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Teaching classes of language are complex trainings that include different groups from
other disciplines surrounding it, with various limitations/deficiencies in the language,
which is the main communication too between the learner and the teacher. Because the
learner can start the process without having any knowledge about the target language
or with very limited knowledge. If language is the main tool through which the teacher
can give information and perform the teaching, it is a purpose beyond being a tool. The
success of this complex process is directly proportional to the teacher's field, method,
technical/technological and pedagogical knowledge that will exceed these limits. As in
every teaching discipline, in teaching of language, there are many people and teaching
elements in the classroom teaching of language. As a differentiating dimension in
teaching of language, learners are members of different languages and cultures from the
basic components of teaching of language, namely the target language and culture. This
makes the process management of classroom situations, possible misunderstandings,
crises, in short, more sensitive from a pedagogical point of view. Teachers need to have
the necessary equipment to carry out this sensitive process successfully. The
aforementioned requirements were analyzed by document analysis and reflected in the
study. Based on the results, the things that teachers should pay attention to in classroom
management and the qualifications that they should have were shared.
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Dil 6gretim siniflari, 6grenen-6greten arasindaki temel iletisim araci olan dildeki gesitli
kisitliliklarla/eksiklerle birlikte ytiriitiilmesi sebebiyle diger disiplinlerden farkli zorluklar:
iceren karmagik siireglerdir. Ciinkii 6grenen, hedef dil hakkinda hig bilgi sahibi olmadan
veya ¢ok smirh bir bilgiyle siirece baslayabilmektedir. Ogretmenin bilgi verebilecegi,
Ogretimi gergeklestirecegi temel arag dil, ara¢ olmanin Stesinde bir amagtir. Bu karmagik
siirecin bagarisi Ogretmenin bu smirliklari asacak alan, yontem, teknik/teknolojik ve
pedagojik bilgisi ile dogru orantilidir. Her 6gretim disiplininde oldugu gibi dil 6gretiminde
de simif iginde ¢ok sayida kisi ve 6gretim unsuru bulunmaktadir. Dil 6gretiminde farklilasan
bir boyut olarak dgrenenler, dil 6gretimine konu olan temel bilesenlerden yani hedef dil ile
kiiltiirden farkli dil ve kiiltiirlerin mensubudur. Bu, siuf i¢i durumlarin, olas1 yanlis
anlasilmalarm, krizlerin, 6zetle siire¢ yonetimini pedagojik acidan daha hassas bir hale
getirmektedir. Bu hassas siireci 6gretmenlerin basarili bigimde yiiriitebilmeleri i¢in gerekli
donamimlara sahip olmasi gerekmektedir. S6z konusu gereklilikler dokiiman analizi ile
incelenerek calismaya yansitilmustir. Erisilen sonuglardan hareketle simf yonetiminde
ogretmenlerin dikkat etmesi gerekenler ve tasimalar1 gereken nitelikler paylasilmustir.
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Giinliik hayatta en sik kullanilan sézciiklerden ikisi “egitim” ve “6gretim”dir. Bu iki kavrama
yakindan bakildiginda egitim, hayat boyu siiren bir gelisim siireci olarak aciklanirken; 6gretim,
okullarda yiiriitiilen faaliyetlerle simrlandirilmis, planh ve kontrollii siireglerdir. Ogrenme-6gretme
faaliyetinin s6z konusu oldugu alan “dil” oldugunda egitim ve Ogretimin smirlarmi ¢izmek
zorlasmaktadir. Ciinkii dil 6grenim siireci Ozellikle hedef dilin iginde 6grenim gerceklesiyorsa
planlanmis kismin yani 6gretimin disinda edinimle de yogun bigimde etkilesime girmektedir. Hedef

dil konusurlarindan uzakta yabanci dil 6grenen birey teknolojik veya sosyal imkanlarimi kullanarak bu

edinim siirecini herhangi bir sekilde telafi ediyorsa yine smirlari ¢izmek zorlasmaktadir.

Dil 6gretiminin gergeklestirildigi kurumlarda, okullarda smirlar belirginlestigi icin 6gretim
olarak netlesen siire¢ ayni netligi siirecin bilesenlerinde de tasimay1 hedefler. Bu bilesenlerin en temel
insan faktorii 6greten ve O0grenen bir diger ifadeyle 6gretmen ile 6grencidir. Psikososyal bir varlik
insanin 6grenim stiresince ve 6zellikle baslangicta yiiriitiilmesi gereken en 6nemli asama psikolojik ve
sosyal etkilesim siirecidir. Bunun egitimdeki profesyoneller yani 6gretmenler igin terminolojik karsilig:
pedagojidir. Ogretmen profesyonel olmasina ragmen siiregte pedagojik hatalar yapabilmekte, siirecin
ve Ogrenenin bundan olumsuz etkilenmesine sebep olabilmektedir. Bu hatalar &zellikle dil 6gretim
smiflarinda derin ve kalici hasarlar, olumsuzluklar olusturabilmektedir. Dil 6greticisi oldugu kadar
kiiltiir temsilcisi ve egitim diplomati sorumlulugunu da tasiyan yabanc dil 6gretmenlerinin siireci
hatasiz ve tam basar1 ile yiiriitmesi biiyiik 6nem arz eder. Bu yiizden Tiirkce 6gretmeninin tiim
boyutlarda oldugu gibi pedagojik yeterliklerinin de gelismis olmasi gerekir, beklenir. Bu beklentilerden
biri de tiim disiplinlerde oldugu gibi dil 6gretiminde de siuf igindeki ¢ok boyutlu siireglerin tiim
degiskenlerine ragmen basariyla yonetilmesi ve miimkiin olan en yiiksek derecede hedefe erisilmesi,

erigtirilmesidir.
Yontem

Arastirmada nitel arastirma yontemlerinden dokiiman analizi yontemi kullanilmistir. Yildirim
ve Simgek (2013, s. 45), nitel arastirmayi, gézlem, goriisme ve dokiiman analizi gibi nitel veri toplama
yontemlerinin kullanildigy, algilarin ve olaylarin dogal ortamda gergekgi ve biitiinciil bir bigimde ortaya
konmasina yonelik nitel bir siirecin izlendigi arastirma olarak tamimlamistir. Bu kapsamda
arastirmacinin deneyimleri dogrultusundaki dogal gozlemlerin yansimasini tastyan ornek olaylar
gelistirilmis olmakla birlikte ¢alismada ulusal ve uluslararasi alanyazin konu odaginda ele alinarak

dokiiman analizi yonteminden yararlanilmisgtir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”

kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
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Aragtirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Yabanci Dil Ogretiminin Diinyadaki Yeri ve Onemi

Yabanc dil 6gretimi artan kiiresel etkilesimin dogal sonucu ve bu siirecin yonetim kaygisi
neticesinde ortaya ¢ikan yumusak gii¢ olusu da goz 6niinde tutularak ge¢mise kiyasla giiniimiizde daha
¢ok Onemsenir hale gelmistir. Bunu nitelik artirici ¢abalarin sonucu ortaya ¢ikan calismalara ve
yayinlara dahi bakarak somutlastirmak miimkiindiir. En somut 6rnegi ise CEFR(D-AOBM), ACTFL
gibi metinler ve bu metinlerin 15181nda gergeklestirilen ¢alismalardir. Bu noktada ¢ok dillilik ve ¢ogul
dillilik kapsamindaki 6zellikle ingilizce merkezli alanyazindaki gelismeler ¢ogu zaman lokomotif
olmustur ki D-AOBM bu noktada biiyiik 6nem arz eder. Ancak s6z konusu metnin basvuru kilavuzu
ve igerigindeki tanimlarin 6rnek tanimlayici oldugunu goz oniinde tutarak kilavuzda da belirtildigi
iizere ulusal ve yerel dinamiklere gore yeniden degerlendirmenin, yorumlamanin 6nemini hatirlamak
gerekir. Bu kapsamda Tiirkgenin Yabanci Dil Olarak Ogretim Programi dzellikle Tiirkge baglaminda

Onem arz eden basarili bir 6rnektir.

Tiirkgenin yabanci dil olarak 6gretimi hem O6gretim alani hem de akademik arastirma alani
olarak son yillarin ytiikselen bir degeridir. UNESCO (2022) verilerine gore Tiirkiye uluslararas1 6grenci
barindiran ilk 10 iilkeden biridir. Diger dillerde oldugu gibi Tiirk¢enin bu yonii dikkat gekicidir ¢linkii
kiiresellestigi varsayilan diinyada dil; kiiltiirler, toplumlar arasi bir iletisim aract olma 6zelligini son

yillarda daha da giiglendirmistir.

Dil genellikle sadece bir iletisim araci olarak diisiiniiliir. Bununla birlikte dil, yeni bilginin
kesfedilmesinde, tanimlanmasinda ve depolanmasinda da merkezi bir role sahiptir (Beacco, Fleming,
Goullier, Thiirmann ve Vollmer 2016, s. 19). Bu kesif, tanimlama ve depolama islevi yabanc dil
Ogrenimine gosterilen ilgi ve Ogretime iliskin yapilan ¢alismalar sayesinde uluslararas: boyutta ve

bircok dilde artmis, yerel ve kiiresel 6nemi biiyiik bir deger halini almistir.

Uluslararas: dil politikalar1 kapsaminda, yabanci dil becerilerini 6grenmek, ogretmek ve
degerlendirmek icin ACTFL Yeterlik Kilavuzu, ILR Beceri Seviyesi Tarumlamalari, Kanada Dil
Standartlari, Avrupa Ortak Bagvuru Metni gibi bir¢ok temel ¢erceve gelistirilmistir. Bu gerceveler test
gelistirme ile belgelendirme/sertifika sistemlerinin temelini olusturmakta ve ders kitab1 gelistirme,
miifredat gelistirmenin yani sira egitim standartlarmnin olusturulmas: icin de kullanilmaktadir
(Tschirner, 2012, s. 262). S0z konusu standartlasma ve gelisim siirecinde egitim-6gretim siirecinin
planlanmasindan uygulanmasina, dl¢me-degerlendirme araglarinin gelistirilmesinden isletilmesine
varincaya kadar her noktada birincil unsur, alan uzmanlar1 yani 6gretmenler olmustur. Ogretmenlerin,
Ogretim faaliyetini yiiriittiigii fiziksel veya dijital siniflardaki en 6nemli ugras ise siirecin yonetimidir.
Bu yonetim siirecinde bilgi aktarimi, deger kazandirma gibi temel hedefleri gerceklestirirken sosyal

etkilesim ortamindaki bireylerden miitesekkil sinifin yonetimi de 6gretmenin 6nemli bir sorumluluk
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alanmi olusturmaktadir. Bu da 6gretmene basarili bir iletisim uzmam ve kriz yoneticisi olma

sorumlulugunu yiiklemektedir.

