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Bu arastirmanmin amaci 6gretmenlik temali yaratict drama egitiminin Almanca
ogretmeni adaylarinin mesleki yeterlikleri ve 6gretmenlik meslegine yonelik tutumlarin
nasil etkiledigini belirlemektir. Calismanin érneklemini bir devlet iiniversitesinde
Almanca ogretmenligi lisans programi iigiincii sinifina devam eden 12 ogretmen
adayr olusturmaktadir. Karma yéntem ve ornek olay arastirmasi olarak planlanan bu
¢alismada, yaratict drama yontemiyle verilen egitimin dgretmen adaylarinin geligim
siireglerine etkilerini belirlemek amaciyla yansitici giinliikler ve yari yapilandirilmig
gortismelerden elde edilen nitel veriler igerik analizi ile incelenmigtir. Egitim siirecinin
Almanca égretmeni adaylarimin 6gretmenlik meslegine iligkin tutumlarina etkisini
belirlemek icin Ustiiner (2006) tarafindan gelistirilen “Ogretmenlik Meslegine
Yonelik Tutum Olgegi” kullanilarak égretmenlik temali drama egitimi oncesinde ve
sonrasinda olgiimler yapilmistir ve bu egitim siiresince uygulanan farkl: etkinliklerin
etkisi incelenmistir. ““Ogretmenlik Meslegine Yénelik Tutum Olcegi’nden elde edilen
veriler normal dagilim gésterdigi icin analiz islemlerinde bagimli orneklemler
t-testi kullamilnustir. Elde edilen bulgular, drama egitimi alan Almanca égretmeni
adaylarinin egitim sonunda 6gretmenlik meslegine yénelik tutumlarinda istatistiksel
olarak anlamly bir farklilik olmadigimi gostermistir. Nitel bulgular ise ogretmenlik
temali drama egitiminin égretmen adaylarimin mesleki yeterliklerine iliskin katk:
sagladigini ortaya koymustur. Sonug olarak, 6gretmen egitiminin niteligini artiracagi
ve égretmen adaylarinin profesyonellesme siireglerine katkida bulunacagu igin yaratic
drama yonteminin 6gretmen egitiminde kullanilmasi énerilmektedir.
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Giris

“Ogretmen egitimi” konusu giiniimiizde siklikla ele alman konulardan birisidir, ¢iinkii
nitelikli bir egitim-6gretim siirecini saglamada en etkin roliin 6gretmende oldugu kanist yaygindir.
Bir 6gretmenin etkililigi hem hizmet 6ncesi siiregte gecirdigi etkili ve verimli bir egitim-6gretim
stirecine hem de meslegine basladiktan sonra kendini gelistirmesine baghdir. Fakat bir 6gretmen
aday1 her ne kadar yiiksekdgrenim siiresince gerek genel kiiltiir gerek 6gretmenlik ve uygulamaya
yonelik dersler almis olsa da meslege basladiktan sonra toplumun, meslegin ve idari yapimin
gercekleriyle karsilastigi i¢in meslegi icra etmede sikintilarla karsi karsiya gelmektedir. Korkmaz
ve arkadaglar1 (2004) yaptiklar1 arastirmada Ogretmenlige yeni baslayan smif 6gretmenlerinin
karsilastiklart sorunlari su sekilde siralamiglardir; (1) resmi evrak hazirlama, (2) 6gretime hazir olma,
(3) sinif yonetimini saglama, (4) okul ve ¢evre kiiltiirline uyum saglama, (5) velilerle iletisim kurma.
Gomleksiz ve arkadaglar1 (2010) yaptiklar arastirmada da benzer sorunlar tespit etmistir; meslege
yeni baslayan sinif 6gretmenlerinin okulun sosyal ¢cevresine ve idari islere uyum saglamada problem
yasadiklarint ortaya koymustur. Sar1 ve Altun (2015) ise siif 6gretmenlerinin sorunlarina iliskin
yaptiklar1 aragtirmada, 6gretmenlerin il, ilge ve okul yoneticilerinden destek alabilme, rehberlik
servisinden mesleki yeterlik alaninda istenilen diizeyde destek alma ve 6grencileri isteklendirme
konularmda sorunlar yasadiklarini dile getirmislerdir. Erdemir (2007) ise Fen Bilgisi 6gretmenleriyle
yaptig1 gorliismeler sonunda Ogretmen egitiminin, &gretmen adaylarmi farkli kiltiirlere sahip
bolgelere ve &gretim ortamlarma hazirlayamadigi sonucunu ortaya koymustur. Ogretmenlerin
atandiklar1 yerlesim bolgeleri de 6gretmenlerin meslege uyumunu zorlastiran etkenlerden biridir.
Ornegin, kdye atanan dgretmenlerle yaptigi aragtirma sonucunda Ozpinar (2008), dgretmenlerin en
¢ok karsilagtiklar1 sorunun ‘tiyatro ve sinema gibi kiiltiirel aktivitelerden yoksun olma’ oldugunu
aktarmistir.

Tiim bu arastirmalar incelendiginde arastirmacinin bakis ag¢is1 ve arastirmaya odak aldigi
konularin degismesiyle karsilagilan problemlerin de farklilastigi goriilmektedir. Ayn1 zamanda,
giinlimiizde degisen sartlarla birlikte simdiye kadar ortaya konulan problemler haricinde baska
sorunlarin da ortaya ¢ikabilecegi asikardir. Bu baglamda bir 6gretmen adayimin meslege baslamadan
once bu zorluklara iligkin farkindaliginin olmasi, mesleki beklenti ve hedeflerini bu bilingle inga
etmesine ve yasadig1 problemlere daha kolay ¢oziim bulmasina yardimer olacaktir. Ogretmenlerin
ilk yillarinda mesleklerine uyum saglamalarini kolaylagtirmak i¢in hizmet dncesi egitim siirecinde
gergek yasamla ilgili etkinliklerin yapilmasi dnemlidir (Erdemir, 2007). Bu kapsamda, etkinlik temelli
yaraticl drama uygulamalarinin 6gretmen adaylarinin mesleki gelisimlerine/profesyonellesmelerine
katkis1 biiyiiktiir. Yaratic1 drama, alanmnin Tiirkiye’de ilk uygulamalarmi yapmis olan Inci San’in
tanimiyla, “dogaclama, rol oynama, vb. tiyatro ya da drama tekniklerinden yararlanilarak, bir grup
caligmasi i¢inde, bireylerin bir yasantiy1, bir olayi, bir fikri, kimi zaman bir somut kavrami ya da
bir davranisi, eski biligsel oriintiilerin yeniden diizenlenmesi yoluyla ve gézlem, deneyim, duygu ve
yasantilarin gézden gegirildigi “oyunsu” siire¢lerde anlamlandirmasi, canlandirmasidir” (San, 1996,
s.113). Yaratici1 dramanin, bireylerin gelisimine kendini ifade etme, yaratici olma ve grup ¢alismalarina
acik olma gibi ¢ok 6nemli katkilariin oldugu bilinmektedir; bireylerin bilissel, duyussal ve sosyal
gelisimlerine katkis1 olan ¢ok yonlil bir yontemdir ve bu etkileri 1990 yilindan itibaren sayilari
giderek artan calismalarda goriilmektedir. Alan yazinda O0gretmen adaylarmin mesleki yeterlik,
ogretmenlik meslegine yonelik tutum, mesleki benlik, saygiy1 artirmak ve profesyonellesmelerini
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saglamak i¢in yaratict drama yonteminin kullanildig1 birgok ¢alisma yiiriitiilmiistiir. Bu ¢alismalar
farkli 6gretmenlik gruplar ile yapilmistir: Cografya 6gretmenligi (Biitiin vd., 2015), Fen Bilgisi
ogretmenligi (Saylan vd., 2016), Ingilizce 6gretmenligi (Giiryay, 2015), Okul 6ncesi dgretmenligi
(Eti ve Yemen, 2022), Siif 6gretmenligi (Akdemir, 2020; Cayir ve Gokbulut, 2015; Karacil
Kiligaslan ve Yayla, 2018b; Yeler, 2022), Sosyal Bilgiler 6gretmenligi (Akhan ve Demir, 2020).
Yaratict dramanin mesleki gelisim ve yeterlilige olan katkist; yasanti odakli olmasi, grup tiyelerinin
deneyimlerini 6zglirce ortaya koymasini saglamasi, farkli goriislerin ortaya ¢ikmasi gibi nedenlerden
ileri gelebilir. “Ogretmenlik” olgusunun aslinda bir 6gretmen adayinin yasamindan ve kendi grenim
siireclerindeki ge¢mis yasantilarindan uzak olmadigi, bu konuyu yasantilar1 yoluyla ele alabilecegi
diistintildiigiinde bir yontem olarak yaratici dramanin 6gretmen adaylarinin 6gretmenlik meslegine
iliskin farkindaliklarini artiracagi ve profesyonellesmelerine katkida bulunacagi ongoriilmektedir.
Nitekim yaratici dramada kullanilan rol oynama ve dogaglama teknikleri sayesinde, katilimcilar
giinliik yasamda karsilasilan sorunlari fark etme ve olasi sonuglari deneyimleme imkani bulmaktadir
(Adigtizel, 2019). Benzer sekilde 6gretmenler de bir durum onlar1 bilgilerini kullanmaya zorladiginda
ve bilgilerini problemin ¢éziimiine yonelik genislettiklerinde daha iyi 6grenmektedir (Knowles vd.,
1998). Bu baglamda, 8 haftalik hazirlanan yaratici1 drama programinin uygulanmasiyla 6gretmen
adaylarmin “6gretmenlik meslegi”nin 6nemini fark etmeleri, farkli bakis agilar1 kazanmalari
hedeflenmektedir. Bu baglamda, bu arastirmanin amaci 6gretmenlik temali yaratici drama egitiminin
Almanca 6gretmeni adaylarinin mesleki yeterlikleri ve 6gretmenlik meslegine yonelik tutumlarini
nasil etkiledigini belirlemektir. Caligmanin aragtirma sorulart ise su sekildedir:

1. Yaratict drama yontemiyle islenen 6gretmenlik temali dersin dgretmen adaylarinin
mesleki yeterliklerine katkisi nedir?

2. Ogretmenlik temali yaratict drama egitiminin sonrasinda 6gretmen adaylarmin dgret-
menlik meslegine kars1 tutumlarinda bir degisiklik var midir?

Yontem

Arastirma Modeli

Bu calisma karma yontem arastirmasidir ve 0rnek olay caligmasi olarak planlanmaistir.
Ornek olay ¢alismalarinda bir kisi, grup, durum ya da olgunun farkli perspektiflerden ayrimntili
olarak incelenmesi, derinlemesine anlasilmasi, siireclerin incelenmesi ve anlamlandirilmasi
amaclanmaktadir (Yin, 2014; Lodico vd., 2010). Arastirma sorularini cevaplayabilmek i¢in egitim
ve arastirma siirecinin kapsamli bir sekilde agiklanmasi 6nemlidir. Karma yontem arastirmalari ise
nitel ve nicel yontemlerin gii¢lii yanlarini birbirini destekler bicimde ortaya koydugundan (Firat vd.,
2014) iki yaklasimin tek basina kullanimina oranla arastirma problemlerini daha iyi anlamamizi
saglar (Creswell, 2014). Calismada nicel yontem olarak, zayif deneysel desenlerden olan tek grup
Ontest-sontest deseni kullanilacaktir. Bu desende kontrol grubu olmaksizin, uygulama yapilan gruba
iliskin uygulama Oncesi ve sonrasindaki degisiklikler belli dl¢ctimlerle belirlenir. Caligmanin nitel
verileri, yansitict giinliikler ve goriismeler araciligiyla elde edilmistir.

Calisma Grubu

Bu ¢alismanin katilimcilarini bir devlet tiniversitesinde 6grenim goéren Almanca 6gretmenligi
programi, 3. smif dgrencileri olusturmaktadir. Grup 3’1 erkek, 9’u kadin olmak iizere toplam 12
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O0gretmen adayidan olusmaktadir. Katilimcilarin yas araligi 20 ile 52 arasinda degismekle beraber, 5
kisinin yas1 35’ten biiytiktiir. Grup, lisans egitimleri siiresince yaraticit drama dersi almamustir, sadece
birka¢ 6gretmen aday1 tanitim amagli gergeklestirilen bir oturumluk yaratici drama uygulamasina
katilmastr.

Veri Toplama Siireci ve Araclar:

Caligmanin nitel verileri yansitici giinliikler ve yar1 yapilandirilmis goriigmeler araciligiyla
toplanmigtir. Katilimcilardan her oturum sonrasinda yansitici giinliik yazmalar1 istenmistir.
Ogretmen adaylarma, giinliiklere deneyimlerini ve goriislerini aktarmada kilavuz olmas1 amaciyla
‘YD oturum degerlendirme formu’ hazirlanmis ve dagitilmistir. Bu formda oturum amaglari, icerigi,
etkinlikleri hakkinda programa yonelik genel degerlendirme sorulan ile katilimeilarin oturum
sirasinda deneyimledikleri duygulari, kazanimlar1 ortaya ¢ikaracak 6z-degerlendirme sorular1 yer
almaktadir. Uygulama sonunda ise goniillii olan 6gretmen adaylari ile yar1 yapilandirilmis goriismeler
gergeklestirilmistir. Bu goriismelere 10 6gretmen adayi katilmistir. Yar1 yapilandirilmis goriisme
formu aragtirmacilar tarafindan hazirlanmis olup program gelistirme ve drama alaninda uzman olan
ikinci yazardan uzman goriisii alinmistir. Sorularin anlasilirlik ve dilsel dogruluk kontrolleri ise
yabanci dil 6gretimi uzmani olan ii¢lincii yazar tarafindan yapilmstir.

Bu ¢alismada ontest-sontest amaciyla, Ustiiner (2006) tarafindan gelistirilen “Ogretmenlik
Meslegine Yénelik Tutum Olgegi” uygulanmistir. Olgege ait KMO degeri 0.91, Bartlett Testi sonucu
7835,194 (p<.0001) ve Cronbach Alpha i¢ tutarlilik katsayis1 0.93 bulunmustur (Ustiiner, 2006). Bu
sonugclar, 6lcegin maddelerinin faktor analizi i¢in uygun oldugunu, yapi gegerliginin saglandigini
ve giivenilir bulundugunu géstermektedir (Ustiiner, 2006). Bu tutum dlgeginde “Ogretmen olmayi
kendime yakistirtyorum.”, “Bilgili ve yeterli bir 6gretmen olacagimi diisiinityorum.”, “Ogretmenlik
meslegi bana sikici geliyor.” seklinde toplam 34 madde yer almaktadir.

Verilerin Analizi

Ginliikler ve goriismeler yoluyla toplanan nitel verilerin analizinde igerik analizi yontemi
kullanilmistir. Igerik analizinin amaci, toplanan verileri agiklayabilecek kavram ve iliskilere ulasmak
(Yildirim ve Simsek, 2021) oldugu igin, yansitict glinliik ve yari1 yapilandirilmig goriismelerden
elde edilen ve kapsami arastirmacinin yorumlaria ve amacina bagli olan verilerin derinlemesine
¢Oziimlemesinde en uygun analiz yontemi olarak diisiiniilmiistiir. Bu dogrultuda tiimevarimci igerik
analizi, onceden fark edilmeyen kavram ve temalarin ortaya ¢ikmasini saglar. Igerik analizi ile ortaya
¢ikan temalar 2017 yilinda belirlenen ‘Ogretmenlik Meslegi Genel Yeterlikleri’ ile benzer ¢iktig1 igin
temalar bu belgeyi temel alarak raporlanmustir.

Arastirmanin ikinci sorusuna yanit aramak igin nicel veri analizi gergeklestirilmis ve SPSS
programi kullanilmistir. Veri analiz testini segmek i¢in Oncelikle verilerin normal dagilim gdsterip
gostermedigini tespit etmek {izere Kolmogorov-Smirnov ve Shapiro-Wilk Testleri uygulanmistir
(Tablo 1). Tablo 1 incelendiginde fark puanlarinin anlamlilik degerinin 0,05’ten biiylik olmasi
verilerin normal dagilima sahip oldugunu ve analizlerin parametrik testlerle gergeklestirilebilecegini
gostermektedir. Bu nedenle Bagimli Orneklemler igin T Testi uygulanmistir. Ayrica, betimsel
analizler de yapilmistir.

112



Ogretmenlik Temah Bir Yaratict Drama Dersinin Ogretmen Adaylarmin Mesleki Yeterliklerine Etkisi

Tablo 1. Verilerin Normallik Sonuclart

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
Fark ,193 12 ,200° ,907 12 ,195

Gegerlik ve Giivenirlik

Guba ve Lincoln (1982) nitel arastirmalarda gegerlik ve glivenilirligi inandiricilik kavrami
ile ele almaktadir. Bu ¢alismada inanirligi artirmak i¢in hem yontem hem de arastirmaci iiggenlemesi
kullanilmistir. Veri toplama siirecinde de belirtildigi tizere, nitel veriler goriisme ve yansitici glinliikler
araciligiyla toplanmistir ve nitel verileri desteklemek amaciyla nicel verilerden faydalanilmustir.
Aragtirmaci iiggenlemesi, verinin toplanmasi, analizi ve yorumlanmasi agamalarinda birden fazla
arastirmacinin yer almasidir (Bagkale, 2016). Uygulamalarin aragtirmanin ilk ve {iglincii yazari
tarafindan yiirtitiilmiis olmasi siirecin nesnel bakis agisiyla yorumlanmasini saglamigtir. Ayrica,
nicel verilerin toplanmasi asamasinda kullanilan dlgek daha 6nce farkl arastirmalarda kullanilmas,
giivenilir ve gegerli bir veri toplama aracidir.

