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Oznel iyi Olus ile Psikolojik Sahiplenme: Orgiitsel Giiven
ve Psikolojik Dayanikliligin Durumsal Aracilik Modeli

Savas VARLIK!

Ozet

Bu c¢alismanin amaci, ogretmenlerin 6znel iyi oluslarinin
orgutsel guven araciligiyla psikolojik sahiplenme Uzerindeki
dolayli etkisinde psikolojik dayanikliligin didzenleyicilik roldnu
belirlemektir. Arastirma, islevsel paradigma esas alinarak
betimsel tarama modelinde yudratulmdastdr. Arastirmanin
¢calisma evrenini, Konya ili Karatay, Meram ve Selcuklu
ilcelerinde gorev yapan kadrolu égretmenler olusturmaktadir.
Bu ilgelerde gorev yapan égretmenler, kime ve basit tesadufi
ornekleme alma ydntemiyle secilmistir. Arastirmanin verileri,
gerekli etik ve yasal izinler alinarak 6znel iyi olus, psikolojik
sahiplenme, orgutsel gluven ve psikolojik dayaniklilik dlcekleri
ile toplanmistir. Arastirmada kullanilan élcme araglari icin her
bir 6lcme aracina dogrulayici faktér analizi ve glvenirlik
analizleri yapilmistir. Analizler icin SPSS 25 ve AMOS 23 paket
programlari kullaniimistir. Arastirma genelinde, 6znel iyi olus ile
psikolojik sahiplenme arasindaki iliskide 6érgltsel glvenin araci
rolinun oldugu, 6znel iyi olus ile érgutsel guven arasindaki
iliskide ve orgutsel glven ile psikolojik dayaniklilik arasindaki
iliskide psikolojik dayaniklihgin ddzenleyici rolinin oldugu,
model genelinde ise 6znel iyi olusun érgutsel glven araciligiyla
psikolojik sahiplenme Uzerindeki dolayli etkisinde psikolojik
dayanikliigin  dudzenleyicilik  rolinun oldugu bulgusuna
ulasilmistir. Sonu¢ olarak ogretmenlerin &znel iyi oluslari,
orgutsel guven araciigiyla psikolojik  sahiplenmelerini
artirmaktadir. Ayrica, bu dolayli iliski 6gretmenlerin psikolojik
dayanikhiliklarina  baghdir.  Yani, o6égretmenlerin psikolojik
dayanikliliklari ylksek oldugunda psikolojik sahiplenmeleri,
orgutsel guven vasitasiyla &znel |yi oluslarini daha da
artirmaktadir.
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Giris

Oznel iyi olus kavrami, tarihin baslangicindan itibaren tartisilan
konulardan birisi olmustur (Disabato ve digerleri, 2016). Tarihsel agidan
arastirmacilar ve felsefeciler éznel iyi olusu 6domik (hazci) ve hedonik
(hazci) olmak Uzere iki boyutta degerlendirerek mutluluk arayisina
girmislerdir (Kashdan ve digerleri, 2006; Ryan ve Deci, 2001; Ryff, 1989;
Van Der Hoorn ve Kamoun, 2009). Felsefe ve dinler tarihi acisindan
yapilan degerlendirmedeki amac ise bireylerin kendi arzularinin tutsagi
haline gelmeyerek, hedonik mutluluktan uzak durmalari ve erdemli
olana ulasmalaridir. Bu sayede birey mutluluk amacina éznel iyi olusa
ulasmis olacaktir (Johnses ve Johnes, 2014; Ryan ve Deci, 2001). Ote
yandan antik caglarda felsefecilerin ilgi odagi olan mutluluk kavrami
gunumuzde pozitif psikoloji ve saglik alanlarinda da ele alinan
kavramlardan birisi olmustur (Cetin ve digerleri, 2015; Eryillmaz, 2016;
Geschwind ve digerleri, 2019; Hefferon ve Boniwell, 2014; Seligman,
2020). Bu yoénuyle &znel iyi olus, bireyin olumsuz duygu ve ruh
hallerinden ziyade, kendi yasamini degerlendirdiginde olumlu duygu
ve ruh hallerinin daha fazla yasandigina inanmasidir (Diener, 1984;
Diener ve digerleri, 1997; Layard, 2010). Bu durum egitim kurumlari
acisindan dusunuldugunde égretmenlerin 6znel iyi olus duzeylerinin
yuksek olmasi, 6gretmenlik meslegi acisindan énemli bir durumdur
(Ergun ve Nartgun, 2017).) Bu konuya iliskin yapilan arastirmalarda
ogretmenlerin &éznel iyi oluslart okul baglihgr ve &égretim yeterliligi
baglaminda degerlendirilmistir (Renshaw ve Chenier, 2019). Okul
bagliligi, 6gretmenin okulu benimsemesi, kendisini okula ait hissetmesi
ve okula iliskin sorumluluklarini yerine getirmesi durumudur (Angle ve
Perry,1981). Ogretmenin dgretimde yeterli olmasi 6grencisine dgrenme
yénunde olumlu bir katki sunacaktir. Yuksek &znel iyi olusa sahip
ogretmenler meslegine daha cok baglanmamin yani sira egitim-
ogretim faaliyetlerinde de olumlu duygular gelistireceklerdir. Bu durum
ogretmenin oznel iyi olusuna katki saglayacagi gibi okulu ve tum
paydaslari benimseyerek psikolojik sahiplenmelerini de artirabilir.
Cunku psikolojik sahiplenme her insanda dogustan gelen bir olgudur
(Demirkaya ve Simsek, 2014; Peng ve Pierce, 2015).

Psikolojik sahiplenmenin ortaya cikabilmesi icin belirli mekanizmalarin
olusmasina ihtiyac¢ vardir. Bu mekanizmalar, sahiplik hedefinin kontrolu
(Jussila ve digerleri, 2015), hedefi yakindan tanimak (Pierce ve digerleri,
2002) ve kendine yatirrm yapmak (Pierce ve digerleri, 2001) olarak
kategorize edilmektedir. Sahiplik hedefinin kontrolu, temel olarak
nesnelerin kullanimini kontrol etme ve kullanma yetenegdi anlamina
gelmektedir (Ucar, 2018). Hedefi yakindan tanimak, bireyin hedef
hakkinda bilgi sahibi olmasi ve hedefi yakindan tanimasidir (Avey ve
digerleri, 2009; Dawkins ve digerleri, 2017). Kendine yatirim yapmak,
bireylerin sekillendirdikleri ve yarattiklari nesnelere harcadiklari emektir
(Olckers ve Plessis, 2012; Yesil ve digerleri, 2015). Bu mekanizmalar
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olustuktan sonra birey resmi olarak nesnenin sahibi olmasa da
sahiplenme duygusuna bagli olarak her turld duygu ve davranisi
gonullu olarak gelistirebilir (Bickes, 2018). Van Dyne ve Pierce (2004)
gore psikolojik  sahiplenmenin  olusabilmesinin  temel  sarti
gonualluluktar. Goénualluluk, bireyin maddi bir odul beklemeden,
organizasyon icin zamanini harcadigl bir durumdur (Demirkaya ve
Simsek, 2014). Cunku psikolojik sahiplenme dncelikle birey tarafindan
taninan ve ortaya cikan gonulluluk algisidir (Dawkins ve digerleri, 2017,
Mustafa ve digerleri, 2016; Vandewalle ve digerleri, 1995). Buradan
hareketle egitim hedeflerinin etkin duzeyde gerceklestirilebilmesi icin
okullarin gonulluluk esasina dayall olarak 6gretmenler tarafindan
psikolojik olarak sahiplenilmesi gerekmektedir (Hsu ve digerleri, 2003).
Egitim kurumlari acisindan dusunuldugunde 6gretmenlik meslegi de
yukaridaki belirtilen mekanizmalari, duygu ve dusunceleri icerisinde
barindirmaktadir. CUnku 6gretmenlik mesleginin toplumdaki konumu
genellikle olumlu ve ayricaliklidir. Bu nedenle 6gretmenlik mesleginin
konumunun getirdigi 6zellikler psikolojik sahiplenme gerektirmektedir.
Ozellikle egitim kurumlarinda egitsel ve dgretimsel faaliyetler resmi
zorunluluktan  ziyade, psikolojik sahiplenme esasina goére
yUrUtalmektedir. Ogretmenlerin psikolojik sahiplenme duzeylerinin
goéonulluluk esasina gére artmasl devaminda egitsel ve &gretimsel
surecte karsilasabilecekleri olumsuzluklarla da mucadele etmesini
saglayarak psikolojik dayanikliliklarini da artiracaktir.

LiteratUrde psikolojik dayaniklilik kavrami, strese maruz kalan bireylerin
sagliklarini koruma durumlarini belirtmek icin kullanilmistir (Kobasa,
1979). Bu kavram Latince “resiliens” kelimesinden turemistir (Masten,
2001). Zamanla anlam genislemesine ugrayarak strese geri donme ya
da stresten kurtulma, stresli kosullara uyum saglama, énemli sikintilara
ragmen hasta olmama, strese ragmen normlarin Ustunde islev gorme
ve stresli yasantilardan sonra kendini toparlama ve iyilesme gibi
anlamlarda kullaniimistir (Agnes, 2005; Carver, 1998; Smith ve digerleri,
2008). Bu durum psikolojik dayanikhilik  kavraminin  yanls
yorumlanmasina ve arastirilmasina sebebiyet vermistir (Glantz ve
Johnson, 1999; Karairmak, 2006). Ancak arastirmalarda genel itibariyle,
zor durumlarla basa c¢ikabilen guclu bireylerin  varhgr olarak
kavramsallastiriimistir (Smith ve digerleri, 2008). Daha sonra tum
arastirmalar, psikolojik sahiplenmenin, tanimlari ve yaklasimlari
acisindan daha kolay anlasiimasi icin dénemlere ayirarak incelemistir
(Carver, 1998). Her ne kadar psikolojik dayaniklilik donemsel olarak bir
cerceveye oturtulmaya calisilmissa da arastirmalarin odagini insanlarin
olumlu o&zelikleri ile hareket etmesi olusturmustur (Seligman ve
Csikszentmihalyi, 2000). Cunku psikolojik saglamligr olan bireyler
olumsuz kosullara direnebilirler. Bu sayede bu Kkisiler sorunla ilk kez
karsilassalar bile tecrube alisverisine girerek olumlu yeni &ozellikler
edinebilirler (Embury ve Saklofske, 2014). Baska bir deyisle psikolojik
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dayaniklihgi olan bireyler, dayaniklilik noktasinda guclenerek mucadele
etme becerilerini gelistirebilirler (Masten, 2001). Ote yandan, bireyin
psikolojik dayaniklihgin olusabilmesi icin zorluk ve risk durumlarini
yasamasl ve devaminda bunlarin  Ustesinden  gelebilmesi
gerekmektedir (Fletcher ve Sarkar, 2013; Gizir ve Aydin, 2006; Karairmak,
2006). Ogretmenlik mesledi de stres ve risk yasama olasiligi yuksek bir
meslek olarak gérulmektedir. CUnku é6gretmenlik, 6grenme, dégretme,
kontrol altinda tutma ve bircok insanla iletisim kurma gibi bircok
faktorle karsi karsiya kalan, ayni anda karar vermesi gereken bircok olayi
yasayabilen cok yénlu bir meslektir (Bolat ve Balaman, 2017; Erden, 20T11).
Ancak egitim sistemi acisindan dusunuldugunde  psikolojik
dayaniklihgr yuksek ogretmenlerin yasamlarinda Kkarsilastiklari bu
olumsuz durum ve engellerden risk alarak, organizasyonlarina
guvenerek daha mucadeleci bir tutum sergileyecekleri dusunulebilir.