Glintimiizde 6gretmenin bilgi aktaran degil, bilginin kesfini saglayan; merkezde olan degil,
O0grenciyi merkeze c¢eken rolii 6nem kazanmistir ve bu bir gerekliliktir. Siniflar sadece 6gretmen
dinlenilen yerler degil, Ogrencilerin;, etkin katillm esasiyla yaparak yasayarak Ogrenmenin
gergeklestirildigi alanlardir. Bu alanda 6gretmen-6grenci ve 6grenci-dgrenci arasinda yogun bir iletisim
ve etkilesim gerceklesir. TOMER gibi 6grenim ortamlarinda ¢ok dilli/kiiltiirlii siniflar oldugu icin
etkilesimin kendine has dinamikleri ortaya ¢ikar ve 6gretmenin bu siireci basaril bir sekilde yiiriitmesi
beklenir. Ciinkii dillerin farkliligi anlasmay1 zorlastirirken kiiltiirlerin farklilig1 yanlis anlasilmalar:
artirabilmektedir. Bu durum c¢ok dilli, ¢ok kiltiirlii smiflarda 6gretmenligin 6zgiin, karmasik ve
uzmanlik isteyen boyutlarmni olusturur. Bugiin en 6zgiin yaklasim ise 6grenci merkezli bicimde eylem
odakli, yaparak yasayarak 6grenme ortamlariin gizil aktorii olarak 6gretmenden beklenenler degismis

ve artmigtir.

Tiim konularda 6grenme iizerine diisiinceler, yaklasik son elli yi1lda 6nemli dl¢iide gelismistir.
Ogrenmeyi oldukca pasif alicilara bilgi aktarma siireci olarak géren gériis, yerini grenenlerin 6grenme
siirecinde aktif katihmcilar olma ihtiyacini taniyan bir yaklasima birakmistir. Bu da gorevler, farkl
tiirlerde grup calismalari, sunumlar, tartismalar vb. dahil olmak tiizere pedagojik yaklasimlarin
genislemesine yol agmistir (Beacco, Fleming, Goullier, Thiirmann ve Vollmer, 2016, s. 82). A¢ilan yolda,
ogrenen merkeze alinmis ve dgrenmeyi dgrenmesi hedeflenmistir. Ogrenmenin amaci salt bilgiye
ulasmak veya ona sahip olmanin tesine gecmis ve kiiresellesen diinyada sahip olunan bilgilerle diger
bilgi sahiplerine ulasarak birlikte calisma, yasama ve iiretme kiiltiiri 5nem kazanmuistir. Dil 6gretimi
s0z konusu oldugunda dil ara¢ oldugu kadar amag da olmus ve iletisim, etkilesim, arabuluculuk gibi
kavramlar ayr1 bir 6nem arz eder hale gelmistir. Cok dilli ve kiiltiirlii toplumlarin olustugu glintimiizde
dil sadece iletisim araci olmaktan ¢ikmis ve bagka diinyalara acilan kapilar olarak iletisim ve kesfin yol

agicist konumuna gelmistir.

Bu kadar bilesene sahip dil 6gretim siireclerinde asamalarin basarili olmanin 6tesinde eksiksiz
ve standart bigimde gerceklestiriliyor olmasi gerekir. Ciinkii dil 6gretme/6grenme siirecindeki
verimlilik kisinin 6grenim hayat: boyunca muhatabi olacagi tiim disiplinlerin ve 6greniminde, ifade
edilisinde/transferinde ve islenmesinde etkilidir. Ozellikle TOMER vb. dil okullarinda hedef kitle cok
dilli, ¢ok kiltiirlii oldugu gibi ¢ok disiplinli yani farkli disiplinlerin alt beslemesinden gelip iist
asamalarma gececek kisilerden miitesekkildir. Bu da Tiirk¢e dgretim siniflarinda bireyin hedef dile
motive edilip dili olabildigince eksiksiz ve yetkin bigimde 6grenmesi, kazanmasmin éniinii agmanin
onemini isaret etmektedir. Ogretim/6grenim siirecinde lokomotif gretmendir ve siirecin en etkin
bileseni motivasyondur. Siire¢ yoneticisi, lider olan 6gretmenin motivasyon séz konusu oldugunda en
¢ok one cikan yeterlik alani ise psikoloji biliminden 6nemli diizeyde beslemelerle insa edilen pedagoji,

pedagojik alan bilgisidir.
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Yabana Dil Olarak Tiirkge Ogretmenlerinin Pedagojik Egitimi

Uluslararas: 6grencilerin Tiirkiye’de karsilastiklari ilk egitim-6gretim kurumlar1 genelde dil
Ogretim merkezleri, yaygin adi ile TOMER’ler olmaktadir. TOMER'ler ve faaliyetlerinin icracisy,
goriinen ytiizili olan 6gretmenler, 6gretim gorevlileri ise 6grencinin yogun ve siirekli iletisimde oldugu
ilk kisilerdir. Tiirkce 6gretmenleri, hedef dilin kullanicisi, profesyonel temsilcisi oldugu kadar kiiltiir
temsilcisi olarak da anlam bulmaktadir. C)yle ki 6gretmenlerin soz, tutum, tavir, davrars, tepki, ses
siddeti, kiyafeti ve daha bir¢ok bilesen mensubu oldugu kiiltiiriin birer yansimasi olarak algilanmakta
ve genele yayilarak Tiirklere, Tiirkiye'ye atfedilmektedir. Bu yoniiyle yabanci dil olarak Tiirkge
Ogretenlerin temsil sorumlulugu (s6z konusu faaliyetin bir tiir kamu diplomasisi faaliyeti de oldugu)
g0z oniinde tutuldugunda 6gretmenlerin pedagojik yeterliklerinin ne kadar 6nem arz ettigi daha da iyi
anlasilacaktir. Sinif igi iletisim ve siire¢ yonetimine dogrudan etkisi olan ve bu denli éneme sahip
olmasina ragmen alanda ¢alisacak kisilerin yetistirildigi net tanimlanmis ve yetkilendirilmis 6gretim

programi, boliim bulunmamaktadir.

Yabanci dil olarak Tiirkge 6gretimi alaninda yasanan pek ¢ok gelismeye ragmen birtakim
eksiklikler hala bulunmakla beraber alanda ¢alisacak uzman 6gretici agig1 karsimizda duran 6nemli
sorunlardan biridir. Gegici bir ¢6ziim olarak yabanci dil olarak Tiirkge 6gretecek 6gretmenler ¢ok genis
bir alan yelpazesinden 6gretmen kabuliiyle ve genel olarak iiniversitelerin diizenledigi kisa stireli
sertifika programlariyla yetistirilmeye ¢alisilmaktadir. Ancak 6gretim siirecinde yasanan aksakliklar
dikkate alindiginda yabanci dil olarak Tiirk¢ce Ogretmenligi lisans programmnin kurulmas: bir

zorunluluk halini almistir (Kana, Boylu ve Basar, 2016, s. 1136).

Tiirkge 6gretmenligi boliimiinde Yabancilara Tiirkge Ogretimi dersi zorunluyken iki dilliler,
Tiirk soylularla ilgili secmeli derslerin olmasi, sertifika programlarinin artisinin yani sira igerikte kalite
artisina yonelik kaygilarin varligi 6nem arz etmektedir. Bunlar kendi i¢ sorunlarini da tasimakta ancak
bu arayislar veya gegici ¢oziimler kalic1 ve nitelikli ¢6ziime giden yolun kilometre taglarini olusturdugu
diisiiniilmektedir. Ozellikle sertifika programlari sayesinde ¢agin ve cagdas Ogrenenin istek ve

ihtiyaclarina cevap verebilecek 6gretmenlerin yetistirilmesine 6nemli katkilar sunmaktadir.

Yavuz (2013, s. 1464) son yillarda diinyada yabanci dil olarak Tiirk¢e 6grenmek isteyenlerin
sayisindaki artis, ilgili egitim kurumlarmin bu alanda daha ¢ok arzda bulunmasini, bu arz
saglayabilmek i¢in de donanimli 6gretmen yetistirmesini zorunlu kildigini ifade ederken; Orhan (2015,
s. 36) etkili 6gretmenlerin kisilik 6zelikleri 6gretmenin kendini gelistirmesini, sinif ortaminda adil ve
sistematik bir diizen olusturmasini, cagimizin gerektirdigi yenilikleri ve egitim teknolojilerini izleyen

ve smif kiiltiiriine tastyabilen, egitimin kalitesini artiran kigiler olmas1 beklendigini vurgulamaktadir.

Alana, uzman personelin yetistirilecegi programin yeri, yapisi ve derecesi devam eden bir
literatiir tartismasidir ve bu kaygimin iiniversitede egitim veren akademik personelin geneli icin de

gidiilmesi gerekmektedir. Ancak calisma baglaminda TOMER’lerde Tiirkce Ogretenler igin dnem arz
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eden yoniiyle Ogretmenlerin pedagojik yeterlilikleri iizerinde durulmaktadir. TOMERler gibi
uluslararas1 6grencilerin yer aldig1 smiflarda Sgretmenlerin pedagojik yeterlikleri sadece egitim-
Ogretim siireclerinin yonetiminde degil, 6grencilerin yasadiklar: kiiltiirel soklarin atlatilmasina destek
olma, uyum da 6nem arz etmektedir. Bu 6nemli konuda heniiz bir ¢6ziim saglanmamis olsa da

iyilestirici faaliyetler goriilmektedir.
Dil Ogretim Siniflarinda Siirec, Bilesenleri ve Yonetimi

Dil 6gretimi pargalardan olusan kapsamli bir siirectir. Siirecin biitiinii Tiirk¢ede Al’den Cl’e
kadar programin yogunluguna gore degismekle birlikte ortalama 8-9 ay, bir kur ortalama 1,5-2 ay kadar
siirmektedir. Bu biiyiik siirecin bir de kiiciik parcalara ayrilmis alt siirecleri vardir. Alt siiregler haftalik,

glinliik ve ders siiresi boyutunda ele almabilir.

