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This study was conducted to reveal the problems faced by school administrators
working in boarding schools, the solutions administrators suggest for these problems
and to provide suggestions to policy makers. The research was conducted with a single
embedded case study, which is one of the qualitative research designs. Data were
obtained through interviews with administrators working in boarding schools. The data
collected in semi-structured interviews were analysed by content analysis method. As a
result of the analysis, it was revealed that boarding schools have different problems
from other schools in terms of education and management and that these schools
should be evaluated as separate institutions. In addition, the workload and negative
feelings that boarding schools cause in administrators and teachers will decrease with
the separation of dormitories from schools as a separate unit and the appointment of
the necessary administrators and personnel.
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Arastirma Makalesi

Bu arastirma yatili okullarda gérev yapan okul yoneticilerinin karsilagtiklari sorunlari ve
yoneticilerin bu sorunlara yonelik ne tir ¢ozim o6nerileri gelistirdiklerini ortaya koyup
politika yapicilara 6neriler sunmak amaciyla yuratiilmustir. Arastirma, nitel aragtirma
desenlerinden olan i¢ ice gegmis tek durum deseni ile ylrutilmustir. Veriler yatili
okullarda galisan yoneticiler ile yari yapilandiriimis goriismeler yapilarak elde edilmistir.
Gorusmelerde toplanan veriler igerik analizi yontemiyle degerlendirilmistir. Yapilan
analizler sonucunda yatili okullarda egitim ve y6netim agisindan diger okullardan farkl
sorunlarin oldugu ve bu okullarin ayri birer kurumlar olarak degerlendirilmelerinin
gerekliligi ortaya konmustur. Ayrica, yatili okullarin pansiyon kisminin ayri bir birim
olarak okullardan ayinp gerekli idareci ve personel atandiginda yatili okul
pansiyonlarinin yoneticilerde ve 0Ogretmenlerde olusturdugu is yiki ve olumsuz
duygularin azalacagi vurgulanmistir.
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Introduction

The history of boarding schools in Turkey can be traced back to the Seljuk era, with madrasas serving
as the earliest examples of boarding schools in Turkish education history. When we examine the reasons
for the establishment of madrasas, we see that during the Seljuk era, they gained importance and spread
rapidly because of the idea of educating poor or talented students and producing beneficial individuals
for society (Akyliz, 2008). In the Ottoman era, in addition to madrasas, "Enderun Mektebi’ also emerged
as a type of school that exhibited the characteristics of a boarding school (Yilmaz, 2014). By the year 1913,
with the "Temporary Primary Education Law," it was decided that primary education would be free, and
boarding elementary schools were planned to be established in urban centers, marking the first use of
the term "boarding school" (Yordem, 2009).

Mustafa Kemal Atatlirk mentioned the need for boarding schools in his opening speech at the Turkish
Grand National Assembly on March 1, 1923, and as a result, boarding schools began to be established in
cities with suitable conditions between 1923-1933 (Yordem, 2009, pp. 23-24). With the enactment of
National Education Organization Law No. 789 on March 26, 1926, a new form was given to the education
system. According to the 5th article of this law, primary schools are classified as urban and town day
schools, urban and town boarding schools, village schools, and village boarding schools. According to this
law, provincial and district boarding elementary schools were opened by the Ministry of Education to
provide education for children without families, and municipal and local administrations could open these
schools with the Ministry’s permission after meeting the necessary requirements. Village-boarding
schools were established to provide education to children in settlements without schools. The issue of
whether these schools could be opened and managed with general or special budgets was determined by
the law (Omerli, 2017).

In 1973, five-year elementary schools and three-year middle schools were merged, and with the
National Education Basic Law No. 1739, the names of these schools, which were referred to as "Boarding
Regional Schools," was changed to "Basic Education Boarding Regional Schools (TEYBO)" (Omerli, 2017).
With the amendment made by Law No. 2842 of the National Education Basic Law No. In 1739, Basic
Education Schools were abolished in 1983, and Primary Education was introduced in their place. The
names of these schools were also changed to "Primary Education." As a result, the name of the schools
referred to as "Basic Education Boarding Regional Schools" was changed to "Boarding Primary Education
Regional Schools."

In the 1997-1998 academic year, an eight-year compulsory education system was introduced in
Turkey, which led to an increase in the number of Boarding Primary Education Regional Schools, as
students who attend these schools contribute to the development of their regions (Emik, 2011). However,
over time, it has been observed that boarding schools are not suitable for the development and
psychology of primary school students. In 2012, the latest changes were made: Boarding Primary
Education Regional Schools were converted into Boarding Regional Secondary Schools, and students at
the primary school level were excluded from the boarding school scope (Yilmaz, 2014).

In the regulation on the administrative functioning of boarding schools, the school principal is
authorized to carry out, organize and control the school's business and operations in accordance with
laws, by-laws, and regulations. The school principal is responsible for all kinds of operations, from the
management of the school in accordance with its objectives to its control. The vice-principal fulfils the
duties assigned by the school principal in all kinds of education, management, correspondence, accruals,
in kind, students, educational activities, boarding, nutrition, maintenance, protection, security, cleaning,
order, public relations. These schools also have an assistant principal in charge of the dormitory. The other
vice principals of the school have the same responsibilities towards the principal. The teachers cannot
leave the school from the start of the shift until the end of the shift and spend the night in the room
allocated to them. The duration of the shift is twenty-four hours. The teacher-in-training is responsible
for the students, the cleanliness and discipline of the school, the timely laundry and bathing, the
organization of study hours, the control of the condition of sick students, and the organization of meals
and bedtimes (Resmi Gazete, 2016).
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Students generally come from rural areas to complete their education in boarding schools for various
reasons such as geographical features, internal migration, economic difficulties, and transportation
problems (Yilmaz, 2014). The reasons for the establishment of boarding schools include the migration
phenomenon, geographical features, and transportation difficulties. In addition to these reasons, the
obligation to meet all the needs of financially disadvantaged students, such as all kinds of education,
accommodation, stationery and clothing, nutrition, and allowance, as a mandatory consequence of the
principle of equal opportunities in education, also constitutes a reason for the establishment of boarding
schools (Aygin, 2009). For these reasons, managing this process and meeting the needs of students who
complete their education require a separate responsibility and management approach. Investments in
education made in dispersed and rural settlements that are far from cities and towns and are in small
units incur a high cost to the state and fail to achieve the desired quality in education. Therefore, the
government supports education in these areas by establishing boarding schools to provide better
educational opportunities for students.

In a study conducted in SEED boarding schools in the United States, it was observed that academic
achievement increased when the environments of low-income students changed (Curto & Fryer Jr., 2014).
The lack of social and cultural activities that will develop students in neighborhoods where low-income
students are concentrated and provide a better environment that offers these opportunities to the
student also affects their academic success. Bass (2014) stated that boarding schools are a successful
model for increasing students' social, cultural, and educational capital. However, if families can already
provide supportive, stable, and culturally rich opportunities for students, boarding schools will contribute
little to their educational lives. In boarding schools, students spend most of their non-class time there. In
this case, boarding schools also positively contribute to motivation, participation, and social climate
(Martin et al., 2016). Living as a community, the care received, and physical facilities also contribute to
student becoming better and more success (Pfeiffer et al., 2016).

In addition to the management and organizational problems experienced in day schools, different
problems arising from boarding features are encountered in boarding schools. Insufficient technical and
health personnel in the management process of boarding schools, procurement of services and tenders
taking up a large part of their time, and physical inadequacy of schools are some of the problems
encountered (Ozdemir Kardes, 2007). Administrators working in boarding schools have also stated that
the school exhausts and wears them out. It has also been noted that there are disciplinary problems,
negative effects on students away from their families, and problems caused by transportation and
infrastructure inadequacy (Demirel, 2013). The motivation, indifference, insecurity, and adaptation
problems observed in students due to the distance from their families and some parents' indifference
have also been voiced by managers and teachers (Ozcelik, 2014). As mentioned above, it is important for
boarding schools to meet students' social, psychological, and academic needs to ensure equal
opportunities in education. In Turkey, it is necessary to identify the problems experienced by boarding
schools in each region, solve them, and create a positive school climate. Stakeholders' experiences and
ideas should also be utilized to identify problems and propose solutions.

This study was conducted to reveal the problems faced by school administrators working in boarding
schools, the solutions developed by administrators to address these problems, and provide
recommendations to policymakers. The following sub-problems were investigated:

1- What kinds of educational problems do school administrators working in boarding schools
encounter?

2-  What kinds of management problems do school administrators encounter?

3-  What are the suggested solutions to the problems encountered by school administrators working
in boarding schools?
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Research Model

This study was conducted using a single-case (embedded) design, which is a qualitative case study
method. This case study aims to examine a phenomenon in depth in its real context (Merriam & Tisdell,
2015; Yin, 2018). The single case considered in this study is the problem faced by school administrators
working in boarding schools. The embedded subunits are problems faced by school administrators in
terms of education and management in boarding schools, and the solutions they develop for these
problems (Yin, 2018). If the single case of the study involves more than one organization, these
organizations can be studied as embedded cases (Ozcan et al., 2017).

Study Group

The study group consisted of administrators working in boarding schools in Sanliurfa Province. The
sampling method of the study is criterion sampling, one of the purposeful sampling methods (Yildirrm &
Simsek, 2021, p. 120). As a criterion, it was determined that the school administrators participating in the
research should have worked in boarding schools for at least 1 year. Thirty school administrators were
interviewed. In these interviews, the administrators were asked if they wanted to participate, and
voluntary participation was emphasized. Only the willing participants were included in the interviews.
Participants read and signed an Informed Consent Form prepared by the researchers. Approval for this
study was obtained from the meeting held on 21.10.2022 with the decision number E-76244175 in the
Social and Humanities Research and Publication Ethics Committee of Harran University, Turkiye.

The distribution of the participants in the study group according to various variables (gender,
educational status, seniority in administration, seniority in teaching, school type, and position) is shown
in Table 1.

Table 1.
Distribution of Participants by Various Variables

Participants f %
Male 23 76.7

Gender Female 7 23.3

Educational Status Undergraduate 24 80
Postgraduate 6 20
Principal 7 233

Mission Chef Assistant Principal 4 13.4
Vice Principal 19 63.3
1-5 Year 15 50

Seniorityin Management 5-10 Year 9 30
10 Year and over 6 20
1-5 Year 3 10

Seniority in Teaching 5-10 Year 14 46.7
10 Year and over 13 43.3
Anatolian High School 11 36.7

School Type Anatolian Imam Hatip High School 14 46.7
Vocational and Technical Anatolian
High School 5 16.7
100-300 6 20

Number of Students 300-500 14 46.7
More than 500 10 33.3
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As shown in Table 1, 23 (76.7%) of the participants were male and 7 (23.3%) were female. The low
number of female participants in the study was due to the low number of females among principals. When
we looked at the educational status of the participants in the research, 24 (80%) were graduates and 6
(20%) were graduates. When we looked at the duties of the participants in management, seven (23.3%)
were school principals, four (13.4%) were chief vice principals, and 19 (63.3%) were vice principals. The
fact that there are many vice principals in this research shows that the number of vice principals in
boarding schools is high. The seniority of the participants in management was 1-5 years in 15 people
(50%), 5-10 years in nine people (30%), and 10 years and above in six people (20%). When we look at
seniority in teaching, 3 (10%) were 1-5 years, 14 (46.7%) 5-10 years, and 13 (43.3%) 10 years and above.
When the school types of the participants were examined, 11 (36.7%) worked in Anatolian High School,
14 (46.7%) in Anatolian Imam Hatip High School, and 5 (16.7%) in Vocational and Technical Anatolian High
School. When we look at the number of students in the school where the participants worked, six worked
in schools with 100-300 (20%) students, 14 between 300-500 (46.7%), and 10 in schools with more than
500 (33.3%) students.

