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The aim of this study is to examine primary school students' sensitivity to cultural
heritage. The study was designed as a convergent design and conducted with 4th
grade primary school students. In the quantitative dimension of the research, the
Cultural Heritage Sensitivity Scale was used as a data collection tool. Using a semi-
structured interview form, qualitative data were collected. It was determined through
research that primary school students have a high level of cultural heritage sensitivity.
It has been determined that the sensitivity of female students to cultural heritage is
greater than that of male students, and that the number of children in the family, place
of residence, and participation in social activities do not affect students' sensitivity to
cultural heritage. Additionally, it was determined that students who regularly read
books, newspapers, and magazines have a greater appreciation for cultural heritage. It
has been determined that the majority of primary school students are familiar with the
historical items in their community and that they place a high value on recognizing
and learning about cultural heritage elements. It was determined that the quantitative
and qualitative results of the study were compatible in terms of the sensitivity levels of
the participants to cultural heritage.
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Bu arastirmanin amaci ilkokul 6grencilerinin kiiltiirel mirasa duyarliliginin incelenmesidir.
Calisma, yakinsayan desen olarak tasarlanmis ve ilkokul 4. simf Ogrencileri ile
yluriitiilmiistiir. Arastirmanin nicel boyutunda veri toplama araci olarak Kiiltiirel Mirasa
Duyarlilik Olgegi kullanilmistir. Nitel verilerin toplanmasinda ise yari yapilandirilmig
goriisme formu kullamilmistir. Aragtirmanin nicel boyutuna 592 ilkokul 6grencisi dahil
edilmistir. Calismanin nitel boyutunda ise 19 ilkokul O&grencisi ile goriismeler
gergeklestirilmistir. Aragtirma sonucunda ilkokul &grencilerinin kiiltiirel mirasa duyarhlik
diizeylerinin  yiiksek oldugu belirlenmistir. Kiz 06grencilerin  kiiltiirel —mirasa
duyarhiliklarinin erkek 6grencilere gore daha yiiksek oldugu ve ailedeki ¢ocuk sayisimn,
yasanilan yerin ve sosyal etkinliklere katilma durumunun &grencilerin kiiltiirel mirasa
duyarhiliklarin etkileyen degiskenler olmadig: belirlenmistir. Ayrica diizenli olarak kitap,
gazete ve dergi okuyan 6grencilerin kiiltiirel mirasa duyarliklarinin daha yiiksek oldugu
sonucuna varilmistir. ilkokul 6grencilerinin daha ¢ok yasadiklari sehirde bulunan tarihi
eserleri tarudiklari; kiiltiirel miras dgelerinin taninmast ve 6grenilmesine énem verdikleri
sonucuna ulagilmigtir. Ogrencilerin ayrica kiiltiirel miras 6gelerini  korumak igin
sorumluluk alma boyutunda duyarlilik gosterdikleri belirlenmistir. Arastirmanin nicel ve
nitel sonuglarimin katilmeilarin kiiltiirel mirasa duyarliik diizeyleri a¢isindan uyum
gosterdigi belirlenmistir.
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Kiiltiir, insana 6zgii bilgi, inan¢ ve davranis biitiinii ve bu biitiintin parcalar1 olan her tiir
maddi ve manevi yaratimlardir. Toplumsal ve bireysel yasamin olusmasini saglayan; dil, gelenek,
diisiince, semboller, yasalar, kurallar, ahlak, kuramlar, aletler, teknikler, makineler, bilim, felsefe ve
sanat eserleri gibi her tiir maddi ve tinsel {irlinler biitiinliigi (Cligen, 2005) kiiltiir olarak
tanimlanmaktadir. Kiiltiir insan {irlinti olmasi sebebiyle Ogretilebilme ve aktarilabilme oOzelligine
sahiptir. Insan &grendigini ve iirettiklerini sonraki kusaklara aktarma yetisine sahiptir. Bu sebeple
insanlar hem kendilerinden 6nceki donemlerden edindiklerini hem de kendilerinin olusturduklarini
sonraki kusaklara aktarirlar (Giiveng, 1974). Benzer sekilde Oguz (2011) da kiiltiiriin iginde
bulundugu zamana gore degisime ugradigini ve Ogrenilebilir ve stirekli oldugunu belirtirken;
Nuzzaci (2020) kiiltiirtin simdiki ve ge¢misteki yasamin bilesenini yansitan dinamik bir siireg
oldugunu ifade etmektedir. Kiiltiirlin Ogrenilebilirligi, sonraki nesillere aktarilabileceginin de
gostergesidir. Dolayistyla kiiltiiriin nesilden nesile aktarimi ve stirekliligi beraberinde kiiltiirel miras

kavramini getirmektedir.

Kiiltiirel] miras daha onceki kusaklar tarafindan olusturulmus ve evrensel degerlere sahip
olduguna inanilan eserlere verilen genel bir isimdir (Halag ve Demir, 2017). Diinya Kiiltiirel ve Dogal
Mirasinin Korunmasma Dair Sozlesmede kiiltiirel miras; kiiltiirel ve dogal miras olarak iki ayn
kategoride yer bulmaktadir. Kiiltiirel miras bashg1 altinda anitlar, yap: topluluklar1 ve sitler yer
alirken; dogal miras baslig1 altinda estetik veya bilimsel agidan istisnai evrensel degeri olan fiziksel ve
biyolojik olusumlardan veya bu tiir olusum topluluklarindan olusan dogal anitlar, jeolojik fizyografik
olusumlar, titkkenme tehdidi altindaki hayvan ve bitki tiirlerinin yetistigi alanlar ve {istiin evrensel
degeri olan dogal sitler incelenmektedir (Birlesmis Milletler Egitim Bilim ve Kiltiir Kurumu

[UNESCO], 1972).

Kiiltiirel mirasin somut ve somut olmayan kiiltiirel miras olmak tizere iki ayri sekilde
incelenmesi miimkiindiir. Nitekim Kokko ve Dillon’in (2011) kiiltiirel mirasi; insanlarin yasadiklar:
yerler, yasamlarin siirdiirme bicimleri ve insanlar1 birbirine baglayan gelenek ve ritiieller arasindaki
karmagik iliskiler olarak tanimlarken daha ¢ok somut olmayan kiiltiirel mirasa vurgu yaptigi
goriilmektedir. Benzer sekilde Barghi, Zakaria, Hamzah ve Hashim (2017) kiiltiirel mirasi; insan
gruplarinin  ge¢gmis donemlerde ne sekilde yasadigina, degerlerine ve farkli sosyal yapilarin
birbirleriyle nasil iliski ve etkilesim iginde olduklarma iligkin bilgi veren bir kaynak olarak
tanimlamaktadirlar. Simandiraki (2006) kavrami; siirekli bir yasam bi¢imi, davramglar, tutumlar,
maddi kalintilar (arkeoloji), tarih ve belirli bir insan toplulugu tarafindan paylasilan bir biling olarak
degerlendirirken ise hem somut hem de somut olmayan kiiltiirel mirasa iligkin bir vurguda
bulunmaktadir. Nitekim insan {iretiminin bir boyutu olarak kiiltiirel miras; yalnizca eserler, binalar

veya manzaralar gibi somut gekillerde degil, ayn1 zamanda maddi olmayan sekillerde de karsimiza
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¢ikmaktadir (Tuncel ve Altuntas, 2020). Somut olmayan kiiltiirel miras; toplumlarm, gruplarin ve
bazen bireylerin, kiiltiirel miraslarinin bir parcasi olarak tanimladiklari uygulamalar, temsiller,
anlatimlar, bilgiler, beceriler ve bunlara iligskin araclar, geregler ve kiiltiirel mekanlar1 kapsamaktadir

(UNESCO, 2003).

Toplumlarin ve diinyanin sahip oldugu kiiltiirel mirasin korunmasi bu mirasin degerinden
kaynakli bir gerekliliktir. Kiiltiire] mirasin korunmasi kapsaminda ulusal ve uluslararasi diizeyde
cesitli yasal diizenlemeler mevcuttur. Bu diizenlemelerin en 6nemlilerinden biri Birlesmis Milletler
Egitim, Bilim ve Kiiltir Kurumunun (UNESCO) 1972’de UNESCO Diinya Kiiltiirel ve Dogal
Mirasinin Korunmasina Dair Sozlesmeyi kabul etmesi olarak gosterilebilir. Tiirkiye bu sozlesmeye
1983 yilinda resmen taraf olmustur. flerleyen yillarda yasanan bir gelisme ise yine UNESCO
tarafindan 2003 yilinda Somut Olmayan Kiiltiirel Mirasin Korunmasi Sozlesmesinin kabul
edilmesidir. Ulkemizin bu sdzlesmeye taraf olma siireci 27 Mart 2006 tarihinde tamamlanmistir
(UNESCO, 1972). Bunlarin yaninda Tiirkiye, 1989 yilinda Avrupa Mimari Mirasmn Korunmasi
Sozlesmesini, 1999 yilinda Arkeolojik Mirasin Korunmasina iliskin Avrupa Sézlesmesini imzalamustr.
Tiirkiye’de kiiltiirel mirasin korunmasi anayasa giivencesindedir ve 1983 yilinda da 2863 sayili Kiiltiir

ve Tabiat Varliklarin1 Koruma Kanunu ¢ikarilmistir (Donmez ve Yesilbursa, 2014).

Kiiltiirel mirasin korunmasinda ve sonraki kusaklara aktarilmasinda yalmzca yasal
diizenlemelerin yeterli olamayacagi agiktir. Insan eliyle olusturulmus bir mirasin yine insan eliyle
korunmas: ve gelecek kusaklara aktarilmas: i¢in bu konuda toplumda bir biling, farkindalik ve
duyarlilik da olusturulmasi gerekmektedir. Oztiirk, Giingér ve Ogelman’m (2021) da belirttigi gibi
kiiltiire] mirasin korunabilmesi i¢in bireyde tarih bilinci olusturulmasi, bireyin ge¢misini tanimasi ve
ona saygl duymast mithimdir. Bir seyin korunmasimin 6n kosulu ona saygi duyulmasidir. Kiiltiirel
miras Ogelerinin birer deger oldugu kisilere ogretilmelidir. Kiltiirel miras 6gelerinin yalmizca bir
sosyal yapiya degil, tiim insanligin degerleri oldugu ve korunmasi gerekliginin bilincine varilmasi son
derece mithimdir. Barghi ve digerleri (2017) kiiltiirel mirasin yagamlarimizi anlamlandirma yolunun
ana pargcasi, toplumsal kimligimizin ana bir bileseni ve bireyler arasinda baris ve anlayis olusturmak
adma bir kaynak oldugunu vurgulamaktadir. Gross ve Rutland (2017) insanlarin sosyal yasama
basarili sekilde katilabilmesi icin kiiltiir ve kimliklerini &grenme ihtiyacinda olduklarimi ifade
etmektedir. Bu noktada toplumda, kiiltiirel mirasa iliskin bilin¢ ve duyarlilik olusturulmasi ve
kiiltiire] mirasin korunmasinda egitimin 6nemi ortaya ¢ikmaktadir. Nitekim arastirmalar kiiltiirel
mirasin korunmasinda ve kiiltiirel mirasa yonelik farkindalik olusturmada egitimin Onemini
vurgulamaktadir (Alkis ve Oguzoglu, 2005; Corbishley, 2000; Curtis ve Seymour, 2004; Demirezen ve
Aktas, 2020; Sag ve Unal, 2019; Taskin Kiilcti, 2015; Ulusoy, 2009).

Kiiltiirel mirasa iligskin egitimin bir boyutunu orgiin egitim kurumlarinda siirdiiriilen egitim

dgretim siireci olusturmaktadir. Ozellikle ilkdgretim diizeyinde yer alan Hayat bilgisi ve Sosyal
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bilgiler dersleri 6gretim programlari, igeriklerinden kaynakli 6ncelikleri ile kiiltiirel miras egitiminde
onde gelen derslerdir. Hayat bilgisi dersi 6gretim programinin ilkokul 6grencilerinin kendini ve
yasadig1 cevreyi taniyan; aile ve toplumun temel degerlerine sahip; milli, manevi ve insani degerleri
yasantisal hale getirmis; {ilkesini seven, tarihl ve kiiltiirel degerlerini yasatmaya istekli bireyler
yetistirme (Milli Egitim Bakanligi [MEB], 2018a) amaci kiiltiirel mirasa iliskin bilin¢ kazandirma amaci
ile paralellik gostermektedir. Sosyal bilgiler dersi 6gretim programinin ise Tiirk kiiltiiriinii ve tarihini
olusturan temel O0ge ve siiregleri kavrayarak milll bilincin olugmasimi saglayan kiiltiirel mirasin
korunmasi ve gelistirilmesi gerektigi bilincine sahip bireyler yetistirme amaci (MEB, 2018b) bu dersin

ogrencilerde kiiltiirel miras bilinci olusturmada dogrudan katkisini ortaya koymaktadir.

S6z konusu dersler ilkokul 1, 2, 3 ve 4. smifta Ogrencilere verilmektedir. Bu donem
Ogrencilerde kiiltiirel mirasa iligskin bilincin ve duyarliligin olusturulmaya baslanmasi i¢in énemli bir
donemdir. Nitekim aragtirmalar kiiltiirel miras egitiminin kiiciik yaslardan itibaren verilmesinin
Onemi {izerinde durmaktadir (@ztiirk ve digerleri, 2021; Tagkin Kiilctii, 2015; Tuncel ve Altuntas, 2020).
[lkokul 8grencilerinin kiiltiirlerini ve kiiltiirel unsurlar1 tanimalar1 ve deger vermeleri, yasatmalar1 ve
gelecegin yetiskinleri olarak kendilerinden sonra yasayacak insanlara aktarmalari igin kiiltiirel miras
konusunda duyarhliklarinin artirilmasi 6nemlidir. Bu arastirmada bu onemden hareketle 4. simf
Ogrencilerinin kiiltiirel miras konusundaki duyarlliklarinin belirlenmesi amag¢lanmistir. Bu ¢alisma
ilkokul 6grencilerinin kiiltiirel mirasa duyarlliklarini ortaya koymas: bakimindan énem tagimaktadir.
4. smif Ogrencilerinin kiiltiirel mirasa duyarlilik diizeylerinin ve bu duyarliiga etkisi bulunan
faktorlerin incelenmesi kiiltiirel miras egitimine 1s1k tutacak veriler sunmasi agisindan Onemli
goriilmektedir. Literatiirde 6grenci ve 6gretmenlerin kiiltiirel mirasa iliskin algi, tutum, farkindalik ya
da goriislerinin incelendigi calismalara (Avci, 2014; Azrak ve Yalginkaya, 2020; Curtis ve Seymour,
2004; Demirezen ve Aktas, 2020; Dogan ve Temple, 2011; Donmez ve Yesilbursa, 2014; Giimiis ve
Adanali, 2011; Giines ve Alagoz, 2018; Giirdogan Bayir ve Cengelci Kose, 2019; Giirel ve Cetin, 2017;
Kilcan ve Akbaba, 2013; Kokko ve Dillon, 2011; Kéroglu, Yildirim ve Avcikurt, 2018; Manci, 2019;
Oztiirk ve digerleri, 2021; Selanik Ay ve Kurtdede Fidan, 2013; Tuncel ve Altuntas, 2020)
rastlanmaktadir. Ayrica ders kitaplarmin ve Ogretim programlarinin kiiltiirel mirasa duyarhilik
agisindan incelendigi calismalar da (Barghi ve digerleri, 2017; Kafadar, 2021; Pehlivan, 2015; Tasdemir,
2018) yer almaktadir. Literatiirde kiiltiirel mirasin 6grencilerde bir deger olarak kazanimina (Acik,
2020; Baydar, 2009; Gross, ve Rutland, 2017; Keskin, Okstiz, Gelen ve Yilmaz, 2012; Tiirk ve Nalgaci,
2011) yonelik calismalar da goze carpmaktadir. Ancak ilkokul Ogrencilerinin kiiltiirel mirasa
duyarliligin incelendigi karma yontem ¢alismalarina rastlanmamaktadir. Arastirmanin bu agidan alan

yazina katki sunmasi beklenmektedir.

Bu arastirmanin amaci ilkokul 6grencilerinin kiiltiirel mirasa duyarliliginin incelenmesidir. Bu

amag dahilinde asagidaki arastirma sorularina yanit aranmustir:
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1. flkokul 6grencilerinin kiiltiirel mirasa duyarlilik diizeyi nasildir?
2. Tlkokul ogrencilerinin kiiltiirel mirasa duyarlilig1 cinsiyete gore faklilasmakta midir?

3. Tlkokul 6grencilerinin kiiltiirel mirasa duyarlilig1 ailedeki gocuk sayisina gore faklilasmakta

mudir?

4. Tlkokul 8grencilerinin kiiltiirel mirasa duyarliligi anne egitim diizeyi ve meslegine gore

faklilasmakta midir?

5. Tlkokul &grencilerinin kiiltiirel mirasa duyarlilig1 baba egitim diizeyi ve meslegine gore

faklilagmakta midir?

6. Tlkokul Ogrencilerinin kiiltiirel mirasa duyarliliklar;; tanima, anlamaya calisma, deger

verme ve koruma boyutlarinda nasildir?

7. llkokul &grencilerinin kiiltiirel mirasa duyarliliklarina iligkin nicel veriler nitel verilerle ne

derece uyumludur?
Yontem
Arastirma Modeli

Bu arastirma bir karma yontem c¢alismasidir. Karma yontem arastirmasi, tek bir calismada
hem nicel hem de nitel yontemlerin kullanilmasini igerir (Fraenkel, Wallen ve Hyun, 2015). Bu
calismada, nitel ve nicel yontemin birlikte kullanulmasinin, arastirma problemlerinin herhangi bir
yaklasimin tek basina kullanimina gore daha eksiksiz bir sekilde anlagilmasini saglamasi (Fraenkel ve
digerleri, 2015) sebebiyle karma yontem tercih edilmistir. Calisma, karma yontem desenlerinden biri
olan yakinsayan desene uygun olarak tasarlanmistir. Yakinsayan desen, nicel ve nitel veri toplama
siirecinin es zamanli olarak yiiriitiildiigii, nicel ve nitel veri analizlerinin ayr1 olarak yapildig1 ve
ardindan iki veri grubunun birlestirildigi bir karma yontem desenidir (Creswell ve Plano Clarck,
2015). Calismada nicel yontem kapsaminda tarama modeli kullanilmistir. Tarama modeli, var olan bir
durumu var oldugu sekliyle betimlemeyi amaglayan arastirma yaklasimidir. Arastirmaya konu olan
olay, birey ya da nesne kendi kosullari i¢inde ve oldugu gibi tanimlanmaya ¢alisilir (Karasar, 2012).
Nitel yontem kapsaminda ise durum ¢alismasi kullanilmistir. “Durum ¢alismasi arastirmacinin gercek
yasam, giincel sinurli bir durum ya da belli bir zaman igerisindeki siirlandirilmis durumlar hakkinda
coklu bilgi kaynaklar1 araciligiyla detayli ve derinlemesine bilgi topladigi nitel bir yaklagimdir”
(Creswell, 2016).