Etik ilkeler

“Ogretmenlik Meslegine Y&nelik Tutum Olgegi”, dlgegi gelistiren Ustiiner’den izin alinarak
kullanilmistir. Bunun diginda, arastirma boyunca toplanilacak tiim veriler hakkinda katilimcilar
bilgilendirilmis ve onamlar1 alinmistir. Ayrica tiim raporlama siireclerinde katilimcilarin adlar1 sakl
tutulmus ve her biri O1°den 012’ye kadar kodlanmistir. O1 yas1 en kiigiik katilimeiy1, O12 ise yas1
en biiyiik katilimcry1 géstermektedir.

Uygulama Siireci

Ogretmenlik temal1 yaratic1 drama egitimi 2016-2017 egitim dgretim yilinin giiz yariyilinda
Ozel Ogretim Yontemleri dersinde uygulanmistir. Uygulama 8 hafta, 26 saat siirmiistiir. Uygulama
fakiilte drama salonunda ve siniflarda gerceklesmistir.

Derslerde rol oynama, dogaclama, es zamanli dogaglama, tiim grup dogaclama, donuk imge,
dedikodu halkasi, rol kartlari, boliinmiis ekran, telefon goriismeleri, biling koridoru olmak {izere farkli
yaratict drama teknikleri kullanilmistir. Ayrica 6gretim materyali olarak fotograflar, gazete haberleri
ve videolardan yararlanilmistir. Drama oturum planlari gelistirildikten sonra yaratici drama alaninda
uzman olan ikinci arastirmaci tarafindan kontrol edilmistir. Yaratict drama uzmani etkinliklerin
stireleri ve isimleri, kazanim-etkinlik uyumu hakkinda doniitler vermistir. Oturum planlar yaratici
dramanin 1sinma/hazirlik, canlandirma ve degerlendirme asamalarini dikkate alinarak hazirlanmis
ve uygulanmustir.

Bulgular

Buboliimde, aragtirma sorular1 ve amaglar1 dogrultusunda, 6gretmen mesleki yeterliklerinden
‘mesleki beceri’ ve ‘tutum ve degerler’ yeterlik alanlari ile ilgili bulgular sunulmaktadir.
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Mesleki Beceri

Ogrenme Ortamlar: Olusturma Siirecinde Yaratict Drama

‘Ogrenme Ortamlar1 Olusturma’, dgretmen yeterlikleri kapsaminda Mesleki Beceri yeterlik
alanindaki yeterliklerden biridir. Bu ¢alismada kullanilan ydntem yaratici drama oldugu i¢in 6gretmen
adaylarinin siklikla bu yontemin ve bu yontemle derste yapilan etkinliklerin 6grenme ortamindaki
kullanim1 ve roliine iliskin yorum yaptiklart goriilmiigtii. Bu kapsamda haftalik giinliikler ve
goriismelerden elde edilen kategoriler agsagida listelenmektedir (Bkz. Tablo 2):

Tablo 2. Yaratict Drama Yénteminin Ogretim Siirecine Katkist

*  Yabanci dil konularini 6gretirken kullanabilecegini diisiinme,

*  Konusma becerisinin gelistirilmesine katki saglayacagini diisiinme,
+  Ogrencilerin giidiilenmesine katki saglayacagini diisiinme,

+  Ogrencilerin grenme istegini artiracagini diisiinme,

e (Cekingen 6grencilerin derse katilimini saglayacagini diisiinme,

*  Tanigma etkinliklerini 6grencilerin ilgi, istek ve yeteneklerini 6grenirken de kullanabilecegini
diistinme,

*  Almancanin zor bir dil olduguna iligkin 6nyargilari1 azaltmada etkili olabilecegini diisiinme,
* Jest ve mimiklerin dogru kullanimina katki saglayacagini diisiinme,

*  Kelime 6gretiminde katki saglayacagini diistinme,

*  Yazma becerisinin gelistirilmesine katki saglayacagini diisiinme,

»  Telaffuz 6gretiminde katki saglayacagini diistinme,

*  Grup canlandirmalarini kendi derslerinde kullanabilecegini diigiinme,

+  Ogrencilerin ilgisini cekme ve siirdiirmede kullanabilecegini diisiinme,

+  Ogrenmenin kalic1 olmasini saglayabilecegini diisiinme.

Tablo 2 incelendiginde 6gretmen adaylarinin yaratict drama yontemini 6grenim siirecinde
kullanmaya yonelik diisiincelerinin olustugu goriilmektedir. Bu derste farklt bir¢cok etkinlik
gordiiklerini ve bu etkinlikleri meslek hayatlarinda kullanacaklarini; kendi derslerinde kullanirlarsa

“dersin monotonluktan uzaklasacagini”, “6grenmenin kalic1 olacagin1” ve “6grencilerin 6grenme
isteginin ve aktif katiliminin artacagini” ifade etmislerdir.

Katilimcilarin  ¢ogu, yaratict dramanin yabancit dil 6gretimi i¢in uygun bir ydntem
oldugunu ifade etmislerdir. Katilimcilar, kullanilan etkinlikleri kendi derslerinde uygulayip
uygulayamayacaklarina ve uygulayabileceklerse hangi gruplar i¢in daha uygun olacagina
iligkin diisiincelerini ifade etmislerdir. Tiim hafta giinliiklerinde yaratici dramanin 6gretmenlik
mesleginde kullanimi konusunda diislincelerini yazan bir katilimer yaratict dramanin faydasina
iligkin su ciimleleri kurmustur: “En 6nemlisi ise, yaratict drama dersinin bize 6gretmenlik alaninda
uygulayabilecegimiz alternatifler sunmasi. Karg1 tarafi (6grencileri) anlamay1, onlara bu yolla bir
seyleri kavratabilmeyi 6gretmesi” (010). Bir diger 6gretmen adayi ise konuya yénelik goriisiinii su
sekilde dile getirmistir: “Drama dersinin dnemini, faydalarini ve burada 6grendiklerimizi 6gretmen
oldugumuzda “kullanabilecegimizi”, bunlardan faydalanabilecegimizi anladim” (O11).
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Ayrica canlandirmalarin  yabanct dil 6gretiminde ozellikle konusma becerisini
gelistirmede etkili bir yontem oldugundan bahsedilmistir. Katilimcilardan birkaginin giinliigiinde,
gergeklestirdikleri etkinlikleri 6gretmen olduklarinda nasil kullanacaklarina iliskin aktarim yaptiklar
goriilmiistiir. Bu kapsamda bir 6gretmen adaymin oturumda deneyimledigi bir etkinligi ileride kendi
derslerine aktarmak istedigine ve bu etkinligi kendi dersinde nasil uygulayacagina iliskin goriisleri
su sekildedir:

Yabanci dil dersinde oturumumuzda yaptigimiz gibi duvarlara, érnegin mevsimlerin
resimlerini ve bos bir kdgit asip ogrencileri miizik esliginde yiiriiterek miizigi
durdurdugumda en yakin bulunduklar: resimle ilgili akillarina gelen ilk kelimeleri
vazmalarint isteyebilirim; sonra da liderimizin yaptigi gibi bu resim ve yazilar
toplayarak ogrencileri gruplara aywdiktan sonra her gruba bir resim ve fikirleri
vererek grup icerisinde konulariyla ilgili bir giinliik yazmalarint isteyebilirim (O1).

Drama etkinliklerinin, 6zellikle 1smma c¢aligsmalarinda gergeklestirilen oyunlarin ve
etkinliklerin, yabanci dil konulariin 6gretiminde kullanilabilecegi belirtilmistir. Katilimcilar, bu tiir
etkinliklerin 6grencilerin giidiilenmelerini saglayacagini, 6grenme istegini artiracagini vurgulamistir.
Cekingen Ogrencilerin 6gretim siirecine katilimlarmi saglamak ya da arttirmak icin 1sinma
etkinliklerinin faydali olacagim &n gormiislerdir. Isim ve sifatlarla yapilan tanisma etkinliginin sinif
ortaminda Almanca sifatlarla da yapilabilecegi diistiniilmiistiir.

Bir katilime1 haftalik giinliigiinde “Almancaya onyargili yaklasildigini, zor bir dil olarak
adlandirtlldigint g6z 6niinde bulunduracak olursak bu yontem uygulandigi takdirde, bu dile olan
onyargilart da azaltabilecegini diisiiniiyorum” (O5) diyerek derslerde yaratict drama ydntemini
kullanmanin 6grencilerin 6grenilen dile kars1 onyargilarimi azaltmada etkili olabilecegine isaret
etmektedir.

Ogretmen adaylari, 1sinma calismalarmin yani sira, canlandirma ve dogaglamalar1 da
Ogrencilerin konusma beceresini gelistirmeye yonelik kullanabileceklerini diisiinmektedirler.
Ozellikle dil seviyesi gorece yiiksek olan siiflarda kullanilabilecegi de belirtilen hususlardan biridir.
Ayrica katilimcilardan biri, dogru jest ve mimik kullaniminin yabanci dil 6gretmeninin sahip olmasi
gereken Ozellikler arasinda oldugunu belirtmis ve yaratict drama uygulamalarimin dgretmenin bu
0zelligi kazanmasinda ve anlatacagi konularin pekistirilmesinde faydali olacagina dikkat ¢ekmistir.

Katilimcilar, yaratici dramaya iliskin yeterli bilgi ve deneyime sahip olmadan bu dersi alan
bir grup 6gretmen adayidir; ¢ogu yaratict dramayi sadece bir kavram olarak duymuslardir ve sinif
uygulamalar1 hakkinda yeterince bilgi sahibi degildirler. Bu nedenle katilimcilar, en ¢ok yaratici
dramanin uygulama agirlikl bir ders olusuna vurgu yapmiglardir. Bu baglamda katilimeilar, yaratici

199 <c

drama dersine iliskin “bir konunun sunum diginda farkl bir sekilde anlatilabilecegi”, “teorik konularin

bl (13 19 13

ogretiminde de uygulanabilecegi”, “uygulamanin nasil gerceklesebilecegi”, “6gretici bir dersin

eglenceli de olabilecegi”, “yaparak-yasayarak 6grenmeyi”, “oynayarak eglenerek de 6grenmenin
miimkiin oldugu” seklinde izlenimlerini sunmuslardir.

Ogretme ve Ogrenme Siirecini Yonetme

Ogretmen adaylari, haftalik giinliiklerinde ve goriismelerde 6gretim siirecini yonetmeye
iligkin goriislerini de belirtmislerdir ve konuya yonelik elde edilen veriler asagidaki listelenmistir
(Tablo 3). Bu kapsamda katilimcilarin ‘Nasil bir 6gretmen olunmasi gerekir?’, ‘Nelere dikkat
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edilmesi gerekir?’, ‘Beklenmeyen bir durumda nasil davranilmasi gerekir?’ vb. bir¢ok soruya yanit
bulmaya calistiklar1 goriilmektedir.

Tablo 3. Ogretme ve Ogrenme Siirecini Yonetme

e Planl sekilde bir sey yapmanin énemini fark etme,

+  Ogrenciyi derse katmanin 6gretmenin gorevi oldugunu diisiinme,

+  Ogrencinin ilgisini cekmeyi saglamanin 6nemli oldugunu fark etme,

e Smuf yonetiminin dnemini fark etme,

+  Ogretmenin materyal hazirlama ve kullanma konusunda yaratic1 olmasi gerektigini fark etme,
*  Bilgiye sahip olma ve bilgiyi aktarmanin birbirinden farkli oldugunu anlama,

»  Ogretmenin karsilasacagi problemlerle nasil basa ¢ikacagima iliskin bir éngdriiye sahip olma.

Tablo 3 incelendiginde 6gretmen adaylarinin bu derste 6gretim siirecine iligskin planlamanin,
ogrencileri derse katilimini1 saglamanin, 6grencilerin ilgisini ¢ekmenin, sinif yonetiminin, materyal
hazirlama ve kullanmada yaraticiligin 6nemini fark ettikleri goriilmektedir. Ayrica 6gretmen adaylari,
egitim silirecinde bilgiye sahip olma ve bilgiyi aktarmanin birbirinden farkli oldugunu anladiklarini
ve dgretmenin karsilastigi sorunlara nasil ¢oziim getirdigine yonelik 6ngoriiye sahip olduklarini dile
getirmislerdir. Bir 6gretmen aday1 drama liderinin ders planini onlarla paylasmasi iizerine ders plani
ve derse 6n hazirlik siirecinin 6nemini fark ettigini giinliigiinde su sekilde belirtmistir:

Liderimizin derste bizimle kendi “ders planmini” paylasmasi ¢ok hosuma gitti.
Burada birebir ne kadar emek verildigini gérdiim. Her sey dnceden diistiniilmiis
(etkinliklerde soylenecek sozler, arka plandaki fon miizigi, kullanilacak materyaller)
bir plana gére diizenlenmisti. Ogretmenlik sadece bir mekdna gelip bilgi aktarmakla
olmuyor bunun én hazirligi da kiiciimsenemeyecek kadar onemli ve bunun hi¢ de
kolay olmadigini fark ettim (O11).

Katilimcilardan biri 1sinma etkinliklerinin amacina yonelik “Bizim agimizdan bu isinma
caligmasi kurallara uyma, dikkati toplama, strateji gelistirme ve kural belirlemeye yonelik eglenceli
bir etkinlikti” (010) seklinde degerlendirme yapmistir ve &gretmenlerin bu etkinlikleri kendi
siniflarinda da kurallar1 belirlerken kullanabilecegini su sekilde dile getirmistir:

Kurallart belirleme derken ogretmenler agisindan bakarsak benim ilk aklima gelen
ise ogretmenlerin bunun ogrenme ortaminda uygulamalar: gerektigiydi. Sinifta
istenmeyen davranislar: énleme adina donem basinda ogretmen sumif kurallarim
belirler, hatta demokratik anlayisa sahip olan ogretmenler ise 6grencilerle birlikte
bu kullart belirler ve boylece donem basindan itibaren istenmeyen davranislart
onlemis olur (010).

Katilimcilar, 6gretmen aday1 olmalarina ragmen, egitim 6gretim hayatlar1 boyunca asil
gorevleri ve tecriibeleri 6grencilik olmustur. Bazi katilimcilar, egitim siirecinde 6gretmen rollerine
girmekle 6gretmen aday1 olduklarinin bilincini kazanmiglardir. Boylece 6gretmen adaylari, iyi bir
Ogretmen olup olmayacaklarina iligkin sorgulama ve 6z degerlendirme yapma firsati bulmuslardir.
Ayrica, dgretmen olmanin zorluklar1 hakkinda bilinglendikleri goriilmektedir. Bu duruma iliskin
bir gretmen adayinin diisiinceleri su sekildedir: “Tamam, evet biz de dgrenci olduk. Ogretmenleri
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gerekiyormus dgrenciye” (O7).

Tutum ve Degerler

Bu boliim ‘Ggrenciye yaklasim’, ‘iletisim ve is birligi’, ‘kisisel ve mesleki gelisim’ ile

‘meslege iligkin tutum’ alt boyutlarindan olugmaktadir.

Ogrenciye Yaklagim

Katilimcilarin haftalik giinliiklerinde ve goriismelerde siklikla 6gretmen-6grenci iliskisine
yonelik farkindaliklariin arttigini ifade ettikleri goriilmektedir ve bu baglamda elde edilen kategoriler

asagida listelenmektedir (Bkz. Tablo 4):

Tablo 4. Ogrenciye Yaklasim

Ogrenciye yaklasim konusunda farkindalik kazandirma,

Ogrenciye kars1 1limli olunmas: gerektigini fark etme,

Tim 6grencilere esit davranma (ayirim yapmama) gerektigini fark etme,

Ogrencinin yerine kendine koyabilme, bu konuda empati becerisi kazanmanin gerekliligini fark etme,
Ogrencinin sevgisi ve saygisini kazanmanin énemini fark etme,

Ogrenci ve 6gretmen iliskisini sevgi-saygi cergevesinde olmasi gerektigini fark etme,

Problemlerin nasil asilabilecegi konusunda deneyim elde etme (farkli 6grenci 6zelliklerini anlama,
olas1 6gretmen tepkilerini gdrme),

Ogretmenin dgrenci ile iletisimde karsilastig1 sorun cesitlerinin farkina varma,

Ogretmenlerin elestiriye agik olmasi ve elestirileri kabul etmesinin gerekliligini fark etme.

Tablo 4’e gore, katilimcilar canlandirmalarda 6grenci veya 6gretmen rollerine girerek

Ogrenci-6gretmen iliskisini diistinme, deneyimleme sans1 bulmustur. Bunun sonucu olarak, 6gretmen
gdzlinden 6grenciyi degerlendirmisler.