Data Collection

This study used the semi-structured interview method, which is a data collection method used in
qualitative research. The interview method, as a qualitative data collection technique, aims to search for
answers to research questions through the interview sessions. The interviewer asked open-ended
questions to obtain a long answer. Here, open-ended questions refer to answers that cannot be limited
by any pattern, the answers of which are not known in advance (Sen & Yildirim, 2021). The data of the
study were collected with the "Semi-Structured Interview Form" developed by the researcher, which
consists of six open-ended questions. The interview questions were created based on a literature review
and the opinions of two experts who the lecturers in the field of educational management were. After
feedback from the experts, necessary adjustments were made to grammar and question structures, and
a pilot study was conducted with four school administrators to obtain feedback on the interview
questions. The data obtained in the pilot studies were transferred to a "Word" file and shown to both
experts and school administrators. After the experts confirmed that the interview questions could explain
the sub-problems, the data collection process began. Before the interview, participants were asked to
sign a voluntary participation form and an ethical agreement. The interviews, which lasted an average of
20 minutes, were recorded, and noted using recording and note-taking methods. The interview questions
directed to the participants are given below.

1- What kind of problems do you face in terms of education in the boarding school where you work?
2- What kind of problems do you face in terms of management?

3- What kind of solutions would you like to offer to these problems?

Data Analysis

Data were analyzed using the content analysis method (Sen & Yildirim, 2021). In these analyses, data
obtained by recording and note-taking were transferred to a computer environment and typed. The texts
were then sent to managers who were interviewed for their approval. After the approval of the
participants, the answers given by all participants to each question were arranged one below the other.
The analysis was carried out separately by two researchers according to the answers given for each
question. First, codes were determined by considering the common points in the given answers, and draft
themes and sub-themes were created. The codes were then rearranged according to the determined draft
subthemes. After this stage, the researchers compared the draft subthemes and codes and decided on
the final form of the subthemes and codes. The second researcher determined the opinions to be included
in the report for the subthemes and coded the participants as "Y1, Y2, Y3............ Y30.” After the first
researcher created the tables, they started writing the research findings, including their opinions.

While analysing the data, participants' opinions on each code were counted and frequencies were
determined. Since a participant can express opinions on more than one code in a theme, the frequencies
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do not show the total number of participants. The frequency values here are the proportion of each code
within the relevant theme to the total number of opinions regarding the codes in that theme. However,
as Saldafia (2016, p. 41) states, the fact that some codes are encountered more frequently does not mean
that they are more important codes. Creswell (2013, p. 185) also states that each code should be given
equal importance and emphasis. The frequencies given in this study are the ratio of each code to the total
number of opinions regarding the codes in the relevant theme rather than the importance of the codes
(Elliott, 2018). By giving frequency values, it is intended to show the reader what the most frequently
expressed problems or suggestions of school administrators are. The findings of the study were organized
around two main themes: problems and suggestions. The sub-themes of the first theme are problems
encountered in terms of education and problems encountered in terms of management. The sub-theme
of the second theme is shaped as suggestions for the management process.

Validity and Reliability

Creswell (2013, pp. 250-255) identified some strategies to ensure the validity and reliability of
qualitative research. He suggested eight strategies to ensure the validity of qualitative research: peer
review, clarifying researcher bias, member checking, external audits, rich and thick description, negative
case analysis, triangulation and prolonged engagement and persistent observation. He states that at least
two of these strategies should be applied in every study and most of the time those are triangulation, rich
narrative and participant consent because they are easier and more economic.

For the validity of this study, the following strategies were used: clarifying researcher bias, member
checking, rich and thick description, and peer review. The second researcher has been working as a
boarding school principal in a district of Sanliurfa for 5 years. While working as a school principal in
boarding schools, the researcher experiences the functioning of boarding schools and the problems
experienced first-hand. The experiences of the researcher contributed to the collection of more consistent
and credible data. Of course, this may create a bias and affect the research process. However, to reduce
this effect, validity and reliability steps were taken into consideration and followed. The experience of the
researcher enabled him to better grasp the phenomenon that constitutes the case of the research. In
addition, the audio recordings were sent to the participants after the transcripts were taken, and they
were checked and approved. In addition, to provide peer review in the process of data analysis and
reporting, continuous feedback was received and discussed from two people who were writing their
master thesis in educational administration and working as teachers. Finally, the data were reported and
conveyed to the reader in a rich and thick narrative.

There are various ways to ensure the reliability of qualitative research. Reliability can be ensured
through detailed field notes, clear audio recordings and transcripts. In addition, researchers can conduct
blind coding independently of each other and look at the inter-coder agreement on themes, sub-themes,
code names and locations between coders. The process of ensuring agreement between coders starts
with the coders coding some of the data independently of each other. Then the coders come together
and an initial codebook is created. The codebook contains codes, their locations and definitions. In the
next step, coders code some of the data according to the initial codebook. After the data to be coded is
finished, the coders compare their codes again, this time aiming for inter-coder agreement on whether
they code each other's data sets in the same way (yes) or not (no), adhering to the codebook. An
agreement level of 80% is recommended. It is also stated that there is no definite and single way of the
inter-coder agreement process and that the necessary flexibilities can be followed without deviating from
the purpose (Creswell, 2013, pp. 253-254; Miles & Huberman, 1994).

To ensure the reliability of this research, audio recordings were taken in each interview in a way to be
well understood. In addition, while writing the transcripts, the participants' pauses and repetitions were
not interfered with as much as possible, but the expressions that would distract the reader's attention
that disrupted the fluency were removed for a clear narrative. According to the answers given for each
question, the analysis process was carried out separately by two researchers. First, codes were
determined by considering the common points in the answers given and an initial codebook containing
draft themes and sub-themes was created. Then, the data were analysed again according to the

476



Karacabey & Sik — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(2), 2023, 471-495

codebook. After this stage, the researchers compared the draft sub-themes and codes and indicated
whether they agreed or disagreed with each other's codes using "yes" and "no" and it was seen that there
was an agreement rate of 83%. Afterwards, the researchers decided on the final version of the sub-themes
and codes.

Findings

In this section, the findings of the research are reported under two main themes: problems and
recommendations. The views of the participants on the first sub-theme of the problems theme, the
problems encountered in terms of education, are given in Table 2. below.

Table 2.
The Problems Related to Learning and Teaching in Boarding Schools
Subtheme Code f %
| don't bl int f education.
'on see'any problems in terms of education 11 %35.5
It is more likely advantageous.
The negative effect of monitoring difficulties on 3 %25.8

education

The fact that students come from rural areas

; 4 %12.9
Problems of Learning and with a lack of readiness level )

Teaching The negative effect of being away from the
\ . 4 %12.9
student's family on the lessons
Problems arising from being too close to 3 %9.7
teachers
Lack of individual study opportunities 1 %3.2

In Table 2, the code "l don't see any problems in terms of education. It is more likely advantageous."
was the most frequently mentioned code with a percentage of 35.5% regarding the theme of problems
faced by school administrators in terms of education. Most of the administrators stated that students
studying in boarding schools do not have any problems in terms of education and that these schools add
positive things to students in terms of education. The opinions seen as problems in terms of education
are as follows: negative effect of monitoring difficulties on education, the fact that students come from
rural areas with a lack of readiness level, negative effect of being away from their families, problems
arising from being too close to teachers, lack of individual study opportunities:

A2: “Peer support can be provided for boarding students. For example, a student who is deficient in
mathematics can find a friend who is better in that subject and study mathematics, but on the other hand,
the lack of someone who gives extra support to students can be a problem for students in terms of
studying, since the education level of their parents is not very high in Bozova District, where we are located.
There are no such problems in the dormitory. A student who is good at a course can support a student who
is bad at that course.”

A5: “We do not have many problems in terms of education. There is an advantageous situation in the
form of being beneficial to the students rather than the problem; however, in terms of their problems, it is
related to how much the teachers perform their duties. We don’t face serious problems when teachers do
their duties.”

A7: “The biggest problem in terms of education is the distance between students and their families.
There are students from various cities and distant villages in boarding schools, who can go home once a
month or on weekends. Naturally, the motivation and adaptation of students to this process can cause
problems in terms of education because when students cannot adapt to school, they cannot benefit from
education when they cannot get used to it. This is the need for trust. When students cannot meet their
need for trust, they may not be successful at the point of education.”
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The views of the administrators on the problems encountered in terms of management, which is the
second sub-theme of the problems theme, are given in Table 3.

Table 3.
The Problems Related to Administration in Boarding Schools
Subtheme Code f %
Disruption of work due to lack of auxiliary staff 13 %24.1
Excessive workload 9 %16.7
The challenge of maintaining discipline all the time 8 %14.8
Continuous monitoring of whether the staff and 6 %11.1
teacher perform their duties regularly or not ’
Administrative Inten5|\{e tender works and pr.ocedures related to the 5 %9.2
expenditure of the funds coming to the school
Problems
Monitoring high number of dormitory needs 5 %9.2
Lack of experienced staff 4 %7.4
]E’chl)blems due to not receiving the funds on time or in 3 %5.6
!nability of dormitory administrators to act 1 %1.8
independently

In Table 3, the most prominent codes in the views of administrators on the theme of administrative
problems are as follows: disruption of work due to lack of auxiliary staff, excessive workload, the challenge
of maintaining discipline all the time. It is said that the administrators emphasize the insufficient number
of personnel and that these schools are not adequately staffed and therefore things do not run properly.
In addition, since they are responsible for both the dormitory and the school, they emphasized the high
workload and the difficulties of maintaining the discipline of the dormitory. Other administrative
problems encountered by the administrators are as follows: constant monitoring of whether the staff and
teachers perform their duties regularly or not, intensive tender works and procedures related to the
expenditure of the funds coming to the school, monitoring high number of dormitory needs, lack of
experienced staff, problems due to not receiving the funds on time or in full, inability of dormitory
administrators to act independently. The answers of Y1, Y10 and Y20 from these administrators are as
follows:

A1l: “School boarding administrators can never make independent decisions. Generally, they depend
on the school principal. The decisions taken in the last stage can be put into practice after being told to the
school principal. This poses a big problem for the administration.”

A10: “In terms of administration, the most common problem is the lack of personnel, because since the
dormitory business is divided into quite wide branches, the personnel who take care of these jobs must be
complete, and they must know their job well. Apart from this, since it is a business that requires continuity,
continuous purchases are required. This can be subsistence; students can have pocket money, which can
be the maintenance and administration of the administration, which can create a great burden on
administrators in terms of administration and cause us to spend most of our energy on these works, which
we should allocate to other places. For example, a night watchman must be present at boarding school.
The cleaners, cooks, and heaters must be staffed, because the more complete the staff, the lighter the
burden on the administrators.”

A20: “Of course, there are many problems we face when we work as a boarding school administrator:
For example, the dormitories where the students live, whether the cleaning personnel do their job correctly
and properly, as well as the convenience and maintenance of the time the student spends in the social
area, as well as the cafeteria... because there are three meals per day. The quality of the cook, the constant
checking of the ingredients used, the fact that the student is not exposed to any food poisoning, eating
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delicious food, that is, the anxiety of keeping the mother's food at home, satiation, and the fact that the
students are warm, not cold, and the necessary treatment is given when they are sick. Another subject is
that at the beginning of our students’ stay in the hostel, there are teachers who work as teacher aides.
Being aware of their duties and responsibilities and fulfilling them, thinking about all kinds of situations of
the student, acting accordingly, and being coordinated with the administration, therefore constantly
reminding the information of these teacher aides and following up and checking the work they do. In other
words, think a big gear due to the sensitive points of these responsibilities of the students, if even one gear
of this gear does not work, it will be a problem for us administrators. Therefore, there is the responsibility
of constantly checking these gears.”