Arastirmada yakinsayan desen kapsaminda belli asamalar takip edilmistir. Siirece iliskin

islem adimlar1 Sekil 1’e gore gergeklestirilmistir (Creswell ve Plano Clarck, 2015: 77):



Yilmaz, S.

Nicel Veri Toplama ve
Cézlimleme

Karsilastirma
veya
[liskilendirme

Nitel Veri Toplama ve /

Coziimleme

Sekil 1. Yakinsayan desen modeli

Arastirma siireci asagida belirtildigi sekliyle gerceklestirilmistir:

1. Asama: Ilkokul ogrencilerinin kiiltiirel mirasa duyarliliginin incelenmesi amaciyla nicel
aragtirma sorular1 belirlenmis ve nicel arastirma yontemine karar verilmistir. Es zamanli olarak nitel

arastirma sorular1 belirlenmis ve nitel arastirma yontemine karar verilmistir.

2. Asama: Nicel verinin toplanmasi i¢in Orneklem belirlenmis, ilgili kurumlardan izinler
alimmis ve veri toplama aragclari ile veriler toplanmistir. Es zamanli olarak nitel verinin toplanmasi igin

calisma grubu belirlenmis, izinler alinmis ve veri toplama araci ile veriler toplanmaistir.
3. Asama: Nicel ve nitel veri tabanlarinin ayr1 ayri analizleri gerceklestirilmistir.

4. Asama: Iki kiimeden elde edilen veriler iliskilendirilmis, sonuglar birlestirilmis ve

yorumlanmustir.
Calisma Grubu

Arastirma 2021-2022 egitim Ogretim yilinda Bayburt ve Erzurum illerinde; devlet ve &zel
okullarda 6grenim goren ilkokul 4. sinif 6grencileri ile ytriitilmistiir. Arastirmanin nicel boyutuna
266's1 erkek, 326’s1 kiz 6grenci olmak {izere 592 ilkokul 6grencisi dahil edilmistir. Calisma 6rneklemi,
kolay ulasilabilir durum orneklemesi yoluyla olusturulmustur. Arastirmanin nicel boyutuna ait

orneklemine iliskin bilgiler Tablo 1’de verilmektedir.
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Tablo 1. Arastirmanin nicel boliimiiniin calisma grubuna iliskin bilgiler
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Degisken Grup f %
Cinsiyet Erkek 266 449
Kadin 326 55.1
Ailedeki Cocuk Sayis: 1 Cocuk 35 5.9
2 Cocuk 190 32.1
3 Cocuk 238 40.2
4 Cocuk 88 14.9
5 Cocuk ve tizeri 41 6.9
Anne Egitim Durumu Tlkokul Mezunu 183 30.9
Ortaokul Mezunu 144 24.3
Lise Mezunu 144 243
Lisans ve Uzeri Mezun 121 204
Anne Meslek Ev hanim1 478 80.7
Memur 69 11.7
Serbest Meslek 34 5.7
Isci 11 1.9
Baba Egitim Durumu [lkokul Mezunu 61 10.3
Ortaokul Mezunu 88 14.9
Lise Mezunu 199 33.6
Lisans ve Uzeri Mezun 244 41.2
Baba Meslek Memur 245 414
Serbest Meslek 209 35.3
Isci 138 23.3
En Uzun Siire Yaganilan Yer Koy 38 6.4
Tle 40 6.8
Kiictik sehir 365 61.7
Biiytiik sehir 149 25.2
Kitap Dergi Okuma Evet 437 73.8
Hayir 155 26.2
Sosyal Etkinlige Katilim Evet 461 779
Hayir 131 22.1
Toplam 592 100.0

Tablo 1‘e gore arastirmaya katilan katilimcilarin %44.9'u erkek ve %55.1i kadin kadindir.

Katilimcilarin ailelerindeki ¢ocuk sayisi incelendiginde; %5.9’unun 1, %32.1'inin 2, %40.2’sinin 3,

%14.9'unun 4 ve %6.9'nun ise 5 ¢ocuk ve {izerinde oldugu goriilmektedir. Anne egitim durumuna

gore; katilimcilarin annelerinin % 30.9'nun ilkokul, % 24.3'niin ortaokul, % 24.3’tiniin lise, % 20.4'niin

ise lisans ve iizeri mezun oldugu goriilmektedir. Calisma grubunun %80.7’sinin anne meslegi; ev

hanimi, %11.7’sinin memur, %5.7’sinin serbest meslek, %1.9’unun iscidir. Baba egitim durumu

incelendiginde ise; ¢alisma grubunun %10.3'niin ilkokul, % 14.9’unun ortaokul, %33.6'smnin lise,

%41.2'sinin lisans ve iizeri mezunu oldugu goriilmektedir. Baba meslek durumunda; %41.4'ti memur,

%35.3'11 serbest meslek, %23.3'11 ise is¢idir. En uzun yasanilan yer durumunda c¢alisma grubunun

%6.4'iintin en uzun siire kdyde, %6.8'inin ilgede, %61.7’sinin kiigiik sehirde, %25.2’sinin ise biiyiik

sehirde yasadig1 goriilmektedir. Kitap dergi okuma durumunda calisma grubunun %73.8'inin evet,

%26.2'sinin hayir dedigi, sosyal etkinlige katihm durumunda ise %77.9'unun evet, %22.1’inin hayir

dedigi goriilmektedir.
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Arastirmanin nitel boyutu kapsaminda, maksimum gesitlilik 6rnekleme yontemi kullanilarak
arastirmaya goniillii olarak katilan 19 ilkokul 6grencisi ile goriisme gergeklestirilmistir. Maksimum
cesitlilik 6rneklemesinde amag, farkli 6zelliklere sahip zengin ve gorece kiigiik bir 6rneklem grubu
belirlenerek calisilan arastirma problemi ya da durumla ilgili ortak noktalarin ve benzerliklerin
incelenmesidir (Yildirim ve Simsek, 2013). Arastirmada bu kapsamda; cinsiyet, ailedeki ¢ocuk sayisi,
anne egitim durumu ve meslegi, baba egitim durumu ve meslegi, en uzun siire yasanilan yer, kitap
dergi okuma ve sosyal etkinlige katilim degiskenleri dikkate alinmak suretiyle miimkiin oldugunca

cesitlilik saglayan bir ¢alisma grubu olusturulmaya 6zen gosterilmistir.
Veri Toplama Araglan

Arastirmada Ogrencilerin sosyo-demografik ©zelliklerinin belirlenebilmesi i¢in arastirmaci
tarafindan olusturulan bir Kisisel Bilgi Formu kullamilmistir. Calismada ayrica nicel verilerin
toplanmas i¢in Halag, Giirdogan Bayir ve Cengelci Kose (2021) tarafindan gelistirilen Kiiltiirel Mirasa
Duyarlilik Olgegi kullanilmistir. Olgek, gecerlilik ve giivenirlilik galismalari yapilmis, ii¢ boyutlu
dortlii likert tipi bir 6l¢me aracidir. Kiiltiirel mirasa duyarlilik 6lgegi merak duyma, gelecege aktarma

ve koruma alt boyutlarindan olusmaktadir. Olcekte 13 madde yer almaktadir.

Calismanin nitel verilerinin toplanma asamasinda ise arastirmaci tarafindan gelistirilen bir
yar1 yapilandirilmig goriisme formu kullanilmistir. Goriisme formunun olusturulmasinda oncelikle
ilgili literatiir taramasi1 gergeklestirilmistir. Ardindan arastirma amacma uygun olarak 8 sorudan
olusan goriisme formu olusturulmustur. Yar1 yapilandirilmis goriisme formu iki ayri uzman goriisiine
sunulmus ve alman geribildirimler dogrultusunda goriisme sorular1 yeniden yapilandirilmistir.
Uzman goriisii dogrultusunda arastirma amacma uygun olmadig1 gerekgesiyle 2 soru formdan
¢ikarilmistir. Nitel veriler toplanmaya baslamadan 6nce ¢alisma grubu icinde yer alan bes 6grenci ile
formun pilot uygulamasi yapilmis ve gerekli goriilen yerlerde yapilan diizenlemeler sonucunda
formun son sekli olusturulmustur. Yari yapilandirilmis goriisme formu 6 sorudan meydana

gelmektedir.
Veri Toplama Siireci

Veriler, 2021-2022 egitim-6gretim yariyilh bahar yariyilinda toplanmistir. Nicel boyut
kapsaminda ©lgme aracinin uygulamas: arastirmaci tarafindan yapilmistir. Veri toplama stiireci
sonunda eksik ya da hatali veriler belirlenerek arastirmaya dahil edilmemistir. Nitel kapsamda ise
veriler goriisme yoluyla elde edilmistir. Goriismeler katihmcilarin tercihi dogrultusunda, ses kayat
cihazi yoluyla kaydedilerek ya da yazili olarak yiiz yiize yapilmigtir. Goriismelerin her biri okul
yonetiminden alian izinle dgretmenler odasi ya da uygun bos bir smifta ortalama 30-45 dakika
araliginda gergeklestirilmigtir. Yazili olarak kaydedilen goriismelerde, goriisme kayitlar1 goriisme

sonrasinda katilimcilarla birlikte kontrol edilmis ve gerekli goriilen diizenlemeler yapilmistir.
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Ardindan verilerin transkripsiyonu gergeklestirilerek yazili dokiimanlar elde edilmistir.

Gorilismelerden elde edilen veriler dijital ortama aktarilarak muhafaza edilmistir.

Yildirim ve Simsek’e (2013) gore nitel bir arastirmada gegerligin saglanabilmesi icin arastirilan
olgu ya da olay hakkinda biitiinciil bir resim olusturabilmek adina arastirmacinin elde ettigi verileri
ve ulastig1 sonuglar teyit etmesine yardimci olacak gesitleme, katilimcr teyidi, meslektas teyidi gibi
yontemler kullanilmalidir. Bu arastirmanin nitel boyutunda, yar1 yapilandirilmis goriisme formlarinin
hazirlanmasi siirecinde iki ayri alan uzmanindan uzman goriisii alinmistir. Ayrica veri analizi
siirecinde kod, kategori ve temalar olusturulduktan sonra bir alan uzmanindan goriis alinarak
meslektas teyidi saglanmasi yoluna gidilmistir. Calismada ayrica 6rneklem belirlenirken oniki farklh
okulda 6grenim goren Ogrencilerle goriisme yapilarak cesitleme saglanmaya calisilmistir. Arastirma
gilivenirligini artirabilmek adina ise veri analizi siirecinde kod, kategori ve temalar olusturulurken bir
alan uzmani ayrica veri analizi gergeklestirmis ve bu analizler arastirmaci tarafindan yapilan analizler
ile karsilastirilmistir. Yapilan karsilastirmada biiyiik oranda goriis birligi saglandig1 gortilmiistiir.
Ayrica c¢alisma bulgularini desteklemek igin Ogrenci yanitlardan dogrudan alintilar yapilarak
sunulmustur. Calismanin tiim asamalarinda objektif ve tutarh davranilmasina 6nem verilmistir.
Arastirmanin etik boyutunda ise galismanin yapildigi okullarin bagh oldugu il Milli Egitim
Miidiirlikklerinden resmi izin alimmistir. Calisma grubunun kimlikleri gizli tutulmus ve bulgular

boliimiinde 6grenciler 01,02, 03... seklinde kodlanarak sunulmustur.
Verilerin Analizi

Arastirmanin nicel boyutunda, katiimeilarin “kiiltiirel mirasa duyarlilik” durumlar1 degerleri
SPSS 26.0 paket programu ile incelenmistir. Tanimlayici istatistisikler ve normallik analizleri basiklik
carpiklik degerlerine gore yapildiktan sonra dagilimin degerlerinin +1.5 araliginda oldugu ve bu
agidan normal bir dagilima sahip oldugu tespit edilmistir (Tablo 3). Tabachnik ve Fidell (2007) ile
George ve Mallery (2010)'nin belirttigi sinirlar icerisinde (-1 ile+1;-1.5 ile +1.5; -2.0 ile +2.0) yer almasi
normal dagilim icin kabul edilebilir bir durumdur. Bagimsiz degiskenin kategori sayisina bagli olarak
ikili gruplarda Independent Student T-Testi, ¢oklu gruplarda ise Tek Yonlii Varyans Analizi
(ANOVA) ile posthoc testlerinden TUKEY testi kullanilmistir. Sonuglar .05 anlamlilik diizeyinde

yorumlanmustir. Nitel yontemle elde edilen verilerin ¢6ziimlenmesinde ise igerik analizi kullanmistir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.



Yilmaz, S.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Bayburt Universitesi Etik Kurulu

Etik degerlendirme kararinin tarihi = 13.04.2022

Etik degerlendirme belgesi say1 numarasi = 2022/70

Bulgular

Aragtirmanin nitel ve nicel boyutlar1 kapsaminda ulasilan verilerden elde edilen bulgulara

asagida yer verilmistir.

Arastirmanin Nicel Boyutuna Iliskin Bulgular

Tablo 2. Katilimcilarin kiiltiirel mirasa duyarlilik élcegine ait tamimlayici istatistik, normallik ve giivenirlik

analiz sonuclart

Boyut / Olgek n X sd Skewness Kurtosis Cronbach's
alpha
Merak Duyma 592  18.67 3.27 -.554 071 .667
Gelecege Aktarma 592 1241 2.45 -.594 014 .579
Koruma 592 1043 1.73 -1.12 791 560
Olgek Toplam 592  41.51 6.23 -.539 066 .803

Tablo 2 incelendiginde olcek verilerinin normal bir dagilim gosterdikleri ve giivenirlik

degerlerinin tiim boyutlar ve toplam puanda yiiksek seviyede oldugu goriilmektedir. Katilimcilarin

kiiltiirel mirasa duyarhilik 6lgeginden ortalama 41.51+6.23 puan aldig1 goriilmektedir. Olgek alt

boyutlar: incelendiginde; merak duyma alt boyutundan alinan ortalama puanin 18.67+3.27, gelecege

aktarma alt boyutundan alman ortalama puanin 12.41+2.45 ve koruma alt boyutundan alinan

ortalama puanin 10.43+1.73 oldugu goriilmektedir.

Tablo 3. Katilimcilarin kiiltiirel mirasa duyarlilik olcegine ait degerlerinin cinsiyetlerine gore karsilastirilmasi

Boyut Cinsiyet n x ss t p
Erkek 266 18.08 3.39 .
Merak Duyma Kadim 06 1915 3.09 -3.958  .000
5 Erkek 266 12.08 2.53 .
Gelecege Aktarma Kadim 6 12,68 235 -2951  .003
Erkek 266 10.18 1.85 .
Koruma Kadin 326 10.63 159 odze 002
. Erkek 266 40.35 6.44
Olgek Toplam -4.160  .000*
Kadin 326 42.46 5.89
*p<.05

Tablo 3’e gore katimcilarin cinsiyetlerine gore kiiltiirel mirasa duyarliik Olgegi

incelendiginde 6l¢ek toplami ve tiim alt boyutlarda anlamli farkliliklar oldugu goriilmektedir.
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Tablo 4. Katilimcilarin kiiltiivel mirasa duyarlilik 6lgegine ait degerlerinin ailedeki cocuk sayis: degiskenine gore
karsilagtirilmasi

Boyut Ailedeki ¢ocuk sayisi n x ss f p Tukey
Merak Duyma 1 ¢cocuk 35 1842 2.81
2 ¢ocuk 190 19.02 3.24
3 ¢ocuk 238  18.58 3.27 929 446
4 cocuk 88 18.32 343
5 ¢ocuk ve tizeri 41 18.46 3.42
Gelecege Aktarma 1 cocuk 35 1217 2.26
2 cocuk 190 12.61 243
3 ¢ocuk 238  12.47 2.33 1.748 138
4 cocuk 88 11.82 2.89
5 ¢ocuk ve tizeri 41 12.60 2.24
Koruma 1 ¢ocuk 35 10.82 1.56
2 ¢ocuk 190 10.54 1.69
3 ¢ocuk 238 10.44 1.71 1.824 123
4 cocuk 88 10.04 1.91
5 ¢ocuk ve tizeri 41 10.31 1.63
Olgek Toplam 1 cocuk 35 4142 5.32
2 ¢ocuk 190 42.18 6.19
3 cocuk 238  41.50 6.01 1.532 191
4 ¢ocuk 88  40.20 7.15
5 ¢ocuk ve tizeri 41 41.39 6.02
*p<.05

Tablo 4 incelendiginde katilimcilarin ailedeki ¢ocuk sayist durumlarina gore kiiltiirel mirasa
duyarlilik dlgegi test sonuglar incelendiginde Slgek toplami ve alt boyutlarda herhangi bir anlamh
farklilik olmadig: goriilmektedir.

Tablo 5. Katilimcilarin kiiltiivel mirasa duyarhiik 6lcegine ait deerlerinin anne egitim diizeyine gore
karsilagtirilmasi

Boyut Anne Egitim Diizeyi n x ss f p Tukey
Merak Duyma [lkokul Mezunu 183 18.44 3.13
Ortaokul Mezunu 144 18.99 2.84
Lise Mezunu 144 1887 333 1249 291
Lisans ve Uzeri Mezun 121  18.38 3.81
Gelecege Aktarma [kokul Mezunu (a) 183  12.04 2.52
Ortaokul Mezunu (b) 144 12.50 2.17 .
Lise Mezunu (c) 144 1243 257 2618 050" a«d
Lisans ve Uzeri Mezun (d) 121 12.83 2.46
Koruma lkokul Mezunu 183 10.19 1.72
Ortaokul Mezunu 144 10.41 1.65
Lise Mezunu 144 1056 186 2050 106
Lisans ve Uzeri Mezun 121  10.64 1.65
Olcek Toplam Ilkokul Mezunu 183  40.68 6.03
Ortaokul Mezunu 144  41.90 5.49
Lise Mezunu 144 41.88 6.60 1.566 197
Lisans ve Uzeri Mezun 121  41.86 6.82

*p<.05
Tablo 5 incelendiginde katilimcilarin anne egitim diizeyine gore kiiltiirel mirasa duyarlilik

oOlgegi test sonuglar: incelendiginde merak duyma ve koruma alt boyutu ile 6lgek toplam degerlerinde
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anlaml farklilik olmadigy; gelecege aktarma alt boyutunda ise istatistiksel olarak anlam ortaya ¢iktig:

ve bu farklilik incelendiginde annesi ilkokul mezunu olanlarin ortalamasmin lisans ve tizeri

mezuniyete sahip olanlardan anlaml derecede diisiik oldugu goriilmektedir.

