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Bu galismanin amaci, ingilizce Ogretmenligi Anabilim Dalinda okuyan birinci sinif 6grencilerinin yazili kompo-
zisyonlarindaki hatalar1 ve bunlarin tiird, kaynaklari ve sikligini tespit etmektir. Yazma becerisi, 6grencinin dogru
dilbilgisi ve sozciikleri se¢cmesi gereken ve amaglanan mesaji vermek icin dilbilgisi ve sozciiklerin belirli bir di-
zende siralandigi karmasik ve zor bir beceridir. Yazma becerisi iiretime dayali bir beceri oldugu i¢in 6grencinin
bu beceriyi gelistirmesi genellikle zordur ve uzun zaman almaktadir. Uretime dayali beceriler, algilamaya dayali
becerilerin aksine, ayr1 parcalarin birlestirilmesini kapsamaktadir. Bir yazi, sozdizimi, igerik, siire¢, hedef kitle,
amag, sozciik secimi, diizen, noktalama ve dilbilgisi gibi birbiriyle ilgili unsurlarin birlestirilmesiyle tiretilmektedir
(Raimes, 1983). Ogrenciler, bagdagik bir yaz1 iiretmek icin biitiin bu unsurlar1 es zamanli olarak uygulamak zorun-
dadirlar. Corder’in (1974) belirttigi gibi yazma becerisi 6grencilerin gelistirmeleri gereken en zor beceridir. Yazma
becerisi, kendi dillerinde diisiinen Ingilizce’yi anadili olarak konusanlara kiyasla genellikle ana dillerinde diisiinen
Ingilizce’yi anadil olarak konusmayanlar igin nispeten daha zordur. Ancak Richards ve Renandya’ya gore (2002)
yazmanin zorlugu yalnizca fikirleri iretmek ve organize etmekten kaynaklanmamakta, fakat ayni zamanda yazmada
zorluk fikirleri bagdagik bir metin haline getirmekte de yatmaktadir. Yazma becerisinin uzun bir zaman siirecinde
deneyimle gelistirilip 6grenilebilecek bir beceri oldugu belirtilmektedir. Bagdasik ve hatasiz bir metin iiretebilmek
onemli dl¢iide bilingli bir caba ve galigma, yazma stratejileri, teknikleri ve becerilerini gerekli kilmaktadir.

Yazma becerisi, gelistirilmesi zor ve uzun bir siire¢ gerektirdigi icin cogunlukla 6Gnemsenmemektedir. Ancak, hedef
dilde konusma becerisi yaninda genel bir yeterlige sahip olmak igin yazma becerisinin gelistirilmesinin esas oldugu
diistiniilmektedir. Yazma becerisi hem yeni 6grenilen yapilari hem de yeni 6grenilen sézciiklerin pratigini yapma
ve bunlar giiclendirmek acisindan 6nemli bir isleve sahiptir. Ayrica, yazma da tipki konusma becerisi gibi gercek
yasam durumlarinda iletisimsel iglevleri yerine getirmektedir. Raimes’e (1983) gore yazmanin bazi 6nemli yarar-
lar1 bulunmaktadir. Oncellikle yazma dilsel yeterliligin gelismesine katkida bulunur ve yeni yapilari ve sozciikleri
pekistirir. ikincisi, dilbilgisi ve sozciiklerin yeni bicimlerde birlestirilmesini saglayarak 6grencilerin hedef dilde yeni
mesajlar iiretmelerine olanak tanir. Ugiinciisii, g6z, el ve beynin isbirligi iginde calismasina katkida bulunarak hedef
dilin iyice pekismesine katkida bulunur. Ogrenciler yazma becerisiyle fikirleri ve diisiinceleri yeni bicimlerde ifade
etme firsat1 bulurlar. Son olarak, yazma becerisiyle 6grenciler yalnizca pratik yapmak igin degil gercek bir ihtiyactan
dolay1 yazdikg¢a hedef dilde hem iletisim yeterliligi hem de pratik yapma imkanina kavusurlar.