Cok bilesenli siirecin siire yayilimi, yayilim alanlar1 ve paydaslar1 ¢ok farkli ve fazla bigimde
degiskenlik gosterebilir. Somutlamak gerekirse Tiirkgeyi yabanci dil olarak 6grenecek bir kisi hedefine
az bir ¢abayla ve ayirdig1 zamanla ters orantili bicimde uzun zamanda erisebilecekken, aksi bir sekilde
dil 6gretimi/6grenimi icin kisa sayilabilecek siirede erisebilir. Bu siire birkag ay olabilecegi gibi birkag
yil da olabilir. Bu siire zarfinda kurumlar, mekanlar degisebilir. Ornegin A1-A2 diizeyini Yunus Emre
Tiirk Kiltiir Merkezindeki Tiirkge kurslarinda veya Tiirkiye Maarif Vakfinda 6grenen bir kisi kalan
kurlara Tiirkiye’deki bir Tiirkge Ogretim Merkezinde (TOMER) devam edebilir. Kurs ve materyallerin
D-AOBM’ye uyumlulugu ve akreditasyonu bu noktada 6nem arz eder. Bu uzun soluklu siirecin
degisken faktorleri kadar degismeyen ana bilesenleri de vardir. Bunlar 6gretmen, 6grenci, ortam ve smaif

i¢i durumlar olarak &zetlenebilir. Bu bilesenlere asagida detayl: bir sekilde deginilmistir.
Ogretmen

Ogretmenler, tiim bilesenleri ahenk igerisinde bir araya getirerek dgrenim/6gretim siirecini
yliriitmekle yiikiimlii profesyonellerdir. Yabanci dil 6gretimi s6z konusu oldugunda 6gretmenin rol
model olmasi, hedefe giden yolun zorlugu, 6gretimin aracisi olan iletisim unsurlarinin ayni zamanda
hedef olmasi gibi degiskenler daha biiyiik 6nem arz etmektedir. Bir baska deyisle 6gretimde hala ¢ok
yaygin kullanilan anlatma, agiklama yolu tikanmakta ve bu tikanikligin asama asama acilarak gecilmesi
gerekmektedir. Bunun i¢in yabanc dil 6gretmeni i¢in 6zellikle temel diizeylerde rol yapma, gosterim,
drama, gezi gdzlem gibi 6gretim yollar1 daha islevsel hale gelmektedir. Bu noktada 6gretmenin web 5.0

derecesinde teknoloji okuryazari olmasi ve bunu siirece yansitmasi gerektiginden bahsedilebilir.

Ozelde Tiirkge 6gretiminde oldugu gibi dongiisel bir sekilde etkilesimli oldugu yabana dil
Ogretimi ile ilgili evrensel smif ici ve dist siireglerde biiyiik benzesim ve kesisimler ihtiva etmektedir.
Bu ihtivadan hareketle siire¢ yonetimi ve Diller i¢in Avrupa Ortak Bagvuru Metni (D-AOBM, 2021, s.

117) su Onerileri sunmaktadir:

Lider rolii iistlenen (6rnegin 6gretmen, atdlye yoneticisi, egitici veya toplant1 yoneticisi gibi)

egitim siireci yOneticilerinin, siirecte iletisimsel etkinlikleri diizenlemesi gereken durumlar
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bulunmaktadir. Bu iletisim agamalari, tiim grubun genel iletisimini ve/veya alt gruplarin kendi iginde
ve bagka alt gruplarla iletisiminin idaresini icerir. Bu ¢ergevede islevsel hale getirilen anahtar kavramlar

sunlardir:
*Genel etkinlige onctiliik etme,
*Yonergeler verme ve iletisimsel gorev hedeflerinin anlasilmasini kontrol etme,

*Grup katihimcilar arasindaki iletisim akisini engellemeden grup veya alt gruplar i¢indeki

iletisimi izleme ve kolaylastirma,

*Grup veya alt gruplardaki iletisimi yeniden yonlendirme, bir grubu goreve geri dondiirmek

icin miidahale etme,

*Thtiyaca gore, grup iletisimini desteklemek icin kendi katkilarini ve etkilesimli roliinii

uyarlama.

Goriildiigii tizere smuif icindeki liderin, Ogretmenin etkinliklere katilimi ve siirekliligi
saglayacak onctiliik rolii, igerik ve yonergelerin anlasilmasini saglama, 6grenenler arasindaki iletisimi
kolaylastirma yaklasimu ile izleme ancak bu noktada asir1 miidahil olarak siireci aksatmamalk, stirecteki
ihtiyac1 gormek, buna gore katki sunarak etkilesimi yonlendirmek gibi etkin ve yogun bir gorev listesi
bulunmaktadir. Bu ifadeler aslinda alanyazindaki pedagojik muhakeme becerisine isaret etmektedir.
Clinkii 6gretmenin vazifesi kendindeki bilgiyi 6grencinin anlamasmi saglamasi olarak algilanir,

tanimlanir. Bunun dil 6gretiminde siklikla kullanilan yollar1 sunlardir:
*Anlatma, agiklama
*Rol yapma
*Gosterip yaptirma
*Ornek olay
*Akran is birligi
*Tartisma
*Gezi Gozlem

Ogretmen bu klasik yollari, giincel gelismeler 1s151inda ve grenen ozelliklerini dikkate alarak
her seferinde 6zgiin bicimde yeniden yiiriir. Ozgiinliigii, 6grenenlerin degisimi ile birlikte pedagojik
muhakeme siirecini etkileyen temel faktorlerin degismis olmasindan kaynaklanir. Bu da 6gretimi ve
Ogretim faaliyetlerini tekrarlanan eylemler gibi goriinmesine ragmen biricik ve 6zel bir ihtisas alam
haline getirir. S6z konusu Ogretim faaliyeti yabanci dil alaninda gergeklestirildiginde anlatma ve
anlama noktasindan 6gretimin birincil araci olan dil, arag olma 6zelliginin yani sira amag olmastyla da
onemini artirir. Artan bu 6neme ragmen ortaya ¢ikan bir engel vardir. Amaciniz ve araciniz olan dilde

Ogrenenlerin hazirbulunuslugu yok denecek kadar azdir. Oysaki 6gretmenin en temel gorevi anlasilir
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olmak, anlatmak ve anlamay1 saglamaktir. Iste bu noktada &gretim materyallerinin rolii ve dnemi

ortaya cikar. Dil 6gretim siireclerinde en az 6gretmen kadar etkili olan 6gretim araclari, materyallerdir.
Ortam

Dil 6grenme ortami her unsuru ve aniyla dil 6gretiminin temel platformu, aracidir. Yabanc dil
Ogretmeni daha alfabeyi ogretirken yakindan uzaga ilkesiyle hareket ederek bireysel alandan ¢iktig:
anda siniftaki esyalar1 6gretmekle baslar. Bu ortamin hayattaki ve 6grenimin hedefindeki her seyi ihtiva
edemeyecegi gercegi ortamin farklilastirilmasini gerektirmektedir. Bu farklilastirma gerektiginde ortam
degisimini saglayarak gercek ortama gitmek olabilecegi gibi ekonomiklik ve islevsellik bakimindan
gosteri yontemine elverisli héle getirilmesi olarak da algilanmalidir. Bu yiizden dil 6gretim siniflarinda
yansi cihazi, akilli tahta gibi gosteri teknigini destekleyecek unsurlarin varligi elzemdir. Gelecekte sanal
gercekligin de yerini alacag1 ongoriilmektedir ancak gelecegi beklemenin yanlhs oldugunu 6zellikle

belirtmek gerekir.

McLeod, Fisher ve Hoover (2003, s. 62) 6gretmenin smnifta basarili olmasi gerekir der bunun i¢in
smifin sosyal, entelektiiel ve fiziksel yapisina ve organizasyonuna dikkat edilmesi gerektigini belirterek
Ogretmenlerin miifredat1 uygulamak, rutin prosediirleri diizenlemek, kaynak temini, 0grenme
verimliligini en st diizeye ¢ikarmak icin ortami diizenlemek ve sorunlar1 ongoriip ¢ozmek gibi
ylikiimliiliikleri oldugunu belirtir. Basar (2004, s.112) okulun, 6grenmenin biiyiik olgiide diizenli bir
belirtir. Ayrica bunun i¢in 6grenme-6gretme etkinliklerinin énceden belirlenen amaglara ulasabildigi,
uygun bir simif ortaminin hazirlanmasi, bu uygun iklimli smnif atmosferinin devami ancak sinflarin

etkili ve verimli bir bicimde yonetilmesi ile miimkiin oldugunu ifade eder.

Bilgi, verilen agiklamalar, onu pekistirmeye yardimci olan tartismalar ve 6grencilerin onu
kullandig: etkinlikler yoluyla smufta edinilir. Biitiin bu faaliyetler s6zel bir yonii icermektedir. Bilgiye
erisim ve akademik ifade saglamak igin 6gretim diizenlemeleri, bu nedenle, siniftaki sozlii iletisim

bigimlerine dayanmalidir (Beacco, Fleming, Goullier, Thiirmann ve Vollmer, 2016, s. 29).

Ogrenme ortamlars, iki temel aktorii de insan olan egitim 6gretim faaliyetlerinde sayisiz soze,
eyleme, davranisa ve bunlarin olusturdugu psikososyal durumlara sahne olur. Bu sahnede hem ana
rollerden birini iistlenen hem de siirecin yoneticisi olan 6gretmenin pedagojik muhakeme yetenegi ve
bunlari eyleme dokme hizi, sekli, stratejisi ve yaklasimlari siirecin basarisin1 dogrudan etkilemektedir.
Bunun igin egitim Ogretim siireglerinin lideri olan Ogretmenler simf i¢i durumlari basariyla

yonetebilmelidir.
Sinif i¢i Durumlar, Ornek Olaylar ve Olas1 Coziimler

Ortalama 40-50 dakikalik siirelerden olusan ders, 6gretmenin planlama ve sinirlamalara uygun
bigimde kisa siirede yogun 6grenim/0gretim faaliyeti gerceklestirmesi i¢in ayrilmis 6zel bir siiregtir.

Smif igindeki siirecte her oOgretim faaliyetinde oldugu gibi yabanci dil olarak Tiirk¢e Ogreten
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O0gretmenlerinde yonetmesi, organize etmesi gereken bir siire¢ ve bu siirecin yonetim, organizasyon

alanlar1 bulunmaktadir. Bunlar su sekilde gruplandirilabilir:

Geri - ~ Ogretim

Besleme Suregleri

Ugiinciil Kisilerle

iletisim/Etkilesim Kaynaklar

Ogrenme

Davranislar - N
? Suregleri

Sekil 1. Ogretim siireglerinin yonetimi

Bu 0Ozel siirecte 6gretmen ogrenci ile yogun etkilesim iginde oldugu igin siirecin psikososyal
yonleri onem arz etmektedir. Farkli bir iilkede dil 6grenen bireylerin kiiltiir, dil ve yasam bicimi
farklilasmalarindan dolay1 farkhiliklari, hassasiyetlerle bunlarin 6gretmen tarafindan bilinmesi,
goriilmesi ve tahmin edilebilir olmasi gerekir. Bu gereklilik 6gretmenin smif i¢i durumlar1 yonetmesi

agisindan onem arz eder.

Kendi spontane kavramlarina ve siradan giinliik iletisim deneyimlerine dayanarak, dersler
Ogrencilere normal repertuarlarinin parcasi olmayan tiirleri deneyimleme, nasil ¢alistiklarini anlama ve
bazilarini (alimlama veya {iiretim) benimseme firsati sunar. Bu siireg, bilgi edinme kosullarinin ve bu
bilginin metinlerde temsil edildigi sekliyle insa edilme bi¢iminin yaratilmasina yardimci olur. Bu artan
sOylemsel repertuar yelpazesi tarafindan gerceklestirilen islev, 6grenenleri, onlarla iligkili gesitli tiirlere
hakimiyet yoluyla bu 6zel uygulama topluluklarina dogru yonlendirmek i¢in kendileri i¢in yeni
olabilecek konu “kiiltiirleri”"ne basglatmaktir (Beacco, Fleming, Goullier, Thiirmann ve Vollmer, 2016, s.