Tablo 6. Katilimcilarin kiiltiivel mirasa duyarliik Olcegine ait degerlerinin anne meslek durumlarina gore

karsilagtirilmasi
Boyut Anne Meslek Durumu n x ss f p Tukey
Merak Duyma Ev hanim 478 18.61 3.21
Memur 69 1897 3.57
Serbest Meslek 34 1858 372 O 67
Isci 11 1954 276
Gelecege Aktarma Ev hanimi (a) 478  12.29 247
Memur (b) 69 13.18 243 . b
Serbest Meslek (c) 34 1241 2.16 2.803 039 as
Isci (d) 11 1281 1.99
Koruma Ev hanim1 478 10.35 1.74
Memur 69 10.95 1.49
Serbest Meslek 34 1044 186 2437 064
Isci 11 1045 1.57
Olgek Toplam Ev hanimu 478 4126  6.21
Memur 69 43.11 6.35
1.953 .12
Serbest Meslek 34 4144 6.19 % 0
Isci 11 4281 513
*p<.05

Tablo 6 incelendiginde katilimcilarin anne meslek durumuna gore kiiltiirel mirasa duyarlilik

olgegi test sonuclari incelendiginde; merak duyma ve koruma alt boyutu ile 6lgek toplam degerlerinde

anlaml farklilik olmadigy; gelecege aktarma alt boyutunda ise istatistiksel olarak anlam ortaya ¢iktig1

ve bu farklilik incelendiginde annesi ev hanimi olanlarin ortalamasinin memur olanlardan anlamh

derecede diisiik oldugu tespit edilmistir.

Tablo 7. Katilimcilarm kiiltiivel mirasa duyarlilik 6lgeSine ait degerlerinin baba egitim diizeyine gore karsilastirilmasi

Boyut Baba Egitim Diizeyi n x ss f p Tukey
Merak Duyma flkokul Mezunu 61  18.06 3.16
Ortaokul Mezunu 88  18.55 3.19
Lise Mezunu 199 1893 285 184 315
Lisans ve Uzeri Mezun 244  18.64 3.62
Gelecege Aktarma  Ilkokul Mezunu (a) 61 11.65 2.67
Ortaokul Mezunu (b) 88  12.23 2.39 .
Lise Mezunu (c) 199 1240 229 3052 028" a<d
Lisans ve Uzeri Mezun (d) 244  12.67 2.51
Koruma flkokul Mezunu (a) 61 9.68 1.95
Ortaokul Mezunu (b) 88  10.38 1.78 .
Lise Mezunu (c) 199 1049 170 4572 004" a<cd
Lisans ve Uzeri Mezun (d) 244  10.58 1.63
Olcek Toplam Ilkokul Mezunu (a) 61 3940 6.48
Ortaokul Mezunu (b) 88  41.18 6.02
2.927 .033* <cd
Lise Mezunu (c) 199 4183 566 202 (8% a<
Lisans ve Uzeri Mezun (d) 244 4190 6.59
*p<.05
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Tablo 7 incelendiginde katilimcilarin baba egitim diizeyine gore kiiltiirel mirasa duyarhlik
Olgegi test sonuglari incelendiginde; merak duyma alt boyutunda anlamli farklihik olmadig:
goriilmektedir. Gelecege aktarma alt boyutu degerlerine bakildiginda ise anlaml farkliliklarin oldugu
ve bu fark incelendiginde babasi ilkokul mezunu olanlarin ortalamasinin lisans ve iizeri mezuniyete
sahip olanlardan anlamli derecede diisiik oldugu goriilmektedir. Koruma alt boyutu degerlerine
bakildiginda yine anlamli farkliliklarin oldugu ve bu farklar incelendiginde babas: ilkokul mezunu
olanlarin ortalamasinin lise mezunu ile lisans ve iizeri mezuniyete sahip olanlardan anlamli derecede
diisiik oldugu goriilmektedir. Olgek toplam puanlara bakildiginda anlamli sonuglar oldugu ve bu
sonuglar incelendiginde babasi ilkokul mezunu olanlarin ortalamasinin lise mezunu ile lisans ve tizeri
mezuniyete sahip olanlardan anlamli derecede diisiik oldugu goriilmektedir.

Tablo 8. Katilimcilarin kiiltiirel mirasa duyarlilik olcegine ait degerlerinin baba meslek durumlarima gore
karsilagtirilmasi

Boyut Baba Meslek Durumu n x ss f p Tukey
Merak Duyma Memur 245 18.82 3.49
Serbest Meslek 209 18.66 3.24 721 486
Isci 138 18.40 2.89
Gelecege Aktarma Memur (a) 245 12.77 2.35
Serbest Meslek (b) 209 12.19 2.61  4.757 .009* a>b.c
Isci (o) 138 1210  2.30
Koruma Memur (a) 245 10.70 1.54
Serbest Meslek (b) 209 10.37 1.81 7.046 .001* a>c
Isci (c) 138 10.02 1.84
Olgek Toplam Memur (a) 245 4231 6.27
Serbest Meslek (b) 209 41.23 6.44  3.948 .020% a>c
Isci (c) 138 40.53 5.67
*p<.05

Tablo 8’e gore katiimcilarin baba meslek durumlarina gore kiiltiirel mirasa duyarlilik 6lgegi
test sonuglar1 incelendiginde; merak duyma alt boyutunda anlamli farkliik olmadigi; gelecege
aktarma alt boyutu degerlerine bakildiginda anlamli farkliliklarin oldugu ve bu fark incelendiginde
babasi memur olanlarin ortalamasinin serbest meslek ve isci olanlardan anlamli derecede yiiksek
oldugu goriilmektedir. Koruma alt boyutu ve 6lcek toplam puan degerlerine bakildiginda yine
anlamli farkliliklarin oldugu ve bu farklar incelendiginde babasi memur olanlarin ortalamasinin isci

olanlardan anlamli derecede yiiksek oldugu goriilmektedir.



Yilmaz, S.

Tablo 9. Katilimcilarmn kiiltiirel mirasa duyarhilik 6lcegine ait degerlerinin en uzun yasamlan yer degiskenine

gore karsilastirilmast

Boyut En Uzun Yaganilan Yer n x ss f p Tukey
Merak Duyma Koy 38 18.21 3.86
Tlce 40 1852 3.46
Kiiciik sehir 365 1866 316 407 748
Biiyiik sehir 149 18.83 3.33
Gelecege Aktarma Koy 38 12.78 2.65
flge 40  12.07 243
Kiiciik sehir 365 1233 246 077 403
Bityiik sehir 149 1260 237
Koruma Koy 38  9.97 2.14
flge 40 1047 1.73
Kiiciik sehir 365 1038 176 1841 138
Bityiik sehir 149 1065 151
Olgek Toplam Koy 38 4097 741
Tlce 40  41.07 6.36
654 581
Kiiciik sehir 365 4138 616 OOF O
Biiyiik sehir 149 4210  6.04
*p<.05

Tablo 9’a gore katilimcilarin en uzun siire yasanilan yer durumlarina gore kiiltiirel mirasa

duyarhilik 6lgegi test sonuglari incelendiginde 6lgek toplami ve alt boyutlarda herhangi bir anlamh

farklihigin olmadig1 goriilmektedir.

Tablo 10. Katilimcilarin kiiltiirel mirasa duyarlilik Olcegine ait deerlerinin kitap, gazete ve dergi okuma

durumlarina gore karsilastirilmast

Diizenli Kitap,

Boyut Gazete vb. n x ss t p
Okuma

Merak Duyma Evet 437 18.94 3.13 .
Hayr 155  17.88 3.52 3.328 001

Gelecege Aktarma Evet 437 12.55 2.42 .
Hayir 155 12.02 2.49 2299 022

Koruma Evet 437 10.52 1.70 .
Hayir 155 10.17 1.78 2167 031

Olgek Toplam Evet 437 42.02 6.08 3361 001*
Hayir 155 40.08 6.42

*p<.05

Tablo 10 incelendiginde katilimcilarin kitap dergi okuma durumlarma gore kiiltiirel mirasa

duyarlilik 6lgegi incelendiginde Slgek toplami ve tiim alt boyutlarda anlaml farkliliklar oldugu tespit

edilmistir.
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Tablo 11. Katilimcilarin kiiltiivel mirasa duyarhilik 0Olgegine ait degerlerinin sosyal etkinlige katilma

durumlarina gore karsilastirilmasi

Boyut Cevap n X ss t p
Merak Duyma Evet 461 18.76 3.33
H 1.296 195
ay1r 131 18.34 3.05
Gelecege Aktarma Evet 461 12.43 2.48
H 412 681
ay1r 131 12.33 2.36
Koruma Evet 461 10.43 1.74
Hayir 131 10.43 1.68 020984
Olgek Toplam Evet 461 41.63 6.44 922 358
Hayir 131 41.11 5.41
*p<.05

Tablo 11 incelendiginde; katiimcilarin sosyal etkinlige katilma durumlarina gore kiiltiirel

mirasa duyarlilik dlgegi incelendiginde 6lgek toplami ve alt boyutlarin hi¢birinde anlamh farkhiliklar

olmadig: tespit edilmistir.

Arastirmanin Nitel Boyutuna iliskin Bulgular

Calisma kapsaminda 6grencilere “Yasadigimiz sehirde ve iilkemizde hangi tarihi eserler

vardir? Bildiklerini bizimle paylasir misin?” sorusu sorulmustur. Bu sorudan elde edilen bulgular

Tablo 12’de gosterilmektedir.

Tablo 12. Yasamilan sehir ve iilkede bulunan tarihi eserlere iligkin 6grenci goriisleri

Tarihi Eser Katilimcilar f
Cifte Minareli Medrese O1, Os, O7, Os, Os, O1o, O11, O12, O14, O1s, O16, O1s, O19 13
Saat Kulesi 07, Os, O13, O3, O17 5
Topkap1 Saray1 07, O13, O1g, O1s, Oro 5
Ulu Camii 07, Os, O, O1z, O16 5
Ug Kimbetler Oz, 07, 014, Ow 4
Erzurum Kalesi O3, Os, Os, O, 4
Selimiye Camii Os, O16, Or0 3
Ayasofya Camii Oy, O, 2
Gobekli Tepe Os, On 2
Kiz Kulesi O, O16 2
Galata Kulesi On 1
Yedi Kule O 1
Mevlana Camii Os 1
Dolmabahge Saray1 Os 1
Ishak Pasa Saray1 O 1
Yere Batan Sarnici Oy 1
Siileymaniye Camii Oy 1
Galata Kulesi O 1
Yakutiye Medresesi O 1
Kapali Cars1 Ow 1
Cevap Vermeyenler Os 1

Katilimailarin Cifte minareli medrese (f:13), Saat kulesi (f:5), Ulu camii (£:5), U¢ kiimbetler (f:4)

ve Erzurum kalesi (f:4) gibi yakin cevrelerinde bulunan tarihi eserleri ornek olarak daha fazla

gosterdikleri goriilmektedir. Topkap: Sarayi (£:5) ve Selimiye Camii (f:3) ise {ilkemizde bulunan tarihi

eserlere en fazla verilen orneklerdir. O7;
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“Oncelikle sehrimizden baslayalim; Cifte minareli medrese, {i¢ kiimbetler, saat kulesi, ulu
camii gibi tarihi eserler vardir. Bazen gidip geziyoruz. $imdi {ilkemize gelelim; Ayasofya
Camii, Ishak Paga Saray1, Yere Batan Sarnici, Siileymaniye Camii gibi benzeri daha birgok eser
vardir. Zaten iilkemiz bu konuda oldukg¢a zengin bir {ilkedir...”

ifadesiyle 6nce yasadigi sehirde ve daha sonra iilkemizde bulunan tarihi eserlere 6rnekler vermistir.
Bazi katilmcilar ise yalmizca yasadigi sehirde bulunan tarihi eserlere 6rnekler vermisler ancak
iilkelerinde bulunan tarihi eserlerine iliskin 6rneklendirme yapamamuglardir. O11’in “Cifte minareler,
Ulu Camii vb. seylerdir. Bunlart biliyorum. Ulkemizde pek aklima gelmiyor...” ve O9'un “Mesela yasadiginiz
sehirde Cifte minareli medrese, Saat kulesi vb. tarihi eserler gibi. Ama bunlari bazen gorebiliyoruz. Ulkemizde de

”

vardir ama onlar1 tam bilmiyorum...” ifadeleri katilimcilarin daha ¢ok yasadigr cevrede bulunan tarihi

eserleri tanidiklarini gostermektedir.

Arastirma kapsaminda 6grencilere “Gelenek ne demektir?” sorusu yoneltilmistir. Bu sorudan

elde edilen bulgular Tablo 13'te yer almaktadar.

Tablo 13. Gelenek kavramina iliskin 6grenci goriisleri

Kategori Kod Katilimcilar n
Gegmis Gegmisten giiniimiize kalan seyler O3, Oz, O, On, Ovs 5
Atalarimizdan gelen yazili olmayan  Os 1
kurallar
Eskiden beri devam eden seyler O 1
Atalarimizdan bize kalan seyler Ore 1
Ait olma Bir yoreye ait ozellikler O, Ov 2
Bir {ilkeyi temsil eden seyler Ors 1
Yakin anlam Adet Os, Or 2
Kiiltiir Os 1
Diger Ozel giinler Ors, Ous 2
Insanlarin diizenli olarak 07, O3 2
tekrarladig1 davranislar
Tanimlama Ou 1
yapamayanlar

Katilimcilarin tamamina yakiinin (n:18) gelenek kavramina iliskin tanimlama yaptiklari
goriilmektedir. Kavramin en fazla (n:8) gegmis ile bag kurularak agiklandigi goriilmektedir. Ornegin;
06,

“Gelenek eskiden atalarimizin yaptig1 ve bizim de yaptigimiz seylere denir. Yani ¢ok 6nceden

yasayan atalarimiz bazi seyler yapmislardir sonra biz de onlardan goriip yapiyoruz. Aslinda

biiyiiklerimizden atalarimizdan gordiiglimiiz yazili olmayan kurallara denir yani. Mesela

biiyiiklerin eli 6piiliir, sofraya ilk 6nce biiyiikler oturur gibi buna benzer bir siirii gelenegimiz
vardir...”

ifadesi ile gelenek kavramini ge¢mis ile bugiin iliskisi i¢inde agiklamaktadir.

Katilimcilarin bir boliimii ise (n:3) gelenek kavramini bir {ilkeye ya da bir yoreye ait 6zellikler
olarak tamimlamislardir. O9 “Gelenek insanlarin kendi yorelerine ait olan dzelliklerdir. Mesela diigiinlerde
geline kina yakmak, gelin alimrken sandiin iistiine oturmak gelenektir. Bizim diigiinlerimizde bunlar

yapilir...” ifadeleri ile geleneklerin yasanilan yoreye ait olma 6zelligini vurgulamaktadir.
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Katilimcilarin gelenek tanimlarinda o6zel gilinler ve tekrar eden davramslar vurgulari da
yaptiklar1 goriilmektedir. O19 “Gelenek izl giinlerdir. Bizim ise dini ve milli bayramlarimiz vardir. Bunlar
her yil yapildig icin bizde de gelenek olarak kalmigtir...” ve O7 “Insanlarin veya iilkenin her yil, her giin, hey
ay yaptiina gelenek denir...” ifadeleri ile gelenek kavramini tekrar edilen davranislar olmasi 6zelligi ile
acgiklamislardir. Bu tanimlamalar kavrami tam olarak aciklayan bir bilgi icerigine sahip olmamasi ile
birlikte geleneklerin tekrar edilen davranislar olmasii vurgulamas: acisindan dikkat cekicidir. Az
sayida katilimcinin ise kavrami; adet (n:2) ve kiiltiir (n:1) gibi benzer kavramlarla agikladiklar

goriilmektedir.

Arastirma kapsaminda oOgrencilere yoneltilen “Geleneklerimize Ornek verebilir misin?”

sorusuna yonelik 6grenci goriisleri Tablo 14’de verilmistir.

Tablo 14. Geleneklerimize verilen drneklere iliskin 63renci goriisleri

Gelenekler Katilimcilar f
Diigtinler O1, Os, O3, Os, Os, On1, O12, O 8
Biiyiiklerin elini 6pmek Os, Os, O10, O15, O16 5
Dini ve milli bayramlar O19, 07, Os, O16 4
Halk oyunlari Oz, O, O7 3
Yemeklerimiz 04, 07, O3 3
Kurban bayraminda kurban kesmek Oi5, Orr 2
Kiyafetlerimiz Oy, On 1
Yer sofrasinda yemek yemek Ors 1
Yer yataginda uyumak Ors 1
Halay cekmek O 1
Kiz isteme O 1
Kina gecesi O 1
Asker ugurlama O 1
Yemek sofrasina ilk dnce biiyiiklerin oturmasi Os 1
Oyunlarimiz O 1

Katillmcilarin yarisina yakiminin (f:8) geleneklere ornek olarak diigiinleri gosterdikleri
goriilmektedir. Daha sonra ise biiyiiklerin elini 6pmek (f:5) ve dini ve milli bayramlar (f:4) halk
oyunlari (f:3) ve yemeklerimiz (f:3) 6rnekleri verilmistir. O4,

“Gelenek bir iilkenin halk oyunlari, yemekleri, kiyafetleri olabilir. Bizim geleneklerimiz halk

oyunlarimiz kiiltiirel yemeklerimiz mesela adana kebap, cag kebap ya da horon tepmek gibi

geleneklerdir. Baz1 koylerde giyilen kiyafetler var drnegin ihram gibi ya da salvar gibi. Bence
bunlar da gelenektir.”

ifadesiyle halk oyunlari, yemek ve kiyafetlere iliskin gelenek &rneklendirmeleri yapmugtir. O15 ise
“Mesela bayramda biiyiiklerimizin ellerini dpmek, kurban bayranunda inek kesmek gelenektir.” ifadeleriyle

bayramlarda gergeklestirilen gelenekleri 6rnek olarak gostermektedir.

Arastirma kapsaminda katilimcilara yoneltilen “Geg¢miste yasamis insanlarin kiyafetleri,
yemekleri, sanat eserleri, yazdiklar1 ninni, tiirkii gibi eserleri tamimak ve 6grenmek senin igin énemli

midir? Neden?” sorusuna yonelik 6grenci goriisleri Tablo 15’de verilmistir.
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Tablo 15. Kiiltiirel miras dgelerini tanima ve 6grenmenin énemine yonelik 63renci goriisleri

Tema Kategori Kod Katilimcilar
Eskiden yasamis insanlar1 tantyabilmek
onlar hakkinda bilgi sahibi olabilmek
Tamima icin bu eserler taninmali ve onlar 01,07, On
hakkinda bilgi sahibi olunmalidir
Bu eserler iilkemize aittir Oz
Bu eserler bizim kiiltiiriimiiz ve Os
Sahip olma degerlerimizdir
Bu eserler bizim kendi {irettigimiz Oo
seylerdir
Onemlidir
Eskiden yasamis insanlarin
eserlerinden 6rnek alarak daha iyilerini O, O, O1s 3
Gelecege aktarma yapabiliriz
Gelecege aktarabilmek i¢in tanimali ve Os, Os, O13 3
ogrenmeliyiz
Gegmiste yapilan her sey ¢ok giizeldir Onz, O1s
Gec¢migten kaldiklar1 i¢in 6nemli ve O 1
degerlidirler
Eskiden yasayan insanlar emek vererek O 1
Deger verme olusturduklar icin sayg1 duyulmalidir
Bize emanet olduklari icin 6nemlidirler ~ O 1
Bilmiyorum s, Os

Katilimcilarin biiyiik ¢ogunlugunun (n:17) ge¢miste yasamis insanlarin kiyafetleri, yemekleri,
sanat eserleri, yazdiklari ninni, tiirkii gibi eserlerin taninmasi ve Ogrenilmesine dnem verdikleri
goriilmektedir. Bu tema iginde ise en fazla gelecege aktarma (n:6) ve deger verme (n:5) kategorilerinde
goriis bildirilmistir. Daha sonra tanima (n:3) ve sahip olma (n:3) kategorilerinde goriis bildirildigi
goriilmektedir. Az sayida 6grenci (n:2) ise konu hakkinda bir fikri olmadigini belirtmistir. O7 “Tabiiki
benim icin onemli. Ciinkii gegmisteki insanlarin nasil yasadiklarini bu eserleri tanyarak 6grenebiliriz. Eskilerin
nasil yasayp neleri gelistirdigini 6greniriz. Hatta bu yiizden miizeler agildi...” ifadesi ile kiiltiirel miras
Ogelerinin taninmasinin ge¢miste yasamis insanlar hakkinda bilgi sahibi olabilmek igin &nemli

“

oldugunu vurgulamistir. O18 ise “...Ornegin eski tiirkiileri ninnileri dinledikce bize ilham gelir daha

4

giizellerini yapariz. Eskiler ¢ok marifetli oldugu icin onlarm yaptiklarindan tiiyo alabiliriz...” ifadesi ile
kiiltiire] miras Ogelerini taniyarak onlar1 gelecege aktarabilecegimizi kiiltiirii gelistirme {izerinden
agiklamaktadir. O2 “Evet nemlidir. Ciinkii onlarin yaptiklart yemekleri biz de yapiyoruz. Kuyafetlerini
miizede gorebiliriz. Eskiden yasayan insanlarin kiyafetleri, sanat eserleri, yemekleri, masallar1 hepsi

”

Tiirkiye'mize aittir. O vyiizden tammali ve unutmamalyyz...” ifadeleri ile kiiltiirel miras Ogelerinin

iilkemize ait unsurlar olmasi nedeniyle taninmasi ve 6grenilmesi gerektigini belirtmektedir.