Rajatanun’a gore (1988), bir paragraf, ana fikir, konu ciimlesi ve bir¢cok destek ifadelerinden olusan bir birimdir.
O’Donnell ve Paiva (1993) bir yazinin su unsurlara da sahip olmasi gerektigini belirtmektedirler. Bunlar konu ciim-
lesi, destek ciimleleri, ayrintilar, mantiksal sira, baglaclar, sonug ciimlesi, konu biitiinligi ve bagdasikliktir. Bir
yazida fikirler, baglaglar ve gecis ifadeleri kullanilarak mantiksal bir sirayla sunulmalidir. Paragrafta ana fikri bagka
bir bicimde belirten bir sonug ciimlesi bulunmaldir. Reid’a gore (1994) sonug ciimlesi, yaziy1 6zetler, bir probleme
¢Ozlim sunar, bir durumun tahmin edilmesini saglar, bir tavsiyede bulunur ya da bir sonug onerir. Bir paragrafin ana
unsurlar konu biitiinligii, bagdasiklik, ana fikir ve destekleyici fikirlerdir. Bu unsurlar olmadan paragraf anlamsiz,
ilgisiz ve baglantisiz ciimleler karigimi haline gelir. Paragrafta konu bitiinliigii ve konu ciimlesi bulunabilir ancak,
paragraftaki ciimleler arasinda karsilikli baglant1 bulunmayabilir. Bu ise bagdasiklik denilen aracla saglanmalidir.
Tiim bu unsurlar diigiiniildiigiinde, yazma becerisinin konusma becerisinden daha karmasgik ve zor oldugu sonucuna
varilmaktadir. Bu karmagiklik ise yazma becerisinde bircok hata yapilmasina neden olmaktadir. Bu nedenle, yazma
stirecinde hatalar kaginilmaz hale gelmektedir. Corder’a gore (1971) hata yazma performansinda meydana gelen
kusurlardir. Benzer bigimde, Norrish (1983) hatayi, grencinin bir seyi eksik ya da yanls 6grendigi zaman meyda-
na gelen sistematik sapma olarak tanimlamaktadir. Yazma becerisinde hatalarin dikkate alinmasi ve incelenmesi
iic agidan 6nem arz etmektedir. Birincisi, hatalar, 6grencinin hedef dilde nasil ve ne kadar ilerledigini gosterir.
Tkincisi, hatalar yabanci dilin nasil 6grenildigi, edinildigi ve 6grencinin hangi stratejiler ve prosediirler kullanarak
hedef dili kegfettigi konusunda aragtirmacilara ve 6gretmenlere deliller ve veriler sunar. Ugiinciisii, hatalar yabanci
dil 6grenmede 6grencinin hipotezlerini test edip bunlari diizelterek hedef dili 6grenmesini saglar (Corder, 1974).
Ayrica hatalar teshis amach da kullanilabilir. Boylece, hatalar 6grencilerin hedef dili nasil kavradigini gosterir ve
ogretmenlerin kullandiklar1 6gretim materyallerini 6grencilerin ilgi ve ihtiyaglarina uygun hale getirmelerini saglar.
Son olarak hatalar 6grenmenin gerceklestiginin bir kanit1 olarak goriilmektedir.
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Aragtirmaya Erciyes Universitesi Egitim Fakiiltesi Ingilizce Ogretmenligi Anabilim Dalinda okuyan 106 dgrenci
katilmustir. Bu amagla, Ileri Okuma ve Yazma dersinde 6grenciler tarafindan yazilan 184 kompozisyonda yer alan
hatalar tarama yontemiyle tespit edilmistir. Arastirmaya katilanlardan 87’si kiz, 19’u erkektir. Her kategoride yer
alan hatalar icin yiizdelikler hesaplanmustir. Ogrencilerin dilbilgisi ve imla kategorilerinin hemen hepsinde hatalar
yaptiklart bulunmustur. Ayrica, hatalar ana dil kaynakl ve dil i¢i hatalar olmak iizere iki ana kategoride incelen-
mis ve hata tiirlerine gore alt kategorilere ayrilmistir. Arastirma sonucunda, 0grencilerin en fazla dil i¢i hatalar
yaptiklar1 bulgusuna ulasilmistir. Verileri analiz etmek icin (Corder, 1974: 147-170) tarafindan o6nerilen iic adimh
hata analizi gerceklestirilmistir. (1) Hata orneklerinin toplanmasi, (2) Hatalarin tiiriiniin tespit edilmesi ve (3)
Hatalarin tanimlanmasi. Hatalarin siflamasmin dogrulugunu kontrol etmek icin Ileri Okuma ve Yazma dersini
daha 6nce okutmug olan Ingilizce 6gretmenligi anabilim dalindaki 6gretim elemanlarinin degerlendirmesine bag-
vurulmustur. Degerlendirmeci giivenirligi .75 olarak hesaplanmigtir. Ogrenciler yazili kompozisyonlarinda birgok
dilbilgisi ve noktalama hatalari yapmuslardir. Ana dilden kaynakli hatalar kategorisinde alt1 hata tiiri ve 318 adet
cok cesitli hatalar tespit edilmistir. Dil i¢i hatalar kategorisinde ise 21 hata tiirii ve 632 adet ¢ok ¢esitli hatalar tespit
edilmistir. Tim hatalar iginde dil i¢i hatalar kategorisi en ¢cok hatanin bulundugu kategori olmustur. Her kategoriye
ait hatalar icin 6grencilerin kompozisyonlarindan alian hatalar 6rnek olarak gosterilmigtir. Ogrencilerin yazilt
kompozisyonlarinda yer alan hatalarin ana nedeni hedef dilin kurallarinin eksik uygulanmasi, hedef dilin kurallart
konusunda yeni durumlarda gereginden fazla genelleme yapilmasi ve bazi durumlarda hedef dilin kurallarinin tam
olarak 6grenilmemis olmasinda yatmaktadir. Ogrencilerin hedef dilde yapmug olduklari hatalar ana dillerinden de
kaynaklanmaktadir. Yabanci dil 6grenmenin 6zellikle ilk asamalarinda ana dilden yogun bir olumsuz transfer hedef
dilde birgok hatalarin yapilmasina neden olmaktadir ve 6gretmenler bu hata kaynagina cok dikkat etmelidirler
(Brown, 1980). Hatalarin diizeltilmesine bir ¢oziim olarak oncelikle hatalar 6nemli ve dnemsiz olmak tizere ikiye
ayrilmalidir. Ogretmenler oncelikle hangi hatalarin 6ncelikle diizeltilmesi gerektigine karar vermelidirler. Hatalar
ii¢ tiirlii diizeltilebilir. Bunlar 6gretmen diizeltmesi, akran diizeltmesi ve 6z diizeltmedir. Ogretmen diizeltmesi
basta gelmektedir ve 6gretmen hatalarin kaynaklarini ve sebeplerini 6grencilere iyice anlatmalidir. Ogrencilerin ha-
talarinin farkina varabilmeleri i¢in, 6gretmen 6grencilere hatalarini nasil diizeltebilecekleri ile ilgili bazi sembolleri
ogretilebilir, 6grenci kompozisyonlarindaki bu hatalart sembollerle belirtilebilir ve bdylece dgrenciler hatalarinin
farkina varabilirler. Son olarak, 6grenciler bu sembolleri kullanarak bu hatalar1 kendileri diizeltebilirler. Ogrenciler
akran diizeltmesi yardimiyla birbirinden 6grenebilir ve hedef dili daha kritik bicimde degerlendirebilir ve hedef dil
sistemini daha iyi kesfedebilirler (Zamel, 1985).

Anahtar Kelimeler: Yazma Becerisi, Hatalar, Ana Dil Kaynakli Hatalar, Dil Igi Hatalar

An Analysis Of Sentence Level Errors Of ELT Students

Abstract

The aim of this study is to identify the types, sources and frequency of errors made by first year ELT students in their
compositions. The participants in the study are the 106 first year students who study at Erciyes University, Faculty
of Education, ELT Department. For this purpose, errors in 184 compositions written by the 106 students in the
Advanced Reading and Writing course were identified through survey method. Of the 106 students, 87 were female
and 19 were male. Percentages were calculated for each category of errors. It was found that most students made
errors in nearly all categories of grammar and punctuation. The errors in the compositions were put into two main
categories: grammar errors and punctuation errors. The grammar errors were later categorized into preposition
errors, tense errors, wrong form of adverb or adjective, wrong pronoun, coordinating conjunctions, articles, etc. The
number and frequency of errors for each category was calculated. The most frequently made errors are intralingual
errors. The intralingual errors contain a number of subcategories. The students also committed errors belonging to
the category of interlingual errors with six subcategories. The findings are discussed in line with the literature and
suggestions are offered as to how errors can be remedied.