22).

Sinif iginde 6grenme kiiltiirii olusturulmaya calisilirken ¢ok dilli ve kiiltiirlii siniflarda siirece
dahil olan her s6z ve eylem bu dillerin ve kiiltiirlerin temsilcileri tarafindan farkl farkl algilanmaktadir.
S6z konusu farkliliklar bazen 6grenme siirecine yaklasim, 6gretmene yaklasim, 6grenme ortaminda
davraniglar1 da farklilagtirmakta ve siireci dogrudan etkileyebilmektedir. Bu noktada yabanci dil olarak
Tiirkge Ogreten Ogretmenin Ogretici yeterliklerinin gelismisligi daha da ©nem arz eder bir hale
gelmektedir. Bahsedilen 6nemi ve durumu somutlamak icin asagidaki olaylar ve olasi ¢Oziimler

sunulmustur.
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Ornek olay 1

Temel diizeyde Tiirkce dgrettiginiz grup yakinda sinava girecek. Grupta homojen bir dagilim
yok. Bazi1 6grenciler Tiirkgeyi cok hizli ve kolay 6grenirken bazilari zorlanmaktadir. Zorlanan 6grenciler
dersi takip etmekte zorlaniyor ve sorularla, tekrar talepleriyle sik sik akisi yavaslatiyorlar. Hizh
kavrayan oOgrenciler bu durumdan rahatsiz oluyor hatta bu durumu sdylem ve eylemlerine de
yansitiyorlar. Dersi takip etmekte zorlanan 6grenciler tekrar istiyor ve diger 6grencilerden biri yine

tekrar istedi ve bir 6grenci bu duruma tepki verdi.
Siire¢ yonetiminde yapilabilecekler:
*Ornekleri ve agiklamalari gesitlendirme
*Ogrenen ozelliklerine gore icerik diizenleme/farklilagtirma
*Materyal de farkhilagtirma
*Dijital aracilardan destek alma
*Bireysellestirilmis gorev/6dev verme
*Ders sonrasinda destek olma
*Tekrar etme
*Kaygilar: giderecek bir giincelleme yapma
*Akran 6grenmesine yonlendirme
*Giiven talep etme, sakinlige ¢agirma, yonlendirme
*Demokratik ortam olusturma
*Motive etme
*Otorite kurma/tazeleme
*Akran zorbaligini 6nleme
*Demokratik bir ortam olusturma
*Ara degerlendirme ile durum ve ihtiyag analizi yapma
*Hata kaynagini arastirma (Seviye tespit vb.) sorunlu mu?
*Smuf degisikligi yapma
*Ogrenciler arasinda empatik yaklagim gelistirme
*Hosgoriilii bir yaklasim benimse(t)me

Ornek olay 2
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Tiirkiye’de lisans okumak isteyen 6grencilerden olusan bir gruba Tiirkce Ogretmektesiniz.
Sayisal, sozel ve sanatsal becerilerine gore homojen olmayan grubunuzda 7 aydir siiren yogun bir
Tiirkge Ogretim siirecini yliriitmektesiniz. Ogrencileriniz motivasyonunu o giin icin kaybetmis
durumda. Izlence ve akademik takvime gore geride kalmak istemiyorsunuz ancak ogrenciler

dinlenmek istediklerini dile getiriyor.
Siire¢ yonetiminde yapilabilecekler:
*Ogrenme ortamini degistirme
*Ornek cesitlendirme (C)grenen merkezli igerik giincellemesi yapma)
*Somutlama (Ornek-Video-Gorsel vb.)
*Konuyu derinlestirerek kesfi yollar1 agma
*Gorev odakli arastirma 6devleri verme
*Ozetleme (Onemli ve dikkat gekici noktalara deginme)
*Qdiil bildirerek motive etme
*Konunun 6nem ve gerekliligine farkindalik olusturarak motive etme
*Erken teneffiis uygulamasi, tazelenme firsat1 sunma
*Empatik yaklagim sergileme
*Materyalden uzaklasarak hedef ve anahtar kavramlar cergevesinde yeni *igerik sunma
*Dil gelistirici etkinliklerle siireci rahatlatma (hikaye, sarki, bilmece, oyun vb.)
*Sokrat, beyin firtinasi, yuvarlak masa tartismasi vb. tekniklerle 6grenciyi aktiflestirme
*Ogrencinin talebini kosulsuz yerine getirme
*Sorunun kaynagini arastirma (Materyal ve ders planini gdzden gegirme vb.)
*Daha kolay/basit bir etkinlikle siireci devam ettirme
*Odev verme ve gelecek derse erteleme
Ornek olay 3

Al diizeyinde Tiirkge 6grenen grubunuzda yardim etme ve istemeye yonelik bir metni
islemektesiniz. Fakat 6grenciler metni ve aktarimlarinizi anlamiyor. Baz1 6grencileriniz anlamadiklar:
kelimeleri sorarken bazilar1 gesitli dil bilgisi yapilarini sorgulamaktadir. Kelime ve dil bilgisinden
kaynakli anlamama sorunu smifin genelinde sorun teskil edecek diizeye geldi. Baz1 dgrenciler bu

durumdan dolay1 dersten uzaklagsmaya bagladi. Sinifta 6grenmeye kars isteksizlik olustu.

Siire¢ yonetiminde yapilabilecekler:
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*Sakin bir tutum takinarak giiven verme

*Onceki basarilar {izerinden motive etme

*Yazma, ¢izme ve gorsellestirme ile somutlama yoluna gitme
*Yeniden agiklama, igerik yapilandirma

*Materyali, icerigi kontrol etme, kusur/hata olup olmadigini belirleme
*Drama yontemine bagvurma

*Ogrenen ozelliklerini gozden gecirme

*Herkes icin ortak ve anlamli bir durum/6rnek iizerinden ilerleme
*Odevle eksikliklerin tespitini yapma

*Metni basitlestirerek yeniden aciklama

*Ayni amaglara uygun daha basit metin hazirlama

*Soruyu/Sorunu erteleme, zamanini bekleme

*Meslektaslarla isbirligi, istisare ve miizakereye basvurma

*Metni yapilandirma/revizyon

*Sorunun dnemsendigini gosterme ancak icerige gore yerinde veya sonra cevaplama
*Oyun ve aktivite ile olumsuz atmosferi dagitma

*Muhtemel kafa karisikligin1 mahal vermemek i¢in soru sorulmasini engelleme, erteleme
*Ders sonrasi bire bir ilgilenme

*Bilgiyi degil dil islevlerini ve iletisimi 6n plana ¢ikarma

*Odag yapi bilgisinden anlama ¢ekme

*Teknolojiden yararlanma (Akilli tahta, sunum vb.)

*Dersi bagtan alma

*Beden dilini daha etkin kullanarak anlatimi destekleme

Ornek olay 4

Yasadig1 sorun sebebiyle meslegini gegici bir siire icra edemeyecek meslektasinizin yerine derse
girmeniz gerekiyor. Bundan sonra sorumlulugu sizde olan grupta daha 6nce derse girmistiniz. Bir
Ogrenci sizi basarisizlik isnat ederek idareye sikayet etmis ve daha sonra diger Ogrencileri de
orgiitleyerek yazili sikayette bulununca idare sorunun biiyiimemesi i¢in 6gretmen degisikligi yapmisti.
Ogrencilerden biri ge¢misteki bu durumdan dolay1 éziir diledikten sonra biitiin sugun kendilerini

sikayet dilekgesi yazma noktasinda orgiitleyen 6grencide oldugunu iddia etti. Bu durum {tizerine iki
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Ogrenci arasinda sozlii miinakasa baslad1 ve birisi sizin iyi 6gretmen oldugunuzu savunurken digeri

aksini savunmaktadair.

Siire¢ yonetiminde yapilabilecekler:

*Sorunun kendisi disinda gelistigini agiklama

*Smufi gelecege motive etme

*Hakimiyet gostergesi tutum ve davranislar sergileme
*Sorunu sakince ve agik¢a konusup ¢6zme yoluna gitme
*Soruna kriz yonetimi gerektirdigi kabuliiyle yaklasim
*Duygusal paydaglik olusturma

*Ogrenciyi ikaz edip, uyarma

*Sorunu ve kisiyi idareye sevk etme

*Sorunu yok sayip derse devam etme

*Duygusallikla yeni bag kurma, tepkileri azaltma
*Sakalagma ile gegmisi normallestirmeye ¢alisma
*Gerilim ve catismadan kaginma

*Ogrenciyle birebir goriisme

*letisime aciklik ve ¢oziim odaklilik

*Siirecin ve 6grencinin sorunlara sahip olabilecegi kabuliiyle yaklasma, normallestirme

*Sorunu sahsilestirmeme, soruna odaklanma

*Idareyi bilgilendirerek ¢6ziim arama

*Tam kabulle yaklasarak iletisim kanallarini agma

*Sayg1 halkasi ile yetinme/simir gizme

*Ikaz etme, disiplinli davranis ortami olusturma

*Ders igerigini sosyal mesaj aktarimai igin kullanma

*Taraf etme ve taraflar1 6diillendirme veya cezalandirma

*Sorun ¢ikaranlari siniftan ¢ikarma/uzaklagtirma
*Yonetim/meslektas destegine bagvurma

*Geg¢misin olumsuzluklarini yok sayma ve yeni bir siire¢ inga etme

*Hedefler ugruna siirece katlanma
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*Ideal tutum ve degerlere uygun tavir sergileme

*Acik sozlii yaklasim sergileme

*Elestiriye agiklig1 beyan etme

*Sorunun kaynagini arastirma

*Smuf/stire¢ yonetim siirecinde 6grenciyi kazanmaya ¢alisma
*Olumlu davranis pekistirmesi ile iletisimi kuvvetlendirme/Set yikma
*Sorunlu 6grencinin smif degisikligi yapmasini saglama/uzaklastirma
Ornek olay 5

B2 diizeyinde Tiirkge ogrettiginiz grupta “Tiirkiye’de sizin icin ilging veya tuhaf gelen seyler
nelerdi?” sorusu ile etkilesim ortami olusturmak istediniz. Miisliiman olmayan 6grencilerinizden biri
“Ramazan ¢ok tuhaf. Aslinda Ramazan degil insanlar. “dedi. “Tuhaf oldugunu diisiindiigiin sey ne?”
diye sordunuz. Ogrenci: “Ramazan sabir i¢in var diyorsunuz ancak oructa ¢ok sabirsiz, sinirli ve eve
giderken aceleci oluyorsunuz! Ayrica bu kadar uzun siire susuz kalmak bence hi¢ saghkli degil! Bu ¢ok
tuhaf!” dedi. Bagka bir Miisliiman olmayan baska bir 6grenci de arkadasiyla benzer seyler soyledi.
Bunun iizerine Afrikali ve Miisliiman bir 6grenci beden dili ile bir hareket yapt1. Bu hareket Tiirkiye’de
argo bir anlam tasimakta. Bu anlami bilen &grenciler giilerken Afrikali 6grenciler ne oldugunu
anlamaya calismakta ve hareketi garipsememektedir. Bazi Miisliiman Ogrenciler olanlar1 hig
umursamayip Miisliiman olmayan 6grencilerinizin Ramazan ayiyla ilgili yorumlarina cevap vermek

istemektedir.

