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SOSYAL BILGILER OGRETMENLIiGIi LISANS PROGRAMI
NASIL OLMALI? OGRETMENLERIN
GORUSLERI VE ONERILERI

0z

Bu arastirmada Sosyal Bilgiler 6gretmenlerinin Sosyal Bilgiler 6gretmenligi
lisans programina iligskin goriis ve onerileri incelenmistir. Arastirmada temel ni-
tel aragtirma yontemi kullanilmistir. Katilimer grubunun belirlenmesinde 6lgiit
ornekleme yontemi ve maksimum ¢esitlilik 6rneklemesi kullanilmis ve 14 Sosyal
Bilgiler 6gretmeniyle arastirma yiriitilmiistiir. Veri toplama araci olarak arastir-
macilar tarafindan gelistirilen standartlastirilmig agik-uglu miilakat formu kulla-
nilmis ve veriler icerik analizi yontemiyle analiz edilmistir. Elde edilen bulgularda
Sosyal Bilgiler lisans programinin en ¢ok milli, manevi ve evrensel degerler, kisisel
ve mesleki gelisim, iletisim ve is birligi, 6grenme ortamlar1 olusturma, 6gretme
ve 6grenme siirecini yonetme gibi yeterlikleri kazandirdigy; 6gretme ve 6grenme
slirecini yonetme, alan bilgisi, alan egitimi bilgisi ve egitim ve 6gretimi planlama
gibi yeterlikleri kazandirmada ise eksik kaldig: tespit edilmistir. Bununla beraber
Sosyal Bilgiler 6gretmenlerinin en ¢ok milli, manevi ve evrensel degerler, kisisel ve
mesleki gelisim, 6grenciye yaklasim, alan bilgisi, iletisim ve is birligi ve 6gretme
ve 6grenme siirecini yénetme konularinda yeterlige sahip olmalarinin gerektigi
belirlenmistir. Ayrica katilimecilarin zorunlu, se¢meli ve programdan kaldirilacak
derslere iligkin ¢esitli 6nerileri oldugu tespit edilmistir. Sosyal Bilgiler lisans prog-
ramina Go¢ ve Gogmen Egitimi, Okul Yonetimi, Z ve Alfa Kusaginin Psikolojisi
ve Egitimi, Anayasa, Diksiyon ve Hitabet Egitimi, [klim Degisikligi ve Cevre So-
runlar gibi derslerin eklenmesine ihtiya¢ duyuldugu bulunmustur. Lisans prog-
raminda 6gretmenlik uygulamasi, sinif ve okul yonetimi, 6gretim strateji, yontem
ve teknikleri ve uygulamali derslerin sayilarinin artirilmas: gibi diizenlemeler ya-
pilmas: gerektigi tespit edilmistir. Arastirma sonuglarindan yola ¢ikarak Sosyal
Bilgiler 6gretmenligi lisans programinin uygulamaya doniik ve alan konularinin
yogunlukta oldugu bir yapiya kavusturulmasi, teknoloji uygulamalarina iliskin
yenilikleri takip etmeye firsat verecek nitelige getirilmesi ve giincel olay ve sorunlar:
iceren ¢agdas konularin yer aldig: derslerin eklenmesi nerilmistir.

Anahtar Kelimeler: Sosyal Bilgiler Lisans Programi, Ogretmen, Sosyal Bilgiler
Egitimi, Goriis, Oneri.
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HOW SHOULD THE SOCIAL STUDIES TEACHING
UNDERGRADUATE PROGRAM BE? TEACHERS' OPINIONS
AND SUGGESTIONS

ABSTRACT

This study examined the views and suggestions of Social Studies teachers re-
garding the Social Studies teaching undergraduate programme. We used a basic
qualitative research method and criterion sampling, and maximum variation
sampling to determine the participant group. We conducted the research with 14
Social Studies teachers. A standardised open-ended interview form developed by
the researchers was used as a data collection tool. The data were analysed using the
content analysis method. According to the findings, the Social Studies undergra-
duate programme provides the most competencies, including national, spiritual
and universal values, personal and professional development, communication and
cooperation, creating learning environments and managing the teaching and lear-
ning process. We determined that there is a lack of competencies such as managing
the teaching and learning process, field knowledge, field education knowledge and
education and training planning. However, the study evinced that Social Studies
teachers should possess the most competency in national, spiritual and univer-
sal values, personal and professional development, approach to students, content
knowledge, communication and cooperation, and managing the teaching and le-
arning process. We also determined that the participants had various suggestions
about compulsory, elective courses and courses to be removed from the program-
me. The study revealed a need to add courses such as Immigration and Immigrant
Education, School Management, Psychology and Education of Generation Z and
Alpha, Constitution, Diction and Oratory Education, Climate Change and Envi-
ronmental Problems to the Social Studies undergraduate programme. We determi-
ned that regulations such as teaching practice, classroom and school management,
teaching strategies, methods and techniques, and increasing the number of applied
courses in the undergraduate programme are required. The research results sug-
gested that the Social Studies teaching undergraduate programme should be stru-
ctured in a practical and field-oriented manner, that it would allow following the
innovations in technology applications, and that courses on contemporary topics,
including current events and problems, should be added.

Keywords: Social Studies Undergraduate Program, Teacher, Social Studies
Education, Opinion, Suggestion.
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GIRIS

Giiniimiizde devlet ve 6zel okullarin yani sira ¢esitli kurs merkezlerinde de egi-
tim verme imkén1 bulan 6gretmenlerin basariya ulagmalarini saglamada aldiklar1
lisans egitimi son derece dnemlidir. Mesleki bilgi ve beceri, alan egitimi ve 6g-
retmenlik deneyimi kazandirma noktasinda ¢esitli icerikler sunan lisans 6gretim
programlar1 aracilifiyla kisisel ve mesleki yonden donanimh ve ¢agin ihtiyacla-
rina uygun dgretmenler yetistirmek amaglanmaktadir. Gelisen ve degisen diinya
ile 6gretmenlerin hizmet 6ncesi aldiklar1 bu egitim yeni igerikler kazanmaktadir.

Ogretmenlik, bir iilkede bireylerin kendisine, ailesine, devletine, vatanina
ve diinyaya yararli olmasini saglayan, liretken ve etkin vatandaslar yetistirmeyi
amaglayan bir meslektir. Gelecegin nitelikli ve etkin vatandaglarini yetistirmesi
bakimindan 6gretmenlik meslegi, iilkenin ve toplumun gelecegini olumlu yonde
etkilemektedir (Gokge ve Erdem, 2019, s. 61). Ogretmenlerin iilkesine ve toplu-
ma yararl etkin vatandaglar yetistirme amaci ortaokul diizeyinde verilen Sosyal
Bilgiler dersinin de 6grencilere kazandirmak istedigi 6ncelikli amaclardandir. Bu
bakimdan Sosyal Bilgiler, iyi ve sorumlu vatandaslar yetistirmek amaciyla sosyal
bilim disiplinlerinden se¢ilmis bilgilere dayali olarak 6grencilere toplumsal yasam
ile ilgili bilgi, beceri, tutum ve degerlerin kazandirilmasini amaglayan bir ders ola-
rak tanimlanabilmektedir (Erden, tarihsiz, s. 8). Ogrencilerin toplumsal bir kisilik
kazanarak iyi birer yurttas olmalarini, cevrelerindeki olay ve sorunlara kars1 duyar-
11 hale gelmelerini saglamak amaciyla kurulan bu ders ile 6grencilerin tarihlerini ve
kiiltiirlerini taniyarak bunlarla barisik olabilmeleri, bilgi, beceri ve deger yoniinden
iyi yetismeleri hedeflenmektedir (Kirikg1, Colak ve Ibrahimoglu, 2022, s. 17; Son-
mez, 1998, s. 8; Sozer, 1998, s. 18; Ozalp ve Kaymakc, 2019, s. 143-164; Yilar ve
Tomal, 2020a, s. 5).

Ulkemizde Sosyal Bilgiler 6gretmeni yetigtirmenin tarihcesi bu dersin Tiirk
egitim sisteminde yer aldigi donemlerle ayni tarihlere denk diigmekte, 1968
yili Oncesine kadar da Sosyal Bilgiler 6gretmen yetistirme programindan soz
edilememektedir. Tek disiplinli bir anlayisin hdkim oldugu bu donemlerde Tarih
ve Cografya boliimlerinden mezun olan 6gretmenler programlarinda Umumi Ta-
rih, Tirkiye Cumhuriyeti Tarihi, Umumi Cografya, Tarih, Cografya ve Yurt Bil-
gisinin Hususi Ogretim Usulii ve Ders Tatbikat1 gibi dersler gérmiigler ve mezun
olduktan sonra Sosyal Bilgiler konularini igeren dersler vermislerdir (Ada ve Bay-
sal, 2013, s. 85; Kaymakei, 2012, s. 46). Bu uygulama ozellikle 1924-1925 6gretim
yilinda faaliyete gegen Yiiksek Muallim Mektebinde ve 1926-1927 6gretim yilinda
Konyada agilarak Ankara’ya taginan Gazi Orta Muallim Mektebi ve Terbiye Ensti-
tillerinde Tarih ve Cografya 6gretmenlerinin yetistirilmesiyle devam etmistir (Ak-
yiiz, 2021, s. 384; Ercan, 2009, s. 49; Oztiirk, 1991, s. 215; Demirbas ve Ozalp, 2022,
s. 2608-2609). Ancak Fen ve Edebiyat boliimlerinden mezun olan 6grencilerin
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birgok dersin 6gretmeni olarak yetistirilmesinin bir sorun yaratmasi sonucunda
1961 tarihli Milli Egitim Planlama Kurulunun ¢alismalar: neticesinde egitim ens-
titiilleri boliimlere ayrilmis, Tarih-Cografya ve Yurttaslik Bilgisi branslar1 Edebiyat
boliimiinden yetistirilmeye baglanmistir. 1966-1967 6gretim yilina gelindiginde ise
enstitiiler ii¢ yila ¢cikartilmis, Edebiyat bolumi Tiirkge ve Sosyal Bilgiler boliimleri-
ne ayrilmustir. flerleyen yillarda yapilan bu uygulamanin kalic1 olmadig1 goriilmiis,
1978 yilinda brang 6gretmeni yetistiren egitim enstitiilerinin 6gretim stiresi dort
yila ¢ikarilarak Yiiksek Ogretmen Okullarina déniistiiriilmiis ve Sosyal Bilgiler
boliimii kapatilarak yeniden tek disiplinli Tarih-Cografya boliimlerine gecilmistir
(Duman, 1988, s. 134-186-190).

1981 yilinda ¢ikarilan kanun ile Tirkiyedeki tim yiiksekogretim kurumla-
r1 Universitelere baglanmistir. Bu diizenleme sonrasinda ise 1982-1983 6gretim
yilinda egitim fakiilteleri Egitim Bilimleri, Sosyal Bilimler Egitimi ve Fen Bilim-
leri Egitimi gibi boliimlere ayrilmistir. Bu uygulama neticesinde Sosyal Bilgiler
6gretmenleri Sosyal Bilimler Egitimi boliimii altinda yer alan Tarih ve Cografya
Egitimi programlarindan yetistirilmeye devam etmistir. 1982-1983 yili ile gelen
bu diizenleme ile alinan kararda da Sosyal Bilgiler 6gretmenliginin bu durumu bir
dipnot olarak agikea ifade edilmis, Tarih ve Cografya Ogretmenligi programlarin-
da okuyan bireylerin Sosyal Bilgiler 6gretmenligini yapabilecek yeterlikte bireyler
olarak yetigtirilmesi gerektigi belirtilmistir. Ilgili diizenleme ile gelen Pedagojik
Formasyon Programrnda yer alan ders igeriklerine baktigimizda ise lisans prog-
ramlarinda 6gretmenlik formasyonunu saglamaya yonelik derslerde teorik igerik-
lerin fazla, uygulamaya yonelik iceriklerin ise az oldugu goriilmektedir (Yitksek6g-
retim Kurulu, 2007a, s. 39-41).

1996 yilinda egitim fakiilteleri, 6gretmen yetistirme programlarinin yeniden
diizenlenmesi ¢alismalarini baslatmis ve fakiiltelerdeki lisans ve lisansiistii prog-
ramlarinda degisikliklere gidilmistir. Ardindan 1997-1998 &gretim yilinda sekiz
yillik zorunlu egitime gegilmesiyle Yiiksekogretim Kurulu (YOK) 1997 tarihli
karari ile Egitim Fakiiltelerinde yeniden yapilanma siirecini baglatmistir. Bu ka-
rarin almmasinda ders igerikleri ve kredilerindeki uyumsuzluklar, okullardaki
uygulamalarda belli standartlarin olmamasi, uygulamaya doniik derslerin sayisi-
nin azlig gibi nedenler etkili olmustur. Yapilan ¢aligmalar ile programlar yeniden
diizenlenmis, yeni yapilanmada ilkégretim ile ilgili branglar [lkdgretim bélimii
catis altinda birlestirilmistir. Bu diizenleme ile Sosyal Bilgiler 6gretmenligi lisans
programi da egitime hazir hale getirilmistir. Programin agilmasiyla ihtiyagtan do-
lay1 kontenjanlarda 6nemli artislar meydana gelmis, Sosyal Bilgiler 6gretmenligi
programlarinda merkezi ve ortak bir miifredat kullanilarak Tiirk¢e derslerinin yan
dal olarak okutulmasi karar1 alinmistir. Hazirlanan lisans programina bakildiginda
ozellikle 6gretmenlik formasyonunu saglamaya yonelik derslere iliskin 6nemli dii-
zenlemeler gerceklestirildigi séylenebilmektedir. Bu diizenlemelere gére 6gretmen
adaylarinin program igerisinde 6gretmenlik bilgi ve becerilerini gelistirmelerini
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saglayan, okul deneyimini erken yasamalari i¢in her yariyilda uygulamalara yer
veren, bilgisayar ve diger teknolojik materyalleri 6gretmeyi kolaylastiran derslere
yer verildigi goriilmektedir. Programin birinci yartyilindan itibaren Ogretmenlik
Meslegine Giris, Okul Deneyimi I, Gelisim ve Ogrenme, Ogretimde Planlama ve
Degerlendirme gibi cesitli derslerle 6gretmenlik uygulamasina iliskin derslerin
alinmasi saglanmigstir. Bunlarin yani sira Sosyal Bilgilerin alan dersleri arasindan
Sosyal Bilimlere Giris, Genel ve Fiziki Cografya, Siyasal Diisiince Tarihi, Cevre So-
runlar1 Cografyast ile Tiirkge Ogretmenliginden alinan yan dal dersleri arasindan
Tiirkge I: Yazili Anlatim, Edebiyat Bilgi ve Teorileri, Cocuk Edebiyati gibi dersler
yer almaktadir (YOK, 1998, s. 3-9-43; YOK, 20074, s. 4- ; YOK, 2007b, s. 9).

2006-2007 ogretim yilinda Sosyal Bilgiler 6gretmenligi lisans programinda
glincellemeye gidilmistir. Buna gore programin ¢agin gereklerine uygun 6gretmen
ihtiyacini kargilamada sorunlar yagamasi, 1998 lisans programinda meydana gelen
problemler, 2005 yilinda Sosyal Bilgiler dersi 6gretim programinin yenilenmesi,
yan dal uygulamasindan kaynaklanan sorunlar sebebiyle yeni bir lisans programi
gelistirilmistir. Bu program ile yan dal uygulamasina son verilmis, bilimsel aras-
tirmaya héakim, bilisim teknolojilerini kullanabilen ve ¢agdashigi 6nemseyen Bilim
Tarihi ve Etkili [letisim gibi genel kiiltiir derslerinin oranlar artirilmistir. Giincel-
lenen program ile tiim béliimlere Topluma Hizmet Uygulamalar: dersi getirilmis-
tir. Bu program ile Antropoloji, Bilim, Teknoloji ve Sosyal Degisme, Vatandaglik
Bilgisi, Insan Haklar1 ve Demokrasi gibi Sosyal Bilgiler egitimi alan bilgisi dersleri
eklenmis, derslerde Sosyal Bilgilerin genel felsefesine uygun igeriklere yer veril-
mistir (YOK, 2007b, s. 8-69).

2017 yilina gelindiginde ise Sosyal Bilgiler dersi 6gretim programinda meyda-
na gelen degisikligin ardindan 2018 yilinda yeni Sosyal Bilgiler 6gretmenligi lisans
programi uygulamaya konulmustur. 2018 lisans programinda teorik ders saatle-
rinde artis olurken uygulama ders saatlerinde azalma olmustur. Bu program ile
Sosyal Bilgilerin kapsamini olugturan Sosyal Psikoloji, Arkeoloji, Sosyoloji, Felsefe
gibi sosyal bilim disiplinleri ile ilgili dersler programdan kaldirilmis ve sosyal bi-
lim disiplinleri ile ilgili baz1 derslerin saatleri azaltilmistir. Yeni eklenen dersler
arasinda Sosyal Bilgiler Ogrenme ve Ogretim Yaklasimlari, Sosyal Bilgiler Ogretim
Programlari, Afetler ve Afetler Yonetimi gibi alan dersleri yer almistir. Se¢meli ders
sayisinin da artirildigi programda Dikkat Eksikligi ve Hiperaktivite Bozuklugu,
Hastanede Yatan Cocuklarin Egitimi, Beslenme ve Saglik gibi genis bir yelpazeye
sahip se¢meli ders havuzu olusturulmustur (Tokcan ve Tangiilii, 2019, s. 116; Ton-
ga, 2020, s. 1557; YOK, 2018, s. 2).

Sosyal Bilgiler 6gretmenligi lisans programi gelistirme ¢alismalarinin sonun-
cusu 2020 yilinda gerceklestirilmistir. YOK fiiniversitelere yetki devri siirecini
baglatmis, 6gretmenlik lisans programlarindaki igerigi belirleme yetkisini egitim
fakiiltelerine devretmistir. Alinan karar ile 6gretmenlik lisans programlar Tiirkiye
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Yeterlikler Cergevesi ile Milli Egitim Bakanlig1 tarafindan belirlenen Ogretmenlik
Meslegi Yeterlikleri dikkate alinarak her iiniversitenin kendi biinyesinde tasarlana-
bilecek hale getirilmistir (YOK, 2020). YOK’iin yetkiyi devretmesi egitim fakiiltele-
rindeki yoneticilerin ve 6gretim tiyelerinin lisans programlarindaki eksikleri veya
ihtiyaglar1 belirleme konusunda yogun bir ¢alismaya girmesine katki saglamustir.

Igili literatiir incelendiginde Sosyal Bilgiler 6gretmenligi lisans programina
yonelik cesitli ¢alismalarin gerceklestirildigi goriilmektedir. Bu ¢alismalar ince-
lendiginde konularin Sosyal Bilgiler 6gretmenligi lisans programina yonelik 68-
retmen adaylarinin (Akhan, 2015; Celikkaya, 2013; Unli, Kogoglu ve Ay, 2015),
akademisyenlerin goriislerini (Sahin, 2020) ve lisans diizeyinde Sosyal Bilgiler egi-
timinde karsilagilan sorunlar: belirledigi (Kogoglu ve Egiiz, 2019; Yilmaz, 2009;
Yilmaz, 2010) goriilmektedir. Bunlarin yani sira Sosyal Bilgiler 6gretmenligi lisans
programinin Tiirkiyedeki yapisini (Bozkurt, 2020; Kaymakei, 2012; Ozav, 2001;
Sarpal ve Acun, 2019; Tonga, 2020; Tonga, 2012; Yilmaz ve Sayhan, 2016) ve cesitli
tilkelerdeki yapisint degerlendiren (Bilici ve Bedirhanoglu, 2020; Kayhan ve Yildi-
rim, 2014), programlar: karsilastiran (Akarsu, Yilmazer ve Gegit, 2020; Coban,
20105 Sagdig, 2018; Tokcan ve Tangiili, 2019) ¢alismalar yapilmistir. Bu arastirma
ise Sosyal Bilgiler 6gretmenlerinin mezun olduklari lisans programinda edindik-
leri veya eksiklik yasadiklar1 yeterliklere ve Sosyal Bilgiler 6gretmenlerinin sa-
hip olmas: gereken yeterliklere iliskin goriislerinin belirlenebilmesi, 2020 yilinda
YOK tarafindan egitim fakiiltelerine devredilen lisans programlarini hazirlamaya
yonelik onerilerinin alinabilmesi bakimindan énemli gériilmektedir. Sosyal Bil-
giler 6gretmenligi lisans programinin hazirlanmasinda 6nemli paydaslardan biri
olan Sosyal Bilgiler 6gretmenlerinin arasgtirma sonucunda ortaya koyacag1 goriis
ve Onerilerin Sosyal Bilgiler lisans programlarinin gelistirilmesine yonelik bir yol
haritas: olabilecegi, hazirlanacak programlar icin 6rnek teskil edecegi ve kurum-
larin fikir edinmesinde 6nemli rol oynayacag: diisiiniilmektedir. Ayrica aragtir-
manin ilgili literatiirde Sosyal Bilgiler 6gretmenligi lisans programina iliskin 68-
retmen gorislerine yonelik eksikligin giderilmesi bakimindan da 6nemli katkilar
sunacag1 distintilmektedir.