Keywords: Writing Skill, Errors, Interlingual Errors, Intralingual Errors




1. Introduction

riting is a complex and difficult skill to master in which the learner has to

choose the right grammar and vocabulary items and he has to order them

in certain ways in order to give the intended message. Because writing is
a productive skill, it is usually difficult and takes a long time for the learner to develop
this skill. Productive skills involve combination of separate parts, i.e. vocabulary and
grammar as opposed to receptive skills which require the learner to decode already
combined parts. A piece of writing can be generated through a combination of many
interrelated elements such as syntax, content, the writer’s process, audience, purpose,
word choice, organization, mechanics and grammar (Raimes, 1983). Syntax relates to
sentence structure, sentence boundaries, stylistic choices, etc. Content covers such
features as relevance, clarity, originality, logic, etc. The writer’s process has to do
with getting ideas, getting started, writing drafts and revising. Audience refers to re-
aders. Purpose is the reason for writing. Word choice deals with vocabulary, idiom,
tone, etc. Organization which is beyond sentence level involves paragraphs, topic and
support, cohesion and unity. Mechanics includes handwriting, spelling, punctuation,
etc. Grammar comprises rules of verbs, agreement, articles, pronouns, etc. Because
writing occurs with a variety of complex and interrelated features, the learner usually
makes errors within some or all of these features of writing. Moreover, the learner
has a greater difficulty in writing at essay level than paragraph level because essay
writing is usually an extended writing activity and essay writing is composed of a num-
ber of rules. The learner has to orchestrate those rules simultaneously to produce a
coherent piece of writing. Writing is not a simple skill, but it is made up of higher and
lower level skills. Higher level skills include content, structure, and organization whi-
le lower level skills cover those aspects such as vocabulary, grammar and punctuation.
The learner has to make a number of choices and decisions regarding these skills
while writing at essay level (Richards and Renandya, 2002). Hedge (1998) gives an
elaborated list of the requirements of writing. Accordingly, effective writing requires
a number of things: a high degree of development in the organization of ideas and
information; a high degree of accuracy so that there is no ambiguity of meaning; the
use of complex grammatical devices for focus and emphasis; and careful choice of
vocabulary, grammatical patterns, and sentence structures to create a style which is
appropriate to the subject matter and the eventual readers. Considering this complex
nature of the writing skill, as Corder (1974) points out, writing is certainly the most
difficult skill for L2 learners to master. They also draw attention to a significant fact
regarding the difficulty of writing. Writing is relatively more difficult for non-native
speakers who usually think in their native language than native speakers who can
think in their own native language. According to Richards and Renandya (2002), the
difficulty stems not only from generating and organizing ideas, but also from putting
all those ideas into a coherent and legible text. Moreover, writing is a skill which must
be learned, practiced and developed over time through experience. Thus, producing
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coherent and error-free texts demands a considerable amount of conscious effort and
practice together with the acquisition of proficiency in the use of the target language
and learning of writing strategies, techniques and skills.

2. Review of Literature

2.1 Research on Error Analysis

In the literature, there exists a number of studies which investigated different
types of errors in students’ written compositions. In a study conducted by Tan (2007)
with 95 university students, students made errors regarding word choice, verb forms,
missing subject, verb tense, preposition, word order, articles, parts of speech, spelling,
etc. The major causes of these errors are attributed to limited vocabulary size, poor
grammar knowledge and interference from first language. Liu (1999) studied lexical
and grammatical errors from 127 final examination papers and from 94 students’
written compositions. In this study, it is seen that causes of errors are attributed to
negative interlingual transfer and intralingual transfer. Huang (2001) investigated
the nature and distribution of different kinds of grammatical errors made by 46 Eng-
lish majors of a Taiwanese university. A total of 1700 errors were found and catego-
rized into 13 error types. The common errors were (1) Verb (2) Noun (3) Spelling
(4) Article (5) Preposition and (6) Word Choice. Overgeneralization, ignorance of
rule restrictions, simplification, incomplete application of rules and L1 transfer were
found to be the major causes of EFL learners’ errors. In another study conducted
by Chan (2004) with 710 ESL learners at different proficiency levels, it was found
that students committed a number of errors such as incorrect placement of adverbs,
verb forms, relative clauses, etc. The results showed that the students made negati-
ve syntactic transfer from Chinese to English. Huang (2006) analyzed 34 students’
writing errors which included categories of grammar, mechanics, style and usage. It
was concluded that these errors were not due to insufficient command of linguistic
complexity, but a negative transfer from the native language to the target language.

When above studies are examined, it is seen that they include relatively small
number of the types of errors. They are limited to investigating the types of errors
such as verbs, nouns, spelling, articles, prepositions and word choice. However, in the
present study, a variety of and detailed types of grammatical errors in the categories
of interlingual and intralingual errors were identified and studied, which was not fo-
und in other studies. Those grammatical errors included subordinating conjunctions,
singular/plural, countable/uncountable nouns, adjectives, adverbs, pronouns, infiniti-
ves, gerunds, redundancy, etc. Thus, it can be concluded that this study is significant
in terms of identifying a large and detailed types of grammatical errors.

The aim of the study was to identify the types and sources of errors made by first
year ELT students in their compositions and to find out which errors are committed
frequently by the learners.
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2.2 The Significance of Writing

Although writing is largely ignored in many EFL classes because it is a difficult
skill to master and it takes a long time to develop it. However, writing can be consi-
dered as an essential skill to master in order to ensure an overall competence in the
target language along with speaking. It has the function of both practicing and rein-
forcing newly learned structures and lexical items. In addition, writing also performs
a communicative function of language just like speaking since it is also used in real
life situations. Furthermore, as learners write, they retain what they learn in lessons
for long periods of time. Similarly, Raimes (1983) mentions some essential benefits
of writing for the development of linguistic proficiency of learners in terms of ESL or
EFL instruction. Thus, first, writing has the function of reinforcing the grammatical
structures, idioms, and vocabulary items which were taught, and it also offers learners
practice opportunities to use these linguistic elements in different contexts. Second, it
gives learners a chance to combine grammar and vocabulary in novel ways to produce
new messages. Third, as learners get involved with the new language, their effort to
express ideas and the cooperation of eyes, hand and the brain lead to the reinforce-
ment of the mastery of the new language. Moreover, as learners struggle with the
new language, they may discover new ways of expressing ideas and thoughts. Finally,
as learners put down new ideas on paper, they discover a real need to find the right
words and sentences, which ensures that they use the new language for communica-
tive purposes as well as practice purposes.

2.3 Essential Features of Writing

In addition to being a significant skill to master which leads to reinforcement of
the new language items, production of novel messages and mastery of the new lan-
guage, there are some essential features of writing to produce a well-organized and
coherent paragraph. Writing at paragraph or essay level is difficult and necessitates
a combination of many factors. Therefore, paragraph writing or the organization of
a paragraph is of primary importance. However, in writing learners begin to build
larger units from smaller ones. They use words to make sentences, sentences to make
paragraphs, and paragraphs to write essays (Hart & Reinking, 1990). According to
Rajatanun (1988), a paragraph is a unit of writing which expresses one central idea
and consists of two kinds of sentences: a topic sentence and a number of supporting
statements.

However, according to O’Donnell and Paiva (1993), there are more details
about the essential parts for writing which include a topic sentence, supporting sen-
tences, details, logical order, logical connectors, a concluding sentence, unity and
coherence. The ideas in the paragraph must be presented in logical order by using
transition markers or connecting words which indicate the relationship between the
ideas (chronological, causal, spatial etc.). A paragraph may have a concluding sen-
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tence, which restates the main idea in a different way. According to Reid (1994),
the concluding sentence summarizes the material, offers a solution to the problem,
predicts a situation, makes a recommendation, or states a conclusion.

The main components of a paragraph are unity and coherence together with
the main idea and the supporting details. Without these components, the paragraph
will be meaningless and a mixture of unrelated and unconnected sentences. The pa-
ragraph could be unified, and the topic sentence could be well supported; however,
it can still lack logical and interconnected relationships among sentences unless the
writer uses coherence devices to make the paragraph smoother. Coherence means
“to stick together.” In writing, it means that sentences are related and connected to
each other semantically and logically through a spatial order, a temporal order, a
cause-effect relationship, comparison-contrast, etc. Coherence also means that one
thought in a sentence flows smoothly into the next. One way to achieve coherence is
with the use of connectors called transition words or phrases that link one sentence
to another (Wyrick 1999). Therefore, to produce an effective piece of writing, stu-
dents should focus on organization by (1) choosing an appropriate topic sentence (2)
identifying general and specific statements (3) arranging sentences in order and (4)
inserting or deleting some sentences and ending with a concluding sentence.