Siire¢ yonetiminde yapilabilecekler:
*Kiiltiirlerarasi farkliliktan kaynakli yanlis anlasilmayi fark ettirme/agiklama
*Inang sistemleri arasindaki farkliliklar1 ve benzerlikleri agiklama/bilgilendirme
*Sorunlar1 yok sayma, gormezden gelme
*Durumlar1 konu dis1 say1p sadece dil 6gretimine odaklanma/sorunun muhatab1 olmama
*Herkesi goriis ve fikrini beyan etmesini sagladiktan sonra son sozii sdyleme

*Farkliliklardan kaynakli yanlis anlasilabilen durumlara iliskin 6rnekler sunarak durumu

normallestirme
*Farkliliklara kars1 hosgoriilii olmayi telkin etme
*Farkl1 geleni konusmadan 6nce diisiin arastir 6gren yaklasimi
*Degerlere iliskin bilgilendirme ve bilgi paylasimina actk ortam olusturma

*Farkliliklar1 konusma, anlagsma ve siradanlastirma
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*Notr tutum ve iletisime, etkilesime agiklik

*Farkliliklara iligkin durumlarin 6grenciler arasinda ders sonrasinda konusulmak iizere

Otelenmesi
*Farkliliklarin sosyal 6grenme ortamlarini, akisa birakilmasi
*Durumu firsata gevirip paylasim, etkilesim ortami olusturma yaklasimi
*Eylemin amacin belirleyip negatifse sert dille ikaz etme ve 6zre zorlama
*Kiiltiirel etkilesim i¢in firsat olarak gérme
*Duygusal hakimiyet kurma (Ebeveyn tutumu sergileme)
*Davranisi, beden dilini anlama ve actklama yoluna bagvurma
*Saygili ve hoggoriilii olamaya davet etme

Maddelenmis bicimde sunulan 6neriler sinif degiskenleri gozetilerek ¢ok yonlii ve sinirlayici
olmayacak sekilde genel bir sekilde ifade edilmistir. Bu 6rnek olaylar ve yapilabilecekler farkl yil,

kurum ve smiflardaki deneyimlerin yani sira daha 6nce yapilan arastirmalar 1s1§1inda sunulmustur.

Biitiin bu 6rnekler ve olas: siire¢lere Kumaravadivelu (2001, s. 542)'in olabilirlik degiskeni
esasiyla yaklasilmasinda fayda goériilmektedir. Kumaravadivelu'ya gore, olabilirlik degiskeni bireylerin
smif ortamina beraberlerinde getirdikleri deneyimlerle uyumlu uygulama ve kuram gelistirme
ihtiyacina dikkat cekmektedir. Buna gore 6gretmen ve 6grencilerin sinif, ana dili ve kiiltiirii, cinsiyet
gibi 6zellikleri dikkate alinarak gerekli diizenlemeleri yapmalidir. S6z konusu bu ii¢ degisken, siirekli
bir etkilesim halinde oldugundan, {i¢iniin bir arada gozetilmesinin 6grenim kazanimlari agisindan

daha faydali olabilecegi diistintilmektedir.

Yabanci dil 6grenimi ayn1 zamanda kiiltiirel karsilasmalar ve etkilesimlere de ortam hazirladig:
icin kiiltiirel sok ve catismalar1 da beraberinde getirebilmektedir. Bu yonleri sebebiyle farkli bir
karmasiklig1 barindiran dil 6gretiminin yoneticilerinin tasimasi gereken belli bash 6zellikler vardir. Bu

Ozellikler asagida agiklanmistir.

Liderlik: Yabanci dil 6gretmeni siirecin lideri olmay1 basarabilmelidir. Bunun i¢in French ve Raven
(1959)'1n da ifade ettigi gibi; 6gretmen, alaninda donanimli, bilgili (Uzman Liderligi), 6grencileri ile
olusturdugu sayg1 ve sevgiye dayali iletisim sahibi (Benzesim Liderligi), hak ve sorumluklarin bilip
siirece yansitabilen (Yasal Liderlik) ve 0grenmeyi destekleyip gayret ve basarilar1 ddiillendiren (

Odiillendirme Liderligi) olmasi gerekir.

Etkili iletisim: iletisim becerilerini 6greten dil 6gretmenleri siiregteki psikolojik ve pedagojik siirecleri
etkin ve basarili bicimde yonetebilmek icim etkili iletisim kurabilmelidir. Bunun da en biiyiik faktorii

aktif dinlemedir. Ogretmen, dil 6grenenini aktif bicimde dinleyebilmelidir.
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Olumlu Sinif Ortami: Ogretmenden beklenen durumlardan biri de 6grenmeye, iletisime, kesfe ve
eglenmeye acik, demokratik 6grenme ortamlar: olusturmalidir. Ozellikle Tiirkgenin yabanci dil olarak
ogretildigi gibi yabanci dil 6gretim siniflarinda sorunlarin tespiti, ¢dziimii ve Ogrenmeye karsi

istekliligin saglanmasi agisindan olumlu sinif ortami olusturmanin 6nem arz etmektedir.

Dikkat/ilgi Yonetimi: Hedef dilin tamamini anlamayan, anlama siire¢lerindeki noksanliklar1 gidermek
i¢in sozlitk/materyal, dijital araclar ve akran bilgisine basvuran bireyin siire¢ten zihnen uzaklasmasi,
yani dikkatini vermemesi s6z konusu olabilmektedir. Bu durumun basarili bicimde yonetilebilmesi igin
Ogretmenin ogrenen ve grup Ozelliklerini bilip dikkat ve ilgiyi yonetmeye yonelik taktiklere sahip

olmasi gerekir.

Ogrenci Aktiflestirme: Ogrencinin dikkatini en iist dereceye ¢gtkarmanin ve korumanin yegéane yolu
onu siirece dahil etmek ve aktiflestirmektir. Dil 6greniminin gergeklestigi siniflarda bireyin hedef dil
davraniglarini tekrar ve taklidi siirecin dogal bir pargasidir. Bunun igin 6gretmenin bu dogal parcay1
goz ard1 etmeyip Ogrenciyi aktiflestirecek firsatlar1 gérmesi, planlamasi, olusturmasi beklenir. Burada
ogretmen kademeli sorumluluk aktarim modeli gibi modellerle dersini 6grenciyi merkeze c¢ekecek

bicimde planlamasi gerektigi soylenebilir.

Kademeli sorumluluk aktarim modelinin baslangic asamasinda/asamalarinda &gretene
bagimmhlig1 bir tezat olusturuyor gibi goriinse de bu dil 6greniminin/6gretiminin dogasi geregi
kaginilmaz bir gerekliliktir. Ogretene giderek azalan oranda ihtiyag duyulmasini saglayan bu model dil

O0grenim ve edinim siirecinde ekonomikligi de saglar (Demir, 2021, 57).

Zaman ve Siire¢ Yonetimi: Dil 6gretim siniflar1 hem ders saati hem de kur ve akademik takvim
yoniinden zaman baskisinin yasandigi 6gretim ortamlaridir. Genellikle egitim aliabilmesi icin sart
kosulan ve sinurlt bir zaman dilinde yetkinlik gosterecek diizeye gelinmesi gerektigi igin dil 6grenen
bireyin zaman, emek ve ekonomik maliyet bakimindan hizla ilerlemesi kaygis1 varken; 6gretmenin de
icerigi yetistirme ve tiim 6grenenlerin ayn1 diizeyde 6grenim ve basar: gostermesine yonelik hedefleri
vardir. Ortak hedeflere ragmen uzun soluklu bir maraton olan dil 6grenim siirecinde dgrenen ve
Ogretenin olas1 bir rehaveti siirecte aksakliklara sebep olabilmektedir. Genellikle 6grenenden
kaynaklanan bu tiir aksamalar Ogretmenin ve O&gretim programinin da ¢iktisi olmasi yoniinden
onemlidir. Ogretmen ve &gretim programi yani siirecin yiiriitiildiigii 6gretim organizmasi acisindan
gerek ders gerek kur gerekse yilsonunda kisa, orta ve uzun vadeli hedeflerin her 6grenen icin esit firsat
ve basariyla gecilmis olmasi gerekir. Bu gereklilik ve beklentiler 6gretmenin basarili bir zaman/siireg

yOneticisi olmasini gerektirir. Bunun da tecriibeyle dogru orantili oldugu sdylenebilir.
Tartisma ve Sonug

Dil 6gretim siiregleri her 6gretim siirecinde oldugu kadar ¢ok bilesenli ve biraz daha karmasik,
kompleks stireglerdir. Ciinkii Ogretime konu ve hedef olan dil yabanci/ikinci dil olarak

ogrenildiginde/ogretildiginde 6grenen, hedef hakkinda neredeyse bir sey bilmemekle birlikte bu hedefe
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gotiirecek olan kadim 6gretim yolu anlatilarini da anlayabilecek durumda degildir. Diger disiplinlerde
Ogreten Ogrenene 6gretim hedefini dil araciligi ile agiklayip anlatabilirken yabanci dil 6gretmeni igin bu
durum baslangicta yok sayilabilecek diizeydedir. Bu durum 6grenenin 6grenme istegini saglama ve
diri tutma, siireci etkin bi¢gimde yiiriitme, etkinlikleri cesitlendirme, 6grenciyi aktiflestirme, zaman

yonetimi gibi 6gretim faaliyetlerini daha 6nemli kilmaktadir. Bu agidan bakildiginda dil 6gretmeni;
e Basarili bir lider olmals,
o Etkili iletisim kurabilmelj,
e Olumlu 6grenme ortami saglamals,
o Algi ve dikkati yonetebilmeli,
e Siireci iyi planlamali/ zaman iyi yonetmeli,
e Ogrenciyi siirece dahil etmeli,
e Pedagojik muhakeme yetenegini gelistirmelidir.

