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Abstract

Today, in order for a student to enter a university, he/she must go through many admission
stages. The exam hollowed out the education and expelled the non-cognitive and human
values that were not measured by the exam. Exams that completely swallowed the
students' 6-18 age period caused disaster in the education system, contrary to their purpose
of existence. It has already been observed that standardized exams do not predict
university success. The high school Grade Point Average (GPA) is much more related to
a student's academic achievement in the university. However, the inconsistency of high
school GPAs between schools restricts their direct use of it at the university entrance. Our
suggestion is to make random selection based on high school GPA. A lottery coefficient
will be given to each student by using the student's high school GPA, class GPA, and class
ranking. Thus, students will enter random selection with a lottery coefficient based on
school success. Those with high success will have a higher coefficient and those with low
success will have a lower coefficient. We hope that the random selection method will
provide students with opportunities for their non-cognitive development and contribute to
social peace.

Keywords: University Admission, Random Selection, Lottery, Grade Point Average, in-
Class Ranking

Oz

Giiniimiizde bir 6grencinin {iniversiteye girebilmesi igin bircok kabul asamasindan
gegmesi gerekmektedir. Cogu iilkede merkezi iiniversite giris sinavlar1 vardir. Girig
Sinavlar1 bagvuranlar arasindan en iyilerin se¢ildigi ve dezavantajli 6grenciler igin bir firsat
sundugu gerekcesiyle mesrulastirilmistir. Fakat sinavlar sadece bilissel kapasiteyi ol¢tiigii
icin en yiiksek puan alan en iyi olmayabilir. Dahas1 sinavlar zaten yariga dnde baslayan
zengin ve egitimli ailelerin ¢ocuklar igin avantaj saglamaktadir. Ustelik sinavlar K-12
egitim sistemini miifredat yerine testi amaglayan bir formata doniistiirmiistiir. Sinav
egitimin i¢ini bosaltmis, sinavla Sl¢iilmeyen bilissel olmayan ve insani degerleri okuldan
kovmustur. Ogrencilerin 6-18 yas dénemini tamamen yutan smavlar varolus amacinin
aksine egitim sisteminde felakete yol acmustir. Ote yandan standardize sinavlarin
tniversite basarisint yordamadigi goriilmiistiir. Lise basar1 puani bir 0grencinin
iniversitedeki akademik basarisiyla ¢ok daha iliskilidir. Fakat lise basart puanlarmin
okullar arasinda tutarsizlik gostermesi iiniversiteye giriste onu dogrudan kullanmayi
kisitlamaktadir. Onerimiz lise basar1 puani temelinde rastgele segim yapilmasidir.
Ogrencinin lise basar1 puani, simifin basar1 puam ortalamasi ve smif ici siralamast
kullanilarak her 6grenciye bir kura katsayis1 verilmelidir. Bdylece dgrenciler rastgele
seg¢ime okul basarisina dayal1 bir kura katsayisi ile girebilir. Kura katsayis1 belirlenirken
hem yiiksek puanli hem diisiik puanli Ogrencileri kollayacak dengeli bir oran
belirlenmistir. Aragtirma, bu yontemin okullarin tekrar asil fonksiyonlarina dénmesine
onemli katki saglayacagini dnermektedir.

Anahtar kelimeler: Universiteye Giris, Rastgele Secim, Kura, Okul Diploma Notu, Siif
I¢i Basar Sirast.
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Introduction

Theoretically, a high school graduate should be able to continue to the university, which is a higher
education institution, without encountering any obstacles. In the past, you could have attended a university
directly with a high school diploma. Today, this is a very rare occasion and only applies to departments that are
undesired. Nowadays, high school graduates in almost every country must pass various exams in order to attend
a university. This is because there is a demand far above the supply, and the demand is extremely concentrated
in certain universities and branches. Universities based on the so-called academic excellence principle want to
receive the best students among the students who apply to them. There are exams such as the American College
Test (ACT) based on the high school curriculum, the Scholastic Aptitude Test (SAT) measuring cognitive
abilities, and the Undergraduate Medicine and Health Sciences Admission Test (UMAT) based on a sample of
medical curricula to identify the best ones. Some universities use exams developed by themselves. As a result,
a high school graduate can continue a university after undergoing various qualification processes (Edwards vd.,
2012).

At first glance, it seems reasonable for universities to develop or use a standardized exam for elimination
due to excessive demand. But today, almost all over the world, students have to go through the process of
admission to a university that starts from childhood and gradually increases and peaks in the early stages of
adolescence and youth (Delbanco, 2020). Unfortunately, as competition for admission to an elite university
intensifies, the adolescent years of children become the battlefield of a fiery struggle (Sandel, 2020). The
negative effects of all the pre-university school stages of the exam-oriented admission process have reached a
catastrophic level for students and families.

It is unacceptable that a simple set of qualification exams that will determine the students to be admitted to
the university completely dominates the 6-18 age period of a child. "Because there are very small things, which
swallow the bigger ones in some way." (Nursi, 2015). A small event that lasts a few hours, such as a university
entrance exam, takes up almost all of the student's 12 years. If something leads to a situation other than its
existential purpose, then reason disappears and there is oppression (Nursi, 2014). The university entrance exams
have deviated from their purpose and caused oppression by removing the pre-university K-12 education from
its reason and spirit.

Universities today legitimized the exam as a requirement to choose the best and most worthy, that is, the
most merited. Choosing the one with the highest score in an exam at first glance seems unquestionably fair
(Sandel, 2020). Today's sense of merit is that a reward is given to the person who deserves it the most. Merit-
based rewarding suggests that our fate is in our hands and that we have the freedom to reach the reward through
our own efforts (Sandel, 2020). In other words, the meritocratic ideal aims at a distribution based on merit, and
not the fair distribution of the reward (Liu, 2011). Meritocracy legitimized itself based on the fact that everyone
has an equal chance to climb the ladder of success (Sandel, 2020). But in reality, people do not deserve anything
directly because of their innate advantages and virtues (Delbanco, 2020). Because each individual starts the race
at different distances to the steps on the stairs. The meritocratic ideal is not a remedy for inequality, but rather
an important cause of inequality (Sandel, 2020). In other words, while it seems to offer equal opportunities for
everyone, it has legitimized unfair competition. Unfortunately, a number of tests and awards in the process of
admission to the universities exist to ensure that the winners believe that they deserved to win (Delbanco, 2020).

Contrary to the claim of modern meritocracy that the best should get the prize, we claim that the merited
should get the prize. If there is more than one person who deserves that award, an “absolute fair” decision-maker
will choose one of them. What criterion will the “absolute fair” decision-maker look at when choosing from
among the worthy? He/she will probably consider the past, present, and future of that person. It will also take
into account the past, present, and future of the community in which that person will serve (Nursi, 1993). Since
we humans are not “absolute fair”, how do we choose one among the merited? It seems reasonable to choose
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the best among the good. But “the best” according to what? Moreover, is it best to choose the “best”? We
encounter a question here: do we become the best and most successful only with our own will and power?

Is one's success a God's gift or a good fortune? Or does one succeed entirely by their own will and power?
The effort is important for human success, but success is rarely just the result of hard work. Everyone knows
that success is the result of a perfect mix of good fortune, talent, and effort. Yes, one is morally responsible for
all their actions, but each of us cannot be held entirely responsible for our destiny (Sandel, 2020). But modern
secular meritocracy gives success only to man, ignoring the role of God or good fortune. Of course, in the context
of today's worldly life concept, merit has expelled grace from our lives. As faith in God diminishes in today's
secular world, one achieves and gains with their own will and power. Thus, there is little reason to feel indebted
or grateful to anyone for our success (Sandel, 2020). Secularism, which expelled God from life, planted a kind
of alienation seed on all objects. And it made everything an enemy to everything (Nursi, 2014). As long as the
modern secular man believes that they are self-sufficient, they cannot learn gratitude and modesty. An ungrateful
and immodest society cannot meet on common welfare (Sandel, 2020).

The Problem and Its Context

Today, large-scale entrance assessments (LSAs) are applied for university admission in many countries
around the world (Edwards vd., 2012). LSAs have many negative effects on education, especially high school
education. One of the most important reasons for these negative effects is that exams affect all students, their
families, teachers, school administrators and many others. University entrance exams carry a high risk as they
are designed to have serious consequences for the test taker. For this reason, getting a good score in the exam is
the ultimate goal for the student. Thus, the entire education system is dominated by exams and becomes exam-
oriented. Whereas, university entrance exams can only measure a student's cognitive skills. Therefore, non-
cognitive components of education such as human qualities, creativity, entrepreneurship, social-emotional well-
being and morality are abandoned (Emler vd., 2019).

It is not possible to eliminate the negative effects of large-scale and high-risk exams such as university
entrance exams with technical improvements. And harm cannot be avoided because the mechanism that causes
harm is the same mechanism that makes it valuable and effective (Emler vd., 2019). The general opinion is that
it is not possible in the near future to abolish university entrance exams or to configure them to measure non-
cognitive features (Beghetto, 2019). We, on the other hand, argue that university entrance exams should be
abolished.