llgili alan yazinda gUven, bireylerin badimli olduklari diger kisilerin
motivasyonlari, niyetleri ve muhtemel eylemleriile ilgili belirsizliklerden
kaynakli olarak algiladiklari bir guvenlik acigi veya risk durumu (Krametr,
1999) bireyin digerlerinin gelecekteki davranislarinin kendisi i¢cin yararli
ya da en azindan zararli olmayacagina dair beklentileri, varsayimlari
veya inanglari (Robinson, 1996), bireyin diger bireylerin yararli veya en
azindan kendisine zarar vermeyecek sekilde davranmasina verdigi
olasilik duzeyi (Gambetta, 1998), bireyin herhangi bir kontrol edilme ve
izleme etkisi altinda olmadan, karsisindaki bireyin davranislarinin kendi
beklentilerini karsilayacak sekilde gerceklesecegi beklentisi yonunde
bir inan¢ duymasi ve bu inan¢ dogrultusunda diger tarafin eylemlerine
karsi kendisini savunma geregi duymaksizin acik olusu (Mayer ve
digerleri, 1995) seklinde tanimlanmaktadir. Ancak, guven kavramina
iliskin yapilan tanimlarda arastirmacilarin tanim uUzerinde hemfikir
olmadiklari gorulmektedir (Kramer, 1999; Schoorman ve digerleri, 2007).
Tdzun'e (2007) gore bu tanimlar genel olarak irdelendiginde guven
kavraminin karsi tarafa karsi kendisini savunma ihtiyaci duymama ve
zarar gormeyecegine iliskin kisilerarasi beklenti odaginda yapildigi
goérulmektedir. CunkU kisilerarasi iliskilerin devamlligi, gruplarin ve
organizasyonlarin is birligi icinde hareket edebilmeleri yalnizca gluven
ortaminin insa edilmesiyle mUumkun olabilmektedir (Mayer ve digerleri,
1995). Kisiye guven, Kisilerarasi iliskiler ve davranislardan beklentiyle
iliskiliyken érgutsel guven, bireylerin oérgutsel iliski ve davranis aglarina
iliskin beklentilerine karsilik  gelmektedir. Bundan  oturu
organizasyondaki bireyler ayni zamanda hem kisisel hem de 6rgutsel
guven algisi olusturmaktadirlar (Schockley ve digerleri, 2000). Orgutsel
guven, bireylerin diger érgut Uyelerinin niyet ve davranislarina iliskin
orgutsel roller, iliskiler, beklentiler ve bagimhliga bagh olarak
gelistirdikleri olumlu beklentiler olarak tanimlanmaktadir (Schoorman
ve digerleri, 2007). Tan ve Tan (2000) gore orgutsel guven ilgili alan
yazinda “6rgute guven, yoneticiye guven, ¢calisma arkadaslarina guven”
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olmak Uzere Uc¢ boyutta ele alinmaktadir. Orgute glven, drgutdn
kurumsal kimligine ya da kisiligine duyulan guveni ifade etmektedir
(Demircan ve Ceylan, 2003). Yoneticiye guven, yoneticilerin, ¢calisanlara
karsl verdikleri sdzleri yerine getireceklerine dair inanctir (Zhang ve
Hamilton, 2010). Calisma arkadaslarina guven, birlikte calisilan kisilerin
yetkinligine itimat edilmesi, adil, ahlakli ve guUvenilir davranislar
sergileyeceklerine inanilmasidir (Cook ve Wall, 1980; Demircan, 2003).
Ote yandan glven, kazanilmasi uzun zaman alan ve artmasi yavas olan
kirllgan bir yapiya sahiptir, kaybl ise anliktir (Lamsa ve Pucetaite, 2006;
Mishra ve Morrissey, 1990). Buradan hareketle okullarda guvensizligin
artmasinin egitim kurumunun isleyisini olumsuz etkileyecegi kabul
goren bir gercektir (Arslan, 2009; Tschannen ve Hoy, 2000). Okullar acik
ve sosyal sistem olduklarindan, okullarda guUven ortaminin
olusturulmasi egitimin en dénemli konularinin basinda gelmektedir.
Okullarda guven ortami yaratilmasi, okullarin basarisi acisindan
stratejik bir oneme sahiptir. Okul yonetimi, é6gretmenler, dégrenciler,
personel ve veliler okulun énemli paydaslari arasindadir. Calisma
ortaminin  duzenlenmesi, kural ve yasalar uUzerinde mutabakat
saglanmasi, okuldaki iletisim surecinin iyilestiriimesi ve c¢alisanlar
arasindaki bilgi akisinin hizlandirilmasi gibi duzenlemeler okullarda
kararl bir guven ortami yaratilmasi acisindan dnemli bir yer tuttugu
ifade edilebilir.

Arastirmanin Amaci ve Onemi

GUnUumuzde o&gretmenlik meslegi mevzuat cercevesinde belirli
yukumlultkleri yerine getirme zorunlulugu olan, sinirh hak ve
sorumluluklara sahip kisilerin calistigi bir meslek haline getirilmistir. Bu
durum son donemlerde &gretmenlerin 6znel iyi oluslarini, psikolojik
sahiplenmelerini, psikolojik dayaniklliklarini ve &rgutsel guvenlerini
olumsuz etkilemistir. Hatta atamaya iliskin mevzuatlarda 6gretmenlik
mesledinin  statusunun “dcretli, sdzlesmeli, kadrolu, kadrosuz”
ayrimlarla ortak bir payede birlestiriiememesi (Karadeniz ve Demir,
2010), tayin durumlarinda aile birlikteliklerinin saglanamamasi (Piskin
ve Parlar, 2021), nepotizm ve liyakatsizligin artmasi (Cesur ve Erol, 2020),
toplumda kutsal bir meslek olarak atfedilmesine ragmen (Kumral ve
digerleri, 2017) yoksulluk sinirinda bir yasam surdurtlmesi (Canturk,
2021; Guven, 2003; Song ve digerleri, 2020), meslegin sayginlik ve
itibarinin dusudrulmesi (Kantos, 2021) 6gretmenlerin &znel iyi oluslarini
haliyle mutluluklarini engellemektedir. Fakat yuksek &znel iyi olusa
sahip 6gretmenlerin mesleklerine karsi daha ¢cok baglanmanin yani sira
egitim-6gretim faaliyetlerinde de olumlu duygular gelistirebilecekleri
unutulmamalidir. Bu durum égretmenlerin dznel iyi oluslarina katki
saglayacagl gibi okulu ve tum paydaslari benimseyerek psikolojik
sahiplenmelerini de artiracadi sdylenilebilir. Ogretmenlerin psikolojik
sahiplenme duzeylerinin gonulluluk esasina gdére artmasli, devaminda
egitimsel ve 6gretimsel surecte karsilasabilecekleri olumsuzluklarla da
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mucadele etmesini saglayarak psikolojik dayanikhliklarini  da
yukseltebilir. Psikolojik dayaniklilik, zorlu kosullar altinda olumlu
duzenlemenin surdurulmesi anlamina gelmektedir. Dayanikli bireyler,
zor durumlarla basa c¢ikma konusunda oldukgca basarilidirlar.
GUnumuzde ogretmenler, egitim sisteminde meydana gelen hizli
degisimlerle, burokratik ve politik baskilarla karsi karsiya kaldiklari icin
sagliklarini ve enerjilerini korumak, kendilerini hizlica toparlamak,
sorunlarin Ustesinden gelmek, yeni bir calisma ve yasam sekline
gecmek durumlarina karsi dayaniklilik gostermeye calismaktadirlar.
Psikolojik ~ dayaniklihgr  yuksek  6gretmenlerin  yasamlarinda
karsilastiklari  olumsuz durum ve engellerden risk alarak,
organizasyonlarina guvenerek daha mucadeleci bir tutum
sergileyecekleri dusunulebilir. GUven ortaminin olustugu okullarda da
ogretmenler arasinda is birligi ve koordinasyon artarak egitimin
ciktilarina olumlu yansiyabilir. Buradan hareketle bu arastirmanin
temel amaci, 6gretmenlerin &znel iyi oluslarinin, oérgutsel guven
aracihgiyla psikolojik sahiplenme Uzerindeki dolayli etkisinde psikolojik
dayaniklihgin duzenleyicilik rolind belirlemektir. ilgili alan yazin
tarandiginda oznel iyi olus, psikolojik sahiplenme, érgutsel guven ve
psikolojik dayaniklilik degiskenleri ile yapilan calismalarin buyuk bir
cogunlugunun egitim bilimleri alaninda yapilmadigr gdérulmustur.
Ayrica ogretmenler Uzerinde bu degiskenlerin tamamini igerisinde
barindiran bir calismaya da rastlanilmamistir. Bu ydnuyle de
arastirmanin kavramsal ve metodolojik olarak ilk olma 6zelligine sahip
oldugunu sdyleyebiliriz. Bu arastirma ile ayni zamanda bu degiskenler
arasindaki iliskilerin nasil bir baglanti mekanizmasi (aracilik) ya da hangi
durumlarda degistigi (duzenleyicilik) daha da oteye gidilerek hem
aracilik hem de duzenleyicilik mekanizmasi ayni model Uzerine
oturtularak arastirma problemine iliskin dolayl etkiler, dolayisiyla da
probleme iliskin sosyal gerceklik ortaya c¢ikariimis olacaktir.

Yéntem
Arastirmanin Modeli

Ogretmenlerin 6znel iyi oluslarinin, drgutsel glven araciligiyla psikolojik
sahiplenme Uzerindeki dolayli etkisinde psikolojik dayaniklihgin
duzenleyicilik rolunu belirlemeyi amaclayan bu arastirma betimsel
tarama modelinde yurutulmustar. Betimsel taramanin amaci, bir
olcme aracinin belirli bir 6rneklemden elde edilen bulgularinin
sonuclarinin  ortaya c¢ikarilmasidir (Creswell ve Creswell 2018).
Arastirmanin felsefesi realizm, paradigmasi ise islevsel paradigmadir
(Gunbayi, 2020; Gunbayi ve Sorm, 2020). Arastirma icin 07/11/2022 tarih
ve 395 sayl ile Akdeniz Universitesi Yayin EJigi Kurulundan izin
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alinmistir. Arastirma modeli “Model LVIII" esas alinarak gelistirilmistir
(Hayes, 2018) ve Sekil 'de verilmistir.

Sekil 1

Arastirmanin Kavramsal Modeli

Psikolojik Psikolojik
Dayaniklilik Dayaniklilik

Oznel lyi | Orgutsel . Psikolojik
Olus Guaven Sahiplenme

V

Arastirmanin kurgulanan kuramsal modelinin ¢cézumlenmesine iliskin
olusturulan hipotezler asagida verilmistir.

H,= Oznel iyi olusun, psikolojik sahiplenme Gzerindeki etkisinde 6rgutsel
guvenin aracilik rolu vardir.

H,=Oznel iyi olusun, érgutsel glven Uzerindeki etkisinde psikolojik
dayanikhhgin duzenleyicilik rolt vardir.

Hs=Orgutsel gulvenin, psikolojik sahiplenme Uzerindeki etkisinde
psikolojik dayanikliligin duzenleyicilik rolt vardir.

H.=Oznel iyi olusun, érgutsel guven araciligiyla psikolojik sahiplenme
uzerindeki dolayli etkisinde psikolojik dayanikligin duzenleyicilik rolu
vardir.

Evren ve Orneklem

Arastirmanin ¢alisma evrenini Konya ili merkez il¢celeri olusturmaktadir.
Karatay ilcesinde goérev yapan kadrolu 6gretmen sayisi 4058 Meram
ilcesinde gérev yapan kadrolu égretmen sayisi 4226 Selcuklu ilcesinde
goérev yapan kadrolu 6gretmen sayisi 11285 bu Uc¢ ilcenin toplam kadrolu
ogretmen sayisl ise 19569 olarak belirlenmistir. Calisma evreninden ne
kadar orneklem alinacaginin tespiti icin a=0.05 tablosu dikkate
alindiginda 377 ve Uzeri bir érneklem grubuyla calisiimasi gerektigi
tespit edilmistir (DeMarrais ve Lapan, 2004, Howitt ve Cramer, 2017,
Tabachnick ve Fidel, 2013; Wagner, 2015). Arastirmada ogretmenlerin
seciminde olasilikli érnekleme alma tekniklerinden kime ve basit
tesadufu ornekleme alma teknikleri kullaniimistir.  KUmelerin
belirlenmesi icin toplam &rneklem sayisi ile ulasilmasli gereken
orneklem sayisi bélundugunde kume katsayi orani .019 bulunmustur.
Bunun neticesinde ise Karatay ilcesinde 79 Meram ilcesinde 81 ve
Selcuklu ilcesinde 217 kadrolu 6gretmenin ornekleme alinmasi
gerekmektedir. Belirlenen kUmelerden Karatay ilcesinden 75 Meram
ilcesinden 77 ve Selcuklu ilcesinden 212 6gretmene, her bir denege esit
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sansin verildigi olasilikli 6rnekleme tekniklerinden basit tesadufi
ornekleme teknigi ile ulasiimistir. Arastirma verilerinin toplanmasina
07/1/2022 tarihli etik kurul onayindan sonra baslanmis ve 02/12/2022
tarihinde veri toplama islemi bitirilmistir.

Veri Toplama Araclari

Arastirmada veri toplama araci olarak Hills ve Argyle (2002) Oznel lyi
Olus dlcegi, Avey vd. (2009) Psikolojik Sahiplenme &lcegdi, Nyhan ve
Marlowe (1997) Orgutsel GuUven odlcedi, Dogan (2015) Psikolojik
Dayaniklhlik élcegi kullanilmistir. Arastirmada kullanilan olcekler icin
ayri ayri dogrulayici faktor analizi ve guvenirlik analizi yapilmistir. Analiz
sonugclari Tablo 1'de verilmistir.

Tablo 1

Model Uyum Olcutleri ve Model Uyum Sonuclari

Olcekler CMIN/SD o) CFI RMSEA GFI  RMR
Oznel lyi Olus 1.778 059 988 046 986 .009

Psikolojik Sahiplenme 2.856 .000 953 .072 933  .025

Orgutsel Glven 4.028 000 .969 071 940 .023

Psikolojik Dayaniklilik 2.893 .005 977 .072 983 .01

Kaynak: Collier, 2020

Olceklerin  goézlenen degiskenlerinin  hata varyanslari  dUsuk
bulunmustur, bu dogrultuda 6lcek maddelerinin oldukca iyi oldugu
soéylenilebilir (Byrne, 2016; Thompson, 2004). Oznel lyi Olus oélcedi
guvenirlik katsayisi a=.766 Psikolojik Saglamlik &lcegi guUvenirlik
katsayisi a=.851 Orgutsel GUven dlcedi glvenirlik katsayisi a=.870 ve
Psikolojik Dayaniklilik olcegi guvenirlik katsayisi a=.700 bulunmustur.
Bu sonuclara gére arastirmada kullanilan dlcme aracglarinin guvenilir
oldugu kanaatine variimistir (Diggle ve Chetwynd, 2011; Griffiths, 1998;
Kline, 2016).