Katilimcilar, tanigma etkinlikleri ve 1sinma ¢aligmalariyla bir 6gretmenin 6grencilerin ilgi,

istek ve yeteneklerini dgrenebilecegini belirtmislerdir. Ornek olarak bir katilmcinmn su sozleri

verilebilir:

Drama dncesi 1sinma hareketleri birbirimizi daha yakindan tamima firsati verdi.
Yapilan bu kiiciik oyunlarla kendi ozelliklerimizden bahsettik aslinda. Bunu da
egitim 6gretim agisindan degerlendirecek olursak bir 6gretmen igin ogrencilerin ilgi
istek ve yeteneklerini 6grenmede biiyiik yardim saglayacaktir (010).

Katilimcilar, 6gretmen roliine girdiklerinde ayni zamanda bir 6gretmenin hangi 6grenci

davraniglarina kizabilecegine iliskin 6ngdriiye sahip olduklarini dile getirmislerdir. Bu konuda

Ogretmen adaylarindan ikisinin yorumu asagidaki gibidir:

Bir simarik 6grencinin 6gretmene karst tavirlarinin 6gretmeni ne kadar rencide
edici oldugunu, bir 6gretmen olarak yaptigin rolde ancak fark ediyorsun diyorsun ki
karsindakini gercekten kirtyormugs bu (09).

117



Diirdane Lafci-Tor & Pinar Ozdemir-Simsek & Yasemin Acar - Yaratici Drama Dergisi 2023, 18(2), 109-134

Rollere girerek empati becerisini gelistirmek. Bence bu etkinlik 6gretmen adaylarina
ve genel anlaminda egitimciler igin ¢ok yararl bir ders ¢iinkii bir egitimci ilk basta
kendini ogrencilerinin yerine koyabilmesi gerek ve onlarla basarili bir sekilde
iletigime gecebilmesi lazim (04).

Egitim siirecinin 6gretmen adaylarina bir diger katkisi ise, katilimcilara 6gretmenlik meslegi
hakkinda diistinme firsat1 vermesidir.

Iletisim ve Is Birligi

Ogretmen yeterliklerinin ‘Tutum ve Degerler’ yeterlik alaninda, ‘Iletisim ve Is birligi’ bir alt
yeterlik olarak tanimlanmigtir. Bu ¢alismada, iletisimde saygilt olmanin onemini anlama, dinlemenin
onemini anlama, c¢evresindeki insanlara kendilerini ifade etmeleri icin daha fazla firsat vermesi
gerektigini anlama, is birligi becerisini gelistirme, iislubun iletisimde 6nemli oldugunu anlama,

toplum iginde nasil konusulmasi gerektigine iliskin fikir verme gibi bu alt yeterligin gostergelerine
yonelik bulgular saptanmustir.

Etkili Iletisim Yontem ve Teknikleri: Ogretmen Yeterlikleri kapsaminda iletisim ve is birligi
alt yeterliklerinde bahsi gecen dgretmenlerin etkili iletisim yontem ve tekniklerini kullanmaya 6zen
gostermesi, yiiksek nitelikli 6gretmen 6zellikleri arasinda yer almaktadir.

Yaratict drama yontemine iliskin “Ogrencilerin bu yontemle kendilerini daha iyi ifade
edebilecegini diisiiniiyorum. Cekingen ogrenciler i¢in de giidiileyici olabilecegi konusmay1
sevmeseler bile jest ve mimikle kendilerini ifade etme imkan1 saglayacaktir” diyen bir 6gretmen
adaymin (O1) yaratic1 dramayi etkili bir iletisim arac1 olarak gordiigii sdylenebilir.

Grup Iletisimi Becerilerine Iliskin Farkindaligin Artmasi: Katihmeilar, siklikla yaratict
drama yonteminin, grup iiyelerinin birbirini tamimasi, grup i¢i ¢atismalarin azalmasi, grup
tivelerinin farkli yonlerini kesfetme, grubun kaynasmast ve sosyallesmesi gibi grup ici iletigime
katkilarindan sdz etmiglerdir. Bunlara ilaveten 6gretmen adaylarinin grup iletisimi becerilerine
iligkin farkindaliklarimin arttig1 yoniinde Tablo 5°te verilen bulgulara ulagilmistir.

Tablo 5. Grup Iletisimi Becerilerine Iliskin Farkindahgin Artmast

e Grup i¢i rol-gorev dagiliminin oldugunu fark etme,

*  Grup i¢inde rol dagilim1 saglamaya ¢aligma (6rn. hep ayni konuda 6ne ¢ikmamaya, grup icinde
denge olusturmaya ¢alisma, fikir sdyleyen olmazken, fikir sunan olma, konugsmaya konu ekleyen,
yorumlayan, elestiren biri olma),

e Grup dinamiklerini anlama (6rn. modu yiiksek olanin grubu yukari ¢ikartmasi, sorumlulugun
paylasilmasi, pasif kisinin yerine ge¢gme, kendine aktif olma sorumlulugu yiikleme),

e Grupla galismay1 6grenme,

e Grup i¢inde daha uyumlu ¢aligmay1 6grenme,

*  Farkli gruplarda uyum saglama becerisini gelistirme,

*  Grupta kendi fikrini nedenleriyle savunmanin énemini fark etme,

*  Grup iiyelerinin saglik durumunun oturumu ve iletigimi etkiledigini fark etme,
*  Grup ¢aligmasinin motivasyona olan etkisini fark etme,

*  Grupga hareket etmenin sonucunu -olumlu etkisini- fark etme,

*  Grup i¢i uyumun 6nemini fark etme.
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Tablo 5’e gore, drama derslerinde ¢oklukla kullanilan kii¢iik grup ¢alismalar1 katilimcilarin
grup i¢inde etkili is boliimii yapmalart ve grupla uyum iginde ¢aligmanin gereklilikleri hakkinda
farkindalik kazandirmistir.

Grubun sosyallesmesi bu uygulamanin en biiyiik kazanimi olarak diisiiniilmektedir. Grupta
yer alan 6gretmen adaylari yaratict drama uygulamasi baglamadan once acik bir ¢atisma i¢inde
olduklarini belirtmislerdir. Bu nedenle bu grubun bir araya gelmesi ve kaynasmasi, samimi bir sinif
ortaminin olusmasi, ilk kez bir uyumun gézlenmesi, ¢atigmanin azalmasi katilimcilar tarafindan ¢ok
onemli algilanmaktadir. Buna yonelik bir 6grencinin goriisii agagidaki gibidir:

Belki topu topu 10 kisi olabiliriz ama biz 3 senedir hep kendi i¢imizde gruplar
halindeyiz sinifta hi¢ beraberlik denen ya da beraberce yapilan bir sey olmadi,
denense bile yine bir sekilde istemeyen, uyum saglamak istemeyen oldu, ciinkii
basimizda Aslanimiz yoktu ama su an var (02).

Katilimcilarin en ¢ok dile getirdikleri hususlardan biri de arkadaslarinin giiglii ve zayif
yanlarini, yeteneklerini fark etmis olmalaridir. Giinliiklerde grup tiyelerinin dogaglama yetenekleri,
kisisel ozellikleri, hobileri gibi birgok 6zellik ifade edilmistir. Gruplarin birbirini tanidig1 etkinlikler
ilk iki hafta gerceklesen 1sinma asamasindaki oyunlardir. Grubun kaynasmasini saglayan diger
faktorler ise rastgele olusturulan gruplar ve grup i¢indeki paylagimlari olarak goriilmektedir.

Ogretmen adaylari, simf iginde kiigiik grup ¢alismalari yaparken grup galismasinda uyumun
o6nemini fark etmislerdir. Bu konuda 6gretmen adaylarinin daha ¢ok uyum sagladiklar1 gruplari
ozellikle belirttikleri, aksi durumu pek dile getirmedikleri goriilmektedir. Asagida bir katilimeimin
grup i¢i uyumun yakalanmasi ile ilgili yorumu bulunmaktadir:

Herkesin farkli farkli olmasa bile bir grup olarak herkesin bir gorevi var. Mesela bir
isteksiz olan arkadas diger arkadaglara baktigi zaman onlar zaten gorevierini yerine
getirdikleri i¢in bu sefer onu da [isteksiz olan kisi] tesvik ediyorlar. Yani o da hemen
kendi roliine biiriiniiyor en iyisini yapayim diye (O1).

Ogretmen adaylari, yaratici drama yontemi ile yiiriitiilen dersteki etkinliklerin grup igi
sosyal iletisime olumlu etkileri oldugunu dile getirmislerdir; haftalik giinliiklerinde “Grup ici
sosyal iletisimi gii¢lendirmek i¢in yapilan giizel bir oyundu. Bu etkinlik sinif ortaminda 6grenciler
arasindaki sorunlari ¢6zmek amaciyla kullanilabilir.” (O10) ve “Drama dersinin hala bence en biiyiik
ozelligi sinifi bir ve diri tutmasi. Aslinda sinifin gogunlukla en sosyal oldugu giin diyebilirim.” (O8)
seklinde ifadeler yer almaktadir. Ayrica haftalik giinliiklerinde “Arkadaglarimi, daha dogrusu onlarin
ozelliklerini az da olsa daha iyi tanidim ve gérme sansina sahip oldum.” (O1) diyen katilimcinin
yaratici drama etkinliklerinde grup bireylerini daha yakindan tanima imkani buldugu anlasilmaktadir.

Insan Tliskilerinde Empati ve Hosgorii: iletisim ve Is Birligi yeterliginin bir alt gostergesi
bir 6gretmenin insan iliskilerinde empati ve hoggoriiyli esas almasidir. Yaratict drama ile verilen

egitim siirecinde katilimcilarin etkili iletisim stirecini destekleyecek beceriler ile ilgili farkindalik
kazandiklar1 goriilmiistiir (Bkz. Tablo 6).
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Tablo 6. Empati Kurabilme ve Hosgorii

»  Kargisindakini iyice anlamadan tepki vermemeyi 6grenme,

*  Empati kurmanin 6nemini fark etme,

*  Empatik olmaya calisma (Cevresindeki arkadaslarini daha ¢ok anlamaya ¢alisma,
+  Insanlar1 daha iyi anlama,

*  Empatiyle yaklasmanin zannedildigi kadar kolay olmadigin1 fark etme,

*  Empati kurabilmek i¢in uyumun ve giivenin olmasi gerektigini fark etme,

*  Bir olaya baska bakis agisindan bakabilme, farkli bakis acilarinin oldugu gorme,

*  Bagska insanlar hakkinda olumlu diisiinmeye baglama.

Tablo 6 incelendiginde katilimcilarin en ¢ok Onemini fark ettikleri iletisim becerisinin
empati oldugu ortaya ¢ikmustir. Iletisimde empati kurabilmenin yan sira gretmen adaylarinin cogu,
uygulamalar sayesinde olaylara farkli bakis agilarindan bakabildiklerini, bagka insanlar hakkinda
olumlu diisiinmeye basladiklarini, dolayisiyla daha hosgoriilii olabildiklerini belirtmislerdir.
Yaratici drama etkinliklerinin empati ve hosgorii agisindan kendisine katkisi oldugunu diigiinen bir
katilimeinin yorumu ise su sekildedir:

“Bu etkinlikler bize baska bakis agisindan diisiinmeyi ve bakmayi, karsidaki kisi
gibi diisiiniip hareket etmeyi ve ayak uydurmayt ogretti. Ayrica bu etkinlikler bize
karsidaki bir bireyin hareketlerini, diistincelerini, hayal diinyasini ve yasadigt
diinyay1 6grenme becerisi kazandirdi.” (04)

Meslektaslariyla Bilgi ve Deneyim Paylasimi: Calisma kapsaminda iletisim ve is birligi alt
yeterlik alaninin gostergelerinden biri olan meslektaslariyla bilgi ve deneyim paylasimina yonelik
bulgular elde edilmistir. Bu baglamda 6gretmen adaylari, yaratici drama etkinlikleri araciligiyla
diger 6gretmenlerle iletisim ve problem durumunda neler yapilabilecegi hakkinda farkindalik
kazandiklarini; meslekte, miidiirle olan iliskilerinin nasil olmasi gerektigine iliskin diisiinme firsati
bulduklarini; egitim-6gretim siirecinde dgrenci digsindaki unsurlarin (diger 6gretmenler, idareciler,
veli vb.) farkina vardiklarini dile getirmislerdir.

Bununla birlikte katilimcilarin, 6gretmenlik mesleginde sinif ortami disinda da rollerinin
olacagmna iliskin farkindaliklarinin arttigi goriilmiistiir (Tablo 6). Ogretmen adaylarinin egitim-
Ogretim hayatlar1 boyunca oOgretmenin sinif i¢indeki gorev ve sorumluluklarina iligskin ders
almalarinin, 6gretmenlik mesleginin onlara nasil bir sosyal ortam verecegine iliskin yeterince fikir
vermedigi goriilmiistiir. Bu nedenle oturumlarin igeriginin 6zellikle sinif digindaki 6gretmen rollerine
odaklanmasi, onlarin 6gretmenlik meslegine daha genis bir yelpazeden bakmalarini saglamistir.
Ogretmen adaylarinin diisiincelerinin meslektas, miidiir ve veli ii¢liisii hakkinda yogunlastig
goriilmektedir. Buna iligkin iki katilimcinin goriisleri asagidaki gibidir:

Belki ¢ok zit karaktere sahip, farkli insanlarla karsilasacagiz ve bunlarla bas etmek
zorundayiz ve kolay olmayacak (010).

Ikiserli grupta égretmen, ogrenci, veli, miidiir, Ogretmen arkadas rollerinde
karsilasilabilecek muhtemel olaylar fark ettim (O12).
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Tiirkceyi Kurallarina Uygun ve Etkili Kullanma: Ogretmenlerin Tiirkgeyi kurallarina
uygun ve etkili bigimde kullanabilmesi ‘iletisim ve Is Birligi’ alt yeterliginin gostergelerinden biridir.
Katilimcilarin dil becerilerinin gelisimine iligkin Tablo 7°de verilen bulgulara ulasilmistir.

Tablo 7. Dil Becerilerinin Gelisimi

*  Konusma becerisinin gelismesi,
*  Dinleme becerisinin gelismesi,
*  Yazma becerisinin gelismesi,

*  Ginliiklerin Tiirkce dil gelisimine katkida bulunmast.

Tablo 7 incelendiginde yaratict drama yontemi ile islenen bu dersteki etkinliklerin 6gretmen
adaylarinin Tiirkge dil gelisimine ve temel dil becerilerinden konugma, dinleme ve yazma becerilerinin
gelisimine katkisi oldugu goriilmektedir. Caligmaya katilan 6gretmen adaylarinin ¢ogunun ¢ift dilli
oldugu, ancak tiniversite dncesi 6grenim hayatlarinin Almanya’da gectigi g6z 6niinde bulundurulursa
diger iletisim ve is birligi yeterlik gostergelerine iliskin gelisimlerinin yani sira Tiirk¢eyi de daha
iyi kullanabilir hale gelmeleri oldukg¢a dikkat gekici ve katilimcilarin mesleki gelisimleri agisindan
onemli bir yere sahiptir.

Kisisel ve Mesleki Gelisim

Ogretmen yeterlikleri ‘tutum ve degerler’ yeterlik alaninda ‘kisisel gelisim’ bir alt yeterlik
olarak tanimlanmistir. Bu kapsamda bir 6gretmenin kisisel yonden kendisini gelistirmeye yonelik
faaliyetlerde bulunmasi bir yeterlik gostergesidir. Bu calismada, yaratict dramanin 6gretmenlerin
kisisel gelisimlerini destekleyecek onemli bir faaliyet oldugu ortaya ¢ikmistir. Bulgular, yaratici
dramanin her bir 6gretmen adaymin kisisel gelisimine katkis1 oldugunu gostermistir. Bu katkilar
“kendini tanima, “6zgiiven”, “bilissel esneklik” ve “duygusal farkindalik” tir ve Tablo 8’de ayrintili
olarak verilmistir.

121



Diirdane Lafci-Tor & Pinar Ozdemir-Simsek & Yasemin Acar - Yaratici Drama Dergisi 2023, 18(2), 109-134

Tablo 8. Yaratict Drama Dersinin Kisisel Gelisime Katkilar:

Kendini tanima

*  Giicli ve zayif yonlerini fark etme (6rn. dikkat oyunlarinda konsantrasyonda zorlanma, yazmada
kendini ifade etme becerilerinin diisiik olmast),

*  Canlandirmalarda yaraticilik ve role girme becerilerine iliskin farkindalik kazanma.

Problem c¢ézme becerisi
*  Spontan hareket edebilme becerisi kazanma,
*  Problem ¢dzme becerisini gelistirmesi (problem ¢6zme odakli olma),

*  Uzlasmaci yaklasim konusunda beceri elde etme.

Ozgiivenin artmasi
¢ Kendini ifade edebilme,
»  Etkinliklerde goniillii olma isteginin artmasi,
*  Girigkenligin artmasi,
»  Fikirlerini 6zgiirce ifade edebilme,
*  Heyecanla bas etme,
e Cekingenligin azalmasi,

e Toplum 6niine ¢gikabilme cesareti gosterme.