Arastirmanin Amaci

Bu aragtirmada Sosyal Bilgiler 6gretmenlerinin Sosyal Bilgiler 6gretmenligi
lisans programina yonelik goriis ve onerilerini ortaya koymak amaglanmistir. Bu
amagla arastirmada su sorulara yanit aranmigtir:

1. Katilimcilarin mezun olduklari lisans programina iligkin goriisleri nelerdir?

2. Katilimcilarin Sosyal Bilgiler 6gretmeninin sahip olmasi gereken yeterliklere
iliskin goriisleri nelerdir?

3. Katilimailarin Sosyal Bilgiler lisans programina iliskin onerileri nelerdir?
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YONTEM

Bu boliimde arastirma deseni, katilimci grubu, verilerin toplanmasi, verilerin
analizi ve etik kurul izin bilgilerine yer verilmistir.

Arastirma Deseni

Aragtirmada ele alinan problemi yanitlamak icin nitel arastirma yaklagimlari
tercih edilmistir. Nitel aragtirmalarda aragtirmacilar alana 6zgii agiklama ya da te-
ori gelistirmek i¢in bireylerin zihinlerinde olusturduklari anlamlari inceler (Ozden
ve Saban, 2017; s.5) ve incelenecek olay, olgu, durum veya baglama gore farkl nitel
aragtirma yaklagimlarini tercih eder (Creswell, 2016, s.7). Bu aragtirmada ise temel
nitel arastirma deseninin kullanilmas: uygun goriilmistiir. Temel nitel aragtirma
deseni nitel aragtirmanin dogasina bagl olarak insanlarin hayatlarmni ve deneyim-
lerini nasil anlamlandirdigini belirlemek, bu anlamlari agiga ¢ikarmak ve yorum-
lamak amaciyla kullanilmaktadir (Merriam ve Tisdell, 2016, s. 22-24). Bununla
birlikte temel nitel aragtirmalar, belirli bir olay veya olguya iliskin deneyimleri olan
kisilerin bakis agilarmi ve goriislerini 6grenmek igin de kullanilabilir (Ary, Jacobs,
Sorensen ve Walker, 2013, s. 484). Arastirmada temel nitel arastirma deseninin
ise kosulma nedenleri Sosyal Bilgiler 6gretmenlerinin lisans programina iliskin
olusturduklar: anlamlar1 incelemek, bu anlamlari agiga ¢ikarmak ve yorumlamalk,
Sosyal Bilgiler lisans programina iliskin goriis ve onerilerini belirlemek olarak
ifade edilebilir.

Katilimci Grubu

Aragtirmanin katilimer grubunu 2021-2022 egitim-6gretim doneminde Kara-
deniz Bolgesindeki devlet ortaokullarinda gorev yapan Sosyal Bilgiler 6gretmen-
leri olusturmaktadir. Katilimci grubunun belirlenmesinde amagli 6rnekleme y6n-
temlerinden olciit 6rnekleme ve maksimum ¢esitlilik 6rneklemesi ise kogulmustur.
Olgiit 6rnekleme arastirma dncesinde belirlenmis bir sira dlgiite uyan durumlarin
ele alimmasidir. Bir diger deyisle aragtirma kapsamina dahil edilecek katilimcilarin
incelenecek konuyla ilgili aragtirmacilar veya literatiir tarafindan belirlenmis
olgiitleri saglama durumudur (Yildirim ve Simgek, 2016, s.122). Maksimumum
cesitlilik orneklemesi ise incelenecek problemle ilgili kendi icerisinde benzegik
olarak ¢esitli durumlarin belirlenmesi ve 6rnekleme dahil edilmesi olarak tanimla-
nabilir (Buytkoztirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2015, s. 90).

Bu baglamda arastirmada “en az 10 y1l 6gretmenlik deneyimine sahip olmak”
olgtitolarak belirlenmistir. Bu dl¢iitiin belirlenmesindeki temel amag, 6gretmenlerin
aldiklar1 lisans egitimlerinin 6gretmenlik mesleklerine etkisini gorece uzun siire-
li deneyimlemeleri neticesinde Sosyal Bilgiler lisans programina iliskin goriis ve
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oOnerilerini daha kapsamli bir bi¢imde ifade edebilecekleri diisiincesidir. Bu kap-
samda arastirmaya katilmaya goniillii olan 6gretmenler arasindan belirlenen 6l¢ii-
tii saglayan kisiler secilmistir. Ardindan 6gretmenlerin mezun olduklar: {iniversite
ve Sosyal Bilgiler lisans programlarina iligskin bilgiler 6grenilmistir. Elde edilen
bilgiler 1s181nda katilime1 grubunda maksimum c¢esitlilik 6rneklemesi kullanilarak
mezun olunan iiniversite ve Sosyal Bilgiler lisans programi agisindan cesitlilik sag-
lanmaya ¢alisilmistir. Aragtirmada maksimumum ¢esitlilik 6rneklemesinin tercih
edilmesinin temel sebebi ¢esitli tiniversite ve Sosyal Bilgiler lisans programlarindan
mezun olan 6gretmenlerin goriis ve onerilerinde ortak olgular: bulma ve bu gesit-
lilige gore problemin farkli boyutlarini ortaya koyma gayesidir (Yildirim ve Sim-
sek, 2016, 5.119). Bu kapsamda aragtirmada belirlenen 6rneklem alma yontemlerini
kargilayan 14 Sosyal Bilgiler 6gretmeni katilimci grubuna dahil edilmistir. Katilim-
cilarin kisisel 6zelliklerine iligkin bilgiler Tablo 1'de verilmistir.

Tablo 1. Katilimcilarin Kisisel Ozellikleri

Katilma  Cinsiyet Universite Program Mez;‘illiyet I-;iﬁz:::it
K1 Erkek Canakkale Onsekiz Mart Universitesi 1998 2006 14
K2 Kadin Ondokuz Mayis Universitesi 2005 2011 10
K3 Erkek Karadeniz Teknik Universitesi 2005 2009 12
K4 Erkek Atatiirk Universitesi 1998 2002 20
K5 Erkek Ondokuz Mayis Universitesi 2005 2011 10
K6 Erkek Ondokuz May1s Universitesi 1998 2005 17
K7 Erkek Balikesir Universitesi 2005 2009 12
K8 Kadin Dokuz Eyliil Universitesi 1998 2004 17
K9 Erkek Ondokuz May1s Univ. (Amasya Egitim Fak.) 1998 2005 15
K10 Kadin Ondokuz Mayis Universitesi 1998 2002 18
K11 Erkek Ondokuz Mayis Universitesi 1998 2002 20
K12 Erkek Ondokuz Mayis Univ. (Amasya Egitim Fak.) 1998 2003 17
K13 Erkek Ondokuz Mayis Universitesi 1998 2005 17
K14 Erkek Karadeniz Teknik Universitesi 2005 2010 11

Tablo 1'de goriildiigi gibi katihimecilarin 11’ erkek ve 3’ kadindir. Katilimeila-
rin mezun oldugu iiniversitelerin Ondokuz Mayis Universitesi, Canakkale Univer-
sitesi, Karadeniz Teknik Universitesi, Atatiirk Universitesi ve Balikesir Universitesi
oldugu goriilmektedir. Bununla birlikte katilimcilarin 1998 ve 2005 lisans prog-
ramlarindan mezun oldugu gériilmektedir. Katilimcilarin hizmet siireleri en az 10
yil, en ¢ok ise 20 yildur.
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Verilerin Toplanmasi

Aragtirma verilerinin toplanmasinda miilakat kullanilmigtir. Miilakat, insan-
larin yasantilarini nasil insa ettiklerini, deneyimlerine yiikledikleri anlamlar1 ve
belirli bir olay veya olguya iliskin bakis acilarin1 agiga ¢ikarmak ve hikayeleri-
ni bir araya getirmek i¢in kullanilmaktadir. Miilakat, glindelik sohbet miilakat,
genel miilakat kilavuzu yaklagimi ve standartlagtirilmis agik-uglu miilakat olmak
tizere {i¢ yaklagima sahiptir. Bu arastirmada ise standartlastirilmis agik-u¢lu mii-
lakat yaklagimi kullanilmistir. Standartlagtirilmis acik-uglu miilakat yaklagiminda
arastirmacilar, miilakattan 6nce her soruyu dikkatli ve tam olarak kurgular ve her
katilimcrya sonda sorular dahil olmak tizere ayn1 sorular: ayni bigim ve sirada yo6-
neltir. Bu sayede miilakatlar arasi tutarlilik, verilerin karsilagtirilmasi ve analizi ile
zamanin verimli kullanilmasi konularinda avantajlar saglar (Patton, 2014, s. 341-
347). Standartlastirilmis agik-uglu miilakat yaklasimiin sagladig1 bu avantajlar ve
arastirmada ele alinacak konunun dogasina uygunlugundan dolay: bu yaklasimin
kullanilmasi tercih edilmistir.

Standartlagtirilmis agik-uglu miilakat yaklasiminda kullanilacak formun gelis-
tirilmesi siirecinde bir dizi adim takip edilmistir. Oncelikle 1998, 2005 ve 2018
Sosyal Bilgiler lisans programlari ve literatiirde Sosyal Bilgiler lisans programlariyla
ilgili yurtitiilmiis arastirmalar incelenmistir. Yapilan incelemeler neticesinde kati-
limcilarla yapilacak miilakatlarda ele alinacak konu bagliklar1 belirlenmistir. Ardin-
dan arastirmacilarin her biri tarafindan katilimcilara yoneltilmesi istenilen sorulara
iliskin yazim siireci ayr1 ayr1 yiiriitilmistir. Soru yazim siireci sonunda arastirma-
cilar bir araya gelmis ve katilimcilara yoneltilecek sorulara karar verilmistir. Hazir-
lanan sorularin kapsaminin ve dil anlasilirhginin incelenmesi adina Sosyal Bilgiler
egitimi alaninda uzman iki 6gretim iyesi ile Tiirk¢e egitimi alaninda uzman bir
Ogretim lyesinin goriis ve onerileri alinmistir. Goriis ve onerilerden yola ¢ikarak
sorular diizenlenmis ve {i¢ Sosyal Bilgiler 6gretmeni ile 6n miilakatlar yapilmistir.
Ug 6gretmen ile yapilan 6n miilakatlardan elde edilen veriler arastirma kapsami-
na dahil edilmemistir. Yapilan 6n miilakatlar sonunda formun nihai haline karar
verilmistir. Nihai miilakat formunda yer alan sorulardan bazilar1 “Lisans egitimi-
niz hakkinda ne diisiiniiyorsunuz?”, “Ogretmenlik yolculugunuzda lisans egitiminiz
hangi yeterlikleri kazanmaniza katki sagladi?”, “Ogretmenlik yolculugunuzda lisans
egitiminiz hangi yeterlikler konusunda eksiklige neden oldu?”, “Sosyal Bilgiler ogret-
meninin yeterlikleri neler olmalidir?”, “Sosyal Bilgiler lisans progranunda hangi ders-
lerin zorunlu olmasini Onerirsiniz?”, “Sosyal Bilgiler lisans programina hangi derslerin
eklenmesini onerirsiniz?” ve “Bir d¢retmen olarak Sosyal Bilgiler lisans programinda
hangi hususlarin diizenlenmesini onerirsiniz?” bicimindedir.

Aragtirma verilerin toplanmast stirecinde cesitli devlet okullarinda gérev yapan
Sosyal Bilgiler 6gretmenleriyle iletisime ge¢ilmis ve aragtirmanin amaci ve kapsa-
mi1 hakkinda 6n bilgiler verilmistir. Bu bilgiler 151$1nda arastirmaya katilmaya go-
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nilli olan 6gretmenlerin sahip oldugu kisisel bilgilerle ilgili bir liste hazirlanmus-
tir. Bu liste sayesinde aragtirmada belirlenen 6rneklem alma yollarini karsilayan
kisiler saptanmus ve katilimci grubu belirlenmistir. Aragtirmada veri toplama siire-
cinden 6nce katilime1 grubuna dahil edilen 6gretmenlerin her biriyle en az iki kez
toplant1 yapilmistir. Bu toplantilarda arastirmacilarin ve katilimcilarin birbirlerini
daha yakindan tanimalari, aragtirmanin amaci ve kapsami hakkinda daha detayl
bilgilerin verilmesi, goriigmelerin yapilacag: yerin ve saatin belirlenmesi, katilim-
cilarin kisisel bilgilerinin gizliligi ve verdikleri bilgilerin sadece bilimsel amaglarla
kullanilacagy, verilerin kaydedilmesinde ses kayit cihazinin kullanilacagi, katilim-
cilarin ¢esitli konulardaki ¢ekinceleri ve merak ettikleri diger hususlar ele alin-
mustir. Ayrica ilk toplantida katilimecilara 2018 Sosyal Bilgiler 6gretmenligi lisans
programinin yazili ¢iktisi verilmis ve programi detaylica incelemeleri istenmistir.
Katilimcilarin programdaki zorunlu ve se¢meli derslere iligkin onerilerini, kaldi-
rilmasi ve eklenmesini istedikleri derslere iligkin Onerilerini ve programin geneline
iligskin Onerilerini tespit etmeleri istenmistir. Bu toplantilarin tiimii sonucunda ka-
tilimcilarin aragtirmanin amacini ve kapsamini daha iyi anlamasi, arastirmacilara
giiven duymasi, On yargilari veya gizliliklerine yonelik kaygilarinin ortadan kald-
rilmasi saglanmaya ¢alisilmigtir. Sitre¢ sonunda katilimcilarla bir araya gelinmis ve
aragtirma konusuyla ilgili goriis ve onerileri ses kayit cihazi yardimiyla kayit altina
alinmustir. Ardindan ses kayit cihazindaki veriler yazili hale getirilmistir. Yazili
hale getirilen kayitlarin ¢iktilar1 alinarak katilimcilarin verdikleri bilgilerle ilgili bir
diizeltme veya ekleme yapmak isteyip istemediklerini belirlemek adina son kez bir
araya gelinmistir. Katilimcilarin istedikleri diizenlemeler veya eklemeler yapilarak
veri toplama stireci sonlandirilmigtir.

Verilerin Analizi

Arastirma verilerinin analizinde igerik analizi kullanilmustir. Igerik analizi ge-
nis olan nitel materyalde arastirma konusuyla ilgili olaylarin, mekéanlarin, stillerin,
imajlarin, anlamlarin ve nitanslarin temel tutarlilik ve ifadelerini belirlemeye yone-
lik nitel veri indirgeme ¢abas: olarak ifade edilebilir (Patton, 2014, s. 453; Altheide,
1987, s. 68). Icerik analizinde elde edilen veriler tanimlanir, birbirine benzerlik
gosteren bulgular belirli kavramlar ve temalar etrafinda bir araya getirilir ve oku-
yucunun anlayabilecegi bir bicimde diizenlenerek yorumlanir (Yildirim ve Simsek,
2016, s. 242). Verilerin diizenlenmesinde oriintii ve temalarin kullanilma sikligi ve
tanimlayici agiklamalar verilebilir (Patton, 2014, s. 453). Bu baglamda arastirmada
icerik analizi yaklagimi benimsenerek elde edilen veriler: i)Verilerin kodlanmast,
ii) temalarin bulunmas, iii) kodlarin ve temalarmn diizenlenmesi ve iv) bulgularin
tanimlanmasi ve yorumlanmasi agamalar1 dikkate alinarak analiz edilmis ve sunul-
mustur (Yildirim ve Simsek, 2016, s.243).

OMU EFD, 2023, Cilt 42, Sayi 1, Sayfa 97-160



Cevdet YILMAZ, Yildiray KARADAG, Fatma zge BAYRAM

Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen téim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Ondokuz Mayis Universitesi Sosyal ve
Beseri Bilimler Arastirmalar1 Kurulu

Etik Degerlendirme Kararmin Tarihi: 28.10.2022

Etik Degerlendirme Belgesi Say1 Numarasi: 2022/907

BULGULAR

Bu aragtirmanin bulgular1 “Gériisler” ve “Oneriler” olmak iizere iki tema altin-
da toplanmistir. Goriisler temasi katilimcilarin Sosyal Bilgiler lisans programinda
aldiklar1 lisans egitiminin kazandirdig1 ve kazandirmada eksik kaldig: yeterlikler
ile Sosyal Bilgiler 6gretmenlerinin sahip olmasi gereken yeterlikleri ele almaktadr.
Oneriler temast ise 2018 Sosyal Bilgiler lisans programindaki derslere ve progra-
min geneline iligkin 6nerileri icermektedir.

Gorisler

Goriisler temasi altinda “Lisans egitiminin kazandirdig: yeterliklere yonelik
gorisler” ve “Lisans egitiminin kazandirmada eksik kaldig1 yeterliklere yonelik go-
riisler” ve “Sosyal Bilgiler 6gretmenlerinin sahip olmasi gereken yeterliklere iligkin
gortisler” olmak tizere ii¢ kategori yer almaktadir.

Lisans egitiminin kazandirdigi yeterliklere yénelik goriisler
Bu kategori altinda 6gretmenlerin 6grenim gordiikleri lisans programinin ka-
zandirdig yeterliklere iliskin goriisleri incelenmis ve bu goriislerden elde edilen

bulgular sayisallastirilarak Tablo 2'de sunulmustur:

Tablo 2. Lisans Egitiminin Kazandirdig: Yeterliklere Yonelik Goriigler

Yeterlik Alanlar1

Milli, manevi ve evrensel degerler
Kisisel ve mesleki gelisim
Tletisim ve is birligi

Ogrenme ortamlar1 olusturma

=LY ) B, O B

Ogretme ve dgrenme siirecini yonetme
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Alan egitimi bilgisi 4
Egitim ve 6gretimi planlama 3
Alan bilgisi 3
Ogrenciye yaklasim 2
Mevzuat bilgisi 1
Toplam 37

Elde edilen bulgulara gére katilimcilarin 6grenim gordiikleri lisans programlarinin
en ¢ok milli, manevi ve evrensel degerler, kisisel ve mesleki gelisim, iletisim ve is bir-
ligi ve 6grenme ortamlar: olusturma konularinda yeterlik kazandirdigi bulunmustur.
Katilmcilarin milli, manevi ve evrensel degerler yeterlik alani kapsamindaki goriisle-
rinde 6grenim gordiikleri lisans programi sayesinde farkli bakis agilarini daha iyi an-
ladiklarini ve kiiltiirel gesitlilige yonelik bilgi ve deneyim kazandiklar: belirlenmistir.
Katilimcilardan K10’un konu hakkindaki su diisiinceleri bulgular1 destekler nite-
liktedir: “Yapilan cesitli etkinlikler, konferanslar, tiyatrolar, sergiler vb. bakis agimin
genislemesine katk: saglamistir” ve “Kalabalik simif ortamimizda iilkemizin hemen
her yerinden gelen arkadaslarimizla tanismus olmamiz ve Sosyal Bilgiler dersi ige-
risindeki ¢esitli kiiltiirlerle ilgili dersler farkl kiiltiirleri tanmima imkam saglamistir”
ciimleleri bulgular1 destekler niteliktedir. Katilimcilarin lisans egitiminin kazan-
dirdig1 yeterliklere iliskin en ¢ok vurgu yaptigr bir diger yeterlik alani kisisel ve
mesleki gelisimdir. Katilimcilar kisisel ve mesleki gelisim yeterlik alaniyla ilgili
goriislerinde Sosyal Bilgiler lisans programinin genel kiiltiirlerini gelistirdigini,
kisisel ve mesleki yonden kendilerini gelistirme konusunda merak duygularini ar-
tirdigini, sorgulama becerilerini gelistirdigini ve 6gretmenlik meslegini daha fazla
sevmelerine katki sagladiklarini ifade etmislerdir. Katihmecilardan K14’tin: “Lisans
egitimim sosyal, siyasi ve evrensel konulara olan merak duygumun artmasina kat-
ki sagladi” ve K7'nin “Ogretmenlik yapmaya karsi bazi én yargilarim vardi ama
egitimim sonunda 6gretmenligin onemini daha iyi anladim ve bu meslegi daha ¢ok
sevdim.” cimleleri bulgular: destekler niteliktedir. En sik tekrar eden bir diger ye-
terlik alani iletisim ve is birligidir. Katilimcilar lisans programinin Tiirkeeyi kural-
larina uygun ve etkili bir bicimde kullanma, etkili iletisim yontemlerini 6grenme
ve kullanma, insan iligkilerinde daha hoggoriilii olma ve sosyallik konularinda ye-
terlik kazandirdigini ifade etmislerdir. Ogrenme ve ortamlari olusturma yeterlik
alan1 kapsamindaki goriislerde ise lisans egitiminin katilimcilarin kazanimlara uy-
gun Ogretim materyallerine ulagsma, kullanma ve gelistirme ve 6grencilerin etkili
olabilecegi demokratik 6grenme ortamlar: olusturma konularinda yeterliklerini
gelistirmelerine katki sagladig belirlenmistir. Katilimcilardan K4 materyallere
ulagma, kullanma ve gelistirme konusundaki kazandig: yeterlige yonelik diisiin-
celerini: “Arastirma gelistirme dersi materyal hazirlamamda, egitim materyallerini
kullanmamda ve materyallere nasil ulasacagim konusunda ¢alisma hayatima katk:
sagladi” ctimleleriyle dile getirmistir.
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Elde edilen bulgularda katilimcilarin kazandiklar: yeterlik alanlarina iligkin di-
ger bagliklar 6gretme ve 6grenme siirecini yonetme, alan egitimi bilgisi, egitim ve
ogretimi planlama, alan bilgisi, grenciye yaklagim ve mevzuat bilgisidir. Ogretme
ve Ogrenme siirecini yonetme konusundaki goriislerden ilki katilimcilarin lisans
egitimleri stirecinde 6gretmenlik uygulamas: ve deneyimi gibi dersler sayesinde
ogretmenlik deneyimleri kazanmalaridir. Katilimcilar bu deneyimin 6grencilere
ve okula uyum konusunda kolaylik sagladigini ve staj sirasinda edindikleri
tecriibelerin kendilerine rehber oldugunu ifade etmiglerdir. Katilimeilardan K5’in:
“Kisa siire staj gormemize ragmen yine de okul ortamini gormek ve dgrencileri ta-
mmak faydali oldu.” bigimindeki ciimleleri bulgular1 destekler niteliktedir. Tkincisi
ise katilhimcilarin lisans egitimlerinin 6gretim teknolojilerini kullanma konusunda
da yeterlik kazanmalarina katk: saglamasi olarak ifade edilebilir.