We make an alternative suggestion: random selection. Random selection means selecting among students
who provide the basic cognitive qualifications for a branch in a random manner. We explained that random
selection would be the best way to bring lost souls, namely students, back to life. Although they are very rare,
there are examples of random selection practices in the world. We believe that the random selection method
should be used commonly instead of being rare.

Below, we have examined the reasoning behind the exams used in admissions to universities and whether
they are rational or not. We tried to demonstrate that the exams do not reflect the student's success enough and
contrary to what is believed, they do not provide equal opportunities. We put forward the psychological pressure
of the exam on the student, the damage it does to education, and that the exam -contrary to what is believed-
better serves the advantageous groups. Finally, we present our proposal for the random selection method.

Using an Exam as a Selection Method for College Admissions

Admission to the university is usually done with central exams in many countries including Turkey, Greece,
China, South Korea, Portugal in the world. In other countries including USA and Sweden, cognitive and
curriculum-based exams such as the SAT and ACT or discipline specific admission tests such as UMAT,
Medical Education Eligibility Test (MEET) and Dental Admissions Test (DAT) are an important part of the
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admission process in Australia, South Korea and Canada. Therefore, the exam-oriented admission process is a
phenomenon that affects the whole world. These exams are mostly prepared in the multiple-choice question-

Today, modern societies have glorified the metric system more than ever and adopted tests as a selection
tool (Grofman& Merrill, 2004). Exams used in university admissions are multiple-choice guestion-answer
weighted metric exams. So how did the metric exams, which were almost unknown until the last 50-60 years
become so popular today? The fact that mutual trust and reliability between humans have decreased in the
modern world, led especially the managers to inhumane tools which they can trust. Simultaneously, the
development of metric systems made it a godsent for managers. Because numerical data are far from personal
subjectivity and lead to the perception that they are more precise and scientific because they are objective
(Muller, 2019). However, that is not true. For instance, exams cannot distinguish between the intelligent one
and the one that studies hard (Altbach& Salmi, 2011). Or, the SAT, which is a metric exam designed entirely
based on cognitive ability and was not affected by educational disadvantages and high school grades at the
beginning, did not deliver what was expected. Contrary to claims, it was revealed that the SAT exam did not
measure scientific ability or local intelligence, regardless of social and educational background (Sandel, 2020).

What do Exams Measure?

One of the most important criticisms of the exam is whether it really provides equality of opportunity among
students. For instance, the SAT exam is designed to measure the cognitive abilities of the students instead of
their knowledge. This means that any short or mid-term study for the exam will not be able to contribute to the
SAT grade. On the contrary, the SAT exam is sensitive to coaching and tutoring. Private tutors and counselors
hired for a fee allow high school students to increase their scores by providing them with exam tricks, tips, and
tactics (Sandel, 2020). Besides the general education advantages wealthy families may provide, SAT grades of
privileged individuals increase with exam preparation courses and tutors. Moreover, with each successive step
on the family income ladder, the average SAT grades increase. This is not exclusive to SAT, for instance, the
university admission grade in Chile is highly correlated to the income and education levels of families
(Fajnzylber, Lara, & Ledn, 2019). The difference is much sharper in the higher grade levels that put students in
conflict for the most elite of universities (Sandel, 2020). Even for low-risk, curriculum-based tests where no
coaching is available, student performance appears to be very strongly associated with family income and
education levels (Zwick, 2013). Children of high-income families attend good schools from a young age and
can easily enter universities with higher rankings. In other words, the high scores of well-educated children from
high-income families eliminate children from poor families in admission exams (Delbanco, 2020).

The SAT-I score is accepted as an exam in which the verbal and mathematical abilities of the student are
measured independently of the high school curriculum. Thus, it is expected to serve as a very important equalizer
for university admission in the American secondary education system, which consists of high schools at very
different levels and suffers from grade inflation. However, the claim that this exam, which is claimed to measure
basic cognitive abilities, meets these characteristics, has not been supported by modern research (Atkinson,
2001). In a study consisting of elite high schools in Turkey, the high school GPA shows a similar relation with
ability-based exam OSS-I and curriculum-based OSS-1I (Kelecioglu, 2003). Accordingly, there is no difference
between an exam, which is made at the end of high school, being based on talent or curriculum. It is also seen
that the scores obtained from some courses in the school do not contribute to predicting the exam result
(Kelecioglu, 2002).

In fact, taking the test score as a basis for entering the university means eliminating high school grades,
course history, teacher scores and extracurricular activities with test scores (Zwick, 2013). Applying tests not
only sabotages the high school education but the university education as well. Developing the academic ability
is not the sole purpose of a university. At the same time, it should provide the student with civil values (Sandel,
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2020). The answer to seek for is to what degree the entrance to university depends on previous academic success.
If the past academic achievement is to be taken as a basis, in any case, it is normal for it to include all the flaws
of the K-12 education system (Zwick, 2013).

The USMLE-1 and USMLE-2 exams, which measure the proficiency of medical students in the United
States, -apart from their purpose- are used as an assessment tool for the recruitment of assistants for medical
specialization. However, USMLE-1 and 2 scores were not associated with clinical skill acquisition of students,
assistants, and trainees with reliable measures (McGaghie, Cohen, & Wayne, 2011). Similarly, it has been shown
that there is no relationship between USMLE scores and chief assistant selection (Cohen vd., 2020). In
conclusion, even a standardized multiple-choice professional exam such as the USMLE does not predict clinical
skills and clinical success.

Once more, contrary to what is believed, elite universities in the United States do not provide upward
mobility. On the surface, a poor student has the chance to enter a university such as Harvard. In reality, only
about 2% of Harvard students make it from the lowest to the highest income bracket. This is also true for other
elite universities and large public universities (Sandel, 2020). In the Turkey case, admission through exam starts
from the high school. While science high schools that admit students through exams get high PISA scores, other
schools get very low scores (Berberoglu&Kalender, 2005). There are large learning differences and inequalities
between high schools. Turkey invests in better students by admitting students with central exams and ignores
the students that underperform in the exams (Kalkan, 2014).

Can Non-cognitive Abilities be Measured with an Exam?

Metric scoring systems that measure cognitive ability are insufficient to evaluate university success. These
exams neither serve the purpose of the university to provide non-cognitive skills. For this reason, the use of non-
cognitive tests in the evaluation of university admissions has been discussed more recently. As expected, the
present success tests do not predict factors such as leadership, creativity, ethical responsibility, active citizenship,
professional performance in the future, and future success (Niessen& Meijer, 2017). Accordingly, the more the
evaluation criteria used in university admission are based on cognitive ability and educational success -as long
as the inequality in educational opportunities is present- the more negative effects will follow (Niessen& Meijer,
2017). It is obvious that cognitive-based standardized exams are insufficient to evaluate the student. Non-
cognitive factors such as high school students' self-efficacy, goal commitment, and sense of belonging have been
claimed to provide a stronger explanation for the success of university students (Han, Farruggia, & Solomon,
2022). However, the score obtained from a standardized test is a product of the effort made in an exam that lasts
about a few hours (Briggs, 2013). Beyond grades and exams, an assessment of the whole personality is more
appropriate for university admission (Rosovsky, 1995). It is worth acknowledging that tests and grades say little
about a student's potential to make a positive difference in the world (Delbanco, 2020). Non-cognitive factors
are at least as important as cognitive factors in the evaluation of the individual. On the other hand, developing
non-cognitive tests is much more difficult than it is thought (Niessen& Meijer, 2017). Because personality is
not something that can easily be measured (Delbanco, 2020). Moreover, the possibility of deception through
imitation of non-cognitive tests is highly likely (Niessen& Meijer, 2017). Due to the concern of the stakeholders
that fairness cannot be achieved, a non-cognitive admission procedure is not yet possible.

Adverse Effects of University Entrance Exams

Anxious parents looking for the best for their children follow a highly planned, repressive, stressful program
to put their children in a good university. Exams in the process of admission to the university require students
to take private lessons for many years and to attend private courses outside the school (Altbach& Salmi, 2011).
Students almost start preparing for university entrance exams starting from primary school. Families prepare
their children for the exam by including them in the support courses regime, special education consultants,
private tutors, and many other activities during the 3 or 4-year high school period (Sandel, 2020). Preparing for

WWW.ijoses.com 92


http://www.ijoses.com/

Uluslararasi Sosyal ve Egitim Bilimleri Dergisi
Sayi 18, Aralik 2022, 88-109.

the university exam reduces students' time to study for school courses, especially in the senior year, and greatly
weakens their learning (Kelecioglu, 2002). Approximately 300-400 thousand people who took the university
exam in Turkey in 2012-2014 could not even get 1 correct answer from the mathematics test. This number
corresponds to approximately Y of the students who took the exam (OSYM, 2014). This situation indicates that
students who graduated from high school are very inadequate. In the PISA test, the highest-scoring number of
students was 1% for Turkey, while the OECD average was 4.4% (Celik&Bakis, 2015). Today, secondary
education institutions have become so exam-oriented that the only success criterion of schools is the rate of
graduates entering a university (Kose, 1999). High schools that cannot send students to universities are
considered unsuccessful and are not respected by any part of society, including their own students and parents.
Under constant exam pressure, the K-12 system cannot provide real education. Moreover, due to exam pressure,
children with middle and middle-lower academic achievements are devalued. Children who spend many years
trying to get into a university attend the university weary and tired. They consider the university period as a
holiday and rest break (Rosovsky, 1995).