In the last theme, suggestions, school administrators developed and presented suggestions for the
management process. The solution suggestions of the administrators regarding the problems are given in
Table 4.

Table 4.
Suggested Solutions to the Problems
Subtheme Code f %
Appointment of permanent qualified staff to dormitory 15 %28.8
Sending the appropriations fully and completely and
removing the limitations on expenditures 8 %15.4
The dormitory should be an independent directorate
separate from the school. 7 %13.5
Appointment of personnel such as nurses, warehouse
clerks, trustees, security guards to boarding schools 7 %13.5
Suggested Providing frequent training to the dormitory supervisors
Solutions in terms (teachers) and staff working in dormitory 6 %11.5
of Management Acquisition and tender processes of the dormitory are
taken from the schools and carried out by separate units 5 %9.6
Increasing inspections in boarding schools 2 %3.9

Increasing the wages of the staff in the auxiliary services
group working in the dormitory, encouraging them to work

in these schools 1 %1.9
Students who have a school close to their home should not
be placed in dormitory in any way 1 %1.9

In Table 4, one of the main suggestions for solutions to the problems encountered by the
administrators is the appointment of permanent qualified staff to dormitories. The administrators stated
that they had serious problems with this issue. Another suggestion emphasized by the administrators was
to send full and complete allocations and to remove restrictions on expenditures. Another important
opinion is the view that the boarding houses should be an independent directorate separate from the
school. Most of the participants who advocated this view were vice principals in charge of dormitories.
The participants who offered this suggestion said that the dormitories should be independent from the
schools and should work as a separate unit. Other opinions offered as solution suggestions are; appointing
personnel such as nurses, warehouse clerks, accountants, and security guards to schools with dormitories,
providing frequent training to boarders and staff working in dormitories, taking the procurement and
tender procedures of the dormitories from the schools and conducting them by separate units, increasing
the inspections in schools with dormitories, increasing the salaries of the personnel in the auxiliary
services group working in the dormitories and encouraging them to work in these schools, and students
who have a school close to their home should not be placed in dormitory in any way. The opinions of
these administrators Y5, Y21 and Y28 are as follows:

AS5: “Especially the biggest problem of boarding schools is the shortage of qualified personnel. When
there are qualified personnel, you have already solved 50-60 percent of the problems have already been
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solved. The remaining problems are related to funds. Problems related to dormitory and school equipment,
for example, let me tell you a problem that comes to my mind right now: the government put millions of
liras worth of materials and machines in the hostel but did not provide single technical personnel.
Therefore, some problems are associated with them. You must call personnel from outside in every
malfunction, even in very simple malfunctions, which cause both financial problems and problems that are
not resolved in a timely manner. However, if there were a technical staff, most of the simple faults would
be eliminated, and these faults would be eliminated without causing bigger expenses. In other words, the
first solution is qualified personnel, and the second solution is not sending enough equipment funds to
solve the problems of the students.”

A21: “If possible, we would want our hostels to be completely separated from the school and
rearranged with a single principal and even with a vice principal. It already has its own internal directive,
but we would like it to be independent, have its own disciplinary regulations, and be special to itself. For
example, | believe that it would be more beneficial if it were like a university dormitory or a fully
independent semi-private KYK dormitory. | think it would be more impressive to create such a system to
put it into practice.”

A28: “| think that it would be much healthier if the dormitory administrations were connected to a
separate directorate and a separate administrative unit was established, just like in higher education in
universities, because the administration of schools and dormitories are very different. But if this cannot be
done, it would be healthy to at least segregate it based on general directorates, that is, on the basis of
school types.”

Discussion and Conclusion

In this study, the problems faced by school administrators working in boarding schools within the
borders of Sanliurfa province were discussed. It is aimed to reveal the problems that administrators face
while working in these schools and the solution suggestions of the participants regarding these problems.

Lack of individual work opportunities, low readiness of students due to their background from rural
areas, disciplinary problems and distance from family lead to difficulties in the education process. There
are studies that have reached similar findings regarding disciplinary problems and the negativities caused
by living away from family (Demirel, 2013). It was stated that some students' longing for their families
made it difficult for them to adapt to school, and that students who went home at the weekend had a
lack of enthusiasm and reluctance on Monday. In addition, the view of some families in rural areas
towards education and impossibilities also affect the readiness level of students (Ozdemir Kardes, 2007).

The boarding school administrators repeatedly mentioned that their workload was too much and that
the staff was inexperienced and inadequate. Similar findings were also found in other studies. In Unal and
Ureyen's (2019) study, the problems in boarding schools were grouped under three themes: physical,
human resources and legislative problems. In the problems related to human resources, the problems of
staff shortage, discipline, staff training, and lack of previous training come forward. In addition, the
budget, the problems of the teachers who keep shifts during night school hours, the workload and the
difficulties experienced in eliminating technical failures were also highlighted. In another study, it was
reported that there were problems arising from the lack of technical and health personnel, and that
service procurement and tenders took up a great deal of administrators' time (Ozdemir Kardes, 2007).
There are also studies indicating that boarding school administrators experience similar problems but are
generally satisfied, that YiBOs fulfill their founding purposes and that the allocations made are sufficient
(Aytek, 2009; Demirel, 2013). However, Gulbeyaz (2006) also states that boarding school administrators
experience moderate to high levels of organizational stress in connection with the problems mentioned
above.

Among the problems experienced in boarding schools, there are studies on the problems faced by
teachers and students. Similar to the findings of this study, Cetin and Aydin (2019) stated in their study
that teachers had problems with physical structure and lack of personnel while working as a dormitory
supervisor. Lack of health personnel, activity diversity, disciplinary problems, stress, workload, inadequacy
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of study rooms, hygiene, and inadequate dorm supervisor pay are some of the problems experienced by
teachers (Cetin & Aydin, 2019; Saracaloglu & Bektas Bedir, 2020). In fact, Yilmaz (2009) stated that
teachers working in boarding schools experience burnout. Similar to Cetinkaya's (2013) study, students
also stated that they had problems with unhygienic conditions and peer bullying, and that the physical
conditions of the boarding school did not meet their needs. Kalafat (2018) states that most verbal and
least sexual bullying is experienced in boarding secondary education institutions and that boarding school
administrators try to overcome this problem by meeting parents or giving seminars. On the other hand,
Gokyer (2011) found that students had occasional problems with hygiene, nutrition, communication with
teachers and school administrations, and health. The problems experienced by teachers and students in
boarding schools mentioned above are similar to those emphasized by school administrators in this study.

Participants frequently emphasized the appointment of qualified personnel to boarding schools,
sending full and complete allocations, removing restrictions on expenditures, ensuring hygienic
conditions, improving physical conditions, and making boarding schools an independent directorate
separate from schools. Other studies have reported similar results. Providing hygienic conditions,
especially in the dining hall (Cetinkaya, 2013), structuring the physical conditions according to
psychological, social and cultural expectations and making the dormitory part independent, assigning
personnel to all necessary units, providing frequent in-service trainings, creating a payment item in the
dormitory budget that can be spent quickly for maintenance and repairs, and keeping dormitory watches
by teachers (Unal & Ureyen, 2009; Yilmaz, 2009) are some of the suggestions previously presented in the
literature. In addition, creating a positive school climate and giving the necessary importance to
communication with parents (Gokyer, 2011), improving the conditions of the dormitory, providing
students with planned activity opportunities in their free time, and providing a shuttle service on Mondays
and Fridays to bring students together with their families (Cangir, 2019) are also suggestions that have
been previously given to solve problems similar to the findings of this study.

When the problems, which are the findings of this study and similar in the literature, are solved,
boarding schools can be an opportunity in the education process of disadvantaged students, especially in
rural areas. Ceylan (2022) states that families categorized as disadvantaged are inadequate both in terms
of economic means and cultural capital. He states that boarding schools meet the economic needs of
students with the services they offer and eliminate disadvantage by removing students from low cultural
capital environments. For example, financial impossibilities, which are also caused by low cultural capital,
require students to support the family by working additional jobs outside of school, thus disrupting school
responsibilities. In boarding schools, on the other hand, students can be more successful because they
study more regularly (Turan & Cubukcu, 1999). In addition, it has also been observed that when the
environment of students with low economic status changes, academic achievement increases, and
motivation, participation and social climate are positively affected (Curto & Fryer Jr, 2014; Martin et al.,
2016).

Another study that demonstrates the benefits of boarding schools is an examination of the
effectiveness of France's post-2005 boarding school empowering project, which was initiated to prevent
motivated and successful students in rural areas from being adversely affected by impossibility and their
environment. Behaghel et al. (2007) reported that students who started studying in boarding schools
adapted to their environment only after two years and that their math test scores increased compared to
the control group. However, they also emphasized that this increase was greater for already successful
students and that additional work is needed for weaker students to achieve the desired success in
boarding schools.

In recent years, China has also been investing in boarding schools in rural and less-developed areas,
implementing new policies to provide equal opportunities, and improving conditions for disadvantaged
students. In their longitudinal study, Tan and Bodovski (2020) found that 8th grade boarding school
students had better math scores than their day-school peers. Similarly, Guo et al. (2021) reported a
significant difference in the math scores of 8th grade boarding school students, but the scores of 4th grade
students were negatively affected. Considering and solving the problems experienced in meeting the
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educational needs of disadvantaged students in rural areas is extremely important for the added value
these institutions will bring.

As a result, the workload of school administrators becomes heavier due to the single directorate of
boarding schools. While school administrators follow both the administrative and educational processes,
they also deal with the physical and equipment problems of the buildings due to the lack of personnel and
experienced staff. While trying to solve the problems, they face under-sending of funds or limiting them
to certain expenditure items. In addition, constantly monitoring whether the teachers on shift duty are
performing their duties or not increases their workload. The stress and workload of constantly maintaining
the security and discipline of the school and the boarding house is also constantly mentioned. Therefore,
qualified permanent support staff should be appointed, and school and boarding school directorates
should be separated and work in cooperation. The conditions of boarding schools should be improved for
all stakeholders without wasting time to ensure the equal opportunities that boarding schools try to offer
to disadvantaged students in rural areas.

Limitations and Recommendations

This study investigating the problems faced by school administrators in boarding schools has some
limitations. First, all of the school administrators in the study group work in Sanlurfa province. It should
be taken into consideration that the findings obtained may be region-specific. Another limitation of the
study is that the data were collected only through qualitative interview technique. The data to be obtained
by observing the management processes in certain schools for certain periods of time will increase the
validity of the findings of the study, but it was not possible to conduct field observations due to time
limitations and financial possibilities.

It is essential for such field research to provide recommendations to policy makers based on both the
problems faced by boarding school administrators in this study and the suggestions for solutions, as well
as the findings of other studies in the literature. Dormitories of boarding schools should be separated
from schools and managed as a separate directorate, and they should be made independent from schools
by appointing principals and deputy principals to these directorates. In this way, the school administration
will be able to deal more with educational affairs. If this is not possible, qualified permanent support staff
such as warehouse clerks, data preparation and control operators, cooks, assistant cooks, calorifiers,
technical staff, janitors, security guards, health personnel should be appointed to these schools to ease
the work and procedures of these schools.