Katilimcilarin bir diger yeterlik alani olan alan egitimi bilgisi konusundaki
gorislerinde alan 6gretiminde kullanilacak farkli strateji, yontem ve teknikleri
6grenme ve kullanma yer almaktadir. Katilimecilar lisans egitimlerinde alanlariyla
ilgili 6gretim strateji, yontem ve teknikleri konusunda kazandiklar: yeterliklerin
onemli oldugunu ifade etmislerdir. Ornegin katihmecilardan K13’tin: “Ders anla-
timlarinda iiniversite hocalarimiz canlandirma, tartisma, rol yapma vb. etkinlikle-
riyle bizi 6gretmenlige hazirladilar. Bu yontemleri bilmek meslege basladigimizda
bize kolaylik saglad:.” ciimleleri bulgular1 destekler niteliktedir. Katilimcilarin vur-
guladig bir diger yeterlik alani ise egitim ve 6gretimi planlamadir. Katilimcilar
lisans egitimlerinin 6grenci psikolojisini ve gelisim ozellikleri anlama konusunda
bilgilerini gelistirdigini ve bu sayede 6grencilerin bireysel farkliliklarini ve sahip
olduklar: ozellikleri dikkate alarak egitim ve 6gretimi planladiklarini ifade etmis-
lerdir. Katilimcilardan K1 konu hakkindaki diisiincelerini: “Ogrencilerin gelisim
ozelliklerini bilmek ve gelisim ozelliklerine uygun olarak egitimi siirdiirme becerisini
lisans egitimim sirasinda aldum.” ctimleleri ile dile getirmistir. Katilimcilarin vur-
guladig1 bir diger yeterlik alan bilgisidir. Katilimcilar lisans egitimlerinin tarih,
cografya, vatandaglik ve diger bilimler konusunda yeterli bilgiyi elde etmelerini
sagladigini ve bu sayede alan bilgisi yeterliklerini gelistirdiklerini dile getirmisler-
dir. Katihimcilardan K9un: “Lisans egitimimde tarih, cografya, vatandashk bilgisi
ve diger bilimlerden bircok ders vardi. Bu dersler bana bilgi olarak ¢ok sey katt1”
seklindeki ifadesi bulgular1 destekler niteliktedir. Katilimcilarin vurguladig diger
yeterlik alani olan 6grenciye yaklasim kapsaminda katilimcilarin lisans egitimle-
rinin 6grencilerin kisisel gelisimi ve gelecegini planlamalari icin rehberlik edebil-
me yeterligi kazandirdig1; mevzuat bilgisi kapsaminda ise 6gretmenlik meslegini
ilgilendiren mevzuat ve okul yonetiminde egitimcilerin hak ve sorumluluklari
konularinda yeterlik kazandirdiklar: tespit edilmistir.
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Lisans Egitiminin Yeterlik Kazandirmada Eksik Kaldigi Yonlere iligkin
Gorigler

Elde edilen bulgularda katilimcilarin 6gretmenlik meslegine basladiklarinda
lisans egitimlerinin kazandirmada eksik kaldig yeterliklere iliskin goriisleri ince-
lenmis ve sayisallastirilarak Tablo 3’te sunulmustur;

Tablo 3. Lisans Egitiminin Kazandirmada Eksik Kaldig: Yeterliklere
fliskin Gériisler

Yeterlik Alanlar1 f

Ogretme ve 8grenme siirecini ydnetme 20
Alan bilgisi
Alan egitimi bilgisi

Tletisim ve is birligi

9
5
Egitim ve 6gretimi planlama 4
3
Ogrenciye yaklasim 3

3

Ogrenme ortamlar1 olugturma

Toplam 47

Eldeedilenbulgularagorekatilimcilarin 6gretmenlik kariyerlerinebasladiklarinda
en ¢ok Ogretme ve 6grenme siirecini yonetme konusundaki yeterlik alaninda eksik-
lik yasadiklar: belirlenmistir. Katilimcilarin 6gretme ve 6grenme siirecini yénetme
kapsaminda degerlendirilen yeterliklerde en sik eksiklik yasadiklarini ifade ettikle-
ri konu smif ve okul yonetimidir. Katilimcilar sinif yonetiminde giinlik ve yillik
ders planlarinin hazirlanmasi, zaman yonetimi, sinif defterini doldurma, disiplini
saglama ve 6grencileri derse kars: giidilleme konusunda yeterli donanima sahip
olmadiklarin: diisiindiiklerini ve bu konularda eksiklik yasadiklarini belirtmisler-
dir. Bununla beraber okul yonetimi konusundaki goriislerinde ise sube ve ziimre
ogretmen kurullar ile disiplin kurullarinin isleyisi ve yapilmasi gerekenler, veli
toplantilarin isleyisi ve yonetimi, okul yonetimi tarafindan verilen nobet ve diger
gorevlendirmelerin kapsami ve isleyisi konularinda eksiklik yasadiklarini ifade et-
mislerdir. Katilimcilardan K13 konuya iligkin diisiincesini: “...¢alisma ortaminda
benden beklenen sinif defteri doldurma, nébet gorevleri, ziimre 0gretmenler kurulu,
belirli giin ve haftalar, sube dgretmenler kurulu, veli toplantilar: ve tutanaklarinin
hazirlanmasi, disiplin kurulu islemleri gibi kayit ve belgelerin olusturulmasiyla ilgili
ilk yillarda eksiklik yasadim.” ctimleleriyle agiklamistir. Katilimcilarin 6gretme ve
Ogrenme siirecini yonetme kapsaminda eksiklik yasamalarina sebep olan bir diger
konu ise 6gretmenlik deneyimidir. Katilimcilar okul deneyimi ve 6gretmenlik uy-
gulamasi derslerinin plansiz ve diizensiz olarak yiiriitiildiiglinii, ders saatlerinin
az oldugunu, 6gretmenlerin ve danigmanlarin gerekli ilgi ve 6zveriyi gosterme-
digini ifade etmislerdir. Bu durumun da 6gretmenlik meslegine baglamadan 6nce
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Ogretme ve 6grenme siirecini yonetme konusunda deneyim kazanmalarina engel
oldugu belirlenmistir. Katilimcilarin konu hakkindaki goriislerinden bazilar1 s6y-
ledir:

K3: Okullardaki uygulamalarimizin yetersiz ve yiizeysel olmas: bir dezavantajdi.
Uygulama igin gittigimiz okuldaki 6gretmen bizle beraber derse girdiginde etkili bir
uygulama imkdni olmuyordu. Bazi 6gretmenler stajyerleri kendine yiik gibi goriiyor-
du. Dersten geri kaliyoruz, siz sinifa gelin oturun gibi durumlar oluyordu.

K7: Stajyerlik egitimi icin gittigimizde yetersiz rehber ogretmen ile karsilastik.
Bize ornek simf ortami sunamadi. Arada bizim de ders anlatmamiz gerekiyordu.
Fakat bir kez ders anlattik. Her sey sembolikti. Ogrencilerle iletisim kurma firsati
bulamayarak onlarin duygu ve diisiince diinyalarini kavrayamadik. Teneffiislerde
eglencelerine ortak olamadik, sadece uzaktan bakmakla yetinebilmistik.

Katilimcilarin 6gretme ve 0grenme siirecini yonetme kapsaminda eksiklik
yasadiklarini ifade ettigi bir diger konu 6gretim teknolojilerini kullanma ve si-
nif ve okul dis1 uygulamali ¢alismalardir. Katilimcilar 6gretim teknolojileriyle il-
gili goriislerinde 6grenim gordiiklerini {iniversitenin yeterli imkéanlara sahip ol-
madigini, 6gretim iyelerinin farkli 6gretim teknolojilerini kullanmadiklarini ve
kendilerine bu konularda bilgi vermediklerini ifade etmislerdir. Sinif ve okul dist
uygulamalarla ilgili goriislerde ise katilimcilar tiniversitede aldiklar: derslerin teori
diizeyinde kaldigini, sinif ve okul dis1 egitim uygulamalarina, saha arastirmalarina
veya gezilere pek yer verilmedigini bu nedenlerle sinif ve okul dis1 uygulamalarla
ilgili gerekli yeterlikleri elde edemediklerini dile getirmislerdir. Katilimcilardan K9
konu hakkindaki goriislerini: “Tarih ve Cografya egitim sistemimizin genel bir ek-
sigi olarak smifta anlatilan ile kalmistir. Hem tarihi hem cografi olarak en azindan
yakin ¢evreyi tanima ve derste teorik olarak 6grendiklerimizle baglant: kurma san-
sin1 elde edemedik. Bu nedenle bunlari kendi simiflarimiza tasimakta da zorlandik.”
ciimleleriyle belirtmistir.

Katilimcilarin 6gretmenlik kariyerlerine bagladiklarinda eksiklik yasadiklar:
bir diger yeterlik alan bilgisidir. Katilimcilar lisans egitimlerinde tarih, cografya ve
vatandaslik gibi alan derslerinin yiizeysel ve ezberci anlayisla islendigini bu neden-
le yeterince verim alamadiklarini belirtmislerdir. Bununla birlikte bazi katilimcilar
zorunlu yan dal Tirkee 6gretmenligi derslerinin yogun olmasinin Sosyal Bilgiler
alanindaki ders sayilarinin daha az olmasina neden oldugunu dile getirmistir. Or-
negin K1 konu hakkindaki diisiincelerini: “Universitede biraz Tarih, biraz Cografya
ve biraz da diger dersleri gordiik. Ozellikle Tarih ve Cografya ile ilgili daha derinleme-
sine bir egitim almak isterdim. Alan dersleri lisede ve iiniversite hazirlik doneminde
aldigimiz derslerden ¢ok farkli degildi” cimleleriyle ifade etmistir. Benzer bigimde
K4“..derslerimizin neredeyse yarisini Tiirkge egitimi dersleri olusturuyordu. Bu du-
rum kendi alannmizda kisith egitim almamiza sebep oldu.” seklindeki ifadeleriyle
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zorunlu yan dal derslerine vurgu yapmustir. Alan bilgisi yeterliligiyle ilgili eksik-
liklerin bir diger sebebinin ise lisans programu ile ortaokul programlar: arasindaki
uyumsuzluk oldugu belirlenmistir. Katilimcilar lisans egitimlerinde aldiklar1 bazi
derslerin igeriklerini 6gretmenlik kariyerlerinde herhangi bir bicimde kullanma
sansini elde edemediklerini ve tarih, cografya ve vatandaslhik gibi derslerde sunulan
iceriklerin de ortaokul dersleriyle uyumlu olmadigini ifade etmiglerdir. Ornegin
katilimcilardan K3’tin konu hakkindaki: “Meslek hayatim boyunca hi¢ kullanmadi-
gim ve kullanmayacagim birgok bilgiyi 6grendik. Bu bilgiler iiniversiteden sonra hig
karsima ¢ikmadi ve hicbir yerde kullanmadim.” bicimindeki distinceleri bulgular:
destekler niteliktedir.

Katilimcilarin eksiklik yasadiklarini siklikla vurguladig: bir diger yeterlik, alan
egitimi bilgisidir. Katilimcilar bu yeterlik alan: kapsaminda alan egitimini gercek-
lestirmek icin gerekli 6gretim strateji, yontem ve teknikleri ile 6lgme ve degerlen-
dirme yontemleri konularinda eksiklik yasadiklarini ifade etmislerdir. Katilimcilar
ogretmenlige basladiklari ilk yillarda konularin hangi strateji, yontem veya tek-
nikle islenebilecegini ve 6l¢me ve degerlendirme de hangi yontemleri kullanma-
lar1 gerektigini ayirt edemediklerini ve deneme yanilma yoluyla siire¢ icerisinde
bunlari kegfettiklerini belirtmislerdir. Bu eksikligin temel sebebinin ise lisans egi-
timi siiresince bu konulardaki derslerin nitelik ve nicelik agisindan yetersiz olmast
olarak ifade etmislerdir. Katiimcilardan K11’in konu hakkindaki: “Universitede
aldigimiz bilgileri 6grencilere hangi yontem veya tekniklerle aktarmamiz gerektigi
konusunda ¢ok eksik oldugumu gordiim. Yontem ve teknikleri, 6lgme ve degerlendir-
meyi veya zamant nasil kullanacagimi arastirdik¢a 6grendim.” ciimleleri bulgulari
destekler niteliktedir.

Katilimcilarin eksiklik yasadiklarini vurguladiklar: bir diger yeterlik alani egi-
tim ve 6gretimi planlamadir. Katilimcilar 6gretmenlik meslegine basladiklarinda
6grenci profillerini tanima konusunda eksiklik yasadiklarini dolasiyla siniflarda
yer alan cesitli 6grenci profillerini kapsayacak egitim ve 6gretim planlamalarin
gergeklestiremediklerini ifade etmiglerdir. Bu durumun temel sebebinin lisans
derslerinde anlatilan 6grenci profilleriyle gorev yaptiklar: okullardaki 6grenci pro-
fillerinin birbirinden farkli olmasi oldugu soylenebilir. Bu minvalde katilimcilar
ogrencilerin 6grenme stillerinin, davranis bi¢imlerinin, gelisim 6zelliklerinin, ilgi
ve isteklerinin aldiklar1 egitimle ortiismedigini dile getirmislerdir. Katihmecilardan
K2'nin: “Universitede bize anlatilan dgrenci tiplemesi, modeli ile simif icindeki du-
rumlar birbirinden tamamen farkliydi. Bu durum 6gretmenligimizin ilk yillarinda
bizi epey zorladi” bigcimindeki ciimleleri yargilar: destekler niteliktedir.

Katilimcilarin eksiklik yasadiklarini vurguladiklar: diger yeterlik alanlari ileti-
sim ve is birligi, 6grenciye yaklagim ve 6grenme ortamlaridir. Katilimcilar iletisim
ve is birligi yeterlik alaninda lisans egitimlerinin iletisim becerilerini gelistirme
konusundaki eksikliklerine vurgu yapmuislardir. Bu eksikligin meslek hayatlarinda
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Ogretmen-o6grenci, 6gretmen-veli veya 6gretmen-yonetici arasindaki iletigimi ¢ift
yonlii bir bigimde olumsuz etkiledigini ve kisiler arasindaki is birligini giclestir-
digini dile getirmislerdir. Katilimcilar 6grenciye yaklasim yeterligi kapsamindaki
goriiglerinde ise 6grenciye rehberlik etme konusundaki eksiklige vurgu yapmuiglar-
dir. Bu goriglerde katilimcilar 6gretmenlige basladiklar ilk yillarda 6grencilerin
gliclii ve zayif yonlerini kesfetme, yonlendirme ve geri bildirim verme konularinda
eksiklik yagadiklarini belirtmislerdir. Katilimcilarin eksik yasadiklar: son yeterlik
alani ise 6grenme ortamlarini olusturmadir. Bu yeterlik alan1 kapsaminda 6gren-
ciler i¢in giivenli ve saglikli 6grenme ortamlarnin olusturulmas: kapsaminda
ogretmenlerin eksiklik yasadiklar1 belirlenmistir. Katilimcilar okullarda ortaya
¢ikan istenmeyen durumlarda 6grencilerin giivenligi ve sagligini korumak i¢in
ozellikle ilk yardim konusunda bilgiye ihtiya¢ duyduklarini fakat bu konuda lisans
egitiminin bir katkisini géremediklerini ifade etmislerdir.

Sosyal Bilgiler Ogretmeninin Sahip Olmasi Gereken Yeterliklere iliskin
Gorigler

Elde edilen bulgularda katilimcilarin Sosyal Bilgiler 6gretmeninin sahip ol-
mast gereken yeterliklere iliskin goriisleri analiz edilmis ve sayisallastirilarak

Tablo 4’te sunulmustur:

Tablo 4. Sosyal Bilgiler Ogretmeninin Sahip Olmasi Gereken Yeterliklere

Mliskin Oneriler

Yeterlik Alanlar: f
Milli, manevi ve evrensel degerler 35
Kisisel ve mesleki gelisim 33
Ogrenciye yaklagim 13
Alan bilgisi 11
Tletigim ve i birligi 10
Ogretme ve 8grenme siirecini yonetme 9
Alan egitimi bilgisi 7
Egitim ve 6gretimi planlama 7
Mevzuat bilgisi 7
Ogrenme ortamlar1 olusturma 6
Toplam 138

Elde edilen bulgulara gére katilimcilarin Sosyal Bilgiler 6gretmeninin sahip
olmasi gereken yeterliklere iliskin goriislerinde en fazla milli, manevi ve evrensel
degerler yeterlik alaninin 6n plana ¢iktig: tespit edilmistir. Katihmecilar milli, ma-
nevi ve evrensel degerlere sahip olma ile ilgili diisiincelerinde ise Sosyal Bilgiler
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Ogretmenlerinin vatanini ve milletini seven, yardimseverlik, fedakarlik ve hosgorii
gibi kiiltiirel degerlerine bagli, ulusal bayram ve torenlerin anlam ve 6nemini bilen,
birlik ve beraberlige inanan, Atatiirk ilke ve inkilaplarina bagli bireyler olmalar:
yoniinde goriis bildirmislerdir. Katilimeilardan K5’in konu hakkindaki: “sosyal bil-
giler 6gretmeni tarihimizi olusturan temel kiiltiirel degerlere sahip olmali ve bunlari
dgrencilere ve gevresine aktarmalidir. Ayrica ulusal bayram ve torenlerin anlam ve
oneminin farkina varmalidir” ctimleleri bulgular1 destekler niteliktedir. Bununla
beraber katilimcilar sosyal bilgiler 6gretmenlerinin dogal ve begeri cografyada or-
taya ¢ikan olay ve sorunlarin farkinda olan, duyarlilik gelistiren ve bu sorunlara
¢6ztim yollar1 arayan kisiler olmalar1 gerektigini ifade etmislerdir. Ayrica sosyal
bilgiler 6gretmenlerinin her bireyin farkli olabilecegini bilme, farkl: kiiltiirlerle bir
arada yasama bilincine sahip olma, farkliliklara saygili olma ve farkli bakis acilari
gelistirebilme gibi yeterliklere sahip olmalarini beklediklerini dile getirmislerdir.
Katilimcilardan K10 konu hakkindaki diistincelerini: “Kisilere ve yasanan hadise-
lere karsi onyargisiz yaklasabilmeli, olaylara farkl: a¢ilardan bakarak degerlendir-
melidir. Farkli ozellikleri olan kisilerle bir arada yasayabilmeli ve bu kisilere sayg:
gosterebilmelidir” cimleleriyle ifade etmistir.

Katilimcilarin en sik vurgu yaptigr diger yeterlik alani kisisel ve mesleki gelisim-
dir. Katilimcilar Sosyal Bilgiler 6gretmenlerinin kiiresel diizeyde yasanan teknolo-
jik, ekonomik, bilimsel, siyasi ve toplumsal gelismeleri, yenilikleri ve sorunlar: takip
eden, farkli tilkeleri yakindan taniyan ve genel kiiltiir seviyesi ytiksek bireyler olma-
lar1 gerektigini belirtmislerdir. Katilimcilardan K13 konu hakkindaki gorislerin-
de: “Diinyada teknolojik, ekonomik, bilimsel ve toplumsal alanlardaki degisimler cok
hizli gerceklesmektedir. Sosyal Bilgiler 6gretmenleri de yasanan degisimlerin farkinda
olmali ve bunu oziimseyebilmelidir” ctimleleriyle Sosyal Bilgiler 6gretmenlerinin
gesitli alanlardaki degisimlerin farkinda olmasma ve Oziimsemesine vurgu
yapmustir. Katilimeilardan K3 de konu hakkindaki goriislerinde: “Sosyal Bilgiler
ogretmeni kiiresel bir koy olan diinyadaki gelismeleri takip etmeli ve derslerinde kul-
lanmalidir” ctimleleri ile Sosyal Bilgiler 6gretmenlerinin diinya genelindeki ge-
lismeleri takip eden ve derslerinde kullanan bireyler olmalarina vurgu yapmuistir.
Bununla beraber katilimcilarin kisisel ve mesleki gelisim yeterlik alani kapsaminda
ele alinan diger gorislerinde sosyal bilgiler 6gretmenlerinin yabanci dil yeterliligi
yiiksek, kitap okuma aligkanlig1 olan, meslegini seven, kendini gelistiren, idealist,
cagdas, girisimci, 6zgiivenli ve planl bireyler olmalar1 gerektigi vurgulanmistir.
Katilimcilardan K9: “En azindan bir yabanci dili orta seviyede olsa da bilmelidir”
bigimindeki ciimleleriyle yabanci dil yeterligine; K10 ise: “Ozgiiveni yiiksek, top-
luma faydali, vizyon sahibi olmalidir. Giivenilit, planli, idealist, yardimsever, adil ve
esitlik¢i olmalidir” ctimleleriyle Kisisel ve mesleki gelisim i¢in 6nemli olan deger ve
becerilere vurgu yapmustir.