Verilerin Analizi

Arastirmada veri analizi icin SPSS 25 ve AMOS 23 programlari
kullaniimistir. Arastirmada kompleks model kullanildigr icin c¢ok
degiskenli istatistiki varsayimlarinin saglanmasi gerekmektedir (Field,
2018). Bu dogrultuda olcum verilerinde varsayimlar tek tek
hesaplanarak varsayimlarin saglandigi tespit edilmistir (Leech ve
digerleri, 2005). Olceklere iliskin betimsel istatistik analiz sonuclari Tablo
2'de verilmistir.
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Tablo 2
Olceklere lliskin Betimsel Istatistik Analiz Sonuclari (n=364)
Olcekler N érr;cargergg nggﬁart Carpikhk Basiklik
Oznel lyi Olus 7 426 374 -.023 202
Psikolojik 4.32 380 -716 795

. 16
Sahiplenme
Orgutsel GUven 12 419 389 166 476
Psikolojik 6 4.25 374 -.057 940
Dayaniklilik

Arastirmada basiklik ve carpiklik degerlerinin referans araligi +3 olarak
kabul edilmistir (Leppink, 2019) ve oOlcUm degerlerinin tamami bu
referans araliginda yer almaktadir. Basiklik Ucten kucuk ise dagilim
daha genis zirveler sergileme (Finch ve digerleri, 2016), U¢cten buyuk
basiklik ise dagilmin merkezinde normal dagilimdakilere gére daha
keskin zirveler sergileme egilimindedir (Heiberger ve Holland, 2009). Bu
arastirma icin elde edilen carpiklik ve basiklik katsayilari verilerin normal
dagilim gésterdigi anlamina gelmektedir. Arastirmada modelin neden
sonug iliskilerini belirleyebilmek icin yapisal esitlik modeli kullaniimistir.
Yapisal esitlik modeli hem regresyon hem de faktor analizini birlestiren
cok degiskenli bir istatistik metodudur (Baron ve Kenny, 1986; Denis,
2019; Frazier ve digerleri, 2004; Hayes, 2018; Loehlin ve Beaujean, 2017,
Preacher ve digerleri, 2007). Arastirma modelinde “X" 6znel iyi olus, “Y”
psikolojik sahiplenme “M"” 6rgutsel guven ve “W” psikolojik dayaniklilik
olarak belirlenmistir. Modelde “X" ile “Y” arasinda “M" aracilik etkinin
nasil bir iliski meydana getirdigi, “X" ile “Y" arasinda “W” ve “M" ile “Y”"
arasinda “W" nasil bir duzenleyici iliski meydana getirdidi
hesaplanmistir (Keth, 2019; Hayes, 2018). Ayrica arastirmada bagimsiz
degisken “X" in “M" orgutsel guven Uzerinden “Y" Uzerindeki dolayl
etkisinin “W" psikolojik dayaniklilik degiskenine bagl olma durumuna
dayall olarak durumsal aracilik etki hesaplamasi yapilmistir (Brown,
2006; Edwards ve Lambert, 2007; Muller ve digerleri, 2005; MacKinnon,
2008).

Bulgular

Bu bolumde, arastirmanin  kurgulanan kuramsal modelinin
cozumlenmesi icin araci etkiye, duzenleyici etkiye, durumsal araci
etkiye iliskin olusturulan hipotezlere cevap aranmis ve bulgular “araci
etkiye iliskin bulgular, duzenleyici etkiye iliskin bulgular ve durumsal
aracilik etkiye iliskin bulgular” olmak Uzere U¢ baslik halinde verilmistir.

Araci Etkiye iliskin Bulgular

Oznel iyi olusun, psikolojik sahiplenme Uzerindeki etkisinde érgutsel
guvenin aracilik rolUne iliskin analiz sonuclari Tablo 3'te verilmistir.
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Tablo 3
Oznel lyi Olusun, Psikolojik Sahiplenme Uzerindeki Etkisinde Orgutsel
Guvenin Aracilik Roline lliskin Analiz Sonuclari

. Orgutsel Glven Psikolojik Sahiplenme (Y)
Degiskenler
B LLCI ULCI B LLCI ULCI
Oznel lyi Olus (X) .806*** 752 .860 145 .038 252
Orgutsel Guven (M) - - - 938%** 842 1.065
R? 705 .668

Bootstrap Dolayli Oznel lyi Olus~ Org.utsel Guven- Psikolojik
Sahiplenme

Etki B=.768, % 95 BCA CI [.595, .967]
Not: LLCI= Alt Guven Araligi; ULCI= Ust Glven Araligi.

Oznel iyi olusun, psikolojik sahiplenme Uzerindeki etkisinde érgutsel
guvenin aracilik rolune iliskin analiz sonuclari Tablo 3'te incelendiginde;
oznel iyi olus (X) araci degisken olan drgutsel guveni (M) etkilemektedir
[B=.806, %95 CI (.752, .860), p<.001]. Oznel iyi olus (X), 6rgUtsel guvenin
(M) %70,5'ini aciklamaktadir (R2=.705). Oznel iyi olus (X), psikolojik
sahiplenmeyi (Y) etkilemektedir [B=.145, %95 CI (.038, .252), p<.001]. Araci
degisken olan orgutsel guven (M) o6znel iyi olusun (X) psikolojik
sahiplenme (Y) Uzerindeki birlikte etkileri incelendiginde, orgutsel
guvenin, psikolojik sahiplenmeyi etkiledigi gdrulmektedir [B=.938, %95
Cl (.842, 1.065), p<.001]. Oznel iyi olus (X) ve érgUtsel gUven (M) birlikte
psikolojik sahiplenmenin (Y) %66.8'ini aciklamaktadir (R?=.668). Oznel iyi
olusun (X), érgutsel guven (M) araciligiyla, psikolojik sahiplenme (V)
uzerindeki dolayli etkisi incelendiginde, d6znel iyi olusun, psikolojik
sahiplenme Uzerindeki dolayli etkisinin anlamli oldugu, dolayisiyla da
orgutsel guvenin, 6znel iyi olus ile psikolojik sahiplenme arasindaki
iliskiye aracilik ettigi gorulmektedir [=.768, %95 CI (.595, .967), p<.001].
Bulgulara ait gUven araliginda (Cl) degerleri sifir degerini
kapsamamaktadir ve bu bulgular 1si§inda “Hi= Oznel iyi olusun,
psikolojik sahiplenme Gzerindeki etkisinde &rgutsel guvenin aracilik
rold vardir.” Hipotezi desteklenmistir.

Diizenleyici Etkiye iliskin Bulgular

Oznel iyi olusun, &érgutsel gUven Uzerindeki etkisinde psikolojik
dayaniklihgin duzenleyicilik rolune iliskin analiz sonuclari Tablo 4'te
verilmistir.

Tablo 4

Oznel lyi Olusun, Orgltsel Guven Uzerindeki Etkisinde Psikolojik
Dayanikliligin Duzenleyicilik Roltne iliskin Analiz Sonuclari

Orgutsel Guven (Y)

Degiskenler

B LLCI ULCI
Oznel lyi Olus (X) 048 -.060 157
Psikolojik Dayaniklilik (W) S754%** 642 .866

262



PAUEFD, 60, [2024] Varlik https://doi.org/10.9779/pauefd.1229569

X*W (Etkilesim) 1871 .070 292
R? 622
Not: LLCI= Alt Guven Araligi; ULCI= Ust Glven Araligi.

Oznel iyi olusun, orgutsel gUven Uzerindeki etkisinde psikolojik
dayaniklihgin duzenleyicilik rolune iliskin analiz sonuclari Tablo 4'te
incelendiginde, 6znel iyi olus (X), dérgutsel guven (Y) degiskenini
etkilememektedir [B=.048, %95 CI (-.060, .157), p<.05]. Psikolojik
dayaniklilik (W), érgutsel gluven degiskenini (Y) etkilemektedir [B=.754,
%95 Cl (642, .866), p<.001]. Oznel iyi olus (X), psikolojik dayaniklilik (W)
degiskenleri bir araya gelerek olusturduklari etkilesimsel terim (X.W)
degiskeni, orgutsel guveni (Y) etkilemektedir. Buna goére psikolojik
dayanikliik degiskeninin duzenleyici etkiye sahip oldugu tespit
edilmistir [=.181, % 95 CI (.070, .292), p<.001]. Modele dahil edilen tum
degiskenler (X ve W), drgutsel glven (Y) Uzerindeki degisimin % 62.2'sini
aciklamaktadir (R?=.622). Psikolojik dayaniklihgin dusuk, orta ve yuksek
oldugu durumlarda &znel iyi olusun, &érgutsel guven Uzerindeki
etkilerinin anlamli olup olmadigini test etmek icin egim analizi grafigi
cizilmistir ve Sekil 2'de verilmistir.

Duzenleyici degisken etkilerinin grafiksel goésterimi  Sekil 2'de
incelendiginde, psikolojik dayanikliigin dusuk oldugu durumlarda,
oznel iyi olus ile o6rgutsel guven arasindaki olumlu yondeki iliski
anlamlidir [B=.246, t=7.888, p<.001 %95 CI (.185, .308), p<.001]. Baska bir
ifadeyle &gretmenlerin sahip oldugu dusuk duzeyde psikolojik
dayaniklilik ile 6znel iyi olus ile drgutsel guven duzeyleri istatistiki olarak
pozitif ydnde olumlu anlamda artacaktir. Psikolojik dayaniklihgin orta
oldugu durumlarda, éznel iyi olus ile érgutsel guven arasindaki olumlu
yondekiiliskianlamhdir [=.279, t=8.929, p<.001 %95 ClI (.217, .340), p<.001].
Baska bir ifadeyle 6gretmenlerin sahip oldugu orta duzeyde psikolojik
dayanikllik ile 6znel iyi olus ile drgutsel guven duzeyleri istatistiki olarak
pozitif yonde olumlu anlamda artacaktir. Psikolojik dayanikliligin
yuksek oldugu durumlarda, 6znel iyi olus ile 6rgutsel gUven arasindaki
olumlu yondeki iliski anlamlidir [=.311, t=8.762, p<.001 %95 CI (.241, .381),
p<.001].

Baska bir ifadeyle 6gretmenlerin sahip oldugu yuksek duzeyde
psikolojik dayaniklilik ile 6znel iyi olus ile dérgutsel guven duzeyleri
istatistiki olarak pozitif ydnde olumlu anlamda artacaktir. Bulgulara ait
guven araliginda (Cl) degerleri sifir degerini kapsamamaktadir ve bu
bulgular 1sidinda “H.=Oznel iyi olusun, &érgltsel glven Uzerindeki
etkisinde psikolojik dayanikliligin duzenleyicilik rolG vardir.” Hipotezi
desteklenmistir.
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Sekil 2

Oznel lyi Olus X, Orgutsel Glven Y ve Psikolojik Dayaniklilik W Degiskenlerine
lliskin E§im Grafigi

Psikolajik

Dayariklilik

4@ Orta

440

Orgitsel Given

420

......
.........
--------
......
...........

400

Dugik Orta Yiksek

Oznel lyi Olus

Psikolojik dayaniklihigin duzenleyicilik rolUne iliskin istatistiki sonuclar
ve grafik genel olarak degerlendirildiginde, &gretmenlerin dusuk
duzeyde psikolojik dayanikliliga sahip olmasi durumunda beta katsayisi
istatistiki olarak pozitif yonde ve olumlu anlamda % 24.6; dgretmenlerin
orta duzeyde psikolojik dayanikliliga sahip olmasi durumunda beta
katsayisi istatistiki olarak pozitif yonde ve olumlu anlamda % 27.9;
ogretmenlerin yuksek duzeyde psikolojik dayanikliliga sahip olmasi
durumunda beta katsayisi istatistiki olarak pozitif yonde ve olumlu
anlamda %311 oraninda artacaktir. OgJretmenlerin  psikolojik
dayaniklihgin artmasi durumunda ise 6znel iyi olus ile 6rgutsel gluven
arasindaki iliski duzeyi de yUkselecektir. Orgutsel glvenin, psikolojik
sahiplenme Uzerindeki etkisinde psikolojik dayanikliligin duzenleyicilik
rolUne iliskin analiz sonugclari Tablo 5'te verilmistir.