It would be healthier for the management of these schools if tender procedures are taken from the
school directorates and carried out by separate units. In addition, one of the problems of these schools is
the inability to spend on expenditure items such as maintenance and repair works and equipment
purchases due to the limited use of the funds sent to these schools. In this regard, the limitations should
be eliminated by increasing the funds If this cannot be done, sufficient funds should be allocated from
each item specific to these schools. Finally, frequent in-service training should be provided to the boarding
teachers, vice principals and students who study at these schools, and the supervision of these schools
should be increased.
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Tiirkge Siirimui

Girig

Tirkiye'de yatili okullarin tarihi, Selguklu dénemindeki medreselere kadar uzanmaktadir. Yatililik
kavrami incelendiginde Tirk egitim tarihinde medreseler ilk yatili okul 6rnekleri olarak karsimiza
cikmaktadir. Medreselerin kurulus sebeplerini inceledigimizde ise medreselerin Selguklular Dénemi’nde
6nem kazanip hizla yayildigini gormekteyiz. Bunun nedenleri arasinda yoksul veya yetenekli 6grencileri
okutup faydal birer bireyler yetistirip bunlarn topluma kazandirma distincesi vardir (Akyliz, 2008).
Osmanli donemine baktigimizda en az medreseler kadar yatili okullarin 6zelligini gdsteren bir okul tirt de
“Enderun Mektebi” olmustur (Yilmaz, 2014). 1913 yilina geldigimizde ise “Tedrisat-1 ibtidaiyye Kanun-u
Muvakkati” (Gegici ilkégretim Yasas) ile ilkégretimin parasiz olmasi kararlastirilarak sehir merkezlerinde
yatili ilkokullarinin agiimasi 6ngoriilerek yatili okul kavramindan burada bahsedilmistir (Yérdem, 2009).

Mustafa Kemal Atatirk 1 Mart 1923 tarihinde Turkiye Biliyik Millet Meclisi’nin agilis konusmasinda
yatili okullara duyulan ihtiyactan bahsetmis ve bu konusmadan sonra 1923-1933 yillari arasinda imkani
elverisli sehirlerde yatili okullar kurulmaya baslanmistir (Yordem, 2009, 23-24). 26 Mart 1926 tarih ve 789
saylli Maarif Tegkilati Kanunu gikarilarak bu kanunla egitim sistemine yeni bir sekil verilmistir. Bu kanunun
5. maddesine gore ilkogretim okullar; sehir ve kasaba giindiizll, sehir ve kasaba yatili, kdy gindiz
mektepleri ve son olarak da kdy yati mektepleri olarak siniflandiriimistir. Bu kanuna gore il ve ilge yatil
ilkokullari kimsesi olmayan c¢ocuklarin 6grenimini gerceklestirmek maksadiyla “Maarif Vekaleti”
tarafindan acgilmakta, belediye ve mahalli idareler gerekli sartlari yerine getirdikten sonra bu okullari
bakanhgin izni ile acabilmektedirler. Okulu bulunmayan yerlesim yerlerindeki cocuklarin egitimini
tamamlamak igin koy yati mektepleri kurulmustur. Bu okullarin genel ya da 6zel biitgelerle agilabilmesi ve
idare edilebilmesi konusu kanun ile belirlenmistir (Omerli, 2017).

1973 yilinda ise bes yillik ilkokul ile Gg¢ yillik ortaokulu birlestirerek ismi “Yatili Bolge Okulu” olarak
gecen okullarda 1739 sayil Millt Egitim Temel Kanunu ile “Temel Egitim Yatil Bolge Okulu (TEYBO)” olarak
degisiklige gidilmistir (Omerli, 2017). 1739 sayili “Milll Egitim Temel Kanunu’nda 2842 sayili kanunla
yapilan degisiklikle beraber 1983 yilinda Temel Egitim Okullari kaldirilmis olup yerine ilkégretim
getirilmistir. Bu okullarin isimleri de “ilkdégretim” olarak degistirilmistir (Resmi Gazete, 1983). Bunun
sonucunda ise ismi “Temel Egitim Yatili Bélge Okullari” olan okullarin ismi “Yatili ilkégretim Bélge Okulu”
olarak degistirilmistir.

Bu okullarda okuyan 6grencilerin bulunduklari yorelerin gelisimine katkida bulunduklari igin 1997-
1998 egitim dgretim yilinda sekiz yillik zorunlu egitim uygulamasina gecilerek Yatil ilkégretim Bolge
okullari daha da 6nemli hale gelmis ve sayilarinin hizlica artirilarak ¢ogaltiimasi yoluna gidilmistir (Emik,
2011). Ancak zamanla yatih okullarin ilk kademe 6grencilerin gelisimi ve psikolojisi icin uygun olmadigl
gdzlemlenmis ve 2012 yilinda yapilan en son degisiklikle Yatil ilkégretim Bolge Okullari, Yatili Bolge
Ortaokullarina gevrilmis, ilkokul kapsamindaki 6grenciler yatili okul kapsamindan cikartilmistir (Yilmaz,
2014)

Yatili okullarin idari isleyisi ile ilgili yonetmelikte okul midiri; kanun, tiziik ve yonetmeliklere uygun
olarak okulun is ve islemlerini yiritmeye, diizenlemeye ve kontrol etmeye yetkilidir. Okulun hedeflerine
uygun bir sekilde yonetilmesinden kontroline kadar her tirli isleyisten sorumludur. Mudar
basyardimcisi; okulun her tirlii egitim-6gretim, yonetim, yazisma, tahakkuk, ayniyat, 6grenci, egitici
faaliyetler, yatihlik, beslenme, bakim, koruma, gtivenlik, temizlik, diizen, halkla iliskiler konularinda okul
miidird tarafindan verilen gorevleri yerine getirir. Bu okullarda ayrica pansiyondan sorumlu midir
yardimcisi da bulunur. Okulun diger midir yardimcilari da midire karsi ayni sorumluluklari tasir.
Belletmen 6gretmenler ndbetin basladigi saatten bittigi saate kadar okulu terk edemez, geceyi kendisine
ayrilan odada gegirir. NObet slresi yirmi dort saattir. Belletici 6gretmen; 6grencilerden, okulun
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temizliginden disiplinine, gamasir, banyo islemlerinin zamaninda yapilmasina, etiit saatlerinin diizenine,
hasta 6grencilerin durumunun kontroliine, yemek ve yatma saatlerinin dizenlenmesine kadar tiim
islerden sorumludur (Resmi Gazete, 2016).

Yatili okullara 6grenciler gesitli sebeplerle 6grenimini tamamlamak icin genelde kirsal bolgelerden
gelmektedirler. Cografi sebepler, i¢ gocler, ekonomik sebeple ve ulasim zorlugu bu sebeplerden bazilandir
(Yilmaz, 2014). Yatili okullarin kurulus sebepleri sadece gog olgusu, cografi dzellikler ve ulasim zorluklar
degildir. Bu sebeplerin yaninda egitimde firsat ve imkan esitligi ilkesinin zorunlu bir sonucu olarak, maddi
imkanlardan yoksun 6grencilerin her tiirli egitim-6gretim, barinma, kirtasiye ve giyim, beslenme, harglik
vb. ihtiyaglarinin karsilanmasi zorunlulugu da yatili okullarin kurulmasi igin bir gerekge teskil etmektedir
(Aygin, 2009). Bu sebeplerle egitimini yatili olarak tamamlamaya gelen 6grencileri barindirmak ve bu
siirecte 6grencilerin her tarlt ihtiyacglarini giderip egitimlerini tamamlamalarini saglamaya c¢alisarak bu
siireci yonetmek ayri bir sorumluluk ve yénetim anlayisi gerektirmektedir. Nufusun daginik ve kirsal
yerlesim yerlerinin sehir ve kasabalara uzak ve ki¢lik birimler halinde olan yerlerde egitime yapilan
yatirimlar devlete yiksek bir maliyet olusturmakta ve egitimde istenilen kaliteye ulasilamamaktadir. Bu
nedenle bu yerlerdeki egitim hizmetlerinin belli bir merkezde toplanmasi, arag-gere¢ ve insan
kaynaklarinin daha etkili kullanilmasi, sunulan egitim hizmetlerindeki kalitenin arttiriimasi bakimindan
yatili okullarin 6nemini géstermektedir (Demirel, 2013).

Amerika Birlesik Devletleri’'ndeki SEED yatili okullarinda yapilan c¢alismada ekonomik diizeyi distik
ogrencilerin cevreleri degistirildiginde akademik basarinin arttigi gérilmustir (Curto & Fryer Jr, 2014).
Ekonomik diizeyi dlistik 6grencilerin yogun olduklari mahallelerde 6grenciyi gelistirecek sosyal ve kiiltirel
etkinliklerin az olmasi ve 6grenciye bu imkanlari saglayan daha iyi bir cevre sunmak akademik basariyi da
etkilemektedir. Bass (2014) yatili okullarin 6grencilerin sosyal, kilturel ve egitim sermayesine maruz
kalmalarini arttirmada basarili bir model oldugunu belirtmektedir. Ancak aileler zaten halihazirda
ogrencilere destekleyici, istikrarli ve kiltiirel olarak zengin imkanlar sunabiliyorsa bu 6grencilerin egitim
hayatina yatili okullar az katki saglamaktadir. Yatili okullarda 6grenciler ders disi zamanlarinin da bayuk
cogunlugunu okul icinde gecirmektedir. Bu durumda yatili okullarin motivasyon, katim ve sosyal iklime
olumlu yonde katkisi da vardir (Martin vd., 2016). Topluluk olarak yasamak, goriilen sefkat ve fiziksel
tesisler de 6grencilerin daha iyi hale ve basarili olmalarina katki saglamaktadir (Pfeiffer vd., 2016).

Yatili okullarda, normal okullarda yasanan yonetim ve 6rgiit sorunlarinin yaninda yatilihk 6zelliginden
kaynaklanan farkli sorunlar da yasanmaktadir. Yatih okullarin yonetim sirecinde teknik ve saghk
personelindeki yetersizlik, hizmet alimi ve ihalelerin yoneticilerin zamaninin blyik bir kismini almasi,
okullarin fiziksel donanim yetersizligi karsilagilan sorunlardan bazilaridir (Ozdemir Kardes, 2007). Yatili
okullarda galisan yoneticilerin okulun kendilerini yordugunu ve yiprattigini da belirtmislerdir. Disiplin
sorunlari, 6grencilerin ailelerinden uzak olmasinin olumsuz yansimasi, ulasim ve altyapi yetersizliginin
yarattig1 sorunlarin oldugu da belirtilmistir (Demirel, 2013). Ailelerin uzak olmasi ve bazi velilerin ilgisiz
olmasindan kaynakl 6grencide goriilen motivasyon dusikltga, ilgisizlik, glivensizlik ve uyum sorunlarini
da ydneticiler ve 6gretmenler dile getirmislerdir (Ozgelik, 2014). Yukaridaki paragrafta belirtildigi gibi yatili
okullarin 6grencilerin sosyal, psikolojik ve akademik ihtiyaglarini karsilayabiliyor olmasi egitimde firsat
esitliginin saglanmasi icin 6nemlidir. Turkiye’de her bolgedeki yatili okullarda yasanilan sorunlarin tespit
edilmesi, ¢ozlilmesi ve olumlu okul ikliminin yaratilmasi gerekmektedir. Sorunlarin tespiti ve ¢6ziim
onerileri icin de paydaslarin deneyimlerinden ve fikirlerinden yararlaniimalidir.