Katilimcilarin en sik vurgu yaptig1 bir diger yeterlik alan1 6grenciye yakla-
simdir. Katilimcilar bu yeterlik alan1 kapsaminda Sosyal Bilgiler 6gretmenleri-
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nin 6grencilerin kisisel gelisimleri ve gelecek planlamalar: i¢in rehberlik yapma,
Ogrencilere tutum ve davranislariyla rol model olma ve gercek hayata hazirlama
konularinda yeterlige sahip bireyler olmalarinin 6nemli oldugunu dile getirmis-
lerdir. Katilimeilardan K1’in: “Kitaptaki bilgilerin yaninda 6grencilere gercek hayati
ogreten kisi olmalidir. Ciinkii Sosyal Bilgiler sadece Tarih ve Cografya degildir, top-
lumla ilgili birgok seyi icerisinde barindirmaktadir” ctimleleri bulgular1 destekler
drnek olmali, rol model olmalidir. Soyledigi ile yaptigi ortiismelidir” bicimindeki ifa-
deleri de bulgular: destekleyen bir diger goriis olarak ele alinabilir.

Katilimcilarin siklikla vurgu yaptigi bir diger yeterlik alani alan bilgisidir. Kati-
limcilar, alan bilgisine hdkim olma konusundaki goriislerinde en sik alaniyla ilgili
yeterli bilgi ve birikime sahip olma, alan bilgisindeki giincel degisiklikleri takip
etme, alaniyla ilgili bilgiye ulagsma yollarini bilme, alan bilgisindeki degisime ve
gelisime agik olma ve 6grencilerin dersi sevecegi ve merak duygularini artiracak
zengin igerikleri sunma konularina vurgu yapmislardir. Katilimcilardan K10 alan
bilgisine hakim olma ile ilgili gortslerini: “Bir Sosyal Bilgiler 6gretmeni alan: ile ilgili
yeterli bilgi birikimine sahip olmal, giincel olay ve gelismeleri takip ederek bilgilerini
taze tutmali ve kendini giincellemelidir” ctimleleri ile ifade etmistir. Katilimcilar
alan bilgisi yeterliligiyle ilgili ayrica sosyal bilgiler 6gretmenlerinin alan bilgile-
rini artirmak i¢in yasadig iilkenin tarihi, cografyas: ve kiiltiiriinti daha yakindan
tantyan, gozlem yapan, gezen ve arastiran bireyler olmalar1 gerektigini dile getir-
mislerdir. Katiimeilardan K9'un konu hakkindaki: “Iyi bir gezgin olmalidir. Yakin
cevresinden baslayarak tarihini, cografyasini ve tilkesinin potansiyelini gormelidir.
Cok gezmeli ve gezdigi zamanda iyi bir incelemeci olmaldir” seklindeki ctimleleri
bulgular: destekler niteliktedir.

Katilimcilarin vurgu yaptig1 bir diger yeterlik alani iletisim ve is birligidir. Ka-
tilimcilar bu yeterlik alanina iliskin goriiglerinde sosyal bilgiler 6gretmenlerinin
a1k, anlagilir, etkileyici ve giiclii bir hitabete sahip olma, diksiyonu diizgiin olma,
disa doniik olma (sosyal), jest ve mimiklerini kullanma, sabarly, tutarli, giivenilir,
¢oziim odakli, empatik ve anlayish olma, etkili dinleme ve iletisim kurma bece-
rileri yiiksek kisiler olmalar1 gerektigini vurgulamislardir. Konu hakkinda K3’in:
“Ogrencileriyle iletisimi iyi olmalidir. Saglikl bir iletisim kurabilmek igin etkili ile-
tisim becerilerine, etkin dinleme, agik ve anlasilir konusma becerisine sahip olmasi
onemlidir. Iletisimde ¢oziim odakh olmali, empati yetenegi gelismis olmalidir. Sii-
rekli insanlar ve ¢ocuklar ile iletisim halinde oldugundan sabirli olma yetisine sa-
hip olmalidir” bigimindeki ifadeleri bulgular: destekler niteliktedir. Katilimcilarin
vurgu yaptig1 bir diger yeterlik alan1 6gretme ve 6grenme siirecini yonetmedir.
Katilimcilar bu yeterlik alaninda sadece 6gretim teknolojilerini bilme ve kullan-
ma yeterligine vurgu yapmislar ve Sosyal Bilgiler 6gretmenlerinin akilli tahta,
bilgisayar, tablet, cep telefonu ve interneti etkili bir bicimde kullanan bireyler ol-
malar1 gerektigini belirtmislerdir.
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Katilimcilarin vurgu yaptig: bir diger yeterlik, alan egitimi bilgisidir. Katilim-
cilar bu yeterlik alan1 kapsaminda Sosyal Bilgiler 6gretmenlerinin alanlariyla ilgili
Ogretim strateji, yontem ve tekniklerini ile 6l¢cme ve degerlendirme yontemlerini
bilme ve kullanma yeterligine sahip olmalar1 gerektigini ifade etmislerdir. Katilim-
cilar bu goriislerinde Sosyal Bilgiler 6gretmenlerinin bireysel farkliliklar1 gzetecek
yontem ve teknikleri, yaparak-yasayarak 6grenme temelli etkinlik ve uygulamalari,
siuf dis1 egitimi, farkli materyalleri ve gesitli 6l¢me ve degerlendirme yaklasimla-
r1 kullanmalar1 gerektigini belirtmislerdir. Ornegin katilimcilardan K13’iin konu
hakkindaki: “..dar kaliplardan c¢ikmali, geziler yapmali, etkinlikler diizenlemeli,
sergiler agmali. Yani genglerin gorebilecegi, dokunabilecegi, inceleyebilecegi argii-
manlar tizerinden egitimsel metotlar belirlemelidir” ctimleleri elde edilen bulgular
aciklar niteliktedir. Katilimcilarin vurgu yaptig: bir diger yeterlik alani egitim ve
ogretimi planlamadir. Katilimcilarin bu yeterlik alaniyla ilgili goriislerinde Sosyal
Bilgiler 6gretmenlerinin siniflarindaki 6grencileri daha iyi tanimak i¢in gerekli
bilgi ve donanima sahip olmalarini, 6grencilerin bireysel ve sosyokiiltiirel 6zel-
liklerini dikkate alarak diizeylerine uygun olarak 6gretim planlari gelistirmeleri
gerektigini belirtmislerdir.

Katilimcilarin vurgu yaptig1 diger yeterlik alanlar1 mevzuat bilgisi ve 6grenme
ortamlar1 olusturmadir. Katilimeilar mevzuat bilgisi kapsaminda degerlendirilen
yeterlik alaniyla ilgili goriislerinde Sosyal Bilgiler 6gretmenlerinin 6gretmenlik
meslegiyle ilgili kanun ve yonetmeliklere hakim olan ve egitim paydaslar1 olarak
hak ve sorumluluklarini bilen kisiler olmalar1 gerektigini belirttikleri tespit edil-
mistir. Katilmcilardan K11 konu hakkindaki gérisiinii: “Mevzuata hakim olma-
lidur. Bir 6gretmenin hem kendi hakkini bilmesi hem de mesleginde karsilasabilecegi
olasi problemleri ¢ozmesi icin kanun ve yonetmeliklere hakim olmas: gerekmektedir”
ciimleleriyle ifade etmistir. Katiimcilar 6grenme ortamlar: olusturma yeterligi
kapsaminda degerlendirilen goriislerinde ise sosyal bilgiler 6gretmenlerinin 68-
rencilerin etkili iletisim kurabilecegi demokratik 6grenme ortamlari hazirlama
ve demokratik bir 6gretmen olma gerekliligine vurgu yapmiglardir. Katilimcilar
bu gorislerinde Sosyal Bilgiler 6gretmenlerinin insanin dogustan sahip oldu-
gu haklar1 bilen ve insan haklarina saygi duyan, katilima 6énem veren, adil, esit,
ozgiirlitk¢ti dolayistyla demokrasi bilincine sahip kisiler olma yeterligine sahip
olmalarin: beklediklerini ifade edilmistir. Katilimcilardan K5 bu konudaki goriis-
lerini: “Demokratik bilince sahip, insanin dogustan kazandigi haklar: bilen ve saygi
duyan, her bireye insan oldugu icin esit davranabilen, demokratik kisiler olmalidir”
ciimleleriyle agiklamistir.

Sosyal Bilgiler Lisans Programina Yonelik Oneriler

Arasgtirmada bu tema altinda katilimcilarin Sosyal Bilgiler lisans programina
yonelik onerileri “zorunlu ve se¢meli dersler”, “kaldirilmasi ve eklenmesi 6nerilen
dersler” ve “programin geneline iligskin oneriler” olmak iizere {i¢ kategori altinda
ele alinmugtir.
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Zorunlu ve Se¢meli Dersler

Elde edilen bulgularda katilimcilarin Sosyal Bilgiler lisans programinda zorun-
lu ders olmasini 6nerdikleri derslere iliskin 6nerileri analiz edilmis ve sayisallasti-

rilarak Tablo 5’te sunulmustur:

Tablo 5. Programda Olmast Onerilen Zorunlu Dersler

Zorunlu Dersler f Zorunlu Dersler
Atatiirk [lkeleri ve Inkilap Tarihi I ve IT 11 | Egitimde Ahlak ve Etik 4
Egitimde Olgme ve Degerlendirme 10 | Egitimde Arastirma Yontemleri 4
Genel Fiziki Cografya 9 Orta Cag Tarihi 4
Osmanh Tarihi I ve IT 9 Ogretim Teknolojileri 4
Tirkiye Cumhuriyeti Tarihi I ve II 9 Sosyal Bilgilerin Temelleri 4
Genel Begeri ve Ekonomik Cografya 8 Tirk Egitim Sistemi ve Okul Yonetimi 4
Islam Oncesi Tiirk Tarihi ve Kiiltiirit 8 | Afetler ve Afet Yonetimi 3
Sumf Yonetimi 8 | Egitim Felsefesi 3
Siyasi Cografya ve Tiirkiye Jeopolitigi 8 Karakter ve Deger Egitimi 3
Vatandaslik Bilgisi 8 Ozel Egitim ve Kaynastirma 3
Insan Haklar1 ve Demokrasi Egitimi 7 \szli{:;ll:rﬂgger Ogrenme ve Ogretim 3
Sosyal Bilgiler Ogretim Programlar1 7 Bilim, Teknoloji ve Toplum 2
Yabanci Dil I ve IT 7 Egitimde Proje Hazirlama 2
Bilisim Teknolojileri 6 Giiniimiiz Diinya Sorunlar: 2
Egitime Giris 6 Harita Bilgisi ve Uygulamalar1 2
[k Tiirk-Tslam Devletleri Tarihi 6 Sosyal Antropoloji ve Medeniyet Tarihi 2
Ogretmenlik Uygulamast I ve IT 6 Sosyal Bilgiler Sézlii ve Yazili Edebiyat 2
Sosyal Bilgiler Ogretimi I ve II 6 Bagimhilik ve Bagimlihikla Miicadele 1
Tirk Dili I ve II 6 Dikkat Eksikligi ve Hiperaktivite Bozuklugu 1
Tiirkiye'nin Begeri ve Ekonomik Cografyas: 6 Egitim Hukuku 1
Tirkiye'nin Fiziki Cografyasi 6 Egitimde Drama 1
Medya Okuryazarhg: ve Egitimi 5 Egitimde Program Gelistirme 1
Okullarda Rehberlik 5 Ekonomi ve Girigimcilik 1
Opretim Ilke ve Yontemleri 5 | Elestirel ve Analitik Diigiinme 1
Sanat ve Miize Egitimi 5 Geleneksel Tiirk El Sanatlar1 1
iz:zzljlilgiler Opretiminde Materyal 5 | Siyaset Bilimi 1
Tirk Egitim Tarihi 5 Sosyal Bilgiler Ders Kitabi Incelemesi 1
Yeni ve Yakin Cag Tarihi 5 Sosyal Bilgiler Ogretiminde Drama 1
Egitim Psikolojisi 4 | Sosyal Bilgiler Ogretiminde Yerel-Cocuk Oyunlar: 1
Egitim Sosyolojisi 4 | Topluma Hizmet Uygulamalar1 1
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Elde edilen bulgularda katilimcilarin 60 dersin zorunlu olmasini 6nerdikleri tespit
edilmistir. Elde edilen bulgularda zorunlu ders kategorisinde en sik vurgulanan
derslerin: “Atatiirk ilkeleri ve Inkilap Tarihi I ve II, Egitimde Olgme ve Degerlen-
dirme, Genel Fiziki Cografya, Osmanli Tarihi I ve II, Tiirkiye Cumhuriyeti Tarihi I
ve I, Genel Beseri ve Ekonomik Cografya, Islam Oncesi Tiirk Tarihi ve Kiiltiirii, Si-
nif Yonetimi, Siyasi Cografya ve Tiirkiye Jeopolitigi ve Vatandaslik Bilgisi” oldugu
tespit edilmistir. Bununla birlikte zorunlu ders kategorisinde en az vurgu yapilan
derslerin “Bagimlilik ve Bagimlilikla Miicadele, Dikkat Eksikligi ve Hiperaktivite
Bozuklugu, Egitim Hukuku, Egitimde Drama, Egitimde Program Geligtirme, Eko-
nomi ve Girisimcilik, Elestirel ve Analitik Diigiinme, Geleneksel Tiirk El Sanatlari,
Siyaset Bilimi, Sosyal Bilgiler Ders Kitab1 Incelemesi, Sosyal Bilgiler Ogretiminde
Drama, Sosyal Bilgiler Ogretiminde Yerel-Cocuk Oyunlar1 ve Topluma Hizmet
Uygulamalar1” oldugu belirlenmistir.

Elde edilen bulgularda katilimcilarin Sosyal Bilgiler lisans programinda segme-
li ders olmasini 6nerdikleri derslere iliskin 6nerileri analiz edilmis ve sayisallagtiri-
larak Tablo 6da sunulmustur:

Tablo 6. Programda Olmasi Onerilen Se¢meli Dersler

Se¢meli f Se¢meli f
Yabanci Dil I ve IT 6 Cocuk Psikolojisi 1
Topluma Hizmet Uygulamalar1 5 Dikkat Eksikligi ve Hiperaktivite Bozuklugu 1
Afetler ve Afet Yonetimi 4 Egitimde Program Dig1 Etkinlikler 1
Bilisim Teknolojileri 3 Egitime Girisg 1
Sosyal Bilgilerde Sozlii ve Yazili Edebiyat 3 Harita Bilgisi ve Uygulamalar: 1
Bilim, Teknoloji ve Toplum 2 Insan Iligkileri ve Iletisim 1
Egitim Hukuku 2 Kariyer Planlama ve Gelistirme 1
Egitimde Ahlak ve Etik 2 Orta Cag Tarihi 1
Egitimde Aragtirma Yontemleri 2 Osmanli Tarihi I ve II 1
Insan Haklar1 ve Demokrasi Egitimi 2 Sinif I¢i Ogrenmelerin Degerlendirilmesi 1
Karakter ve Deger Egitimi 2 Sinif Yonetimi 1
Medya Okuryazarhig ve Egitimi 2 Siyaset Bilimi 1
Ogretim Teknolojileri 2 Sosyal Antropoloji ve Medeniyet Tarihi 1
Ozel Egitim ve Kaynastirma 2 Sosyal Bilgiler Ogrenme ve Ogretim Yaklagimlar: 1
Sanat ve Miize Egitimi 2 Tirk Egitim Sistemi ve Okul Yonetimi 1
Tiirk Dili T ve IT 2 Tiirk Egitim Tarihi 1
Beslenme ve Saglik 1 Yeni ve Yakin Cag Tarihi 1

Elde edilen bulgularda katilimcilarin 34 dersi se¢meli olarak onerdigi tespit
edilmistir. Elde edilen bulgularda se¢meli ders kategorisinde en sik vurgulanan
derslerin; Yabanci Dil I ve II, Topluma Hizmet Uygulamalari, Afetler ve Afet Yo-
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netimi, Bilisim Teknolojileri ve Sosyal Bilgilerde Sozlii ve Yazili Edebiyat” oldugu
tespit edilmistir. Bununla birlikte se¢meli ders kategorisinde en az vurgu yapilan
derslerin “Beslenme ve Saglik, Cocuk Psikolojisi, Dikkat Eksikligi ve Hiperaktivi-
te Bozuklugu, Egitimde Program Dis1 Etkinlikler, Egitime Giris, Harita Bilgisi ve
Uygulamalari, Insan iliskileri ve Iletisim, Kariyer Planlama ve Gelistirme, Orta-
¢ag Tarihi, Osmanli Tarihi I ve II, Sinif I¢i Ogrenmelerin Degerlendirilmesi, Sinif
Yonetimi, Siyaset Bilimi, Sosyal Antropoloji ve Medeniyet Tarihi, Sosyal Bilgiler
Ogrenme ve Ogretim Yaklagimlari, Tiirk Egitim Sistemi ve Okul Yonetimi, Tiirk
Egitim Tarihi ve Yeni ve Yakin Cag Tarihi” oldugu belirlenmistir.

Kaldirilmasi veya Eklenmesi Onerilen Dersler
Elde edilen bulgularda katilimcilarin Sosyal Bilgiler lisans programindan kal-
dirilmasini 6nerdigi derslere iliskin 6neriler analiz edilmis ve sayisallastirilarak

Tablo 7de sunulmustur:

Tablo 7. Programdan Kaldirilmasi Onerilen Dersler

Kaldirilmasi Onerilen Dersler

Topluma Hizmet Uygulamalar1
Yabanci Dil I ve II

Bilim, Teknoloji ve Toplum

Egitimde Drama

Egitim Felsefesi

Egitim Sosyolojisi

Ozel Egitim ve Kaynastirma

Sanat ve Estetik

Sosyal Antropoloji ve Medeniyet Tarihi
Sosyal Bilgilerde Sozlii ve Yazili Edebiyat Incelemeleri
Tiirk Dili I ve II

Vatandaslik Bilgisi

e T R R O R i)

Elde edilen bulgulara gore katilimcilarin, 12 dersin Sosyal Bilgiler lisans prog-
ramindan kaldirilmasini 6nerdikleri tespit edilmistir. Buna gore kaldirilmasi 6ne-
rilen ders kategorisinde en sik vurgulanan derslerin “Topluma Hizmet Uygula-
malar1 ve Yabanci Dil I ve II” dersleri oldugu tespit edilmistir. Bununla birlikte
¢ikarilmasi Onerilen dersler kategorisinde en az vurgu yapilan derslerin “Bilim,
Teknoloji ve Toplum, Egitimde Drama, Egitim Felsefesi, Egitim Sosyolojisi, Ozel
Egitim ve Kaynastirma, Sanat ve Estetik, Sosyal Antropoloji ve Medeniyet Tarihi,
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Sosyal Bilgilerde Sozlii ve Yazili Edebiyat Incelemeleri, Tiirk Dili I ve II ve Vatan-
daslik Bilgisi” oldugu belirlenmistir.

Elde edilen bulgularda katilimcilarin Sosyal Bilgiler lisans programina eklen-
mesini Onerdikleri dersler analiz edilmis ve veriler sayisallagtirilarak Tablo 8de

sunulmustur:

Tablo 8. Programa Eklenmesi Onerilen Dersler

Eklenmesi Onerilen Dersler

Gog ve Gogmen Egitimi

Okul Yonetimi

Z ve Alfa Kusaginin Psikolojisi ve Egitimi
Anayasa

Diksiyon ve Hitabet Egitimi

Iklim Degisikligi ve Cevre Sorunlari
Ilkyardim Egitimi

Egitimde Belgesel ve Kisa Film Kullanimi
Lisansiistii Egitime Hazirlik

Dijital Bagimlilik ve Yonetimi

Egitimde Tiyatro Kullanimi

Ekonomi ve Yonetimi

Sosyal Bilgiler ve Toplum

Tarim ve Hayvancilik

Uluslararas: {liskiler

Egitimde Cizgi Roman ve Karikatiir Kullanimi

Halk Kiilttri

NN NN N NN NN W W W W W W R R U e

Yardimci Ogretmenlik

—

Cocuk ve Ergen Psikolojisi
Deger Egitimi 1
Diinya Siyaseti 1
Terbiye, Nezaket ve Gorgii Kurallar1 Egitimi 1

Elde edilen bulgulara gore katilimcilarin 22 dersi Sosyal Bilgiler lisans prog-
ramina eklenmesini onerdikleri tespit edilmistir. Buna gore programa eklenmesi
onerilen ders kategorisinde en sik vurgulanan derslerin “Go¢ ve Go¢men Egitimi,
Okul Yonetimi, Z ve Alfa Kusaginin Psikolojisi ve Egitimi, Anayasa, Diksiyon ve
Hitabet Egitimi, Iklim Degisikligi ve Cevre Sorunlari, ilkyardim Egitimi, Egitim-
de Belgesel ve Kisa Film Kullanimi ve Lisansiistii Egitime Hazirlik” oldugu tespit
edilmistir. Bununla birlikte programa eklenmesi onerilen diger derslerin “Dijital
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Bagimlilik ve Yonetimi, Egitimde Tiyatro Kullanimi, Ekonomi ve Yonetimi, Sos-
yal Bilgiler ve Toplum, Tarim ve Hayvancilik, Uluslararasi iligkiler, Egitimde Ciz-
gi Roman ve Karikatiir Kullanimi1, Halk Kiiltiirsi, Yardimc1 Ogretmenlik, Cocuk
ve Ergen Psikolojisi, Deger Egitimi, Diinya Siyaseti ve Terbiye, Nezaket ve Gorgii
Kurallar1 Egitimi” oldugu belirlenmistir.