Exams used in university admission processes cause a lot of unnecessary anxiety in students and distract
their attention from more valuable academic pursuits (Adelman, 1999). The exam and the value it measured
became so dominant that it almost reset all values except for itself (Alkanvd., 2008). The fact that the exams on
which metric systems are based turn into goals that schools and students should achieve undermines education.
Because in a school that focuses on the exam, all educational activity turns into an effort to get high scores on
tests. No course, study, or activity that will not contribute to the entrance to the university has become
undesirable to the students and their families (Delbanco, 2020). Education is no longer for the curriculum, but
for the test. The student now manages to get a high score on the test even before learning. Since the test system
does not measure non-cognitive abilities and gains, these values are ignored by instructors and learners. The
exam system, which assumes a numerical character, excludes the main goals of the school such as character
building, ethical reasoning, and scientific curiosity. So much so that a test-centered education alientes school
administration and teachers from education while mechanizing the students. As a result, the non-academic non-
cognitive abilities of students and teachers are dulled, their values are eroded, and what remains of the school is
a soulless building full of machines (Muller, 2019).

The poor predictive power of SAT and similar standardized exams, their negative impact on educational
equity, and their sensitivity to coaching will not change dramatically no matter what is done. All existing
standardized admission exams that serve as gatekeepers for many talented students need to be eliminated.
Unfortunately, the wider goal of higher education -providing opportunities for students from different
backgrounds- has been severely truncated by the use of test scores (Perez, 2013). It is essential to reduce the role
of the university entrance exam if we want to turn high schools into institutions that realize comprehensive, non-
cognitive values (Alkanvd., 2008). It should even be completely eliminated.

Standardized Exams and Grade Point Average-GPA

The first condition for studying at a university is to be a high school graduate. Normally, a person with a
high school degree is qualified to study at a university. But why do we conduct an exam when the number of
applicants is more than the quota? The candidate completed a 12-year education until applying to the university
and mostly passed many exams during a 3 or 4-year high school education. If an election is to be held, it would
be fairer to accept those with high school GPAs, wouldn't it? Why do we choose students by taking an SAT or
similar exam instead of choosing them with high school GPAs? The main argument of those who argue that the
exam score should be used instead of the achievement score is that the achievement scores are not objective. It
is believed that high school GPA is inconsistent in evaluating students due to differences between high schools
and that standardized tests in which all students participate give more comparable results (Allensworth & Clark,
2020). Different teachers of different courses in different schools can be subjective when grading students. Even
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in two different high schools in the same region, there is a huge discrepancy between the ratings. Therefore, the
inequality caused by the inconsistency between high school achievement scores can only be eliminated by a
compensatory exam. This argument makes a lot of sense at first. However, according to this logic, high school
achievement scores should not have been taken into account when entering a university. However, admission
systems all over the world evaluate high school GPAS to a certain extent.

Secondly, the scores obtained from the exams should logically have predicted university success more.
However, many studies show that a high high-school GPA is a good indicator of academic performance in the
university and is the most effective criterion to be used in admission decisions. For example, high school GPA
has been shown to be the most important predictor of university freshman achievement grades in the United
States (Zwick &Sklar, 2005). Again, it was revealed that high school grades were better than SAT scores in
identifying low-income students who were likely to be successful at university (Sandel, 2020).Exams like SAT
force a successful student to verify their high school GPA. For those with low high school success, SAT offers
an opportunity to correct their situation (Briggs, 2013).

Standardized tests showing readiness for mathematics and English lessons are used in the admission of
students to the Community colleges in the USA. The test results show that one-third of the students are
inadequate in English and two-thirds in mathematics. For this reason, these students take support courses for
English and mathematics. However, the results of the decision tree analysis show that high school GPA is the
most consistent predictor of success in mathematics and English courses. In other words, standardized tests
cannot measure the competence of the student. It is seen that students with the same GPA or the same ACT
score graduated from the university at very different rates depending on which high school they studied.
Nevertheless, the relationship between high school GPA with university graduation is strong and greater than
the school impact. A high ACT score does not mean that the student is much more ready for university education
(Allensworth & Clark, 2020). In New Zealand, medical schools conduct their own admission exams called
UMAT. It was determined that these exams failed to predict the preclinical and clinical success of medical
faculty students (Poole vd., 2012). In fact, as we move from the first grade to the last grade, the relationship of
UMAT score with university GPA decreases, and its relation with especially clinical and verbal communication
skills disappears (Wilkinson, Zhang, & Parker, 2011; Poole vd., 2012).

Similar inconsistencies exist in high school transition, university entry, or postgraduate test-driven exams
in Turkey. According to the comparisons made between the sub-tests of the Turkey university entrance exam
(YGS) and the 7-12th grade GPA, it was reported that the scores obtained in the school did not generally predict
the scores obtained in the exam (Ozdemir&Gelbal, 2016). This inconsistency indicates that there is no significant
relationship between high school GPA and YGS. According to another study, there isn't a sufficiently consistent
relationship between the undergraduate GPA of the graduates of the faculty of teaching and the university
entrance test (OSS) score (Bahar, 2011). While the students who entered the faculty with a mid-level OSS score
increased to the first place in graduation, the students who entered the faculty with a high-level OSS score
graduated in the middle and lower rankings (Yorulmaz, 2013). The academic self-efficacy scale, which evaluates
their characteristics such as expressing themselves in academic environments, participating in classroom
discussion, and communicating with instructors scores of the students who attend the classroom teaching
department with different OSS scores are similar (Ercoskun&Agirman, 2018). Accordingly, standardized exams
such as OSS cannot predict university GPA, nor can they predict the student's non-cognitive academic self-
efficacy.

Instead of standardized tests, the usability of curriculum sampling tests was researched. The curriculum
sampling test was shown not to be superior to the high school GPA when compared to the first and third-grade
GPAs of the university. Therefore, curriculum sampling tests can only be used in addition to high school GPA
in cases where it is not possible to use high school GPA directly (Niessen, Meijer, &Tendeiro, 2018). However,
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in our opinion, correcting or reducing the GPA differences between different schools and classes is the best
option.

The researchers examined the relationship between the scores of high school core courses and academic
success in the university instead of high school GPA. The findings revealed that core course scores were not
better at predicting university GPA than high school GPA. High school GPA is the best indicator for the highest
academic performance of medical school students (Schripsema, 2017). Various evidence confirms that high
school GPA is the best predictor of academic achievement in colleges (Vulperhorstvd., 2018). Because high
school GPA reflects the accumulation of years of effort by schools, teachers, and students. The effects of grades
and tests diminish over time, but the content of learning does not disappear (Adelman, 1999).

Random Selection Method Based on GPA

It is understood that the various exam types used in the university admission process do not provide equal
opportunities among students but are in favour of advantageous groups. On the other hand, it is seen that the
criterion that best predicts the success of the student in the university is GPA. However, high school grades are
also known to be related to family income to some extent (Sandel, 2020). In addition, when the predictive power
of ACT and high school GPA on the GPA of the first year of the university was compared, it was seen that the
ACT-compound test is generally more successful (Noble & Sawyer, 2002). All of this shows us that it is not
appropriate to use the score earned in school directly in university admission. Because, if we rank the students
from top to bottom according to their GPA, we will reward the innate advantages. For this reason, we recommend
the application of a random selection system to prevent providing to the interest of the elite due to wealth and
other protective factors.

So, does a random selection system exist in the world? Random selection is used by Charter schools in
America, provided schools in Sweden, and medical schools in the Netherlands. Since 1972, the Netherlands has
been admitting students to medical schools by random selection, that is, by lottery. The focus of the system in
the Netherlands is to increase the number of applications and make applications easier (Stasz& von Stolk, 2007).
While students with a GPA of 8 or above out of 10 are directly admitted to faculty, those with a GPA of 5.5 to
8 out of 10 are selected via the random selection method. The lottery coefficient of a student with a high score
is higher. And one student can only participate in the lottery 3 times. Interestingly, random selection is welcomed
by all stakeholders (Ten Cate, 2021). The most recent example is the McMaster University School of Medicine.
McMaster University medical school has replaced the structured admissions interview process with a partial
lottery as it faced the need for social distancing during the COVID-19 pandemic. Random selection was made
among students who were considered roughly equal (Mazer, 2021). The lottery system is applied not only in
medicine but also in other health schools in the Netherlands. The Netherlands health system, which consists of
doctors, nurses, and midwives who are randomly selected for health education, is in better condition than other
developed countries, such as the USA, based on the international indicators. The health systems of countries
that apply more detailed and strict admission criteria and exams are not better than the Netherlands (Ten Cate,
2021).