Considering a combination of all these components and complexity of writing, it
can be concluded that writing is much more difficult than speaking (Norrish, 1983).
Writing is more complex because it tests both a person’s ability to use a language
and the ability to express ideas. Thus, a person needs to write both coherently and
correctly, which requires a considerable amount of time and effort (Liu & Braine,
2005). Therefore, learners are more prone to making errors in their writing due to
this difficulty of writing.

2.4 The Significance and Types of Errors

Learning the target language is a long and gradual process which develops over
time, and achieving full competence in all aspects of the target language cannot be
realized in a very short time. In the process of foreign or second language learning
learners will inevitably and naturally exhibit some faulty performance until they have
fully mastered the rules of the target language and approximated the norms of the
target language. Therefore, errors or mistakes are inevitable during the process of le-
arning a foreign language. According to Corder (1971), an error is ‘the result of some
failure of performance’. Similarly, Norrish (1983) defines ‘an error’ as a systematic
deviation that happens when a learner has not learnt something and consistently ‘gets
it wrong’. Also, James (1998) identifies an error as an unsuccessful bit of language.
Furthermore, he points out that error is unique to humans, and error analysis is the
process of determining the incidence, nature, causes and consequences of unsuccess-
ful language performance.

258 Ocak 2017/ Cilt: 7, Sayr: 1



Ingilizce Ogretmenligi Ogrencilerinin Ciimle Diizeyindeki Hatalarun Analizi

Although the terms mistake and error are used interchangeably, they refer to
different faulty performance. According to Brown (1980), a mistake refers to a type
of performance error which results in the learner using the language incorrectly while
an error is a deviant structure from the standard language reflecting the interlangu-
age ability of the learner. Norrish (1983) makes a clear distinction between an error
and a mistake. He states that an error is “systematic deviation when a learner has
not learnt something and consistently gets it wrong.” He says that when a learner of
English as a second or a foreign language makes an error systematically, it is beca-
use he has not learnt the correct form. On the other hand, he defines a mistake as
“inconsistent deviation.” When a learner has been taught a certain correct form, and
he uses one form sometimes and another at other times quite inconsistently, so this
inconsistent deviation is called a mistake.

Regarding these definitions of mistake and error, Corder (1967) and James
(1998) give a criterion to identify a mistake and an error. A mistake does not require
special treatment assuming they are recognized. Thus, a mistake is using the target
language incorrectly due to faulty performance. When the learner is asked to correct
the mistake, he can usually say the correct form.

However, an error refers to structures only. An error is a systematic deviation
from the standard language, and it is likely to happen regularly and it is not recogni-
zed by the learner. When the learner is asked to correct an error, he usually cannot
give the correct form. Hence, only the teacher or researcher can locate and identify
an error; however, the learner himself cannot do this (Gass & Selinker, 1994).

Corder (1974) regards errors significant in three different aspects. First, errors
inform the teacher about how far the learner has progressed and, consequently, what
remains for him to learn. Second, errors are sources of evidence for researchers to
see and understand how language is learnt or acquired and what strategies or proce-
dures the learner employs in his discovery of the target language. Third, errors are
indispensable means to the learner himself because they can be regarded as a device
by which he tests his hypotheses about the target language in order to learn.

Furthermore, Corder (1974) suggests that learner errors can serve two main
purposes: diagnostic and prognostic. Errors can be made use of diagnostically be-
cause they can tell us the learner’s grasp of a language at any given point during the
learning process. Also, they can serve prognostic purposes because they can tell the
teacher to modify learning materials to meet the learners’ problems. Moreover, he
contends that errors are visible proof that learning is taking place. Thus, he emp-
hasizes that a systematic study of errors can provide significant insights into how a
language is actually learned by a foreigner. Studying students’ errors of usage can
find immediate practical applications in the classroom. For instance, errors provide
feedback and they inform the teacher about the effectiveness of a number of factors
affecting learning such as teaching style, methods, techniques, instructional materi-
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als. As a result, an effective use of error analysis and appropriate corrective techni-
ques can serve to diagnose and remedy errors and it can lead to an effective learning
of the target language.

Ellis (1995) states that the most significant contribution of error analysis lies in
its success in elevating the status of errors from undesirability to that of a guide. Thus,
errors are no longer regarded as ‘unwanted forms’, but as evidence of the learner’s
active contribution to second language acquisition.

Norrish (1983) gives some sources for the occurrence of errors. These are ca-
relessness, L1 interference, translation from L1, contrastive analysis, general order
of difficulty, overgeneralization, incomplete application of rules, material-induced
errors and a part of language creativity. These sources inform us that the learner
makes use of the knowledge of both L1 and L2 in producing his sentences. Thus, this
indicates that errors should be studied multi-dimensionally to understand and iden-
tify the nature and sources of errors and gain insights into how learning or acquisition
proceeds and what processes or stages he goes through in learning or acquisition.
However, the study of the types of errors indicates that there are usually two sources
of errors which can be termed as interlingual and intralingual (Brown, 1980).

Interlingual errors are those which stem from the native language. Such errors
occur when the learners’ native language habits (patterns, systems or rules) interfere
or prevent them, to some extent, from acquiring the patterns and rules of the second
language. Interference occurs when one language is put in contact with another one.
In the case of a foreign language learner, there will be interference when all his pre-
vious linguistic habits are put in contact with new ones he has to acquire (Corder,
1971). Interference is the negative influence of the native language on the perfor-
mance of the target language (Lado, 1964). Thus, the errors at the earlier stages of
learning can be accounted for by a good deal of interlingual transfer or interference
from L1. Brown (1980) suggests that, at early stages of learning, L1 is the only lin-
guistic system on which the learner can depend before he becomes familiar with the
system of the target language and discerns a systematic order of the rules of the target
language. Thus, interlingual errors are characterized by a number of interferences
such as grammatical, syntactic, prepositional, and lexical.