Programinin Geneline iliskin Oneriler

Elde edilen bulgularda katilimcilarin Sosyal Bilgiler lisans programinin gene-
line iligkin Onerileri analiz edilmis ve sayisallastirilarak Tablo 9da sunulmustur:

Tablo 9. Programin Geneline iliskin Oneriler

Programinin Geneline iliskin Oneriler

Ogretmenlik uygulamasi ders sayilarinin artirilmast

Uygulamali derslere agirlik verilmesi

Sinif ve okul yonetimiyle ilgili derslerinin artirilmasi

Ogretim strateji, yontem ve teknikleriyle ilgili derslerinin artirilmast
Sosyal ve kiiltiirel faaliyetlere agirlik verilmesi

Sinif ve okul dis1 6grenmeye 6nem verilmesi

Alan bilgisi derslerinin agirliginin artirilmasi

Ogretim teknolojileriyle ilgili derslerin artirilmast

Deger egitimine agirlik verilmesi

Vatandaslik egitimiyle ilgili derslerin artirilmasi

Sosyal Bilgiler 6gretmenlerinin verdigi ortaokul se¢meli derslerini dikkate alma

N NN W W kR Y YN 00| e

Materyal tasarimi ve kullanimuyla ilgili derslerinin artirilmasi

wu
w

Toplam

Elde edilen bulgulara gére katilimcilarin en sik goriis bildirdigi konu 6gret-
menlik uygulamasi derslerinin sayisinin artirilmasidir. Bu konuda goriis bildiren
katilimcilarin dérdiiniin 6gretmenlik uygulamasi dersinin birinci siniftan itibaren
her yariyil verilmesi gerektigini, diger dort katilimcinin ise en az dort yaryil ve-
rilmesi gerektigini ifade ettikleri belirlenmistir. Katilimcilarin konu hakkindaki
gortsleri soyledir:

K3: Lisans egitiminde son smiftaki 6gretmenlik uygulamasini lisans programimin
tamamina yayardim. Her donem belirli araliklarla yapilmasimin meslege baslama-
dan once deneyim kazandiracag kanisindayim.

K2: Ogretmenlik uygulamasimin en az iki yil farkl okul ve farkli damismanla ya-
pilmasi gerektigini diisiintiyorum. Ayrica lisans egitimi sirasinda 0grenilen bilgilerin
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az da olsa uygulanacagi bir alan olusturulmas: gerekiyor. Sadece son yil tiim bu de-
neyimleri kazanmak icin yetmiyor.

Elde edilen diger bulgularda katilimcilarin 6nerdigi bir diger konu uygulamali
derslere agirlik verilmesidir. Katilimcilar lisans programindaki derslerin teoriden
¢ok uygulama, yaparak-yasayarak 6grenme ve deneyim kazanma temelli bir an-
lay1s tizerine odaklanmasini 6nermislerdir. Katilimcilardan K10’un konuyla ilgili:
“Derslerin daha ¢ok uygulamali olmas: gerekiyor. Ogretmen adaylarina daha fazla
ders anlattirilabilir. Materyal gelistirme dersinde teoriden ¢ok, ¢esitli materyal gelis-
tirme siirecine odaklanabilir. Stmav kdgidr hazirlatilabilir. Bir sene boyunca yillik ders
plani hazirlatilabilir. Ogretmen kurullariyla ilgili toplant: tutanaklar: doldurtulabi-
lir” ctimleleri dikkat ¢ekicidir. Katilimcilarin konu ile ilgili en sik vurguladig: bir
diger konu sinif ve okul yonetimiyle ilgili derslerin artirilmasidir. Katilimcilar konu
hakkindaki goriislerinde 6gretmen adaylarinin sinif kurallari, disiplini, iletisimi,
zaman yonetimi, ginliik ve yillik planlarinin hazirlanmasi, arag-gere¢ veya
materyal kullanimi, sinif diizenini saglama, 6grencileri giidiileme ve motivasyonu
artirma ve yonetmelik ve mevzuata hdkim olma konularinda daha fazla bilgi ve
deneyime sahip olmasi gerektigini ifade etmislerdir. Elde edilen bulgularda en sik
onerilen bir diger konu 6gretim strateji, yontem ve teknikleriyle ilgili derslerinin
artirilmasidir. Katilimeilardan K9'un konuyla ilgili: “Diger iilkelerde Sosyal Bilgiler
ogretimiyle ilgili hangi yontem ve teknikler kullaniliyor bunlarin 6gretilmesini ister-
dim. Daha fazla yontem ve teknik dersi verilmesini isterdim.” cimleleri bulgular
destekler niteliktedir.

Elde edilen bulgulara gore katilimcilarin 6nerdigi diger konular sosyal ve kiil-
tiirel faaliyetlerin artirilmasi, sinif ve okul dis1 6grenmeye onem verilmesi, alan
bilgisi derslerinin agirliginin artirilmasi, dgretim teknolojileriyle ilgili derslerin
artirilmasi, deger egitimine agirlik verilmesi, vatandaslik egitimiyle ilgili derslerin
artirilmasi, Sosyal Bilgiler 6gretmenlerinin verdigi ortaokul se¢meleri derslerinin
dikkate alinmasi ve materyal tasarimi ve kullanimiyla ilgili derslerin artirilmasidir.
Katilimcilar sosyal ve kiiltiirel faaliyetlerle ilgili goriislerinde lisans programin-
daki derslerde kiiltiirel ve tarihi geziler yapilmasini, sportif ve sanatsal faaliyetler
diizenlenmesini, ¢esitli seminerler ve konferanslar planlanmasi gerektigini ifade
etmislerdir. Sinif ve okul dis1 6grenmeyle ilgili bulgularda da cografya derslerinin
arazide islenmesi gerektigini, tarihle ilgili derslerde de tarihi mekanlara ve mii-
zelere gidilmesini, sehitlikler ve anitlara geziler diizenlenmesi, sinif dis1 ve okul
disinda kullanilabilecek diger uygulamalara agirlik verilmesini onermislerdir. Or-
negin katilimcilardan K12nin: “Sinif icinde yapilan dersler disinda cografya dersleri
arazide de yapilmaldir. Snif disinda yapilan dersler baks agist olusturmada ve fark-
by diistinmede etkili olabilir” bigimindeki gorisleri bulgular: destekler niteliktedir.
Katilimcilarin alan bilgisi derslerinin agirhiginin artirilmasiyla ilgili fikirlerinde ise
cografya, tarih ve vatandashk bilgisiyle ilgili ders saymnin artirilmas: konusunda
goriis bildirdigi goriilmiistiir. Ozellikle katilimcilardan ikisinin Osmanl tarihiyle
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ilgili ders sayisinin az oldugunu ve iki yariyil yerine dort yariyilda verilerek Os-
manli tarihiyle ilgili kiiltiir ve miras 6gelerine daha fazla vurgu yapilmasini 6ner-
digi tespit edilmigtir. Osmanli tarihiyle ilgili K10un: “Osmanli tarihi derslerinin
artirilmast lazim. Iki donemin yeterli oldugunu diisiinmiiyorum. Osmanh kiiltiir ve
mirasimdan yeterince bahsedilmiyor.” ciimleleri dikkat ¢ekicidir.

TARTISMA, SONUC VE ONERILER

YOK tarafindan 2020 yilinda iiniversitelere verilen egitim fakiiltelerindeki li-
sans Ogretim programi hazirlama yetkisi neticesinde bu siirecin en 6nemli paydas-
larindan biri olan 6gretmenlerin deneyimleri ve hazirlanabilecek yeni programa
iliskin goriis ve Onerilerinin almmas olduk¢a 6nem kazanmistir. Bu kapsamda
aragtirmada, Sosyal Bilgiler 6gretmenligi lisans programinin hazirlanmasr siire-
cinde Sosyal Bilgiler 6gretmenlerinin goriis ve 6nerileri belirlenmistir.

Aragtirmada Sosyal Bilgiler 6gretmenleri aldiklar: lisans egitiminin milli, ma-
nevi ve evrensel degerleri gelistirme, Kisisel ve mesleki gelisim saglama, iletisim
ve is birligini artirma, farkli 6grenme ortamlar: olusturma ve alan egitimi bilgisi
verme gibi yeterlikleri kazandirmada ekili oldugunu ifade ettikleri belirlenmistir.
Akhan (2017) da yaptig1 aragtirmada bu aragtirma sonuglariyla benzer bicimde
Sosyal Bilgiler 6gretmen adaylarmin aldiklar1 egitime yonelik goriislerinin genel
kiltirlerini artirdigr ve ogretmenlik uygulamasi deneyimi yasattigi gibi belirli
avantajlar sagladigini ifade ettikleri sonucuna ulagsmistir. Buradan hareketle Sos-
yal Bilgiler 6gretmenlerinin aldiklari lisans egitimlerinde kisisel gelisimi saglayan
ve Ogretmenlik kariyerini etkileyen derslerin kendilerine yeterlik kazandirdigini
distindiikleri sdylenebilir. Bununla birlikte arastirmada Sosyal Bilgiler 6gretmen-
leri lisans egitimlerinin kazandirmada eksik kaldig: yeterliklere iliskin goriislerini
de belirtmiglerdir. Buna gore katilimcilar, 6gretme ve 6grenme stirecini yonetme,
alan bilgisi, alan egitimi bilgisi, egitim ve 6gretimi planlama ile iletisim ve is birligi
yonlerinden aldiklari lisans egitiminin eksik kaldigini ifade etmislerdir. Literatiire
baktigimizda ise benzer sekilde Unlii, Kocoglu ve Ay (2015) tarafindan gercekles-
tirilen ¢aligmada Sosyal Bilgiler 6gretmen adaylarinin lisans egitimlerinde uygula-
mal1 dersleri yetersiz olarak gordiikleri ve teorik derslerden ise mesleki bakimdan
faydalanamadiklari sonucuna ulagilmistir. Buradan hareketle Sosyal Bilgiler 6gret-
menlerinin lisans egitimlerinde 6gretmenlik meslegine iligkin teorik ve uygulamali
dersleri yeterlik kazandirmada eksik bulduklar: buna ragmen aldiklar: egitimin
iletisim ve is birligine yonelik yeterlik kazandirmas: konusunda ise kararsiz bir tu-
tumda olduklar: s6ylenebilir. Yilmaz'in (2010) arastirmasinda ise bu arastirmadan
farkli olarak 6gretim elemanlarinin Sosyal Bilgiler lisans egitimine iliskin goriisle-
rinin farkli oldugu gorilmistiir. S6z konusu arastirmada 6gretim elemanlari lisans
egitimine yonelik bir dezavantaj olarak 6gretmen adaylarinin entelektiiel, mesleki
ve kiiltiirel pek ¢ok a¢idan kendilerini yetistirmede istekli olmadiklarini ve alanla-
rinda kendilerini gelistirmek i¢in ¢aba gostermediklerini belirtmislerdir.
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Sosyal Bilgiler 6gretmenlerinin ele aldiklar: 6nerilerin kendini alaninda gelis-
tirmis ve bu bilgisini sinif icinde aktif kullanan Kisilere yonelik belirli 6zellikler
etrafinda kiimelendirdikleri goriilmektedir. Kayanin (2009) arastirmasinda da bu
aragtirma ile benzer sekilde Sosyal Bilgiler 6gretmen adaylarinin ideal Sosyal Bil-
giler 6gretmenleri algilarinin kendini her alanda yetistiren, kitap ve gazete gibi
yayinlar: takip ederek giincel olaylardan haberdar olan ve bilgi diizeyini artirmak
icin ¢abalayan kisiler oldugu sonucuna ulagilmigtir. flgili literatiire bakildiginda
da ideal 6gretmeni tanimlamaya iliskin ¢alismalarda bu kisilerin iletisime 6nem
veren, 6grencileriyle olumlu iligkiler kuran, nitelikli egitim veren, alanina hakim,
ahlakly, isini seven (Caliskan, Isik ve Saygin, 2013; Gengtiirk, Akbas ve Kaymaker,
2012; Giiltekin, 2015; Telli, Den Brok ve Cakiroglu, 2010; Ozabaci ve Acat, 2005)
bireyler olarak tanimlandig1 sonucuna ulagilmstir.

Arastirmada Sosyal Bilgiler 6gretmenlerinin Sosyal Bilgiler 6gretmenligi lisans
programinda okutulmasini istedikleri zorunlu ve se¢meli derslere iliskin onerileri
de tespit edilmistir. Sosyal Bilgiler 6gretmenleri, Sosyal Bilgiler 6gretmenligi lisans
programinda zorunlu olarak okutulmasi gereken dersleri Atatiirk lkeleri ve Inki-
lap Tarihi I ve II, Egitimde Ol¢me ve Degerlendirme, Genel Fiziki Cografya, Os-
manli Tarihi I ve IT olmak tizere ifade ettikleri sonucuna ulagilmigtir. Yani sira Sos-
yal Bilgiler 6gretmenleri, Sosyal Bilgiler 6gretmenligi lisans programinda se¢meli
olarak okutulmas: gereken dersleri de Yabanci Dil I ve II, Topluma Hizmet Uy-
gulamalari, Afetler ve Afet Yonetimi, Bilisim Teknolojileri, Sosyal Bilgilerde S6z-
lit ve Yazili Edebiyat olarak onerdikleri sonucuna ulasilmistir. Buradan hareketle
katilimcilar lisans programlarinda Sosyal Bilgiler dersinin dogasina uygun, sosyal
bilim disiplinlerini iceren derslere yer verilmesini istedikleri séylenebilmektedir.

Arastirmada 6gretmenlerin Sosyal Bilgiler lisans programindan ¢ikarilmasini
onerdikleri ve yeni bir ders yapist olarak eklenmesini 6nerdikleri dersler tespit
edilmistir. Buna gore Sosyal Bilgiler 6gretmenleri, Topluma Hizmet Uygulamalari,
Yabanci Dil I ve II, Bilim, Teknoloji ve Toplum, Egitimde Drama gibi derslerin
lisans programindan ¢ikartilmasi gerektigini 6nermislerdir. Sosyal Bilgiler 6gret-
menlerinin Yabanci Dil I ve II ve Topluma Hizmet Uygulamalar1 dersi basta olmak
lizere bazi derslerin programda zorunlu olarak okutulmasi ya da ¢ikartilmas: nok-
tasinda kararsizliklar yasadigi sdylenebilmektedir. Yilar ve Ciice (2021) tarafindan
gerceklestirilen ¢alismada da bu ¢alismayla benzer bir sonuca ulagilmistir. Sosyal
Bilgiler 6gretmenlerinin 6zel alan yeterliklerini etkileyen faktorler ve bunlarin li-
sans programiyla iliskisini inceleyen arastirmada katilimcilarin, 6zel alan yeter-
liklerini kazandirmada Topluma Hizmet Uygulamalar1 dersinin verimsiz bir ders
oldugunu ifade ettikleri belirlenmistir. Sosyal Bilgiler 6gretmenlerinin lisans prog-
ramina eklenmesini 6nerdikleri yeni derslerin ise Go¢ ve Gé¢men Egitimi, Okul
Yonetimi, Z ve Alfa Kusaginin Psikolojisi ve Egitimi, Anayasa, Diksiyon ve Hitabet
Egitimi, Iklim Degisikligi ve Cevre Sorunlari gibi derslerden olustugu sonucuna
ulagilmugtur. Literatiirde Karadag ve Ozdemir Ozden (2020)’in ¢aligmalarinda Sos-
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yal Bilgiler 6gretmen adaylarinin ¢ok kiiltiirlii siniflarda egitim verebilmeye yo-
nelik becerilerinin diisiik oldugu; Karadag, Kesten ve Ozdemir Ozden (2021)’in
aragtirmalarinda Sosyal Bilgiler 6gretmenlerinin farkll kiltiirel gecmise sahip
ogrencilerin kiltiirel 6zelliklerini 6gretime yerlestirme konusunda zayif olduklar:
ve lisans 6gretim programlarinin ¢ok kiltiirli egitime iliskin konularda yeterli ol-
madigini ifade ettikleri sonuglaria ulagilmistir. Literatiirde benzer sekilde Kegeci
(2019) tarafindan yapilan ¢alismada Sosyal Bilgiler 6gretmen adaylarinin lisans
Ogretim programlarinin gé¢men sorunu ve ¢ok kiltiirli egitime uygun olmadig:
sonucuna ulagilmigstir. Sosyal Bilgiler 6gretmenlerinin Diksiyon ve Hitabet Egiti-
mine yonelik de bir dersin agilmasini énerdikleri belirlenmistir. Ogretmenlerin bir
Sosyal Bilgiler 6gretmeni olarak iletisim, diksiyon ve hitabet konusunda gelistiril-
meye ihtiya¢ duyduklar: diistiniilebilir. Benzer gekilde Yilar, Aydogmus ve Karadag
(2020b) tarafindan gergeklestirilen ¢alismada Sosyal Bilgiler 6gretmen adaylarinin
da yer aldig: cesitli programlardan katilimcilarin 6gretmen-6grenci etkilesimi bag-
laminda gelistirmek istedikleri iletisim becerilerine yonelik 6z degerlendirmeleri
belirlenmeye ¢aligilmistir. Arastirma sonucunda 6gretmen adaylarinin egitim or-
taminda en ¢ok Tiirkgeyi etkin kullanma ve hitabet becerilerini gelistirmeyi iste-
dikleri sonucuna ulagilmistir. Sosyal Bilgiler 6gretmenlerinin {klim Degisikligi ve
Cevre Sorunlarina yonelik de bir dersin programda yer almasini istedikleri belir-
lenmistir. Literatiire baktigimizda Yilmaz ve Sayhan (2018) tarafindan gercekles-
tirilen ¢aliymada bu ¢alisma sonucuna benzer sekilde Sosyal Bilgiler 6gretmenligi
lisans programinda alan dersleri, meslek bilgisi ya da genel kiiltir dersleri arasinda
cevre, ¢evre konular1 ve ¢evre egitimine iliskin konulara sinirl diizeyde yer ve-
rildigi tespit edilmis, bu durum programda bir eksiklik olarak nitelendirilmistir.
Karatekin (2011) tarafindan gergeklestirilen calismada da bu durumu destekler
nitelikte Sosyal Bilgiler 6gretmen adaylarimin ¢evre bilgi diizeylerinin yeterli ol-
madig1 bu durumun ise programlarda yer alacak kapsamli ¢cevre bilgisi dersleri ile
degistirilebilecegi sonucuna ulagilmistir. Dolayisiyla bu ¢alismadaki sonuca benzer
sekilde Sosyal Bilgiler 6gretmenleri ve 6gretmen adaylariin Sosyal Bilgiler lisans
programinda go¢, gogmen egitimi gibi cok kiiltiirlii konularda, ¢evre egitimi ve
cevre konularinda ve dili etkili kullanma ve hitabet konularinda eksiklik hissettik-
leri diistintilebilir.

Arastirmada 6gretmenlerin Sosyal Bilgiler 6gretmenligi lisans programinda
genel olarak diizenlenmesini istedikleri ve yeni lisans programina dair 6nerdikleri
konulara iliskin goriisleri de belirlenmistir. Buna gore Sosyal Bilgiler 6gretmenleri
6gretmenlik uygulamasi derslerinin siiresinin uzatilmasi, uygulamali derslere agir-
lik verilmesi, sinif ve okul yonetimiyle ilgili derslerin artirilmasi, 6gretim strateji,
yontem ve teknikleriyle ilgili derslerin artirilmasi hususunda oneriler getirmisler-
dir. Celikkaya (2011) tarafindan yapilan ¢alismada da benzer bir sonuca rastlan-
mustir. Buna gore Sosyal Bilgiler 6gretmen adaylarinin 6gretmenlik uygulamas:
dersine yonelik beklentilerini ve bu beklentilerin karsilanma diizeyini inceleyen
aragtirmada 6gretmen adaylarinin bu ders hakkinda beklentilerinin alt diizeyde
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kargilandigy, derse yonelik amag ve igleyis bakimindan verim alamadiklar sonucu-
na ulagilmistir. Dolayisiyla Sosyal Bilgiler 6gretim programinda yer alan 6gretmen-
lik uygulamasi dersinin ve bu dersin etkin yiiriitilmesini saglayan strateji, yontem
ve teknige iliskin konularin programda istenen diizeyde ele alinmadigi sdylenebilir.

Arastirmanin sonuglarina dayali olarak su 6neriler getirilebilir:

o Sosyal Bilgiler 6gretmenligi lisans programinin uygulamaya doniik ve alan
bilgisinin yogun bicimde verildigi bir yapiya kavusturulmalidir.

o Sosyal Bilgiler 6gretmenligi lisans programinda yer alacak derslerin Sosyal Bil-
gilerin dogasina uygun, sosyal bilim disiplinlerini igeren ve teknoloji uygula-
malarina iliskin yenilikleri takip etmeye firsat verecek nitelikte tasarlanmalidir.