One of the legitimate justifications for a random selection system for a medical school is that none of the
exam methods used predict the student's post-university life. Besides academic capability, there are tens of
qualifications sought after in a good doctor. However, none of the examination methods have the ability to
accurately measure these qualifications. Then again, even the definition of "good doctor" is debatable. For this
reason, ranking according to exam scores causes many inequalities and unfairness. While random selection
reduces discrimination, inequality, and unfairness (Mazer, 2021) Netherlands medical faculties reached some of
their quotas by exam and some by lottery in the 2000s. As a result, it was seen that there was no difference in
the academic achievement between the students who were admitted by exam or random selection and most of
the faculties stopped the exam application and continued only with the random selection system (Stasz& von
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Stolk, 2007). Studies show that selection based on academic achievement yields only small and insignificant
wins compared to a lottery procedure. (Woutersvd., 2018). In fact, it has been shown that there is no difference
between the students who failed the medical school entrance exam and were rejected and those who passed the
exam (Schripsema, 2017). Interestingly, the students who failed the exam participated in the selection by the
lottery system of the faculty and were accepted this time. There is no difference in the long-term academic
performance between those who were accepted to the faculty by lottery after being rejected and those who were
accepted directly after passing the exam.

Today, independent institutions such as the New Zealand Health Research Council and the Volkswagen
Foundation in Germany, which support research projects, have started to distribute research funds by the random
selection method. A lot is drawn between projects that meet certain basic criteria. The reason for choosing
random selection is to get rid of the bias of peer assessment. Because peer assessment puts original ideas at a
disadvantage and leaves control over science only to the scientific elite. In other words, scientists want a lottery
because they do not find the evaluation of scientists fair (Reinhart &Schendzielorz, 2020). Organizations
supporting the research can choose via the random selection system from projects that meet certain basic
qualifications. Thus, while saving both time and resources, it will be a fairer choice for the projects and their
owners (Roumbanis, 2019).

The university entrance exam is a ranking project and is not fair. The random selection system provides a
kind of adjustment opportunity for people who have been disadvantaged beyond their control. Random selection
does not disregard merit but acknowledges the fact that no exam method can assess who will be better in the
future among 18-year-olds. Therefore, everyone who can graduate from university should have the right to
participate in the lottery. Here, the element of merit is the qualification to "successfully graduate” from the
university (Sandel, 2020). Random selection will act as a safety valve against unfairness caused by schools
inflating differences that provide an advantage to the student, such as achievement scores, test scores, or
extracurricular activities (Mazer, 2021). Then again, high school scores cannot predict non-cognitive skills such
as cultural competence, good citizenship, and ethical reasoning that universities value. If a rational choice cannot
be made among the candidates, the random selection method should be applied (Ten Cate, 2021). Therefore, the
minimum threshold should be determined on the cognitive criteria and a draw should be made among the
candidates who pass the minimum cognitive threshold (Niessen& Meijer, 2017). Thus, the negative effects of
inequality of opportunity and innate disadvantages can be mitigated (Grofman& Merrill, 2004).

The gold standard for modern medical evidence is randomized controlled trials, and accordingly, a
randomized controlled student selection system should be supported mostly by medical schools (Mazer, 2021).
For example, in the USA, the results of the USMLE-1 exam will now only be announced as pass/fail. Thus -
since there is no point grade- all candidates are successful and equal. Random selection is the fairest method to
choose between equals (Ten Cate, 2021). All universities, including elite ones, must randomly select students
who meet a certain admission requirement. In other words, it seems much fairer to choose one of the best instead
of the best of the best (Warikoo, 2018).

Random selection has been used by humans since the earliest societies. For instance, lots are drawn for the
worst and one-time risks (Goodwin, 1984). According to Barbara Goodwin, in today's world where people are
more equal than the difference between the ones that have and the ones that don't, the one-off distribution will
always involve unfairness (Saunders, 2010). Although random selection does not guarantee a fair distribution,
it does randomize the injustice that would result from an unfair distribution. The random selection gives
everyone a “fair chance” to change their situation and get better (Goodwin, 1984). According to Peter Stone, it
is fairer to decide by lottery, especially if we want to exclude the negative factors (Saunders, 2012).

Can random selection really be superior to a "regulated” justice? (Goodwin, 1984). Some, especially the
advocates of merit, will label random selection as unfair. According to them, why should the second place be
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taken into account when there is a first in the class! What's it to the second when there is a first? Random
selection will not seem fair unless it takes into account that the first is superior and has priority over the second.
And the first will object to the random selection method of admission (Zwick, 2013). A society consists of
various layers, and it is not possible to completely eliminate this. Today, we try to provide justice in a society
with "regulations”. But these "regulated"” laws do not take into account the layers of society and are based on the
principle that everyone is equal (Goodwin, 1984). In reality, however, everyone is born with advantages and
disadvantages at birth. Only a few's families are wealthy, well-educated, and few are more intelligent than others.
This leads to marginal differences among people. Lots should be drawn to reduce this inequality. However, an
equally weighted lottery causes the feeling that it is not fair, as it puts those who work and those who do not
work together. One solution to this is to grant the right of weighted draw. By that, we mean that students with
higher scores enter the lottery with a higher chance. One objection to weighted selection is that if a person
deserves a better chance for a prize than another, they should receive it directly. For Saunders, however, the case
is different: a weighted draw gives more chances to the most ambitious, while not completely neglecting the less
ambitious (Saunders, 2012). In our opinion, weighting should be done in a balanced way. That is, if the share
given to the high scorer leaves little chance for the low scorer, it would not be fair.

One of the objections to random selection is the decline in academic quality. Such a problem will disappear
if the correct threshold is set (Sandel, 2020). And the correct threshold should be “graduation”. The person who
is accepted to the school by random selection and graduates in the specified time is successful and the entry high
school GPA scores of these people can be taken as the threshold value. The success of the random selection is
mostly evaluated in terms of academic criteria. However, the effect of ensuring justice and compensating
inequalities in society should be highlighted. The purpose of the random selection -for example, equality, justice,
diversity- must be fully clarified, because it is the purpose itself that will determine the rules of the lottery
method. Random selection seems very fair at first glance. Because the student is not affected by any factors such
as talent, ethnicity, gender, residence, or family, and is independent. So all candidates are equal in the draw pool
(Stasz& von Stolk, 2007). If random selection is adopted, candidates need to be certain that the implementation
is fair and transparent. For this, the application conditions must be reasonable and understandable, and the
candidates must not feel prevented (Woutersvd., 2016).

Selection by lottery will increase the number of humble students who say "God gave me good luck or | was
fortunate™ instead of egoistic students who say "an honest win". Because the students who pass a series of exams
have turned into egoists who think that they completely deserve the position they have achieved. However,
people do not deserve anything directly because of their innate advantages and virtues (Delbanco, 2020). One
advantage of random selection is that those who were not chosen to do not feel bad. Because the reason why the
candidate was not selected is not a personal failure, but because of bad luck. While in exam-based elections, the
blame for failure is entirely on the candidate: the candidate loses self-esteem, experiences shame and a sense of
failure. On the other hand, the candidate who is admitted through the exam clings to the belief that they have
achieved success through their own efforts and becomes arrogant (Woutersvd., 2016). For example,
administrators, professors, and students in elite institutions cling to the exam system that reproduces their elite
status. But in reality, they value not the collective value of the elite institution, but the superior and advantageous
position it has given them in accordance with their own interests (Warikoo, 2018).

Another objection is that random selection will damage the prestige of institutions (Sandel, 2020).
Universities that offer strict selectivity as proof that the system is fair do not care that this increases inequality
(Warikoo, 2018). But is it really a prestige to take the highest-rated students and graduate them? Also, is an
institution that deepens inequality and is far from fairness really an institution of quality? (Sandel, 2020). In an
interview with students from elite US and British universities, Warikoo saw that students eventually legitimized
and advocated the admission systems of their own schools. They approve and defend the practices that they may
have seen as an unfair selection process before they enter the university after they are accepted to the university.
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In other words, elite universities instill their elitist approaches to their students and elitism feeds itself (Warikoo,
2018). Of course, the practices of an institution that deepen inequality in society for the sake of its prestige
cannot be allowed. The institution can reproduce its prestige in more reasonable ways than a rigid examination
system.

As a result, it is much fairer to set a certain academic qualification criterion and leave the rest to chance.
Thus, it may be possible to prevent the deterioration of the mental health of the students in high school, the death
of their souls, and being lost among the test books. It allows those who are admitted to a good university to
understand that they are doing this not alone, but with the help of their families, their teachers at school, and
many others, and with the help of good fortune (Sandel, 2020). Universities are misleading people by advertising
the decreasing acceptance rates, which are supposed to be an indicator of increasing excellence today. If
universities emphasize the legitimacy of the new method when they choose random selection, students will be
more convinced of the random selection over time (Warikoo, 2018). We hope that the universities will adopt
random selection and spread its legitimacy as penance for their past sins.

The Problem of GPA Inflation

According to the literature data, the high school GPA is the best indicator of the success of a student in the
university. In other words, making a random selection based on high school GPA during the university admission
process is the most logical way. However, there are a few problems that prevent us from using GPA alone. First,
it is obvious that GPAs are not fairly distributed among students due to different regions, high schools, and
different types of schools. The very low and very high high school GPAs are far from predicting the university
GPA (Noble & Sawyer, 2002). For example, in the United States, there is a high correlation between the GPA
of white students of British origin and the GPA at the end of the first year of university. On the other hand, the
SAT scores of Black and Hispanic students are more correlated with the university first grade GPA (Zwick
&SKlar, 2005). Grade inflation is probably the reason why the relationship between high school GPA and
university GPA is low in non-white groups.