Duygusal farkindahk
*  Yasam enerjisinin yiikselmesi,
*  Stres diizeyinin diismesi,
e Mutluluk diizeyinin artmasi,
*  Hayallerinin pesinden gitmeyi 6grenme,

*  Hayatinda degisiklikler yapabilecegini anlama.

Bilissel esneklik
»  Farkli bakis acilarryla bakabilme,
e Dislinceleri belirli bir kaliba sokmama,

e Yeniliklere acik olma.

Tablo 8’e gore dersteki etkinlikler 6gretmen adaylarimin giiclii, zayif ve gelismeye agik
yonlerini fark etmelerini saglamistir. Bir 6gretmen adayi ileriye doniik yeteneklerini gelistirmek
istedigini asagidaki gibi belirtmistir:

Kisa senaryolar neden yazmayayim? ... Evet, hem de ¢ok fazla isterim, ¢iinkii

denemediginiz bir seyi ne kadar yapmak isteseniz de yaptiginizda ne kadar hosunuza

gidecegini ¢ok bilmiyorsunuz. Deneme firsati vermis oldu bana, bir seyler yazma ve

onu oynama. Oynamayt deneme firsati vermis oldu. Ben de neden olmasin ki diye

diistiniiyorum simdi (O3).

Yaratict drama oturumu sonunda 6z degerlendirme yapan bir 6gretmen adaymin (04) “Bu
oturumda hayal giiclimiin aslinda ne kadar gii¢lii oldugunu fark ettim ve hayatimda gecen veya
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sahit oldugum bir olay ise ansizin bir rol uydurabilecegimi anladim” bigimindeki ifadesi, bu bireyin
yaratici drama etkinlikleri araciligiyla giiclii yanlarini kesfetme imkan1 bulduguna isaret etmektedir.

Canlandirmalarda role girmekte zorlandigini, “Ayn1 zamanda bir seyleri yansitmanin ne kadar
zor oldugunu ve ne kadar kendi kabuguma ¢ekilmis oldugumu gdsterdi bana.” seklinde ifade eden
bir katilimei (010), yaraticilik gerektiren etkinliklerde yasadigi zorluklari su sekilde dile getirmistir:

“Spontane olarak fikir iiretmenin ¢ok da kolay olmadigini ve diger arkadaslarimin
bu konuda daha yetenekli oldugunu fark ettim. Yaratici birisi olmadigimi, en azindan

bl

bunun planli ve programli olmadigr zamanlar beni zorladigini anladim.’

Ogretmen adaymin bu ifadesinden yaratici drama etkinlikleri ile 6z degerlendirme;
zorlandiklar1 alanlan tespit etme ve gelistirmeleri gereken yonlerini kesfetme firsati bulduklart
anlagilmaktadir.

Bununla birlikte 6gretmen adaylarimin problem ¢dzme becerisine iliskin ifadeleri, kisisel
ve mesleki gelisim yeterlik kapsaminda ele alinabilecek bir gdsterge olarak goriilmektedir. “O an
gerceklesmis bir soruna spontane bir sekilde ¢oziim iiretmek, bir 6gretmenin edinmesi gereken
ozellikleri arasinda olmalidir. Bir grubu yonetmek demek, ders durumlari disinda kriz durumlarinda
da kontrolii saglayabilmek ve bas edebilmek demektir” diyen bir égretmen adayinmn (O9) problem
¢cdzme becerisini bir yeterlik gostergesi olarak tanimladigi anlagilmaktadir.

Ogretmen adaylarma gore, bir diger kisisel gelisim yeterlik gostergesi ise 6zgiivenin
artmasidir. Bu baglamda yaratici drama etkinliklerinin katilimcilarin 6zgiivenlerinin gelismesine
kendini ifade edebilme, etkinliklerde goniillii olma isteginin artmasi, giriskenligin artmas, fikirlerini
ozgiirce ifade edebilme, heyecanla bas etme, ¢ekingenligin azalmasi, toplum oniine ¢ikabilme cesareti
gosterme gibi agilardan bir¢ok katkisinin oldugu saptanmaistir.

Bunun yani sira katilimcilardan 1sinma etkinliklerini ve canlandirmalart duygusal
farkindaligi gelistirmesi agisindan degerlendirenler de olmustur. Bu baglamda dgretmen adaylarinin
degerlendirmelerinde yasam enerjisinin yiikselmesi, stres diizeyinin diismesi, mutluluk diizeyinin
artmasi, hayallerinin pesinden gitmeyi ogrenmesi, hayatinda degisiklikler yapabilecegini anlamasi
durumlarma yénelik ifadeler yer almaktadir. Ornek olarak bir 6gretmen adaymin (04) su sdzleri
verilebilir:

Arkadaglarimin beni ne kadar iyi tamidiklarini gérdiim. Konusurken yaptigim asirt el

ve kol hareketlerini, Almanca 'y akici konussam da dil bilgisi kurallarin agiklamada

zorlandigimi ve bir Ankara sevdalisi oldugumu ne kadarda giizel canlandirdilar.

Ne giizel bir duyguymus bu kadar bilinmis olmak. Bu etkinlik benim bakis agimi

degistirdi ve bana cok sey ogretti. Ilk basta sevildigimi ogrendim, pes etmemeyi

ogrendim.

Bir diger katilimc1 (09) ise yaratici dramanin duygusal farkindaligia etkisini “Burada
role girebilmek, o duyguyu seyirciye gegirebilmek ve bunun da farkina varmak gayet giizel bir
duyguymus” diyerek dile getirmistir.

Kisisel ve mesleki gelisim alt yeterlik kapsaminda siniflandirilan bir diger gosterge ise
Ogretmen adaylariin biligsel esneklik kazanmalaridir. Bu kapsamda egitim siirecinin katilimeilarin
bilissel esnekliklerine katkisina yonelik farkli bakis agilaryla bakabilme, diisiinceleri belirli bir
kaliba sokmama, yeniliklere a¢ik olma gibi somut 6rnekler verilmistir.
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Ogretmenlik Meslegine Iliskin Tutum

Caligmanin ilk arastirma sorusu uygulanan yaratic1 drama yonteminin dgretmen adaylarinin
ogretmenlik meslegine iligkin tutumlarinda bir degisiklik yaratip yaratmadigini test etmeyle ilgilidir.
Bunu tespit etmek amactyla Bagimli Orneklemler T testi uygulanmistir (Tablo 9).

Tablo 9. Bagimli Orneklemler icin T-Testi Sonuglar

t df Sig. (2-tailed)
Pair 1 Ontest-sontest -,335 11 , 744

Bu arastirmada elde edilen p =,744 degeri 0,05’den biiyiik olmasi iki 6l¢lim arasinda anlamli
bir fark olmadigini gostermektedir. Bu sonug¢ yaratict drama dersinin ve bu yontemin 6gretmen
adaylarinin 6gretmenlik meslegine karsi tutumlarini etkilemedigini gostermektedir. Bu sonug
arastirmacilar1 Ogretmenlik Meslegine Yénelik Tutum Olgegindeki her maddenin betimsel analizini
gerceklestirmeye yonlendirmistir. Olgegin her maddesine iliskin standart sapma degeri, ortalamasi
ve ilk test-son test ortalama farklar1 Tablo 10°da verilmistir.

Tablo 10. Ogretmen Adaylarinin Ogretmenlik Meslegine Yénelik Tutum Ifadelerine Iliskin Standart
Sapma, Aritmetik Ortalama ve Aritmetik Ortalama Fark Degerleri

Olgek maddeleri SD M Fark
1 Ogretmen olma diisiincesi bile bana cazip Once 1,443 3,417
geliyor. Sonra 1,485 3,750 0333
2%  Ogretmenlik meslegi bana sikici gelmiyor. Once 1,240 4,083
Sonra 1,505 3,917 0166
3 Ogretmen olmay1 kendime yakistirryorum. Once 1,155 3,667
Sonra 1,030 4,167 0-300
4 Tekrar bir meslek tercihinde bulunmam s6z Once 1,749 2,833
konusu olsa yine dgretmenligi segerdim. Sonra 1,186 3,167 0,333
5%  Ogretmenligin bana gore bir meslek oldugunu ~ Once 1,303 4,333
diistiniiyorum. Sonra 1215 4250 0.083
6*  Ogretmenligin yasam tarzima uygun oldugunu Once 0,996 4,417
diisiiniiyorum. Sonra 1,240 4,083 -0.333
7% Ogretmenligin kisiligime uygun oldugunu Once 1,403 4,167
distiniiyorum. Sonra 1,349 4,000 0,167
8*  Ogretmenlik meslegini segti§ime pisman Once 1,658 3,750
olmuyorum. Sonra 1,231 4,333 0383
9 Ogretmenlikte basarili olacagima inantyorum. Once 1,311 3,917
Sonra 1,231 3,667 0.230
10 Ogretmenlik meslegiyle ilgili olan bu béliimii Once 1,382 3,500
se¢mis olmaktan hosnutum. Sonra 1,545 3,750 0,250
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Tablo 10. Ogretmen Adaylarimin Ogretmenlik Meslegine Yonelik Tutum Ifadelerine Iliskin Standart

Sapma, Aritmetik Ortalama ve Aritmetik Ortalama Fark Degerleri (Devami)

Olgek maddeleri SD M Fark
11 Ogretmenlik mesleginde karsilasacagim Once 1,155 3,667
zorluklar1 asabilecegime inaniyorum. Sonra 1,115 3,833 0.166
12 Zor sartlar altinda dahi 6gretmenlik yapmak Once 1,231 3,333
L 0,250
isterim. Sonra 1,084 3,583
13 Ogretmenlik mesleginin gereklilikleri konusunda Once 1,165 3,583
kendime giliveniyorum. Sonra 1,155 3367 0,083
14 Ogretmenlige iliskin 6zel bir yetenegim oldugu ~ Once 1,240 2,917
kanisindayim. Sonra 1,240 3,417 0,500
15* Ogretmenligin bana uygun bir meslek oldugunu  Once 1,505 3,917
e 0,250
diistintiyorum. Sonra 1,403 4,167
16  Ogretmenligin bir seyler iiretip yaratmam icin ~ Once 1,215 3,750
bana firsatlar verecegini diisiinityorum. Sonra 1,337 3833 0,083
17 Ogretmenligi profesyonel bir bigimde Once 1,230 3,667
yliriitebilecegime inanryorum. Sonra 1,485 3750 0,083
18  Insanlara bilmedikleri bir seyleri 6gretecek olma Once 0,905 4,500
diisiincesi beni mutlu ediyor. Sonra 1,215 4.250 -0,250
19 Ogretmenlik yapan insanlara sempati duyarim. Once 1,206 4,000
0,166
Sonra 1,030 4,167
20%* Ogretmen olacagimi diisiinmek beni Once 1,288 4,250
-0,333
korkutmuyor. Sonra 1,311 3,917
21* Bir meslek tercih etme durumunda olanlara Once 1,303 3,667
ogretmenligi tavsiye ederim. Sonra 1,240 3383 0,284
22 Ogretmen oldugumda yapabilecegim ¢ok sey Once 1,138 3,750
oldugunu diisiiniiyorum. Sonra 1,435 3.667 -0,083
23 Ogretmenligin ¢alisma kosullar1 bana gekici Once 1,073 3,667
. -0,333
geliyor. Sonra 1,303 3,333
24 Ogretmenlik meslek bilgisi derslerinde basaril Once 1,115 3,833
olmay1 6nemserim. Sonra 1,379 3917 0,083
25 Ogretmenlik yapan kisilerle sohbet etmekten Once 3,311 3,917
0,083
hoslanirim. Sonra 1,206 4,000
26  Egitim, 6grenme, 6gretme ve dgretmenlik Once 0,577 4,167
konularinda tartisir, konusurum. Sonra 1,215 3,750 0416
27  Bilgili ve yeterli bir 6gretmen olacagimi Once 1,055 3,750
o -0,083
diistintiyorum. Sonra 1,435 3,667
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Tablo 10. Ogretmen Adaylarimin Ogretmenlik Meslegine Yonelik Tutum Ifadelerine Iliskin Standart
Sapma, Aritmetik Ortalama ve Aritmetik Ortalama Fark Degerleri (Devami)

Olgek maddeleri SD M Fark
28  Ogretmenligin toplumda bana sayginlik Once 1,243 3,500

kazandiracagina inaniyorum. Sonra 1,115 3167 -0,333
29  Halen okumakta oldugum 6gretmenlik Once 1,505 3,916

programini bilerek ve isteyerek segtim. Sonra 1,497 3,667 0250
30* Ogretmenlik mesleginin bana sikintilar Once 1,467 3,167

yasatmasindan endise duymuyorum. Sonra 1,115 3167 0
31  Ogretmenlik yaparak verecegim egitim Once 1,267 4,167

araciligtyla insanlarin yasamia yon vermeyi Sonra 1,030 0

gurur verici buluyorum. 4,167
32* Egitim, 6grenme, 6gretme, 6gretmenlik Once 1,311 4,083

konularinda konusmaktan hoslanirim. Sonra 1,670 3667 -0,416
33 Ogretmen oldugumda cevre tarafindan bana Once 1,288 2,750

yeterli degerin verilecegine inaniyorum. Sonra 1,240 3.083 0,333
34 Ogretmenlik mesleginin devamlihigi bana giiven ~ Once 1,083 3,417

. 0,083
veriyor. Sonra 1,168 3,500

* [saretli maddeler orijinal 6lcekte olumsuz maddelerdir. Burada anlam karisikligini 6nlemek igin olumlu
olacak sekilde dontstliriilmiistiir.

Tablo 10°da sunulan betimsel istatistikler incelendiginde, 17 tutum ifadesine (M1, M3, M4,
MS, M10, M11, M12, M13, M14, M15, M16, M17, M19, M24, M25, M33, M34) yonelik aritmetik
ortalamanin arttig1, 15 tutum ifadesine (M2, M5, M6, M7, M9, M18, M20, M21, M22, M23, M26,
M27, M28, M29, M32) yonelik aritmetik ortalamanin azaldigi ve iki tutum ifadesine (M30, M31)
yonelik aritmetik ortalamanin ise esit kaldigi goriilmektedir. Ortalamanin arttig1 ve azaldigi ifade
sayisinin birbirine yakin olmasi tutuma yonelik bir degisim olmama nedenini gostermektedir.

Ortalamanin en gok arttig1 tutum ifadeleri su sekilde siralanmaktadir: Ogretmenlik meslegini
sectigime pisman olmuyorum (M8), 6gretmen olmay1 kendime yakistirtyorum (M3), 6gretmenlik
mesleginin gereklilikleri konusunda kendime giiveniyorum (M 14). Bu maddeleri sirastyla ‘6gretmen
olma diisiincesi bile bana cazip geliyor (M1)’, ‘tekrar bir meslek tercihinde bulunmam s6z konusu
olsa yine 6gretmenligi secerdim (M4)’, ‘0gretmen oldugumda gevre tarafindan bana yeterli degerin
verilecegine inantyorum (M33)’, ‘6gretmenlik meslegiyle ilgili olan bu boliimii se¢mis olmaktan
hosnutum (M10)’, ‘zor sartlar altinda dahi 6gretmenlik yapmak isterim (M12)’, ‘6gretmenligin bana
uygun bir meslek oldugunu diistiniiyorum (M15)’ maddeleri takip etmektedir.

Ortalamanin en ¢ok azaldigi iki tutuma iliskin ifadeler su sekildedir: Egitim, 6grenme, 6gretme
ve Ogretmenlik konularinda tartigir, konusurum (M26); egitim, 6grenme, dgretme, dgretmenlik
konularinda konugmaktan hoslanirim (M32). Bu maddeleri sirasiyla ‘6gretmenligin yasam tarzima
uygun oldugunu diislinliyorum (M6)’, ‘6gretmen olacagimi diisiinmek beni korkutmuyor (M20)’,
‘0gretmenligin ¢aligma kosullar1 bana ¢ekici geliyor (M23)’, ‘68retmenligin toplumda bana sayginlik
kazandiracagina inantyorum (M28)’, ‘bir meslek tercih etme durumunda olanlara 6gretmenligi
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tavsiye ederim (M21)’, ‘6gretmenlikte basarili olacagima inanityorum (M9)’, ‘insanlara bilmedikleri
bir seyleri 6gretecek olma diisiincesi beni mutlu ediyor (M18)’, ‘6gretmenlik programini bilerek ve
isteyerek sectim (M29)’ maddeleri takip etmektedir.

Nicel verilerden elde edilen bu bulgular, 6gretmen adaylariin 6gretmenlik meslegine yonelik
tutumlarinin olumlu oldugunu, fakat meslegin farkli yonlerine iliskin algilarinin farklilagtigini
gostermektedir. Nicel bulgular1 destekleyecek sekilde nitel verilerde de O0gretmenlik meslegine
iligkin tutumlarda farklilasma oldugu saptanmistir ve ulagilan bulgular Tablo 11°de sunulmustur.