« Sosyal Bilgiler 6gretmenligi lisans programina giincel olay ve sorunlari igeren
¢agdas konularin yer aldig1 dersler eklenmelidir.

o Sosyal Bilgiler 6gretmenligi lisans programinin tasarlanmasina yonelik Sosyal
Bilgiler egitimi alanindan 6gretmen adaylar: ve akademisyenlerin goriislerini
alan ¢alismalara yer verilmelidir.

Tesekkiir ve Aciklamalar

Caligmamiza katki saglayan tiim Sosyal Bilgiler 6gretmenlerine tesekkiir ederiz.

Cikar Catismasi

Makalenin yazarlari arasinda, ¢aligma kapsaminda herhangi bir kisisel ve finan-
sal ¢ikar ¢atigmasi bulunmamaktadir.

Yazar Katki Oranlari

Caligmanin Tasarlanmasi (Design of Study): CY(%33), YK(%33), FOB(%34)
Veri Toplanmasi (Data Acquisition): CY(%33), YK(%33), FOB(%34)

Veri Analizi (Data Analysis): CY(%33), YK(%33), FOB(%34)

Makalenin Yazimi (Writing Up): CY(%33), YK(%33), FOB(%34)

Makalenin Goénderimi ve Revizyonu (Submission and Revision): CY(%33),
YK(%33), FOB(%34)
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HOW SHOULD THE SOCIAL STUDIES TEACHING
UNDERGRADURATE PROGRAM BE? TEACHERS' OPINIONS
AND SUGGESTIONS

ABSTRACT

This study examined the views and suggestions of Social Studies teachers re-
garding the Social Studies teaching undergraduate programme. We used a basic
qualitative research method and criterion sampling, and maximum variation
sampling to determine the participant group. We conducted the research with 14
Social Studies teachers. A standardised open-ended interview form developed by
the researchers was used as a data collection tool. The data were analysed using the
content analysis method. According to the findings, the Social Studies undergra-
duate programme provides the most competencies, including national, spiritual
and universal values, personal and professional development, communication and
cooperation, creating learning environments and managing the teaching and lear-
ning process. We determined that there is a lack of competencies such as managing
the teaching and learning process, field knowledge, field education knowledge and
education and training planning. However, the study evinced that Social Studies
teachers should possess the most competency in national, spiritual and univer-
sal values, personal and professional development, approach to students, content
knowledge, communication and cooperation, and managing the teaching and le-
arning process. We also determined that the participants had various suggestions
about compulsory, elective courses and courses to be removed from the program-
me. The study revealed a need to add courses such as Immigration and Immigrant
Education, School Management, Psychology and Education of Generation Z and
Alpha, Constitution, Diction and Oratory Education, Climate Change and Envi-
ronmental Problems to the Social Studies undergraduate programme. We determi-
ned that regulations such as teaching practice, classroom and school management,
teaching strategies, methods and techniques, and increasing the number of applied
courses in the undergraduate programme are required. The research results sug-
gested that the Social Studies teaching undergraduate programme should be stru-
ctured in a practical and field-oriented manner, that it would allow following the
innovations in technology applications, and that courses on contemporary topics,
including current events and problems, should be added.

Keywords: Social Studies Undergraduate Program, Teacher, Social Studies
Education, Opinion, Suggestion.
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SOSYAL BILGILER OGRETMENLIiGIi LISANS PROGRAMI
NASIL OLMALI? OGRETMENLERIN
GORUSLERI VE ONERILERI

0z

Bu arastirmada Sosyal Bilgiler 6gretmenlerinin Sosyal Bilgiler 6gretmenligi
lisans programina iligskin goriis ve onerileri incelenmistir. Arastirmada temel ni-
tel aragtirma yontemi kullanilmistir. Katilimer grubunun belirlenmesinde 6lgiit
ornekleme yontemi ve maksimum ¢esitlilik 6rneklemesi kullanilmig ve 14 Sosyal
Bilgiler 6gretmeniyle arastirma yiriitilmiistiir. Veri toplama araci olarak arastir-
macilar tarafindan gelistirilen standartlastirilmig agik-uglu miilakat formu kulla-
nilmis ve veriler igerik analizi yontemiyle analiz edilmistir. Elde edilen bulgularda
Sosyal Bilgiler lisans programinin en ¢ok milli, manevi ve evrensel degerler, kisisel
ve mesleki gelisim, iletisim ve is birligi, 6grenme ortamlar1 olusturma, 6gretme
ve 6grenme siirecini yonetme gibi yeterlikleri kazandirdigy; 6gretme ve 6grenme
slirecini yonetme, alan bilgisi, alan egitimi bilgisi ve egitim ve 6gretimi planlama
gibi yeterlikleri kazandirmada ise eksik kaldig: tespit edilmistir. Bununla beraber
Sosyal Bilgiler 6gretmenlerinin en ¢ok milli, manevi ve evrensel degerler, kisisel ve
mesleki gelisim, 6grenciye yaklasim, alan bilgisi, iletisim ve is birligi ve 6gretme
ve 6grenme siirecini yonetme konularinda yeterlige sahip olmalarinin gerektigi
belirlenmistir. Ayrica katilimcilarin zorunlu, segmeli ve programdan kaldirilacak
derslere iligkin ¢esitli 6nerileri oldugu tespit edilmistir. Sosyal Bilgiler lisans prog-
ramina Go¢ ve Gogmen Egitimi, Okul Yonetimi, Z ve Alfa Kusaginin Psikolojisi
ve Egitimi, Anayasa, Diksiyon ve Hitabet Egitimi, [klim Degisikligi ve Cevre So-
runlar gibi derslerin eklenmesine ihtiya¢ duyuldugu bulunmustur. Lisans prog-
raminda 6gretmenlik uygulamasi, sinif ve okul yonetimi, 6gretim strateji, yontem
ve teknikleri ve uygulamali derslerin sayilarinin artirilmas: gibi diizenlemeler ya-
pilmas: gerektigi tespit edilmistir. Arastirma sonuglarindan yola ¢ikarak Sosyal
Bilgiler 6gretmenligi lisans programinin uygulamaya doniik ve alan konularinin
yogunlukta oldugu bir yapiya kavusturulmasi, teknoloji uygulamalarina iliskin
yenilikleri takip etmeye firsat verecek nitelige getirilmesi ve giincel olay ve sorunlar:
iceren ¢agdas konularin yer aldig1 derslerin eklenmesi nerilmistir.

Anahtar Kelimeler: Sosyal Bilgiler Lisans Programi, Ogretmen, Sosyal Bilgiler
Egitimi, Goriis, Oneri.
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INTRODUCTION

In this day and age, the undergraduate education of teachers, who find the op-
portunity to teach in public and private schools as well as in various course centres,
is critical in ensuring their success. Undergraduate education programmes aim to
train teachers who are personally and professionally equipped and suitable for the
needs of the age by offering different content to gain professional knowledge and
skills, field education and teaching experience. With the developing and changing
world, such pre-service education of teachers gains new content. Teaching as a pro-
fession aims to raise productive and active citizens in a country, enabling individu-
als to benefit themselves, their families, their state, their homeland and the world.
Regarding raising qualified and influential future citizens, the teaching profession
positively affects the country’s and society’s future (Gék¢e & Erdem, 2019, p. 61).
Teachers’ aim of raising active citizens helpful to their country and society is one of
the primary objectives of the Social Studies course at the secondary school level. In
this respect, Social Studies can be defined as a course that aims to provide students
with knowledge, skills, attitudes and values related to social life based on knowle-
dge selected from social science disciplines in order to raise good and responsible
citizens (Erden, undated, p. 8). This course, founded to ensure students gain a so-
cial personality and become good citizens and sensitive to the events and problems
in their environment, aims for students to recognise their history and culture, be
at peace with them, and be well-equipped in terms of knowledge, skills and values
(Ozalp ve Kaymakei, 2019, s. 143-164; Kirike1, Colak, & Ibrahimoglu, 2022, p. 17;
Sonmez, 1998, p. 8; Sozer, 1998, p. 18; Yilar & Tomal, 2020a, p. 5).

The history of Social Studies teacher training in Tiirkiye coincides with when
this course was included in the Turkish education system, and there was no men-
tion of a Social Studies teacher training programme until 1968. During these pe-
riods, a single disciplinary approach was dominant: Teachers who graduated from
History and Geography departments took courses such as General History, His-
tory of the Republic of Tiirkiye, General Geography, History, Geography and Ci-
vics, Special Teaching Procedure of History, Geography and Civics, and Course
Practices. After graduation, they taught courses that included Social Studies sub-
jects (Ada & Baysal, 2013, p. 85; Kaymakci, 2012, p. 46). This practice continued
with the training of History and Geography teachers, especially at Yiiksek Muallim
Mektebi (the Higher School of Teaching), which opened in the 1924-1925 acade-
mic year, and at Gazi Orta Muallim Mektebi ve Terbiye Enstitiileri (the Gazi Secon-
dary School of Teaching and Education Institutes), which opened in Konya in the
1926-1927 academic year and moved to Ankara (Akyiiz, 2021, p. 384; Ercan, 2009,
p. 49; Oztiirk, 1991, p. 215; Demirbas ve Ozalp, 2022, s. 2608-2609). However, as
the students graduating from Science and Literature departments being trained as
teachers of many courses caused problems, the efforts of the National Education
Planning Board in 1961 resulted in education institutes being divided into depart-
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ments, and History-Geography and Civics branches started to be trained in the Li-
terature department. The institutes were extended to three years in the 1966-1967
academic year. The Literature department was divided into Turkish and Social
Studies departments. In the following years, it was observed that this practice was
not permanent; thus, in 1978, the education period of education institutes, which
trained branch teachers, was increased to four years and transformed into Yiiksek
Ogretmen Okullar1 (Higher Teacher Training Schools); the Social Studies depart-
ment was closed, and the single discipline History-Geography departments were
reintroduced (Duman, 1988, pp. 134-186-190). With the 1981 law, all higher edu-
cation institutions in Tiirkiye were affiliated with universities. After this regulation,
faculties of education were divided into departments such as Educational Sciences,
Social Sciences Education and Science Education in the 1982-1983 academic year.
As a result of this practice, Social Studies teachers continued to be trained in His-
tory and Geography Education programmes under the Social Sciences Education
department. In the decision taken with this regulation in 1982-1983, this situation
of Social Studies teaching was clearly stated as a footnote. It was also stated that
individuals studying in History and Geography Teaching programmes should be
trained as individuals capable of teaching Social Studies. Regarding the course con-
tents in the Pedagogical Formation Programme, they had more theoretical and less
practical content in the courses aimed at providing teaching formation in underg-
raduate programmes (Yiiksekogretim Kurulu, 2007a, pp. 39-41).

In 1996, the Council of Higher Education (YOK) initiated the reorganisation
of the Teacher Training Programmes of the Faculties of Education, and changes
were made in the undergraduate and graduate programmes of the faculties. Then,
with the transition to eight-year compulsory education in the 1997-1998 academic
year, the Council of Higher Education (YOK) started the restructuring process in
the Faculties of Education with its decision dated 1997. Incompatibilities in course
contents and credits, the lack of specific standards in practices in schools, and the
low number of practical courses were influential in this decision. The programmes
were rearranged, and the branches related to primary education were united under
the roof of the Department of Primary Education in the new structure. With this
arrangement, the undergraduate Social Studies teaching programme was made re-
ady for education. With the programme opened, there was a significant increase
in quotas due to the need, and it was decided to use a central and common curri-
culum in Social Studies teaching programmes to teach Turkish courses as a minor.

A review of the prepared undergraduate programme revealed that important
arrangements were made, especially for the courses aimed at providing teaching
formation. These regulations included courses that enable pre-service teachers to
develop their teaching knowledge and skills within the programme with practices
each semester for early school experience and that facilitate teaching computers
and other technological materials. Starting from the programme’s first semester,
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courses such as Introduction to Teaching Profession, School Experience I, Deve-
lopment and Learning, Planning and Evaluation in Teaching, and courses related
to teaching practice were included, besides Introduction to Social Sciences, Gene-
ral and Physical Geography, History of Political Thought, Geography of Environ-
mental Problems among the field courses of Social Sciences and Turkish I: Writ-
ten Expression, Knowledge and Theories of Literature, and Children’s Literature
(YOK, 1998, pp. 3-9-43; YOK, 2007a, p. 4-; YOK, 2007b, p. 9).

The undergraduate Social Studies teaching programme was updated in the
2006-2007 academic year. Accordingly, a new undergraduate programme was de-
veloped due to the programme’s problems in meeting the need for teachers per the
requirements of the age, the issues that occurred in the 1998 undergraduate prog-
ramme, the ones arising from the minor application, and the renewal of the Social
Studies curriculum in 2005. With this programme, the application of minor bran-
ches has been terminated, and the proportion of world knowledge courses such as
History of Science and Effective Communication, which are dominant in scientific
research, able to use information technologies and care about modernity, has been
increased. With the updated programme, the Community Service Practices course
was introduced to all departments, field knowledge courses such as Anthropology,
Science, Technology and Social Change, Citizenship, Human Rights and Democ-
racy were added to the curriculum, and content appropriate to the general philo-
sophy of Social Studies was included in the courses (YOK, 2007b, p. 8-69).

After the Social Studies curriculum change in 2017, the new Social Studies te-
aching undergraduate program was implemented in 2018. There was an increase
in theoretical course hours and a decrease in practical course hours in the 2018
undergraduate program. Moreover, courses related to social science disciplines,
such as Social Psychology, Archaeology, Sociology, Sociology and Philosophy, whi-
ch constitute the scope of Social Studies, were removed from the program, and the
hours of some courses related to social science disciplines were reduced. Among
the newly added courses were field courses such as Social Studies Learning and
Teaching Approaches, Social Studies Curricula, and Disasters and Disaster Mana-
gement. The number of elective courses was also increased, and a pool of a wide
range of elective courses was created, including Attention Deficit and Hyperacti-
vity Disorder, Education of Hospitalized Children, and Nutrition and Health (Tok-
can & Tangiild, 2019, p. 116; Tonga, 2020, p. 1557; YOK, 2018, p. 2).

The Social Studies teaching undergraduate program was lastly amended in
2020. The Council of Higher Education initiated the process of “delegation of aut-
hority” to universities and transferred the authority to determine the content of
teaching undergraduate programs to Faculties of Education. With the decision ta-
ken, each university could design teaching undergraduate programs taking into
account the Turkish Qualifications Framework and the Teaching Profession Quali-
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fications determined by the Ministry of National Education (YOK, 2020). The afo-
rementioned delegation of authority bolstered the intensive work of administrators
and faculty members in the Faculties of Education to identify deficiencies or needs
in undergraduate programs.

The related literature review evinced that various studies were conducted on
the Social Studies teaching undergraduate program. These studies revealed that the
subjects determined the opinions of prospective teachers (Akhan, 2015; Celikkaya,
2013; Unld, Kogoglu, & Ay, 2015), academicians (Sahin, 2020) and the problems
encountered in undergraduate Social Studies education (Kogoglu & Egiiz, 2019;
Yilmaz, 2009; Yilmaz, 2010). Additionally, the literature includes studies evalua-
ting the structure of the Social Studies teaching undergraduate program in Tiirkiye
(Bozkurt, 2020; Kaymakei, 2012; Ozav, 2001; Sarpal & Acun, 2019; Tonga, 2020;
Tonga, 2012; Yilmaz & Sayhan, 2016) and in various countries (Bilici & Bedirha-
noglu, 2020; Kayhan & Yildirim, 2014) and comparing programs (Akarsu, Yilma-
zer, & Gegit, 2020; Coban, 2010; Sagdig, 2018; Tokcan & Tangiilii, 2019).

This research is considered important in terms of determining the opinions
of Social Studies teachers about the competencies provided by or lacking in their
undergraduate education and the competencies that Social Studies teachers should
have, and receiving their suggestions for the preparation of the undergraduate
programs transferred to the Faculties of Education by YOK in 2020. We believe
that the opinions and suggestions of Social Studies teachers, who are among the
important partakers in the preparation of the Social Studies teaching undergra-
duate program, can be a road map for the development of Social Studies underg-
raduate programs, set an example for the programs to be prepared, and play an
important role for the institutions to form opinions. Furthermore, this study could
contribute to eliminating the deficiency in the relevant literature regarding the tea-
chers’ views on the Social Studies teaching undergraduate program.

Purpose of the Study

This study aimed to reveal the opinions and suggestions of Social Studies tea-
chers about the Social Studies teaching undergraduate program. For this purpose,
we sought answers to the following questions:

1. What are the participants’ opinions about the undergraduate program they
graduated from?

2. What are the participants’ views on the competencies that Social Studies
teachers should have?

3. What are the participants’ suggestions regarding the Social Studies underg-
raduate program?
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METHOD

This section includes the research design, participant group, data collection,
data analysis and information about the ethics committee permission.

Research Design

We preferred qualitative research approaches to answer the problem addressed.
In qualitative research, researchers examine the meanings that individuals create
in their minds to develop field-specific explanations or theories (Ozden & Saban,
2017; p.5) and prefer different qualitative research approaches according to the
event, phenomenon, situation or context to be examined (Creswell, 2016, p.7). We
deemed it appropriate to use the basic qualitative research design. Basic qualitative
research design is used to determine how people make sense of their lives and
experiences and to reveal and interpret these meanings depending on the nature
of qualitative research (Merriam & Tisdell, 2016, pp. 22-24). Basic qualitative re-
search can also be used to learn the perspectives and opinions of people who have
experienced a particular event or phenomenon (Ary, Jacobs, Sorensen, & Walker,
2013, p. 484). We, therefore, used the basic qualitative research design to exami-
ne the meanings that Social Studies teachers construct about the undergraduate
programme, reveal and interpret such meanings, and determine their opinions and
suggestions about the programme.

Participant Group

The participant group consisted of Social Studies teachers working in the
Black Sea Region public secondary schools in the 2021-2022 academic year. We
determined the participant group using purposeful sampling methods, criterion
sampling and maximum diversity sampling. Criterion sampling handles situati-
ons that meet criteria determined before the research. In other words, it is the
situation where the participants to be included in the scope of the research meet
the criteria determined by the researchers or literature on the subject to be exami-
ned (Yildirim & Simsek, 2016, p.122). Maximum diversity sampling, on the other
hand, can be defined as the identification and inclusion of various situations that
are similar to the problem to be examined (Buytkoztiirk, Cakmak, Akgiin, Kara-
deniz, & Demirel, 2015, p. 90).

In this context, we set “having at least ten years of teaching experience” as a
criterion as we considered that teachers would be able to express their opinions
and suggestions about the Social Studies undergraduate programme more comp-
rehensively due to relatively long-term experience of the effects of their undergra-
duate education on their teaching profession. Thus, we selected those who met the

https://doi.org/10.7822/omuefd.1201115 d



Sosyal Bilgiler Ogretmenligi Lisans Programi Nasil Olmali? ..

criteria from among the teachers who volunteered to participate in the study. We
then obtained information about the teachers” university of graduation and Social
Studies undergraduate programs. Given the information obtained, we used maxi-
mum diversity sampling to ensure diversity in the participant group regarding the
graduate university and Social Studies undergraduate program. The main reason
for choosing maximum diversity sampling was to find common facts in the opini-
ons and suggestions of teachers who graduated from various universities and Social
Studies undergraduate programs and to reveal different dimensions of the issue ac-
cording to this diversity (Yildirim & Simsek, 2016, p.119). In this context, the parti-
cipant group consisted of 14 Social Studies teachers who met the sampling methods.
Table 1 shows the information about the personal characteristics of the participants.

Table 1. Personal Characteristics of the Participants

Graduation  Service

Participant ~ Gender University Programme Year Year
K1 Male Canakkale Onsekiz Mart University 1998 2006 14
K2 Female Ondokuz Mayis University 2005 2011 10
K3 Male Karadeniz Teknik University 2005 2009 12
K4 Male Atatiirk University 1998 2002 20
K5 Male Ondokuz Mayis University 2005 2011 10
K6 Male Ondokuz Mayis University 1998 2005 17
K7 Male Balikesir University 2005 2009 12
K8 Female Dokuz Eyliil University 1998 2004 17
K9 Male Ondokuz Mayis Uni. (Amasya Fac. of Education) 1998 2005 15
K10 Female Ondokuz Mayis University 1998 2002 18
K11 Male Ondokuz Mayis University 1998 2002 20
K12 Male Ondokuz Mayis Uni. (Fac. of Education 1998 2003 17
K13 Male Ondokuz Mayis University 1998 2005 17
K14 Male Karadeniz Teknik University 2005 2010 11

Table 1 shows that 11 participants were male, while three were female. The
participants were graduates of Ondokuz Mayis University, Canakkale University,
Karadeniz Technical University, Atatiirk University and Balikesir University. In ad-
dition, the participants graduated from 1998 and 2005 undergraduate programs.
The minimum service year for the participants was ten years, while the maximum
was 20 years.
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Data Collection

We used interviews to collect data. Interviews are used to uncover how peop-
le construct their lives, the meanings they attach to their experiences and their
perspectives on a particular event or phenomenon, and to gather their stories. The
interview has three approaches: the casual conversational interview, the general
interview guide approach and the standardised open-ended interview. We used a
standardised open-ended interview approach in this study. In this approach, rese-
archers carefully and precisely construct each question before the interview and
ask the same questions to each participant in the same format and order, including
probing questions. This provides advantages in terms of consistency between in-
terviews, data comparison and analysis, and efficient use of time (Patton, 2014, p.
341-347). Thus, we preferred this approach due to the advantages mentioned and
its suitability to the nature of the topic to be addressed.