Araghirma kapsaminda katihimcilara yoneltilen “Tarihi eserlerimizi, ge¢misten giiniimiize
kalan ninni, masallar1 ya da geleneklerimizi korumali miy1z? Neden?” sorusuna yonelik katilimci

goriisleri Tablo 16’da yer almaktadur.
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Tablo 16. Kiiltiirel miras dgelerini korumanin énemine yonelik 63renci goriisleri

Tema Kategori Kod Katilimci n
Gelecekte yasayacak insanlara 01,02, O, 05, 010, O3 6
aktarabilmek i¢in korumaliy1z
Gelecekte unutulmamalari igin Ou 1

Gelecege aktarma  korumaliyiz
Korumazsak yok olurlar Os 1

Korumaliy1z
Bizi temsil ettikleri ve iilkemizi ~ Os 1
taruttiklari i¢in korumaliyiz

Sahip olma Glintimiizde de kullanildiklar &7, Ow 2
i¢in korumaliy1z
Clinki onlar bize mirastir O, Ors 2
Deger verme Degerli ve 6nemli olduklari i¢in Os, O12, O17, One 4
korumaliyiz
Korumazsak atalarimiza Oo 1
saygisizlik yapmis oluruz
Bilmiyorum Ors 1

Katilmcailarin tamamina yakini (n:18) tarihi eserlerin, ge¢misten giiniimiize kalan ninni,
masal, tiirkii gibi kiiltiirel Ogelerin ya da geleneklerin korunmasi gerektigini belirtmislerdir.
Katilimcilar en fazla gelecege aktarma (n:8) kategorisinde goriis bildirmis ve kiiltiirel miras 6gelerinin
gelecekteki insanlara aktarilmasi ve unutulmamast igin korunmasi gerektigini belirtmislerdir. O3,

“Korumaliy1z ¢ilinkii gelecekteki ¢ocuklar da bu tarihi eserleri gormeli ve Tiirkiye’'yle gurur

duymalilar. Gelecekteki kardeslerimiz de geleneklerimizi tanimali. Mesela belki gelecekte

bebekler bu ninnileri dinleyecekler. Bana annem hep ninesinden 6grendigi masallar1 anlatryor

uyurken. Belki gelecekte cocuklar uyurken bu masallari dinleyecekler. Iste bu sebeple
korumali ve onlara birakmaliy1z biz...”

ifadeleri ile kiiltiirel miras ogelerinin gelecege aktarilmasi i¢in korunmasi gerektigini belirtmektedir.

Deger verme (n:7) kategorisinde ise kiiltiirel miras dgelerinin ge¢gmisten kalan miras olmalars,
degerli ve Onemli olmalar1 ve geg¢misimize ve biiyiiklerimize saygi gostermek gerekliliginden
korunmas gerektigine iliskin gortis belirtilmistir. “Korumalyyiz ciinkii onlar atalarimizdan kalma tarihi
eser. Eserlerimiz cok degerli. Onlar bir efsane ve mucize gibi seylerin yerine gecer...” (O12) ve “Evet ciinkii
onlar bize atalarumizdan ve ninelerimizden kalmistir. Sahip cikmazsak saygisizlik olur...” (O9) ifadeleri

katilimailarin kiiltiirel miras 6gelerine verilen degeri ve duyulan saygiy1 ifade eder niteliktedir.

En az goriis ifade edilen kategori ise sahip olma (n:3) kategorisidir. Bu kategoride korunma
gerekgesi ise bu Ogelerin tilkemizi temsil eden ve tanitan Ogeler olmasi ve ayrica giiniimiizde de
kullaniliyor olusu olarak agiklanmaktadir. “Tabii ki bence korumalyyiz ciinkii o ninniler tiirkiiler bizim
nereli oldugumuzu temsil eder ve iilkemizi tamtir...” (O4) ifadeleri kattlimcimn kiiltiirel miras dgelerinin

bir iilkeye ait olduklar1 i¢in korunmasi gerektigine isaret etmektedir.
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Arastirma kapsaminda katilimcilara yoneltilen “Kiiltiirel miras ogelerini korumak igin
herhangi bir sey yapar misin? Eger yapiyorsan bunlar nelerdir?” sorusuna yonelik 6grenci gortisleri

Tablo 17’de verilmistir.

Tablo 17. Kiiltiirel miras dgelerini korumak icin sorumluluk alamaya yonelik 63renci goriisleri

Kategori Kod Katilimcilar n
Tarihi eserlere zarar vermiyorum 09, O3, O11, O 4
Oyunlarimizi, tarihi eserlerimizi vb. O, Os 2
bilmeyen insanlara anlatryorum,
tanitryorum
Tarihi eserleri ziyaret edip tanimaya O, Os 2
calistyorum

Uygulama  Zarar verenleri uyariyorum Ons 1
Geleneklerimizi yasatmaya On 1
calistyorum
Neler yapilabilecegini internetten Or, Os 2

Bilme aragtirnyorum
Unutmamaya calistyorum Ov 1

Diger Cevremi temiz tutuyorum Ol, Os

Herhangi bir sey O, Oz, O15, 019 4

yapmiyorum

Katilmaillarin  biliytik boliimiiniin  (n:15) kiiltiirel miras ogelerini koruma noktasinda
gorislerinin; uygulama (n:10), bilme (n:2) ve diger (n:1) kategorilerinde toplandig1 goriilmektedir.
Katilimcilarin az bir boliimii ise (n:4) kiiltiirel miras Ogelerini korumak icin herhangi bir sey
yapmadiklarii belirtmislerdir. Katilimcilarin yaklasik yarisinin (n:10) kiiltiirel miras Ogelerini
korumak i¢in uygulama diizeyinde bir duyarlilik gosterdigi anlasilmaktadir. Uygulama kategorisinde
katilimailarin; tarihi eserlere zarar vermeyerek, kiiltiirel dgeleri diger insanlara anlatarak ve tanitarak,
tarihi eserleri ziyaret edip taniyarak ve zarar verenleri uyararak, geleneklerimizi yasatarak kiiltiirel
ogeleri korumaya kargi duyarlilik gosterdikleri goriilmektedir. O13 “Tarihi eserleri gezip goriiyoruz.
Uzerine yazi falan yazmam. Saygi duyarim. Vurmak gibi seyler yapmiyorum. Miizelerde resim cekilmez, tarihi

”

eserler cizilmez, kirletilmez ben bunlara uyarim...” ifadeleri ile kiiltiirel miras Ogelerini koruma
noktasinda uygulama diizeyinde duyarliik gosterdigini belirten ifadeler kullanmaktadir. Bir
katilimcinin ise “Mesela biz de devam ettirebiliriz geleneklerimizi. Yani boylece unutulmazlar ve yasarlar. Ben
mesela diigiinlerde oynamay: severim. Geleneklerimizde gelin giderken dua edilir, sandiga oturulur, kap:

tutulur. Ben bunlari uygularim...” (O11) ifadesi gelenekleri yasatmaya y&nelik olarak uygulama

diizeyinde bir duyarliliga sahip oldugunu gostermektedir.

Katilimcilarin bir boliimiiniin ise (n:3) bilme kategorisinde, kiiltiirel 6gelerin nasil korunmasi
gerektigine iligkin aragtirma yaparak ve bu ogeler ile ilgili bildiklerini unutmamaya calisarak bilgi
diizeyinde bir duyarhlik gosterdikleri anlagilmaktadir. “Bazen dgretmenimiz bize derste bu konular:

anlattiktan sonra ben kitapta gordiigiim resimlere bakiyorum. Internetten bazen arastiryorum odevlerimizde
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lazim oluyor. Yani arastirtyorum orada nasil korumanmiz gerektigini...” (O3) ifadelerinden katilimcinin soz

konusu 6geleri korumaya yonelik bilgi diizeyinde bir duyarlilik gosterdigi anlasilmaktadir.

Katilimcilarin bir béliimiiniin ise kiiltiirel miras ogelerini korumaya yonelik bir duyarlhiliga
sahip olmadig1 goriilmektedir (n:4). O19 diisiincelerini “Ben bir sey yapmam ama diger insanlar
yapyordur...” seklinde ifade etmistir. Az sayida katilimci ise (n:2) gevresini temiz tutarak kiiltiirel
ogeleri koruduguna iliskin goriis bildirmistir. Bu noktada katihmcilarin kiiltiirel miras ogelerini
korumakla g¢evreyi temiz tutmak arasinda bir iliski kurduklar1 ancak bu iliskinin dogrudan bir iligki

olmadig1 sdylenebilir.
Tartisma ve Sonuclar

Arastirmanin bu bdliimiinde c¢alismanin nicel ve nitel boyutuna iliskin sonuglar

iligkilendirilmis, birlestirilmis ve yorumlanmuistir.

Arastirmanin nicel boyutuna iliskin sonuglar ilkokul 6grencilerinin genel kiiltiirel mirasa
duyarlilik diizeylerinin yiiksek oldugunu gostermektedir. Calismanin nitel boyutu kapsaminda ise
ilkokul 6grencilerinin kiiltiirel miras gelerini tanima, anlamaya ¢alisma, deger verme ve koruma igin
sorumluluk alma boyutlarinda duyarliliklar: belirlenmeye calisilmistir. Nitel kapsamda katiimcilarin
tarihi eserleri ozellikle yerel 6l¢lide tamidiklar1 ve somut olmayan kiiltiirel miras ogelerinden olan
gelenek kavramini, bilgi eksiklikleri olmakla birlikte, genel olarak tanimlayabildikleri goriilmiistiir.
Katilimcilarin kiiltiirel miras Ogelerinin taninmasi ve oOgrenilmesine onem verdikleri sonucuna
ulasilmistir. Ayrica ogrenciler kiiltiirel miras 6gelerini korumak igin sorumluluk alma boyutunda
duyarliik gostermektedirler. Arastirmanin nicel ve nitel sonuglarinin bu noktada uyum gosterdigi
sOylenebilir. ﬂkbgretim diizeyinde yapilan farkli calisma sonuglar1 da 6grencilerin kiiltiirel mirasa
duyarliliga (Kilcan ve Akbaba, 2013), kiiltiirel degerleri koruma ve gelistirme degerine (Keskin ve
digerleri, 2012) ve tarihsel mirasa duyarlilik degerine (Baydar, 2009) sahip olduklarini gostermektedir.

Yapilan arastirmalar, arastirma sonuglariyla benzerlik gostermektedir.

Arastirmanin nicel boyutunda kiiltiirel mirasa duyarlilik dlgeginin tiim alt boyutlarinda ve
genel kiiltiirel mirasa duyarlik diizeylerinde kiz &grencilerin kiiltiirel mirasa duyarhliklar1 erkek
ogrencilere gore daha yiiksek bulunmstur. Calisma sonuglarimiza benzer sekilde Keskin (2008) besinci
siif dgrencileri ile yaptiklar: arastirmada; tarihsel mirasa duyarlilik degerine kiz 6grencilerin erkek
Ogrencilere oranla daha yiiksek diizeyde sahip olduklari sonucuna varmistir. Tiirk ve Nalcact (2011)
ise besinci sinif dgrencilerinin tarihsel mirasa duyarlilik degerini edinim diizeylerinin cinsiyete gore
farklilasmadigr sonucuna varmislardir. Arastirmada ilkokul &grencilerinin kiiltiirel mirasa yonelik
duyarhiliklar1 belirlenmeye g¢alisilmistir. Benzer arastirmalarda ogrencilerin kiiltiirel mirasa yonelik
tutumlarmin belirlenmeye calisildigr gortilmektedir. Dogan ve Temple (2011) tarafindan yapilan
aragstirmada Ingiltere ve Tiirkiye'de 9-10 yas araliginda oOgrencilerin kiiltiirel mirasa iliskin

tutumlarinda cinsiyetin etkili olmadig1 sonucuna ulasilmistir. Daha {iist yas gruplar ile yapilan bir
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calismada (Sidekli ve Karaca, 2013) 6gretmen adaylarmin kiiltiirel mirasa yonelik tutumlar: tizerinde
cinsiyetin bir etkisi olmadig1 sonucuna varilmistir. Bu calismalarin aksine Giimiis ve Adanali (2011)
ise ortadgretim diizeyinde kiz Ogrencilerin kiiltiirel mirasin korunmasina iliskin tutumlarinin
erkeklere oranla daha olumlu oldugunu belirtmektedirler. Kiiltiirel mirasa yonelik akademik
basarmin 6l¢iilmeye calisildigr bir arastirmada ise Arikan (2012) yedinci smif 6grencilerinin kiiltiirel
mirasa yonelik akademik basarilarinda cinsiyetin bir farklilik olusturmadigini ifade etmektedir. Giirel
ve Cetin (2020) 6gretmen adaylarinin somut olmayan kiiltiirel mirasa yonelik basarilarinin cinsiyet
degiskeninden etkilenmedigini belirtmektedir. Arastirma sonuglarindaki bu farklilik; kiiltiirel mirasa
duyarhilik, tutum ve basarmin birbirlerinden farkli degiskenler olmasi ve arastirmalarda ulasilan
Oorneklemlerin farkli 6grenim diizeyinde olmalarindan kaynakli olarak konuya yonelik akademik
tecriibelerinin degismesiyle aciklanabilir. Arastirmada ayrica ailedeki ¢ocuk sayisinin 6grencilerin
kiiltiirel mirasa duyarhiliklarin etkileyen bir degisken olmadig: belirlenmistir. Arastirma sonucumuza
benzer sekilde Tiirk ve Nalcac1 (2011) besinci siif 6grencilerinin tarihsel mirasa duyarlilik degerini

edinim diizeylerinin kardes sayisina gore farklilasmadigini belirtmektedirler.

Arastirmanin nicel boliimiiniin sonuglarindan biri uzun siire yasanilan yerin ve sosyal
etkinliklere katilma durumunun 6grencilerin kiilttirel mirasa duyarliliklarmi etkileyen bir degisken
olmadigidir. Arastirmanin nitel boyutunda ise katiimcilarin yasadiklari sehir ve iilkede bulunan,
somut kiiltiirel miras &geleri iginde degerlendirilen tarihi eserlere yonelik tamima boyutunda
duyarhiliklar1 belirlenmeye caligilmistir. Ilkokul 6grencilerinin sinirli olmakla birlikte daha cok
yasadiklar1 sehirde bulunan tarihi eserleri tanidiklari, {ilke genelinde verilen tarihi eser 6rneklerinin
ise az sayida oldugu goriilmiistiir. Bu noktada arastirmanin bu nicel sonuglar ile nitel sonucunun
birbiriyle ortiismedigi diisiiniilmektedir. Nitekim nicel sonuca gore, uzun siire yasanilan yer ve sosyal
etkinliklere katilma durumu ogrencilerin kiiltiirel mirasa duyarliliklarini etkilememektedir. Ancak
nitel sonuglar 6grencilerin daha ¢ok yasadiklar1 sehirde bulunan tarihi eserleri tanidiklarina isaret
etmektedir. Arastirmanin bu nitel sonucu, yasant: yoluyla elde edilen deneyimlerin kiiltiirel miras:
tanimada daha etkili oldugunu diistindiirmektedir. Benzer sekilde Arikan (2012) yedinci smif
Ogrencilerinin kiiltiirel mirasla ilgili konulardaki basarilarinin yerel igerikli sorularda genel igerikli
sorulara oranla daha yiiksek oldugunu belirtmektedir. Literatiirde ayrica kiiltiirel mirasa duyarlilig:
deger olarak kazandirmakta ders disindaki aktivite ve sosyal etkinliklerin 6grencilerin algisinda
olumlu etkiler olusturdugu belirtilmektedir (Altunay ve Yalginkaya, 2011; Kilcan ve Akbaba, 2013).
Kiiltiirel miras egitimi, ¢evremizdeki diinyayla etkilesime girdigimizde gerceklesir (Hunter, 1988).
Ivon ve Kuscevic'in (2013) de belirttigi tizere 6grencilerin okul disinda edindigi anlam ve deneyime
deger verilmeli ve bu deneyim daha dinamik bir 6grenme siirecine dahil edilmelidir. Nitekim
literatiirde yer alan ¢alismalar kiiltiirel miras egitimi ile ilgili etkinliklerin &grencilerde kiiltiirel mirasa
iliskin tutumu gelistirdigini (Curtis ve Seymour, 2004; Donmez ve Yesilbursa, 2014); tarihsel alan

gezisi gibi ders dis1 aktivitelerin (Kilcan ve Akbaba, 2013), farkli sosyal etkinliklerin (Altunay ve
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Yalginkaya, 2011), planli miize etkinliklerinin (Akyiirek, 2011), dijital oyunlarin (Mortara, Catalano,
Bellotti, Fiucci, Houry-Panchetti ve Petridis, 2014; Khan, Melro, Amaro ve Oliveira, 2020) dijital
haritalarin (Apostolopoulou, Carvoeiras ve Klonari, 2014) ve artirilmis gergeklik uygulamalarinin
(Petrucco ve Agostini, 2016) 6grencilerin kiiltiirel mirasa iliskin bilgi ve algilarinda olumlu etkiye
sahip oldugunu gostermektedir. Ayrica 6gretmenlerin (Avci ve Memisoglu, 2016) ve dgrencilerin de
(Yilmaz ve Seker, 2011) Kkiiltiirel mirasa yoOnelik farkindaligi artirmak icin miize gezileri gibi
etkinliklerden yararlanilmasi gerektigini diisiindiikleri belirtilmektedir. Bu agidan bakildiginda
kiiltiirel miras egitiminde yasanti yoluyla elde edilecek deneyimlerin artirilmasinin konuya iliskin
duyarliigr ve farkindalig: artiracagr diisiiniilmektedir. Aragtirmanin nicel boyutunda orneklem yas
grubunun 9-10 yas grubu Ogrencilerden olusmasi ve yasadiklar1 sosyal ve fiziki cevre ile
etkilesimlerinin heniiz ¢ok yiiksek diizeyde olmadig1 diisiiniiliirse kiltiirel miras oOgelerini
tanimalarini saglayacak sosyal etkinliklere katiimlarinin diisiik diizeyde olmasinin bu sonucu ortaya

¢ikarmis oldugu diisiiniilebilir.