Tablo 11. Ogretmenlik Meslegine Iliskin Tutum

+  Ogretmenlik mesleginin zorluklarim fark etme,

»  Opretmenlik mesleginin diisiindiigiinden daha zor oldugunu fark etme,
*  Kendini 6gretmen gibi hissetme,

+  Ogretmenin karar verici oldugunu fark etme,

+  Ogretmenin rollerinin farkinda olma,

+  Ogretmenin alaninda bilgili olmas1 gerektigini fark etme.

+  Ogretmenin farklilasmas gerektigini fark etme,

+  Ogretmenin 6gretim boyutunun disinda da gorev ve sorumluluklarin oldugunu fark etme.

Tablo 11 incelendiginde katilimecilarin 6gretmenlik mesleginin zorluklarina, 6gretmenin
rolleri ve sorumluluklarina iligskin farkindaliklarinin gelistigi goriilmektedir.

Konuya yonelik goriisiinii “Ogretmenlik mesleginin ne kadar zor oldugunu ve o ortamda
bulundugumuz zaman smifi yonetmenin aslinda ne kadar zor oldugunu 6grendim ben kendi adima.
Ama bunun farkina sanirim meslege atildigimizda tam olarak varacagiz. Ben mutluyum bu meslegi
sectigim i¢in ve hakkiyla yapabilmeyi umut ediyorum.” seklinde dile getiren bir 6gretmen adaymin
(010) 6gretmenlik meslegiyle ilgili olan bu boliimii segmis olmaktan hosnut oldugu anlasiimaktadir.

Bir baska 6gretmen adaymnm (O4) “ileride 6gretmen oldugumda nasil davranacagimi
o6grendim ve nelerden sakinacagimi, yani dinozor 6gretmen olmamak igin nelerden kagimmam
gerektigini 6grendim” seklindeki ifadesi ise iyi 6gretmen davraniglarina ve 6gretmenlik mesleginde
yillar i¢inde farklilagirken nelere dikkat edecegine iliskin 6n goriisiiniin olustuguna isaret etmektedir.
Benzer sekilde, ideal Ogretmenin ozelliklerini “demokratik olmali, 6grencilerin ilgi, istek ve
ihtiyaglarini dikkate almali, anlayigh olmali, derse hazirlikli gelmeli, ayrimeilik yapmamali, bireysel
farkliliklart goz 6niinde bulundurmali vs.” seklinde siralayan 6gretmen aday1 6gretmenlik mesleginin
bireye ylikledigi sorumluluklarin farkindadir.

Oturum sonu degerlendirme yaparken (O10) “Bana dgretmenin gorevleri nedir, ne yapar
nasil davranir hakkinda diistinmemi sagladi” diyen bir 6gretmen adayinin, 6gretmen rollerine iliskin
farkindalik kazandig1 diistintilmektedir.

Tartisma ve Sonug¢

Bu calisma 6gretmenlik temasina yonelik yaratici drama yontemi ile islenen bir dersin
Ogretmen adaylarmin 0gretmen yeterlik alanlarindan ‘mesleki beceri’ ve ‘tutum ve degerler’ alt
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boyutlarinda etkisi oldugunu gostermistir. Bu boliimde bu calismadan elde edilen bulgular mevcut
arastirmalar 15181nda tartisilacaktir.

Yaratict drama yonteminin Ogretmen egitiminde kullanilmasi 0gretmen niteligini
artirmaktadir (Omeroglu, 2002). Yaratict drama, dgretmen adaylarinin dzyeterliklerini ve mesleki
alandaki kimlik gelisimlerini saglamada giiclii bir role sahiptir (Kereks ve King, 2010). Bu ¢alismada
Ogretmen adaylarinin ‘6gretmen-6grenci iliskisini kavrama’, ‘siif i¢i ve okul disinda 6gretmenin
sorumluluklarini fark etme’ ve ‘6gretmenlik mesleginin zorluklarini fark etme’ gibi mesleki geligimi
destekleyen kazanimlari edinmelerini saglamistir. Benzer sekilde, Cayir ve Gokbulut (2015)
ogretmenlik meslek yeterliliklerinden kisisel gelisim alanina yonelik sinif 6gretmenligi adaylarina
bir yaratici drama ders programi gelistirmislerdir. Bu ders sonrasinda katilimcilarin goriisleri
dogrultusunda yaratici dramanin katkilarina iligkin goriislerde ilk sirada ‘6gretmenlik meslegine
yaklasim’ gelmistir. Bu uygulama sonrasi 6gretmen adaylari, kendilerini 6gretmenlige daha hazir
hissetmisler, 6gretmenin karsilasabilecegi olasi sorunlari ve ¢oziim yollarini fark etmisler ve meslege
yonelik olumlu duygularinin arttigini ifade etmislerdir. Yine, Akdemir’in (2020) ger¢eklestirdigi
caligmada, yaratict drama dersine katilan 0grenciler goriismelerde dersin 6gretmenlik kimligini
benimsemelerinde faydali oldugunu belirtmislerdir.

Yaratic1 drama temelli derslerde 6gretmen adaylari ayn1 zamanda ileride kullanabilecekleri
bircok teknik ve strateji de deneyimlemektedirler. Bir 6gretim stratejisinin kullanilmasi, 6gretmen
adaymin Ozyeterlik kazanmasim ve 6gretiminde farkli yaklasimlar1 kullanmasina yonelik olumlu
tutum kazanmasin saglayabilmektedir (Evers ve digerleri, 2002; Lee ve digerleri, 2013). Ornegin,
Bircan ve Kilig¢ (2013) ve Maden (2010) Tiirkge 6gretmenlerinin yaratici drama yontemini kendi
derslerinde kullanmaya yonelik 6zyeterlik seviyelerinin orta diizeyde oldugunu tespit ederken
Cetingdz (2012) okul 6ncesi 6gretmenligi adaylarinin diizeyinin iyi derecede oldugunu saptamistir.
Etkilesimli drama temelli profesyonel gelisim programi sonunda, her 6gretmenin dramay1 bir 6gretim
araci olarak ayni diizeyde kullanamayacagi asikardir (Cawthon ve Dawson, 2009). Fakat yaratici
drama programlarinin 6gretmenleri ve 6gretmen adaylarini bu yontemi kullanmaya motive etmesi,
onlarin derse olan tutumunu olumlu yonde etkilemesi onemlidir. Alanyazinda yaratici dramaya
tutumun yiiksek oldugunu (Bas¢t ve Gilindogdu, 2011; Namdar ve Kaya, 2018), 6rnek drama
uygulamalarinin bu yontemi kullanmaya yonelik 6zyeterlikleri artirdigimi (Karacil Kiligaslan ve
Yayla, 2018b; Namdar ve Kaya, 2018) gosteren ¢alismalar mevcuttur. Bu baglamda, yaratict drama
uygulamalarina 6gretmen yetistirmede yer verilmeye devam etmesi 6nem arz etmektedir. Tanriverdi
ve Apak (2013) 6gretmen yetistirme programlari degerlendirmek amaciyla 6gretmen adaylari
ve Ogretim elemanlar ile yiiriittikkleri calismalarinda en sik atif yapilan 6gretmen yeterliliklerini
‘esneklik’, ‘hosgorii’, ‘tarafsizlik’, ‘alan bilgisi’ ve ‘iletisim becerileri’ olarak belirlemislerdir. Bu
yeterlilikleri saglamaya yonelik meslek bilgisi, sanat ve felsefe dersleri 6n plana ¢ikmistir. Benzer
sekilde, Akin- Sabuncu ve Ok (2021) sinif 6gretmenlerinin niteliklerini gelistirmesi agisindan
programin etkililigini inceledikleri ¢aligsmalarinda 6gretmen adaylarinin ¢ogunun drama dersini
etkili ve gerekli bir ders olarak tanimladigini ortaya koymustur.

Yaratic1 drama yonteminin sadece 6gretmen adaylari ve 6gretmenler lizerinde etkisi yoktur.
Akdemir ve Karakus (2016) meta-analiz ¢aligmalarinda yaratici dramanin uygulandigi 6gretim
kademelerindeki etki biiyiikliiklerine bakmislardir ve en yiiksek etki biiytikligiiniin ilkogretim
kademesinde, en diigiik etki biiylikliigiiniin ise yiiksekdgretimde oldugunu saptamislardir. Bu sonug,
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yaratict drama yonteminin tiim kademelerde farkli diizeylerde akademik basariya etkisinin oldugunu
da gostermektedir. Akademik basarinin yam sira yaratici dramanm K12 seviyesinde Ingilizce
konusma becerisi (Kili¢ ve Tuncel, 2009), mesleki olgunluk diizeyi (Karatas ve Yavuzer, 2009),
siber zorbalikla bas etme becerisi (Karaosmanoglu ve digerleri, 2022) gibi bir¢ok alanda olumlu
etkisi bulunmaktadir. Bu nedenle, her 6gretmen adayinin yaratict drama yontem bilgisi ve uygulama
becerisine sahip olmasi gerekmektedir. Bu ¢alisma sonrasinda da 6gretmen adaylarinin yaratici
drama yontem ve tekniklerini benimsedikleri ve 6gretmen olduklarinda kullanmay: diisiindiikleri
ortaya ¢ikmustir.

Yaratic1 drama dersinin birgok derse yonelik olumlu tutumun kazanilmasinda olumlu etkisi
oldugu halde, bu ¢alismada 6gretmen adaylarinin tutumlarini anlamli diizeyde etkilemedigi sonucuna
ulasilmistir. Bu bulgu alanyazinda 6gretmen tutumlarinin 6l¢iildigi nicel birgok calismanin
bulgusuyla ters dismektedir (Dikmen ve Tuncer, 2018; Kozikoglu ve Goniilal, 2020; Ozkan, 2012).
Diger calismalarla ¢elismesine ragmen, bu bulgu 6gretmenlik meslegine yonelik farkindaligi artirmay
amaglayan bu ders sonrasinda beklenen bir sonugtur. Ogretmenlik temali bu dersle dgretmenlerin
kargilagtigi zorluklar1 ortaya koymak, o0gretmenlerin sorumluluklarini gdstermek, dgretmenligin
sadece Ogretimden ibaret olmadigini fark ettirmek amaclanmistir. Bu agidan, 6gretmen adaylarinin
ogretmenlik meslegine yonelik ‘6gretmenligin bana gore bir meslek oldugunu diisiiniiyorum (MS5)’,
‘Ogretmenligin yasam tarzima uygun oldugunu diisiiniiyorum (M6)’, ‘6gretmenligin kisiligime
uygun oldugunu diisiinliyorum (M7)’, ‘halen okumakta oldugum 6gretmenlik programini bilerek
ve isteyerek sectim (M29)’ gibi maddelerdeki aritmetik ortalama degerindeki diisiis olmas1 dersin
amaglarma ulagildigini gosterebilir.

Bu calisma 6gretmen adaylarinin mesleki beceri ve tutumlarinin yani sira, 6gretmen
adaylarmin iletisim becerilerine olan olumlu etkisini ortaya koymustur. Ogretmen adaylari iletisim
becerilerinin dort temel alaninda gelisim gosterdiklerini belirtmislerdir. iletisim becerilerini
gelistirmede yaratict dramanin etkililigini belirlemek amaciyla Ciftci ve Altinova (2017) Sosyal
Hizmet boliimiinde 6grenim goren 1. sinif 6grencileriyle; Karacil Kilicaslan ve Yayla (2018a)
son sinifta okuyan sinif 6gretmeni adaylartyla; Dereli (2018) RPD boliimii, okuldncesi ve sinif
ogretmenligi programi Ogrencileriyle; Binici (2013) 6gretmenlerle; Dere (2019) sinif dgretmeni
adaylariyla; Sengiil ve Unal (2018) Tiirk¢e 6gretmen adaylariyla ve Arslan ve arkadaslar1 (2010)
Cocuk Gelisimi ve Egitimi Bolimii 6grencileriyle deneysel ¢alismalar gerceklestirmislerdir. Tiim
bu ¢aligmalar sonucunda katilimcilarin iletisim becerilerinin arttig1 gozlemlenmistir. Bu ¢alismalarin
yani sira, Kara ve Cam (2007), Fen Bilgisi 6gretmen adaylariyla gerceklestirdigi deneysel ¢alisma
sonucunda deney grubunda bulunan katilimeilarin grupla is yapma ve yiiriitme becerileri, iliskiyi
baglatma ve slirdiirme becerileri ile kendini kontrol etme becerileri iizerinde yaratict drama
uygulamalarimin etkili oldugunu ortaya koymuslardir. Yaratici dramanin iletisim becerilerine yonelik
olumlu etkisi 6gretmen niteligini artirma yoniinden 6nem arz etmektedir.

Bu calismada, ayni zamanda, yaratict drama yonteminin 6gretmen adaylarimin kisisel
gelisimine katki sagladigi goriilmistiir. Yaratict drama yontemi sayesinde Ogretmen adaylar
kendilerini daha ¢ok tanima firsat: bulduklar1 ortaya ¢ikmistir. Ogretmen adaylarinin dzgiiven,
biligsel esneklik ve duygusal farkindalik diizeyleri daha ¢ok artmistir. Benzer sonuglara, Hasirct
vd. (2008) 258 6gretmen adayina Ilkogretimde Drama dersinin katkilarini sorduklar1 calismalarinda
ulagsmiglardir. Bu arastirmanin sonuglarina gore, drama yonteminin 6gretmen adaylarmin bireysel
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ve akademik gelisimlerine katkis1 bulundugu goriilmiistiir. Bireysel kazanimlar arasinda kigilerarasi
iletisim, 6z-farkindalik, estetik diisiinme, elestirel diisiinme, bedeni kullanabilme ve sosyal degisim
yer almaktadir. Ayrica, Yeler (2018) Sosyal Bilgiler 6gretmen adaylarinin yaratict drama temelli Insan
Iliskileri ve Iletisim Dersine yonelik goriisleri dogrultusunda, yaratict dramanin 6gretmen adaylarinin
kisisel, mesleki ve sosyal gelisimi {izerine olumlu etkisi oldugunu tespit etmistir. Bu caligmalarin
yani sira, Antepli ve Korkmaz (2009) yaratici drama dersi dncesi ve sonrasinda 85 §gretmen adayina
Sosyal Karsilastirma Olgegi uyguladiklar1 arastirmalarinda drama dersinin 6gretmen adaylarinin
benlik algilarini olumlu etkiledigini ortaya koymuslardir.

Oneriler

Tim mesleklerde oldugu gibi 6gretmenlik meslegi de kendi alanina 6zgii nitelikler ve
yeterlilikler gerektirmektedir. Bu kapsamda belirlenen dgretmen genel yeterliliklerinin (Ogretmen
Yetistirme ve Gelistirme Genel Miidiirliigii, 2017) edinilmesinde yaratici drama temelli yiiriitiilen bu
dersin etkili oldugu ortaya ¢ikmistir. Bu etkinin, bir 6gretmen adayinin gretmen roliine girdigi ve
bir¢ok durumla ve sorunla kars1 karsiya kaldigi bir yaratici drama dersinde olustugu sdylenebilir. Yine
etkilesime dayali ve farkli bakis agilarinin ortaya ¢iktigi bir ders olmasi bu etkiyi kuvvetlendirebilir.
Bu dogrultuda,

«  Ogretmenlik temali bir dersin 6gretmen egitimi programlarininin ilk yillarmna eklen-
mesi, 0gretmen adaylarinin 6gretmenlik meslegini egitimlerinin ilk yillarinda icsel-
lestirmesini ve 6grenim gordiikleri programndan daha yiiksek farkindalikla mezun
olmasini saglayabilir.

+  Ogretmenlik temas1 egitim fakiiltelerinde bazt Meslek ve Alan Bilgisi derslerinde ele
almabilir. Ornegin, Egitimde Drama dersinde drama ydntem ve teknikleri islenirken
tema olarak 6gretmenlik secilebilir ve etkinlikler bu dogrultuda planlanip uygulana-
bilir.

*  Yaratict drama ¢aligmalarinin etkili olmasi i¢in ger¢ek yasamdan alinan drnekler 6g-
retmen adaylari i¢in faydali olacaktir. Bu ¢aligmada da 6rnekler gazetelerden, birin-
cil kaynak olarak 6gretmenlerden, 6§retmen anilarinin oldugu kitaplardan elde edil-
mistir. Bu nedenle, canlandirma g¢aligmalari igin ger¢ek 6gretmen yasamindan 6rnek
olaylarin ve kesitlerin se¢ilmesi etkili olacaktur.

*  Yaratici drama dersinde kullanilan gorseller, resim ve afis olugturma calismalar bir-
¢ok duyuya hitap etmektedir ve katilimcilari hem biligsel ve duyussal yonden hem de
psikomotor beceriler agisindan aktif tutmaktadir. Bu nedenle farkli 6gretim materyal-
lerinin kullanilmasi etkin bir drama dersi i¢in 6nerilmektedir.