Ogretmen egitiminde alan derslerinin yani sira meslek egitimi dersleri de dnem tagimaktadir,
¢linkii alan dersleri ne 6gretilmesi gerektigi tizerinde dururken meslek egimi dersleri nasil 6gretilmesi

gerektigine, dolayisiyla nasil iyi 6gretmen olunacagina odaklanmaktadir. (Hacettepe, 2017, 5.46)

Ogretmenlerin sinif i¢i durumlara yonelik 6zel olarak hazirlanmasi gerekir. Tiirkgeyi yabanci
dil olarak ogretecek 6gretmenlerin yetistirildigi bir lisans programi olmamakla birlikte Alyilmaz (2010,
s. 729), Turkge 6gretimi yurt icinde {iniversitelerin veya farkli kurumlarin yabancilara Tiirkce 6gretim
merkezleri/birimleri tarafindan, biiyiik oranda da Egitim Fakiiltelerinin Tiirkce Egitimi Boliimleri
tarafindan ytiriitiilmektedir diyerek karmasik siireci ifade etmektedir. Halihazirda Tiirkge 6gretmenligi
boliimleri ana dili olarak Tiirkce dgretecek 6gretmenleri yabanci dil olarak Tiirkce dgretimine yonelik
de yetistirmeye calismaktadir. Ancak gerek alandaki gelismeler gerekse 6gretmen egitimi igin agilan
sertifika programlar: gozetilerek yabanci dil olarak Tiirkce 6gretmeni yetistirmeye yonelik 6zgiin veya
yeniden yapilandirilmis lisans programina ihtiya¢ duyuldugu sdylenebilir. 56z konusu 6gretmenlerin
simif i¢i durumlar1 gozlemesi ve simif i¢i uygulamalara katilarak kendini gelistirme imkanlar1 da
olusturulmalidir. Bunun igin staj uygulamalarinda da yapilacak diizenleme ile Tiirkce 6gretmenlerine

TOMER lerde staj yapma sorumlulugu getirilmelidir.
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Introduction

Two of the most frequently used words in daily life are “education” and “teaching”. When these
two concepts are examined closely, education is explained as a lifelong development process; it is seen
that teaching is expressed as planned and controlled processes that are limited to the activities carried
out in schools. When the field of learning teaching activity is "language", it becomes difficult to draw
the boundaries of education and training. Because the language learning process, especially if learning
takes place in the target language, interacts with the acquisition outside the planned part, namely
teaching. If the individual who learns a foreign language away from the target language speakers
somehow compensates for this acquisition process by using his technological or social opportunities, it

becomes difficult to draw the boundaries again.

Since the boundaries become clear in the institutions where teaching of language is carried out
in schools, the process that becomes clear as teaching aims to carry the same clarity in the components
of the process. The most basic human factor of these components is the teacher and the learner, in other
words, the teacher and the student. Therefore, he is human. Psychosocial being is the most important
process that should be carried out throughout the process and especially at the beginning in the
participation of people in the learning processes, the process of psychological and social interaction. The
terminological equivalent of this for professionals in education, namely teachers, is pedagogy. Although
the teacher is a professional, he can make pedagogical mistakes in the process, causing the process and
the learner to be adversely affected. These mistakes can create deep and permanent scars especially in
teaching of language classes. It is of great importance that foreign language teachers, who carry the
responsibility of cultural representative and education diplomat as well as language instructors, carry
out the process without errors and with full success. Therefore, as in all dimensions, it is expected that
the Turkish teacher should be fully competent and developed in pedagogy. As in all disciplines, one of
these expectations is the successful management of multidimensional processes in the classroom,

despite all the variables, and reaching and achieving the highest possible goal in teaching of language.
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Method

Qualitative research method was used in the research of Yildirim and $imsek (2013, p. 45)
defined qualitative research as a research in which qualitative data collection methods such as
observation, interview and document analysis are used and a qualitative process is followed to reveal
perceptions and events in a realistic and holistic way in the natural environment. In this context,
although case studies that reflect the natural observations of the researcher's experiences have been
developed, in the study, the document analysis method has been applied by considering the national

and international literature in the focus of the subject.
Ethical Permissions of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied. None of the actions
specified under the title of "Actions Contrary to Scientific Research and Publication Ethics", which is the

second part of the directive were not carried out.
The Place and Importance of Foreign Teaching of language in the World

Teaching of foreign language has become more important than in the past, considering the
natural result of increasing global interaction and the soft power that emerged as a result of the
management anxiety of this process. It is possible to embody this even by looking at the studies and
publications that emerged as a result of efforts to increase quality. The most concrete examples are the
texts such as CEFR(D-AOBM), ACTFL and the studies carried out in the light of these texts. At this
point, developments within the scope of multilingualism and multilingualism, especially in the English-
centered literature, have often been the locomotive, and D-AOBM is of great importance. However, as
stated in the guide, considering that this text's reference guide and the definitions in its content are
exemplary descriptors, it is necessary to remember the importance of re-evaluation and interpretation
according to national and local dynamics. In this context, the curriculum of Turkish as a foreign

language is a successful example that is especially important in the context of Turkish.

Teaching Turkish as a foreign language has been a rising value in recent years in this context.
According to UNESCO (2022) data, Turkey is one of the top 10 countries hosting international students.
As in other languages, this aspect of Turkish is remarkable because it is assumed to be a globalized
language in the world; In recent years, cultures have seriously strengthened its feature of being an inter-

communal communication tool.

Language is often thought of only as a means of communication. However, language also plays
a central role in the discovery, description and storage of new knowledge. (Beacco, Fleming, Goullier,
Thiirmann and Vollmer, 2016, p. 19). This discovery, identification and storage function have increased
internationally and in many languages, thanks to the interest shown up in the learning of foreign

language and the studies on teaching have become a value with great local and global importance.
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Within the scope of international language policies, many basic frameworks such as the ACTFL
Qualification Guide, ILR Skill Level Definitions, Canadian Language Standards, and the Common
European Framework of Reference have been developed to learn, teach and evaluate foreign language
skills. These frameworks form the basis of test development and certification/certification systems are
used for textbook development, curriculum development and the creation of educational standards
(Tschirner, 2012, p.262). In this standardization and development process, the primary element at every
point, from the planning of the education process to its implementation, from the development of
measurement-evaluation tools to its operation, has been field experts, namely teachers. The most
important occupation of the teachers in the physical or digital classrooms, where they teach, is the
management of the process. In this management process, the management of the classroom, which
consists of individuals in the social interaction environment, is an important area of responsibility of
the teacher, while realizing the basic objectives such as transferring knowledge and adding value. This
also imposes the responsibility of being a successful communication specialist and crisis manager on

the teacher.

Today, the teacher is seen as not transferring knowledge, but providing the discovery of
knowledge, not being in the center, but pulling the student to the center, and this is a necessity.
Classrooms are not only places where the teacher rests, but also areas where learning by doing is carried
out on the basis of active participation and activity. In this area, intense communication and interaction
takes place between teacher-student and student-student. Since teaching of language classes like
TOMER are multilingual/cultural classes, unique dynamics of interaction emerge and the teacher is
expected to carry out this process successfully. Because the difference of languages makes it difficult to
understand, while the difference of cultures can increase misunderstandings. This creates unique,
complex and specialized dimensions of teaching in multilingual, multicultural classrooms. Today, the
most original approach is student-centered, action-oriented, and the expectations from the teacher, as

the latent actor of learning by doing, have changed and increased.

Reflections on learning in all subjects have developed considerably over the past fifty years or
so. The view that sees learning as a process of transferring information to rather passive recipients has
been replaced by an approach that recognizes the need for learners to be active participants in the
learning process. This, including tasks, different types of group work, presentations, discussions, etc.
led to the expansion of pedagogical approaches, (Beacco J.-C. et al 2016, p. 82). In the path opened, the
learner is placed in the center and it is aimed to learn the learning. The purpose of learning has gone
beyond mere reaching or possessing knowledge, and the culture of working, living and producing
together by reaching other knowledge holders with the knowledge gained in the globalizing world has
gained importance. When it comes to teaching of language, language has become the goal as well as the
tool, and concepts such as communication, interaction, and mediation have become particular

importance. Today, when multilingual and multicultural societies are formed, language has ceased to
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be a means of communication and has become a way of communication and discovery as doors opening

to other worlds.

In teaching of language processes with such a special area, the stages should be carried out in a
complete and standard way beyond being successful. Because the efficiency in the teaching of
language/learning process is effective in the learning, expression/transfer and processing of all
disciplines that the person will be in contact with throughout his education life. Especially TOMER etc.
The target audience in language schools is not only multilingual, multicultural but also
multidisciplinary, that is, it consists of people who come from the sub-feed of different disciplines and
move on to the upper stages. This points out the importance of motivating the individual in Turkish
teaching classes to learn the language as completely and competently as possible, paving the way for
him to gain. The locomotive in this business is the teacher and the most active component of the process
is motivation. The most prominent competence area of the teacher, who is the process manager and
leader, when it comes to motivation, is pedagogy, pedagogical content knowledge, which is built with

significant feeds from the science of psychology.
Pedagogical Education of Teachers of Turkish as a Foreign Language

The first educational institutions that international students encounter in Turkey are generally
teaching of language centers, commonly known as TOMERSs. These institutions and the performers of
the activities of these institutions, the teachers who are the visible face, and the lecturers are the first
persons with whom the student is in intense and constant communication. These people find meaning
as a user of the target language, as a professional representative, as well as as a cultural representative.
So much so that teachers' words, attitudes, behaviors, reactions, loudness, clothing and many other
components are perceived as a reflection of the culture they belong to, and they are widely attributed
to Turks and Turkey. In this respect, when the responsibility of representation of those who teach
Turkish as a foreign language (the said activity is also a kind of public diplomacy activity), its
importance will be better understood. There is no clearly defined and authorized curriculum or
department, which has a direct impact on in-class communication and process management, and which

trains people to work in the field, although it is of such importance.

Despite the many developments in the field of teaching of Turkish as a foreign language, there
are still some serious deficiencies, and the shortage of expert teachers to work in the field is one of the
important problems we face. As a temporary solution, teachers who will teach Turkish as a foreign
language are being trained by accepting teachers from a wide range of fields and generally by short-
term certificate programs organized by universities. However, considering the disruptions experienced
in the teaching process, the establishment of the undergraduate program of teaching of Turkish as a

foreign language has become a necessity (Kana, Boylu and Basar, 2016, p. 1136).
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While YTO course is compulsory in Turkish teaching department, it is important that there are
elective courses about bilinguals, Turkish nobles, the increase in certificate programs as well as the
existence of concerns about an increase in the quality of the content. They also have their own internal
problems, but these pursuits or temporary solutions are considered to be the milestones of the road to
a permanent and qualified solution. Especially thanks to its certificate programs, it makes significant

contributions to the training of teachers who can meet the demands and needs of contemporary learners.

Yavuz (2013, p. 1464) states that the increase in the number of people who want to learn Turkish
as a foreign language in the world in recent years necessitates the relevant educational institutions to
offer more in this field and to train well-equipped teachers in order to provide this supply; Orhan (2015,
p. 36) emphasizes that the personality traits of effective teachers are expected to improve the teacher's
self-development, to establish a fair and systematic order in the classroom environment, to follow the
innovations and educational technologies required by our age and to carry them into the classroom

culture, and to increase the quality of education.