In Chile, a new adaptation has been made in the high school GPA to increase the chances of
disadvantageous groups entering the university. Accordingly, new graduates with a higher average than the
average of the graduates of the last 3 years were given a bonus score in addition to GPA. In this case, the GPA
of the new graduates of the schools has increased. The source of this increase is not that the students work more
as hoped, but rather that the GPA is inflated and adjusted according to the new situation (Fajnzylbervd., 2019).
In a study conducted at the level of 7th and 8th grades in Turkey, it was shown that there was grade inflation. In
the study, the grades given in the school exams were compared with the grades achieved in the central high
school transition (TEOG) exam. Accordingly, it is seen that teachers inflate more in numerical lessons than in
verbal lessons, and there is a higher grade inflation in private schools than in public schools (Karali, 2021).

Grade inflation is a problem all over the world. For example, grade inflation is quite common in American
higher education (Pfeffer & Fong, 2002). When the universities are examined, it is seen that GPAs increased
considerably compared to the 1970s. The reason for these high grades is due to the inflation of grades rather
than an increase in students' learning (Felton & Koper, 2005). Although the SAT scores of the students admitted
to universities do not change, there is an increase in their GPAs. Again in 1950, while approximately 15 percent
of Harvard students had a B grade average and above, as of 2007, more than half of all Harvard grades were at
the A grade (Primack, 2008).

A New Method: The Random Selection Based on GPA andin-Class Rank

Above, the necessity of choosing the random selection method at the entrance to the university is explained.
The high school graduation criterion is not sufficient for this method. Random selection should be based on the
GPA achieved by the student at the end of 3 or 4-year high school education. However, a student entering the

WWW.ijoses.com 98


http://www.ijoses.com/

Uluslararasi Sosyal ve Egitim Bilimleri Dergisi
Sayi 18, Aralik 2022, 88-109.

draw with an inflated GPA will benefit unfairly. We have two recommendations to prevent this case. The first
is the use of in-class ranking. Accordingly, students will be ranked according to the order of success in the class
regardless of the student's GPA. The first will have the highest lottery coefficient and the last will have the
lowest lottery coefficient. Our suggestion here is that the range of the lottery coefficient is 20-1 (Equation 1). In
the in-class ranking, the first student will gain 20 lottery coefficients, the second student will gain 19, and so
forth in a decreasing manner. When there are more than 20 students in the class, those who are after the 20th
rank will also receive a lottery coefficient of 1. This right of draw will be added to the right of draw earned by
the GPA (Table 1). Formula.

Rrank= 21-r (Equation 1)

Rrank: The lottery coefficient obtained from the ranking, r: The success ranking of the student in the class
according to the GPA ranking.

Table 1. Student's in-Class Ranking, and the LotteryCoefficientObtained

X highschool
Student Name Q class*
GPA Lotterycoefficient
Ranking (r) (Rrank= 21-1)
A 1 20
E 5 16
K 10 11
Y 19 2
z 20 1

* Thereare 20 students in total in Q class of X highschool. Rrank: The lotterycoefficientobtainedfrom the ranking,
r: The successranking of the student in the classaccording to the GPA ranking.

Secondly, in order to prevent an arbitrary attitude in the GPA distribution, the student's GPA will be
compared to the average GPA of the class. Here, in order to reduce arbitrariness, student GPA will be compared
to both the average of the whole class (Mspai00) and the average of the students who enter the first 50% (Mgpaso).
Thus, a lottery coefficient will be obtained by multiplying the square of the ratios obtained by 25 (Table 2). In
our study, GPA was rated in the range of 0-100 (Equation 2). Formula.

Repa= [(Sera/Mapaso)?+(Sera/Mepai00)?]x25 (Equation 2)

Rera:GPA basedlotterycoefficient, Sgpa:Student GPA, Mgraso:GPA average of the studentswhoare in the top
50% in the classranking, Mcpai00: GPA average of the wholeclass.

Thus, the total lotterycoefficient (RroraL) is obtainedbysumming the GPA-basedlotterycoefficientfrom the
student'sranking in the classroom (Equation 3), (Table 3). Formula.

RrotaL = Rrank + Rapra (Equation 3)
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Table 2 . Students' GPA-BasedLotteryCoefficient (Rcpa)

Repa=
Student Name Student GPA [(SGPA/MGPA50)2+(SGPA/MGPAloo)Z]XZS
Q class W class Success X high Y high X highschool Y High School
Ranking school school Q class W class
Q class W class

A A 1 99 99 61 75

B B 2 98 98 59 73

C C 3 97 97 58 72

D D 4 97 96 58 70

E E 5 96 96 57 70

F F 6 96 88 57 59

G G 7 95 82 56 51

H H 8 94 80 55 49

J J 9 94 74 55 42

K K 10 93 74 53 42

L L 11 93 73 53 41

M M 12 92 72 52 40

N N 13 90 71 50 38

P P 14 89 67 49 34

R R 15 88 66 48 33

S S 16 76 60 36 27

T T 17 60 54 22 22

\ V 18 53 53 17 21

Y Y 19 52 52 17 21

Z Z 20 50 50 15 19

Mean= Mean=
85.1 75.1

Reea: GPA basedlotterycoefficient, Sgpa: Student GPA, Mgpaso: GPA average of the studentswhoare in the top
50% in the classranking, Mcraioo: GPA average of the whole class.* Thereare 20 students in Class Q of X High
School and 20 students in Class W of Y High School. The average of the first 10 students (whoentered the first
50%) in the Qclass is 95.8. The average of the top 10 students in classW (50%) is 88.4. Rgea
coefficientwascalculated for eachstudent. Fractionsareroundedup.

The studentwill be able to apply to anyuniversitywith the total lotterycoefficienttheyhave.
Whentherearetoomanyapplications to a universityor a department, studentswill be rankedaccording to their total
lotterycoefficients. 10 times the quotawillqualify for randomselection. The number of students to be included in
the randomselection to reduceinequalitymayalso be morethan 10 times the quota. Unselectedstudentswill be able
to apply to otheruniversities and faculties.

The studentwill be given the right to apply to universities 2 timeswith the same RroraL coefficient. After
the secondattempt, the student's RroraL coefficientwilldecrease for eachyearaftergraduation. Wedid not
determine the rate of lotterycoefficientdecrease in thisstudy. However, the rate of decrease in the
coefficientshouldprotect the newgraduates and should not completelydespair the oldgraduates.

Finally, if, despiteeverything, the problem of GPA inflationamongschoolscannot be solved, werecommend
a standardizedleveldetermination test (LDT) withcognitiveability at the forefrontsuch as SAT.

LDT scorewill be scored in the range of 0-100 like GPA (Equation 4). Formula:

Repa-LpT= [(SGPA/MGPA50)2 + (SGPA X MLDTso/SOOO)Z]XZS (Equation 4)
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Rera-o: GPA and leveldetermination test lotterycoefficient, Scpa: Student GPA, Myiprso: Average of
studentswhoachieved the first 50% in the leveldetermination test, Miot100: Average of allstudentswhoentered the
leveldetermination test.

In the leveldetermination test, the student's GPA will be compared to the class LDT average. The student's
LDT scorewillonly be used to determine the average of the class. Thus, the studentwill not be directlyaffectedby
the score he/shewillreceivefrom the exam. Here, as the scoreobtainedfrom the examincreases, the contribution
of the students to the lotterycoefficientwillincrease. The test score of the studentswho do not participate in the
examwill be calculated as the minimum (approximately 30).

Table 3. Total LotteryCoefficient of the Student (RroraL)

X highschool
Student Name Q class* Lotterycoefficient
GPA Ranking (r) | Scpa Rrank Rapa RroTaL

A 1 99 20 61 81
E 5 96 16 57 73
K 10 93 11 53 64
Y 19 52 2 17 19
z 20 50 1 15 16

Rera:GPA  basedlotterycoefficient,Sepa:Student  GPA,Rtora:  the total lotterycoefficient,Rrank:  The
lotterycoefficientobtainedfrom the ranking, r: The successranking of the student in the classaccording to the
GPA ranking.* Thereare a total of 20 students in Q class of X highschool.

Verbal and science GPA and LDT scores of the students can also be calculated. SeparateRgpa-LoT Can be
determined for eachtype of score. For example, whilecalculating the GPA-SCI score, the
scoresobtainedfromphysics, chemistry, biology, and mathematicscourses; for GPA-VERB, the
scoresobtainedfromcoursessuch as nativelanguage, history, and geography can be calculated. The student can
useany of the GPA, GPA-SCI, GPA-VERB scoretypes at the entrance to the university.