*  Yaratict drama dersinin bir¢ok derse yonelik olumlu tutumun kazanilmasinda etkili
oldugu bilinirken bu caligmada 6gretmen adaylarinin tutumlarini anlamli diizeyde
etkilemedigi sonucuna ulasilmistir. Bu durum 6gretmenlik meslegine yonelik tutu-
mun belirlenmesinde kullanilan arastirma yontemlerinin farklilagtirilmasi gerektigini
gosterebilir. Alanyazinda 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutum
calismalarini derleyen galigmalar (Lafci-Tor ve Sert, 2022; Oral vd., 2019) 6gretmen-
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lik meslegine yonelik ¢alismalarin daha ¢ok nicel veri toplama yontemleriyle tespit
edildigini ortaya koymuslardir.

*  Bir¢ok arastirmada ogretmenlik meslegine iliskin tutumlarin yiiksek oldugu tespit
edilmistir. Bu bulgudan hareketle ileride yapilacak ¢aligmalarda da 6gretmenlik mes-
legine iligkin tutumlarin nicel yontemlerle tespit edilmesi durumunda tutumlarin
olumlu ve yiiksek olacagi sdylenebilir. Bu baglamda nitel veri toplama yontemlerinin
de ise kosulmasi, dgretmenlik meslegine yonelik tutumlarin belirlenmesinde farkli
boyutlarin ortaya ¢ikmasi agisindan faydali olacaktir.
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Introduction

The subject of “teacher education” is one of the most discussed issues today, because it is
widely believed that the teacher has the most effective role in providing a qualified education and
training process. The effectiveness of a teacher depends on both an effective and efficient education
process during the pre-service period and self-development after starting her/his profession. However,
even though a prospective teacher has taken courses on general culture, teaching and practice during
his/her higher education, he/she faces difficulties in performing the profession as he/she encounters
the realities of society, profession and administrative structure after starting the profession. In their
study, Korkmaz et al. (2004) listed the problems faced by novice classroom teachers as follows; (1)
preparing official documents, (2) being ready for teaching, (3) providing classroom management,
(4) adapting to school and environmental culture, (5) communicating with parents. Gomleksiz et al.
(2010) also found similar problems in their study: They found that novice classroom teachers had
problems in the social environment of the school and administrative affairs. Sar1 and Altun (2015), in
their research on the problems of classroom teachers, stated that teachers had problems in receiving
support from provincial district and school administrators, receiving the desired level of support
from the guidance service in the field of professional competence and motivating or encouraging
students. Erdemir (2007), as a result of interviews with science teachers, concluded that teacher
education cannot prepare prospective teachers for regions and teaching environments with different
cultures. The residential areas where teachers are assigned are also one of the factors that make it
difficult for teachers to adapt to the profession. For example, Ozpmar (2008), who conducted a study
with teachers assigned to villages, reported that the most common problem faced by teachers was a
‘lack of cultural activities such as theatre and cinema’.

When all these studies are analyzed, it is seen that the problems encountered with the changes
in the researcher’s point of view and the subjects focused on the research also differ. At the same
time, it is obvious that with the changing conditions today, other problems may arise apart from the
problems that have been revealed so far. In this context, a pre-service teacher’s awareness of these
difficulties before starting the profession will help her to build her professional expectations and
goals with this awareness and to find solutions to the problems she experiences more easily. In this
context, the fact that a prospective teacher is aware of these difficulties before starting the profession
will help him/her to build his/her professional expectations and goals on this and to find solutions to
the problems he/she experiences. In order to facilitate teachers’ adaptation to their profession in their
first years, it is important to carry out activities related to real life in the pre-service education process
(Erdemir, 2007). In this context, activity-based creative drama practices have a great contribution to
the professional development/professionalisation of pre-service teachers.

According to the definition of Inci San, who made drama recognized in Tiirkiye, creative
drama is “the interpretation and enactment of an experience, an event, an idea, sometimes a concrete
concept or a behaviour by using theatre or drama techniques such as improvisation, role playing,
etc. in a group work, through the reorganisation of old cognitive patterns and in “playful” processes
in which observations, experiences, feelings and experiences are reviewed” (San, 1996, p.113). It
is known that creative drama has very important contributions to the development of individuals
such as self-expression, being creative and being open to group work; it is a versatile method that
contributes to the cognitive, affective, and social development of individuals and these effects have

110



The Effect of a Teaching-Themed Creative Drama Lesson on the Professional Development of Teacher Candidates

been observed in an increasing number of studies since 1990. In the literature, many studies have
been conducted in order to use creative drama methods to increase pre-service teachers’ professional
competence, attitude towards the teaching profession, professional self-esteem, and to ensure their
professionalisation. These studies were conducted with different teaching groups: Geography
teaching (Biitiin et al., 2015), Science teaching (Saylan et al., 2016), English teaching (Giiryay,
2015), Preschool teaching (Eti & Yemen, 2022), Classroom teaching (Akdemir, 2020; Cayir &
Gokbulut, 2015; Karacil Kiligaslan & Yayla, 2018b; Yeler, 2022), Social Studies teaching (Akhan
& Demir, 2020). The contribution of creative drama to professional development and competence
may arise from reasons such as being experience-oriented, enabling group members to freely reveal
their experiences, and the emergence of different opinions. Considering that the phenomenon of
“teaching” is not far from the life of a prospective teacher and his/her past experiences in his/her
own education processes and that he/she can handle this subject through his/her experiences, it is
predicted that creative drama as a method will increase the awareness of prospective teachers about
the teaching profession and contribute to their professionalisation. As a matter of fact, thanks to the
role-playing and improvisation techniques used in creative drama, participants have the opportunity
to realise the problems encountered in daily life and experience possible outcomes (Adigiizel, 2019).
Similarly, teachers learn better when a situation forces them to use their knowledge and expand their
knowledge towards the solution to the problem (Knowles et al., 1998). In this context, it is also aimed
that pre-service teachers comprehend the “teaching profession” through the implementation of an
8-week creative drama training. In this context, this study aims to determine how creative drama
education with a teaching theme affects German teacher candidates’ professional competencies and
attitudes towards the teaching profession. The research questions of the study are as follows:

1. What is the contribution of the teaching-themed course taught with the creative drama
method to the development of pre-service teachers?

2. Isthere a significant difference between the scores obtained from the ‘attitude towards
teaching profession’ scale applied before and after the teaching-themed creative
drama training?

Method

Method

This study is a mixed-method research and is planned as a case study. In case studies, it is
aimed to explore a person, group, situation or phenomenon in detail from different perspectives,
to understand them in-depth, and to examine and make sense of the processes (Yin, 2014; Lodico
et al., 2010). In order to answer the research questions given above, it is important to explain the
education and research process extensively. Mixed methods research, on the other hand, provides a
better understanding of research problems compared to the use of two approaches alone (Firat et al.,
2014), as they reveal the strengths of qualitative and quantitative methods in a way that supports each
other (Creswell, 2014). As a quantitative method in the study, a single-group pretest-posttest design,
which is one of the weak experimental designs, will be used. In this design, without a control group,
the change in the group before and after the application is determined by certain measurements. The
qualitative data of the study were obtained through reflective diaries and interviews.
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Participants

The participants of this study are the 3rd year students of the German Language Teaching
program of a state university. The group consists of 12 teacher candidates, 3 male and 9 female.
Although the age range of the participants varies between 20 and 52, the age of 5 people is older than
35. The group did not have a creative drama course during their undergraduate education, only a few
pre-service teachers participated in a one-session creative drama practice for introductory purposes.

Data Collection Process and Tools

The qualitative data of the study were collected through reflective diaries and semi-structured
interviews. Participants were asked to write reflective diaries after each session. A pre-prepared
‘Creative Drama session evaluation form’ was distributed to the diaries as a guide to convey their
experiences and opinions. This form included general curriculum evaluation questions curriculum
about the program’s purposes, content and activities, and self-evaluation questions that will reveal
the feelings and acquisitions of the participants during the session. At the end of the application,
semi-structured interviews were conducted with the volunteer pre-service teachers. Ten pre-service
teachers participated in these interviews. The semi-structured interview form for the interview was
prepared by the first author of this study and expert opinion was taken by the second author who is
an expert in the field of Curriculum and Instruction and Drama. The comprehensibility and language
controls of the questions were provided by the third author of the study, who is an expert in Foreign
Language Teaching.

In this study, “Attitude Scale of Teaching Profession “ developed by Ustiiner (2006) was
applied for pretest-posttest purposes. The KMO value of the scale was 0.91, Bartlett’s test was
7835,194 (p<.0001) and Cronbach Alpha internal consistency coefficient was 0.93 (Ustiiner, 2006).
These results show that the items of the scale are suitable for factor analysis, construct validity is
ensured, and it is found reliable (Ustiiner, 2006). In this attitude scale, there are 34 items in total such
as “I think being a teacher suits me.”, I think I will be a qualified and competent teacher.”, “Teaching
profession seems boring for me.”.

Data Analysis

Qualitative data collected through diary and interviews were analyzed through content
analysis. Content analysis (Yildirim & Simsek, 2021), which aims to reach concepts and relationships
that can explain the collected data, helps to analyze the data obtained from reflective diary and semi-
structured interviews, the scope of which depends on the comments of the person. In this direction,
it provides the emergence of previously unrecognized concepts and themes. Since the themes
that emerged from the data analysis were similar to the ‘General Qualifications for the Teaching
Profession’ determined in 2017, the themes were reported based on this document.

In order to answer the second question of the research, quantitative data analysis was
performed and the SPSS program was used. In order to select the data analysis test, first of all, whether
the data were normally distributed was checked with the Kolmogorov-Smirnov and Shapiro-Wilk
Tests (Table 1). When Table 1 is examined, the significance value of the difference scores greater
than 0.05 shows that the distribution is normally distributed and the analyzes can be performed
with parametric tests. For this reason, the T-Test for Dependent Samples was applied. In addition,
descriptive analyzes were also made.
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Table 1. Normality Results of Data

Kolmogorov-Smirnov ? Shapiro-Wilk
Statistics  df Shallow. Statistics  df Shallow.
Difference ,193 12 200 " ,907 12 ,195

Validity and Reliability:

Guba and Lincoln (1982) consider validity and reliability in qualitative research with the
concept of persuasiveness. Method triangulation and researcher triangulation were used to increase
the credibility of this study. Qualitative data were collected through interviews and reflective diaries,
and quantitative data were used to supplement the qualitative data. Researcher triangulation is the
involvement of more than one researcher in the stages of data collection, analysis and interpretation
(Baskale, 2016). The applications were carried out by the first and third authors of the research,
and the process was interpreted from an objective point of view. In addition, the scale used in the
quantitative phase of the study is a reliable and valid data collection tool.

Ethical Principles:

“Attitude Scale Towards Teaching Profession” was used with the permission of Ustiiner, who
developed the scale. Apart from this, the participants were informed about all the data to be collected
during the research and their consent was obtained. In addition, the names of the participants were
kept confidential throughout the reporting period and each of them was coded from T1 to T12. T1
represents the youngest participant, and T12 is the oldest participant.

Application Process:

Creative drama was carried out in the Special Teaching Methods course in the autumn
semester of the 2016-2017 academic year. The application lasted 8 weeks, 26 hours. The application
took place in the drama hall and in the classrooms.

Different creative drama techniques such as role-playing, improvisation, simultaneous
improvisation, whole group improvisation, freeze image, gossip ring, role cards, split screen, phone
calls, and conscience alley were used in the lessons. In addition, photographs, newspaper news,
and videos were also used as teaching materials. After the session plans were developed, they
were checked by the supervisor in the field of creative drama. The supervisor gave feedback about
activity durations and names, outcome-activity compatibility. The session plans were designed and
implemented considering the preparation-warming up, animation and evaluation phases of creative
drama.

Results

In this section, in line with the research questions and aims, findings related to ‘professional
skills”and ‘attitudes and values’ competence areas of teacher professional competencies are presented.
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Professional Skills

Creative Drama in the Process of Establishing Learning Environments

Establishing Learning Environments is one of the competencies in the Professional Skills
competence area within the scope of teacher competencies. Since the creative drama method was
used in this study, it was observed that the pre-service teachers frequently stated the use and role of
this method and the activities carried out with this method in the lesson in the learning environment.
In this context, the categories obtained from weekly diaries and interviews are listed below (See
Table 2).

Table 2. Contribution of Creative Drama Method to Teaching Process

*  Considering that it can be used when teaching foreign language subjects,

*  Considering that it will contribute to the development of speaking skills,

*  Considering that it will contribute to the motivation of students,

*  Considering that it will increase students’ willingness to learn,

*  Considering that timid students will participate in the lesson,

*  Considering that introductory activities can also be used to learn about students’ interests, wishes and
abilities,

*  Considering that it can be effective in reducing prejudices that German is a difficult language,

*  Considering that it will contribute to the correct use of gestures and mimics,

e Considering that it will contribute to vocabulary teaching,

*  Considering that it will contribute to the development of writing skills,

*  Considering that it will contribute to pronunciation teaching,

*  Considering that they can use group enactments in their own lessons,

*  Considering that it can be used to attract and maintain students’ interest,

*  Considering that it can ensure that learning is permanent.

In Table 2, it can be seen that pre-service teachers have ideas about using the creative drama
method in the learning process. They stated that they see many different activities in this course and
that they will use these activities in their professional lives; if they use it in their own courses, “the

course will get away from monotony”, “learning will be permanent”, and “ students’ willingness to
learn and active participation will increase”.

Most of the participants stated that creative drama is a suitable method for foreign language
teaching. The participants also expressed their opinions about whether they could apply the activities
used in their own lessons and if so, for which groups they would be more suitable. One participant,
who wrote his thoughts about the use of creative drama in the teaching profession in his diaries all
week, made the following sentences about the benefits of creative drama: “The most important thing
is that the creative drama course offers us alternatives that we can apply in the field of teaching. It
helps us to understand the other side (students) and teach them to comprehend something in this way”
(T10, 3). Another pre-service teacher expressed her opinion on the subject as follows: “I understood
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the importance and benefits of the drama course and that we can “use” and benefit from what we
learned here when we will become teachers” (T11).

It was also mentioned that role plays are an effective method in foreign language teaching,
especially in developing speaking skills. In the diaries of a few of the participants, it was observed
that they talked about how they would use the activities they carried out when they became teachers.
In this context, the opinions of a pre-service teacher about how she would implement an activity she
experienced in the session in her own lessons in the future and how she would apply this activity in
her own lessons are as follows:

As we have done in our session in the foreign language class, I can hang on the
walls, for example, pictures of the seasons and a blank sheet of paper and ask the
students to write the first words that come to their minds about the picture they are
closest to when I stop the music, then I can collect these pictures and writings as
our leader did and divide the students into groups and give each group a picture and
ideas and ask them to write a diary about their subject within the group (T1).

It was suggested that drama activities, especially the games and activities carried out in
warm-up activities, can be used in teaching foreign language subjects. The participants highlighted
that such activities would motivate the students and increase their willingness to learn. They predicted
that warm-up activities would be useful to ensure or increase the participation of timid students in the
teaching process. It was thought that the acquaintance activity with nouns and adjectives could also
be done with the adjectives in teaching German.

One participant stated in his/her weekly diary: “Considering that German is approached with
prejudice, it is often called a difficult language, I think that if this method is applied, it can also reduce
prejudices against this language” (T5) and pointed out that using creative drama method in lessons
can be effective in reducing students’ prejudices against the language learned.

In addition to warming-up activities, the pre-service teachers consider that enactments and
improvisations can also be used to improve students’ speaking skills. It is also mentioned that they can
be used especially in classes with relatively high language levels. In addition, one of the participants
indicated that the correct use of gestures and mimics is among the features that a foreign language
teacher should have and pointed out that creative drama practices would be useful for the teacher to
gain this feature and to reinforce the subjects to be taught.

The participants were a group of pre-service teachers who took this course without having
sufficient knowledge and experience about creative drama; most of them had only heard of creative
drama as a concept and did not have enough knowledge about classroom practices. For this reason,
the participants mostly emphasized the fact that creative drama is a practice-oriented course. In this
context, the participants presented their impressions about the creative drama course as “a subject
can be explained in a different way other than presentation”, “it can be applied in teaching theoretical
subjects”, “how the application can be realised”, “an instructive course can also be fun”, “learning by

9 ¢

doing-living”, “it is possible to learn by having fun by playing”.

Managing Teaching and Learning Processes

The pre-service teachers also expressed their views on managing the teaching process in
their weekly diaries and interviews, and the data obtained on this subject were listed as follows
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(Table 3). In this context, it is seen that the participants tried to find answers to many questions such
as ‘What kind of a teacher should be?’, “What should be paid attention to?’, ‘How to behave in an
unexpected situation?

Table 3. Managing Teaching and Learning Processes

*  Recognising the importance of doing something in a planned way,

*  Thinking that it is the teacher's duty to involve the student in the lesson,

*  Recognising that it is important to keep the student interested,

*  Noticing the importance of classroom management,

*  Realising that the teacher should be creative in preparing and using materials,

e Understanding that having knowledge and transferring knowledge are different from each other,

* Having a prediction about how to deal with the problems that the teacher will face.