Aragtirmanin nitel boliimiinde katilimcilarin kiiltiirel mirasi tanima boyutunda; somut
olmayan kiiltiire] miras Ogelerinden olan geleneklere yonelik olarak kavrami bilme ve Ornek
verebilme durumlar incelendiginde ise katilimcilarin kavram tanimlarinda bilgi eksiklikleri olmakla
birlikte genel olarak kavrami tanimlayabildikleri goriilmiistiir. Yapilan tanimlarin daha ¢ok ge¢mis ile
bag kurularak izah edildigi, 6grencilerin geleneklerin ge¢misten giiniimiize aktarilan dgeler olduguna
iliskin bir farkindaliklar1 oldugu goriilmiistiir. Benzer sekilde Giirdogan Bayir ve Cengelci Kose (2019)
de ortaokul 6grencilerinin kiiltiirel mirasy; onceki donemlere ait tarihi, kiiltiirel ve dogal eserler

seklinde tanimladiklarini belirtmektedirler.

Calismada ayrica gelenek tanimlarinda, geleneklerin yasanilan yoreye ya da iilkeye ait
ozellikler olduguna iliskin bir vurgunun oldugu goriilmiistiir. Geleneklere verilen 6rneklerin ise daha
¢ok diigiin ve bayram gibi Ogrencilerin yakin cevrelerinde deneyimleyebildikleri yasantilardan
olustugu goriilmiistiir. Tuncel ve Altuntas (2020) dordiincii sif Ogrencilerinin kiiltiirel miras
kavramma iliskin algilarimi belirlemeye calistiklar1 arastirmalarinda 6grencilerin kiiltiirel miras
Ogelerine iliskin algilarinin daha ¢ok goriintiisel oldugunu ve sosyal yasamlarinda karsilasmis
olduklar: 6geler olduklarini belirlemislerdir. Kilcan ve Akbaba (2013) ise sekizinci sinif 6grencilerinin
kiiltiirel mirasa duyarlilik degeri hakkinda bilissel diizeyde bilgiye sahip olduklarini ancak
katilimailarin somut kiiltiirel mirasa iliskin 6rneklemeler yaptiklarini, soyut kiiltiirel mirasa iliskin
benzetmelerinde eksiklikler bulundugunu belirtmektedirler. Bu durum c¢alisma grubumuzda bulunan
bu yas grubu ogrencilerin heniiz somut islemler déneminde olmalar1 dolayisiyla somut olmayan
kiiltiirel] miras Ogelerini tanimada zihinsel olarak zorluk yasamalar ile aciklanabilir. Bu noktada
arastirmanin nicel boyutunda ulasilan sonuglardan biri olan diizenli olarak kitap, gazete ve dergi
okuyan ogrencilerin; genel olarak kiiltiirel mirasa duyarliklarinin daha yiiksek oldugunun tespit

edilmesi (p<0.05) (Tablo 11); gelenek vb. kiiltiirel miras Ogelerinin tanimasinda kitap ve dergi gibi
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yayinlarin, 6grencilere daha somut yasantilar sunma yoluyla etkili olabilecegini diistindiirmektedir.
Aragtirmanin bu nicel sonucu kiiciik yastaki ¢ocuklarin diizenli kitap okuma ve siireli yayinlar takip
etme aliskanlig1 yoluyla kiiltiirel miras Ogelerine iliskin bilgi edinmesinin kolaylastigini ve bu

durumun kiiltiirel mirasa yonelik duyarlili1 artirdigini diistindiirmektedir.

Calismada Ogrencilerden gelenek kavramini tanimlamalar: istenirken benzer calismalarda
ogrencilerden daha genel olarak kiiltiirel miras kavraminin tanimlanmasi istenmistir. S6z konusu
aragtirmalarda ortaokul 6grencileri kiiltiirel miras kavramini; ge¢misten kalan eserler, gelenek ve
gorenekler (Avci, 2014; Unlii, 2012) ya da tarihi anit ve yapilar, yemekler ve halk oyunlari (Giirdogan
Bayir ve Cengelci Kose, 2019) seklinde tanimlamaktadir. Ogretmen adaylar1 tarafindan ise kiiltiir
kavraminin; yemekler, diigiinler, halk miizigi ve ozanlar1 (Deveci, 2009) seklinde tanimlandig:
goriilmektedir. Daha tist yas grubunda yer alan 6grencilerin de kiiltiirel miras ile ilgili konulardaki
algilarinin somut nesneler agirhikli oldugu goriilmektedir. Benzer sekilde Dere (2021) de 6gretmen
adaylarinin  kiiltiirel miras konusunda algilarmin daha ¢ok somut Ogeler yoluyla oldugunu
belirtmektedirler. Nitekim literatiirde soyut diisiince gerektiren konularda ogrencilerin konuyu
anlamamalar1 (Avcl ve Memisoglu, 2016); sozlii anlatimin teorik olmasi ve bu sebeple soyut kalmasi
(Azrak ve Yalginkaya, 2020) kiiltiirel miras egitiminde 6gretmenlerin karsilastig1 sorunlar olarak yer
almaktadir. Bu konuda Kkiiltiirel miras egitiminin ilkokul &grencilerine kiiltiiri ve mirasi
yansitabilecek farkli gorsel dgelerden yararlanarak yapilan etkinlikler yoluyla gergeklestirilmesinin
etkili olabilecegi (Ulusoy, 2009); etkinlik temelli uygulamalarin ilkokul 6grencilerinde 6zellikle somut
olmayan kiiltiirel mirasa yonelik énemli bir farkindalik olusturdugu (Sag ve Unal, 2019) ve somut
olmayan kiiltiirel miras egitiminde uygulamali calismalarin gerekliligi (Demirezen ve Aktas, 2020)
vurgulanmaktadir. Arastirmada ayrica bazi katilimcilarin gelenek tanimlarinda; 6zel giinler ve tekrar
eden davranislar vurgularinin kavram ile dogrudan ortiismemesi ve bir katilimcinin tanimlama

yapamamasi ise 6grencilerin konu ile ilgili bilgilendirilme ihtiyaglarini ortaya koymaktadir.

Arastirmanin nicel sonuglarina gore, ilkokul 6grencilerinin kiiltiirel mirasa duyarliliklar1 anne
egitim diizeyine gore incelendiginde; annesi ilkokul mezunu olan o6grencilerin kiiltiirel miras:
gelecege aktarma konusunda daha diisiik duyarliiga sahip oldugu belirlenmistir. Tlkokul
ogrencilerinin kiiltiirel mirasa duyarliliklar1 baba egitim diizeyine gore incelendiginde ise; baba egitim
durumu lisans ve {izeri olan ¢ocuklarin kiiltiirel miras: gelecege aktarma, kiiltiirel mirasi koruma ve
genel olarak kiiltiirel mirasa duyarliklarinin daha yiiksek oldugu tespit edilmistir (p<0.05) (Tablo 8).
Arastirma sonuglarimiza benzer sekilde literatiir incelendiginde ilkogretim diizeyindeki 6grencilerin
anne ve baba 6grenim diizeyi arttik¢a kiiltiirel mirasa duyarlilik diizeylerinin (Baydar, 2009; Keskin,
2008; Tiirk ve Nalgaci, 2011) ve akademik basarilarinin (Arikan, 2012) arttigi goriilmektedir.
Arastirmada ilkokul 6grencilerinin kiiltiirel mirasa duyarliliklar1 anne meslegine gore incelendiginde;
annesi ev hanimi olan ¢ocuklarin kiiltiirel miras1 gelecege aktarma konusunda daha diisiik duyarhiliga

sahip oldugu belirlenmistir. Keskin (2008) anneleri memur olan 6grencilerin tarihsel mirasa duyarlilik
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degerine sahip olma diizeylerinin daha yiiksek oldugunu belirlemistir. flkokul 6grencilerinin kiiltiirel
mirasa duyarliliklar1 baba meslegine gore incelendiginde; babasi memur olan ¢ocuklarin kiiltiirel
mirasi gelecege aktarma, kiiltiirel miras1 koruma ve genel olarak kiiltiirel mirasa duyarliklarinin daha
yiiksek oldugu belirlenmistir (p<0.05) (Tablo 9). Benzer sekilde Keskin (2008) besinci smif
ogrencilerinin aralarinda tarihsel mirasa duyarlilik degerinin de bulundugu baz1 degerlere sahip olma
diizeylerini belirlemeye calistig1 arastirmasinda babalar1 memur olan 6grencilerin degerlere sahip
olma diizeylerinin daha yiiksek oldugunu belirlemistir. Bu durum ebeveynin aldig1 egitimin ¢ocugun
kiiltiirel mirasa duyarhiligi tizerindeki olumlu etkisini gosterir niteliktedir. Nitekim arastirmalar
¢ocugun deger ediniminde kiigiik yaslardan itibaren ailenin 6nemli rolii oldugunu vurgulamaktadir

(Akto ve Akto, 2020; Cevherli, 2014; Kog, 2013).

Arastirmanin nitel boyutunda cinsiyet, ebeveyn egitim durumu ya da meslegi gibi
degiskenler ele alinmamakla birlikte 6grencilerin kiiltiirel mirasa duyarliliklary; anlamaya ¢alisma ve
deger verme boyutunda ve ayrica kiiltiirel miras 6gelerini korumak icin sorumluluk alma boyutunda
incelenmeye calisilmistir. Bu noktada arastirmanin nitel sonuglari Ogrencilerin kiiltiirel miras
Ogelerinin taninmasi ve dgrenilmesine 6nem verdiklerini, bu dgeleri korumak i¢in sorumluluk alma
boyutunda duyarlilik gosterdiklerini gostermektedir. Nitekim ilkokul 6grencilerinin kiiltiirel mirasa
duyarliliklari, anlamaya calisma ve deger verme boyutunda incelendiginde katilimcilarin; gecmiste
yasamis insanlarin kiyafetleri, yemekleri, sanat eserleri, yazdiklari ninni, tiirkii gibi eserlerin
taninmas1 ve Ogrenilmesine Onem verdikleri sonucuna ulasilmistir. Kiiltiirel miras ogelerinin
taninmas1 katiimcilar igin ge¢miste yasamis insanlar hakkinda bilgi sahibi olabilmek, gelecege
aktarabilmek ve iilkemize ait unsurlar olmasi nedeniyle &nemlidir. Farkli 6grenim diizeyinde
katilimailar ile yapilan ¢alismalarda da kiiltiirel mirasin 6grenciler tarafindan énemli ve degerli olarak
algilandig (Selanik Ay ve Kurtdede Fidan, 2013; Avci, 2014; Giirdogan Bayir ve Cengelci Kose, 2019),
ve kiiltiirel mirasa yonelik tutumlarmin olumlu oldugu (Arikan, 2012; Giimiis ve Adanali, 2011; Giirel
ve Cetin, 2020) goriilmektedir. Ilkokul ogrencileri ayrica kiiltiirel miras Ogelerinin; gelecege
aktarilabilmesi, iilkemize ait Ogeler olmasi ve degerli olduklar1 icin korunmasi gerektigini
diisiinmektedirler. Bu sonuglardan yola ¢ikilarak ilkokul &grencilerinin kiiltiirel miras Ogelerini
anlamaya c¢alisma ve deger verme boyutunda duyarlilik gosterdikleri sOylenebilir. Arastirma
sonuglarimiza benzer sekilde Kafadar (2021) ortaokul 6grencilerinin kiiltiirel mirasin atalardan miras
kaldig1 icin 6nemli oldugunu, ge¢mis olaylari 6grenmemizi sagladigini, bizi yansittigini, eskileri
unutmamak igin kiiltiirlim{iziin, tarihimizin, gelecegimizin bekasi igin korunmasi gerektigini
diisiindiiklerini belirtmektedir. Giirdogan Bayir ve Cengelci Kose (2019) de ortaokul 6grencilerinin
tarihi ve ekonomik deger tasidig1 igin ve kiiltiir aktarimini saglamasi sebebiyle kiiltiirel mirasin
korunmas: gerektigini diisiindiiklerini belirtmektedirler. Literatiir incelendiginde farkli yas ve

ogrenim diizeyindeki 6grenciler tarafindan da kiiltiirel mirasin; gegmisten gelecege aktarilmasi elzem



Yilmaz, S.

olan, insanligin ortak degeri bulunan ve ona yol gosteren, kiiltiirii yansitan bir kavram olarak

algilandig1 goriilmektedir (Koroglu ve digerleri, 2018; Oztiirk ve digerleri, 2021).

Tlkokul &grencileri ayrica kiiltiirel miras 6gelerini korumak igin sorumluluk alma boyutunda
duyarlilik gostermektedirler. Katilimcilar; tarihi eserlere zarar vermeyerek, zarar verenleri uyararak,
s0z konusu Ogeleri tanitmaya calisarak, ziyaret ederek ve gelenekleri yasatarak davrams diizeyinde
duyarlilik gostermektedirler. Kiiltiirel miras dgelerini korumak i¢in neler yapilabilecegini arastirarak
ise bilgi boyutunda bir duyarlilik gosterildigi goriilmiistiir. Arastirma sonucumuza benzer sekilde
Acik (2020) ilkokul 6grencilerinin kiiltiirel mirasimiz1 gelecek nesillere aktarmamiz i¢in korumamiz
gerektigini diistindiiklerini belirtmektedir. Giirel ve Cetin (2017) ise ortaokul 6grencilerinin kiiltiirel
mirasin korunmasmin ulusal kimligin korunmas: igin gerekli oldugunu diistindiiklerini
belirtmislerdir. Farkli ¢alisma gruplariyla yapilan arastirmalarda da 6gretmen adaylarinin (Selanik Ay
ve Kurtdede Fidan, 2013; Sidekli ve Karaca, 2013) ve iiniversite 6grencilerinin (Giines ve Alagdz, 2018)

kiiltiirel mirasa ve korunmasina yonelik olumlu goriis sahibi olduklar: goriilmektedir.

[lkokul 6grencilerinin kiiltiirel mirasa duyarliliklarina iliskin nicel veriler ile nitel verilerin
uyumu incelendiginde; arastirmanin nicel ve nitel sonuglarimin katilimcilarin kiiltiirel mirasa
duyarlilik diizeyleri acisindan uyum gosterdigi soylenebilir. Nitekim nicel sonuglar, 6grencilerin
olcegin genelinde ve Olgegin merak duyma, gelecege aktarma ve koruma alt boyutlarinda kiiltiirel
mirasa duyarlilik diizeyinin yiiksek oldugunu gosterirken nitel sonuglar da 6grencilerin kiiltiirel
mirasi tanima, anlamaya calisma, deger verme ve koruma igin sorumluluk alma boyutunda duyarlilik
gosterdiklerine isaret etmektedir. Arastirmanin nicel sonuglarina gore uzun siire yasanilan yer ve
sosyal etkinliklere katilma durumu kiiltiirel mirasa duyarlilig etkileyen degiskenler degildir. Bununla
birlikte arastirmanin nitel boyutunda ise dgrencilerin daha ¢ok yasadiklari sehirde bulunan tarihi
eserleri tanidiklar1 goriilmiistiir. Bu noktada arastirmanin bu nicel sonucu ile nitel sonucunun

birbiriyle uyum gostermedigi diisiiniilmektedir.
Oneriler

Kiltiirel] mirasin taninmasi, korunmasi ve sonraki kusaklara aktarilmas: i¢in 6grencilerde
kiiciik yaslardan itibaren duyarlilik olusturulmasi énemli goriilmektedir. Bu duyarlilik biiyiik dlgtide
egitim siireci ile gergeklestirilebilir. Bu egitim siirecinde ise 0gretim programlarinda yer alan Hayat
bilgisi ve Sosyal bilgiler dersi énemli bir gorev iistlenmektedir. Arastirmanin 6rneklem ve ¢alisma
grubunu 4. smif Ogrencileri olusturmaktadir. Bu 6rneklemde yer alan &grenciler Hayat bilgisi ve
Sosyal bilgiler dersini alan Ogrencilerdir. Aragtirma sonuglar1 bu siuf diizeyinde 6grenim goren
ogrencilerin kiiltiirel mirasa iligkin duyarhliklarinin yiiksek oldugunu gostermektedir. Bununla
birlikte Sosyal bilgiler dersi ortaokul diizeyinde de devam etmektedir. Gelecekteki arastirmalar igin
ortaokul diizeyinde 6grenim goren Ogrencilerin kiiltiirel mirasa yonelik duyarliliklarini belirlemeye

yonelik ¢alismalarin yapilmas: onerilebilir. Ayrica farkli sosyo-ekonomik o6zelliklere sahip calisma
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gruplarinda kiiltiirel mirasa duyarliligi yordayan farkli degiskenleri arastiran calismalar yapilmasi

Onerilebilir.



Yilmaz, S.

Ahi Evran University
Journal of Kirsehir Education Faculty

/A

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

Culture is the whole of human knowledge, belief, and behavior, as well as all the material and
spiritual creations that comprise this whole. Culture is defined as the integrity of all kinds of material
and spiritual products such as language, tradition, thought, symbols, laws, rules, morals, theories,
tools, techniques, machines, science, philosophy and works of art, which enable the formation of social
and individual life (Ciigen, 2005). Since culture is a human creation, it can be taught and transferred.
Man has the capacity to transmit his knowledge and creations to future generations. For this reason,
people pass on to the next generation both what they have taken from the previous generation and
what they have created (Giiveng, 1974). Similarly, Oguz (2011) states that culture changes according to
the time it is in and that it can be learned and continuous, while Nuzzaci (2020) describes culture as a
dynamic process that reflects both the present and the past. The fact that culture is teachable also
indicates that it can be transform in this way. Therefore, the transfer and continuation of culture from

one generation to the next gives rise to the concept of cultural heritage.

Cultural heritage is a general name given to works created by previous generations and
believed to have universal values (Hala¢ and Demir, 2017). The Convention for the Protection of the
World Cultural and Natural Heritage separates cultural and natural heritage into two distinct
categories. Under the title of cultural heritage, monuments, building communities, and sites are
examined, whereas under the title of natural heritage, natural monuments consisting of physical and
biological formations or similar form of communities with aesthetic or scientific exceptional universal
value, geological physiographic formations, areas where animal and plant species at risk of extinction
grow, and natural sites with exceptional universal value are examined (United Nations Educational

Scientific and Cultural Organization [UNESCO], 1972).