Conclusion

The literature and our observations together show us that university entrance exams hinder the humane
development of students and favour advantageous groups. We have shown that the aim of university entrance
exams is to choose the best score, but it is not fair to choose the best score. Because being the best in terms of
the score ranking depends more on what people are born with than on their own abilities. The best thing to do is
to use a random selection method until we develop an absolute fair method. Random selection will make college
students humbler and more humane. It would be accurate to make the random selection on the basis of weighting
based on high school GPA, class grade point average, and class ranking. Managers must make a decision: select
the best from the best with the exam or select one of the best at random. However, politicians should know that
their preferences include the potential to affect the entire K-12 system and perhaps all social dynamics. While
the election with the exam will make children and society nervous, the random selection will make children and
society calm and peaceful. If we are to imagine a world based on human values, we must immediately initiate
the practice of random selection.
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Genisletilmis Ozet
Giris ve Amag

Bugiin diinya genelinde bir ¢ok iilkede {iniversiteye kabul i¢in genis 6l¢ekli giris sinavlari uygulanmaktadir.
Genis olgekli smavlarin egitim {izerine bir ¢ok olumsuz etkisi vardir. Bunun en 6nemli sebeplerinden biri
simavlarm tiim Ogrencileri, onlarin ailelerini, O6gretmenleri, okul idarecilerini ve daha pek ¢ok kimseyi
etkilemesidir (Edwards, Coates, & Friedman, 2012). Universite girig siavlari siava giren kisi tizerinde ciddi
sonuclar doguracak sekilde tasarlandiklari i¢in yiiksek risk tasir. Bu sebeple sinavda iyi bir puan almak 6grenci
icin nihai hedeftir. Boylece tiim egitim sistemi sinav tarafindan domine edilir ve sinav odakli bir hale gelir. Oysa
iiniversite giris sinavlart 6grencinin sadece biligsel becerilerini 6lcebilir. Bundan dolay: insani nitelikler,
yaraticilik, girisimcilik, sosyal-duygusal refah ve ahlak gibi egitimin bilissel olmayan bilesenleri terk edilir
(Emler vd., 2019).

Universite giris sinavlar1 gibi genis olcekli ve yiiksek riskli smavlarin olumsuz etkilerinin teknik
tyilestirmelerle diizeltilmesi miimkiin degildir. Ve zarardan kaginilamaz ¢iinkii zarara neden olan mekanizma,
onu degerli ve etkili kilan mekanizma ile aymdir (Emler vd., 2019). Genel kani iiniversite giris sinavlarinin
kaldirilmasinin veya biligsel olmayan 6zellikleri 6lgecek sekilde yapilandiriimasinin yakin gelecekte miimkiin
olmadig1 yoniindedir (Beghetto, 2019). Biz ise iiniversite giris sinavlarmin kaldirilmasi gerektigini iddia
ediyoruz. Alternatif bir 6neride bulunuyoruz: rastgele se¢cim. Rastgele se¢im bir iiniversite i¢in temel biligsel
yeterlilikleri saglayan Ogrenciler arasindan cekilisle rastgele se¢cim yapmaktir. Bdylece simav baskisindan
kurtulan egitim ortaminda girisimcilik, liderlik, yaraticilik, etik davranis, sorumluluk, aktif vatandaglik gibi
insani degerlerin gelismesine firsat olusacagini 6ngérmekteyiz.

Kuramsal Cerceve

Universiteye kabul edilecek dgrencileri segmek amaciyla yapilan genis dlgekli smavlar egitim sistemini
baski altina almistir. Tek bir sinav 6grencinin gidecegi iiniversiteyi ve buna bagl olarak gelecekteki hayatini
belirlemektedir. Bu yliksek-risk iceren sinavlar dogal olarak 6grencinin egitim hayatini daha okulun ilk
giiniinden itibaren belirlemeye baslamaktadir. Hatta okula baglamadan bile 6grencinin hayatini etkilemektedir.
Oyleki aileler akrabalarini, yakin arkadaslarini ve gevresini birakarak daha iyi okullarin oldugu mahallelere ve
bazen uzak sehirlere dahi tasinmaktadir. Sadece tiniversiteye kabul edilecek 6grencileri belirleyen basit bir sinav
setinin bir ¢ocugun 6-18 yas donemini tamamen etki altina almasi kabul edilemez. “Ciinkii ¢ok kiigiik seyler
var, ¢ok biiyiikleri bir cihette yutar.” (Nursi, 2015). Universiteye giris sinav1 gibi birkag saat siiren kiiciik bir sey
Ogrencinin neredeyse 12 yilinin tamamini yutmaktadir. Bir sey varolussal amaci disinda bir duruma yol agiyorsa
o iste hikmet ortadan kalkar, zuliim olur (Nursi, 2014). Iste iiniversite giris sinavlar1 amacindan saparak
iiniversite dncesi K-12 egitimini hikmet ve ruhundan uzaklastirarak zulme yol agmaktadir.

Sinav ve onun dlctiigii deger o kadar baskin hale gelmistir ki sinav disindaki tiim degerleri adeta sifirlamigtir
(Alkan vd., 2008). Universiteye giriste herhangi bir katkis1 olmayacak higbir ders, calisma, faaliyet 6grenci ve
aileleri tarafindan istenmez hale gelmistir (Delbanco, 2020). Artik miifredat i¢in degil test i¢in 6gretim yapilir
olmustur. Test sistemi biligsel olmayan yetenekleri ve kazanimlar1 6lgmediginden bu degerler dgretenler ve
Ogrenenler tarafindan g6z ardi edilmektedir. Sayisal bir karaktere biirlinen sinav sistemi okulun karakter ingasi,
etik muhakeme ve bilimsel merak olusturma gibi temel hedeflerini dislamaktadir. Oyle ki test merkezli bir egitim
Ogrencileri makinelestirirken okul idareci ve dgretmenlerini egitimden uzaklastirir. Sonugta 6grencilerin ve
Ogretmenlerin akademik ve bilissel olmayan yetenekleri korelir, degerleri erozyona ugrar ve okuldan geriye
sadece makinelerle dolu ruhsuz bir bina kalir (Muller, 2019).

Giris sinavlarinin mesru oldugunu iddia edenlerin en 6nemli dayanaklarindan biri dezavantajli 6grencilere
iiniversiteye girme firsati verdigi seklindedir. Oysa egitim durumu ve geliri yiiksek ailelerin ¢ocuklar kiigiik
yaslardan itibaren iyi okullarda okumakta ve iiniversitelere iist siralardan kolaylikla girebilmektedir. Yani iyi
egitim almis yiiksek gelirli aile gocuklarmin yiiksek puanlar1 fakir aile cocuklarini tiniversite giris sinavlarinda
elemektedir (Delbanco, 2020).
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Bugiin ortaggretim kurumlari o kadar sinav odakli hale gelmistir ki okullarin tek basari kriteri mezunlarinin
{iniversiteye girme oranlaridir (Kose, 1999). Universitelere dgrenci gonderemeyen liseler basarisiz kabul
edilmekte kendi 6grencileri ve velileri dahil toplumun higbir kesiminden saygi gérmemektedir. Devamli sinav
baskisi altindaki K-12 sistemi gercek bir egitim verememektedir. Ustelik sinav baskisi nedeniyle birgok orta ve
orta-alt akademik basar1 gosteren ¢ocuklar degersizlestirilmektedir. Uzun yillarini bir tiniversiteye girmek icin
harcayan g¢ocuklar iiniversiteye bikkin ve bezgin olarak gelmektedir. Bunun bir sonucu olarak &grenciler
iiniversite donemini bir tatil ve istirahat molas1 olarak gormektedirler (Rosovsky, 1995).

Peki merkezi yapilan genis Ol¢ekli giris sinavlart bu kadar kétiiyse nigin bu kadar ragbet gérmektedir?
Bunun cevabi modernitenin gelisiminde yatmaktadir. Modern toplum liyakati 6diiliin merkezine koymustur
(Sandel, 2020). Yani modern meritokrasi &diilii en iyi olanin almasi gerektigini iddia eder. Ote yandan bugiin
modern toplumlar daha onceki ¢aglarda hi¢ goriilmedigi kadar metrik sistemi yliceltmis ve testleri bir se¢im
araci olarak benimsemistir (Grofman & Merrill, 2004). Modern diinyada insanlar arasi1 karsilikli giiven ve
itimadin azalmasi 6zellikle idare edenleri giivenecekleri insan dis1 araglara yoneltmistir. Ciinki sayisal veriler
kisisel dznellikten uzaktir ve nesnel olduklari i¢in daha kesin ve bilimsel olduklari algisina yol agmaktadir
(Muller, 2019). Boylece metrik basarilar liyakati belirleme 6l¢iitii olarak kullanilmaktadir.

Peki basar1 -6l¢lim yonteminden bagimsiz olarak- gercekte kisinin kendi mali midir? Herkes bilir ki basari
iyi talih, yetenek ve cabanin miikemmel bir karisiminin neticesidir. Insanin basarisi icin ¢aba elbette dnemlidir
ancak bagar1 nadiren yalnizca ¢ok galigmanin bir neticesidir (Sandel, 2020). Fakat modern sekiiler meritokrasi
basarty1 sadece insanin kendisine verir, Tanri’nin veya iyi talihin roliinii yok sayar. Elbette giiniimiiz diinyevi
hayat anlayis1 baglaminda liyakat liitfu yasamimizdan kovmustur. Bugiiniin sekiiler diinyasinda Tanri'ya olan
inang azaldik¢a, artik insan tamamen kendi iradesi ve kudretiyle basardigina inanmaktadir. Boylece
basarimizdan dolay1 ailemiz, okulumuz, 6gretmenlerimiz ya da bagka birilerine karsi borglu veya minnettar
hissetmek icin pek bir sebebimiz kalmamistir (Sandel, 2020). Tanriy1 yasamdan kovan sekiilerizm biitlin esyaya
bir nevi yabancilasma tohumunu ekmistir (Nursi, 2014). Ve her seyi her seye, herkesi herkese bir 6l¢giide
yabancilagtirmig ve diismanlastirmistir. Sonug olarak kimse kimseye ozellikle listte olanlar altta olanlara
minnettarlik duymaz ve sorumluluk hissetmez hale gelmistir.