According to Table 3, it is seen that pre-service teachers realised the importance of planning
the teaching process, ensuring students’ participation in the lesson, attracting students’ attention,
classroom management, and creativity in preparing, and using materials. In addition, pre-service
teachers mentioned that they understood that having knowledge and transferring knowledge are
different from each other in the education process and that they had foresight about how the teacher
brings solutions to the problems he/she encounters. One pre-service teacher stated in her diary that
she realised the importance of the lesson plan and the preparation process for the lesson after the
drama leader shared the lesson plan with them:

1 liked it very much when our leader shared her “lesson plan” with us during the
lesson. I saw how much work was put in here. Everything was arranged according
to a plan (the words to be said in the activities, the background music, the materials
to be used). Teaching is not just about coming to class and transferring information,
the preparation is also very important and I realised that it is not easy at all (T11).

One of the participants evaluated the purpose of the warm-up activities as follows: “From our
point of view, this warm-up activity was a fun activity for following the rules, collecting attention,
developing strategies, and determining rules” (T10) and stated that teachers can use these activities
while determining the rules in their own classes as follows:

From the teachers’ point of view, the first thing that came to my mind was that
teachers should apply these rules in the learning environment. In order to prevent
undesirable behaviours in the classroom, the teacher determines the classroom rules
at the beginning of the term, and even teachers with a democratic understanding
determine these rules together with the students and thus prevent undesirable
behaviours from the beginning of the term (T10).

Although the participants were teacher candidates, their main task and experience throughout
their education and training life was being a student. Some of the participants became aware of the
fact that they were teacher candidates by taking on teacher roles during the education process. In this
way, they had the opportunity to question whether they would be a good teacher or not. In addition,
it is seen that they became conscious of the difficulties of being a teacher. The statements of a pre-
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service teacher about this situation are as follows: “Okay, well, we were students too. We used to
analyse teachers, etc. but when you become a teacher, you really and always have to have an answer
to give to the student.” (T7)

Attitude and Values
This section consists of sub-dimensions such as ‘approach to students’, ‘communication and
co-operation’, ‘personal and professional development’ and ‘attitude towards the profession’.

Approach to Students

In their weekly diaries and interviews, the participants frequently stated that their awareness
of the teacher-student relationship had increased, and the categories obtained in this context are listed
below (See Table 4):

Table 4. Approach to Students

*  Being aware of the approach to the student,
*  Realising the need to be moderate towards the student,
*  Realising that all students should be treated equally ("not to discriminate"),

*  Being able to put oneself in the place of the student, realising the necessity of gaining empathy skills in
this regard,

*  Recognising the importance of gaining the love and respect of the student,

»  Noticing that the relationship between student and teacher should be within the framework of love and
respect,

*  Gaining experience on how to overcome problems (understanding different student characteristics,
seeing possible teacher reactions),

*  Realising the types of problems encountered by the teacher in communication with the student,

*  Recognising the necessity for teachers to be open to criticism and accept criticism.

According to Table 4, the participants had the chance to think and experience the student-
teacher relationship by taking the roles of student or teacher in the animations. As a result, they
evaluated the student from the perspective of the teacher.

Participants reported that a teacher can learn about students’ interests, wishes and abilities
through introductory activities and warm-up activities. The following quote from a participant can
be given as an example: “The warm-up activities before the drama gave us the opportunity to get to
know each other better. We actually talked about our own characteristics with these little games. If
we evaluate this in terms of education and training, it will provide great help for a teacher in learning
the interests, wishes, and abilities of students” (T10).

The participants stated that when they took on the role of a teacher, they also had predictions
about which student behaviours a teacher might get angry at. The comments of two of the pre-service
teachers on this issue are as follows:

1t is only in your role as a teacher that you realise how offensive a spoilt student’s
behaviour towards a teacher is to the teacher, you say that it really offends the other
person (T9).
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Developing empathy skills by getting into roles. I believe that this activity is a very
useful lesson for pre-service teachers and educators in general because an educator
should be able to put himself/herselfin the shoes of his/her students and communicate
with them successfully (T4).

Another contribution of the training process to pre-service teachers is that it enables the
participants to reflect on the teaching profession.

Communication and Collaboration

In the ‘Attitude and Values’ competency field of teacher competencies, ‘Communication
and Collaboration’ is defined as a sub-competency. In this study, findings related to the indicators of
this sub-competency such as understanding the importance of being respectful in communication,
understanding the importance of listening, understanding that people around them should be given
more opportunities to express themselves, developing cooperation skills, understanding that style is
important in communication, and giving ideas about how to speak in society were found.

Effective Communication Methods and Techniques: Teachers’ taking care to use effective
communication methods and techniques, which is mentioned in the communication and cooperation
sub-competencies within the scope of Teacher Competencies, is among the highly qualified teacher
characteristics.

It can be said that a pre-service teacher (T1) who said “I think that students can express
themselves better with this method. It will provide the opportunity to express themselves with
gestures and mimics even if they do not like to speak, which can be motivating for timid students”
who sees creative drama as an effective communication tool.

Enhancement of Awareness of Group Communication Skills

Participants frequently mentioned the contributions of the creative drama method to group
communication such as getting to know each other, reducing conflicts within the group, discovering
different aspects of group members, group cohesion and socialisation. In addition to these, the
findings given in Table 5 have been reached that the awareness of pre-service teachers about group
communication skills has increased.
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Table 5. Enhancement of Awareness of Group Communication Skills

*  Realising that there is a role-task distribution within the group,

*  Trying to distribute roles within the group (e.g. not always coming forward on the same topic, trying to
create a balance within the group, being the one who offers an opinion when there is no opinion, being
the one who adds a topic to the conversation, commenting, criticising),

*  Understanding of group dynamics (e.g. the one with the higher mood leads the group upwards, sharing
responsibility, taking the place of the passive person, attributing responsibility to oneself to be active),

*  Learning to work in a group,

*  Learning to work more harmoniously in a group,

*  Developing the ability to adapt to different groups,

*  Understanding the importance of defending one’s own opinion with reasons in a group,

*  Recognising that the health status of group members affects the session and communication,
*  Recognising the effect of group work on motivation,

*  Recognising the result - the positive effect - of acting as a group,

*  Realising the importance of harmony within the group.

According to Table 5, small group activities, which are frequently used in drama lessons,
have raised participants’ awareness about the necessity of effective division of labour within the
group and working in harmony with the group.

One of the biggest gains of this practice was the socialisation of the group. The pre-service
teachers reported that they were in an open conflict before the creative drama practice started. For
this reason, the coming together and socialisation of this group, the formation of a sincere classroom
environment, the observation of harmony for the first time, and the reduction of conflict are perceived
as very important by the participants. The opinion of a student regarding this is as follows:

Maybe there are only 10 of us, but for 3 years we were always in groups within
ourselves, there was never any unity in the class, even if it was tried, somehow there
were some people who did not want to adapt, because we did not have a lion in our
heads, but now we do (T2).

One of the most frequently articulated issues by the participants is that they have now
realized the strengths, weaknesses and talents of their friends. In the diaries, many features such as
improvisation skills, personal characteristics, and hobbies of the group members were expressed.
The activities in which the groups recognised each other were the warm-up games in the first two
weeks. Other factors that enabled the group to cohesion were the randomly formed groups and their
sharing within the group. The pre-service teachers realised the importance of harmony in group
work during small group work in the classroom. In this regard, it is seen that the pre-service teachers
mostly mentioned the groups that they harmonised with and did not express the opposite situation.
Following is a participant’s comment about achieving harmony within the group:

Even if not everyone works separately, everyone has a task in the group. For
example, when a reluctant friend looks at other friends, they encourage him [the
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reluctant person] because they have already fulfilled their duties. In other words, he
immediately takes on his own role so that he can do his best (T1).

The pre-service teachers expressed that the activities in the course carried out with creative
drama method had positive effects on social communication within the group; in their weekly diaries,
one of them wrote: “It was a nice game to strengthen social communication within the group. This
activity can be used to solve problems between students in the classroom environment.” (T10) and
“I still think the biggest feature of the drama lesson is that it keeps the class united and alive. In fact,
I can say that the class was mostly the most social day.” (T8). In addition, it is understood that the
participant who said “I got to know my friends, more precisely, I had the chance to get to know and
see their characteristics a little better” (T1) in his weekly diaries had the opportunity to get to know
the group members more closely in creative drama activities.

Empathy and Tolerance in Human Interactions: A sub-indicator of Communication and
Collaboration proficiency is that a teacher is able to take as basis empathy and tolerance in human
relations. It was observed that the participants became aware of the skills that would support the
effective communication process during the training process given with creative drama (See Table 6).

Table 6. Empathy and Tolerance

e Learning not to react without understanding the other person thoroughly,

*  Realising the importance of empathy,

*  Trying to be empathetic (Trying to understand your friends around you more,

*  Understanding people better,

*  Realising that empathy is not as easy as it seems,

*  Recognition of the need for harmony and trust in order to be able to empathise,

*  Being able to look at an event from another point of view, seeing that there are different points of
vView,

»  Starting to think more positively about other people.

When the table is reviewed, it is determined that the most important communication skill that
the participants realised was empathy. In addition to being able to empathise in communication, most
of the pre-service teachers stated that thanks to the practices, they were able to look at events from
different perspectives, started to think positively about other people, and thus became more tolerant.
The comment of a participant who thought that creative drama activities contributed to empathy and
tolerance is as follows: “These activities taught us to think and look from another point of view, to
think and act like the other person and to adapt. In addition, these activities gave us the ability to learn
the movements, thoughts, imagination and the world in which an individual lives.” (T4)

Sharing Knowledge and Experience with Colleagues: Within the scope of the study,
findings related to sharing knowledge and experience with colleagues, which is one of the indicators
of communication and cooperation sub-competency area, were obtained. In this context, pre-service
teachers reported that through creative drama activities, they gained awareness about communication
with other teachers and what to do in case of problems; they had the opportunity to think about how
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their relations with the principal should be in the profession; they became aware of the elements other
than students (other teachers, administrators, parents, etc.) in the teaching-learning process.

However, it was observed that the participants’ awareness of the fact that they would have
roles outside the classroom environment in the teaching profession increased (Table 6). It was
revealed that the fact that pre-service teachers took courses on the duties and responsibilities of the
teacher in the classroom during their education did not give them enough ideas about what kind of
social environment the teaching profession would provide them. For this reason, focusing the content
of the sessions on teacher roles outside the classroom enabled them to look at the teaching profession
from a wider range. It is determined that the ideas of pre-service teachers are concentrated on the
triad of colleagues, principals and parents. The opinions of two participants regarding this are as
follows:

Maybe we will encounter different people with very opposite characters and we have
to cope with them and it will not be easy (T10).

1 realised the possible events that can be encountered in the roles of teacher, student,
parent, principal, and teacher friend in a group of two (T12).

Proper and Effective Use of Turkish: Teachers’ ability to appropriate and effective use of
Turkish (C3.1) is one of the indicators of communication and cooperation sub-competency. The
findings given in Table 7 regarding the development of the participants’ language skills were obtained.

Table 7. Development of Language Skills

*  Development of speaking skills,
e Development of listening skills,
*  Development of writing skills,

*  Contribution of diaries to Turkish language development.

When the table given above is evaluated, it is clearly recognised that the activities in this
course, which was taught with the creative drama method, contributed to the Turkish language
development of the pre-service teachers and to the development of speaking, listening and writing
skills, which are among the basic language skills. Considering that most of the pre-service teachers
participating in the study are bilingual, but their pre-university education life was spent in Germany,
it is quite remarkable that they have become better able to use the Turkish language as well as their
development in other communication and cooperation competence indicators and it has an important
place in terms of the professional development of the participants.

Personal and Professional Development

‘Personal development’ is defined as a sub-competency in the ‘attitudes and values’
competence area of teacher competencies. In this context, it is an indicator of competence for a
teacher to engage in activities to improve himself/herself personally. In this study, creative drama
was found to be an important activity to support teachers’ personal development. The findings
showed that creative drama contributed to the personal development of each pre-service teacher.

These contributions are “self-knowledge”, “self-confidence”, “cognitive flexibility” and “emotional
awareness” and are given in detail in Table 8.
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Table 8. Contributions of Creative Drama to Personal Development

Self-awareness

*  Recognising their strengths and weaknesses (e.g. Difficulties with concentration in attention games,
low self-expression skills in writing),

*  Gaining awareness of creativity and role-playing skills in animations.

Problem-solving skills
*  Gaining the ability to move spontaneously,
e Improving problem-solving skills (problem-solving orientation),

*  Acquiring skills in conciliatory approach.

Improvement of self-confidence

e Self-expression,

* Increased willingness to volunteer in activities,
e Increased assertiveness,

*  Being able to express their ideas freely,

*  Coping with excitement,

¢ Reduced inhibitions,

*  Having the courage to act in public.

Emotional awareness

* An increase in life energy,

¢ Reduced stress level,

* Increased level of happiness,

*  Learning to follow your dreams,

*  Recognizing that you can make changes in your life.

Cognitive flexibility
*  Being able to look from different perspectives,
»  Not putting opinions into a certain mold,

*  Being open to innovations.

Through the activities in this course, the pre-service teachers noticed their strengths,
weaknesses and areas open for improvement. One pre-service teacher stated that she would like to
develop her future skills as follows:

“Why shouldn t I write short scripts? ... Yes, [ would like to, very much, because you
don 't know how much you will like something you haven t tried, no matter how much
you want to do it. It gave me the opportunity to try, to write something and play it. It
gave me the opportunity to try to play. Now I am asking myself why not” (T3).

The statement of a pre-service teacher (T4) who made a self-evaluation at the end of the
creative drama session as follows: “In this session, I realised how strong my imagination is and
I understood that I can suddenly invent a role if it is an event in my life or an event I witnessed”

122



The Effect of a Teaching-Themed Creative Drama Lesson on the Professional Development of Teacher Candidates

indicates that this individual found the opportunity to discover his/her strengths through creative
drama activities.

A participant (T10), who stated that he had difficulty in acting in the role-playing activities
as follows: “At the same time, it showed me how difficult it was to reflect something and how much
I had retreated into my own shell.”, expressed the difficulties he experienced in activities requiring
creativity as follows: “I recognised that it is not easy to generate ideas spontaneously and that my
other friends are more talented in this regard. I realised that [ am not a creative person, at least when
it is not planned and programmed, it is difficult for me.” From this statement of the pre-service
teacher, it is understood that they had the opportunity to self-evaluate with creative drama activities;
to identify the areas where they had difficulties and to discover the aspects they needed to improve.

However, pre-service teachers’ expressions about problem-solving skills are seen as an
indicator that can be handled within the scope of personal and professional development competence.
“Producing a spontaneous solution to a problem that has occurred at that moment should be among
the characteristics that a teacher should acquire. Managing a group means being able to control and
cope with crisis situations other than lesson situations.” It is understood that a pre-service teacher
(T9) defines problem-solving skill as a competence indicator.

According to pre-service teachers, another personal development competence indicator
is the increase in self-confidence. In this context, it was determined that creative drama activities
contributed to the development of self-confidence of the participants in terms of self-expression,
increasing the desire to volunteer in activities, increasing assertiveness, expressing their ideas freely,
coping with excitement, decreasing timidity, and showing courage to appear in front of the society.

In addition, there were some participants who evaluated the warm-up activities and
animations in terms of developing emotional awareness. In this context, in the evaluations of pre-
service teachers, there are statements about increasing life energy, decreasing stress levels, increasing
happiness levels, learning to pursue their dreams, and realising that they can make changes in their
lives. As an example, the following words of a pre-service teacher (T4) can be given:

1 saw how well my friends got to know me. How well they portrayed the excessive

hand and arm movements I made while speaking, that I had difficulty in explaining

the rules of grammar even though I spoke German fluently, and that I was a lover

of Ankara. What a nice feeling it was to be so well known. This event changed my

perspective and taught me a lot. At first, [ learned that I was loved, I learned not to

give up.

Another participant (T9) expressed the effect of creative drama on emotional awareness by
saying “It was a very nice feeling to be able to play a role here, to pass that emotion to the audience
and to realise it”. Another indicator categorised within the scope of personal and professional
development sub-competency is the acquisition of cognitive flexibility by pre-service teachers. In
this context, concrete examples such as looking from different perspectives, not putting thoughts into
a certain mould, being open to innovations were given for the contribution of the training process to
the cognitive flexibility of the participants.
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Attitude toward Teaching Profession

The first research question was about testing whether the creative drama method creates a
change in the attitudes of teacher candidates towards the teaching profession. Therefore, Dependent
Samples T test was applied (Table 9).

Table 9: T-Test Results for Deependent Samples

t df

Shallow. (2-tailed)

Pair 1 pretest-posttest -.335 11

744

The results showed there is no significant difference between the two measurements [t =-
.335, p> 0.05]. This result indicated that the creative drama course and this method do not affect
teacher candidates’ attitudes toward the teaching profession. This result led the researchers to
perform a descriptive analysis of each item in the Attitude towards Teaching Profession Scale. Table
10 showed the mean and standard deviation values for each item of the scale and the first-test-posttest

mean differences.