Although the place, structure and degree of the program in which the expert personnel will be
trained is an ongoing literature debate, another important point that should be followed within the
general staff teaching at the university, but which is important for those who teach Turkish in TOMERs
in the context of the study, is the pedagogical competencies of the teachers. There is no requirement for
pedagogical formation for the personnel teaching at the university. In classrooms with international
students like TOMERs, the pedagogical competencies of teachers are important not only in the
management of educational processes, but also in helping students overcome the cultural shocks they
experience with adapting. Although a solution has not been provided yet in this important issue,

remedial activities are observed.
Process, Components and Management in Teaching of Language Classes

Teaching of language is a comprehensive process consisting of parts. Although the whole
process varies according to the intensity of the program from A1 to C1 in Turkish, it takes an average
of 8-9 months, a course takes an average of 1.5-2 months. This big process also has sub-processes that
are divided into smaller parts. Sub-processes can be handled in terms of weekly, daily and course

duration.

The time span, scope and stakeholders of the multi-component process can vary widely. To sum
up, a person who will learn Turkish as a foreign language will be able to reach his goal with little effort
and in a long time inversely proportional to the time he or she dedicates, on the contrary, while he can
achieve it in a short time for teaching of language/learning. This period may be a few months or several
years. Institutions and venues may change during this time. For example, a person who learns A1-A2
level in Turkish courses at Yunus Emre Turkish Cultural Center or at the Turkish Maarif Foundation

can continue the remaining courses at a Turkish Teaching Center (TOMER) in Turkey. Compliance and
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accreditation of courses and materials with D-AOBM is important at this point. This long-running
process has main components that do not change as well as variable factors. These can be summarized
as teacher, student, environment and classroom situations. These components are discussed in detail

below.
Teacher

Teachers are professionals who are responsible for carrying out the learning/teaching process
by bringing all the components together in harmony. When it comes to teaching of foreign language,
variables such as the role model of the teacher, the difficulty of the path to the goal, and the fact that the
communication elements that are the mediators of the teaching are also the target are of greater
importance. In other words, the way of explaining, which is still widely used in education, is blocked,
and this blockage should be gradually opened and overcome. For this reason, teaching ways such as
role-playing, demonstration, drama, travel observation become more functional for the foreign
language teacher, especially at lower levels. At this point, it can be mentioned that the teacher should

be technology literate at the level of web 5.0 and reflect this to the process.

In particular, as in Turkish teaching, it contains great similarities and intersections in the
universal in-class and out-of-class processes related to teaching of foreign language, which is interactive
in a cyclical way,. Based on this content, the Common European Framework of Reference for Process

Management and Languages (D-AOBM, 2021, p.117) offers the following recommendations:

There are situations where educational process managers who assume the role of leader (for
example, teacher, workshop manager, trainer or meeting manager) need to organize communicative
activities in the process. These communication stages include the general communication of the whole
group and/or the management of the communication of the subgroups within themselves and with

other subgroups. Key concepts made functional in this framework are as follows:
* Leading the general event,
*Giving directions and checking understanding of communicative task objectives.

*Monitoring and facilitating communication within the group or subgroups without impeding

the flow of communication between group participants,
*Redirecting communication in groups or subgroups, interfering to return a group to duty,
*Adapting own contributions and interactive role to support group communication as needed.

As it can be seen, the leadership role of the leader in the classroom, which will ensure the
participation and continuity of the teacher in the activities, is to ensure that the content and instructions
are understood, to follow with the approach of facilitating the communication between the learners, but
not to hinder the process by being overly involved at this point, to see the need in the process and to

direct the interaction by contributing accordingly. There is an extensive task list. These statements
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actually point to the pedagogical reasoning skill in the literature. Because the duty of the teacher is
perceived and defined as providing the student's understanding of the knowledge in himself/herself.

The ways those are frequently used in teaching of language are:
*Description, explanation
*Role play
* To have it done by showing
*Case study
*Peer collaboration
*Argument
*Travel Observation

The teacher re-walks these classical paths in the light of current developments and taking into
account the learner characteristics, each time in an original way. Its originality results from the fact that
the basic factors affecting the pedagogical reasoning process have changed with the change of learners.
This makes teaching and teaching activities a unique and special area of specialization, even though
they seem like repetitive actions. When the said teaching activity is carried out in the field of foreign
language, which is the primary tool of teaching from the point of explaining and understanding,
increases its importance as a goal as well as a tool. Despite this increasing importance, there is an
emerging obstacle. The readiness of learners in the language that is your purpose and tool is negligible.
However, the most basic task of the teacher is to be understandable, to explain and to provide
understanding. At this point, the role and importance of teaching materials emerge. Teaching tools and

materials are at least as effective as the teacher in teaching of language processes.
Environment

Learning of language environment is the basic platform and tool of teaching of language with
every element and moment. The foreign language teacher, while teaching the alphabet, starts by
teaching the items in the classroom as soon as he leaves the individual area, acting on the principle of
close to far. The fact that this environment cannot contain everything in life and in the aim of learning
requires differentiation of the environment. This differentiation should be perceived as going to the real
environment by changing the environment when necessary, or making it suitable for the show method
in terms of economy and functionality. For this reason, it is essential to have elements that will support
the demonstration technique, such as projectors and smart boards in teaching of language classes. It is
predicted that virtual reality will take its place in the future, but it should be noted that it is wrong to

wait for the future.

McLeod, Fisher, and Hoover (2003, p. 62) state that the teacher should be successful in the

classroom, stating that attention should be paid to the social, intellectual and physical structure and
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organization of the classroom, and that teachers should implement the curriculum, organize routine
procedures, provide resources, and maximize learning efficiency, stating that they have obligations
such as arranging the environment and predicting and solving problems. Basar (2004, p.112) states that
school and learning occur on a regular basis to a large extent; The student states that the most important
place where teacher interaction takes place is the classroom. In addition, it means that learning-teaching
activities can reach predetermined goals, preparing a suitable classroom environment, and maintaining
this appropriate climate class atmosphere is only possible if the classrooms are managed effectively and

efficiently.

Knowledge is gained through explanations which is given in the class, discussions that help
reinforce it, and activities where students use it. All these activities involve a verbal aspect. Teaching
arrangements to provide access to information and academic expression must therefore be based on
oral forms of communication in the classroom. (Beacco, Fleming, Goullier, Thiirmann and Vollmer,

2016, p. 29).

Learning environments are the scene of countless words, actions, behaviors and the
psychosocial situations they create in educational activities, whose two main actors are human beings.
In this scene, the pedagogical reasoning ability of the teacher, who both assumes one of the main roles
and is the manager of the process, and the speed, form, strategy and approaches of putting them into
action directly affect the success of the process. For this reason, teachers, who are the leaders of

educational processes, should be able to successfully manage classroom situations.
Classroom Situations, Case Studies and Possible Solutions

The course, which consists of an average of 40-50 minutes, is a special process reserved for the
teacher to carry out intensive learning/teaching activities in a short time in accordance with planning
and limitations. In the classroom process, as in every teaching activity, teachers who teach Turkish as a
foreign language have a process that they need to manage and organize, and this process has

management and organization areas. These can be grouped as follows:
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Figure 1. Management of teaching processes
Since the teacher is in intense interaction with the student in this special process, the socio-
psychological aspects of the process are important. Due to the differences in culture, language and
lifestyle of individuals learning a language in a different country, their differences and sensitivities
should be known, seen and predicted by the teacher. This requirement is important for the teacher to

manage classroom situations.

Based on their own spontaneous concepts and ordinary everyday communication experiences,
the courses offer students the opportunity to experience genres that are not part of their normal
repertoire, understand how they work, and adopt some (reception or production). This process helps
create the conditions for acquiring knowledge and the way this knowledge is constructed as represented
in texts. The function performed by this growing range of discursive repertoires is to initiate subject
'cultures' that may be new to them to guide learners towards these particular communities of practice
through mastery of the various genres associated with them (Beacco, Fleming, Goullier, Thiirmann and

Vollmer, 2016, p. 22).

While trying to create a learning culture in the classroom, every word and action involved in
the process in multilingual and multicultural classrooms is perceived differently by the representatives
of these languages and cultures. These differences sometimes differentiate the approach to the learning
process, the approach to the teacher, and the behaviors in the learning environment and can directly

affect the process. At this point, the development of the teaching competencies of the teacher who
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teaches Turkish as a foreign language becomes even more important. The following events and possible

solutions are presented to illustrate this importance and situation.
Case Study 1

The group that you teach Turkish at a basic level will take the exam soon. There is no
homogeneous distribution in the group. Some students learn Turkish very quickly and easily, while
others find it difficult. Students find it difficult to follow the lesson and often make slow down the flow
with questions and repetition requests. Students with a quick grasp are uncomfortable with this
situation and even reflect this situation in their discourse and actions. Students who find it difficult to
follow the lesson want it again, and one of the other students asked again and one student reacted to

this situation.
What can be done in process management:
*Diversification of examples and explanations
*Organizing/differentiating content according to learner characteristics
*Differentiation in material
*Getting support from digital intermediaries
*Individualized task/assignment
*Supporting after class
*Repeating
* Making an update to resolve any concern
*Orientation to peer learning
*Demanding trust, calling for being calm, and directing
*Creating a democratic environment
*Motivation
*Authority building/renewal
*Preventing bullying
*Creating a democratic environment
*Making analysis of situation and needs with interim evaluation
*Searching for the source of error (level detection etc.) Whether the situation is problematic?
*Making class change

*Developing an empathetic approach among students
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*Taking a tolerant approach
Case Study 2

You teach Turkish to a group of students who want to study in Turkey. You have been carrying
out an intensive Turkish teaching process for 7 months in your group, which is not homogeneous in
terms of numerical, verbal and artistic skills. Your students have lost their motivation for that day. You
don't want to be left behind according to the syllabus and academic calendar, but students say they

want to rest.