Bu arastirma yatili okullarda gérev yapan okul yoneticilerinin karsilastiklari sorunlari ve yoneticilerin
bu sorunlara yonelik ne tiir ¢6ziim Onerileri gelistirdiklerini ortaya koyup politika yapicilara 6neriler
sunmak amaciyla yiritalmustir. Asagidaki alt problemlere yanit aranmistir:

1-  Yatili okullarda gorev yapan okul yoneticileri egitim agisindan ne tir sorunlarla karsilasmaktadir?

2-  Okul yoneticileri yonetim agisindan ne tir sorunlarla karsilasmaktadirlar?

3-  Yatih okullarda gorev yapan okul yoneticilerinin karsilastig sorunlara iliskin ¢6zim Oonerileri
nelerdir?
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Yéntem
Arastirma Modeli

Bu arastirma nitel arastirma yontemlerinden olan durum galismasinin ig ice gegmis tek durum deseni
(the single-case (embedded)) ile yaratilmistir. Durum cgalismasi ginimizdeki bir olguyu gercek
baglaminda derinlemesine incelemektir (Merriam & Tisdell, 2015; Yin, 2018). Calismada ele alinan tek
durum yatili okullarda gérev yapan okul yoneticilerinin yasadiklari sorunlardir. i¢ ice gegmis alt birimler
(subunits) ise yatili okullarda okul y6neticilerinin egitim ve yonetim agisindan yasadiklari sorunlar ve bu
sorunlara gelistirdikleri ¢6ziim 6nerileridir (Yin, 2018). Calismanin tek durumu birden fazla 6rgiti igeren
bir olgu ise s6z konusu 6rgutler ig ice gegmis durumlar olarak galigilabilir (Ozcan vd., 2017).

Calisma Grubu

Arastirmanin ¢alisma grubunu Sanliurfa ilinde yatili okullarda gorev yapan yoneticiler olusturmaktadir.
Arastirmanin 6rnekleme yéntemi amacgh 6rnekleme yontemlerinden olgit o6rneklemedir (Yildirrm &
Simsek, 2021, s. 120). Olgiit olarak arastirmaya katilan okul ydneticilerinin yatih okullarda en az 1 yil
boyunca gorev yapmis olmalari belirlenmistir. Boylelikle toplam 30 okul yoneticisine ulasiimis ve
gorismeler yapilmistir. Yapilan bu gorismelerde yoneticilere goriismeye katilmak isteyip istememe
durumlari sorulmus, gondlli katim esasi dnemsenmis ve istekli olan katimcilar gorismeye dahil
edilmistir. Katihmcilar, arastirmacilar tarafindan hazirlanmis olan Bilgilendirmis Onam Formu’nu okuyup
imzalamislardir/onaylamiglardir. Ayrica 21.10.2022 tarihinde E-76244175 sayili toplantida toplanan
Harran Universitesi Sosyal ve Beseri Bilimler Arastirma ve yayin Etigi Kurulu’ndan bu ¢alisma igin onay
alinmistir.

Arastirmanin galisma grubuna giren katilimcilarin gesitli degiskenlere gore (cinsiyet, egitim durumu,
yoneticilikteki kidemi, 6gretmenlik kidemi, okul tird, gorevi) dagimi Tablo 1’de verilmistir.

Tablo 1.
Katihmcilarin Cesitli Degiskenlere Gére Dagilimi
Katihmcilar f %
Cinsiyet Erkek 23 76.7
Kadin 7 23.3
Egitim Durumu Lisans 24 80
Yiksek Lisans 6 20
Midir 7 23.3
Gorevi Midir Basyardimcisi 4 13.4
Middir Yardimcisi 19 63.3
1-5 il 15 50
Yoneticilikteki Kidem 5-10 VIl 9 30
10 Yil ve Uzeri 6 20
1-5 il 3 10
Ogretmenlikteki Kidem 5-10 Yil 14 46.7
10 Yil ve Uzeri 13 43.3
Anadolu Lisesi 11 36.7
Okul Tiiri Anadolu imam Hatip Lisesi 14 46.7
Mesleki ve Teknik Anadolu Lisesi 5 16.7
100-300 6 20
Ogrenci Sayisi 300-500 14 46.7
500 ‘den fazla 10 33.3
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Tablo 1'de katiimcilarin 23t erkek (%76.7), 7’si (%23.3) kadindir. Arastirmada kadin katilimcilarin
disik olmasi yoneticiler arasinda kadin sayilarinin az olmasindan kaynaklanmaktadir. Arastirmadaki
katiimcilarin egitim durumlarina baktigimiz zaman ise 24U (%80) lisans, 6'si (%20) yuksek lisans
mezunudur. Katihmcilarin yoneticilikteki gérevlerine baktigimizda 7’si (%23.3) okul mudird, 4G (%13.4)
midir basyardimcisi, 19'u (%63.3) midir yardimcisidir. Arastirmada mudir yardimcilarinin ¢ok olmasi
yati okullarda mudir yardimcilarinin sayilarinin  fazla oldugunu gostermektedir. Katilimcilarin
yoneticilikteki kidemleri 1-5 yil 15 kisi (%50), 5-10 yil 9 kisi (%30), 10 yil ve Uzeri 6 kisi (%20) olarak tespit
edilmistir. Ogretmenlikteki kidemlere baktigimizda 3'ii (%10) 1-5 yil, 14°(i (%46.7) 5-10 yil, 13’01 (%43.3) 10
yil ve Uzeridir. Katilimcilarin gérev yaptiklari okul tirleri incelendiginde ise katilimcilarin 11'i (%36.7)
Anadolu Lisesinde, 14’li (%46.7) Anadolu imam Hatip Lisesinde, 5'i (%16.7) Mesleki ve Teknik Anadolu
Lisesinde gorev yapmaktadirlar. Katilimcilarin gérev yaptiklari okuldaki 6grenci sayilarina baktigimizda 6’si
100-300 (%20) arasi, 14’tG 300-500 (%46.7) arasi, 10’u 500’den fazla (%33.3) 6grencisi olan okullarda
calismaktadirlar.

Verilerin Toplanmasi

Bu arastirmada nitel arastirmalarda kullanilan veri toplama ydntemlerinden yari yapilandiriimis
goriisme yontemi kullaniimistir. Nitel veri toplama teknigi olarak gériisme yontemi arastirma sorularina
cevap aramak maksadiyla gergeklestirilen goriisme etkinligidir. Gorlismeci agik uglu sorular ile uzun
cevaplar elde etmektedir. Burada acik ugludan kastedilen, yaniti 6nceden bilinmeyen herhangi bir kalipla
sinirlandirilamayan cevaplardir (Sen & Yildirnm, 2021). Arastirmanin verileri, arastirmaci tarafindan
gelistirilen ve acik uclu alti sorudan olusan “Yari Yapilandirilmis Gérisme Formu” ile yapilmistir. Gériisme
sorulari literatlir taramasi ile olusturulmus ve egitim yonetimi alaninda 6gretim gorevlisi olan iki
uzmandan gorids alinmistir. Uzmanlarin verdigi donitler dogrultusunda gerekli dilbilgisi ve soru
yapilarinda duizenlemeler yapildiktan sonra 4 okul yoneticisi ile pilot ¢calisma yapilip gériisme sorulari ile
ilgili donlt istenmistir. Pilot ¢alismalar sonuncunda elde edilen veriler “Word” dosyasina aktarilip hem
uzmanlara hem de okul yoneticilerine gosterilmistir. Uzmanlar goriisme sorularinin alt problemleri
aciklayabilecegini onayladiktan sonra asil veriler toplanmaya baslanmistir. Gériisme oncesi katilimcilara
gonilla katihm formu ve etik s6zlesme imzalatilmistir. Ortalama 20 dakika stren gériismeler ses kaydi ve
not etme yontemiyle kayda alinmistir. Katilimcilara yoneltilen gérisme sorulari asagida verilmistir.

1- Gorev yaptiginiz yatih okulda egitim agisindan ne tiir sorunlarla karsilagiyorsunuz?
2- Peki y6netim agisindan ne tiir sorunlarla karsilagiyorsunuz?
3- Karsilastiginiz bu sorunlara ne tiir ¢6zim 6nerileri sunmak istersiniz?

Veri Analizi

Veriler, icerik analizi yontemiyle ¢6zimlenmistir (Sen & Yildirim, 2021). Bu analizlerde 6nce ses kaydi
ve not etme suretiyle elde edilen veriler, bilgisayar ortamina aktarilip yaziya gegirilmistir. Daha sonra ise
metinler gorlisme yapilan yoneticilere gonderilerek yoneticilerin onaylari alinmistir. Bu katilimci onayinin
ardindan tiim katihmcilarin her bir soruya verdigi cevaplar alt alta gelecek sekilde siralanmistir. Her bir
soru {izerinden verilen cevaplara gére analiz siireci iki arastirmaci tarafindan ayri ayri yuritilmustar. ilk
once verilen cevaplardaki ortak noktalar dikkate alinarak kodlar belirlenip taslak tema ve alt temalar
olusturulmustur. Daha sonra belirlenen taslak alt temalara gore kodlar tekrar diizenlenmistir. Bu
asamadan sonra arastirmacilar ortaya cikardiklari taslak alt temalari ve kodlari karsilastirip alt tema ve
kodlarin son héaline karar vermislerdir. ikinci arastirmaci alt temalar icin raporda yer verilecek gériisleri
belirlemis ve katihmcilari “Y1, Y2, Y3........ Y30” olarak kodlamistir. Birinci arastirmaci tablolar
olusturduktan sonra arastirmanin bulgularini gérislere de yer vererek yazmaya baslamistir.

Veriler analiz edilirken katilimcilarin her bir koda iliskin gorisleri sayilmis ve frekanslar belirlenmistir.
Bir katilimci bir temada birden fazla koda iliskin gorus belirtebildigi icin frekanslar toplam katilimci sayisini
gostermemektedir. Buradaki frekans degerleri ilgili tema icerisindeki her bir kodun o temadaki kodlara
iliskin toplam gorus sayisina orantisidir. Ancak Saldafia’nin (2016, s. 41) belirttigi gibi bazi kodlarin daha
sik karsilasildigi daha 6nemli kodlar oldugu anlamina gelmemektedir. Creswell de (2013, s. 185) her koda
esit 6Gnem ve vurgunun gosterilmesi gerektigini belirtmektedir. Bu ¢alismada verilen sikliklar kodlarin
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o6neminden ziyade her bir kodun ilgili temadaki kodlara iliskin toplam goris sayisina oranidir (Elliott, 2018).
Frekans degerleri verilerek okul yoneticilerinin en sik dile getirdikleri sorunlarin ya da onerilerin neler
oldugu okuyucuya gosterilmek istenmistir. Arastirmanin bulgulari problemler ve 6neriler olmak lizere iki
ana tema etrafinda toplanmustir. ilk temanin alt temalar egitim agisindan karsilasilan problemler ve
yonetim agisindan karsilasilan problemlerdir. ikinci temanin alt temasi ise ydnetim siirecine yénelik
oneriler olarak sekillenmistir.

Gegerlik ve Giivenirlik

Nitel arastirmalarin gegerligi ve glivenirligini saglamak igin Creswell (2013, s. 250-255) bazi stratejiler
belirlemistir. Nitel arastirmalarin gegerliligini saglamak icin akran denetimi, arastirmaci yanhhgini
aciklama, katihmci onayi, uzman goriisii, zengin ve yalin anlatim, olumsuz durum analizi, i¢genleme ve
uzun sdreli iliski ve gozlem olmak Uzere sekiz strateji Gnermistir. Bu stratejilerden en az iki tanesinin her
calismada uygulanmasi gerektiginin ve bunlarin genelde daha kolay ve ekonomik olduklariigin Gggenleme,
zengin anlatim ve katilimci onayi oldugunu ifade etmektedir.