We followed a series of steps while developing the form for the standardised
open-ended interview approach. First, we examined the 1998, 2005, and 2018 So-
cial Studies undergraduate programs and the studies conducted in the literature on
Social Studies undergraduate programs. We determined the topics to be addressed
in the interviews through these reviews. Then, the writing process regarding the
questions to be asked by each researcher was carried out separately. At the end
of the question-writing process, we decided on the questions to be addressed. In
order to examine the scope and language comprehensibility of the prepared qu-
estions, we took the opinions and suggestions of two faculty members, experts
in Social Studies education and one expert in Turkish education. Based on the
opinions and suggestions, we organised the questions and conducted preliminary
interviews with three Social Studies teachers. The research did not include the data
obtained from the preliminary teacher interviews. At the end of the preliminary
interviews, we decided on the final version of the form. Some of the questions
in the final interview form include the following: “What do you think about your
undergraduate education?”, “Which competencies did your undergraduate education
contribute to in your teaching journey?”, “Which competencies did your undergra-
duate education cause a deficiency in your teaching journey?”, “What should be the
competencies of a Social Studies teacher?”, “Which courses would you recommend to
be compulsory in the Social Studies undergraduate program?”, “Which courses would
you recommend to be added to the Social Studies undergraduate program?” and “As
a teacher, which issues would you recommend to be regulated in the Social Studies
undergraduate program?”

During the data collection process, we contacted Social Studies teachers wor-
king in various public schools and gave preliminary information about the purpose
and scope of the study. Accordingly, we prepared a list of personal information of
the teachers who volunteered to participate in the study. We identified the people

https://doi.org/10.7822/omuefd.1201115 d



Sosyal Bilgiler Ogretmenligi Lisans Programi Nasil Olmali? ..

who met the sampling criteria and determined the participant group through this
list. We held at least two meetings with each of the teachers in the participant group
before the data collection process. In these meetings, we discussed topics such as
the researchers and the participants knowing each other better, giving more de-
tailed information about the purpose and scope of the research, determining the
place and time of the interviews, the confidentiality of the personal information of
the participants and using the information they provided only for scientific purpo-
ses, using the voice recorder to record the data, the reservations of the participants
on various issues and other issues they were curious about. In the first meeting, we
also gave the participants printouts of the 2018 Social Studies teaching undergradu-
ate program and asked them to examine the program in detail. We asked them to
specify their suggestions regarding the compulsory and elective courses in the prog-
ram, the courses they wanted to be removed and added, and the overall program.
Through these meetings, we tried to ensure that the participants better understood
the purpose and scope of the research, trusted the researchers, and eliminated their
prejudices or concerns about their confidentiality. At the end of the process, we
brought the participants together and recorded their opinions and suggestions on
the research topic with a voice recorder. We then transcribed the data in the voice
recorder into written form and printed them out. We met with the participants for
one last time to determine whether they wanted to make any corrections or additi-
ons to the information they provided. The data collection process was finalised by
making the arrangements or additions requested by the participants.

Data Analysis

We used content analysis to analyse the research data. Content analysis can be
defined as a qualitative data reduction effort to identify the fundamental consis-
tencies and expressions of events, spaces, styles, images, meanings and nuances
related to the research topic in extensive qualitative material (Patton, 2014, p. 453;
Altheide, 1987, p. 68). In content analysis, the data obtained are defined, and fin-
dings that are similar to each other are brought together around certain concepts
and themes and interpreted by organising them in a way comprehensible to the
reader (Yildirim & $imsek, 2016, p. 242). In organising the data, the frequency of
patterns and themes and descriptive explanations can be given (Patton, 2014, p.
453). In this context, the data obtained by adopting the content analysis approach
were analysed and presented by taking into account the stages of i) coding the
data, ii) finding themes, iii) organising the codes and themes, and iv) defining and
interpreting the findings (Yildirim & Simsek, 2016, p. 243).
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Ethics Committee Approval (There is no requirement of Ethics Committee
Approval for review articles)

All the rules specified in the “Directive on Scientific Research and Publication
Ethics of Higher Education Institutions” were followed in this study.

Name of the Ethical Review Board: Ondokuz May1s University Social and Hu-
man Sciences Research Board

Date of Ethical Assessment Decision: October 28, 2022

Ethical Assessment Certificate Number: 2022/907

FINDINGS

The findings of this study were categorised under two themes: “Opinions” and
“Suggestions”. Opinions deal with the competencies that the participants’ underg-
raduate education in the Social Studies undergraduate program provided or failed
to provide and the competencies that Social Studies teachers should have. Sugges-
tions include those regarding the courses in the 2018 Social Studies undergraduate
program and the program in general.

Opinions
The theme “opinions” includes three categories: “Opinions on the competen-
cies that undergraduate education provides”, “Opinions on the competencies that

undergraduate education fails to provide”, and “Opinions on the competencies that
Social Studies teachers should have”

Opinions on the competencies provided by undergraduate education
We examined under this category teachers’ views on the competencies provi-
ded by the undergraduate program they studied. We quantified the findings obta-

ined from these views and presented them in Table 2.

Table 2. Opinions on the Competencies Provided by Undergraduate Education

Competency Areas

National, spiritual and universal values

f
5
Personal and professional development 5
Communication and cooperation 5

5

Creating learning environments
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Managing the teaching and learning process
Field education knowledge
Planning education and training

Field knowledge

NOW W e

Approach to the student
Legislation knowledge 1

Total 37

The findings showed that their undergraduate education provided the partici-
pants with competencies mainly in national, spiritual and universal values, perso-
nal and professional development, communication and cooperation, and creating
learning environments. The participants’ opinions within the scope of national,
spiritual and universal values competency area evinced that they better understood
different perspectives and gained knowledge and experience about cultural diver-
sity thanks to their undergraduate education. Participant P10’s following thoughts
on the subject support the findings: “Various activities, conferences, theatres, exhibi-
tions, etc. contributed to the expansion of my perspective.” and “The fact that we met
friends from almost every part of our country in our crowded classroom environment
and the lessons on various cultures in the Social Studies course provided the opportu-
nity to get to know different cultures.” Another area emphasised by the participants
the most regarding the competencies provided by undergraduate education was
personal and professional development. Accordingly, the participants stated that
the social studies undergraduate program improved their world knowledge, incre-
ased their curiosity about improving themselves personally and professionally and
their questioning skills, and contributed to their love for the teaching profession.
The statements of P14 and P7, “My undergraduate education contributed to my sen-
se of curiosity about social, political and universal issues.” and “I had some prejudices
against teaching, but at the end of my education, I better understood the importance
of teaching, and I liked this profession more.”, respectively, support our findings.
Another most frequently repeated competency area is communication and coope-
ration. The participants stated that the undergraduate program provided them with
competencies in using Turkish appropriately and effectively, learning and using ef-
fective communication methods, and being more tolerant of human relations and
sociability. The opinions within creating learning environments competency area
evinced that the undergraduate education contributed to the participants’ compe-
tencies in accessing, using and developing teaching materials appropriate to the
outcomes and creating democratic learning environments where students can be
effective. P4 expressed their views about the competency gained in accessing, using
and developing materials saying, “The research and development course contribu-
ted to my professional life in preparing materials, using educational materials and
how to access materials.” Other titles related to the competency areas gained by the
participants included managing the teaching and learning process, field educati-
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on knowledge, planning education and training, field knowledge, approach to the
student and legislation knowledge. The first of the views on managing the teaching
and learning process was that the participants gained teaching experience through
courses such as teaching practice and experience during their undergraduate edu-
cation. The participants stated that this experience facilitated their adaptation to
the students and the school and that the experiences gained during their internship
guided them. The statement of P5, “Although we had a short internship, it was still
useful to see the school environment and get to know the students” supports our
findings. Secondly, the participants’ undergraduate education contributed to their
gaining competency in using instructional technologies.

Participants’ views on another competency area, field education knowledge,
included learning and using different strategies, methods, and techniques for field
teaching. The participants stated that the competencies they gained in teaching
strategies, methods and techniques related to their field in their undergraduate
education were essential. For example, P13 said, “Our university professors prepa-
red us for teaching with activities such as animation, discussion, role-playing, etc.,
during lectures. Knowing these methods made it easier for us when we started the
profession.” supporting the findings. Another area of competency emphasised by
the participants was planning education and training. The participants stated that
their undergraduate education improved their understanding of student psycho-
logy and developmental characteristics. Thus they planned education and training
by considering students’ individual differences and characteristics. P1 expressed
their thoughts on the subject with the following sentences: “I gained the ability to
know the developmental characteristics of students and to continue education in ac-
cordance with their developmental characteristics during my undergraduate educa-
tion.” Another competency emphasised by the participants is field knowledge. The
participants stated that their undergraduate education provided sufficient history,
geography, citizenship, and further scientific knowledge. Thus they developed the-
ir field knowledge competencies. P9’s statement, “In my undergraduate education,
there were many courses in history, geography, civics and other sciences. These courses
contributed a lot to me in terms of knowledge.” supports the findings. Within the
scope of the approach to students, which is yet another competency area emphasi-
sed by the participants, the participants’ undergraduate education provided them
with the competency to guide students in their personal development and future
planning; within the scope of knowledge of legislation, they gained competence in
the legislation concerning the teaching profession and the rights and responsibili-
ties of educators in school management.
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Opinions on the Aspects in Which Undergraduate Education is Deficientin
Gaining Competency

We examined the participants’ opinions regarding the competencies their un-
dergraduate education failed to provide when they started teaching and quantified
and presented them in Table 3.

Table 3. Opinions on the Competencies that Undergraduate Education
Fails to Provide

Competency Areas f

Managing the teaching and learning process 20
Field knowledge

Field education knowledge

9
5
Planning education and training 4
Communication and cooperation 3
Approach to the student 3
Creating learning environments 3

Total 47

Per the findings, the participants had the most deficiency in the competency
area of managing the teaching and learning process when they started their tea-
ching careers. Classroom and school management was the subject that the par-
ticipants stated that they had the most frequent deficiency in the competencies
evaluated within the scope of managing the teaching and learning process. They
believed they were insufficiently equipped in preparing daily and annual lesson
plans, time management, filling the class notebook, maintaining discipline and
motivating students towards the lesson in classroom management and that they
experienced deficiencies in these aspects. Furthermore, in their opinions on scho-
ol management, they stated that they experienced deficiencies in the functioning
of branch and group teacher committees and disciplinary committees and what
needs to be done, the functioning and management of parent meetings, and the
scope and functioning of watch duty and other assignments given by the scho-
ol administration. P13 explained their opinion on the subject with the following
statements: “..during the first years, I experienced deficiencies in the creation of re-
cords and documents such as filling the class notebook, watch duty, class council,
specific days and weeks, branch teachers’ council, parent meetings and preparation
of minutes, disciplinary board procedures, which were expected of me in the work
environment.”Another issue that caused the participants to experience deficiencies
in managing the teaching and learning process was the teaching experience. The
participants stated that the school experience and teaching practice courses were
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unplanned and irregular, the course hours were insufficient, and the teachers and
advisors did not show the necessary interest and dedication. We determined that
this situation prevented them from gaining experience in managing the teaching
and learning process before starting the teaching profession. Some of the partici-
pants’ opinions on the subject were as follows:

P3: It was a disadvantage that our practices in schools were insufficient and su-
perficial. When the teacher at the school we visited for practicum entered the class
with us, we did not have an effective practice opportunity. Some teachers saw the
interns as a burden. There were situations like “We are falling behind in the lesson,
you come to class and sit down”.

P7: When we went for internship training, we encountered an inadequate gui-
dance counsellor. She could not provide us with a model classroom environment. We
were supposed to teach a lesson once in a while. But we lectured once. Everything was
symbolic. We did not have the opportunity to communicate with the students and
could not comprehend their world of emotions and thoughts. We could not join in
their fun during breaks, we could only look at them from a distance.

Using instructional technologies and practical work outside the classroom and
school was another issue the participants stated they experienced deficiencies wit-
hin the scope of managing the teaching and learning process. The participants’
views on instructional technologies evinced that the university they studied at did
not have sufficient facilities, the faculty members did not use different instructio-
nal technologies, and they did not inform them of these matters. The participants’
opinions about classroom and out-of-school practices indicated that the courses
they took at the university remained at the theoretical level and that there was not
much space for classroom and out-of-school educational practices, field research
or field trips; therefore, they could not obtain the necessary competencies related
to classroom and out-of-school practices.

P9 expressed their views on the subject: “History and Geography, as a general
deficiency of our education system, remained what was taught in the classroom. We
did not have the chance to get at least to know the immediate environment both
historically and geographically and to make connections with what we learned theo-
retically in the lesson. Therefore, we also had difficulty carrying these to our classes.”

Another competency that the participants lacked when they started their tea-
ching careers was field knowledge. Participants stated that in their undergradua-
te education, field courses such as history, geography and citizenship were taught
in a superficial and rote learning approach, and therefore they were not efficient
enough. In addition, some participants stated that the number of courses in Social
Studies was less because of the intensity of the compulsory minor Turkish language
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teaching courses. For instance, P1 expressed their thoughts on the subject: “At the
university, we took some History, some Geography and some other courses. I would
have liked to receive a more in-depth education, especially in History and Geography.
The field courses were not that different from the courses we took in high school and
university preparation period.” Similarly, P4’s words emphasised the compulsory
minor courses: “..almost half of our courses were Turkish education courses. This
resulted in receiving limited education in our own field.” This study showed that the
incompatibility between the undergraduate and secondary school programs was
another reason for the deficiencies related to field knowledge competency. Parti-
cipants stated that they did not have the chance to use the content of some of the
courses they took in their undergraduate education in their teaching careers in any
way and that the content offered in courses such as history, geography and citizens-
hip was incompatible with secondary school courses. For example, the following
statement of P3 on the subject supports our findings: “We acquired a lot of infor-
mation that I have never used and will never use in my professional life. I have never
come across such information after university, and I have never used it anywhere.”

Another competency that the participants frequently emphasised that they lac-
ked was field education knowledge. Within the scope of this competency area, they
had deficiencies in teaching strategies, methods and techniques and measurement
and evaluation methods necessary to realise field education. They expressed that in
the first years of their teaching, they could not distinguish which strategy, method
or technique could be used to teach the subjects and which methods they should
use in measurement and evaluation. They discovered these throughout the process
through trial and error. They also stated that the main reason for such deficiency
was the insufficient quality and quantity of courses on these subjects during un-
dergraduate education. The statements of P11 on the subject support the findings:
“I realised that I was pretty lacking in terms of the methods or techniques to use to
transfer the information we received at the university to students. I learned how to
use methods and techniques, measurement and evaluation or time through research.”

Another competency area in which the participants emphasised that they had
deficiencies was education and instructional planning. The participants stated that
when they started their teaching profession, they had a deficiency in recognising
student profiles, so they could not realise education and instructional planning
to cover various student profiles in the classrooms. The main reason for this may
be that the student profiles taught in undergraduate courses and the student pro-
files in the schools they work in were different. In this respect, participants stated
that students’ learning styles, behavioural styles, developmental characteristics, in-
terests and aspirations did not match the education they received. P2’s following
statement supports the judgments: “The student typing and model we were taught
at the university and the situations in the classroom were completely different from
each other. This situation gave us a lot of difficulty in the first years of our teaching”
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The other competency areas where the participants emphasised that they ex-
perienced deficiencies were communication and collaboration, approach to stu-
dents and learning environments. In the competency area of communication and
collaboration, the participants emphasised the deficiencies of their undergraduate
education in developing communication skills. They stated that this deficiency ne-
gatively affected the communication between teacher-student, teacher-parent or
teacher-administrator in a bidirectional way in their professional lives and made
cooperation between people difficult. In their opinions within the scope of appro-
ach to students competency, the participants emphasised the deficiency in guiding
students; they stated that in the first years of teaching, they experienced deficien-
cies in discovering students’ strengths and weaknesses, guiding and giving feed-
back. The last competency area in which the participants experienced deficiencies
was creating learning environments; the study evinced that teachers experienced
deficiencies in creating safe and healthy learning environments for students. Parti-
cipants stated that they needed information, especially about first aid, to maintain
students’ safety and health in unwanted situations in schools. However, they could
not see the contribution of undergraduate education in this regard.

Opinions on the Competencies Social Studies Teachers Should Have

We analysed the participants’ views on the competencies that Social Studies
teachers should have and quantified and presented them in Table 4.

Table 4. Suggestions on the Competencies Social Studies Teachers Should Have

Competency Areas f
National, spiritual and universal values 35
Personal and professional development 33
Approach to the student 13
Field knowledge 11
Communication and cooperation 10

Managing the teaching and learning process

Field education knowledge

9
7
Planning education and training 7
Legislation knowledge 7

6

Creating learning environments

Total 138

The findings showed that the competency area of national, spiritual and univer-
sal values was the most prominent in the participants’ views on the competencies
that Social Studies teachers should have. The participants stated that Social Studies
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teachers should be individuals who love their homeland and nation, are committed
to cultural values such as benevolence, altruism and tolerance, are aware of the
meaning and importance of national holidays and ceremonies, believe in unity
and solidarity, and are committed to Atatiirk’s principles and reforms. P5 stated
that “social studies teachers should have the basic cultural values that make up our
history and transfer them to students and their environment. They should also be
aware of the meaning and importance of national holidays and ceremonies”, sup-
porting the findings. Moreover, the participants stated that social studies teachers
should be aware of the events and problems of natural and human geography, de-
velop sensitivity and seek solutions to these problems. They also expected social
studies teachers to have competencies such as knowing that each individual can
be different, adopting living with different cultures, respecting differences, and
developing different perspectives. P10 expressed their views: “They should be able
to approach people and events without prejudice and evaluate events from different
perspectives. They should be able to live with people with different characteristics
and respect these people.”

The other competency area emphasised most frequently was personal and pro-
fessional development. Participants stated that Social Studies teachers should be
individuals who follow technological, economic, scientific, political, political and
social developments, innovations and problems at the global level, know different
countries well and have a high level of World knowledge. P13 stated that “Changes
in technological, economic, scientific and social fields are taking place very rapidly
in the world. Social Studies teachers should be aware of these changes and be able
to assimilate them.” emphasising that Social Studies teachers should be aware of
and assimilate the changes in various fields. P3 emphasised that Social Studies te-
achers should be individuals who follow the developments in the world, which
is a global village, and use them in their lessons, saying: “Social Studies teachers
should follow the developments in the world, which is a global village, and use them
in their lessons.” Moreover, other opinions of the participants within the scope of
personal and professional development competency area emphasised that social
studies teachers should be individuals with high foreign language proficiency, have
the habit of reading books, love their profession, improve themselves, be idealistic,
modern, entrepreneurial, self-confident and planned. P9 emphasised foreign lan-
guage proficiency, saying, “They should speak at least one foreign language, even at
an intermediate level” while P10 emphasised values and skills that are important
for personal and professional development, saying, “They should have high self-con-
fidence, be useful to the society, and have a vision. They should be reliable, planned,
idealistic, helpful, fair and egalitarian.”

Another competency area emphasised most frequently was approach to stu-
dents. The participants stated that it is essential for Social Studies teachers to be
individuals who have the competency to guide students in their personal deve-
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lopment and future planning, to be role models for students with their attitudes
and behaviours, and to prepare them for real-life. P1 said, “Besides the information
in the book, the teacher should be a person who teaches students about real life. For
Social Studies is not only History and Geography, it includes many things related to
society” supporting the findings. Similarly, P9 said, “They should be a good examp-
le to the students addressed and a role model. What they say and what they do
should coincide” can be considered as another opinion that supports the findings.

Another competency area frequently emphasised was field knowledge. In the-
ir views on having a good command of field knowledge, the participants most
frequently emphasised having sufficient knowledge and experience in the field,
following the current changes in field knowledge, knowing the ways to access in-
formation about the field, being open to change and development in field knowle-
dge, and presenting rich content that students will like in the lesson and increase
their sense of curiosity.

P10 expressed their views on having a good command of field knowledge with
the following sentences: ‘A Social Studies teacher should have sufficient knowled-
ge about their field, keep their knowledge fresh and update themselves by following
current events and developments.” The participants also stated that social studies
teachers should be individuals familiar with their country’s history, geography and
culture and who observe, travel and research to increase their field knowledge. P9’s
statement on the subject supporting the findings was as follows: “They should be
a good traveller. Starting from their immediate surroundings, they should see their
country’s history, geography and potential. They should travel a lot and be a good
researcher while travelling”

Another competency area emphasised by the participants was communication
and cooperation. Participants emphasised that social studies teachers should have
clear, understandable, impressive and robust rhetoric, good diction, be extroverted
(social), patient, consistent, reliable, solution-oriented, empathetic and understan-
ding, use gestures and facial expressions, and have high listening and communi-
cation skills. P3’s statement, “They should have good communication with their stu-
dents. In order to establish healthy communication, it is important to have effective
communication skills, effective listening, and clear and understandable speaking skil-
Is. They should be solution-oriented in communication and have developed empathy
skills. Since they are constantly in contact with people and children, they should have
the ability to be patient.” supported the findings. Another competency area emp-
hasised by the participants was managing the teaching and learning process. The
participants only emphasised knowing and using instructional technologies in this
competency area. They stated that Social Studies teachers should use smart boards,
computers, tablets, mobile phones and the internet effectively.
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Another competency emphasised by the participants is field education know-
ledge. Within the scope of this competency area, the participants stated that Social
Studies teachers should have the competency to know and use teaching strategies,
methods and techniques and measurement and evaluation methods related to the-
ir field. The participants stated that Social Studies teachers should use methods
and techniques that take into account individual differences, activities and prac-
tices based on learning-by-doing, out-of-class education, different materials and
various measurement and evaluation approaches. For instance, P13 stated, “..they
should get out of narrow moulds, make trips, organise activities, and open exhibiti-
ons. In other words, they should determine educational methods through arguments
that young people can see, touch and examine.” explaining the findings obtained.
Another competency area emphasised by the participants was planning educati-
on and training. They stated that Social Studies teachers should have the neces-
sary knowledge and equipment to get to know the students in their classes better
and develop teaching plans per their levels by considering their individual and
sociocultural characteristics.