It is possible to examine cultural heritage in two different ways: as a tangible and intangible
cultural heritage and as a way of defining cultural identity. Kokko and Dillon (2011) define cultural
heritage as the complex relationships between the places where people live, the way they conduct
their lives, and the traditions and rituals that bind people together. Similarly, Barghi, Zakaria,

Hamzah and Hashim (2017) define cultural heritage as a resource that provides information on how
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groups of people lived in the past, their values, and how different groups interacted with one another.
While Simandiraki (2006) evaluates the concept as a permanent way of life, behaviors, attitudes,
material remains (archaeology), history and a consciousness shared by a particular human
community, he emphasizes both tangible and intangible cultural heritage. While Simandiraki (2006)
examines the concept of a permanent way of life, behaviors, attitudes, material remains (archaeology),
and a shared human consciousness, he emphasizes both tangible and intangible cultural heritage as a
way to express one's own personal and spiritual experiences. Cultural heritage emerges not only in
tangible forms such as artifacts, buildings, or landscapes as a result of human activity, but also in
intangible forms (Tuncel and Altuntas, 2020). Intangible cultural heritage consists of the behaviors,
representations, expressions, knowledge, skills, and associated tools, materials, and cultural spaces
that communities, organizations, and in some cases, individuals identify as constituting their cultural

heritage (UNESCO, 2003).

The imperative of protecting the cultural heritage of civilizations throughout the world stems
from the significance of this heritage and its place in the world. There are various national and
international legal regulations pertaining to the protection of cultural heritage. One of the muost
prominent of these regulations can be shown as the United Nations Educational, Scientific and
Cultural Organization (UNESCO)'s acceptance of the UNESCO Convention on the Protection of the
World Cultural and Natural Heritage in 1972. Turkey officially became a party to this convention in
1983. UNESCO's 2003 adoption of the Convention for the Protection of the Intangible Cultural
Heritage is an additional development in the subsequent years. The process of Turkey's becoming a
party to this convention was completed on 27 March 2006 (UNESCQO, 1972). In addition, in 1989 and
1999, Turkey signed the European Convention for the Protection of the Architectural Heritage and the
European Convention for the Protection of the Archaeological Heritage, respectively. The Turkish
constitution guarantees the protection of cultural heritage, and in 1983, Law No. 2863 on the

Protection of Cultural and Natural Assets was enacted (Dénmez and Yesilbursa, 2014).

Legalising regulations alone will not suffice to protect our cultural heritage and pass it on to
future generations. In order for a human-created heritage to be preserved and passed on to future
generations, the society must develop consciousness, awareness, and sensitivity. As Ozturk, Gungor
and Ogelman (2021) stated, it is very important to develop historical awareness in the individual, to
understand and respect the past in order to protect the cultural heritage of the individual, and to
ensure that the past is not forgotten. For anything to be protected, it must be respected. Individuals
should be taught that both tangible and intangible objects of cultural heritage have significance. It is
very important to understand that cultural heritage items are not just treasures of a society but also of
humanity and should be protected. Barghi, Zakaria, Hamzah and Hashim (2017) emphasize that
cultural heritage is an integral part of making sense of our existence, a vital aspect of our social

identity, and a tool for fostering peace and mutual understanding among people. Gross and Rutland
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(2017) state that in order to actively participate in community life, individuals must understand about
their cultures and identities. At this point, the significance of education in fostering cultural heritage
awareness and sensitivity and conserving cultural heritage becomes apparent to the community and
the public at large. In fact, research emphasizes the significance of education in protecting cultural
heritage and raising cultural heritage awareness (Corbishley, 2000; Curtis and Seymour, 2004; Alkis
and Oguzoglu, 2005; Ulusoy, 2009; Taskin Kiilcii, 2015; Sag and Unal, 2019; Demirezen and Aktas,
2020).

One dimension of cultural heritage education is the formal education and training provided
by formal education institutions. Life science and social studies curriculum, particularly at the
elementary level, are the leading courses in cultural heritage education with their priorities arising
from their content being taught in the primary school curriculum. The primary education curriculum
is also the primary education curriculum. The aim of the curriculum of the life science course to raise
individuals who are self-aware and aware of the environment in which they live, have the
fundamental values of family and society, have national, spiritual, and human values, love their
country, and are willing to keep their historical and cultural values alive (Ministry of National
Education, 2018a). The aim of the social studies course curriculum (Ministry of National Education,
2018b) to raise individuals with the awareness that cultural heritage should be protected and
developed, which ensures the formation of national consciousness by understanding the fundamental
elements and processes that comprise Turkish culture and history, demonstrates the course's direct

contribution to fostering cultural heritage awareness among students.

These courses are available for elementary school students in grades 1, 2, 3 and 4. students
should start developing understanding and sensitivity to cultural heritage during this time. In fact,
research highlights the value of educating people about their cultural history at a young age (Taskin
Kiilcii, 2015; Tuncel and Altuntas, 2020; Oztiirk, Giingor and Ogelman, 2021). It is important to
increase the sensitivity of primary school students about cultural heritage in order for them to
recognize and value their culture and cultural elements, to keep them alive and to pass them on to the
people who will live after them as adults in the future. This study aims to determine how sensitive 4th
grade students are to cultural heritage in light of its significance. This study is important in terms of
revealing the sensitivity of primary school students to cultural heritage. Examining 4th grade
students' level of sensitivity to cultural heritage and the factors affecting this sensitivity is important
as it provides data that will shed light on cultural heritage education and the impact of cultural
heritage on the environment. In the literature, there are studies (Curtis and Seymour, 2004; Dogan and
Temple, 2011; Kokko and Dillon, 2011; Giimiis and Adanali, 2011; Kilcan and Akbaba, 2013; Selanik
Ay and Kurtdede Fidan, 2013; Avci, 2014; Dénmez and Yesilbursa, 2014; Giirel and Cetin, 2017;
Koéroglu, Yildirim and Avcikurt, 2018; Giines and Alagéz, 2018; Manci, 2019; Giirdogan Bayir and
Cengelci Kose, 2019; Azrak and Yalc¢inkaya, 2020; Demirezen and Aktas, 2020; Tuncel and Altuntas,
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2020; Oztiirk, Gilingor and Ogelman, 2021) that examine the perceptions, attitudes, awareness or views
of students and teachers about cultural heritage. There are also studies in which textbooks and
curricula are examined in terms of sensitivity to cultural heritage (Pehlivan, 2015; Barghi, Zakaria,
Hamzah and Hashim, 2017; Tasdemir, 2018; Kafadar, 2021). Studies on the development of cultural
heritage as a value in students are also notable in the literature (Baydar, 2009; Tiirk and Nalgaci, 2011;
Keskin, Oksiiz, Gelen and Yilmaz, 2012; Gross, and Rutland, 2017; Acik, 2020). However, there are no
mixed-methods studies examining primary school students' sensitivity to cultural heritage. The study

is expected to contribute to the literature in this regard.

This study aims to examine the cultural heritage sensitivity of primary school students.

Within the scope of this aim, the following research questions were asked:
1. What is the sensitivity level of primary school students to cultural heritage?

2. Does the sensitivity of primary school students to cultural heritage differ according to

gender?

3. Does the sensitivity of primary school students to cultural heritage differ according to the

number of children in the family?

4. Does the sensitivity of primary school students to cultural heritage differ according to their

mother's education level and occupation?

5. Does the sensitivity of primary school students to cultural heritage differ according to their

father's education level and occupation?

6. How is primary school students' sensitivity to cultural heritage in the dimensions of

recognition, trying to understand, valuing, and protection?

7. To what extent is quantitative and qualitative data on the cultural heritage sensitivity of

primary school students compatible?
Method
Research Model

This is a mixed methods study. Mixed methods research involves the use of both quantitative
and qualitative methods in a single study (Fraenkel, Wallen and Hyun, 2015). This study was
conducted through a mixed methods research pattern since the combination of qualitative and
quantitative methods provides a more complete understanding of research problems than the use of
either of these approaches alone (Fraenkel et al., 2015). The study had a convergent, or mixed methods
design in which quantitative and qualitative data collection is conducted simultaneously, quantitative
and qualitative data analyses are conducted separately, and then the two data types are combined

(Creswell and Plano Clarck, 2015). In the study, the survey model was used within the scope of
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quantitative method. The survey model is a research approach that aims to describe a situation as it
currently exists. The event, individual or object that is the subject of the research is tried to be defined
within its own conditions and as it is (Karasar, 2012). In the context of qualitative method, case study
was utilized. "Case study is a qualitative approach in which the researcher collects thorough and in-
depth information from multiple sources on real life, a current limited situation or limited situations

within a certain period of time" (Creswell, 2016).

This study was conducted following certain stages in accordance with convergent design. The
study was carried out according to the stages presented in Figure 1 (Creswell and Plano Clarck, 2015:

77):

Quantitative Data Collectionand
Analysis

Compareor I .
Relate nterpretation

QualitativeData Collectionand /

Analysis

Figure 1. Convergent design model

The research process was carried out as follows:

1st Stage: In order to examine the sensitivity of primary school students to cultural heritage,
quantitative research questions were identified, and the quantitative research method was selected.
Simultaneously, qualitative research questions were identified, and the qualitative research method

was selected.

2nd Stage: A sample group was selected for the collection of quantitative data, permissions
were obtained from the relevant institutions, and data was collected with data collection tools.
Simultaneously, a study group was selected for the collection of qualitative data, permissions were

obtained, and data were collected with data collection tools.
3rd Stage: Quantitative and qualitative data were analyzed separately.

4th Stage: The data obtained from the two sets were correlated, and the results were compiled

and interpreted.
Participants

The study was conducted in the 2021-2022 academic year in Bayburt and Erzurum provinces
with 4th grade primary school students studying in public and private schools. The quantitative

dimension of the study included 592 primary school students, 266 of whom were male and 326 of
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whom were female. The study sample was created through easily accessible case sampling.

Information about the sample of the quantitative dimension of the study is given in Table 1.

Table 1. Information on the study group of the quantitative part of the study

Variable Group f %
Male 266 449
Gender Female 326 55.1
1 child 35 5.9
2 children 190 32.1
Number of Children in the Family 3 children 238 40.2
4 children 88 14.9
5 children and above 41 6.9
Primary School 183 30.9
Graduate
Middle School 144 24.3
Mother’s Education Graduate
High School Graduate 144 243
Bachelor’s Degree or 121 20.4
Higher
Housewife 478 80.7
, . Civil Servant 69 11.7
Mother’s Occupation Self-employed 34 5.7
Worker 11 1.9
Primary School 61 10.3
Graduate
Middle School 88 14.9
Father’s Education Graduate
High School Graduate 199 33.6
Bachelor’s Degree or 244 41.2
Higher
Civil Servant 245 414
Father’s Occupation Self-employed 209 35.3
Worker 138 23.3
Village 38 6.4
The Place of Residence for the District 40 6.8
Longest Period of Time Small city 365 61.7
Large city 149 25.2
. . Yes 437 73.8
Reading Books and Magazines No 155 2.0
T . . Yes 461 77.9
Participation in Social Activities No 131 1
Total 592 100.0

Table 1 indicates that 44.9% of the research participants are male and 55.1% are female.

Examining the number of children in the families of the participants reveals that 5.9% have 1, 32.1%
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have 2, 40.2% have 3, 14.9% have 4, and 6.9% have 5 or more children. According to the educational
level of the mothers, 30.9% of the mothers of the participants completed primary school, 24.3%
completed secondary school, 24.3% completed high school, and 20.4% completed undergraduate
education or higher. The occupation of the mothers of 80.7% of the study group is housewives, 11.7%
are civil servants, 5.7% are self-employed, and 1.9% are workers. Examining the education levels of
the fathers of the study group's participants reveals that 10.3% are primary school graduates, 14.9%
are secondary school graduates, 33.6% are high school graduates, and 41.2% are undergraduate or
higher degree graduates. The occupation of the fathers of 41.4% of the study group is civil servants,
35.3% are self-employed, and 23.3% are workers. It is seen that 6.4% of the study group lived in the
villages for the longest time, 6.8% in the districts, 61.7% in the small cities, and 25.2% in the large
cities, respectively. It is observed that 73.8% of the study group responded affirmatively to the
question of whether they read books and magazines, while 26.2% responded negatively, and that
77.9% of the study group responded positively to the question of whether they participated in social

activities, while 22.1% responded negatively.

Within the scope of the qualitative dimension of the research, interviews were conducted with
19 primary school students who volunteered to participate using the maximum diversity sampling
method. The purpose of maximum diversity sampling is to identify a diverse and relatively small
sample group in order to examine the commonalities and similarities related to the research problem
or situation being studied (Yildirim and Simsek, 2013). In this direction, the study group has tried to
create as much diversity as possible, taking into account the variables of gender, number of children in
the family, the mother's education level and occupation, the father's education level and occupation,
the place of residence for the longest period of time, reading books and magazines, and participation

in social activities.
Data Collection Tools

The socio-demographic characteristics of the students in the study were collected using a
Personal Information Form prepared by the researcher. Quantitative data for the study was collected
using the Cultural Heritage Sensitivity Scale developed by Halag, Giirdogan Bayir and Cengelci Kose
(2021). The scale is a three-dimensional 4-point Likert type measurement tool, for which validity and
reliability studies have been conducted. The cultural heritage sensitivity scale consists of three sub-

dimensions: curiosity, transfer to future generations and protection. The scale consists of 13 items.

The scale, which was developed by researchers and whose validity and reliability studies
were carried out, is a three-dimensional four Likert-type measurement tool. The researcher designed a
semi-structured interview form that was utilized to collect the study's qualitative data. A literature
review was conducted prior to developing the semi-structured interview form. Then, interview

questions were formed in accordance with the purpose of the research. Two distinct experts' opinions
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on the interview questions were sought, and the questions were restructured in light of their
feedbacks. Before the qualitative data were collected, the pilot application of the form was made with
five students in the study group and the form was given its final shape as a result of revisions made

where deemed necessary. Six questions are included in the semi-structured interview form.
Data Collection Process

The data were collected in the spring semester of the 2021-2022 academic year. The application
of the measurement tool was made by the researcher. At the end of data collection, missing or
incorrect scales were identified and excluded from the study. In the qualitative context, the data were
collected through interviews. Depending on the preferences of the participants, face-to-face interviews
were conducted either through a voice recorder or in writing, with the participants being asked to rate
their own performance. The participants were asked to rate their own performance. With the
permission of the school administration, each interview was conducted in the teachers' room or an
empty classroom for an average of 30 to 45 minutes. In the written interviews, the interview
transcripts were reviewed with the interviewees after the interview, and any additions or
modifications were made together. Then, the data obtained from the interviews were transferred to

digital media.

According to Yildirim and Simsek (2013), in order to ensure validity in qualitative research,
methods such as diversification, participant confirmation, and colleague confirmation should be used
to help the researcher confirm the data collected and the conclusions reached in order to create a
comprehensive picture of the investigated phenomenon or event. During the development of semi-
structured interview forms, expert opinion was taken from two field experts for the qualitative
component of this study. Additionally, following the creation of codes, categories, and themes during
data analysis, a field expert was consulted and peer confirmation was sought. Furthermore, when
determining the sample for the study, interviews with students from twelve different schools were
conducted to ensure diversity. While the codes, categories, and themes were being developed during
the data analysis process, a field expert also did data analysis and contrasted with the analyses done
by the researcher in order to strengthen the reliability of the research. It was seen that a great deal of
consensus was reached in the analyses compared. Direct quotations from the student responses are
also included in the findings section to support the research findings. Student opinions were collected
using semi-structured interview forms, which were stored in the digital setting. At each stage of the
research, care was taken to maintain objectivity and consistency. Due to the ethical dimension of the
research, official permission was obtained from the Provincial Directorate of National Education. The
participants' names were kept confidential, and the students were presented by coding as S1, S2, S3...

in the analysis.
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Data Analysis

In the quantitative dimension of the research, the SPSS 26.0 package program was used to

ron

examine the values of the participants' "cultural heritage sensitivity". According to the results of
descriptive statistics and normality analyses based on the kurtosis skewness values, it was found that
the distribution's values were in the range of #1.5 and that it had a normal distribution in this regard
(Table 3). It is acceptable for a normal distribution to be within the limits specified by Tabachnik and
Fidell (2007) and George and Mallery (2010) (-1 to +1; -1.5 to +1.5; -2.0 to +2.0). Depending on the
number of categories of the independent variable, the Independent Student T-Test was used in paired
groups, One-Way Analysis of Variance (ANOVA), and TUKEY test, one of the post hoc tests, were

used in multiple groups. The findings were interpreted at the .05 significance level. The data obtained

through qualitative methods were analyzed using content analysis.
Ethical Permissions of the Study

In this study, all the rules specified to be followed within the scope of the "Higher Education
Institutions Scientific Research and Publication Ethics Directive” were catered to. None of the actions
specified under the title of “Actions Contrary to Scientific Research and Publication Ethics”, which is

the second part of the directive, were undertaken.

Information on the ethics committee's permission: Ethical evaluation committee name = Bayburt

University Ethics Committee
Date of ethical evaluation decision=13.04.2022
Ethics evaluation document number= 2022/70
Results

Below are the conclusions drawn from the data obtained in accordance with the qualitative

and quantitative research dimensions.
Findings Regarding the Quantitative Dimension of the Research

Table 2. Descriptive statistics, normality and reliability analysis results of the participants’ cultural heritage
sensitivity scale

Dimension / Scale n X sd skewness kurtosis Cronbach’s
alpha
Curiosity 592  18.67 3.27 -.554 .071 .667
Transfer to the Future 592 12.41 2.45 -.594 .014 .579
Protection 592  10.43 1.73 -1.12 791 560
Scale Total 592  41.51 6.23 -.539 .066 .803

Considering the data presented in Table 2, we see that the scale data show a normal
distribution and that reliability values are high in all dimensions and in the total score, but not in the
overall score. The results of the participants' average scores on the cultural heritage sensitivity scale

are shown to be 41.51+6.23 points. According to the sub-dimensions of the scale, the mean score from
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the curiosity sub-dimension is 18.67+3.27, the mean score from the transfer to the future sub-

dimension is 12.41+2.45, and the mean score from the protection sub-dimension is 10.43+1.73.

Table 3. Comparison of the participants’ values of the cultural heritage sensitivity scale by gender

Dimension Gender n X Ss t p
.. Male 266 18.08 3.39 .
Curiosity Female 326 19.15 3.09 3958 000
Male 266 12.08 2.53 .
Transfer to the Future Female 06 12,68 535 -2.951 .003
. Male 266 10.18 1.85 .
Protection Female 06 10.63 159 -3.126 .002
Male 266 40.35 6.44 .
Scale Total Female 06 1246 5.89 -4.160 .000
*p<.05

According to the data shown in Table 3, there are significant differences in the total scale and

all sub-dimensions of the cultural heritage sensitivity scale of the participants by gender.