Universite kabul smavlar1 hemen tiim diinyada 6grencilerin bilissel becerilerini 6lgen standartlastiriimis
smavlardir. Beklendigi gibi mevcut basari testleri liderlik, yaraticilik, etik davranmig, sorumluluk, aktif
vatandaslik, gelecekteki is performansi, sonraki yagsamdaki basart gibi durumlar1 6ngérmemektedir. Buna gore
iiniversiteye giristeki kullanilan degerlendirme 6lgiitleri ne kadar biligsel yetenek ve egitim basarisina dayanirsa
-egitim firsatlarindaki esitsizlikler ortadan kaldirilmadikga- o kadar olumsuz etkilere yol agacaktir (Niessen &
Meijer, 2017).

Yetenekli bircok 6grenci i¢in kap1 bekgisi gorevi géren mevcut tiim standartlastirilmis kabul sinavlarimin
kaldirilmas1 gerekmektedir. Maalesef yiiksek O6grenimin daha genis hedefi -farkli gecmislerden gelen
Ogrencilere firsatlar saglamak- test puanlarinin kullanilmasiyla ciddi sekilde budanmistir (Perez, 2013). Eger
liseleri kapsamli, bilissel olmayan degerleri gerceklestiren kurumlar haline getirmek istiyorsak iiniversite girig
stnavinin roliiniin azaltilmasi elzemdir (Alkan vd., 2008).

Gergekte not ve sinavlarin 6tesinde kisiligin biitiinii iizerine yapilan bir degerlendirme iiniversiteye kabul
acgisindan daha uygundur (Rosovsky, 1995). Testler ve notlarin bir 6grencinin diinya tizerinde olumlu bir
farklilik yaratma potansiyeli hakkinda ¢ok az sey sdyledigini kabul etmek gerekir. Fakat paydaslarin adaletin
saglanamayacagl endisesi nedeniyle giiniimiizde biligsel olmayan bir kabul prosediirii heniiz miimkiin
goziikmemektedir. Bu sebeple biz 6grencinin okul basarisina dayanan rastgele se¢im yontemini 6nermekteyiz.
Eger bir se¢im yapilacaksa dogrudan lise GPA’s1 yiiksek olanlarin kabul edilmesi daha adil olmali degil mi?
Birgok arastirma lise GPA’sinin iiniversitedeki akademik performansin iyi bir gostergesi oldugunu ve kabul
kararlarinda kullanilacak en etkili olgit oldugunu gostermektedir (Briggs, 2013)-(Schripsema, 2017)-
(Vulperhorst, Lutz, de Kleijn, & van Tartwijk, 2018)
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Fakat GPA’y1 tek basina kullanmamizi engelleyen birka¢ sorun vardir. Birincisi lise puanlarimin da bir
dereceye kadar aile geliriyle iliskili oldugu bilinmektedir (Sandel, 2020). GPA’ya gore 6grencileri yukaridan
asagiya siralarsak yine dogustan gelen avantajlar1 diillendirmis oluruz. Ikincisi farkli bolgeler, liseler ve farkli
okul tiirleri sebebiyle GPA’larin 6grenciler arasinda adil bir sekilde dagitilmadigi agikardir. Lise GPA’sinin ¢ok
diistik ve ¢ok yiiksek oldugu puanlar iiniversite GPA’sin1 yordamaktan uzaktir (Noble & Sawyer, 2002). Ayrica
not enflasyonu diinyant her yerinde bir sorundur (Pfeffer & Fong, 2002). Bu yiiksek notlarin sebebi 6grencilerin
O0grenmesinde bir artistan ziyade notlarin sisirilmesinden kaynaklanmaktadir (Felton & Koper, 2005). Bu
durumda hangi 6grencinin notunun gergek hangisinin sisirme oldugunu ayirt etmek imkansizdir. Tiim bunlar
bize okulda kazanilan puanin tiniversiteye kabulde dogrudan kullanilmasinin uygun olmadigin1 géstermektedir.
Bu nedenle zenginlik ve diger kollayici faktorlerin herhangi bir kesimin ¢ikarina firsat vermemesi icin rastgele
secim sistemi uygulanmasini dneriyoruz.

Rastgele Secim Yontemi

Rastgele secim en eski toplumlardan bu yana insanoglu tarafindan kullanilmaktadir. Rastgele secim
“diizenlenmis” bir adaletten gergekten iistiin olabilir mi? (Goodwin, 1984). Bazilari, ozellikle liyakat
savunuculari rastgele se¢imi haksizlik olarak yaftalayacaktir. Onlara gore sinifinda birinci olan varken neden
ikinci olan hesaba katilsin ki! Birinci varken ikinciye ne oluyor? Rastgele se¢im birincinin ikinciden iistiin ve
oncelikli oldugunu hesaba katmadikca adil goziikmeyecektir. Ve birinciler rastgele se¢imle yapilan bir kabul
yontemine itiraz edeceklerdir (Zwick, 2013). Bir toplum ¢esitli tabakalardan olusur ve bunun tamamen ortadan
kaldirilmas1 miimkiin degildir. Bugiin bir toplumda adaleti “diizenlemeler” ile saglamaya ¢alismaktayiz. Fakat
bu “diizenlenmis” kanunlar toplumdaki tabakalar1 dikkate almaz ve herkesin esit oldugu esasina dayanir
(Goodwin, 1984). Oysa gergekte herkes dogarken avantaj ve dezavantajlarla diinyaya gelir. Cok azinin ailesi
zengin, iyi egitimli ve ¢ok az insan digerlerinden ¢ok daha zekidir. Bu durum insanlar arasinda marjinal
farkliliklara yol agmaktadir.

Ogrenciler arasindaki esitsizlikleri azaltmak icin kura ¢ekilmelidir. Fakat esit agirlikli bir kura ¢alisan ve
calismayani ayni yere koyacagindan adil olmadigi hissi olusturur. Bunun bir ¢6ziimii agirlikli kura hakki
vermektir. Yani yiiksek puanli dgrencilerin ¢ekilise daha yiiksek bir sansla girmesini kastediyoruz. Agirlikli
secime gelen bir itiraz sudur: Eger bir kisi bir 6diil i¢in digerinden daha fazla sans1 hakkediyorsa onu dogrudan
almalidir. Saunders’a gore ise olay daha farklidir: agirlikli bir ¢ekilis, en iddiali olana daha fazla sans verirken,
daha az iddiali olan1 ise tamamen ihmal etmez (Saunders, 2012). Bize gore agirliklandirma dengeli bir sekilde
yapilmalidir. Yani yiiksek puanliya verilen pay diisiikk puanliya ¢cok az bir sans birakiyorsa bu adil olmaz.

Peki rastgele segim sistemi diinyada var nudir? Rastgele secim Amerika’da Charter okullari, Isveg’te
belediye okullar1 ve Hollanda’da tip fakiilteleri tarafindan kullanilan bir yontemdir. Hollanda 1972’den beri tip
fakiiltelerine rastgele se¢im yani g¢ekilis ile 68renci almaktadir. Hollanda’daki sistemin odak noktasi bagvuru
sayisini arttirmak ve bagvuruyu kolaylastirmaktir (Stasz & von Stolk, 2007). Bir tip fakiiltesi i¢in rastgele se¢im
sisteminin mesru gerekgelerinden biri kullanilan sinav yontemlerinin higbirinin 6grencinin iiniversite sonrasi
hayatin1 yordamamasidir. Bu sebeple sinav puanlarina gore siralama birgok esitsizlige ve adaletsizlige sebep
olmaktadir. Rastgele secim ise ayrimcilig, esitsizligi ve adaletsizligi azaltmaktadir (Mazer, 2021). Hollanda tip
fakiilteleri 2000°1i yillarda kontenjanlarinin bir kismini sinavla bir kismini ise kurayla almistir. Sonugta sinavla
veya rastgele segimle alinan 6grenciler arasinda herhangi bir akademik basar1 farki olmadigi goriilmiis, cogu
fakiilte smav uygulamasini kaldirip sadece rastgele se¢im sistemine devam etmistir (Stasz & von Stolk, 2007).
Gergekten de arastirmalar, akademik basariya dayali se¢imin bir piyango prosediiriine kiyasla yalnizca kiigiik
ve onemsiz kazanimlar sagladigini gostermektedir (Wouters, Croiset, & Kusurkar, 2018). Hatta tip fakiiltesine
giris sinavinda basarisiz olup reddedilen Ogrenciler ile smavi kazananlar arasinda higbir fark olmadig
gosterilmistir (Schripsema, 2017). Ilging olan smavi kaybeden 6grenciler fakiiltenin ¢ekilisle se¢im sistemine
katilip bu defa kabul edilmislerdir. Reddedildikten sonra gekilisle fakiilteye kabul edilenler ve sinavi kazanip
dogrudan kabul edilenler arasinda uzun siireli akademik performans acisindan bir farklilik bulunmamaktadir.