Other competency areas emphasised by the participants were legislation know-
ledge and creating learning environments. In their views on the competency area
evaluated within the scope of legislation knowledge, the participants stated that
Social Studies teachers should have a good command of the laws and regulati-
ons related to the teaching profession and know their rights and responsibilities
as educational stakeholders. P11 expressed their opinion on the subject stating the
following: “They should have a good command of the legislation. A teacher should
have a good command of laws and regulations to know their rights and solve possible
problems they may encounter in their profession”. In their opinions evaluated within
the scope of the competency of creating learning environments, the participants
emphasised the necessity for social studies teachers to prepare democratic learning
environments where students can communicate effectively and to be democratic
teachers. The participants expected Social Studies teachers to have the competency
of knowing the rights of human beings from birth, respecting human rights, giving
importance to participation, being fair, equal, and libertarian and thus possessing
democracy awareness. P5 explained their views on this issue with the following
statement: “They should be democratic people who have democratic awareness, know
and respect the rights that people are born with and can treat each individual equally
because they are human beings.”

Suggestions for Social Studies Undergraduate Programme

This theme discusses the participants’ suggestions for the Social Studies un-
dergraduate programme under three categories: “‘compulsory and elective courses”,
“courses recommended to be removed and added,” and “suggestions regarding the
overall programme”.
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Compulsory and Elective Courses

We analysed the participants’ suggestions regarding the courses to be compul-
sory in the Social Studies undergraduate programme and quantified and presented

them in Table 5.

Table 5. Compulsory Courses Suggested to be in the Programme

Compulsory Courses f | Compulsory Courses f
gggﬂ:;sm?;i:ilp %fs and History of Turkish 11 | Morality and Ethics in Education 4
Measurement and Evaluation in Education 10 | Research Methods in Education 4
General Physical Geography 9 | History of the Middle Ages 4
Ottoman History I and IT 9 | Instructional Technologies 4
History of the Republic of Turkey I and II 9 | Foundations of Social Studies 4
General Human and Economic Geography 8 | Turkish Education System and School Management 4
Pre-Islamic Turkish History and Culture 8 | Disasters and Disaster Management 3
Classroom Management 8 | Philosophy of Education 3
Political Geography and Geopolitics of Turkey ~ 8 | Character and Value Education 3
Citizenship Knowledge 8 | Special Education and Inclusion 3
Human Rights and Democracy Education 7 | Social Studies Learning and Teaching Approaches 3
Social Studies Curricula 7 | Science, Technology and Society 2
Foreign Language I and II 7 | Project Preparation in Education 2
Information Technology 6 | Today’s World Problems 2
Introduction to Education 6 | Map Knowledge and Applications 2
History of the First Turkish-Islamic States 6 | Social Anthropology and History of Civilisation 2
Teaching Practice I and II 6 | Social Studies Oral and Written Literature 2
Social Studies Teaching I and II 6 | Addiction and Combating Addiction 1
Turkish Language I and II 6 | Attention Deficit and Hyperactivity Disorder 1
Human and Economic Geography of Turkey 6 | Education Law 1
Physical Geography of Turkey 6 | Drama in Education 1
Media Literacy and Education 5 | Programme Development in Education 1
Guidance in Schools 5 | Economics and Entrepreneurship 1
Teaching Principles and Methods 5 | Critical and Analytical Thinking 1
Art and Museum Education 5 | Traditional Turkish Handicrafts 1
Material Design in Social Studies Teaching 5 | Political Science 1
History of Turkish Education 5 | Social Studies Textbook Review 1
New and Recent History 5 | Drama in Social Studies Teaching 1
Educational Psychology 4 | Local Children’s Games in Social Studies Teaching 1
Sociology of Education 4 | Community Service Practices 1
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The findings indicated that the participants suggested 60 courses to be compulsory.
The most frequently emphasised courses in the compulsory category were; “Ata-
tiirk’s Principles and History of Revolution I and II, Measurement and Evaluation
in Education, General Physical Geography, Ottoman History I and II, History of
the Republic of Turkey I and II, General Human and Economic Geography, Pre-Is-
lamic Turkish History and Culture, Classroom Management, Political Geography
and Geopolitics of Turkey and Citizenship Knowledge” On the other hand, the least
emphasised courses in the compulsory category were “Addiction and Combating
Addiction, Attention Deficit and Hyperactivity Disorder, Education Law, Drama in
Education, Programme Development in Education, Economy and Entrepreneur-
ship, Critical and Analytical Thinking, Traditional Turkish Handicrafts, Political
Science, Social Studies Textbook Review, Drama in Social Studies Teaching, Local
Children’s Games in Social Studies Teaching and Community Service Practices”

We analysed the participants’ suggestions regarding the courses to be electi-
ve in the Social Studies undergraduate programme and quantified and presented

them in Table 6.

Table 6. Elective Courses Suggested to be in the Programme

Elective f | Elective f
Foreign Language I and II 6 | Child Psychology 1
Community Service Practices 5 | Attention Deficit and Hyperactivity Disorder 1
Disasters and Disaster Management 4 | Extracurricular Activities in Education 1
Information Technology 3 | Introduction to Education 1
Oral and Written Literature in Social Studies 3 | Map Knowledge and Applications 1
Science, Technology and Society 2 | Human Relations and Communication 1
Education Law 2 | Career Planning and Development 1
Morality and Ethics in Education 2 | History of the Middle Ages 1
Research Methods in Education 2 | Ottoman History I and II 1
Human Rights and Democracy Education 2 | Assessment of Classroom Learning 1
Character and Value Education 2 | Classroom Management 1
Media Literacy and Education 2 | Political Science 1
Instructional Technologies 2 | Social Anthropology and History of Civilisation 1
Special Education and Inclusion 2 | Social Studies Learning and Teaching Approaches 1
Art and Museum Education 2 | Turkish Education System and School Management 1
Turkish Language I and II 2 | History of Turkish Education 1
Nutrition and Health 1 | New and Recent History 1
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The findings indicated that the participants recommended 34 courses as elec-
tives. The most frequently emphasised courses in the elective category were “Fore-
ign Language I and II, Community Service Practices, Disasters and Disaster Ma-
nagement, Information Technologies and Oral and Written Literature in Social
Studies” On the other hand, the least emphasised courses in the elective category
were “Nutrition and Health, Child Psychology, Attention Deficit and Hyperacti-
vity Disorder, Extracurricular Activities in Education, Introduction to Education,
Map Knowledge and Applications, Human Relations and Communication, Career
Planning and Development, History of the Middle Ages, Ottoman History I and
II, Assessment of Classroom Learning, Classroom Management, Political Science,
Social Anthropology and History of Civilisation, Social Studies Learning and Tea-
ching Approaches, Turkish Education System and School Management, History of
Turkish Education and New and Recent History”

Courses Suggested to be Removed or Added
We analysed the participants’ suggestions regarding the courses to be removed
from the Social Studies undergraduate programme and quantified and presented

them in Table 7.

Table 7. Courses Suggested to be Removed From the Programme

Courses Suggested to be Removed

Community Service Practices

Foreign Language I and II

Science, Technology and Society

Drama in Education

Philosophy of Education

Sociology of Education

Special Education and Inclusion

Art and Aesthetics

Social Anthropology and History of Civilisation
Oral and Written Literature Studies in Social Studies

Turkish Language I and II

e e e o T R O O = S G BN

Citizenship Knowledge

The participants suggested that 12 courses be removed from the Social Studies
undergraduate programme. The most frequently emphasised courses recommen-
ded to be removed were “Community Service Practices and Foreign Language I
and II”. On the other hand, the least emphasised ones were “Science, Technology
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and Society, Drama in Education, Philosophy of Education, Sociology of Educa-
tion, Special Education and Inclusion, Art and Aesthetics, Social Anthropology
and History of Civilisation, Oral and Written Literature Studies in Social Studies,
Turkish Language I and II and Citizenship Knowledge”

We analysed the courses the participants suggested to be added to the Social
Studies undergraduate program and quantified and presented the data in Table 8.

Table 8. Courses Suggested to be Added to the Program

Courses Suggested to be Added

Migration and Migrant Education

School Management

Psychology and Education of Generation Z and Alpha
Constitution

Diction and Oratory Training

Climate Change and Environmental Problems

First Aid Training

Using Documentaries and Short Films in Education
Preparation for Graduate Studies

Digital Addiction and Management

Using Drama in Education

Economics and Management

Social Studies and Society

Agriculture and Livestock

International Relations

Using Comics and Caricature in Education

Folk Culture

NN NN DN NN NN W W W W W W R R U ey

Assistant Teaching
Child and Adolescent Psychology 1
Value Education 1
World Politics 1

Manners, Courtesy and Etiquette Education 1

The participants recommended 22 courses to be added to the Social Studies
undergraduate program. Accordingly, the most frequently emphasised courses in
this category were “Migration and Migrant Education, School Management, Psy-
chology and Education of Generation Z and Alpha, Constitution, Diction and Ora-
tory Training, Climate Change and Environmental Problems, First Aid Training,
Using Documentaries and Short Films in Education, and Preparation for Graduate
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Studies” Further courses recommended to be added to the program were “Digital
Addiction and Management, Using Drama in Education, Economics and Manage-
ment, Social Studies and Society, Agriculture and Livestock, International Relati-
ons, Using Comics and Caricature in Education, Folk Culture, Assistant Teaching,
Child and Adolescent Psychology, Value Education, World Politics and Manners,
Courtesy and Etiquette Education”

Suggestions Regarding the Overall Program

We analysed the participants’ suggestions regarding the overall Social Studies
undergraduate program and quantified and presented them in Table 9;

Table 9. Suggestions Regarding the Overall Program

Suggestions Regarding the Overall Program

Increasing the number of teaching practice courses

Giving weight to applied courses

Increasing the number of courses on classroom and school management
Increasing the number of courses on teaching strategies, methods and techniques
Giving weight to social and cultural activities

Giving weight to out-of-class and school learning

Increasing the weight of field knowledge courses

Increasing the number of courses on instructional technologies

Giving weight to value education

Increasing the number of courses on citizenship education

Consideration of secondary school elective courses given by Social Studies teachers

NN W W R T Y YN 0|

Increasing the number of courses on material design and use

Total

wn
w

Accordingly, the most frequently expressed opinion of the participants was to
increase the number of teaching practice courses. Four participants who expressed
their opinions on this issue stated that the teaching practice course should be given
every semester starting the first year. In contrast, the other four participants stated
it should be given at least four semesters. The opinions of the participants on the
subject were as follows:

P3: I would spread the teaching practice in the last year of undergraduate educati-
on to the entire undergraduate program. I believe carrying this out every semester at
certain intervals would provide experience before starting the profession.
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P2: I think that the teaching practice should be carried out for at least two years in
different schools and with different supervisors. In addition, an area should be created
where the knowledge learned during undergraduate education can be applied, even if
a little bit. Only the last year is not enough to gain all these experiences.

Another suggestion was the emphasis on applied courses. Participants sugges-
ted that the courses in the undergraduate program should focus on an approach
based on practice rather than theory, learning by doing and gaining experience.
P10’s following statements are remarkable: “The lessons need to be more practical.
More lectures can be given to prospective teachers. The material development course
can focus on the process of developing various materials rather than theory. Exam
papers can be prepared. An annual lesson plan for a year could be prepared. The mi-
nutes of meetings related to teacher committees could be filled in.” The need for more
classroom and school management courses was another frequently emphasised is-
sue. The participants stated that pre-service teachers should have more knowledge
and experience in classroom rules, discipline, communication, time management,
preparation of daily and annual plans, use of tools and materials, maintaining clas-
sroom order, motivating students, and mastering regulations and legislation. Ano-
ther most frequently suggested point was to increase the number of courses on tea-
ching strategies, methods and techniques. P9’s statement, “T would like to be taught
which methods and techniques are used in other countries for teaching Social Studies.
I would like to be taught more methods and techniques.” supports the findings.

Other suggestions by the participants included increasing social and cultural
activities, giving importance to out-of-class and school learning, increasing the
weight of field knowledge courses, increasing the number of courses on instru-
ctional technologies, giving weight to value education, increasing the number of
courses on citizenship education, Consideration of the secondary school elective
courses given by Social Studies teachers, and increasing the number of courses on
material design and use.

As for their opinions on social and cultural activities, the participants stated
that cultural and historical excursions should be carried out, sportive and artistic
activities should be organised, and various seminars and conferences should be
planned in the courses in the undergraduate program. In the findings related to
out-of-class and school learning, they suggested that geography lessons should be
taught in the field, historical sites and museums should be visited in history les-
sons, trips to martyrdom sites and monuments should be organised, and other pra-
ctices outside the classroom and school should be emphasised. For example, P12
said, “Apart from the lessons in the classroom, geography lessons should also be held
in the field. Lessons outside the classroom can be effective in creating a perspective
and thinking differently” supporting the findings. The participants’ opinions about
increasing the weight of the field knowledge courses indicated that the number of
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courses related to geography, history and citizenship knowledge should be increa-
sed. In particular, two participants stated that the number of courses on Ottoman
history was too few and suggested that they should be given in four semesters ins-
tead of two and that more emphasis should be placed on Ottoman history’s cultural
and heritage elements. P10’s statement regarding Ottoman history is noteworthy:
“The number of Ottoman history courses needs to be increased. I do not think two
semesters is sufficient. Ottoman culture and heritage are not mentioned enough.”.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

As a result of the authority to prepare undergraduate curricula in faculties of
education given to universities by YOK in 2020, it has become crucial to obtain the
experiences, opinions and suggestions of teachers, who are one of the most impor-
tant partakers of this process, regarding the new program to be prepared. In this
context, this study identified the opinions and suggestions of Social Studies teachers
in the process of preparing the undergraduate Social Studies teaching program.

Accordingly, Social Studies teachers stated that their undergraduate education
was influential in developing national, spiritual and universal values, providing
personal and professional development, increasing communication and cooperati-
on, creating different learning environments and providing field education know-
ledge. Similarly, Akhan (2017) also found that pre-service social studies teachers’
views indicated that their training provided certain advantages, such as increasing
their world knowledge and providing teaching practice experience. From this po-
int of view, Social Studies teachers believe that the courses that ensure personal
development and influence their teaching career in their undergraduate education
provide them with competencies. However, Social Studies teachers also expressed
their views on the competencies their undergraduate education failed to provide.
Accordingly, their undergraduate education was deficient in terms of managing
the teaching and learning process, field knowledge, field education knowledge,
planning education and training, and communication and cooperation. The lite-
rature, similarly, includes studies conducted by Unlii, Kogoglu, and Ay (2015),
which concluded that prospective Social Studies teachers considered the applied
courses in their undergraduate education insufficient and they could not benefit
from the theoretical courses professionally. Accordingly, Social Studies teachers
found the theoretical and practical courses in their undergraduate education re-
lated to the teaching profession deficient in gaining competencies, but they are
undecided whether the education they received provided them with competency
for communication and cooperation. In Yilmaz’s (2010) study, unlike this study,
it was seen that the opinions of the lecturers about Social Studies undergraduate
education were different. Unlike this study, Yilmaz’s (2010) study showed that the
opinions of the lecturer about undergraduate Social Studies education differed. As
a disadvantage of undergraduate education, pre-service teachers were unwilling to
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educate themselves in many intellectual, professional and cultural aspects. They
did not make efforts to improve themselves in their fields.

The suggestions of Social Studies teachers clustered around specific characte-
ristics of people who have developed themselves in their field and actively use this
knowledge in the classroom. Kaya’s (2009) study, similar to this study, concluded
that pre-service Social Studies teachers perceived that ideal Social Studies teac-
hers educated themselves in every field, were aware of current events by following
publications such as books and newspapers, and strived to increase their level of
knowledge. The related literature includes studies on defining the ideal teacher,
who are defined as individuals who attach importance to communication, estab-
lish positive relationships with their students, provide qualified education, have a
good command of their field, are ethical, and love their job (Caliskan, Isik, & Say-
gin, 2013; Gengtiirk, Akbas, & Kaymakci, 2012; Giiltekin, 2015; Telli, Den Brok, &
Gakiroglu, 2010; Ozabac1 & Acat, 2005).

This study also revealed the suggestions of Social Studies teachers regarding
the compulsory and elective courses they want to be taught in the Social Studies
teaching undergraduate programme: Accordingly, the compulsory courses to be
taught in the Social Studies teaching undergraduate programme were Atatiirk’s
Principles and History of Revolution I and II, Measurement and Evaluation in
Education, General Physical Geography, Ottoman History I and II. The suggested
electives were Foreign Language I and II, Community Service Practices, Disasters
and Disaster Management, Information Technologies, and Oral and Written Lite-
rature in Social Studies. Hence, it is possible to claim that the participants wanted
the undergraduate programmes to include courses appropriate to the nature of the
Social Studies course and that include social science disciplines.

We also identified the courses teachers suggested to be removed from the So-
cial Studies undergraduate programme and those to be added as new courses. Ac-
cordingly, they suggested that courses such as Community Service Practices, Fore-
ign Language I and II, Science, Technology and Society, and Drama in Education
should be removed from the undergraduate programme. It can be said that Social
Studies teachers are undecided about whether some courses, especially Foreign
Language I and II and Community Service Practices, should be compulsory in
the programme or be removed. The study by Yilar and Ciice (2021) yielded simi-
lar results. They examined the factors affecting the special field competencies of
Social Studies teachers and their relationship with the undergraduate programme.
They determined that the participants stated that the Community Service Practices
course was inefficient in gaining special field competencies.

The present study revealed that Social Studies teachers suggested adding new
courses to the undergraduate programme, such as Migration and Migrant Educa-
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tion, School Management, Psychology and Education of Generation Z and Alpha,
Constitution, Diction and Oratory Training, and Climate Change and Environ-
mental Problems. Karadag and Ozdemir Ozden (2020) found that pre-service So-
cial Studies teachers’ skills in teaching in multicultural classrooms were low; Ka-
radag, Kesten, and Ozdemir Ozden (2021) found that Social Studies teachers were
weak in integrating the cultural characteristics of students with different cultural
backgrounds into teaching and that undergraduate curricula were insufficient in
multicultural education. Similarly, Kegeci (2019) concluded that the undergradu-
ate curricula of Social Studies teacher candidates were unsuitable for immigrant
problems and multicultural education. It was determined that Social Studies teac-
hers also suggested opening a course on Diction and Oratory Education. It can be
claimed that Social Studies teachers need to be improved in communication, dic-
tion and oratory. Similarly, the study conducted by Yilar, Aydogmus, and Karadag
(2020b) analysed the self-evaluations of participants from various programmes,
including pre-service Social Studies teachers, regarding the communication skills
they want to develop in the context of teacher-student interaction. The research
found that pre-service teachers mostly wanted to improve their ability to use Tur-
kish effectively and oratory skills in the educational environment. The study found
that Social Studies teachers also wanted a course on Climate Change and Envi-
ronmental Problems to be included in the programme. In parallel to the results
of this study, Yilmaz and Sayhan (2018) found that there was limited coverage of
the environment, environmental issues and environmental education among the
field courses, professional knowledge or World knowledge courses in the Social
Studies teaching undergraduate programme, which was deemed as a deficiency in
the programme. Karatekin’s study (2011) concluded that the environmental aware-
ness levels of prospective Social Studies teachers were insufficient, and this could
be changed by including comprehensive environmental awareness courses in the
programmes. Therefore, similar to the result of this study, it can be considered that
Social Studies teachers and prospective teachers feel deficiencies in multicultural
issues such as immigration, immigrant education, environmental education and
environmental issues, and the effective use of language.

The study also asked the teachers’ opinions on the issues they wanted to be
regulated in general. The issues they suggested for the new undergraduate prog-
ramme were also determined. Accordingly, Social Studies teachers suggested ex-
tending the duration of teaching practice courses, emphasising applied courses,
increasing classroom and school management courses, and increasing courses on
teaching strategies, methods and techniques. Celikkaya (2011) found a similar
result. The study examined the expectations of pre-service Social Studies teachers
about the teaching practice course and to what extent their expectations were met.
It concluded that their expectations were met at a low level and that the course was
insufficient in meeting its purpose and function. Therefore, it is possible to claim
that the teaching practice course in the Social Studies curriculum and the issues
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related to the strategies, methods and techniques that ensure its effective execution
were not addressed at the desired level.

Based on the results of the study, the following suggestions can be made:

o The undergraduate Social Studies teaching programme should be restructu-
red to give weight to practical and field knowledge.

o The courses to be included in the undergraduate programme of Social Studies
teaching should be designed to be appropriate to the nature of Social Studies,
include social science disciplines and provide opportunities to follow innova-
tions related to technology applications.

o Courses on contemporary issues, including current events and problems,
should be added to the Social Studies teaching undergraduate programme.

o The literature should give place to studies that take the opinions of prospecti-
ve teachers and academicians from Social Studies education on the design of
the undergraduate Social Studies teaching programme.
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