Table 4. Comparison of the participants’ values of the cultural heritage sensitivity scale by the variable of the
number of children in the family

Number of children in

Dimension the family n X ss f P Tukey
1 Child 35 1842 2.81
2 Children 190  19.02 3.24

Curiosity 3 Children 238  18.58 3.27 929 446
4 Children 88 1832 3.43

5 Children and above 41 18.46 3.42

1 Child 35 12.17 2.26
2 Children 190 12.61 243

Transfer to the Future 3 Children 238 1247 2.33 1.748 138
4 Children 88  11.82 2.89

5 Children and above 41 12.60 2.24

1 Child 35 10.82 1.56
2 Children 190 10.54 1.69

Protection 3 Children 238  10.44 1.71 1.824 123
4 Children 88  10.04 1.91

5 Children and above 41 10.31 1.63

1 Child 35 4142 5.32
2 Children 190 42.18 6.19

Scale Total 3 Children 238  41.50 6.01 1.532 191
4 Children 88  40.20 7.15

5 Children and above 41 41.39 6.02

*p<.05
According to the data shown in Table 4, there is no significant difference in the total scale and
sub-dimensions when the test results of the cultural heritage sensitivity scale are examined by the

number of children in the family.
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Table 5. Comparison of the values of the participants’ cultural heritage sensitivity scale by their mother’s

education level

Dimension Mother’s education n X ss f P Tukey
Primary School Graduate 183 18.44 3.13

Curiosit Middle School Graduate 144 18.99 2.84 1249 291

uriosi . .
y High School Graduate 144 1887  3.33

Bachelor’s Degree and Higher 121 18.38  3.81
Primary School Graduate (a) 183 12.04 2.52
Middle School Graduate (b) 144 12.50 2.17

Transfer to the High School Graduate (c). 144 1243 257 2618 050¢  a<d

Future Bachelor’s Degree and Higher 121 12.83 2.46
(d)
Primary School Graduate 183 10.19 1.72
Middle School Graduate 144 10.41 1.65

Protection High School Graduate 144 10.56 1.86  2.050 .106
Bachelor’s Degree and Higher 121 10.64 1.65
Primary School Graduate 183 40.68  6.03
Middle School Graduate 144 41.90 5.49

Scale Total High School Graduate 144 4188 660 000 17
Bachelor’s Degree and Higher 121 41.86 6.82

*p<.05

There were no statistically significant differences between the sub-dimensions of curiosity and

protection and the scale's total values when test results for the cultural heritage sensitivity scale given

in Table 5 were examined according to the participants' mothers' educational levels. In the transfer to

the future sub-dimension, there is a statistical significance and when this difference is examined, it is

seen that the average of those whose mothers are primary school graduates is significantly lower than

those who have a bachelor's degree or higher.
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Table 6. Comparison of the participants’ values of the cultural heritage sensitivity scale by their mother’s

occupation
Dimension Mother’s occupation n X ss f p Tukey
Housewife 478  18.61 3.21
. Civil Servant 69 18.97 3.57
Curiosity Self-employed 3 1858 372 b 6P
Worker 11 19.54 2.76
Housewife (a) 478  12.29 2.47
Civil Servant (b) 69 1318 2.43
Transfer to the Fut 2.803 .039% b
ransier fo the Futire Self-employed (c) 34 1241 2.16 as
Worker (d) 11 12.81 1.99
Housewife 478  10.35 1.74
Civil Servant 69 1095 1.49
P i 2437 .064
rotection Self-employed 34 1044 1.86 3 06
Worker 11 1045 1.57
Housewife 478  41.26 6.21
Civil Servant 69  43.11 6.35
le Total 1. 12
Scale Tota Self-employed 34 4144 6.19 955 0
Worker 11 4281 5.13
*p<.05

According to Table 6, when the test results of the cultural heritage sensitivity scale according

to the mother's occupation status of the participants were examined, it was determined that there is no

significant difference in the sub-dimensions of curiosity and protection and the total values of the

scale. However, there is statistical significance in the transfer to the future sub-dimension, and when

this difference was examined, it was determined that the average of those whose mothers were

housewives was significantly lower than those whose mothers were civil servants and those whose

mothers were housewives was significantly lower than those whose mothers were civil servants.
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Table 7. Comparison of the participants’ values of the cultural heritage sensitivity scale by their father’s
education level

Dimension Father’s education n X ss f p Tukey
Primary School Graduate 61 18.06 3.16
Middle School Graduate 88  18.55 3.19

Curiosity High School Graduate 199 18.93 285 1184 315
Bachelor’s Degree and 244  18.64 3.62
Higher

Primary School Graduate (a) 61  11.65 2.67
Middle School Graduate (b) 88  12.23 2.39
Transfer to the Future High School Graduate (c) 199 1240 229  3.052 .028* a<d
Bachelor’s Degree and 244 12.67 2.51
Higher (d)

Primary School Graduate (a) 61  9.68 1.95
Middle School Graduate (b) 88  10.38 1.78

Protection High School Graduate (c) 199 10.49 1.70 4572 .004* a<cd
Bachelor’s Degree and 244 10.58 1.63
Higher (d)

Primary School Graduate (a) 61  39.40 6.48
Middle School Graduate (b) 88  41.18 6.02

Scale Total High School Graduate (c) 199 41.83 566 2927 .033* a<cd
Bachelor’s Degree and 244 41.90 6.59
Higher (d)

When the test results of the cultural heritage sensitivity scale are examined according to the
participants' fathers' educational level, Table 7 shows that there is no statistically significant difference
in the sub-dimension of curiosity. Considering the values of the transfer to the future sub-dimension,
it is seen that there are significant differences and when this difference is examined, the average of
those whose fathers are primary school graduates is significantly lower than those who have a
bachelor's degree or higher. The difference is not statistically significant. When the values of the
protection sub-dimension are examined, it can be seen that there are some significant differences, and
when these differences are examined, it is seen that the average for people whose fathers only
completed primary school is significantly lower than that of people who completed high school and
have a bachelor's degree or higher. When the values of the protection sub-dimension are examined, it
can be seen that there are some significant differences, and when these differences are examined, it is
seen that the average for people whose fathers only completed primary school is significantly lower
than that of people who completed high school and have a bachelor's degree or higher. When the total
scores of the scale are examined, it becomes clear that there are significant findings, and when these
findings are examined, it becomes clear that the average for people whose fathers only completed
primary school is significantly lower than for people with fathers who completed high school and for

people with a bachelor's degree or higher.
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Table 8. Comparison of the participants’ values of the cultural heritage sensitivity scale by their father’s
occupation

Dimension Father’s occupation n X ss f p Tukey
Civil Servant 245 18.82 3.49

Curiosity Self-employed 209 18.66 3.24 721 486
Worker 138 18.40 2.89
Civil Servant (a) 245 12.77 2.35

Transfer to the Future Self-employed (b) 209 1219 261 4757 .009* a>b.c
Worker (c) 138  12.10 2.30
Civil Servant (a) 245 10.70 1.54

Protection Self-employed (b) 209 10.37 1.81 7.046 .001* a>c
Worker (c) 138 10.02 1.84
Civil Servant (a) 245 4231 6.27

Scale Total Self-employed (b) 209 41.23 6.44 3948 .020* a>c
Worker (c) 138  40.53 5.67

*p<.05

According to Table 8, when the test results of the cultural heritage sensitivity scale were
examined according to the father's occupation status of the participants, it was determined that there
is no significant difference in the sub-dimension of curiosity. On the other hand, when the values of
the transfer to the future sub-dimension are examined, it is seen that there are significant differences
and when this difference is examined, the average of those whose fathers are civil servants is
significantly higher than those of self-employed and workers. When the protection sub-dimension and
the total score of the scale are examined, it becomes clear that there are significant differences, and
when these differences are examined, it is shown that the average for people whose fathers are civil
servants is significantly higher than that of those whose fathers are workers. The difference between

the two is not statistically significant.
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Table 9. Comparison of the participants’ values of the cultural heritage sensitivity scale by the variable of the
place where the participants lived the longest

The place of residence

Dimension for the longest period of n X ss f p Tukey
time
Village 38 18.21 3.86
District 40 18.52 3.46
Curiosit 407 .748
Hrostty Small city 365 18.66  3.16
Large city 149 18.83 3.33
Village 38 12.78 2.65
District 40 12.07 2.43
Transfer to the Future Small city 365 1233 5 46 977 403
Large city 149  12.60 2.37
Village 38  9.97 2.14
. District 40 1047 1.73
Protection Small city 365 1038 176 o4 138
Large city 149 10.65 1.51
Village 38 40.97 7.41
District 40 41.07 6.36
Scale Total .654 581
cale ot Small city 365 4138  6.16
Large city 149 42.10 6.04
*p<.05

According to Table 9, when the test results of the cultural heritage sensitivity scale are

examined by the variable of the place where the participants lived the longest, it is seen that there is

no significant difference in the total scale and sub-dimensions.

Table 10. Comparison of the values of the participants’ cultural heritage sensitivity scale by whether they read

books, newspapers and magazines

. . Reading books and
Dimension . . X ss t P
magazines on regular basis
Yes 437 18.94 3.13
i0si . .001*
Curiosity No 155 1788 352 oo 00
Yes 437 12.55 2.42 .
Transfer to the Future No 155 12.00 5 49 2.299 .022
. Yes 437 10.52 1.70 .
Protection No 155 1017 178 2.167 .031
Yes 437 42.02 6.08
*
Scale Total No 155 40.08 6.42 3.361 .001
*p<.05

When Table 10 is examined, it has been determined that there are significant differences in the

total scale and all sub-dimensions when the cultural heritage sensitivity scale is examined according to

whether the participants read books, newspapers and magazines and whether the participants read

the same books and magazines.
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Table 11. Comparison of the participants’ values of the cultural heritage sensitivity scale by their participation

in social activities

Dimension Answer n X ss t p
Lo Yes 461 18.76 3.33
Curiosity No 131 18.34 3.05 1.296 .195
Transfer to the Yes 461 12.43 2.48
Future No 131 12.33 2.36 412 681
. Yes 461 10.43 1.74
Protection No 131 1043 1.68 -.020 984
Yes 461 41.63 6.44
Scale Total No 131 4111 5.41 922 .358
*p<.05

According to the data presented in Table 11, it has been determined that there are no

significant differences in the total scale and any of the sub-dimensions by the participants'

participation in social activities.

Findings Regarding the Qualitative Dimension of the Research

Within the context of the study, the participants were asked the following questions: “Which

historical artifacts are there in the city we live in and in our country? Can you share what you know

with us?” Findings from this question are presented in Table 12.

Table 12. Student opinions on historical artifacts in the city and country of residence

Historical Heritage Participants f
Double Minaret Madrasah S1, Ss, S7, Ss, So, S10, S11, S12, S1s, S15, S16, S18, S19 13
Clock Tower Sz, Ss, S13, S15, S17 5
Topkapi Palace Sz, S13, S14, S1s, S19 5
Grand Mosque Sz, Ss, S11, S12, S16 5
Three Domes Sz, S7, S1a, S19 4
Castle of Erzurum Ss, Ss, Se, Sts, 4
Selimiye Mosque Se, St6, S19 3
The Hagia Sophia Mosque Sz, S, 2
Gobekli Tepe Ss, S13 2
Maiden's Tower S15, S16 2
Galata Tower S 1
Seven Towers S 1
Mevlana Mosque Ss 1
Dolmabahge Palace Se 1
Ishak Pasha Palace Sz 1
The Sinking Cistern Sz 1
Suleymaniye Mosque Sz 1
Galata Tower S13 1
Yakutiye Madrasa Si6 1
Grand Bazaar S17 1
Those Who Didn't Answer Sa 1




Yilmaz, S.

As examples, the participants showed the historical monuments in their immediate vicinity
such as the Madrasah with Double Minarets (f:13), the Clock Tower (f:5), the Ulu Mosque (f:5), the
Three Domes (f:4) and the Erzurum Castle (f:4). Topkap: Palace (f:5) and Selimiye Mosque (f:3) are the
most frequently cited examples of historical artifacts in our country. S7 stated that

"Let's start with our city. There are historical monuments such as the Madrasah with Double

Minarets, the Three Domes, the Clock Tower, the Ulu Mosque. Sometimes we go and visit

these places. Now let's give some examples from our country. There are many works such as

Hagia Sophia Mosque, Ishak Pasha Palace, Sinking Cistern, Siileymaniye Mosque. In fact, our
country is a very rich country in this regard..."

Some participants only gave examples of historical artifacts found in the city they lived in, but they
could not give examples of historical artifacts in the country. S11 stated that “We have the Madrasah
with Double Minarets, the Ulu Mosque etc. I know these places. I don’t remember any other example in our
country...” S9 stated that "For example, in the city where we live, there are historical monuments such as the
Madrasah with Double Minarets, the Clock Tower, etc. But sometimes we can see them. There are some other
monuments in our country, but I don’t know them exactly..." This shows that the participants are more

familiar with the historical monuments in the environment where they live.

Within the scope of the research, the following question was asked to the participants: “What

does tradition mean?” The findings obtained from this question are given in Table 13.

Table 13. Views of the students regarding the concept of tradition

Category Code Participants n
Things from the past Ss, Sa, S0, S11, S17 5
Past Unwritten rules from our ancestors Se 1
Things that have been going on for a long time Sis 1
What is left to us from our ancestors Si6 1
Characteristics of a region S1, So 2
Belonging Things that represent a country Sis 1
Close meaning Custom Ss, S12
Culture Ss 1
Other Special days S19, S14 2
Behaviors that people repeat regularly Sy, S13
Those who cannot Su 1
identify

Tradition has been defined by the majority of participants (n:18). It is evident that the concept
is primarily (n:8) conveyed by establishing a relationship to the past. For instance; S6 explains the
concept of tradition in relation to the past and the present by stating that

"Tradition refers to what our ancestors and we did in the past. In other words, our ancestors

from a long time ago performed certain actions, which we subsequently see and replicate. In

fact, they are referred to as unwritten norms because they were observed by our forefathers.

For instance, we have numerous traditions, such as kissing the hands of the elders and having
the seniors sit at the head of the table..."
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Some of the participants (n:3) defined the concept of tradition as the characteristics of a
country or a region. For example, S9 emphasizes that the traditions belong to the region where they
live by stating that

“Tradition is the characteristics of people belonging to their own regions. For example, it is

customary to apply henna to the bride at weddings and to sit on the chest while the bride is
being taken. That's what happens at our weddings..."

In their definitions of tradition, the participants also highlight special days and repetitive
behaviors. 519 and S7 explained the concept of tradition as being repetitive behaviors by stating that
“Tradition is special occasions. We have religious and national holidays. Since these are celebrated every year, it
has remained a tradition for us as well...” and “Tradition is what people or country do every year, every day,

7

every month...”, respectively. These definitions are notable in that they do not contain sufficient
information to explain the concept, and traditions are repetitive behaviors. A small number of
participants seem to have explained the concept with similar concepts such as quantity (n:2) and

culture (n:1).

Within the scope of the study, the following question was asked to the students: “Can you give

an example of our traditions?” The student responses to the question are shown in Table 14.

Table 14. Views of the students of the examples given to our traditions

Traditions Participants f
Weddings S1, Sz, S3, Ss, Sv, Si1, S12, S14 8
Kissing the hands of elders Ss, Se, S1o, S15, S16 5
Religious and national holidays S19, S7, Ss, S16 4
Folk dances Sz, S4, S7 3
Our meals S4, Sy, S13 3
Sacrifice on Eid-al-Adha Sis, S17 2
Our clothes S4, S13 1
Eating on the floor Sis 1
Sleeping on the floor bed Sis 1
Halay dance S1 1
Asking for the girl's hand Sa 1
Henna night Sa 1
Soldier's farewell Sz 1
Adults are seated first at the dinner table Se 1
Our games Sis 1

It is seen that almost half of the participants (f:8) show weddings as an example of traditions.
Following this, elder hand-kissing (f:5), religious and national festivals (f:4), folk dances (f:3), and our
meals (f:3) are given as examples of our traditions. 5S4 gave examples of traditions related to folk
dances, food and clothes by stating that

"Tradition can be a country's folk dances, food, clothes. Folk dances and cultural dishes such

as Adana kebab, cag kebab, and horon dance are among our traditions. In some villages, there
are clothes that are worn, such as ihram or shalwar. I think that's tradition too."

515 shows the traditions carried out during the holidays as an example by stating that “For example, it

is customary to kiss the hands of our elders during the feast and to slaughter a cow on the feast of sacrifice.”
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Within the scope of the study, the following question was asked to the participants: “Is it
important for you to get to know and learn about the clothes, foods, works of art, lullabies and folk songs written

by people in the past? Why?" Their responses are presented in Table 15.

Table 15. Views of the students on the importance of recognizing and learning cultural heritage items

Theme Category Code Participants n

In order to get to know the people who lived in the
past and to have information about them, we must

Recognition  recognize these artifacts and have information about 51,57, Su 3
them.
It is
important These works belong to our country. Sz 1
These works are our culture and values. Se 1
Possession These works are the things we produce ourselves. So 1
We can do better by taking examples from the works
of people who lived in the past. S10, Sus, Sis 3
Transfer to We must know and learn in order to pass it on to the Ss, Ss, S1s 3

the Future future.

Everything done in the past is beautiful. Sz, S15
They are important and valuable because they are Sis 1
from the past.
People living in the past should be respected because Siz 1
Valuing they created it by working hard.
They are important because they are entrusted to us. S 1
I don’t Ss, Su

know

It is seen that the majority of the participants (n:17) value recognizing and learning about the
clothing, food, art, lullabies, and folk songs of individuals who lived in the past. Within this theme,
opinions were expressed mostly in the categories of transfer to the future (n:6) and valuing (n:5).
Afterwards, it is seen that the most opinions were reported in the categories of recognition (n:3) and
possession (n:3). A small number of students (n:2) stated that they had no idea about the subject. S7
emphasized that the recognition of cultural heritage items is important in order to have information
about people who lived in the past by stating that “Of course it’s important to me. Because we can learn
how people in the past lived by recognizing these works. We learn how the ancients lived and what flourished.
That’s why museums were opened...” S18 explains that by recognizing cultural heritage elements, we can
transfer them to the future through culture development by stating that “...For example, as we listen to
old folk songs and lullabies, we get inspired and we make more beautiful ones. Since the ancients were very
ingenious, we can get tips from what they did..." S2 indicates that cultural heritage items should be
recognized and learned because they belong to our country by stating that

“Yes, it is important. Because we cook what they cook. We can see his clothes in the museum.

The clothes, works of art, food and tales of people living in the past all belong to Turkey. That
is why we should recognize and not forget...”
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Within the scope of the study, the following question was asked to the participants: “Should we
protect our historical artifacts, lullabies, tales or traditions from the past? Why?” Their responses are

presented in Table 16.

Table 16. Views of the students on the importance of preserving cultural heritage items

Theme  Category Code Participant n
We must protect them so that we can pass them S1, 52, S3, S5, 510, 6
on to people who will live in the future. Si3
We must protect them so that they are not Su 1

Transfer to  forgotten in the future.
the Future  If we don't protect them, they will perish. Ss 1

We have

to We must protect them because they represent us S4 1

protect and promote our country.

Possession ~ We must protect them because they are still used Sz, Si9 2
today.
Because they are our inheritance. Su, Sis 2
Valuing We must protect them because they are valuable Se, S12, S17, S16 4
and important.
If we don't, we're disrespecting our ancestors. So 1
Idon’t Sis 1

know

Almost all of the participants (n:18) stated that historical artifacts, cultural elements or
traditions such as lullabies, tales, folk songs from the past should be preserved. Participants expressed
their opinions mostly in the category of transfer to the future (n:8) and stated that cultural heritage
items should be protected in order to transfer them to future generations and not be forgotten. S3
states that cultural heritage items should be protected in order to transfer them to the future by stating
that

“We must protect these artifacts so that future children should also see these historical

artifacts and be proud of Turkey. Our future brothers and sisters should also recognize our

traditions. For example, maybe in the future babies will listen to these lullabies. My mother
was always telling me the stories she learned from her grandmother while she was sleeping.