Intralingual errors or intralingual transfer can be described as the negative
transfer of language items within the target language and such errors usually occur in
the rule learning stages of language. Such errors illustrate the general characteristics
of rule learning, such as faulty generalization, incomplete application of rules, failure
to learn conditions under which rules apply, and hypothesis of false concepts. The
learner who commits intralingual errors attempt to build up hypotheses about the
target language from his limited experience of it in the classroom or textbook. Also,
intralingual errors reflect the learner’s competence at a particular stage of learning
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the target language, and they illustrate some of the general characteristics of langu-
age acquisition. The origins of such errors are found by studying the structure of the
target language itself and by referring to strategies employed by learners while they
are acquiring or learning the target language. For instance, the learner overgenera-
lizes grammar rules within the target language or he fails to apply rules of the tar-
get language under appropriate situations. However, intralingual or developmental
errors do not occur because learners cannot keep the two languages apart, i.e. the
mother tongue and the target language (Richards, 1970, 1974)

2.5 Models for Error Analysis

There are various taxonomies for error analysis which include some steps. The
early taxonomy was developed by Corder (1967, 1974). This model of error analysis
basically includes three steps: (1) Data collection: recognition of idiosyncrasies, (2)
Description: accounting for idiosyncratic dialect and (3) Explanation. Ellis (1997)
and Brown (1994), who elaborated on this model of error analysis, provided clear
examples of how to identify and analyze learners’ errors. Initially, a corpus of langu-
age is selected followed by the identification of errors. The errors are then classified.
After giving a grammatical analysis of each error, the next step involves an explana-
tion of different types of errors. A similar model was proposed for error analysis by
Gas and Selinker (1994). This model is made up of six steps followed in conducting
an error analysis: (1) Collecting data, (2) Identifying errors, (3) Classifying errors, (4)
Quantifying errors, (5) Analyzing the source of error, and (6) Remediating for errors.

Thus, the research questions included the following:

1.  What types of errors are committed by the learners?

2. What sources are the learners’ errors attributed to?

3. Which errors are committed frequently by the learners?

However, the present study includes some limitations. First, the study is limited
to the students’ performance in written English. Second, only 106 students’ composi-
tions were analyzed in the study. Third, only the grammatical and punctuation errors
in the compositions were taken into consideration in the study. Last, the purpose of
the study is to identify the grammatical and punctuation errors and find pedagogical
implications to overcome such errors.
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3. Method

3.1 Participants

The population of the study consisted of the 106 first year students who study
at Erciyes University, Faculty of Education, ELT Department. All of the first year
students taking the Advanced Reading and Writing course were included in composi-
tion writing tasks assigned by the instructor in the study in the spring semester of the
academic year 2010 - 2011. Of the 106 students, 87 were female and 19 were male.
The students study the Advanced Reading and Writing course for two hours a week
for only one semester.

3.2 Data Collection and Analysis

In the study, the errors in 184 essays written by the 106 students in the Advanced
Reading and Writing course were identified through survey method. To conduct the
analysis of data, the three steps of analysis of errors proposed by Corder (1974: 147-
170) were followed: (1) Collection of sample errors, (2) Identification of errors, and (3)
Description of errors. The source of the data was obtained from 184 compositions writ-
ten in the Advanced Reading and Writing course. The compositions which were written
by the students contained between 150 — 300 words. The data were collected during
the spring semester of the 2010 — 2011 academic year. All the errors in the essays were
identified by the course instructor. Following the identification of the errors, they were
classified into Corder’s (1974: 147-170) model of analysis of errors by the instructor.
Then the percentages were calculated for each category of errors. Finally, the accuracy
of the classification of the errors was checked by three instructors who had taught the
same course before. The inter-rater reliability was found to be .75.

It was found that the students made a number of grammatical and punctuation
errors in their essays. Six types of errors and a total of 318 errors were identified
within the category of interlingual errors. Twenty-one types of errors and a total of
632 errors were detected within the category of intralingual errors. Most of the errors
committed belong to the category of intralingual errors.

4. Findings

Below the findings which were obtained from the analysis of the errors conta-
ined in the students’ compositions are given. A total of 2 main categories (interlin-
gual and intralingual), 27 error types and 950 individual errors were identified in the
students’ compositions. The results indicate that the intralingual errors (No = 632)
committed by the learners were about two times as high as interlingual errors (No =
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318). The two major categories of errors were also subcategorized according to the
type of the error. The type, number and frequency of errors are laid out in table 1
and table 2. Also, sample sentences which illustrate the types of all errors are given
after each table.

Table 1
The relative frequency of interlingual errors

Types of Errors N %

Interlingual errors

Prepositional interference

1 Addition of prepositions 19 10,05
2 Omission of preposition 45 23,80
3 Misuse of prepositions 51 26,98
4 Misuse of subordinating conjunctions 74 39,15
5 Misuse of generalizations 89 47,08
6 Misuse of countable and uncountable nouns 40 21,16
Total 318 100

As can be seen in table 1, a small number of types of errors are observed within
the category of interlingual errors. The number of errors within this category is 318.
Errors within the category of interlingual errors were subdivided into 6 subcategories
depending on the kind of errors committed by the learners. Of the interlingual errors,
the subcategory misuse of generalizations ranks the highest (No = 89), and the subca-
tegory addition of prepositions has the lowest number of errors (No = 19).

4.1 Samples of Errors

4.1.1 Interlingual Errors

Native and target languages have different grammatical rules. Therefore, when
the learner transfers grammatical elements from his native language to the target
language, he commits errors.

It was found in this study that the learners made prepositional errors in three
different ways: by adding the wrong preposition, omitting the preposition and misusing
the preposition. The following sentences illustrate prepositional errors.
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Adding the wrong preposition
People who cannot attend te school can participate in distance learning.
Some begin from simply being curious.

We mention about some effects of air pollutions now.

I come to Kayseri in this year.

Firstly, you can buy a lot of things and you enjoy from this.

These represent the sample errors for each category which were drawn from the
whole corpus of errors randomly. When related studies are examined, it is seen that
they do not categorize errors by gender. Therefore, in this study, the errors were not
categorized by gender. However, the gender of all the participants are stated in the
participants section of the study.

Omission of preposition

People access (to) any information through the internet.

They go (to) school.

For example, you are responsible (for) everything you do by yourself.
Obviously, they are different (from) one another in size, culture, location, etc.

Alcoholism is commonly referred (to) as family disease.

Misusing the preposition

They go school to fulfill some tasks while students are (on) in holiday.

(In) To my opinion, its advantages are more important than its advantages.
They have inadequate time to talk (about) to the problems with their partners.
She may have to take some responsibilities (by) on herself.

Turkey advertisements can be seen (in) on newspapers, magazines.

The learners made a great number of errors in the subordinating conjunction
“because.” When we look at the way the subordinating conjunction because is used,
they obviously make a negative transfer from the native language to the target lan-
guage. The following are examples of the misuse of the subordinating conjunction
because.
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We must think twice. Because it can bring us both good and bad things.
University life is the dream of every young people. Because university means freedom.
There are more advantages than disadvantages. Because we want an excellent life.
We get used to be lazy about so many subjects. Because technology helps us.

In the dormitory, studying lesson is also hard. Because everytime it’s very noisy.

When we need to make a general statement in English, countable nouns are
used in plural. However, this is not the case in Turkish. All the countable nouns are
put in singular form to make a general statement. Thus, the learners made a negative
transfer from the native language to the target language, and they used countable
nouns in singular. The following sentences contain examples of errors in the use of
generalizations.

People used to go with horse, donkey, oxcart.
Doctors diagnose disease.
Machine is used in factories.

They get information from television program.

People used animal more in the past.

