
teachers' perceptions of positive psychological capital (B=.284,; p< .001).
At the same time, it was found out that teachers' perceptions of positive
psychological capital predicted their entrepreneurship (= .660; p< .001)
in a positive and significant way. In this respect, it can be said that d1, d2
and d3 are confirmed.

Mediation Effect

In order to determine the mediating role of positive psychological
capital in the relationship between entrepreneurial leadership and
teacher entrepreneurship, Sobel Test and Bootstrap method, which is
claimed to provide more valid and reliable results than Baron and
Kenny's traditional methods, were used (Hayes, 2009). The results
obtained as a result of the analyses conducted with the Bootstrap
method (5000 samples, .95 confidence interval) are presented in Table
4,

Table 4
The Mediating Role of Positive Psychological Capital in the Effect of
Entrepreneurial Leadership on Teacher Entrepreneurship

Result Variables

Prediction Variables P. Psychological Teacher
Capital Entrepreneurship
B S.E. B S.E.
Entrepreneurial 0.378™ 0.010
Leadership?
R? 0.143
Entrepreneurial 0.284™ 0.007
Leadership
R? 0.110
Entrepreneurial 0.198™ 0.008
Leadership®
P. Psychological Capital 0.660™ 0.130
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R? 0.549
Indirect Effect 0.188(0.142 — 0.234)

a . . . b ) . . .
Before adding the mediator variable, ~After adding the mediator variable, ** p<.001, The values in parentheses represent

the lower and upper confidence interval values. Bootstrap resampling count 5000

Table 4 shows that the direct effect of entrepreneurial leadership on
teacher entrepreneurship is significant (B= .378; p< .001). When positive
psychological capital, the mediating variable, was included in the
model, the effect of entrepreneurial leadership on teacher
entrepreneurship (B= .198; p< .001) decreased but its significance
remained intact. This showed that positive psychological capital
partially mediated the relationship between entrepreneurial leadership
and teacher entrepreneurship (Baron & Kenny, 1986). In order to
determine whether there is an indirect effect, Cl (confidence interval)
values obtained at 95% confidence interval in Bootstrap analyses were
examined. The obtained values showed that entrepreneurial leadership
had an indirect effect on teacher entrepreneurship through positive
psychological capital (=.188; 95%CI [0.142 - 0.234], p <.001). The fact that
the lower and upper confidence interval values obtained do not include
zero indicates that the indirect effect is significant and that there is a
mediation effect (Gurbuz, 2019; MacKinnon et al.,, 2004). As a result,
according to the mediation test results, positive psychological capital
has a partial mediating role in the relationship between entrepreneurial
leadership and teacher entrepreneurship. The model explains
approximately 55% of the variance in teacher entrepreneurship. In this
respect, the fourth hypothesis of the study was also confirmed.

Discussion, Conclusion, and Suggestions

Today's challenging and uncertain conditions and changing
expectations for schools have led to the emergence of different trends
in the role of school leaders. Today, schools have become a multifaceted
field of pedagogical action, including the leadership roles required by
the world of work (Brauckmann & Pashiardis, 2020). Within this field of
action, school leaders must exhibit entrepreneurial roles and behaviors
that include introverted and extroverted strategies (Miller, 2018).
Entrepreneurial leadership is a new understanding of leadership that
explains these entrepreneurial roles and behaviors that school leaders
have to exhibit.

An entrepreneurial leadership approach that can effectively use
entrepreneurial roles and approaches in management processes and
encourage followers to exhibit behaviors in this direction is thought to
be important for the effectiveness of schools. As a social system, there
are many variables to be considered in the leadership of schools. School
leaders are faced with the challenge of dealing with various material
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variables, such as acquiring resources, effectively utilizing limited
resources, creating suitable teaching and learning environments, and
adapting to change. At the same time, they also need to address
psychological variables, such as motivating teachers, fostering a
positive school climate, establishing effective communication with
stakeholders (students, teachers, parents, school community), and
managing conflicts. These requirements have led to the consideration
of various roles and characteristics within the scope of school
leadership. The concept of entrepreneurial leadership, which is
addressed in the study, forms part of the current leadership discussions
in the context of schools (Akbasl & Dis, 2019; Ariyani & Zuhaery, 2021;
Mas et al,, 2021; Ucar & Saglam, 2019). Entrepreneurial leadership has a
key role in creating an effective school environment in which all school
members participate (Ariyani et al., 2021).