Maybe in the future children will listen to these tales while they sleep. That is why we must
preserve these artifacts and leave them to future generations...”

In the category of valuing (n:7), it was stated that cultural heritage items should be protected
from the necessity of being a legacy from the past, being valuable and important, and respecting our
past and elders. S12 and S9 stated that “We must preserve them because they are ancestral artifacts. Our

”

works are invaluable. They replace things like a myth and a miracle...” and “Yes, because they are inherited
from our ancestors and grandmothers. It would be disrespectful if we didn’t take care of it...”, respectively.
These statements express the value and respect given to the cultural heritage elements of the

participants.

Possession is the category in which the fewest opinions are expressed (n:3). The reason for

protection in this category is because these objects reflect and promote our country and are still in use
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today. 54 stated that “Of course I think we should protect them because those lullabies and folk songs represent
where we are from and introduce our country...” This shows that cultural heritage items should be

protected because they belong to a country.

Within the scope of the study, the following question was asked to the participants: “Will you
do anything to preserve cultural heritage items? If so, what are they?” Their responses are presented in

Table 17.

Table 17. Views of the students on taking responsibility for preserving cultural heritage items

Category Code Participants n
I do not damage historical artifacts. So, S13, S14, S15 4
I explain our games and historical artifacts, S4, S5 2
and introduce them to people who do not
know.
I try to visit historical monuments and getto 57, Ss 2
know them.

Practice I warn those who damage these artifacts. Sis 1
I try to keep our traditions alive. Su 1
I'm searching the internet for what can be Sz, Ss 2

Acknowled done.

gement I'm trying not to forget. Si7 1

Other I keep my environment clean. S1, Se

I am not doing S1o, S12, S16, S19 4

anything

It is seen that the majority of the participants (n:15) have their views on protecting cultural
heritage items in the practice (n:10), knowing (n:2) and other categories (n:1). Few of the participants
(n:4) indicated that they did nothing to protect cultural heritage objects. It is understood that around
half of the participants (n:10) demonstrate cultural heritage protection awareness at the level of
practice. In the practice category, participants showed sensitivity to protecting cultural items by not
harming historical artifacts, by sharing and introducing cultural items to other people, by visiting and
recognizing historical artifacts, warning those who damage them, and keeping our traditions alive by
not harming historical artifacts. S13 shows sensitivity at the practice level in terms of protecting
cultural heritage items by stating that “We visit and see historical artifacts. I do not harm historical artifacts
by writing on them. I respect. I don’t hit historical artifacts. No pictures are taken in museums, historical

artifacts are not drawn or polluted, I obey the rules...”.

It is seen that some of the participants (n:3) exhibited knowledge-level sensitivity by
conducting study on how cultural elements should be preserved and by trying not to forget what they
know about these elements. S3 stated that “Sometimes, after our teacher tells us these subjects in class, I
look at the pictures I see in the book. Sometimes I search on the internet, we need it for our homework. So, I'm
researching how we should protect them...” This shows that the participant shows a sensitivity at the level

of knowledge to protect the said items.
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It is seen that some of the participants do not have a sensitivity to protect cultural heritage
items (n:4). S19 stated that “I don’t do anything, but other people are doing something...” A few
participants (n:2) stated that they protect cultural elements by keeping their environment clean. At this
point, it may be said that the participants have formed a non-direct relationship between protecting

cultural heritage elements and maintaining a clean environment.
Conclusion and Discussion

In this section the quantitative and qualitative results of the study were associated, compiled
and interpreted. The quantitative results of the study show that primary school students generally
have a high cultural heritage sensitivity. The aim of the qualitative section of the study was to
determine the sensitivities of primary school students in recognizing, comprehending, valuing, and
taking responsibility for the protection of cultural heritage elements. It was observed, qualitatively
speaking, that the participants were familiar with historical monuments, particularly local ones, and
although they did lack some necessary information, they were generally able to define the concept of
tradition, which is one of the elements of intangible cultural heritage. Participants also demonstrated a
belief in the importance of recognizing and learning cultural heritage elements, and sensitivity to
taking responsibility for the protection of elements of cultural heritage. It can be said that the
quantitative and qualitative results of the study are compatible in this area. The results of prior studies
conducted with primary school students have also shown that students are sensitive to cultural
heritage (Kilcan and Akbaba, 2013), the morals of protecting and developing cultural values (Keskin et
al., 2012) and the historical aspect of heritage (Baydar, 2009). These prior studies therefore show

similarities with the results of this study.

Another insight obtained from the quantitative part of the study was that the cultural heritage
sensitivity of female students was higher than that of male students, both in all sub-dimensions of the
cultural heritage sensitivity scale and in general cultural heritage sensitivity. A study conducted with
fifth grade students, Keskin (2008), obtained similar results to the current study in its finding that
female students had a higher historical heritage sensitivity than male students. A different result was
obtained by Tiirk and Nalgact (2011), who found that the level of fifth grade students' acquisition of

historical heritage sensitivity did not differ according to gender.

As part of the overall aim of this study is to determine the cultural heritage sensitivity of
primary school students, similar studies aiming to determine students' attitudes towards cultural
heritage are also included in the literature. In their study, Dogan and Temple (2011) have determined
that gender has no effect on the attitudes of students aged 9-10 years old in both England and Turkey
towards cultural heritage. In a study conducted with older age groups (Sidekli and Karaca, 2013), it
was concluded that the attitude of pre-service teachers towards cultural heritage did not differ

according to gender. In contrast to the aforementioned studies, Giimiis and Adanali (2011) have



Yilmaz, S.

reported that the attitudes of female students receiving secondary education towards the protection of
cultural heritage were more significant than male students. In their study examining academic
achievement related to cultural heritage, Arikan (2012) has found that gender did not affect the
academic achievement of seventh grade students related to cultural heritage. Giirel and Cetin (2020)
have also reported that the achievements of pre-service teachers towards intangible cultural heritage
was not affected by gender. Incompatibility between the results of the aforementioned studies can be
explained by the fact that cultural heritage sensitivity, and attitudes towards cultural heritage and
achievements related to cultural heritage, are different variables. This means that the academic
experiences of the populations of these studies on the subject naturally varied due to their different
levels of education. In the current study, it was also determined that the number of children in the
family was not a variable affecting the cultural heritage sensitivity of students. Similar findings were
obtained by Tiirk and Nalgaci (2011), who reported that the ability of fifth grade students to acquire a

sensitivity to historical heritage did not differ according to the number of children in the family.

Another quantitative result of the current study was that the place where students lived for a
long time, and their rate of participation in social activities, did not affect the cultural heritage
sensitivity of students. Through the qualitative part of the research, it was aimed to determine the
ability of the participants to recognize historical monuments, which are concrete elements of cultural
heritage, located in the city and country where they lived. It was observed that primary school
students were generally only able to recognize a few historical monuments in the city where they
lived and could give only limited examples of historical monuments throughout the country. In
regard to this subject, it is thought that the quantitative results and qualitative results of this study are
not compatible. According to the quantitative results, the place where students lived for a long time,
and their participation in social activities, do not affect the cultural heritage sensitivity of students.
However, qualitative results indicate that students are more familiar with the historical artifacts found
in the city where they live. This qualitative result of the research suggests that life experiences affect
recognition of cultural heritage significantly. Similarly, Arikan (2012) has reported that the
achievements of seventh grade students related to cultural heritage are higher in test questions
involving local, rather than general, content. Studies in the literature have also suggested that
extracurricular activities and social events have a positive effect on students' perception of cultural
heritage sensitivity (Altunay and Yalginkaya, 2011; Kilcan and Akbaba, 2013). According to Hunter
(1988), cultural heritage education takes place when we interact with the world around us. Ivon and
Kuscevic (2013) have argued that students' inferences and experiences outside of school should be
valued and incorporated into a more dynamic learning process. In fact, studies in the literature have
suggested that activities related to cultural heritage education improve the attitudes of students
towards cultural heritage (Curtis and Seymour, 2004; Donmez and Yesilbursa, 2014), and there are

many examples of how the knowledge and perceptions of students can be affected positively by
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cultural heritage. These include extracurricular activities such as historical field trips (Kilcan and
Akbaba, 2013), various social activities (Altunay and Yalginkaya, 2011), planned museum trips
(Akytirek, 2011), digital games (Mortara, Catalano, Bellotti, Fiucci, Houry-Panchetti and Petridis, 2014;
Khan, Melro, Amaro and Oliveira, 2020), digital maps (Apostolopoulou, Carvoeiras and Klonari, 2014)
and augmented reality applications (Petrucco and Agostini, 2016) are some such examples. It has also
been reported that teachers (Avci and Memisoglu, 2016) and students (Yilmaz and Seker, 2011) believe
that activities such as museum trips should be utilized to increase cultural heritage awareness. This
would suggest that increasing the involvement of life experiences in cultural heritage education
would increase cultural heritage sensitivity and awareness. This result can be explained by the fact
that the population of the quantitative section of the study consisted of students aged 9-10 years old.
At such an age, their interactions with the social and physical environment in which they live were
normally limited, and, by extension, their participation in social activities which would allow them to

recognize cultural heritage elements were also probably limited.

The participants' knowledge of the concept of traditions, which are among the elements of
intangible cultural heritage, and their ability to provide examples, were examined through the
dimension of recognizing the cultural heritage of the qualitative part of the research. It was found that
the participants were generally able to define the concept, although their definitions generally lacked
some key characteristics of traditions. It was observed that as the definitions mostly involved
connections with the past, the students were clearly aware that traditions are elements that are
transferred from the past to the present. Similar findings were obtained by Giirdogan Bayir and
Cengelci Kose (2019), who reported that secondary school students defined cultural heritage as

historical, cultural and natural artifacts from past historical periods.

In the current study, it was also observed that there was an emphasis in the definitions of
traditions made by the participants that traditions are features belonging to the region or country
where one lives. It was seen that the examples to traditions mostly consisted of experiences such as
weddings and holidays that students could experience in their immediate environment. In their
research in which they tried to determine fourth grade students' perceptions of the concept of cultural
heritage, Tuncel and Altuntas (2020) have determined that students' perceptions of cultural heritage
elements were mostly visual and consisted of elements they encountered in their social lives. Kilcan
and Akbaba (2013) have also reported that eighth grade students had cognitive level knowledge about
cultural heritage sensitivity morals, but that the participants mostly gave examples related to concrete
cultural heritage and could not fully draw analogies of abstract cultural heritage. This result can be
explained by the fact that the students who participated in the current study were part of a young age
group and were still in the concrete operational stage, and therefore, had mental difficulties in
recognizing intangible cultural heritage elements. Through the quantitative part of the study, it was

determined that students who regularly read books, newspapers and magazines had higher cultural
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heritage sensitivity in general (p<0.05) (Table 11). This suggests that publications such as books and
magazines can affect recognition of cultural heritage elements, such as traditions, by providing
students with more concrete experiences. This quantitative result of the study suggests that it is easier
for young children who read books regularly and follow periodicals to acquire knowledge about
cultural heritage elements through these publications and that these habits increase cultural heritage

sensitivity.

While students were asked to define the concept of tradition in the current study, similar
studies have asked students to define the concept of cultural heritage more generally. In the research
mentioned, secondary school students have defined the concept of cultural heritage as artifacts,
traditions and customs left over from the past (Avci, 2014; Unlij, 2012) or historical monuments and
buildings, food and folk dances (Giirdogan Bayir and Cengelci Kose, 2019). In another study, the
concept of culture has been defined by pre-service teachers as food, weddings, folk music and
minstrels (Deveci, 2009). It is apparent that the perceptions of students in higher age groups of
subjects related to cultural heritage are also predominantly related to tangible objects. Similarly, Dere
(2021) has reported that the perceptions of pre-service teachers to cultural heritage are mostly related
to concrete elements. In fact, prior studies in the literature have found that students do not understand
subject matters that require abstract thought (Avcr and Memisoglu, 2016), and the fact that verbal
explanations are theoretical and are therefore abstract (Azrak and Yalginkaya, 2020), are problems
faced by teachers in cultural heritage education. In this regard, it has been emphasized that
conducting cultural heritage education of primary school students through activities involving
various visual elements that can reflect culture and heritage can be effective (Ulusoy, 2009). It has also
been suggested that activity-based practices are especially effective in creating awareness in primary
school students for intangible cultural heritage (Sag and Unal, 2019) and that applied studies are
necessary for intangible cultural heritage education (Demirezen and Aktas, 2020). The fact that an
emphasis on special days and repetitive behaviors were included in the definitions of traditions by
some participants did not directly coincide with the concept, and that one participant could not define
traditions, suggest that there is room for improvement on how the students are educated on the

subject.

In this study, the sensitivity of primary school students to cultural heritage was analyzed
quantitatively according to their mothers' education levels. It was determined that students whose
mothers were primary school graduates had lower sensitivity to transferring cultural heritage to
future generations. When the sensitivity of primary school students to cultural heritage was examined
according to their fathers' education levels, it was found that children whose fathers had received
higher education and above had higher sensitivity to transferring cultural heritage to future
generations and to protecting cultural heritage, as well as general cultural heritage sensitivity (p<0.05)

(Table 8). When the literature was examined, it was seen that prior studies have reported that as their
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parents' education level increased, primary school students had higher cultural heritage sensitivity
(Baydar, 2009; Keskin, 2008; Tiirk and Nalcaci, 2011) and higher academic achievements related to
cultural heritage (Arikan, 2012). This finding was borne out by the results of the current study. In this
study, when the cultural heritage sensitivity of primary school students was analyzed according to
their mothers' occupation, it was determined that children whose mothers were housewives had
lower sensitivity to transferring cultural heritage to future generations. Keskin (2008) has also found
that students whose mothers are civil servants have a higher historical heritage sensitivity. When the
cultural heritage sensitivity of primary school students was analyzed according to their father's
occupation, it was determined that children whose fathers were civil servants had higher sensitivity in
transferring cultural heritage to future generations, protecting cultural heritage and higher general
cultural heritage sensitivity (p<0.05) (Table 9). Similarly, in their study that aimed to determine the
degree to which fifth grade students internalized some values, including the value of historical
heritage sensitivity, Keskin (2008) has found that students whose fathers were civil servants
internalized these values better. These results show that parental education has positive effects on
children's cultural heritage sensitivity. As a matter of fact, prior studies emphasize that families play
an important role in children's value acquisition from an early age (Akto and Akto, 2020; Cevherli,

2014; Kog, 2013).

The qualitative aspect of the current study did not consider variables such as gender, parental
education level or occupation. However, in the qualitative part the study, the cultural heritage
sensitivity of students was examined in the sense of trying to understand and value cultural heritage,
while also taking responsibility for the protection of elements of cultural heritage. The qualitative
results of the study showed that students attach importance to the recognition and learning of such
cultural heritage elements, and that they are sensitive to taking responsibility to protect these
elements. When the sensitivity of primary school students to cultural heritage was examined in the
sense of trying to understand and value cultural heritage, it was found that the participants thought
that it was important that elements such as clothes, food, works of art, lullabies and folk songs
produced by people who lived in the past were the recognized and learned. Recognition of cultural
heritage elements was also considered important for the participants since they carry information
about the people who lived in the past, transfer them to future generation, and such information is an
element of our country. Studies conducted with participants at different levels of educational have
also shown that cultural heritage is perceived as important and valuable by students (Selanik Ay and
Kurtdede Fidan, 2013; Avci, 2014; Giirdogan Bayir and Cengelci Kose, 2019), and their attitudes
towards cultural heritage are positive (Arikan, 2012; Giimiis and Adanali, 2011; Giirel and Cetin,
2020). It was observed that primary school students also thought that cultural heritage items should be
protected because they can be transferred to future generation, belong to our country and are

therefore valuable. In the light of these results, it can be said that primary school students are sensitive
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to trying to understand and value cultural heritage elements. Similar to the results of the current
study, Kafadar (2021) has reported that secondary school students think that cultural heritage is
important since it is inherited from our ancestors, enables us to learn about past events and reflects
our identity, and that it should be protected in order for us to remember our history and for the
continued survival of our culture, history, and future. Giirdogan Bayir and Cengelci Kose (2019) has
also reported that secondary school students think that cultural heritage should be protected since it
has historical and economic value and provides cultural transmission. When the literature is
examined, it is seen that cultural heritage is perceived by students of different ages and education
levels as a concept that is essential for transmission of the past to future generations, has a common

value guiding value for humanity, and reflects culture (Koéroglu et al., 2018; Oztiirk et al., 2021).

In addition, it was found that students showed sensitivity to taking responsibility to protect
elements of cultural heritage. Participants showed behavioral sensitivity by not damaging historical
monuments, warning those who do damage historical monuments, trying to promote these elements,
visiting them and keeping traditions alive. It was also observed that through investigating what can
be done to protect elements of cultural heritage, the participants also showed informative sensitivity.
Similar to our results of our research, Acik (2020) has reported that primary school students think that
we should protect our cultural heritage in order to transfer it to future generations. Giirel and Cetin
(2017) have also reported that secondary school students think that protecting cultural heritage is
necessary for the protection of national identity. In prior studies conducted with different study
groups, it has been observed that pre-service teachers (Selanik Ay and Kurtdede Fidan, 2013; Sidekli
and Karaca, 2013) and university students (Giines and Alagoz, 2018) have positive views towards

cultural heritage and its protection.

When the compatibility of the quantitative and qualitative data of the current study on
primary school students' cultural heritage sensitivity is examined, it can be said that the quantitative
and qualitative results of the research are compatible in terms of the level of the participants to
cultural heritage sensitivity. As a matter of fact, the quantitative results of the study show that
students have a high level of cultural heritage sensitivity in relation to the entire scale and in both the
sub-dimensions of curiosity and transfer to future generations and protection, while the qualitative
results indicate that students show sensitivity in relation to the dimensions of recognizing, trying to
understand, valuing, and taking responsibility for protection of cultural heritage. According to the
quantitative results of the study, the place where students lived for a long time and their participation
in social activities do not affect the cultural heritage sensitivity of students. In contrast, the qualitative
dimension of the study showed that students mostly recognized the historical monuments located in
the city where they lived. It is therefore concluded that these quantitative and qualitative results of the

study are not compatible.
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Recommendations

In order to recognize and protect cultural heritage, and to transfer it to future generations, it is
important to infuse students from an early age of the value of sensitivity to cultural heritage. This
sensitivity can mostly be infused through education. In order to achieve this goal, social studies
courses included in the educational programs serves as an important factor. The sample and study
group of the research consisted of 4th grade students who were taking social studies courses. The
results of the current study show that students studying at this grade level have high sensitivity
towards cultural heritage. However, the social studies course is also included in secondary school
curricula. Further studies are recommended to better determine the cultural heritage sensitivity of
secondary school students. In addition, studies investigating different variables predicting the cultural

heritage sensitivity of study groups with different socio-economic characteristics should be conducted.
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