Tablo 5
Orgutsel Guvenin, Psikolojik Sahiplenme Uzerindeki Etkisinde Psikolojik
Dayanikliigin Duzenleyicilik Roltne iliskin Analiz Sonuclari

Psikolojik Sahiplenme (Y)

Degiskenler

B LLCI ULCI
Orgutsel Guven (M) .628%** 477 779
Psikolojik Dayaniklilik (W) 210%** .059 301
M*W (Etkilesim) 205%** 105 306
R? .683

Not: LLCI= Alt Guven Araligi; ULCI= Ust Glven Araligi.
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Orgutsel glvenin, psikolojik sahiplenme Gzerindeki etkisinde psikolojik
dayaniklihgin duzenleyicilik rolUne iliskin analiz sonuclari Tablo 5'te
incelendiginde, o&rgutsel guven (X), psikolojik sahiplenmeyi (Y)
etkilemektedir [=.628, %95 ClI (.477,.779), p<.001]. Psikolojik dayaniklilik
(W), psikolojik sahiplenmeyi (Y) etkilemektedir [=.210, %95 CI (.059, .361),
p<.001]. Orgutsel guven (X), psikolojik dayaniklilik (W) degiskenlerinin
bir araya gelerek olusturduklari etkilesimsel terim (M.W) degiskeni,
psikolojik sahiplenme (Y) etkilemektedir [B=.205, %95 CI (.105, .306),
p<.001]. Modele dahil edilen tum degiskenler (M ve W), érgutsel glven
(Y) Uzerindeki degisimin %68,3'UNnU aciklamaktadir (R?=.683). Psikolojik
dayaniklihgin dusuk, orta ve yuksek oldugu durumlarda orgutsel
guvenin, psikolojik sahiplenme Uzerindeki etkilerinin anlamli olup
olmadigini test etmek icin egim analizi grafigi cizilmistir ve Sekil 3'te
verilmistir.

DuUzenleyici degisken etkilerinin grafiksel gosterimi  Sekil 3'te
incelendiginde, psikolojik dayanikliigin dusuk oldugu durumlarda,
orgutsel guven ile psikolojik sahiplenme arasindaki olumlu yondeki
iliski anlamlidir [B=.659, t=7.698, p<.001 %95 CI (.491, .828), p<.001]. Baska
bir ifadeyle 6gretmenlerin sahip oldugu dusuk duzeyde psikolojik
dayanikllik ile &érgutsel guven ile psikolojik sahiplenme duzeyleri
istatistiki olarak pozitif yonde olumlu anlamda artacaktir. Psikolojik
dayanikhhgin orta oldugu durumlarda, 6rgutsel guven ile psikolojik
sahiplenme arasindaki olumlu yondeki iliski anlamlidir [=.732, t=8.795,
pP<.001 %95 ClI (.568,.896), p<.001]. Baska bir ifadeyle 6gretmenlerin sahip
oldugu orta duzeyde psikolojik dayanikhlik ile orgutsel guven ile
psikolojik sahiplenme duzeyleri istatistiki olarak pozitif yonde olumlu
anlamda artacaktir. Psikolojik dayanikliligin yuksek oldugu durumlarda,
orgutsel guven ile psikolojik sahiplenme arasindaki olumlu yondeki
iliski anlamlidir [B=.805, t=9.460, p<.001 %95 ClI (.638, .973), p<.001].

Baska bir ifadeyle ogretmenlerin sahip oldugu yuksek duzeyde
psikolojik dayaniklilik ile &rgutsel guven ile psikolojik sahiplenme
duzeyleri istatistiki olarak pozitif yonde olumlu anlamda artacaktir.
Bulgulara ait gUven araliginda (Cl) degerleri sifir degerini
kapsamamaktadir ve bu bulgular 1siginda “Hs=Orgutsel guvenin,
psikolojik sahiplenme Uzerindeki etkisinde psikolojik dayanikliligin
duzenleyicilik rolG vardir.” Hipotezi desteklenmistir.
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Sekil 3
Orgltsel Guven X, Psikolojik Sahiplenme Y ve Psikolojik Dayaniklilik W
Degiskenlerine iliskin Egim Grafigi
Psikolojik
Dayaniklilk
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Psikolojik Sahiplenme

400
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Orgittsel Given

Psikolojik dayaniklihgin duzenleyicilik rolUne iliskin istatistiki sonuclar
ve grafik genel olarak degerlendirildiginde, &gretmenlerin dusuk
duzeyde psikolojik dayanikliliga sahip olmasi durumunda beta katsayisi
istatistiki olarak pozitif yonde ve olumlu anlamda %65.9; 6gretmenlerin
orta duzeyde psikolojik dayanikliliga sahip olmasi durumunda beta
katsayis! istatistiki olarak pozitif yonde ve olumlu anlamda %73.2;
ogretmenlerin yuksek duzeyde psikolojik dayanikliliga sahip olmasi
durumunda beta katsayisi istatistiki olarak pozitif yonde ve olumlu
anlamda %80.5 oraninda artacaktir. Ogretmenlerin  psikolojik
dayanikhhigin artmasi durumunda ise 6érgutsel guven ile psikolojik
sahiplenme arasindaki iliski duzeyi de yUkselecektir.

Durumsal Aracilik Etkiye iliskin Bulgular

Oznel iyi olusun, érgutsel glven araciligiyla psikolojik sahiplenme
Uzerindeki dolayli etkisinde psikolojik dayanikliigin duzenleyicilik
rolUne iliskin analiz sonuclari Tablo 6'da verilmistir.

Tablo 6

Oznel lyi Olusun, Orgutsel Guven Aracilidiyla Psikolojik Sahiplenme
Uzerindeki Dolayli Etkisinde Psikolojik Dayanikliligin Ddlzenleyicilik Roline
lliskin Analiz Sonuclari

Orgutsel Glven (M) Psikolojik

Degiskenler Sahiplenme (Y)

B LLCI  ULCI B LLCI  ULCI
Oznel lyi Olus (X) 279 217 340 - - -
Psikolojik Dayaniklilik (W) 684 621 747 - - -
X*W (Etkilesim) .086*** .023 149 - - -
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R? 874 -

Oznel lyi Olus (X) - - - J65** 059 270
Orgutsel Guven (M) - - - 732* 568  .896
Psikolojik Dayaniklilik (W) - - - 254 102 406
M*W (Etkilesim) - - - 195% 095 294
R? - .691

Dolayl Etki -

DuUsUk Psikolojik

*kkxk )
Dayaniklilik 162 093 260

Orta Psikolojik Dayaniklilik 204 128 310 -
YUksek Psikolojik oo 163 275 i

Dayaniklilik
Dogrudan EtKki 165 059 270 -
Durumsal Aracilik indeksi 157 069 .288 -

Not: LLCI= Alt Given Araligi; ULCI= Ust Guven Araligi.

Oznel iyi olusun, érgutsel glven araciligiyla psikolojik sahiplenme
Uzerindeki dolayli etkisinde orgutsel destegin duzenleyicilik rolune
iliskin analiz sonuclari Tablo 6'da incelendiginde, dznel iyi olus (X),
psikolojik sahiplenmeyi (Y) etkilemektedir [=.279, %95 CI (.217, .340),
p<.001]. Psikolojik dayaniklilik (W), psikolojik sahiplenmeyi (Y)
etkilemektedir [B=.684, %95 CI (.621, .747), p<.001]. Etkilesimsel terim
(X.W) degiskeni psikolojik dayanikliligi etkilemektedir [=.086, %95 ClI
(.023, 149), p<.05]. Modele dahil edilen (X ve W) degiskenleri, érgutsel
guven (Y) Uzerindeki degisimin yaklasik %87,4'UnuU aciklamaktadir
(R2=.874). Oznel iyi olus, orgUtsel gUven aracilidiyla psikolojik
sahiplenme Uzerindeki dolayli etkisinde orgutsel destegdin
duzenleyicilik rolune iliskin analiz sonuclarl incelendiginde, 6znel iyi
olus (X), psikolojik sahiplenmeyi (Y) etkilemektedir [=.165, %95 CI (.059,
270), p<.001]. Orgutsel glven (M), psikolojik sahiplenmeyi (Y)
etkilemektedir [B=.732, %95 CI (.568, .896), p<.001]. Psikolojik dayaniklilik
(W), psikolojik sahiplenmeyi (Y) etkilemektedir [=.254, %95 CI (.102,
406), p<.001]. Etkilesimsel terim (M.W) psikolojik dayanikhligi
etkilemektedir [B=.195, %95 CI (.095, .294), p<.05]. Modele dahil edilen
tum degiskenlerin (M ve W), psikolojik sahiplenme (Y) Uzerindeki
degisimin yaklasik %69,1'ini aciklamaktadir (R?=.691). Durumsal aracilik
indeksi, durumsal aracilik etkisi analizlerinin nihai kaniti niteligindedir
(Hayes, 2018). Bu nedenle durumsal aracilik indeksi degerinin anlamli
olmasi, &znel iyi olusun, o&rgutsel guven aracihidiyla psikolojik
sahiplenme Uzerinde dolayll etkisinde psikolojik sahiplenmenin
duzenleyici degisken oldugunu gdstermektedir [=.157, %95 CI (.069,
.288), p<.01]. Durumsal aracilik etkinin dolayli ve dogrudan etkisine
iliskin grafiksel gdsterim Sekil 4'te verilmistir.
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Sekil 4

Durumsal Aracilik Etkinin Grafiksel Gosterimi

""" Dalayl Etki

240 = Dogrudan Etki

220

200

180

Oznel byi Clusun, Psikalgjik Sahiplenme Uzerindeki Etkisi

80

Dogtk Orta Yiuksek
Psikolajik Dayanikhlik

Grafigin yatay ekseninde duzenleyici degisken (W, Psikolojik
Dayanikllik), dikey ekseninde ise 6znel iyi olusun psikolojik sahiplenme
Uzerindeki etkisi yer almaktadir. Dikey eksende pozitif degerler,
ogretmenlerin 6zneli iyl oluslari arttiginda psikolojik sahiplenme algi
duzeylerinin de arttigini gostermektedir. Elde edilen grafikte dolayl
etkinin egimli olmasi, 6gretmenleri 6znel iyi oluslarinin, psikolojik
sahiplenme Uzerindeki dolayl etkisinin érgutsel guven tarafindan
duzenlendigini gostermektedir. Bu sonu¢ durumsal aracilik indeksi
degeri ile uyumluluk géstermektedir. Oznel iyi olusun, érgutsel glven
aracihgiyla psikolojik sahiplenme Uzerindeki dolayli etkisinde psikolojik
dayaniklihgin duzenleyicilik rolune iliskin dolayh etkiler Tablo 6'da
incelendiginde, 6gretmenlerin psikolojik dayanikliliginin dusuk oldugu
durumlarda &znel iyi olus ile psikolojik sahiplenme arasinda iliski
anlamhdir [B=.162, %95 Cl (.093, .260), p<.001]. OJretmenlerin psikolojik
dayaniklihginin dusuk oldugu durumlarda éznel iyi olus ile psikolojik
sahiplenme arasinda iliski anlamhdir [=.204, %95 CI (128, .310), p<.001].
Ogretmenlerin psikolojik dayanikliiginin dustk oldugu durumlarda
oznel iyi olus ile psikolojik sahiplenme arasinda iliski anlamlidir [=.25],
%95 CI (163, .375), p<.001]. Bir baska ifadeyle d6gretmenlerin psikolojik
dayaniklihginin yuksek olmasi, 6znel iyi olusun érgutsel guven araciliyla
psikolojik sahiplenme duzeyini de artirmaktadir. Buradan hareketle,
oznel iyi olus (X), araci degisken érgutsel guven (M) aracigiyla, psikolojik
sahiplenme (Y) Uzerindeki dolayli etkisi, 6gretmenlerin psikolojik
dayanikhihginin (W) dusuk-orta-yuksek oldugu durumlarda daha
yUksektir, ayrica psikolojik dayanikhligi yuksek égretmenlerde drgutsel
guven vasitaslyla 6znel iyi olus ve psikolojik sahiplenme algi duzeyleri
daha da artma egilimindedir. Analiz sonuclarinin guven araligina (Cl) ait
degerleri sifir degerini kapsamamaktadir ve bu bulgular 1siginda

268



PAUEFD, 60, [2024] Varlik https://doi.org/10.9779/pauefd.1229569

“H.=Oznel iyi olusun, érgutsel glven aracilidiyla psikolojik sahiplenme
uzerindeki dolayli etkisinde psikolojik dayanikliligin duzenleyicilik rolt
vardir.” Hipotezi desteklenmistir.

Sonug, Tartisma ve Oneriler

Arastirmanin birinci hipotezinde, 6znel iyi olusun (X), araci degisken
olan orgutsel guven (M) araciligiyla, psikolojik sahiplenme (Y) Uzerindeki
dolayl etkisi incelendiginde, 6znel iyi olusun, psikolojik sahiplenme
uzerindeki dolayli etkisinin anlamli oldugu, dolayisiyla da &rgutsel
guvenin, oznel iyi olus ile psikolojik sahiplenme arasindaki iliskiye
aracilik ettigi sonucuna ulasilmistir. Kalfaoglu ve Efeoglu (2022) ve
Olckers ve Enslin (2016) calismalarinda psikolojik sahiplenme ile
orgutsel guven arasinda; Altuntas ve Geng (2020) 6znel iyi olus ile
psikolojik dayaniklilik arasinda pozitif ve anlamli bir iliski bulmustur. Bu
sonuclar arastirmanin sonuclariyla benzerlik gdéstermektedir. Oznel iyi
olus, mutluluk tanimina yakin bir kavramdir (Rawlins, 2008).
Ogretmenlerin bulunduklari ortam onlarin znel iyi oluslarini dolayisiyla
mutluluklarini etkilemektedir (Libbey, 2004). Cunku okul ortami, veli,
ogretmen ve yonetici arasindaki etkilesim gibi égretmenlerin okula
olan inang, deger ve tutumlarini da etkilemektedir (Kizmaz, 2006). Bu
yuzden okul ortaminda mutlu olan bir 6gretmenin drgutsel guven ve
psikolojik sahiplenme duygusunun yukselmesi olagan olarak
degerlendirilebilir. Tum kuruluslarda oldugu gibi, okul c¢alisani olan
ogretmenlerin okullarina olan guven duzeyinin yuksek olmasi, okullarin
eylemlerini  dogrudan etkilemektedir (Layard, 2010). Ayrica
ogretmenler, veliler ve ydneticiler arasinda guUvene dayali birligin
olusmasi, okulun degismesi ve gelismesi icin kararh bir sekilde kilit rol
oynamaktadir (Welch ve digerleri, 2005). GUvene dayalli iliskilerin yogun
oldugu kuruluslarda calisanlar, kuruluslarina duygusal olarak bagli
olacak, kendilerini oérgutleri icinde tanimlayabilecek ve islerinden
memnuniyet duyabileceklerdir (Schnackenberg ve Tomlinson, 2016).
Bunlarin gerceklesmesi halinde ise o&orgutsel gUven vasitasiyla,
ogretmenlerin 6znel iyi oluslari ile psikolojik sahiplenme duzeyleri de
olumlu anlamda artmis olacaktir.