In the literature, the number of studies on entrepreneurial roles and
behaviors in the school environment appears to be quite limited.
However, research on the potential benefits of entrepreneurial roles
and behaviors in the organizational environment has led to the
necessity of addressing these characteristics in school environments.
Teacher entrepreneurship is a contemporary educational concept born
out of this necessity. There is not much clarity about the concept, which
isthought to be related to teachers' ability to behave like entrepreneurs
rather than to start a new venture or business, and studies on this
subject are still in their infancy (Keyhani & Kim, 2020; Neto et al., 2018).
The challenges facing today's schools and changing expectations for
education have increased the need for teachers who are willing and
able to make changes that will create value in schools (Borasi &
Finnigan, 2010). The concept of teacher entrepreneurship, which is
thought to include elements such as taking initiative, risk-taking,
recognizing opportunities, innovation, the ability to plan and manage a
project, and outsourcing, is thought to meet this need (Ho, 2018).

It is thought that the entrepreneurial leadership approach to be
adopted in management processes will positively affect teacher
entrepreneurship. However, it is expected that teachers with different
levels of positive psychological capital will have significant differences
both in their sensitivity to entrepreneurial leadership and in the
performance of entrepreneurial behaviors they will exhibit in
educational processes. Positive psychological capital, which s
considered as a feature that reflects the positive developmental status
of individuals and can be developed, may be effective in the relationship
between entrepreneurial leadership and teacher entrepreneurship. In
this context, the study examined the relationship between school
principals' entrepreneurial leadership behaviors and teacher
entrepreneurship and positive psychological capital. Four hypotheses
regarding the relationships between the variables were developed by
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utilizing theoretical inferences and related research and tested with the
help of the model (Figure 2). As a result of the analysis, all the
hypotheses were confirmed.

The study results revealed that school principals' perceived level of
entrepreneurial leadership behavior, teacher entrepreneurship, and
teachers' perceptions of positive psychological capital were above
average. In addition, as a result of the analyses conducted for the first of
the hypotheses developed in the context of variables (School principals'
entrepreneurial leadership behaviors significantly predict teacher
entrepreneurship), it was revealed that school principals'
entrepreneurial leadership behaviors have a significant positive effect
on teacher entrepreneurship. Entrepreneurial leadership is a new
understanding of leadership that can effectively use entrepreneurial
roles and characteristics and create an environment of entrepreneurial
behavior in organizational processes, leading followers to think and act
entrepreneurially (Cohen, 2004; Subramaniam & Shankar, 2020). Most
of the research on entrepreneurial leadership has focused on the
positive effects of entrepreneurial leadership on followers. Newman et
al. (2018) revealed the positive impact of entrepreneurial leadership on
employees' creative self-efficacy and innovative behaviors. Kim et al.
(20106), in their study on entrepreneurial leadership in the public context,
concluded that entrepreneurial leadership creates high levels of trust
and interaction in organizations and increases organizational
performance by positively affecting employees' attitudes and
behaviors. Akbari et al. (2020) found that entrepreneurial leadership
encourages innovative work behavior in organizations. Kuratko and
Hornsby (1999) stated that entrepreneurial leadership plays a key role in
creating an entrepreneurial climate and developing organizational
entrepreneurial practices. These studies on the positive impact of
entrepreneurial leadership on followers support the first verified
hypothesis of the study. Entrepreneurial school leadership practices
positively affect teacher entrepreneurship.