What can be done in process management:
*Change the learning environment
*Sample diversification (Learner-centered content update)
*Concretization (Example-Video-Visual etc.)
* Opening paths of discovery by deepening the subject
*Assigning task-oriented research assignments
*Summarizing (mentioning important and salient points)
*Motivation by announcing awards
* Motivating by raising awareness of the importance and necessity of the subject
*Apllication of early break, offering the opportunity to refresh
* Demonstrating an empathetic approach

* Presenting new content within the framework of targets and key concepts by moving away

from the material
*Relaxing the process with language enhancing activities (story, song, riddle, game, etc.)
* Activating the student with techniques like sokrat, brainstorming, roundtable discussion, etc.
* Fulfilling the student's request unconditionally
* Researching the source of the problem (reviewing the material and lesson plan, etc.)
*Continue the process with an easier/simple activity
*Giving homework and postponing the rest of the class to the next one.
Case Study 3

You are processing a text aimed at helping and asking for help in your Al-level Turkish learner
group. But students do not understand the text and things/ideas you want to convey. Some of your

students ask for words they do not understand, while others question various grammatical structures.
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The problem of not understanding vocabulary and grammar has become the same problem for all class.
Some students started to stay away from the course because of this situation. There was a reluctance to

learn in the classroom.
What can be done in process management:
*Confidence with a calm demeanor
*Motivation over previous achievements
*Going to embodiment with writing, drawing and visualization
*Re-explanation, content structuring
* Checking the material, content, determining whether there are defects / errors
*Referring to the drama method
*Reviewing learner’s traits
*Progressing through a common and meaningful situation/example for all
* Identifying deficiencies with homework
*Re-explaining by simplifying the text
*Preparing simpler text for the same purposes
* Postponing the question/problem, wait for your time
* Applying for cooperation, consultation and negotiation with colleagues
*Texting structure/revision

* According to its content, showing that the question is considered important, but Answering it

on the spot or later
* Distracting the negative atmosphere with games and activities
*Preventing or delaying to be asked questions to avoid possible confusion
* One-on-one attention after class
* Emphasizing language functions and communication, not knowledge
*Taking the focus from structure knowledge to understanding
* Utilizing technology (Smart board, presentation, etc.)
*Resuming the lesson
*Supporting expression by using body language more effectively

Case Study 4
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You have to attend the class instead of your colleague, who will not be able to perform his
profession for a temporary period due to the problem he is experiencing. After that, you had previously
attended the class with the group under your responsibility. A student complained to the
administration, accusing you of failure, and later organized a written complaint by organizing other
students, and the administration changed teachers so that the problem would not grow. One of the
students, after apologizing for this situation in the past, claimed that all the blame was on the student
who organized them to write a complaint petition. Upon this situation, a verbal argument started
between the two students and one of them argues that you are a good teacher, while the other argues

the opposite.
What can be done in process management:
* Explaining that the problem developing outside of herself/himself,
*Motivating the class for the future
* Demonstrating attitudes and behaviors that are indicators of dominance
* Talking calmly and openly to solve the problem
* Approach to the problem with the assumption that it requires crisis management
*Creating emotional partnership (We are a family, etc.)
* To warn the student by elerting about it.
* Referring the problem and the person to the administration
* Ignoring the problem and continuing the lesson
* Establishing new communication with emotion, reducing reactions (showing affection)
* Trying to normalize the past with jokes
* Avoiding tension and conflict
*One-on-one meeting with the student
* Openness to communication and solution orientation (Raising the White Flag)

* Approaching, normalizing with the acceptance that the process and the student may have

problems
* Not personalizing the problem, focusing on the problem
*Searching for a solution by informing the administration
*Opening communication channels by approaching with full acceptance
* Being content with respect. / Drawing borders

*Warning, creating a disciplined behavior environment
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*Using course content for social messaging

*Taking sides and rewarding or punishing parties

*Removing/Sending out troublemakers from class

*Applying for management/colleague support

* Ignoring the negativities of the past and building a new process

* Enduring the process for the sake of goals

* Demonstrating an attitude in accordance with ideal attitudes and values
* Demonstrate an outspoken approach

*Declaring to become openness to criticism

*Investigating the source of the problem

*Trying to win the student in the classroom/process management process (communicating with

the right to speak, etc.)
*Strengthening communication with positive behavior reinforcement/Set demolition
*Ensuring the problematic student to make a class change/removal
Case Study 5

In the group where you teach Turkish at B2 level, “What were the interesting or strange things
for you in Turkey?” You wanted to create an environment of interaction with the question. One of your
non-Muslim students said, “Ramadan is very strange. Actually, it's not Ramadan but people said he/she
“What do you think is weird?” you asked him/her. Student: “You say that Ramadan is for patience, but
you are very impatient and nervous during fasting and in a hurry to go home! I don't also think it's
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healthy to stay dehydrated for that long! This is so weird!” said he/she. Another non-Muslim student

said similar things to his friend with similar expressions. Thereupon, an African and Muslim student
made a gesture with his body language. This movement has a slang meaning in Turkey. While the
students who know this meaning were laughing, African students tried to understand what was
happening and did not find the movement strange. Some Muslim students do not care at all and want

to respond to the comments of your non-Muslim students about Ramadan.

What can be done in process management?
*Recognizing/explaining the misunderstanding caused by intercultural differences
*Explaining/informing differences and similarities between belief systems

* Ignoring problems, ignoring them
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* Considering situations irrelevant and focusing only on teaching of language/not being the

addressee of the problem
* Saying the last word after making everyone express their views and opinions.
*Normalizing the situation by providing examples of misunderstandings caused by differences
* Suggesting to be tolerant of differences
* Approach of researching and learning that is “Think about it before you talk what is different”
*Creating an environment open to informing and sharing information about values
* Talking, negotiating and mundane differences
* Neutral attitude and openness to communication and interaction

* Postponing the situations related to the differences to be discussed between the students after

the lesson
*Leaving social learning environments of the differences as they are

* Turning the situation into an opportunity and approaching to create a sharing interaction

environment.

*Determine the purpose of the action and if it is negative, warn with harsh language and force

for an apology
* Seeing it as an opportunity for cultural interaction
*Emotional dominance (Exhibiting parental attitude)
* Seeking to understand and explain behavior and body language.
* Inviting to be respectful and tolerant

Taking into account class variables, suggestions presented in itemized form are expressed in a
multifaceted and non-limiting general way. These case studies and what can be done are presented in

the light of previous research as well as experiences in different years, institutions and classes.

It is beneficial to approach all these examples and possible processes on the basis of
Kumaravadivelu's (2001, p.542) probability variable. According to Kumaravadivelu, the likelihood
variable draws attention to the need for individuals to develop practices and theories that are
compatible with the experiences they bring with them to the classroom environment. Accordingly,
teachers and students should make the necessary arrangements by taking into account the
characteristics of the class, mother tongue and culture, and gender. Since these three variables are in
constant interaction, it is thought that considering all three together may be more beneficial in terms of

learning outcomes.
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Leadership: The foreign language teacher should be able to be the leader of the process. For this reason,
as French and Raven (1959) stated; The teacher should be well-equipped, knowledgeable in his field
(Expert Leadership), communicate with his students based on respect and love (Affinity Leadership),
know and reflect his rights and responsibilities to the process (Legal Leadership), and support learning

and reward effort and success (Reward Leadership).

Effective communication: Language teachers who teach communication skills should be able to
communicate effectively in order to effectively and successfully manage the psychological and
pedagogical processes in the process. The biggest factor in this is active listening. The teacher should be

able to actively listen to the language learner.

Positive classroom environment: One of the situations expected from the teacher is to create democratic
learning environments that are open to learning, communication, discovery and fun. Especially, as
Turkish is taught as a foreign language, it is important to create a positive classroom environment in
terms of identifying and solving problems in foreign teaching of language classes and ensuring the

willingness to learn.

Attention/Interest management: It is possible that the individual who does not fully understand the
target language and who resorts to dictionary/material, digital tools and peer knowledge to eliminate
the deficiencies in the comprehension processes, becomes mentally distant from the process, that is,
does not pay attention. In order to manage this situation successfully, the teacher should know the

learner and group characteristics and have tactics to manage attention and interest.

Student activation: The only way to maximize and maintain the student's attention is to involve and
activate the student. Repetition and imitation of the target language behaviors of the individual in the
classrooms where language learning takes place is a natural part of the process. For this, the teacher is
expected to see, plan and create opportunities that will activate the student by not ignoring this natural
part. Here, it can be said that the teacher should plan the lesson in a way that draws the student to the

center with models such as the gradual responsibility transfer model.

Although the dependency on the teacher in the initial stage/stages of the gradual responsibility
transfer model seems to be a contradiction, this is an inevitable necessity due to the nature of language
learning/teaching. This model, which provides a decreasing need for the teacher, also provides economy

in the language learning and acquisition process (Demir, 2021, 57).

Time and process management: Teaching of language classrooms are teaching environments where
time pressure is experienced both in terms of course hours, exchange rate and academic calendar. While
there is a concern that the language learner will progress rapidly in terms of time, effort and economic
cost, since it is generally required to be able to receive education and to be able to show proficiency in
a limited time; The teacher also has goals to cultivate content and ensure that all learners learn and

achieve the same level of success. In the language learning process, which is a long-term marathon
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despite common goals, a possible laziness of the learner and the teacher may cause disruptions in the
process. Such disruptions, which are usually caused by the learner, are important in terms of being the
output of the teacher and the curriculum. In terms of the teacher and the teaching program, that is, the
teaching organism in which the process is carried out, short, medium and long-term goals must be met
with equal opportunity and success for each learner, both at the end of the course, at the end of the
course, and at the end of the year. These requirements and expectations require the teacher to be a

successful time/process manager. It can be said that this is directly proportional to experience.
Conclusion and Discussion

Teaching of language processes are complex processes with many components and a little more
complex, as in any teaching process. Because when the language that is the subject and the target of the
teaching is learned/taught as a foreign/second language, the learner knows almost nothing about the
target and is not in a position to understand the narratives of the ancient teaching method that will lead
to this target. While the teacher in other disciplines can explain and explain the teaching goal to the
learner through language, this situation is at a level that can be ignored at the beginning for the foreign
language teacher. This makes teaching activities such as providing and keeping the learner's desire to
learn alive, conducting the process actively, diversifying activities, activating the student, and time

management more important.

Learning of foreign language can also bring cultural shocks and conflicts, as it also prepares the
environment for cultural encounters and interactions. Due to these aspects, there are certain
characteristics that the administrators of teaching of language, which has a different complexity, should

have. Language teacher;
* must be a successful leader,
® be able to communicate effectively,
¢ provide a positive learning environment,
* be able to manage perception and attention,
* should plan the process well / manage time well,
¢ involve the student in the process,
e develop pedagogical reasoning ability.

... In teacher education, besides the field courses, vocational training courses are also important
because the field courses focus on what should be taught, while the vocational training courses focus

on how to be taught and therefore how to be a good teacher. (Hacettepe, 2017, p.46)

Teachers need to be specially prepared for these situations. Although there is no undergraduate

program in which teachers to teach Turkish as a foreign language are trained, Alyilmaz (2010, p. 729)
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states that Turkish teaching is carried out by Turkish teaching centers/units of universities or different
institutions for foreigners, and mostly by the Turkish Education Departments of Education Faculties.
Currently, Turkish teaching departments are trying to train teachers who will teach Turkish as their
mother tongue for teaching Turkish as a foreign language, but it is observed that there is a need for an
original or restructured undergraduate program to train Turkish teachers as a foreign language, both
for the developments in the field and for the certificate programs opened for teacher training.
Opportunities for self-development should be created for these teachers to observe classroom situations
and participate in classroom practices. For this, Turkish teachers should be responsible for doing

internships at TOMERs, with the arrangement to be made in internship practices.
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