Arastirmanin ikinci hipotezinde, 6znel iyi olus (X), psikolojik dayaniklilik
(W) ve etkilesimsel terim (X.W) degiskenlerinin, érgutsel guven (Y)
uzerindeki etkileri incelendiginde, 6znel iyi olusun, psikolojik
dayaniklilik ve etkilesimsel terimin, érgutsel guven Uzerinde etkisinin
oldugu sonucuna ulasiimistir. Ayrica psikolojik dayaniklihigin yuksek
oldugu durumlarda &oznel iyi olusun, &érgutsel guven Uzerindeki
etkisinin yuksek ve anlamli oldugu tespit edilmistir. Kavi ve Karakale
(2018) arastirmasinda, psikolojik dayanikliligi yuksek olan bireylerin kriz,
stres ve catismalari daha iyi yonettikleri; Tumlu ve Recepolu (2013)
arastirmasinda, psikolojik dayaniklihgr yuUksek kisilerin  yasam
doyumlarinin daha da yuksek oldugu; Taskin ve Dilek (2010)
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arastirmasinda, orgutsel guven ile baglilik arasinda anlamli bir iliskinin
oldugu; Peral ve Geldenhuys (2016) arastirmasinda, 6znel iyi oluslari
yuksek olan o6gretmenlerin ise bagliliklarinin daha da yuUksek oldugu
sonucuna ulasiimistir. Bu sonugclar arastirmanin sonuclari ile benzerlik
gostermektedir. OJretmenlerin drgUtsel gldven algilarinin ylksek
olmasi 6znel iyi oluslarini da yuUkseltmektedir. Ote yandan
ogretmenlerin psikolojik dayanikliliginin yuksek olmasi, 6znel iyi olus ve
orgutsel guven arasindaki iliskiyi de duzenlemektedir. Soyle ki,
psikolojik dayanikliligr yuksek bir 6gretmen, stres, kriz ve bunalimli
donemlerde dahi bunlarla bas etmeyi becerebildigi icin, 6znel iyi olus
ve érgutsel guven duzeyi de yuksek olacaktir.

Arastirmanin UguUncu hipotezinde, &orgutsel guven (M), psikolojik
dayaniklilik (W) ve etkilesimsel terim (M.W) degiskenlerinin, psikolojik
sahiplenme (Y) Uzerindeki etkileri incelendiginde, 6rgutsel guvenin,
psikolojik dayaniklilik ve etkilesimsel terimin, psikolojik sahiplenme
uzerinde etkisi oldugu sonucuna ulasiimistir. Ayrica psikolojik
dayanikhhgin yuksek oldugu durumlarda orgutsel guvenin, psikolojik
sahiplenme Uzerindeki etkisinin yuksek ve anlaml oldugu tespit
edilmistir. Fard ve Karimi (2015) arastirmasinda, orgutsel guven ile
baglihk arasinda anlamli iliski bulmustur. Dogan ve Yavuz (2020)
arastirmasinda, psikolojik dayaniklihgr yuksek olan bireylerin, olaylari
farkli bakis acilariyla degerlendirmenin yani sira sakin bir ruh haline
sahip olduklari sonucuna ulasmistir. Argon ve Ekinci (2016)
arastirmasinda, 6gretmenlerin psikolojik sahiplenme duzeyleri arttik¢a
sosyal yenilik duzeylerinin de arttigi sonucuna ulasiimistir. Bu sonuclar
arastirmanin sonuclariyla benzerlik gdstermektedir. Ogretmenlerin
orgutsel guven algilarinin  yuksek olmasi psikolojik sahiplenme
duzeylerini de yukseltmektedir. Ote yandan 6gretmenlerin psikolojik
dayaniklihginin yuksek olmasi, psikolojik sahiplenme ve érgutsel guven
arasindaki iliskiyi de duzenlemektedir. Soyle ki, psikolojik dayanikliligi
yuksek bir 6gretmen, olaylari farkli bakis acilariyla degerlendirebildigi,
durumlar karsisinda dayanikli ve sakin bir ruh hali icerisinde oldugu icin,
psikolojik sahiplenme ve orgutsel glven duzeyi de yuksek olacaktir.

Arastirmanin dérduncu hipotezinde, 6gretmenlerin 6znel iyi oluslarinin,
orgutsel guven araciligiyla psikolojik sahiplenme Uzerindeki dolayli
etkisinde psikolojik dayanikliligin duzenleyicilik rolune sahip oldugu
sonucuna ulasiimistir. Durumsal aracilik indeksi degerinin anlamli
olmasi da psikolojik dayanikhligin, éznel iyi olusun &rgutsel guven
aracihgiyla, psikolojik sahiplenme Uzerinde dolayli etkisinde duzenleyici
degisken oldugunu gdstermistir (Hayes, 2018). Ogretmenlerin 6znel iyi
oluslari, orgutsel guUven araciligiyla psikolojik sahiplenmelerini
artirmaktadir. Ayrica, bu dolayh iliski &égretmenlerin psikolojik
dayaniklhliklarina baglidir. Yani, 6gretmenlerin psikolojik dayanikliliklari
yuksek oldugunda psikolojik sahiplenmeleri, 6rgutsel guven vasitasiyla
dznel iyi oluslarini daha da artirmaktadir. Ozbay vd. (2012)
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arastirmasinda, 6znel iyi olusu yuksek bireylerin duygusal duzenleme
duzeyleri de yuksektir, ayrica basa cikma davranislarinin énemli bir
yordayicisidir. Dogan ve Eryilmaz (2013) arastirmasinda, dznel iyi olusu
yuksek Kkisilerin sosyal iliskileri daha basarilidir, hatta bu Kkisilerde
olumsuz duygulardan ziyade olumlu duygular daha fazla
yasanmaktadir. Recepoglu (2013) arastirmasinda, &égretmenlerin
mesleklerine iliskin tutumlarinin en 6nemli yordayicisi éznel iyi olustur.
Tosten ve Ozgan (2017) arastirmasinda, 6znel iyi olusu yUksek bireyler,
karsilastiklari gucluklerle etkili bicimde basa cikabilirler. Jajali ve
Heidarie (2016) arastirmasinda, 6gretmenlerin is performanslarinin en
iyi yordayicisinin 6znel iyi olus oldugunu bulmustur. Ayik ve digerleri,
(2014) arastirmasinda, 6gretmenlerin 6rgutsel guvenleri ile okul iklimi
arasinda pozitif yénde anlamli bir iliski bulmustur. Altunay (2017)
arastirmasinda, orgutsel guven ile adanmislik arasinda pozitif bir iliski
bulmustur. Bu sonucglar arastirmanin  sonuclariyla benzerlik
gostermektedir. Ancak Cikmaz ve Yesil (2020) arastirmasinda, psikolojik
sahiplenme ile 6rgutsel destek arasinda negatif yonlu ve anlamli bir
iliski bulmustur. Ugwu ve Amazue (2014) arastirmasinda, psikolojik
sahiplenmenin ise baghligi yordamadigi sonucuna ulasiimistir. Bu
sonugclar arastirma sonuclariyla benzerlik gostermemektedir. Cunku
orgutsel destegin olumlu bir degisken oldugu dusunuldugunde,
verilen orgutsel destegin psikolojik sahiplenmeyi de artiracagi
dusunulebilir. Ote yandan Song vd. (2020) arastirmasinda,
ogretmenlerin  6znel iyi oluslarini  gelir durumlarinin  olumsuz
etkiledigini bulmustur. Arastirmada gelir degiskeni olmamasina
ragmen, égretmenlerin Kumral vd. (2017) yoksulluk sinirinda bir yasam
surddrulmesi Canturk (2021), Guven (2003) meslegin sayginlik ve
itibarinin dusurulmesi gibi durumlar birlikte degerlendirildiginde gelir
durumunun ogretmenleri mutsuzluga sevk edebilecegi asikardir.
Bundan oturlU bu arastirma sonuclari ile benzerlik gdsterdigi
dusunulebilir. Ogretmenlerin éznel iyi oluslari ile psikolojik sahiplenme
duzeyleri arasindaki iliskiye orgutsel guven aracilik etmektedir. Ancak
ogretmenlerin psikolojik olarak dayanikli olmasi bu aracilik duzeyini
artirmaktadir. Bir baska deyisle, 6gretmenlerin &znel iyi oluslari,
orgutsel guven araciligiyla psikolojik sahiplenmelerini artirmaktadir.
Ayrica, bu dolayll iliski &gretmenlerin psikolojik dayanikhliklarina
baglidir. Yani, o&gretmenlerin psikolojik dayanikhliklari  yUksek
oldugunda psikolojik sahiplenmeleri, érgutsel guven vasitasiyla 6znel
iyi oluslarini daha da artirmaktadir. Bu arastirmadan elde edilen
sonuclar dogrultusunda karar vericilere, politika yapicilara, paydaslara,
ogretmenlere, egitim yoneticilerine ve arastirmacilara yonelik asagidaki
onerilere yer verilmistir.

Arastirmaya Yénelik Oneriler

Arastirmada 6znel iyi olus ile psikolojik sahiplenme arasindaki iliskide
orgutsel guvenin aracilik rolunun oldugu sonucuna ulasiimistir.
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Buradan hareketle 6gretmenlerin 6rgutsel guvenlerine iliskin ortak bir
kUltur ya da iklim olusturulmalidir. Oznel iyi olus ile érgUtsel glven;
orgutsel guven ile psikolojik sahiplenme arasindaki iliskide psikolojik
dayaniklihgin duzenleyicilik rolinun oldugu sonucuna ulasiimistir.
Buradan hareketle 6gretmenlerin psikolojik olarak saglam ve dayanikli
olabilmeleri icin Milli Egitim Bakanlgi tarafindan maddi ve manevi
destekler verilmelidir. Ogretmenlerin 6znel iyi oluslarinin, érgutsel
guven araciligiyla psikolojik sahiplenme Uzerindeki dolayli etkisinde
psikolojik dayanikliligin duzenleyicilik rolUne sahip oldugu sonucuna
ulasilmistir.  Buradan hareketle ogretmenlerin  6rgutsel guven
araciligiyla psikolojik dayanikliliklarinin  yUkseltilmesi modeli ile
psikolojik sahiplenme ve &znel mutluluk duzeyleri de Milli Egitim
Bakanligi tarafindan artirilabilecektir.

Arastirmacilara Yénelik Oneriler

Ogretmenlerin dznel iyi oluslarinin, drgutsel guven araciligiyla psikolojik
sahiplenme Uzerindeki dolayli etkisinde psikolojik dayaniklihgin
duzenleyicilik rolinu belirlemeyi amaclayan bu arastirma nicel desende
yurutulmustar ve hazir olcekler kullanilmistir. Ancak karma yontem
arastirmalarindan kesfedici sirali desen kullanilarak ol¢cme araclari
tekrar gelistirilerek hem nitel hem de nicel olarak yinelenebilir. Oznel
mutluluk, psikolojik sahiplenme, orgutsel guven ve psikolojik
dayanikliik  degiskenlerinin kullanildigi arastirmalar  egitim
disiplininden ziyade baska disiplinlerde yapilmistir. Yapilan bu
arastirmalara yonelik olarak meta analiz ve meta sentez calismalari
yurutulebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Akdeniz Universitesi Sosyal ve
Beseri Bilimler Arastirma ve Yayin Etigi Kurulunun 07/11/2022 tarihli 359
sayili karari ile alinan izinle yardatdlmauastuar.

Yazar Cikar Catismasi Bilgisi: Yazarin beyan edecegi bir cikar
catismasi yoktur.

Yazar Katkisi: Bu makale tek yazarldir.
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Subjective Well-being and Psychological Ownership: The
Moderated Mediation Model of Organizational Trust and
Psychological Resilience

Savas VARLIK!