As a result of the analyses conducted for the second hypothesis (School
principals’ entrepreneurial leadership behaviors positively and
significantly predict teachers' positive psychological capital
perceptions), it was determined that school principals' entrepreneurial
leadership behaviors have a positive and significant effect on teachers'
positive psychological capital perceptions. Many organizational studies
(Escortell et al.,, 2020; Khuwaja et al,, 2020) clearly demonstrate the
impact of leadership on attitudinal and behavioral outcomes. Positive
psychological capital (self-efficacy, hope, optimism, psychological
resilience) perceptions, which reflect the positive developmental status
of individuals, are also thought to be affected by leadership processes.
Gooty et al. (2009) argued that followers' perceptions of
transformational leadership serve as an important antecedent in the
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development of positive psychological capital perceptions. In this
context, it can be said that entrepreneurial school leadership, which
aims to provide followers with energy, self-confidence, patience and
learning abilities, positively affects teachers' perceptions of positive
psychological capital (Lippitt, 1987).

As a result of the analyses conducted for the third hypothesis of the
study (Teachers' positive psychological capital perceptions positively
and significantly predict their entrepreneurship), it was concluded that
teachers' positive psychological capital perceptions positively and
significantly affect their entrepreneurship. Many studies in the
literature (Lima et al.,, 2020; Onay et al., 2017; Ozkan & Tosun, 2020; Tang,
2020) reveal the positive effect of positive psychological capital on
entrepreneurial behavior, intrapreneurship, and entrepreneurial
intention. In this context, it can be said that the conclusion reached
regarding the third hypothesis of the research is in line with the
literature. Teachers with high levels of positive psychological capital
behave more entrepreneurially in educational processes.

As a result of the analyses conducted for the last hypothesis developed
in the context of the study variables (There is a mediating effect of
teachers' perceptions of positive psychological capital in the
relationship between school principals' entrepreneurial leadership
behaviors and teacher entrepreneurship), the indirect effects of
entrepreneurial leadership through positive psychological capital
mediator were found significant. Leadership is a process that emerges
from interactions with followers with different levels of sensitivity
(Renko et al,, 2015). Positive psychological capital is thought to be one
of the Iimportant factors affecting followers' sensitivity to
entrepreneurial leaders. The concept of positive psychological capital is
addressed in terms of its mediating effect in the majority of the studies
(Aslan, 2020; Lei et al, 2020; Ramalu & Janadari, 2020; Sahin, 2020).
Therefore, it can be said that the mediation of positive psychological
capital in the relationship between entrepreneurial leadership and
teacher entrepreneurship is consistent with the literature. Positive
psychological capital mediates the relationship  between
entrepreneurial leadership and teacher entrepreneurship. The results
of the study revealed that school principals' entrepreneurial leadership
behaviors have a significant effect on teachers' entrepreneurship and
positive psychological capital perceptions. In addition, school principals'
entrepreneurial leadership behaviors indirectly and significantly affect
teacher entrepreneurship through teachers' perceptions of positive
psychological capital. In this context, it can be said that entrepreneurial
leadership plays a key role in creating an effective school environment
where entrepreneurial roles and behaviors come to the fore.
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This study provides evidence that entrepreneurial leadership practices
in schools positively affect teacher entrepreneurship and that positive
psychological capital mediates this effect. In this context, activities such
as experience sharing, seminars, in-service training can be planned to
increase entrepreneurial leadership practices within the school; school
principals who successfully realize entrepreneurial leadership practices
can be assigned as mentors to other principals. All the necessary
resources can be provided to create an entrepreneurial school culture
that will enable teachers to collaborate, share creative and innovative
ideas, take risks and create better learning opportunities for their
students. Measures can be taken to provide a better learning
environment by creating an environment that supports teachers'
positive psychological capital.

Studies on entrepreneurial leadership, which is considered as a new
leadership approach, and different variables (organizational synergy,
organizational cynicism, etc.) and mediators (job satisfaction, locus of
control, etc.) can be conducted. Qualitative research can be conducted
to obtain more in-depth information on the effects of entrepreneurial
leadership and teacher entrepreneurship on the school environment.
Only teachers working in public schools were included in the study
sample. Similar studies can be conducted with a larger sample in
various public and private schools, and it can be investigated whether
the perceptions in public and private schools differ.
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