Some nouns which are always uncountable and used only in singular form were
used in plural by the learners. Here, the learners obviously made a negative transfer
from the native language to the target language because those nouns can be used in
plural in the native language. The following sentences demonstrate examples of such
eITorS.

They have very good informations.

Cold weathers are uncomfortable for some people.

Women only had to do houseworks.

Researches show that men process information in the brain’s left hemisphere

Homeworks help to understand knowledge which is learnt.
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Table 2

The relative frequency of intralingual errors
Types of Errors N %
Intralingual errors
1 Misuse of singular / plural 9 1,42
2 Verb tense 46 7,27
3 Wrong adverb form 19 3,00
4 Wrong adjective form 20 3,16
Use of articles
5 Addition of articles 37 5,85
6 Omission of articles 124 19,62
7 Misuse of articles 5 0,79
8 Misuse of coordinating conjunctions 50 7,91
9 Word order 33 5,22
10 Use of wrong adverb 9 1,42
11 Wrong pronoun form 10 1,58
12 Misuse of infinitives 20 3,16
13 Misuse of gerunds 25 3,95
14 Wrong noun form 17 2,68
15 Omission of pronouns in comparative sentences 0,94
16 Misuse of distributive plural 1,10
17 Redundancy 35 5,53
18 Misuse of Reference Words 10 1,58
19 Omitting punctuation marks 80 12,65
20 Addition of punctuation marks 6 0,94
21 Misuse of punctuation marks 64 10,12
Total 632 100

When table 2 is examined, it is observed that a large number of errors were com-
mitted by the learners within this category. The number of errors within this category is
632. The category intralingual errors were subdivided into 21 subcategories by the kind
of errors produced by the learners. When intralingual errors are examined, it is seen that
the subcategory omission of articles has the highest number of errors (No = 124), while
the subcategory misuse of articles gets the lowest number of errors (No = 5).
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4.1.2 Intralingual Errors

In the present corpus of errors data analyzed in this study, a total of 632 errors
were identified. The main cause of these intralingual errors in the written linguistic
performance of adult learners of English as a foreign language stems largely from
incomplete application and overgeneralization of the rules of the target language
system, and, in some cases, lack of mastery of the rules of the target language system.
In other words, the learners make a negative transfer of target language items and
grammatical rules in the target language. They fail to apply the rules of the target
language system under appropriate situations.

Incomplete Application of the Rules of the Target Language

The learners produced the following deviant structure of singular / plural becau-
se they did not master thoroughly the rules of singular / plural formation in the target
language. The learners used the plural form after certain determiners, which nor-
mally require the use of singular form. The following are the samples of such errors.

It makes you forget every difficulties.

University life is dream of every young people.

Every students takes English lesson from 4" years to university in Turkey.
Computers are being used for every needs of people.

The life is expensive, especially for students who come from another cities.

The learners produced the following various faulty sentences containing verb
tense errors due to incomplete application of the rules of tense formation in the target
language, respectively using past tense instead of present, present continuous instead of
simple present, base form instead of simple past, simple past instead of present perfect,
and present form of a modal instead of past form.

People attending in this education can study anything, anytime and anywhere
they wanted.

Television is being used to show a film.
Everything seems more beautiful than it be.
The divorce rates rose recently.

In the past, men have to earn whole money.

The following sentences exhibit examples of wrong adverb form because the le-
arners applied the rules of adverb formation incompletely in the target language.

Ocak 2017/ Cilt: 7, Sayr: 1 267



Yrd. Dog. Dr. Ahmet SAHAN

They can study slow if they do not understand.
If you grow many good people and educate them in a good way, it worth everything.

People live easier due to technology.

Doctors diagnose disease easier.

In fact people don’t do this arbitrary.

The following faulty sentences produced by the learners constitute the examples of
wrong adjective form due to incomplete application of the rules of adjective formation.

When you teach something and your students understand and look gratefully.
Istanbul is a cosmopolitic city that includes almost all kind of human.
Beneath waves is a vast full of life and wandereous beauty.

Brazil has many diversity of ethnic groups.

They eat fresh food, totally nature foods.

Unlike most European languages, the Turkish language does not have definite
or indefinite articles. Therefore, Turkish students tend to make numerous errors in
using articles correctly. When the corpus of data of errors was analyzed, errors in
articles stemmed from three reasons: by omitting the article, by adding the article and
by misusing the article, as in the following samples:

Omitting the article

People say being (a) teacher is easy thing.

Communication is (a) very important factor for people’s being social.
Living in (a) dormitory provides studying environment.

They don’t have to go to (a) library to find information.

Television is (a) very popular device.

Adding the article

There is at least one computer or laptop in the each home.

If we are careful about the using of technology, it is beneficial for us
If we love the life, we should keep alive our world.

Many parents elect the dormitories for their child’s education.

Adpvertising informs the buyers.
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Misusing the article
Drug addiction has become (a) the major problem in the world.

It is (a) the fact that not all people have the opportunity to go on vacation.

The learners made a number of errors in the use of coordinating conjunctions.
They used wrong punctuation and capitalized the coordinating conjunctions due to
incomplete application of the rules of using coordinating conjunctions. The following
sentences exhibit errors in the use of coordinating conjunctions.

They also help and direct their students and so they affect students’ life.

Technology has improved in the last years dramatically. Se its effect has increased.
We eat unhealthy foods, fast foods, canned foods. So, we are ill easily.

We always surf on internet. So we cannot study.

They are unhealthy. Se we must be careful for these foods unhealthy.

The learners placed some items incorrectly within the sentence, and made er-
rors in word order. The following sentences are examples of such errors.

Internet is indispensable (for people of all ages) for all ages people.
Computer technology is (commonly) used at universities commonly.
They depend on (each other) for living each other.

It causes (the social life) to disappear the social life.

Every team wants (them to play) to them play for their teams.

The learners used some wrong adverbs in their sentences, and made errors in the
use of adverbs. The following sentences contain errors in the use of adverbs.

Beforehand, (In the past) every student became a teacher.

At the previous time (In the past) people used to go with horse, donkey, oxcart.
But internet isn’t (always) beneficial every time.

In similarity (Similarly), either reading or experiencing one will be able to learn.

In old times (In the past) this comparison was between Pele and Maradona.

The learners failed to modify the form of the pronoun it where necessary, or
modified it incorrectly. Thus, they made errors in the use of the pronoun it. The fol-
lowing sentences show examples of such errors.
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Being a teacher has disadvantages besides (its) it advantages.

We should think (its) it is every aspect.

It is so common that we only notice (its) it’s worth when it is not available.
Every country is doing (its) it’s best to develop (its) it’s cinema.

This is one way to advertise (its) it’s culture and language

The learners made some errors in the use of infinitives. They used the infinitives
incorrectly or they used gerunds or infinitives where the use of other form was correct.
The following are examples of such errors.

To educate, teach students (Educating and teaching students) are very hard.
It will be very difficult living (to live) there.

To become a famous star (Becoming a famous star) is both advantages and di-
sadvantages.