Abstract

This study aims to determine the moderating role of
psychological resilience in the indirect effect of teachers'
subjective well-being on psychological ownership through
organizational trust. The research was conducted using a
descriptive survey model based on the functional paradigm.
The study population consisted of permanent teachers working
in the Karatay, Meram, and Selcuklu districts of Konya province.
Teachers in these districts were selected using cluster and
simple random sampling methods. The data for the study were
collected using subjective well-being, psychological ownership,
organizational trust, and psychological resilience scales, with
the necessary ethical and legal permissions obtained.
Confirmatory factor analysis and reliability analyses were
performed for each measurement instrument used in the
research. SPSS 25 and AMOS 23 software packages were used
for the analyses. Overall, the research found that
organizational trust plays a mediating role in the relationship
between subjective well-being and psychological ownership,
and psychological resilience plays a moderating role in the
relationship between subjective well-being and organizational
trust, as well as the relationship between organizational trust
and psychological resilience. Moreover, the research concluded
that psychological resilience moderates the indirect effect of
subjective well-being on psychological ownership through
organizational trust. In conclusion, teachers' subjective well-
being enhances their psychological ownership through
organizational trust. Additionally, this indirect relationship
depends on teachers' psychological resilience. In other words,
when teachers have high psychological resilience, their
psychological ownership is further increased through
organizational trust, leading to greater subjective well-being.
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Introduction

The concept of subjective well-being has been a subject of discussion
since the beginning of history (Disabato et al, 2016). Historically,
researchers and philosophers have sought happiness by evaluating
subjective well-being in two dimensions: hedonic (pleasure-seeking)
and eudaimonic (virtue-seeking) (Kashdan et al.,, 2006; Ryan & Deci,
2007; Ryff, 1989; Van Der Hoorn & Kamoun, 2009). From a philosophical
and religious perspective, the goal of this assessment has been to
encourage individuals to avoid becoming slaves to their desires, steer
clear of hedonic happiness, and strive for virtue. By doing so, individuals
can achieve happiness through subjective well-being (Johnses &
Johnes, 2014; Ryan & Deci, 2001). Furthermore, the concept of
happiness, which was the focus of philosophers in ancient times, has
become one of the concepts discussed in contemporary positive
psychology and healthcare fields (Cetin et al, 2015; Eryillmaz, 2016;
Geschwind et al., 2019; Hefferon & Boniwell, 2014; Seligman, 2020). In this
sense, subjective well-being refers to an individual's belief that positive
emotions and moods are experienced more frequently when they
evaluate their own life, rather than dwelling on negative feelings and
states (Diener, 1984; Diener et al., 1997; Layard, 2010). In the context of
educational institutions, the high levels of subjective well-being among
teachers are important for the teaching profession (Ergun & Nartgun,
2017). Research on this topic has evaluated teachers' subjective well-
being in the context of school commitment and teaching competence
(Renshaw & Chenier, 2019). School commitment refers to a teacher's
acceptance of the school, feeling a sense of belonging, and fulfilling
responsibilities related to the school (Angle & Perry, 1981). A teacher's
competence in teaching will positively contribute to a student's
learning. Teachers with high subjective well-being not only become
more attached to their profession but also develop positive emotionsin
educational activities. This can contribute to their subjective well-being
and increase their psychological ownership of the school and all
stakeholders because psychological ownership is an inherent
phenomenon in every individual (Demirkaya & Simsek, 2014, Peng &
Pierce, 2015).

For psychological ownership to emerge, specific mechanisms need to
be in place. These mechanisms are categorized as control over
ownership target (Jussila et al,, 2015), getting to know the target (Pierce
et al, 2002), and investing in oneself (Pierce et al,, 2001). Control over
ownership target primarily refers to the ability to control the use of
objects (Ucar, 2018). Getting to know the target involves individuals
being knowledgeable about the target and closely familiarizing
themselves with it (Avey et al., 2009; Dawkins et al., 2017). Investing in
oneself refers to the effort individuals put into shaping and creating
objects (Olckers & Plessis, 2012; Yesil et al, 2015). Once these
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mechanisms are in place, individuals can voluntarily develop any kind
of emotion and behavior based on their sense of ownership, even if they
do not formally own the object (Bickes, 2018). According to Van Dyne &
Pierce (2004), the fundamental requirement for psychological
ownership to develop is voluntariness. Voluntariness is a condition
where individuals dedicate their time to an organization without
expecting material rewards (Demirkaya & Simsek, 2014). Because
psychological ownership is primarily based on the perceived
voluntariness recognized by the individual (Dawkins et al., 2017; Mustafa
et al,, 2016; Vandewalle et al, 1995). Therefore, for educational goals to
be effectively achieved, schools must be psychologically owned by
teachers based on voluntariness (Hsu et al, 2003). Considering
educational institutions, the teaching profession encompasses the
mechanisms, emotions, and thoughts mentioned above. The position
of the teaching profession in society is generally positive and privileged.
Therefore, the characteristics associated with the position of the
teaching profession require psychological ownership. Especially in
educational institutions, educational and instructional activities are
often carried out based on psychological ownership rather than formal
obligation. As teachers' levels of psychological ownership increase
based on voluntariness, they will also enhance their psychological
resilience, allowing them to cope with potential challenges in
educational and instructional processes.

The concept of psychological resilience has been used in the literature
to indicate the ability of individuals exposed to stress to maintain their
health (Kobasa, 1979). This term is derived from the Latin word "resiliens"
(Masten, 2001). Over time, it has expanded in meaning to encompass
concepts such as bouncing back from stress, adapting to stressful
conditions, staying healthy despite significant hardships, performing
above norms despite stress, and recovering and healing after stressful
experiences (Agnes, 2005; Carver, 1998; Smith et al, 2008). This
expansion in  meaning has led to misconceptions and
misinterpretations of the concept of psychological resilience (Glantz &
Johnson, 1999; Karairmak, 2006). However, research has generally
conceptualized psychological resilience as the ability to cope with
difficult situations and challenges (Smith et al,, 2008). Subsequently, to
facilitate a better understanding of the definitions and approaches to
psychological resilience, researchers have examined it in various
periods (Carver, 1998). While attempts have been made to frame
psychological resilience within a specific timeframe, research has
focused on individuals' positive qualities (Seligman & Csikszentmihalyi,
2000). This is because individuals with psychological resilience can
resist adverse conditions and, in doing so, may acquire new positive
traits through experience, even when encountering a problem for the
first time (Embury & Saklofske, 2014). In other words, individuals with
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psychological resilience can strengthen their resilience and improve
their coping skills (Masten, 2001). On the other hand, individuals need
to experience difficult and risky situations and overcome them for
psychological resilience to develop (Fletcher & Sarkar, 2013; Gizir &
Aydin, 2006; Karairmak, 2006). The teaching profession is considered a
high-stress and high-risk occupation. Teaching involves dealing with
multiple factors, such as learning, teaching, maintaining control, and
communicating with many individuals simultaneously, requiring quick
decision-making in various situations (Bolat & Balaman, 2017; Erden,
2011). However, from the perspective of the education system, it can be
assumed that teachers with high psychological resilience may exhibit a
more resilient attitude by taking risks and trusting their organizations
to deal with the challenging situations and obstacles they encounter in
their lives.

In the relevant literature, trust is defined as a security gap or a risk
situation perceived by individuals due to uncertainties about the
motivations, intentions, and possible actions of the individuals they
depend on (Kramer, 1999). It involves the expectations, assumptions, or
beliefs that individuals hold about whether others' future behaviors will
be beneficial to them or at least not harmful (Robinson, 1996). Trust can
also be seen as the probability level assigned by an individual to the
likelihood that others will act in a beneficial or at least non-harmful way
(Gambetta, 1998). It encompasses a belief that, without being under any
form of control or surveillance, the actions of the other party will align
with one's expectations, and the individual doesn't feel the need to
defend themselves against the actions of the other party (Mayer et al,,
1995). However, it is worth noting that in the definitions of trust,
researchers do not always agree (Kramer, 1999; Schoorman et al., 2007).
When these definitions are examined in general, it can be observed that
the concept of trust is primarily constructed around the interpersonal
expectation of not needing to defend oneself and having confidence
that no harm will come, as Tuzun (2007) suggests. This is because the
continuity of interpersonal relationships and the cooperation of groups
and organizations can only be possible through the establishment of a
trust environment (Mayer et al, 1995). Individual members within an
organization simultaneously form both personal and organizational
trust perceptions (Schockley et al., 2000). Organizational trust is defined
as the positive expectations that individuals develop concerning
organizational roles, relationships, expectations, and dependencies
regarding the intentions and behaviors of other organizational
members (Schoorman et al., 2007). According to Tan and Tan (2000),
organizational trust is discussed in three dimensions: trust in the
organization, trust in the manager, and trust in colleagues. Trust in the
organization reflects trust in the corporate identity or personality of the
organization (Demircan & Ceylan, 2003). Trust in the manager
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represents the belief that managers will fulfill their promises to
employees (Zhang & Hamilton, 2010). Trust in colleagues is the belief in
the competence of those with whom one works, as well as the belief
that they will act fairly, ethically, and reliably (Cook & Wall, 1980;
Demircan, 2003). Trust is a fragile construct that takes a long time to
build and increases slowly, but it can be lost quickly (Lamsa & Pucetaite,
2006; Mishra & Morrissey, 1990). Therefore, it is widely accepted that an
increase in distrust in schools will negatively impact the functioning of
the educational institution (Arslan, 2009; Tschannen & Hoy, 2000).
Schools are open and social systems, and creating a trust environment
in schoolsis of strategic importance for the success of education. School
administration, teachers, students, staff, and parents are all important
stakeholders in schools. Organizing the work environment, reaching
agreements on rules and regulations, improving the communication
process within the school, and accelerating the flow of information
among employees are all essential measures for creating a stable trust
environment in schools.

Aim and Significance of the Research

In recent times, the teaching profession has been transformed into a
profession in which individuals are obliged to fulfill certain
responsibilities within the framework of legislation, with limited rights
and responsibilities. This situation has had a negative impact on
teachers' subjective well-being, psychological ownership, psychological
resilience, and organizational trust. Furthermore, issues such as the
inability to unify the status of the teaching profession in appointment
regulations (Karadeniz & Demir, 2010), the difficulty in ensuring family
reunification in transfer situations (Piskin & Parlar, 2021), the increasing
prevalence of nepotism and incompetence (Cesur & Erol, 2020),
maintaining a life close to the poverty line (Canturk, 2021, GUven, 2003;
Song et al, 2020) despite being attributed as a sacred profession in
society (Kumral et al, 2017), and the diminishing prestige and
reputation of the profession (Kantos, 2021) have further hindered
teachers' subjective well-being and happiness. However, it should not
be forgotten that teachers with a high level of subjective well-being can
not only become more attached to their profession but also develop
positive emotions in their educational activities. This can contribute to
their subjective well-being and increase their psychological ownership
by embracing the school and all stakeholders. An increase in teachers'
levels of psychological ownership based on voluntarism can, in turn,
enhance their psychological resilience, allowing them to better cope
with potential adversities in educational and instructional processes.
Psychological resilience essentially entails maintaining positive
adjustments under challenging conditions. Resilient individuals are
highly successful in dealing with difficult situations. Given that teachers
today are confronted with rapid changes in the education system,
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bureaucratic and political pressures, they must exhibit resilience to
preserve their health and energy, recover quickly, overcome problems,
and adapt to new work and lifestyle patterns. It is conceivable that
teachers with high psychological resilience will exhibit a more proactive
attitude by taking risks and trusting their organizations, thereby
contributing to the overall resilience of the educational institution.
Therefore, the establishment of a trusting environment in schools can
lead to increased collaboration and coordination among teachers,
ultimately positively affecting the outcomes of education. In light of
these considerations, the primary aim of this research is to determine
the moderating role of psychological resilience in the indirect effect of
teachers' subjective well-being on psychological ownership through
organizational trust. A comprehensive review of the relevant literature
indicates that studies involving subjective well-being, psychological
ownership, organizational trust, and psychological resilience variables
are predominantly conducted outside the field of educational sciences.
Furthermore, there has been no study that encompasses all of these
variables with teachers as the subjects. In this regard, it can be argued
that this research is unique both conceptually and methodologically.
Moreover, by simultaneously incorporating both mediation and
moderation mechanisms into the same model, this study will shed light
on indirect effects related to the research problem, thus revealing the
social reality concerning the issue.

Method
Research Model

This research, which aims to determine the moderating role of
psychological resilience in the indirect effect of teachers' subjective
well-being on psychological ownership through organizational trust,
was conducted using a descriptive survey model. The purpose of a
descriptive survey is to reveal the results of a measurement instrument
obtained from a specific sample (Creswell & Creswell 2018). The research
philosophy was realism, and the paradigm was the functional paradigm
(Gunbayi, 2020; Gunbayi & Sorm, 2020). Permission for the research was
obtained from the Akdeniz University Publication Ethics Board on
07/11/2022 with the decision number 395. The research model was
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developed based on "Model LVIII" (Hayes, 2018) and is presented in
Figure 1.

Figure 1
Conceptual Model of the Research

Psychological Psychological
Endurance Endurance
Subjective .| Organizational _| Psychological
Well-Being g Trust g Ownership

The hypotheses formulated for the analysis of the research's theoretical
model are provided below:

H.,= There is a mediating role of organizational trust in the impact of
subjective well-being on psychological ownership.

H.= There is a moderating role of psychological resilience in the impact
of subjective well-being on organizational trust.

Hs= There is a moderating role of psychological resilience in the impact
of organizational trust on psychological ownership.