Bu arastirmanin gegerliligi icin arastirmaci yanhhgini agiklama, katihmci onayi, zengin ve yalin anlatim
ve akran denetimi stratejileri kullanilmistir. ikinci arastirmaci Sanhurfa’nin bir ilgesinde 5 yildir yatil okul
midirliga gorevi yapmaktadir. Arastirmaci, yatil okullarda okul mudurlGgi gorevini yaparken yatili
okullarin isleyisini ve yasanilan sorunlari birinci elden deneyimlemektedir. Arastirmacinin deneyimleri
daha tutarli ve inandiricihgi yliksek verilerin toplanmasina katki saglamistir. Elbette, bu bir yanlilik (bias)
olusturabilir ve arastirma sirecini etkileyebilir. Ancak bu etkiyi azaltmak icin gecerlik ve glivenirlik adimlari
dikkate alinip takip edilmistir. Arastirmacinin sahip oldugu deneyim arastirmanin durumunu (case)
olusturan olguyu daha iyi kavramasina olanak saglamistir. Ayrica ses kayitlari metin dékimleri alindiktan
sonra katihmcilara gonderilmis ve kontrol ettirilip onaylari alinmistir. Ek olarak verilerin analizi ve
raporlastirilmasi siirecinde akran denetimi saglamak igin egitim yonetimi yuksek lisans programinda tez
doéneminde olan ayrica 6gretmenlik gorevi yapan iki kisiden strekli donttler alinip tartisiimistir. Son olarak
da veriler zengin ve yalin bir anlatimla raporlastirilip okuyucuya aktarilmistir.

Nitel arastirmalarin giivenirligini saglamak icin de gesitli yollar bulunmaktadir. Givenirlik, detayl alan
notlari, iyi anlasilir ses kayitlari ve metin dokimleri ile saglanabilir. Ayrica, arastirmacilar birbirinden
bagimsiz kér kodlama yapip kodlayicilar arasindaki tema, alt tema, kod isimleri ve yerleri zerindeki
anlasmaya (intercoder agreement) bakilabilir. Anlasma diizeyinin %80 olmasi tavsiye edilmektedir.
Kodlayicilar arasi anlagma siirecinin kesin ve tek bir yolu bulunmadigi amagtan sapmadan gerekli
esnekliklerin saglanabilecegi de belirtiimektedir (Creswell, 2013, s. 253-254; Miles & Huberman, 1994).

Bu arastirmanin givenirligini saglamak igin ise her gériismede ses kayitlari iyi anlasilir olacak sekilde
alinmistir. Ayrica metin doékimleri yazilirken katilimcilarin duraklamalarina ve tekrarlarina mimkin
oldugunca midahale edilmemistir ancak akiciligi bozan okuyucunun dikkatini dagitacak ifadeler yalin
anlatim olmasi icin ¢ikarilmistir. Her bir soru lzerinden verilen cevaplara gore analiz slireci iki arastirmaci
tarafindan ayri ayri yiritilmistir. ilk dnce verilen cevaplardaki ortak noktalar dikkate alinarak kodlar
belirlenip taslak tema ve alt temalari iceren baslangi¢ kod kitabi olusturulmustur. Daha sonra belirlenen
kod kitabina goére veriler tekrar analiz edilmistir. Bu asamadan sonra arastirmacilar ortaya g¢ikardiklari
taslak alt temalari ve kodlari karsilastirip birbirlerinin kodlarina katilhp katilmadiklarini “evet” ve “hayir”
kullanarak belirtip 83% diizeyinde anlasma oraninin oldugu goérilmustir. Sonrasinda ise arastirmacilar alt
tema ve kodlarin son haline karar vermislerdir.

Bulgular

Bu bolimde arastirmanin bulgulari, problemler ve oneriler olmak (zere iki ana temada
raporlastirilmistir. Katilimcilarin problemler temasinin ilk alt temasi olan egitim agisindan karsilasilan
problemler ile ilgili gérusleri asagida Tablo 2’de verilmistir.
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Tablo 2.
Okul Yéneticilerinin Egitim Acisindan Karsilastigi Problemlere iliskin Gériisleri
Alt Tema Kod f %

Egitim acisindan bir sorun gérmemekteyim.

11 %35.
Daha ¢ok avantajhidir. %355
Kontrollin zor olmasinin egitime olumsuz etkisi 8 %25.8
Ogrencilerin kirsal bélgelerden gelmelerinden
Egitim Agisindan kaynakh hazw bulunusluklari distk olarak 4 %12.9
gelmeleri
Karsilasilan Problemler 2 — — -
Ogrencinin ailesinden uzak olmasinin derslerine
L 4 %12.9
olumsuz etkisi
Ogretmenlerle cok i¢ ice olmalarindan kaynakl
3 %9.7
sorunlarin olusmasi
Bireysel ¢alisma imkaninin olmamasi 1 %3.2

Tablo 2 incelendiginde, okul yoneticilerinin egitim agisindan karsilastigi problemler temasina iliskin
“Egitim agisindan bir sorun gormemekteyim, daha ¢ok avantajlidir” kodu %35.5 yizdelik orani ile en ¢ok
dile getirilen kod olmustur. Yoneticilerin ¢cogunlugu yatili okullarda okuyan 6grencilerin egitim agisindan
bir sorunu olmadigini bu okullarin daha c¢ok 0Ogrencilere egitim acgisindan olumlu seyler kattigini
belirtmislerdir. Egitim agisindan sorun olarak gorilen gorusgler ise su sekildedir: kontroliin zor olmasinin
egitime olumsuz etkisi, 6grencilerin kirsal bolgelerden gelmelerinden kaynakl altyapisi eksik olarak
gelmeleri, 6grencinin ailesinden uzak olmasinin derslerine olumsuz etkisi, 6gretmenlerle ¢ok i¢ ice
olmalarindan kaynakli sorunlarin olusmasi, bireysel ¢calisma imkaninin olmamasi. Bu yoneticilerden Y2, Y5
ve Y7 cevaplari su sekildedir:

Y2: “Yatili olan égrencilerde akran destegi saglanabiliyor. Mesela, matematik dersinde eksigi olan bir
6grenci, o konuda daha iyi olan bir arkadasini bularak matematik dersine ¢alisabilir ama diger yénden
bizim bulundugumuz Bozova ilgesinde velilerin de egitim seviyesi ¢ok yiiksek olmadigindan 6grencilere
ekstra bir destek veren kisinin olmamasi 6grenciler icin ders ¢alisma anlaminda bir problem olabiliyor.
Pansiyonda ise béyle bir sorun olmuyor. Dersi iyi olan dgrenci, dersi daha zayif olan 6grenciye destek
verebiliyor.”

Y5: “Egitim ag¢isindan karsilastigimiz ¢ok bir sorun bulunmamaktadir. Sorundan ziyade égrencilere
faydali olma seklinde avantajli bir durum séz konusudur fakat bunlarin sorunlari bakimindan séyleyecek
olursak belletmen é§retmenlerin gérevlerini ne kadar yaptigiyla alakalidir. Ogretmenler bu gérevlerini
yaptiklari zaman aslinda ¢ok ciddi sorunlarla karsilastigimiz séylenemez”

Y7: “Egitim agisindan en bliyiik sorun dgrencinin ailesinden uzak olmasi. Yatil okullarda cesitli illerden,
uzak kéylerden gelen 6grenciler oluyor ve bunlar ayda bir ya da hafta sonlari evlerine gidebiliyorlar. Dogal
olarak égrencinin bu siirece motive olmasi, uyum saglamasi egitim agisindan sikintilar dogurabiliyor ¢iinkii
égrenciler okula uyum saglayamadigi zaman, alisamadigi zaman egitimden fayda alamiyor, sonu¢ta bu
bir giiven ihtiyacidir. Odrenci giiven ihtiyacini karsilayamadidi zaman editim noktasinda da basari
gOsteremeyebiliyor.”

Problemler temasinin ikinci alt temasi olan yonetim acisindan karsilasilan problemlere yonelik
yoneticilerin gérisleri ise Tablo 3'te gosterilmistir.
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Tablo 3.
Yoneticilerin Yonetsel Acidan Karsilastiklari Problemler Hakkindaki Gériisleri
Alt Tema Kod f %
Yardimci Personel yetersizliginden kaynakli iglerin 13 %24.1
aksamasi
is ylikiiniin fazla olmasi 9 %16.7
7/24 disiplini saglamanin zorlugu 8 %14.8
Personel ve belletici 6gretmenlerin gorevlerini dizenli 6 %11.1
L yapip yapmadiginin sirekli takibi ’
YonetlmIAgllsmdan Okula gelen 6deneklerin harcanmasi ile ilgili ihale is ve c %9.2
Karsilagilan islemlerin yogun olmasi ’
Problemler - o
Pansiyon ihtiyaclarinin fazla olmasindan dolayi bunlarin 5 %9.2
takibi
Deneyimli personelin olmamasi 4 %7.4
Odeneklerin zamaninda veya tam gelmemesinden 3 %5.6
kaynakli sorunlar
Pansiyon idarecilerinin bagimsiz hareket edememeleri 1 %1.8

Tablo 3 incelendiginde, yoneticilerin yonetsel olarak karsilastigi sorunlar temasindaki gérislerinde en
fazla 6ne ¢ikan kodlarin; yardimci personel yetersizliginden kaynakli islerin aksamasi, is yukinin fazla
olmasi, 7/24 disiplini saglamanin zorlugu seklinde oldugu gérilmektedir. Bu konu hakkinda yoneticilerin
personel yetersizligi Gzerinde durduklari bu okullara yeterince personel verilmedigi ve bu sebeple islerin
diizglin ylirimedigi séylenmektedir. Bununla birlikte is yogunluklarinin iki yonli oldugundan dolayi fazla
oldugu ve pansiyonun disiplininin saglanmasinin zorluklari Gzerinde durmuslardir. Yéneticilerin yonetsel
olarak karsilastiklari diger sorunlar ise su sekildedir: personel ve belletici 6gretmenlerin gérevlerini diizenli
yapip yapmadiginin siirekli takibi, okula gelen 6deneklerin harcanmasi ile ilgili ihale is ve islemlerin yogun
olmasi, pansiyon ihtiyaglarinin fazla olmasindan dolayi bunlarin takibi, deneyimli personelin olmamasi,
odeneklerin zamaninda veya tam gelmemesinden kaynakli sorunlar, pansiyon idarecilerinin bagimsiz
hareket edememeleri. Bu yoneticilerden Y1, Y10 ve Y20 cevaplari su sekildedir:

Y1: “Okul pansiyon idarecileri hichir zaman bagimsiz bir karar alamamaktadir. Genelde okuldaki
midiire bagh kalmaktadir. Son safhada alinan kararlar okul miidiiriine séylendikten sonra uygulamaya
konulabilmektedir. Bu da yénetim agisindan biiyiik bir sorun teskil etmektedir.”