Table 10. Values of Standard Deviation, Arithmetic Mean and the Mean Differences of Pre-service
Teachers’ Attitudes towards Teaching Profession

Scale items SD M M.ean
Difference
1 Even the thought of being a teacher appeals to Before 1,443 3,417
me. After 1,485 3,750 0333
2*  The teaching profession is not boring to me. Before 1,240 4,083
After 1,505 3,917 0166
3 I like to be a teacher myself. Before 1,155 3,667
After 1,030 4,167 0200
4 If I had to choose a profession again, I would Before 1,749 2,833
still choose teaching. After 1,186 3,167 0.333
5% I think teaching is a profession for me. Before 1,303 4,333
After 1215 4,250 0083
6* I think teaching suits my lifestyle. Before 0.996 4,417
After 1240 4,083 0333
7* I think teaching suits my personality. Before 1,403 4,167
After 1,349 4,000 o-1e7
8% 1 do not regret choosing the teaching profession. Before 1,658 3,750
After 1,231 4,333 0283
9 I believe that I will be successful in teaching. Before 1,311 3,917
After 1,231 3,667 0230
10 Tam pleased to have chosen this department, Before 1,382 3,500
which is related to the teaching profession. After 1,545 3,750 0.250

124



The Effect of a Teaching-Themed Creative Drama Lesson on the Professional Development of Teacher Candidates

Table 10. Values of Standard Deviation, Arithmetic Mean and the Mean Differences of Pre-service
Teachers’ Attitudes towards Teaching Profession (Devamu)

Scale items SD M M.ean
Difference
11 Ibelieve that I can overcome the difficulties I Before 1,155 3,667
will encounter in the teaching profession. After 1,115 3,833 0.166
12 I would like to teach even under difficult Before 1,231 3,333
conditions. After 1,084 3,583 0250
13 I am confident about the requirements of the Before 1,165 3,583
teaching profession. After 1,155 3,367 0.083
14 Ithink I have a special talent for teaching. Before 1,240 2,917
After 1,240 3,417 0500
15* T think teaching is the right profession for me. Before 1,505 3,917
After 1,403 4,167 020
16 I think that teaching will give me opportunities Before 1,215 3,750
to produce and create something. After 1,337 3,833 0.083
17 Ibelieve that I can carry out teaching in a Before 1,230 3,667
professional way. After 1,485 3,750 0.083
18  The thought of teaching people something they =~ Before 0.905 4,500
don’t know makes me happy. After 1,215 4,250 0230
19 I sympathize with people who teach. Before 1,206 4,000
After 1,030 4,167 0-166
20* It doesn’t scare me to think that I will be a Before 1,288 4,250
teacher. After 1,311 3,917 0333
21* I would recommend teaching to those who have  Before 1,303 3,667
to choose a profession. After 1,240 3,383 -0.284
22 Ithink there is a lot I can do when I become a Before 1,138 3,750
teacher. After 1435 aee7 008
23 Working conditions of teaching are attractive to  Before 1,073 3,667
me. After 1,303 3,333 0-333
24 I care about being successful in teaching Before L,115 3,833
professional knowledge courses. After 1,379 3,917 0.083
25  1enjoy chatting with people who teach. Before 3,311 3,917
After 1,206 4,000 0.083
26 Idiscuss and talk about education, learning, Before 0.577 4,167
teaching, and teaching. After 1,215 3,750 -0.416
27  Ithink I will be a knowledgeable and competent Before 1,055 3,750
teacher. After 1,435 3,667 0083
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Table 10. Values of Standard Deviation, Arithmetic Mean and the Mean Differences of Pre-service
Teachers’ Attitudes towards Teaching Profession (Devamu)

. Mean
Scale items SD M .
Difference
28  Ibelieve that teaching will give me prestige in Before 1,243 3,500
. -0.333
society. After 1,115 3,167
29  Ideliberately and willingly chose the teaching Before 1,505 3,916
program that I am currently studying. After 1,497 3667 -0.250
30* I am not worried about the teaching profession ~ Before 1,467 3,167
giving me difficulties. After 1,115 3167 0
31 Ifind it proud to direct people’s lives through the Before 1,267 4,167
education I will teach as a teacher. After 1,030 4.167 0
32* 1 like to talk about education, learning, teaching, Before 1,311 4,083
. -0.416
and teaching. After 1,670 3,667
33 Ibelieve that when I become a teacher, I will be  Before 1,288 2,750
given sufficient value by the environment. After 1,240 3083 0.333
34  The continuity of the teaching profession gives ~ Before 1,083 3,417
0.083
me confidence. After 1,168 3,500

* Marked items are negative items in the original scale. Here it has been converted to be positive to avoid
ambiguity.

When the descriptive statistics in Table 10 are examined, the arithmetic mean for 17 attitude
items (M1, M3, M4, M§, M10, M11,M12, M13, M14, M15, M16, M17, M19, M24, M25, M33, M34)
increased, for 15 attitude items (M2, M5, M6, M7, M9, M18, M20, M21, M22, M23, M26, M27,
M28, M29, M32) decreased and the arithmetic mean for two attitude items (M30, M31) remained
equal. The fact that the number of items in which the average increased and decreased was close to
each other shows the reason why there was no change in attitude.

The attitude items with the highest increase in the average are listed as follows: I do not
regret choosing the teaching profession (MS), I feel like being a teacher (M3), I am confident
about the requirements of the teaching profession (M14). These items were pursued respectively
by the following items: Even the thought of being a teacher appeals to me (M1), if I had to choose
a profession again, I would still choose teaching (M4), I believe that my environment will give me
sufficient value when I become a teacher (M33), [ am a teacher. I am pleased to have chosen this
department related to my profession (M10), I would like to teach even under difficult conditions
(M12), I think teaching is a suitable profession for me (M15).

The items related to the two attitudes that the average decreases the most are as follows:
‘I discuss and talk about education, learning, teaching and teaching (M26)’, ‘I like to talk about
education, learning, teaching and teaching (M32)’. These items are respectively followed by the
items “I think teaching is suitable for my lifestyle (M6)’, ‘I am not afraid to think that I will be a
teacher (M20)’, ‘Working conditions of a teacher appeal to me (M23)’, ‘I believe that teaching will
make me respectable in society (M28)’, ‘I would recommend teaching to those who are in a position
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to choose a profession (M21)’, ‘I believe I will be successful in teaching (M9)’, ‘the thought of
teaching people something they do not know makes me happy (M18)’, ‘I chose the teaching program
knowingly and willingly (M29)’.

These findings show that prospective teachers’ attitudes towards the teaching profession are
positive, but their perceptions about different aspects of the profession differ.

These findings obtained from quantitative data show that pre-service teachers’ attitudes
towards the teaching profession are positive, but their perceptions about different aspects of
the profession differ. In support of the quantitative findings, it was also found that there was a
differentiation in attitudes towards the teaching profession in qualitative data and the findings are
presented in Table 11.

Table 11. Attitudes towards teaching profession

*  Recognising the difficulties of teaching profession,

*  Realising that the teaching profession is more difficult than you imagine,
*  Not feeling like a teacher,

*  Realising that the teacher is the decision maker,

*  Being aware of the teacher's roles,

*  Realising that the teacher should be knowledgeable in his/her field.

*  Realising that the teacher should be differentiated,

*  Realising that the teacher has duties and responsibilities outside the teaching dimension.

The table shows that the participants’ awareness of the difficulties of the teaching profession
and the roles and responsibilities of the teacher has improved.

“In this regard, I learned for myself how difficult the teaching profession is and how difficult
it is to manage the class when we are in that environment. But I think we will realise this fully
when we are employed in the profession. I am happy that I chose this profession and I hope to do it
properly.” It is understood from these utterances of a pre-service teacher (T10) that he was pleased to
have chosen this department related to the teaching profession.

The statement of another pre-service teacher (T4) as “I learned how to behave when [ become
a teacher in the future and what to avoid, that is, what to avoid in order not to be a dinosaur teacher”
indicates that he has formed his foresight about good teacher behaviours and what to pay attention
to while differentiating in the teaching profession over the years. Similarly, the pre-service teacher
who lists the characteristics of the ideal teacher as “should be democratic, should take into account
the interests, wishes and needs of the students, should be understanding, should come prepared for
the lesson, should not discriminate, should take into account individual differences, etc.” is aware of
the responsibilities that the teaching profession imposes on the individual.

It is thought that a pre-service teacher who said “It made me think about what a teacher’s
duties are, what he/she does and how he/she behaves” during the end-of-session evaluation (T10)
gained awareness about teacher roles.
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Discussion and Conclusion

This study showed that a course taught with creative drama method on the theme of teaching
had an effect on the sub-dimensions of ‘professional skills’ and ‘attitudes and values’ of pre-service
teachers’ teacher efficacy areas. In this section, the findings obtained from this study will be discussed
in the light of existing research.

The use of creative drama method in teacher education increases teacher quality (Omeroglu,
2002). Creative drama has a strong role in ensuring pre-service teachers’ self-efficacy and identity
development in the professional field (Kereks & King, 2010). In this study, pre-service teachers
were able to acquire outcomes that support professional development such as ‘comprehending the
teacher-student relationship’, ‘realising the responsibilities of the teacher inside and outside the
classroom’ and ‘realising the difficulties of the teaching profession’. Similarly, Cayir and Gokbulut
(2015) developed a creative drama course programme for classroom teaching candidates in the field
of personal development from teaching professional competencies. After this course, in line with the
opinions of the participants, ‘approach to teaching profession’ came first in the opinions regarding
the contributions of creative drama. After this application, pre-service teachers felt themselves more
ready for teaching, realised the possible problems and solutions that teachers may encounter, and
expressed that their positive feelings towards the profession increased. Again, in the study conducted
by Akdemir (2020), the students who participated in the creative drama course stated in the interviews
that the course was useful in adopting the teaching identity.

In creative drama-based courses, pre-service teachers also experience many techniques and
strategies that they can use in the future. The use of a teaching strategy can enable a pre-service
teacher to gain self-efficacy and a positive attitude towards using different approaches in teaching
(Evers et al., 2002; Lee et al., 2013). For example, Bircan and Kili¢ (2013) and Maden (2010) found
that Turkish teachers’ self-efficacy levels for using creative drama method in their own lessons were
at a moderate level, while Ceting6z (2012) found that the level of preservice preschool teachers was
at a good level. At the end of an interactive drama-based professional development programme,
it is obvious that not all teachers can use drama as a teaching tool at the same level (Cawthon &
Dawson, 2009). However, it is important that creative drama programmes motivate teachers and
pre-service teachers to use this method and positively affect their attitude towards the course. In
the literature, there are studies showing that the attitude towards creative drama is high (Bas¢1 &
Gilindogdu, 2011; Namdar & Kaya, 2018) and sample drama practices increase self-efficacy towards
using this method (Karacil Kiligaslan & Yayla, 2018b; Namdar & Kaya, 2018). In this context,
it is important to continue to include creative drama practices in teacher training. Tanriverdi and
Apak (2013) determined the most frequently cited teacher competencies as ‘flexibility’, ‘tolerance’,
‘impartiality’, ‘content knowledge’ and ‘communication skills’ in their study conducted with pre-
service teachers and teaching staff in order to evaluate teacher training programmes. In order to
provide these competencies, professional knowledge, art and philosophy courses came to the fore.
Similarly, Akin- Sabuncu and Ok (2021) examined the effectiveness of the programme in terms of
improving the qualifications of classroom teachers and found that most of the pre-service teachers
defined the drama course as an effective and necessary course.

The creative drama method does not only have an effect on pre-service teachers and teachers.
In their meta-analysis study, Akdemir and Karakus (2016) looked at the effect sizes at the education
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levels where creative drama was applied and found that the highest effect size was at the primary
education level and the lowest effect size was at higher education. This result also shows that the
creative drama method has an effect on academic achievement at different levels at all levels. In
addition to academic achievement, creative drama has positive effects on many areas such as English
speaking skills at the K12 level (Kili¢ and Tuncel, 2009), professional maturity level (Karatas and
Yavuzer, 2009), coping skills with cyberbullying (Karaosmanoglu et al., 2022). For this reason, every
pre-service teacher should have creative drama method knowledge and application skills. After this
study, it was revealed that pre-service teachers adopted creative drama methods and techniques and
thought of using them when they became teachers.

Although the creative drama course has a positive effect on the acquisition of positive
attitudes towards many courses, it was concluded that it did not significantly affect the attitudes of
pre-service teachers in this study. This finding contradicts the findings of many quantitative studies in
the literature where teacher attitudes were measured (Dikmen & Tuncer, 2018; Kozikoglu & Goniilal,
2020; Ozkan, 2012). Although it contradicts other studies, this finding is an expected result after
this course that aims to increase awareness of the teaching profession. With this teaching-themed
course, it was aimed to reveal the difficulties faced by teachers, show the responsibilities of teachers,
and make them realise that teaching is not only about teaching. In this respect, the decrease in the
arithmetic mean value of the items such as ‘I think that teaching is a profession for me (M5)’, ‘I think
that teaching is suitable for my lifestyle (M6)’, ‘I think that teaching is suitable for my personality
(M7)’, ‘I chose the teaching programme I am currently studying knowingly and willingly (M29)’
may indicate that the objectives of the course have been achieved.

This study revealed the positive effect on pre-service teachers’ communication skills as
well as their professional skills and attitudes. Pre-service teachers stated that they improved in four
basic areas of communication skills. In order to determine the effectiveness of creative drama in
improving communication skills, many experimental studies were carried out with participants
from different levels and departments: 1st-year students studying in the Department of Social Work
(Ciftci & Altinova, 2017), senior primary teacher candidates (Karacil Kiligaslan & Yayla, 2018),
psychological counselor, preschool and primary teacher candidates (Dereli, 2018), teachers (Binici),
primary classroom teacher candidates (Dere, 2019), Turkish teacher candidates (Sengiil & Unal,
2018), students from the Department of Child Development and Education (Arslan et al., 2010). As
a result of all these studies, it was observed that the participants’ communication skills increased.
In addition to these studies, Kara and Cam (2007), as a result of an experimental study conducted
with pre-service science teachers, found that creative drama practices were effective on group work
and execution skills, relationship initiation and maintenance skills and self-control skills of the
participants in the experimental group. The positive effect of creative drama on communication skills
is important in terms of increasing teacher quality.

In this study, it was also observed that the creative drama method contributed to the personal
development of pre-service teachers. Thanks to the creative drama method, it was revealed that
pre-service teachers had the opportunity to get to know themselves more. Pre-service teachers’ self-
confidence, cognitive flexibility, and emotional awareness levels increased more. Similar results were
obtained by Hasirci et al. (2008) in their study in which they asked 258 prospective teachers about the
contributions of Drama in Primary Education courses. According to the results of this study, it was
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seen that the drama method contributed to the individual and academic development of pre-service
teachers. Individual gains include interpersonal communication, self-awareness, aesthetic thinking,
critical thinking, using the body, and social change. In addition, Yeler (2018) found that creative
drama had a positive effect on the personal, professional and social development of pre-service
social studies teachers in line with their views on the creative drama-based Human Relations and
Communication Course. In addition to these studies, Antepli and Korkmaz (2009) applied the Social
Comparison Scale to 85 pre-service teachers before and after the creative drama course and found
that the drama course positively affected pre-service teachers’ self-perceptions.

Recommendations

As in all professions, the teaching profession requires qualifications and competencies
specific to its field. In this context, it was revealed that the creative drama-based course was effective
in the acquisition of the general competencies of teachers (General Directorate of Teacher Training
and Development, 2017). It can be said that this effect is the result of a creative drama course in
which a prospective teacher takes the role of a teacher and faces many situations and problems.
Again, the fact that it is a course based on interaction and where different perspectives emerge may
strengthen this effect. In this direction, In this direction,

*  The inclusion of a teaching-themed course in the first years of teacher education
programs may enable prospective teachers to internalize the teaching profession in
the first years of their education and to graduate from their programs with higher
awareness.

*  The theme of teaching can be addressed in some Professional and Field courses in
teacher education program. For example, “teaching as a profession” can be chosen
as the theme and activities can be planned and implemented while teaching drama
methods and techniques in the Drama in Education course.

* In order for creative drama studies to be effective, examples taken from real life
will be useful for prospective teachers. In this study, examples were obtained from
newspapers, teachers as primary sources, and books containing teacher memories.
For this reason, it will be effective to select sample events and sections from real
teacher life for re-enactment studies.

*  The visuals, pictures, and posters used in the creative drama course appeal to many
senses and keep the participants active in terms of both cognitive and affective aspects
and psychomotor skills. For this reason, the use of different teaching materials is
recommended for an effective drama lesson.

*  While it is known that creative drama course is effective in gaining positive attitudes
towards many courses, it was concluded that it did not significantly affect the attitudes
of pre-service teachers in this study. This may indicate that the research methods used
in determining attitudes towards the teaching profession should be differentiated. In
the literature, studies compiling the studies on pre-service teachers’ attitudes toward
the teaching profession (Lafci-Tor & Sert, 2022; Oral et al., 2019) revealed that
the studies on the teaching profession were mostly determined by quantitative data
collection methods.
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*  Many studies found that attitudes toward the teaching profession were high. Based
on this finding, it can be said that if attitudes towards the teaching profession are
determined by quantitative methods in future studies, attitudes will be positive and
high. In this context, the use of qualitative data collection methods will be useful in
terms of revealing different dimensions in determining attitudes towards the teaching
profession.
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