H.=There is a moderating role of psychological resilience in the indirect
effect of subjective well-being on psychological ownership through
organizational trust.

Population and Sample

The study's population consists of the central districts of Konya
province. The number of permanent teachers working in the Karatay
district is 4.058, in the Meram district, it is 4.226, and in the Selcuklu
district, it is 11.285. The total number of permanent teachers in these
three districts is determined to be 19.569. Based on «a=0.05, it was
determined that a sample size of 377 or more should be used
(DeMarrais & Lapan, 2004; Howitt & Cramer, 2017; Tabachnick & Fidel,
2013; Wagner, 2015). In the research, probability sampling techniques
such as cluster sampling and simple random sampling were used in the
selection of teachers. To determine the clusters, when the total sample
size is divided by the required sample size, the cluster coefficient ratio
was found to be 0.019. As a result, it was determined that 79 permanent
teachers from the Karatay district, 81 from the Meram district, and 217
from the Selcuklu district should be included in the sample. Simple
random sampling technique was then used to select 75 teachers from
the Karatay district, 77 from the Meram district, and 212 from the
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Selcuklu district, with each subject having an equal chance. Data
collection for the research started after obtaining ethical committee
approval on 11/07/2022 and was completed on 12/02/2022.

Data Collection Tools

In the study, the following scales were used as data collection tools: the
Subjective Well-being Scale by Hills and Argyle (2002), the
Psychological Ownership Scale by Avey et al. (2009), the Organizational
Trust Scale by Nyhan and Marlowe (1997), and the Psychological
Resilience Scale by Dogan (2015). Confirmatory factor analysis and
reliability analysis were separately conducted for the scales used in the
research. The analysis results are presented in Table 1.

Table1

Model Fit Criteria and Model Fit Results

Scales CMIN/SD P CFI  RMSEA GFI RMR
Subjective Well-being 1.778 .059 988 .046 986 .009
Psychological Ownership 2.856 .000 .953 .072 933 .025
Organizational Trust 4.028 .000 .969 .071 940 .023
Psychological Resilience 2.893 .005 977 .072 983 .01

Source: Collier, 2020

The error variances of the observed variables of the scales were found
to be low, indicating that the scale items are quite good (Byrne, 2016;
Thompson, 2004). The reliability coefficients for the scales used in the
research are as follows: Subjective Well-being Scale, a=.766;
Psychological Resilience Scale, a = .851; Organizational Trust Scale, a =
.870; and Psychological Resilience Scale, a =.700 Based on these results,
it can be concluded that the measurement tools used in the study are
reliable (Diggle & Chetwynd, 2011; Griffiths, 1998; Kline, 2016).

Data Analysis

For data analysis in the study, SPSS 25 and AMOS 23 software programs
were utilized. Since a complex model was used in the research, it is
necessary to meet the assumptions of multivariate statistics (Field,
2018). In this context, assumptions were calculated individually for
measurement data, and it was determined that the assumptions were
met (Leech et al.,, 2005). Descriptive statistical analysis results for the
scales are presented in Table 2.
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Table 2
Descriptive Statistical Analysis Results for the Scales (n= 364)
Arithmetic  Standard

Scales N L Skewness Kurtosis
Mean Deviation

Subjective Well-being 7 4.26 374 -.023 202

Psychological 16 432 380 716 795

Ownership

Organizational Trust 12 419 .389 166 476

Psychological 6 425 374 -.057 940

Resilience

In the study, the reference range for kurtosis and skewness values was
considered as +3 (Leppink, 2019), and all measurement values fall within
this reference range. If kurtosis is less than three, the distribution tends
to exhibit broader peaks (Finch et al., 2016), while if kurtosis is greater
than three, the distribution tends to have sharper peaks in the center
compared to those in a normal distribution (Heiberger & Holland, 2009).
The obtained kurtosis and skewness coefficients for this research
indicate that the data follows a nhormal distribution.

The study employed structural equation modeling (SEM) to determine
the causal relationships in the model. Structural equation modeling is a
multivariate statistical method that combines both regression and
factor analysis (Baron & Kenny, 1986; Denis, 2019; Frazier et al., 2004;
Hayes, 2018; Loehlin & Beaujean, 2017; Preacher et al,, 2007). In the
research model, "X" represents subjective well-being, "Y" represents
psychological ownership, "M" represents organizational trust, and "W"
represents psychological resilience. The model calculates how the
mediation effect of "M" between "X" and "Y" forms a relationship and
how the moderation effect of "W" between "X"and "Y" and between "M"
and "Y" influences the relationship (Keth, 2019; Hayes, 2018).
Additionally, the study performed a moderated mediation analysis
based on the situation in which the indirect effect of the independent
variable "X" on "Y" through "M" on "W" is contingent on the "W"
psychological resilience variable (Brown, 2006; Edwards & Lambert,
2007; MacKinnon, 2008; Muller et al., 2005).

Findings

In this section, answers were sought to the hypotheses created for
mediating effects, moderating effects, and moderated mediation
effects in order to analyze the constructed theoretical model of the
research. The findings are presented under three headings: "findings
regarding mediating effects, findings regarding moderating effects,
and findings regarding moderated mediation effects.
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Findings Related to Mediation Effects

The analysis results regarding the mediating role of organizational trust
in the impact of subjective well-being on psychological ownership are
provided in Table 3.

Table 3
Analysis Results on the Mediating Role of Organizational Trust in the Impact
of Subjective Well-Being on Psychological Ownership

Organizational Psychological
Variables Trust Ownership (Y)

B LLCI ULCI B LLCI  ULCI
Subjective Well-Being (X) .806*** 752 .860 1457 .038 252
Organizational Trust (M) - - - 038%** 842  1.065
R? 705 .668

Subjective Well-Being » Organizational Trust -
Bootstrap Indirect Effect Psychological Ownership B=.768, 95% BCA ClI
[.595, .967]

Note: LLCI= Lower Confidence Interval; ULCI= Upper Confidence Interval.

When the analysis results regarding the mediating role of
organizational trust in the effect of subjective well-being on
psychological ownership are examined in Table 3; subjective well-being
(X) affects the mediator variable, organizational trust (M) [=.806, 95% CI
(752, .860), p<.001]. Subjective well-being (X) explains 70.5% of
organizational trust (M) (R2 = .705). Subjective well-being (X) affects
psychological ownership (Y) [=.145,95% CI (.038, .252), p<.001]. When the
effects of the mediating variable, organizational trust (M), and
subjective well-being (X) on psychological ownership (Y) are examined,
it is seen that organizational trust affects psychological ownership
[B=.938, 95% CI (.842, 1.065), p<.001]. Subjective well-being (X) and
organizational trust (M) together explain 66.8% of psychological
ownership (Y) (R2 = .668). When the indirect effect of subjective well-
being (X) on psychological ownership (Y) through organizational trust
(M) is examined, it is seen that the indirect effect of subjective well-
being on psychological ownership is significant, thus organizational
trust mediates the relationship between subjective well-being and
psychological ownership. [B=.768, 95% CI (595, .967), p<.001]. The
confidence intervals (Cl) of the findings do not include zero, and based
on these results, the hypothesis "H1: There is a mediating role of
organizational trust in the impact of subjective well-being on
psychological ownership" is supported.
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Findings Regarding Moderator Effects

The analysis results regarding the moderating role of psychological
resilience in the impact of subjective well-being on organizational trust
are provided in Table 4.

Table 4
Analysis Results on the Moderating Role of Psychological Resilience in the
Impact of Subjective Well-Being on Organizational Trust

Organizational Trust (Y)

Variables

B LLCI ULCI
Subjective Well-Being (X) .048 -.060 157
Psychological Resilience (W) S754%** 642 .866
X*W (Interaction) 187 .070 292
R? 622

Note: LLCI= Lower Confidence Interval; ULCI= Upper Confidence Interval.

When examining the analysis results in Table 4 regarding the
moderating role of psychological resilience in the impact of subjective
well-being on organizational trust, the following findings are observed:
Subjective well-being (X) does not significantly influence the
organizational trust (Y) variable [B=.048, 95% CI (-.060, .157), p>.05].
Psychological resilience (W) does influence the organizational trust (Y)
variable [B=.754, 95% CI (.642, .866), p<.001]. The interactive term (X.W),
which is formed by the combination of subjective well-being (X) and
psychological resilience (W) variables, significantly influences
organizational trust (Y). Therefore, it is determined that the
psychological resilience variable has a moderating effect [=.181, 95% CI
(.070, .292), p<.001]. All the variables included in the model (X and W)
explain 62.2% of the variance in organizational trust (R?=.622). To test
whether the impact of subjective well-being on organizational trust is
significant under conditions of low, moderate, and high psychological
resilience, an interaction analysis graph has been drawn, and it is
presented in Figure 2.

When the graphical representation of moderating variable effects is
examined in Figure 2, when psychological resilience is low, the positive
relationship between subjective well-being and organizational trust is
significant [B=.246, t=7.888, p<.001 95% CI (.185, .308), p<.001]. In other
words, with the low level of psychological resilience that teachers have,
their subjective well-being and organizational trust levels will increase
statistically positively. In cases where psychological resilience is
moderate, the positive relationship between subjective well-being and
organizational trust is significant [f=.279, t=8.929, p<.001 95% CI (.217,
340), p<.001]. In other words, with the moderate level of psychological
resilience that teachers have, their subjective well-being and
organizational trust levels will increase statistically positively. In cases

263



PUJE, 60, [2024] Varlik https://doi.org/10.9779/pauefd.1229569

where psychological resilience is high, the positive relationship
between subjective well-being and organizational trust is significant
[B=.311, t=8.762, p<.001 95% CI (.241, .381), p<.001].

Figure 2
Gradient Plot for Subjective Well-being X, Organizational Trust Y, and
Psychological Resilience W Variables
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In other words, when teachers have a high level of psychological
resilience, their levels of subjective well-being and organizational trust
will statistically increase positively. The confidence intervals (Cl) of the
findings do not include zero, and based on these results, the hypothesis
"H.: Psychological resilience moderates the impact of subjective well-
being on organizational trust" is supported. When the statistical results
and the graph regarding the moderating role of psychological
resilience are considered in general, it can be observed that when
teachers have low levels of psychological resilience, the beta coefficient
will increase statistically positively by 24.6%; when teachers have a
moderate level of psychological resilience, the beta coefficient will
increase statistically positively by 27.9%; when teachers have a high level
of psychological resilience, the beta coefficient will increase statistically
positively by 31.1%. As teachers' psychological resilience increases, the
level of the relationship between subjective well-being and
organizational trust will also rise. The analysis results regarding the
moderating role of psychological resilience in the impact of
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organizational trust on psychological ownership are provided in Table
5.

Table 5
Analysis Results on the Moderating Role of Psychological Resilience in the
Impact of Organizational Trust on Psychological Ownership

Psychological Ownership (Y)

Variables

B LLCI ULCI
Organizational Trust (M) .628*** A 779
Psychological Resilience (W) 210%** .059 361
M*W (Interaction) 205"+ 105 306
R? .683

Note: LLCI= Lower Confidence Interval; ULCI= Upper Confidence Interval.

When examining the analysis results in Table 5 regarding the
moderating role of psychological resilience in the impact of
organizational trust on psychological ownership, the following findings
are observed: Organizational trust (X) significantly influences
psychological ownership (Y) [B=.628, 95% CI (477, .779), p<.001].
Psychological resilience (W) also influences psychological ownership (Y)
[B=.210, 95% CI (.059, .361), p<.001]. The interactive term (M.W), formed by
the combination of organizational trust (X) and psychological resilience
(W) variables, significantly influences psychological ownership (VY)
[B=.205,95% CI (.105, .306), p<.001]. All the variables included in the model
(M and W) explain 68.3% of the variance in organizational trust (R?=.683).
To test whether the impact of organizational trust on psychological
ownership is significant under conditions of low, moderate, and high
psychological resilience, an interaction analysis graph has been drawn,
and it is presented in Figure 3.

When examining the graphical representation of moderator variable
effects in Figure 3, the following findings are observed: In cases where
psychological resilience is low, there is a significant positive relationship
between organizational trust and psychological ownership [B=.659,
t=7.698, p<.001,95% CI (.491, .828), p<.001]. In other words, when teachers
have low levels of psychological resilience, their levels of organizational
trust and psychological ownership will statistically increase positively.
When psychological resilience is moderate, there is a significant
positive relationship between organizational trust and psychological
ownership [B=.732, t=8.795, p<.001, 95% CI (.568, .896), p<.001]. In other
words, when teachers have a moderate level of psychological resilience,
their levels of organizational trust and psychological ownership will
statistically increase positively. In cases where psychological resilience
is high, there is a significant positive relationship between
organizational trust and psychological ownership [B=.805, t=9.460,
p<.001, 95% CI (.638, .973), p<.001]. In other words, when teachers have a
high level of psychological resilience, their levels of organizational trust
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and psychological ownership will statistically increase positively. In
other words, when teachers have a high level of psychological
resilience, their levels of organizational trust and psychological
ownership will statistically increase positively. The confidence intervals
(Cl) of the findings do not include zero, and based on these results, the
hypothesis "Hs: Psychological resilience moderates the impact of
organizational trust on psychological ownership" is supported.