Rastgele se¢im sistemi kontrolii disinda dezavantajli duruma gelmis kisilere karsi bir ¢esit tanzim imkani
vermektir. Rastgele se¢im liyakati yok saymaz fakat su gercegi kabul eder: 18 yasindakiler arasinda gelecekte
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kimin daha iyi olacagimn higbir smav yontemi degerlendiremez. Oyleyse iiniversiteden mezun olabilecek herkes
kuraya katilma hakkina sahip olmalidir. Burada liyakat unsuru tiniversiteyi “basariyla bitirebilme” yeterliligidir
(Sandel, 2020). Rastgele secim okullarin basar1 puani, test puan1 veya miifredat dis1 etkinlikler gibi 6grenciye
avantaj olusturan farklar sigirmesinin olusturacagi haksizliklara karsi glivenlik supab1 gorevi gorecektir (Mazer,
2021). Kaldi ki lise puanlar tiniversitelerin deger verdigi kiiltiirel yeterlilik, iyi vatandaglik ve etik akil yiiriitme
gibi bilissel olmayan becerileri 6ngéremez. Eger adaylar arasinda rasyonel bir secim yapilamiyorsa rastgele
se¢im yontemi uygulanmas gerekir (Ten Cate, 2021). Oyleyse bilissel kriterlerde minimum esik belirlenmeli
ve minimum bilissel esigi gecen adaylar arasinda g¢ekilis yapilmalidir.

Rastgele secime cok sayida itiraz gelecektir. Birisi rastgele secimin kurumlarin prestijini zedeleyecegine
dairdir. Universiteler bugiin artan mitkemmelligin sézde bir gdstergesi olan azalan kabul oranlarinin reklamini
yaparak insanlar1 yaniltmaktadirlar. Universiteler rastgele secim metodunu tercih ettiklerinde yeni ydntemin
mesruiyetini 6n plana ¢ikarirlarsa zamanla 6grenciler rastgele se¢cime daha fazla ikna olacaklardir (Warikoo,
2018). Kurum prestijini kat1 bir sinav sistemi yerine daha makul baska yollarla yeniden iiretebilir. Umariz
iiniversiteler gegmisteki giinahlaria kefaret olarak rastgele secime sahip ¢ikar ve mesruiyetini yayarlar.

Rastgele secim icin gelecek itirazlardan birisi de akademik kalitenin diisecegi yanilgisidir. Dogru esik
ayarlanirsa boyle bir sorun ortadan kalkacaktir (Sandel, 2020). Dogru esik ise “mezuniyet” olmalidir. Rastgele
secimle okula kabul edilen ve belirlenen siirede mezun olan kisi basarilidir ve bu kisilerin giris lise GPA puanlari
esik deger olarak almabilir.

Rastgele secimin basarisi ¢gogunlukla akademik kriterler agisindan degerlendirilmektedir. Oysa toplumda
adaletin saglanmasinin ve esitsizliklerin tazmin edilmesinin etkisi 6n plana ¢ikarilmalidir. Rastgele se¢imin
amaci -Ornegin esitlik, adalet, ¢esitlilik gibi- tam olarak netlestirilmelidir, ¢linkii ¢ekilis yonteminin kurallarini
belirleyecek olan amacin kendisidir. Rastgele se¢im oldukga adil goziikmektedir. Ciinkii 6grencinin dezavantajh
oldugu yetenek, etnik koken, cinsiyet, ikamet, aile gibi hi¢cbir durumdan etkilenmez, bagimsizdir. Yani tiim
adaylar kura havuzunda esittir (Stasz & von Stolk, 2007).

Rastgele se¢im benimsendigi takdirde adaylarin yapilacak uygulamanin adil ve seffaf oldugundan emin
olmasi gerekir. Bunun i¢in bagvuru kosullarinin makul ve anlagilir olmasi, adaylarda engellenmis hissi
olugturmamas1 gerekir (Wouters vd., 2016). Rastgele se¢cim “alnimin hakkiyla kazandim” diyen egoist
ogrenciler yerine “Tann liitfetti veya talihim yaver gitti” diyen miitevazi 6grencilerin sayisini arttiracaktir.
Ciinkii bir dizi smavlardan gecerek gelen 6grenciler elde ettikleri pozisyonu ¢oktan hakkettiklerini diigsiinen
egoistlere doniismiislerdir. Oysa insanlar dogustan sahip olduklar1 avantajlar ve meziyetler sebebiyle dogrudan
hicbir seyi hak etmezler (Delbanco, 2020). Sonug olarak belirli bir akademik yeterlilik kriteri belirleyip gerisini
sansa birakmak ¢ok daha adildir. Béylece lisede 6grencilerin akil sagliginin bozulmasinin, ruhlarinin lmesinin
ve test kitaplar1 arasinda kaybolmasinin 6niine gecilebilir. Rastgele se¢im, iyi bir liniversiteye kabul edilenlerin
bunu tek basina degil ailelerinin, okuldaki 6gretmenlerinin ve daha birgok kisinin ve Tanri’nin (veya iyi talihin)
yardimiyla yaptiklarin1 anlamalarini saglar (Sandel, 2020).
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Sonuc ve Oneriler

Onerdigimiz rastgele segim yontemi basari puanma dayali olarak dgrenciye bir kura hakki verilmesidir.
Fakat sisirilmis bir GPA ile ¢ekilise giren bir 6grenci haksiz bir fayda saglamis olacaktir. Bunu 6nlemek i¢in iki
Onerimiz vardir. Birincisi siif i¢i siralamanin kullanilmasidir. Buna gore 6grencinin GPA’sindan bagimsiz
olarak smiftaki basar1 sirasina gore d6grenciler siralanacaktir. Birinci olan en yiiksek kura katsayist sonuncu ise
en diisiik kura katsayisi alacaktir. Ikinci olarak GPA dagiliminda keyfi bir tutumu 6nlemek icin 6grencinin
GPA’s1 sinifin ortalama GPA’sina kiyaslanacaktir. Burada keyfiligi azaltmak i¢in 68renci GPA’s1 hem tiim
sinifin ortalamasina hem de ilk %50’ye giren 6grencilerin ortalamasina kiyaslanacaktir. Boylece sinifin tlimiine
veya bir kisim 6grencilere kasitli olarak sisirilmis puanlar verilmesinin dniine gegilecektir.

Ogrenci basar1 puani ve basar1 puaninin sinif ortalamasina orani ve simif igi basar1 sirasina dayanarak bir
kura katsayisina sahip olacaktir. Ogrenci bu kura katsayisi ile herhangi bir {iniversiteye basvurabilecektir. Bir
iiniversiteye veya bir boliime ¢ok asir1 bagvuru oldugunda 6grenciler bu kura katsayilarina gore siralanacaktir.
Okul kontenjaninin istiinde bir katsay1 belirlenerek (6rnegin kontenjanin 10 kat1) rastgele secim yapilacaktir.
Secilmeyen 6grenci baska tiniversitelere ve fakiiltelere bagvurabilecektir. Giiniimiiz yapay zeka teknoloji tek bir
basvuru ve tercih sistemi ile milyonlarca 6grenciyi ayni anda kuraya alabilecek teknolojik diizeye ulagmig
durumdadir.

Alternatif olarak her seye ragmen okullar arasinda GPA enflasyonu sorunu ¢6ziilemezse biligsel yetenegin
on planda oldugu SAT benzeri standardize bir seviye belirleme testi (LDT) Oneriyoruz. Seviye belirleme
sinavinda 6grencinin GPA’s1 smifin LDT ortalamasina kiyaslanacaktir. Ogrencinin LDT puani sadece smif
ortalamasinin tespitinde kullanilacaktir. Boylece 6grenci sinavdan alacagi puandan dogrudan etkilenmeyecektir.
Burada smif ve okulun sinavdan aldigi toplam puan yiikseldikge tiim 6grencilerin kura katsayisi yiikselecektir.
Yani 6grenci okulun toplam basarisindan avantaj saglarken kendi aldigi puandan dolay1 cezalandirilmayacaktir.
Boylece giris sinavinin yukarida bahsedilen olumsuz etkileri ¢ok hafif diizeyde kalacaktir.

Sonug olarak yoneticiler bir karar vermelidir: sinavla iyilerden en iyiyi se¢mek veya rastgele iyilerden birini
segmek. Ancak politikacilar sunu bilmelidir ki tercihleri tiim K-12 sistemini ve belki tiim toplumsal dinamikleri
etkileme potansiyeli icermektedir. Sinavla secim ¢ocuklari, gencleri ve tiim bir toplumu baski altina alirken,
rastgele secim paydaslarin daha insani degerler temelli yasamasina firsat verme potansiyeline sahiptir. insani
degerler temelli bir diinya hayal ediyorsak rastgele secim uygulamasini en kisa zamanda baglatmaliyiz.
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