There are a lot of advantages and disadvantages of to be rich. (being rich.)

(Being rich) To be rich allow to make our wishes.

The learners made some errors in the use of gerunds. They used the gerunds
incorrectly or they used gerunds where the use of infinitive or other form was correct.
The following are examples of such errors.

The (development) developing of highways our life has dramatically changed.
These students learn (to use) using the money.

You go there (to relax) for relaxing yourself.

It has no sense to (buy) buying a roll

Turkish people immigrated (to work) for working in Germany.

The learners failed to modify the form of nouns within the sentence, and they
used wrong form of nouns. They usually used adjective or verb form in their sentences.
The following sentences exhibit such errors.

Computer is a useful machine for not only (the elderly) elders, but also (the
young) youngs.

There is no (humidity) humid in Kayseri
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Communication is very important factor for people’s (socialization) being social.
Youth which is a place of time between (childhood) childish and oldness.

There are our hopes and (expectations) expectings.

When the learners compared two things or people, they omitted the pronoun
which refers to the same noun in the comparative sentences. The following sentences
show examples of such errors.

Pollutions in Istanbul are more bigger than (that in) other cities.

The houses, fruits and vegetables in big cities are more expensive than (those)
in small cities.

It makes our life easier than (that in the past) past.

If a noun used in the sentence belongs or relates to another noun in the sen-
tence, that noun must be used in plural. This is called distributive plural in English.
However, the learners used the second noun in singular form. The following are
examples of such errors.

They live away from their (families) family.

Technology is the most important in people’s (lives) life.
People live their (lives) life.

Most people are afraid of losing their (jobs) job.
Robotic machines are doing people’s (jobs) job.

When the learner is in a bad mood, or when his attention is distracted by some
factors, he commits errors. The learners inserted some unnecessary words or structu-
res in the sentences, which is referred as “redundancy” by Corder (1974). Redundancy
errors are different from the inherent error which is associated with a natural lear-
ning activity. Below are examples of redundancy errors in the learners’ compositions.

People spend much more time by watching TV.

Children waste time by playing computer games.

If they are beautiful as physically, generally people approach them positively.
Eating is a habit that people do it regularly.

Most people can smell the smell of fruit to identify it.
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Reference words are used to refer back to people, objects and ideas that have
been mentioned earlier, or refer forward to people, objects and ideas that will be
mentioned later. These words allow the writer to avoid repeating words, paragraphs,
and sometimes whole sentences. When the learners mentioned the person or thing
for the second time, they used a wrong pronoun to refer to the person or thing. The
following sentences show examples of such errors.

Canned foods lose some of the original fresh food nutrients when stored. It has
to be tinned with many conservatives and chemical factors.

First of all computers are very useful at school. It helps students to revise for
tests or exams.

Drugs has been restricted as it is danger to human health.
They can study slow if they don’t understand, so (this) it reduces stress on students.
We use computers wrongly. (This) It can be dangerous.

Punctuation is the use of spacing, conventional signs, and certain typographical
devices as aids to the understanding and correct reading, both silently and aloud, of
handwritten and printed texts. In writing, punctuation is necessary to make the me-
aning of sentences clear. The learners made errors in punctuation in three ways: by
omitting the punctuation marks, by adding the punctuation marks, and by misusing
the punctuation marks. Below are examples of punctuation errors.

Omitting the punctuation marks

Teachers keep guard(,) so they may also have physical problems.
For example(,) teaching students are very hard.

In contrast(,) everybody know teachers have many free days.
Teaching is good thing(,) but teachers don’t teach only.

When I live with my family(,) my mother wash my clothes and sometimes iron
them.

Adding the punctuation marks

It is true; teenagers have less responsibility.
Another point is, that you can buy a big house with you money.
Another problem is kidnapping children of stars, because of the lot of money.

All in all T can say on the one hand I want to become famous, because of the
money.

272 Ocak 2017/ Cilt: 7, Sayr: 1



Ingilizce Ogretmenligi Ogrencilerinin Ciimle Diizeyindeki Hatalarun Analizi

We forget some bad or good events about our lifes so that, we are relax

Misusing the punctuation marks

People eat too much so, this situation must change.

They have difficulty in finding a house. so they make up their house illegally.
All students want to live in home, But families don’t want to home.

For example; people can watch all kinds of programs on TV.

In addition; both large cities and small towns have stores where items can be
purchased.

5. Discussion

As can be seen clearly from Table 1, the students made a number of errors stem-
ming from the native language. The students tend to think that the native language
and the target language systems operate in the same way. They transferred gramma-
tical and syntactic features of the native language to the target language, which resul-
ted in a number of errors. However, native and target languages have different gram-
matical rules and different syntactic structures. Therefore, when the learner transfers
grammatical elements from his native language to the target language, he commits
errors. As Brown (1980) suggests, at early stages of learning, native language is the
only linguistic system on which the learner can depend before he becomes familiar
with the system of the target language and discerns a systematic order of the rules
of the target language. Before the adult learners have fully mastered and discerned
the system of the target language, they usually draw upon their native language to
understand and use the target language, Turkish. Therefore, at early stages of foreign
language learning, native language is seen and utilized as a base to understand and
produce target language meaning and forms, which results in a number of interferen-
ce errors stemming from the native language. Interlingual errors are characterized by
a number of interferences such as grammatical, syntactic, prepositional, and lexical.
At this stage, the learners tend to transfer the grammatical rules and lexical features
of their native language to the target language. As Brown (1980) notes, early stage
of foreign language learning is characterized by a prominence of interlingual errors.

When Table 2 is examined, it can be seen that the learners made a large number
of intralingual errors. According to (Richards, 1970 & 1974), intralingual errors oc-
cur when language items within the target language are transferred negatively at the
rule learning stages. They note that such errors indicate the general characteristics of
rule learning, such as faulty generalization, incomplete application of rules, failure to
learn conditions under which rules apply, and hypothesis of false concepts. When the
learner builds up hypotheses about the target language from his limited experience

Ocak 2017/ Cilt: 7, Sayr: 1 273



Yrd. Dog. Dr. Ahmet SAHAN

of it in the classroom or textbook, he usually commits intralingual errors. Intralin-
gual errors are also indicators of the learner’s competence at a particular stage of
learning the target language, and they illustrate some of the general characteristics
of language acquisition. Such errors can be detected by studying the structure of the
target language itself and by referring to strategies employed by learners while they
are acquiring or learning the target language. The results of the present study clearly
indicate that the learners overgeneralized grammar rules within the target language
or they failed to apply rules of the target language under appropriate situations. The
intralingual errors of the learners can also be accounted for by the fact that the rules
of the target language was largely applied incompletely. Furthermore, in some cases,
the learners lacked a complete mastery of the rules of the target language. With ina-
dequate knowledge of how the target language operates under different circumstan-
ces, the learners produced a large number of intralingual errors.