Y10: “Yénetsel agcidan en ¢cok teskil eden sorun personel yetersizligidir ¢iinkii pansiyon isleri bayagi genis
dallara ayrildigi icin mutlaka bu islere bakan personelin eksiksiz ve tam olmasi lazim ve isini iyi bilen olmasi
lazim. Bunun haricinde stireklilik gerektiren bir is oldugu igin siirekli alim yapilmasi gerekiyor. Stirekli girdi
cikti. Bu ihale olabiliyor, 6grencilerin hargliklari olabiliyor, bu pansiyonun bakim ve idaresi olabiliyor. Bu
isler yonetsel agidan idarecilerin tizerinde biiyiik bir yiik olusturabiliyor ve bizim baska yerlere de ayirmamiz
gereken enerjimizin bircogunu bu islere harcamamiza sebep oluyor. Ornedin gece bekcisinin pansiyonlu
okulda mutlaka bulunmasi gerekiyor. Temizlikgi, as¢i, kaloriferci bunlarinda ézellikle kadrolu personel
olmasi gerekiyor ¢linkii personel ne kadar eksiksiz olursa idarecilerin lzerindeki yiik o kadar
hafifleyecektir.”

Y20: “Yatill okulda yénetici olarak ¢alistigimizda tabii ki karsilastiGiniz bircok sorun var: Ornedin
égrencilerin barindigi pansiyonun yatakhaneleri, temizligi bu temizligi yapan personellerin isini dogru ve
diizgiin sekilde yapip yapmadigi, ayni zamanda égrencinin sosyal alanda gegirdigi zamanlarin elverisliligi,
bakimi, bunun yaninda yemekhane... Ciinkii (i¢c 6giin yemek var. As¢inin kalitesi, kullanilan malzemenin
stirekli kontrol edilmesi, 6grencinin herhangi bir gida zehirlenmesine maruz kalinmamasi, lezzetli yemek
yemesi, yani evindeki anne yemegini tutturabilme kaygisi, doymasi ayni zamanda bunun yaninda bir digeri
saglik agisindan égrencilerin 1sinmasi, lisiimemesi ve hastalandiginda gerekli tedavinin yapilmasi... Diger
bir madde ise pansiyonda kalan égrencilerimizin basinda biliyorsunuz belletici olarak gérev yapan
égretmenler var. Bunlarin gérev ve sorumluluklarinin bilincinde olup bunlari yerine getirmesi, égrencinin
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her tiirlii durumunu diisiinmesi, ona gére hareket edip idare ile koordineli olmasi, dolayisiyla bu
belleticilerin de stirekli bilgilerinin hatirlatiimasi ve yaptidi islerin takip edilmesi, kontrol edilmesi, yani
6grencilerin bu sorumluluklarindan hassas noktalarindan dolayi biiyiik bir disli diisiiniin, bu dislinin eder
bir tane dislisi bile ¢calismadiginda biz yéneticiler icin bir sikinti olacaktir. Dolayisiyla bu dislilerin siirekli
kontrol etmenin vermis oldugu sorumluluk vardir.”

Son tema olan oneriler temasinda okul yoneticiler yonetim sirecine yonelik oneriler gelistirip
sunmuslardir. Yoneticilerin sorunlara iliskin ¢cdziim 6nerileri Tablo 4’te verilmistir.

Tablo 4.
Yéneticilerin Karsilastiklar Sorunlara iliskin ¢6ziim Onerileri
Alt Tema Kod f %
Pansiyonlara kadrolu nitelikli personellerin atanmasi 15 %28.8
Odeneklerin tam ve eksiksiz génderilmesi ve harcamalarla
o 8 %15.4
ilgili sinirlamalarin kaldiriimasi
Pansiyonlarin okuldan ayri bagimsiz bir midurlik olmasi 7 %13.5
Pansiyonlu okullara hemsire, ambar memuru, mutemet, 7 %13.5
guvenlik gorevlisi gibi personellerin atanmasi
Pansiyonlarda gorev yapan belleticilere, personellere sik 6 %115
Yonetim Siirecine stk egitim verilmesi
Yonelik Oneriler Pansiyonun alim ve ihale islemlerinin okullardan alinip 5 %9.6
ayri birimlerce yapilmasi )
Pansiyonlu okullardaki denetimlerin arttirilmasi 2 %3.9

Pansiyonda c¢alisan yardimci hizmetler grubundaki
personellerin tcretlerinin artirilmasi, bu okullarda 1 %1.9
¢alismaya tesvik edilmesi

Evine yakin okul bulunan 6grencilerin hicbir sekilde

. L . 1 %1.9
pansiyonlara yerlestirilmemesi

Tablo 4’te goruldiigu Uzere, yoneticilerin karsilastiklari sorunlara iliskin ¢6ziim oOnerilerinin basinda
pansiyonlara kadrolu nitelikli personellerin atanmasi gelmektedir. Bu konu hakkinda yo&neticiler ciddi
sikintilar yasadiklarini belirtmislerdir. Yoneticilerin 6neri olarak lzerinde durdugu bir diger goris ise
odeneklerin tam ve eksiksiz génderilmesi ve harcamalarla ilgili sinirlamalarin kaldiriimasi seklindedir.
Yoneticiler 6deneklerin kullanimi konusunda da sorun yasadiklarini ve bu sorunlarin ortadan kaldiriimasi
gerektigini sdylemislerdir. Bir diger 6nemle bahsedilen goris ise pansiyonlarin okuldan ayri bagimsiz bir
midirlik olmasi gorisudir. Katihmcilardan bu goriisi savunanlarin ¢ogunlugu pansiyondan sorumlu
midir yardimcilari olmustur. Bu Oneriyi sunan katilimcilar pansiyonlarin okullardan bagimsiz olmasi
gerektigini ve ayri bir birim olarak ¢alismasi gerektigini séylemislerdir. C6ziim 6nerisi olarak sunulan diger
gorisler ise pansiyonlu okullara hemsire, ambar memuru, mutemet, glivenlik gorevlisi gibi personellerin
atanmasi, pansiyonlarda gérev yapan belleticilere, personellere sik sik egitim verilmesi, pansiyonun alim
ve ihale islemlerinin okullardan alinip ayri birimlerce yapilmasi, pansiyonlu okullardaki denetimlerin
artirilmasi, pansiyonda ¢alisan yardimci hizmetler grubundaki personellerin tcretlerinin artirilmasi ve bu
okullarda galismaya tesvik edilmesi, evine yakin okul bulunan 6grencilerin hicbir sekilde pansiyonlara
yerlestiriimemesi seklindedir. Bu yoneticilerden Y5, Y21 ve Y28 gorusleri su sekildedir:

Y5: “Ozellikle yatili okullarin en biiyiik sikintisi nitelikli personel sikintisidir. Nitelikli personel oldudu
zaman zaten sorunlarin yiizde 50-60’in1 ¢ézmiis oluyorsunuz. Geri kalan sikintilar 6denek ile alakaldir.
Pansiyonun ve okulun donatimi ile alakali sikintilardir. Ornedin su an aklima gelen bir sorunu séyleyeyim:
Devlet milyonlarca liralik malzemeleri, makineleri pansiyona koymustur ama bir tane teknik personel
vermemistir. Dolayisiyla bunlarin getirdigi sorunlar vardir. Her arizada disaridan eleman ¢agirmak zorunda
kaliyorsunuz, ¢ok basit arizalarda olsa, bu hem parasal sikintilara yol agmakta hem de sorunlarin
zamaninda ¢éziilememesine yol a¢maktadir. Oysa bir teknik personel olsa basit arizalarin ¢ogunu
giderecek yine bu arizalar biiyiimeden daha biiyiik masraflara yol agmadan giderilmesi saglanacaktir. Yani
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birinci ¢éziim nitelikli personel, ikincisi de dgrencilerin sorunlarini ¢6zecek donatim ddeneginin yeterince
gonderilmemesidir.”

Y21: “Mimkiin olsa pansiyonlarimizi tamamen okuldan ayrilip tek bir miidiirliik ve hatta miimkiinse
bir miidiir yardimcihigi ile kendi ig yénergesi zaten var da bagimsiz olan, kendine ait bir disiplin yénetmeligi
olan, kendine ézel. Mesele bir iiniversite yurtlari gibi, tam bagimsiz yari 6zel KYK yurdu gibi olsa, daha
faydali olacagina inaniyorum. Uygulamaya koymak adina béyle bir sistemin olusturulmasi daha etkileyici
olur diye diisiintiyorum.”

Y28: “Yurt idarelerinin tipki Universitelerdeki yiiksekdgretimdeki gibi ayri midiirliige baglanip ayri
yénetim birimi kurulursa ¢ok daha saglikli olur diye diisiiniiyorum ¢iinkii okullarin idaresi ile yurtlarin
idaresi ¢ok farklhidir. Ama bu yapilamiyorsa hig olmazsa genel midiirliikler bazinda, yani okul tiirleri
bazinda ayristirilmasi da saghikli olur.”

Tartisma ve Sonug

Bu arastirmada, Sanliurfa il sinirlari icerisinde yatili okullarda goérev yapan okul yoneticilerinin
karsilastiklari sorunlar konu olarak islenmistir. Yoneticilerin bu okullarda ¢alisirken karsilastiklari sorunlar
ve bu sorunlara iliskin katiimcilarin ¢6ziim 6nerilerinin neler oldugu ortaya konulmaya galisiimistir.

Bireysel ¢alisma imkaninin olmamasi, 6grencilerin kirsal bolgelerden gelmelerinden kaynakl hazir
bulunusluklarinin dusik olmasi, disiplin sorunlari ve ailenin uzak olmasi egitim 6gretim sirecinde
zorluklarin yasanmasina yol agmaktadir. Disiplin sorunlari ve aileden uzakta yasamanin getirdigi
olumsuzluklar ile ilgili benzer bulgulara ulasan ¢alismalar bulunmaktadir (Demirel, 2013). Bazi 6grencilerin
aile 6zlemi ¢cekmesinin okula uyumu zorlastirdigi, hafta sonu evlerine giden 6grencilerde pazartesi glinii
bir hevessizlik ve isteksizlik de oldugu belirtilmistir. Ayrica kirsal bélgelerdeki bazi ailelerin egitime bakisi
ve imkansizliklar grencilerin hazir bulunusluk diizeyini de etkilemektedir (Ozdemir Kardes, 2007).

Yatili okul yoneticileri, is yiklerinin ¢ok olmasi, personellerin deneyimsiz ve yetersiz olmasi konularini
tekrar tekrar dile getirmislerdir. Yapilan diger ¢alismalarda da benzer bulgulara ulasildigi gériilmektedir.
Unal ve Ureyen'in (2019) yaptiklari calismada yéneticilerin gdziiyle pansiyonlardaki sorunlar fiziki, insan
kaynaklari ve mevzuattan kaynakli sorunlar olmak iizere 3 tema etrafinda toplanmistir. insan kaynaklariyla
ilgili sorunlarda da personel eksikligi, disiplini, personelin egitimi ve 6nceki egitim yetersizligi sorunlari 6ne
cikmaktadir. Ayrica bitge, belleticilerin sorunlari, is yiki ve teknik arizalari gidermede yasanilan zorluklar
da 6ne g¢ikmistir. Bir diger yapilan galismada da teknik ve saglik personelinin eksikliginden kaynakh
sorunlarin oldugu, hizmet alimi ve ihalelerin yoneticilerin blylk bir zamanini aldigi raporlanmistir
(Ozdemir Kardes, 2007). Yatil okul yéneticilerinin benzer sorunlari yasadigini ancak genel olarak memnun
olduklari, YIBO’larin kurulus amaglarini gergeklestirdigini ve yapilan édeneklerin yeterli oldugunu belirten
calismalar da bulunmaktadir (Aytek, 2009; Demirel, 2013). Ancak Giilbeyaz, (2006) yukarida bahsedilen
sorunlarla baglantih sekilde vyatih okul yoneticilerinin orta ve yliksek dlizeyde orgiitsel stres
deneyimledigini de belirtmektedir.