Figure 3
Gradient Plot for Organizational Trust (X), Psychological Ownership (Y), and
Psychological Resilience (W) Variables
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When the statistical results and the graph regarding the moderating
role of psychological resilience are considered in general, it can be
observed that when teachers have low levels of psychological resilience,
the beta coefficient will increase statistically positively by 65.9%; when
teachers have a moderate level of psychological resilience, the beta
coefficient will increase statistically positively by 73.2%; when teachers
have a high level of psychological resilience, the beta coefficient will
increase statistically positively by 80.5%. As teachers' psychological
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resilience increases, the level of the relationship between organizational
trust and psychological ownership will also rise.

Findings On Moderated Mediation Effects

The analysis results regarding the moderating role of psychological
resilience in the indirect effect of subjective well-being on psychological
ownership through organizational trust are presented in Table 6.

Table 6

Analysis Results on the Moderating Role of Psychological Resilience in the
Indirect Effect of Subjective Well-Being on Psychological Ownership through
Organizational Trust

Organizational Psychological
Variables Trust (M) Ownership (Y)

B LLClI ULCI B LLCI ULCI
Subjective Well-Being (X) 2797 217 340 - - -
Psychological Resilience (W) 684 621 747 - - -
X*W (Interaction) .086™* 023 149 - - -
R? 874 -
Subjective Well-Being (X) - - - Je5  .059 270
Organizational Trust (M) - - - 732 568 .896
Psychological Resilience (W) - - - 254** 102 406
M*W (Interaction) - - - 195 095 294
R? - .691
Indirect Effect -
Low Psychological Resilience Je2** 093 260 -
Mec.h'um Psychological 504 128 310 i
Resilience
High Psychological Resilience 251 163 375 -
Direct Effect 165 059 270 -
Moderated Mediation Index 157 069 .288 -

Note: LLCI= Lower Confidence Interval; ULCI= Upper Confidence Interval.

When the analysis results regarding the moderating role of
organizational support in the indirect effect of subjective well-being on
psychological ownership through organizational trust are examined in
Table 6, it can be observed that subjective well-being (X) influences
psychological ownership (Y) [B=.279, % 95 CI (217, .340), p<.001].
Psychological resilience (W) influences psychological ownership (V)
[B=.684, % 95 CI (.621, .747), p<.001]. The interaction term (X.W) variable
affects psychological resilience [3=.086, % 95 CI (.023, .149), p<.05]. The
variables included in the model (X and W) explain approximately 87.4%
of the variance in organizational trust (Y) (R?=.874). When the analysis
results regarding the moderating role of organizational support in the
indirect effect of subjective well-being through organizational trust on
psychological ownership are examined, it can be seen that subjective
well-being (X) influences psychological ownership (Y) [B=.165, % 95 CI
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(.059, .270), p<.001]. Organizational trust (M) influences psychological
ownership (Y) [B=732, % 95 Cl (568, .896), p<.001]. Psychological
resilience (W) influences psychological ownership (Y) [B=.254, % 95 CI
(102, .406), p<.001]. The interaction term (M.W) affects psychological
resilience [B=.195, % 95 ClI (.095, .294), p<.05]. All the variables included in
the model (M and W) explain approximately 69.1% of the variance in
psychological ownership (Y) (R?=.691). The moderated mediation index
is the final evidence of moderated mediation effect analyses (Hayes,
2018). Therefore, the significant value of the moderated mediation index
indicates that psychological ownership is a moderating variable in the
indirect effect of subjective well-being on psychological ownership
through organizational trust [B=.157, % 95 Cl (.069, .288), p<.01]. The
graphical representation of the indirect and direct effects of the
moderated mediation effect is provided in Figure 4.

Figure 4
Graphical Representation of Moderated Mediation Effect
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The horizontal axis of the graph represents the moderating variable (W,
Psychological Resilience), and the vertical axis represents the effect of
subjective well-being on psychological ownership. Positive values on
the vertical axis indicate that as teachers' subjective well-being
increases, their levels of psychological ownership perception also
increase. The inclined nature of the indirect effect in the obtained graph
indicates that organizational trust regulates the indirect effect of
teachers' subjective well-being on psychological ownership. This result
is in line with the moderated mediation index value. When the indirect
effects of psychological resilience on the relationship between
subjective well-being and psychological ownership through
organizational trust are examined in Table 6, it can be seen that in
situations where teachers' psychological resilience is low, there is a
significant relationship between subjective well-being and
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psychological ownership [B=.162, % 95 CI (.093, .260), p<.001]. In situations
where teachers' psychological resilience is moderate, there is a
significant relationship between subjective well-being and
psychological ownership [=.204, % 95 CI (.128, .310), p<.001]. In situations
where teachers' psychological resilience is high, there is a significant
relationship between subjective well-being and psychological
ownership [B=.251, % 95 CI (163, .375), p<.001]. In other words, when
teachers' psychological resilience is high, the indirect effect of
subjective  well-being on psychological ownership through
organizational trust is stronger. Furthermore, in teachers with high
psychological resilience, the levels of subjective well-being and
psychological ownership perception are more likely to increase through
organizational trust. The confidence interval (Cl) values of the analysis
results do not encompass the zero value, and in light of these findings,
H4, "Subjective well-being has a moderating role in the indirect effect
of organizational trust on psychological ownership through
psychological resilience," is supported.

Discussion, Conclusion, and Suggestions

In the first hypothesis of the study, when the indirect effect of subjective
well-being (X) on psychological ownership (Y) through the mediator
variable organizational trust (M) was examined, it was concluded that
the indirect effect of subjective well-being on psychological ownership
was significant, and therefore organizational trust mediated the
relationship between subjective well-being and psychological
ownership. Kalfaoglu and Efeoglu (2022) and Olckers and Enslin (2016)
examined the relationship between psychological ownership and
organizational trust; Altuntas and Genc¢ (2020) found a positive and
significant  relationship  between subjective well-being and
psychological resilience. These results are similar to the results of the
research. Subjective well-being is a concept close to the definition of
happiness (Rawlins, 2008). The environment in which teachers are
located affects their subjective well-being and therefore their
happiness (Libbey, 2004). Because the school environment affects the
beliefs, values and attitudes of teachers to the school as well as the
interaction between parents, teachers and administrators (Kizmaz,
2006). Therefore, it can be considered as normal for a teacher who is
happy in the school environment to have an increase in organizational
confidence and psychological ownership. As in all organizations, the
high level of trust of teachers who are school employees directly affects
the actions of schools (Layard, 2010). In addition, the formation of a
trusting union between teachers, parents and administrators is
decisively key to the change and development of the school (Welch et
al.,, 2005). In organizations where trusting relationships are intense,
employees will be emotionally connected to their organization, identify
themselves within their organization, and feel satisfied with their jobs

269



PUJE, 60, [2024] Varlik https://doi.org/10.9779/pauefd.1229569

(Schnackenberg & Tomlinson, 2016). If this happens, through
organizational trust, teachers' subjective well-being and psychological
ownership levels will increase positively.

In the second hypothesis of the research, when the effects of subjective
well-being (X), psychological resilience (W) and interactional term (X.W)
variables on organizational trust (Y) were examined, it was concluded
that subjective well-being, psychological resilience and the
interactional term had an effect on organizational trust. In addition, it
was found that the effect of subjective well-being on organizational
trust was high and significant in cases where psychological resilience
was high. Kavi and Karakale (2018) found that individuals with high
psychological resilience manage crises, stress and conflicts better; In
the TUmIU and Recepolu (2013) research, it was found that the life
satisfaction of people with high psychological resilience was even
higher; In the Taskin and Dilek (2010) research, it was found that there
was a significant relationship between organizational trust and
commitment; In the Peral and Geldenhuys (2016) research, it was
concluded that teachers with high subjective well-being were even
more engaged in work. These results are similar to the results of the
research. The fact that teachers have high perceptions of organizational
confidence also increases their subjective well-being. On the other
hand, the high psychological resilience of teachers also regulates the
relationship between subjective well-being and organizational trust.
Namely, since a teacher with high psychological resilience is able to
cope with them even in times of stress, crisis and depression, the level
of subjective well-being and organizational confidence will also be high.

In the third hypothesis of the research, when the effects of
organizational trust (M), psychological resilience (W) and interactional
term (M.W) variables on psychological ownership (Y) were examined, it
was concluded that organizational trust, psychological resilience and
the interactional term had an effect on psychological ownership. In
addition, it was found that the effect of organizational trust on
psychological ownership was high and significant in cases where
psychological resilience was high. In their study, Fard and Karimi (2015)
found a significant relationship between organizational trust and
commitment. In its research, Dogan and Yavuz (2020) concluded that
individuals with high psychological resilience have a calm mood as well
as evaluating events from different perspectives. In the Argon & Ekinci
(2016) research, it was concluded that as the psychological ownership
levels of teachers increased, their social innovation levels also increased.
These results are similar to the results of the research. The high
perception of teachers' organizational trust also increases their level of
psychological ownership. On the other hand, the high psychological
resilience of teachers also regulates the relationship between
psychological ownership and organizational trust. In other words, since
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a teacher with high psychological resilience is able to evaluate events
from different perspectives and is in a resilient and calm mood in the
face of situations, the level of psychological ownership and
organizational trust will also be high.

In the fourth hypothesis of the research, it was concluded that
psychological resilience has a regulatory role in the indirect effect of
subjective well-being of teachers on psychological ownership through
organizational trust. The fact that the moderated mediation index value
was significant also showed that psychological resilience was the
regulatory variable in the indirect effect of subjective well-being on
psychological ownership through organizational trust (Hayes, 2018).
Teachers' subjective well-being increases their psychological
ownership through organizational trust. In addition, this indirect
relationship depends on the psychological resilience of teachers. That
is, teachers' psychological ownership when their psychological
resilience is high further increases their subjective well-being through
organizational trust. In the research of Ozbay et al., (2012), individuals
with high subjective well-being also have high levels of emotional
regulation, which is also an important predictor of coping behaviors. In
the Dogan and Eryillmaz (2013) research, the social relations of people
with high subjective well-being are more successful, and even positive
emotions are experienced more than negative emotions in these
people. In the Recepoglu (2013) study, the most important predictor of
teachers' attitudes about their profession is subjective good formation.
In the Tésten and Ozgan (2017) study, individuals with high subjective
well-being can effectively cope with the challenges they face. Jajali and
Heidarie (2016) found in their research that the best predictor of
teachers' job performance is subjective well-being. In her research,
Sober et al. (2014) found a significant positive relationship between
teachers' organizational confidence and school climate. Altunay (2017)
found a positive relationship between organizational trust and
dedication in her research. These results are similar to the results of the
research. However, in the Impasse and Green (2020) research, he found
a negative and significant relationship between psychological
ownership and organizational support. In the Ugwu and Amazue (2014)
research, it was concluded that psychological ownership does not
prescribe commitment to work. These results are not similar to the
research results. Because considering that organizational support is a
positive variable, it can be thought that organizational support will
increase psychological ownership. On the other hand, Song et al, in
their (2020) research, found that teachers' subjective well-being was
negatively affected by their income status. Although there is no income
variable in the research, it is obvious that income status can lead
teachers to unhappiness when situations such as Kumral et al. (2017),
maintaining a life at the poverty line, Canturk (2021), GUven (2003)
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reducing the prestige and reputation of the profession are evaluated
together. Therefore, it can be considered to be similar to the results of
this research. The relationship between teachers' subjective well-being
and their level of psychological ownership is mediated by
organizational trust. However, the psychological resilience of teachers
increases this level of mediation. In other words, teachers' subjective
well-being increases their psychological ownership through
organizational trust. In addition, this indirect relationship depends on
the psychological resilience of teachers. That is, teachers' psychological
ownership when their psychological resilience is high further increases
their subjective well-being through organizational trust. In line with the
results obtained from this research, the following recommendations
are included for decision-makers, policy makers, stakeholders, teachers,
education administrators and researchers.

Recommendations for the Study

The research has shown that organizational trust plays a mediating role
in the relationship between subjective well-being and psychological
ownership among teachers. Based on this finding, there is a need to
establish a common culture or climate regarding organizational trust
among teachers. The study has also revealed that psychological
resilience moderates the relationship between subjective well-being
and organizational trust, and in turn, the relationship between
organizational trust and psychological ownership. Therefore, it is
suggested that both financial and emotional support should be
provided by the Ministry of National Education to help teachers become
psychologically resilient and mentally strong. Furthermore, the
research has indicated that the indirect effect of subjective well-being
on psychological ownership through organizational trust is moderated
by psychological resilience. Therefore, a model for enhancing teachers'
psychological resilience through organizational trust can be developed,
which in turn can increase psychological ownership and subjective
well-being levels. This model could be implemented by the Ministry of
National Education.

Recommendations for Researchers

This research aimed to determine the moderating role of psychological
resilience in the indirect effect of subjective well-being on psychological
ownership through organizational trust. It was conducted using a
guantitative design and relied on established measurement tools.
However, future studies could adopt a mixed-methods approach with
an exploratory sequential design, allowing for the refinement of
measurement instruments and offering both qualitative and
guantitative insights. Additionally, studies that use the variables of
subjective happiness, psychological ownership, organizational trust,
and psychological resilience have been conducted in disciplines other
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than education. Meta-analysis and meta-synthesis studies could be
conducted to consolidate and synthesize the findings from these
various disciplines.
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