Based on personal observations of the students in the class and interviews with
the instructors and the learners themselves, the most plausible explanation for the
occurrence of a great number of errors in the learners’ compositions can be attribu-
ted to two other main factors as well. First, the learners come from secondary schools
with inadequate instruction of grammar. The learners who come to the university
are usually at the upper elementary level in terms of grammar, which is considered a
very low level for tertiary education. Therefore, grammar instructors struggle to bring
the learners to a satisfactory level in grammar. The second factor responsible for the
learners’ errors is that very little time is allocated to grammar instruction in the cur-
riculum. The learners receive very little grammar instruction which is limited to only
three hours a week for two semesters. Therefore, because of curricular shortcomings,
the learners are deprived of considerable amount of grammar instruction which can
be considered as the basis for all four skills.

Another significant reason for the persistence of grammatical errors relates to
how grammar instruction is given. Today the learners receive contextual grammar
lessons. Although this approach to teaching grammar is welcome, there are some
problems with this approach. When the learners learn grammar in context, they usu-
ally focus on the use of language in natural situations without giving much attention
to grammatical rules of the target language. However, grammatical rules are also
important to use language correctly and to give intended meaning in the target lan-
guage. The learners should be first equipped with a sound knowledge of the rules
of grammar. A grammar instruction which primarily aims at appropriate use of the
target language will be insufficient and will not be able to provide long term goals of
using language appropriately and correctly in real life situations without focusing on
form and meaning. An approach which gives equal emphasis on grammatical rules
and use of the target language would bring about the desired result in grammar ins-
truction on the part of the learners. Thornbury (1999) suggests teaching grammar as
a skill in which the teacher carefully guides the learner to utilize grammar for their
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own communication by focusing on the meaning aspect. According to Thornbury
(1999), grammar serves to build sentences, and it offers the learner the means of
potentially limitless linguistic creativity. Also, grammar prevents the learner from
fossilizing because of the errors they commit.

Another reason for the weakness in writing skill can be attributed to secondary
education teachers who may not have spent more time on teaching the writing skill
due to the time limit of the course they were teaching. Instead, most of the time they
focus on extensive vocabulary and grammatical rules to meet the requirements of
the formal exams. It is common observation and knowledge in Turkey that students
preparing for university entrance examinations, teachers and teaching materials are
primarily concerned with obtaining required scores in the university entrance exami-
nation whose main component is grammar and vocabulary.

A great difficulty the composition teacher faces is to find the rights methods of
activating the passive knowledge of the writing skill and the grammar component
meaningfully, in addition to making the learners proficient in writing and grammar.
Also, it is the teacher’s duty and responsibility to teach the learners how to eliminate
errors they commit. If the teacher has a better understanding of the L1 influence on
L2 in the process of EFL writing, he will be able to diagnose the sources of errors and
understand the learners’ difficulties in learning English. Thus, the teacher can adopt
appropriate teaching strategies to help students to become proficient in the writing
skill and the grammar component.

There is empirical evidence that learners’ errors should be considered as an
effective means of improving grammatical accuracy (Carroll & Swain, 1993; White et
al, 1991). Carter (1997) emphasizes that if a learner knows more about how grammar
works, he will understand more about how grammar is used and misused. Thus, the
teacher should make learners aware of the significance of errors so that they can
grasp the nature of errors. A sound grasp of errors will not let the learner repeat the
same errors in writing and he will become more careful about and aware of how to
apply the rules of the target language and how the target language system works.

The present study is found to be consistent with similar studies conducted on er-
ror analysis. In a study conducted by Ngangbam (2016) it was found that the learners
committed errors due to mother tongue interference and overgeneralization, overuse
and lack of mastery of grammatical rules of the target language. As is the case with
this study, those errors included sentence fragments, wrong word order, wrong verb
form, wrong use of punctuation marks; conjunctions; articles; pronouns and prepo-
sitions. In another study conducted by Abushihab (2014) on Turkish university stu-
dents’ grammatical errors in their written compositions, similar errors to the present
study were identified. Thus, the errors belonged to grammatical features such as ten-
se errors, preposition errors, article errors (misuse and omission of articles), wrong
use of active and passive, wrong adjective form, wrong word form, misuse of uncoun-
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table nouns and morphological errors (misuse, addition and omission of the plurality
morpheme). It was found in this study that the learners committed errors stemming
from negative transfer from the native language and overgeneralization and overuse
of the target language rules. Kirkg6z (2010) examined a corpus of 120 essays produ-
ced by Turkish university students. She identified a number of similar errors to those
contained in the present study in two main categories: interlingual and intralingual.
The errors which were detected in the study belonged to various grammatical sub-
categories such as pluralization, verb tense, prepositional errors (addition, omission
and misuse of prepositions), wrong use of articles (addition, omission and misuse
of articles) and redundancy. The causes of errors were found to stem from largely
negative transfers from the native language to the target language and in some cases,
the learners committed errors because they made wrong hypotheses about the target
language, they overgeneralized the rules of the target language, or failed to apply tar-
get language rules under appropriate situations. When the findings of these studies
are considered, it can be concluded that there is consistency and similarities among
the present study and the above studies in terms of the types and causes of errors.
However, this study can be considered to be a little different from other studies in
that it identified a large and comprehensive types of intralingual errors.

6. Conclusion

The present study has investigated the types of written errors produced by uni-
versity first year students who were at pre-intermediate level. Findings indicate that
the early stages of language learning is heavily influenced by a predominance of in-
terlingual errors. Also, it is seen that a great number of errors were committed as a
result of overgeneralization, overuse and incomplete application of the rules of the
target language, which can be termed as intralingual errors. Furthermore, lack of a
thorough mastery of the target language caused the learners to produce numerous
intralingual errors. It is suggested that student errors should not be regarded as a
failure, but rather as a real progress made by the learner in order to approximate and
master the target language system. Errors have the function of offering evidence to
the teacher or the researcher regarding how language is being learned or acquired
and what strategies are utilized by the learner in the discovery of the target language
system. Moreover, by studying errors, teachers can understand what aspects of lan-
guage items have been understood, learned, mislearned or confused. Finally, errors
can offer help teachers to minimize or overcome learners’ learning problems. As a
result, errors are inevitable during the learning process and they contribute to both
the teacher and learners in many ways.
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7. Suggestions

As a remedy for the correction of errors committed by learners, it is suggested
that distinguishing between serious and minor errors may be a good guide in choo-
sing what to correct (Zamel, 1985). Therefore, the teacher should decide on errors
which are to be corrected primarily. Errors may be corrected in three ways: teacher
correction, peer correction and self-correction. In the case of teacher correction, the
teacher can utilize methods to show their students what types of errors they made and
where they made those errors. Lists of symbols are usually beneficial for students.
However, the teacher first should train his students on what those symbols mean and
what he expects them to do when they see a particular symbol. As a second method of
correction, peer correction can be used by students. As students correct each other’s
mistakes, they view the target language critically and they begin to discern the system
of the target language. As a third method, the student himself can correct his own
errors, thus becoming aware of the sources and types of errors he makes. As he learns
to self-correct, he also develops autonomy in terms of understanding how the target
language works and gaining independence from the teacher.
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