Pansiyonlu okullarda yasanilan sorunlar arasinda 6gretmenlerin ve 6grencilerin karsilastiklari sorunlar
izerine de galismalar bulunmaktadir. Bu ¢alismanin bulgularina benzer olarak Cetin ve Aydin (2019)
calismalarinda 6gretmenlerin belletmenlik yaparken fiziki yapi ve personel eksikligi konularinda sorunlar
yasadigini belirtmislerdir. Saglik personeli eksikligi, aktivite gesitliliginin olmamasi, disiplin sorunlari, stres,
is ylkd, calisma odalarinin yetersizligi, hijyen ve belletmenlik Gcretinin yetersizligi 6gretmenlerin
yasadiklari sorunlardan bazilaridir (Cetin & Aydin, 2019; Saracaloglu & Bektas Bedir, 2020;). Nitekim Yilmaz
(2009) yatili okullarda gorev yapan égretmenlerin tiikkenmislik yasadiklarini belirtmektedir. Ogrenciler de
Cetinkaya’nin (2013) calismasinda benzer olarak hijyenik olmayan kosullar, akran zorbaligi, pansiyonun
fiziki sartlarinin ihtiyaglari karsilamadigi konularinda sorun yasadiklarini belirtmektedirler. Kalafat (2018)
pansiyonlu ortadgretim kurumlarinda en fazla sdzel en az cinsel zorbaligin yasandigini ve yatili okul
yoneticilerinin veli ile goriisme veya seminer verme gibi yollarla bu sorunu asmaya calistiklarini ifade
etmektedir. Gokyer (2011) ise calismasinda 6grencilerin ara sira diizeyinde hijyen, beslenme, 6gretmen
ve okul yonetimi ile iletisim ve saglik konularinda sorun yasadiklarini tespit etmistir. Yukarida bahsedilen
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O0gretmenlerin ve Ogrencilerin yatili okullarda yasadiklari sorunlar bu calismada okul ydneticilerinin
vurguladiklari sorunlar ile benzerlik gdstermektedir.

Katilimcilar ¢6ziim 6nerileri olarak pansiyonlara nitelikli personellerin atanmasi, 6deneklerin tam ve
eksiksiz gonderilmesi, harcamalarla ilgili sinirlamalarin kaldiriimasi, hijyenik kosullarin saglanmasi, fiziki
kosullarin gelistirilmesi ve pansiyonlarin okullardan ayri bagimsiz bir midurlik olmasi konulari tizerinde
sikhikla durmuslardir. Benzer bulgulara ulasan galismalar bulunmaktadir. Yemekhane basta olmak tzere
hijyenik kosullarin saglanmasi (Cetinkaya, 2013), fiziki sartlarin psikolojik, sosyal ve kiiltiirel beklentilere
gore yapilandiriimasi ve pansiyon kisminin miustakil hale getirilmesi, gerekli tim birimlere personel
atanmasi, hizmet igi egitimlerin sik sik verilmesi, pansiyon butcesinde bakim ve onarimlarin hizli bir sekilde
harcanabilecek bir 6deme kalemi olusturulmasi, pansiyon nébetlerinin 6gretmenler tarafindan tutulmasi
(Unal & Ureyen, 2009; Yilmaz, 2009) literatiirde daha &énceden sunulmus dnerilerden bazilaridir. Ayrica
olumlu okul iklimi olusturulmasi ve velilerle iletisime gereken O6nemin verilmesi (Gokyer, 2011),
belletmenlik sartlarinin iyilestirilmesi, Ogrencilere bos zamanlarinda planli etkinlik olanaklarinin
sunulmasi, 6grencileri aileleri ile kavusturmak igin servis pazartesi ve cuma glinleri icin servis konulmasi
(Cangir, 2019) da bu g¢alismanin bulgularina benzer sorunlarin ¢6zimu igin daha 6nceden verilmis
onerilerdir.

Bu arastirmanin bulgulari olan ve literatiirde benzerlik gosteren s6z konusu sorunlar ¢ozildiglinde
yatih okullar 6zellikle kirsal kesimdeki dezavantajli 6grencilerin egitim-06gretim slrecinde bir firsat
olabilmektedir. Ceylan (2022) dezavantajh olarak kategorize edilen ailelerin hem ekonomik imkansizlik
hem de kiltiirel sermaye konusunda yetersiz olduklarini belirtmektedir. Yatil okullarin da 6grencilerin
ekonomik ihtiyaglarini sunduklari hizmetler ile karsilayip ve oOgrencileri disiik kaltirel sermaye
ortamlarindan uzaklastirarak dezavantajliik durumunu giderdigini ifade etmektedir. Ornegin disiik
kiiltirel sermayenin de sebep oldugu mali imkansizliklar 6grencilerin okul disinda ek islerde galisarak
ailenin gecimine destek saglamasini gerektirdigi i¢in okul sorumluluklarini aksatmaktadir. Yatil okullarda
ise 6grenciler daha dizenli ders ¢alismalarindan dolayr daha basarili olabilmektedir (Turan & Cubukgu,
1999). Buna ek olarak, ekonomik dizeyi dislk 6grencilerin cevreleri degistiginde akademik basarinin
arttigl, motivasyon, katilim ve sosyal iklime olumlu yonde katkisi oldugu da gértlmistiir (Curto & Fryer Jr,
2014; Martin vd., 2016).

Yatili okullarin faydasini gosteren bir diger calisma da Fransa’nin 2005 yili sonrasinda kirsal kesimdeki
motive ve basarili 6grencilerin imkansizliklar ve gevrelerinden kotu etkilenmelerinin 6niine gegmek igin
baslattigi yatili okullari giiglendirme projesinin etkililigini inceleyen arastirmadir. Behaghel ve digerleri
(2007) yatih okullarda 6grenim goérmeye baslayan 6grencilerin ancak iki yil sonra gevrelerine uyum
sagladiklarini ve kontrol grubuna kiyasla matematik test skorlarinda artisin oldugunu raporlamistir. Ancak
bu artisin halihazirda basarili 6grencilerde daha fazla oldugunu, zayif 6grencilerin yatili okullarda istenilen
basariya ulasmalari icin ek ¢alismalarin yapilmasi gerektigini de vurgulamaktadir.

Cin de son yillarda kirsal ve daha az gelismis bélgelerde yatili okullara yatirim yaparak dezavantajl
ogrencilere firsat esitligini saglamak ve kosullarini iyilestirmek icin yeni politikalar uygulamaktadir. Tan ve
Bodovski (2020) yaptiklari boylamsal galismada 8. sinif yatili okul 6grencilerin glindiiz okullarindaki
akranlarina kiyasla matematik skorlarinin daha iyi oldugunu tespit etmislerdir. Siwen Guo ve digerleri de
(2021) benzer olarak 8. sinif yatili okul 6grencilerinin matematik skorlarinda anlamli farkin oldugunu ancak
4. sinif 6grencilerinin skorlarinin olumsuz etkilendigini belirtmektedir. Kirsal kesimlerdeki dezavantajli
o6grencilerin egitim ihtiyaclarinin karsilanmasi icin yasanilan sorunlarin dikkate alinip ¢6zlilmesi bu
kurumlarin katacagi katma deger icin son derece 6nemlidir.

Sonug olarak yatili okullarin mudurligiinin tek olmasindan kaynakli okul yoneticilerinin is yukleri
agirlasmaktadir. Okul yoneticileri hem yodnetsel siireg hem de egitsel siirecin takibini yaparken personel
ve deneyimli personel eksikliginden kaynakli binalarin fiziksel ve donanim sorunlari ile de bas etmektedir.
Sorunlari ¢ozmeye calisirken ise 6deneklerin eksik gonderilmesi veya belli harcama kalemleri ile
sinirlandiriimasiyla karsilasmaktadirlar. Ayrica nobet tutan belletmen 6gretmenlerin gorevlerini yapip
vapmadigini sirekli denetlemek is yuklerini artirmaktadir. Siirekli okul ve pansiyonun glvenligini ve
buralarda disiplini saglamanin okul midiriine getirdigi stres ve is ylki de sirekli dile getirilmektedir. Bu
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yuzden kadrolu nitelikli yardimci personellerin atanmasi, okul ve pansiyon mudurliklerinin ayrilmasi ve is
birligi icerisinde ¢alismalari gerekmektedir. Yatil okullarin dezavantajli olan kirsal bolgelerdeki 6grencilere
sunmaya c¢ahstigl firsat esitliginin saglanmasi i¢in zaman kaybetmeden yatili okullarin sartlari tim
paydaslar igin gelistirilmelidir.

Sinirhliklar ve Oneriler

Yatili okullarda okul yoneticilerinin karsilastiklari sorunlari arastiran bu ¢alismanin bazi sinirliliklari
bulunmaktadir. Oncelikle calisma grubunu olusturan okul yéneticilerinin hepsi Sanlurfa ilinde gérev
yapmaktadir. Elde edilen bulgularin bolgeye 6zgi olabilecegi goz 6niinde bulundurulmalidir. Verilerin
sadece nitel gorlisme teknigi ile toplanmasi da ¢alismanin bir diger sinirliligidir. Segilecek belli okullarda
yonetim sureglerini belli stirelerde gozlemleyerek elde edilecek veriler galismanin bulgularinin gegerliligini
artiracaktir ancak zaman sinirllligi ve maddi imkanlardan dolayi saha gozlemlerinin yapilmasi mimkiin
olmamistir.

Hem bu calismadaki yatili okul yoneticilerinin karsilastiklari sorunlar ve ¢dziim 6nerilerinden hem de
literattrdeki diger calisma bulgularindan yola gikarak politika yapicilara oneriler sunmak bu tiir saha
arastirmalari igin elzemdir. Pansiyonlarin okullardan ayrilarak ayri bir mudurlik seklinde yonetilmesi ve
buralara mudiir ve midur yardimcisi atamalarinin yapilarak okullardan bagimsiz hale getirilmesi gerekir.
Bu sekilde okul yonetiminin daha g¢ok egitimle ilgili islerle ugrasmalar saglanacaktir. Bunun mimkiin
olmadigi durumda ise bu okullara ambar memuru, veri hazirlama ve kontrol isletmeni, as¢l, as¢i yardimcisi,
kaloriferci, teknik personel, hizmetli, giivenlik gérevlisi, saglik personeli gibi nitelikli kadrolu personeller
atayarak bu okullarin is ve islemleri hafifletiimelidir.

Bu okullarda ihale islemlerinin okul midurliaklerinden alinmasi ve ayri birimlerce yapilmasi okullarin
yonetimi agisindan daha saglikh olacaktir. Ayrica bu okullara gonderilen édeneklerin sinirli kullaniminin
olmasindan kaynakl bakim ve onarim isleri, donatim malzeme alimi gibi harcama kalemlerinden harcama
yapilamamasi da bu okullarin sorunlarindan biridir. Bu konuda bakanhgin génderilen 6deneklerde artirima
gidilerek sinirlamalar ortadan kaldirilmalidir. Bu yapilamiyorsa bu okullara 6zel her bir kalemden yeterince
o6denek ayrilmalidir. Son olarak pansiyonda gorev alan belletmen 6gretmenlere, midir yardimcilarina ve
bu okulda okuyan 6grencilere sik sik hizmet ici egitim yapilip bu okullarin denetimleri artirilmalidir.

Yazar Katki Orani

I. yazar %60, Il. yazar %40 oraninda katki sunmustur.
Etik Beyan
“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara
uyulmus ve yonergenin ikinci boéliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemlerden” higbiri gergeklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedir.
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