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Abstract

This study aims to reveal the achievements of the participants from the program, taking into account the
countries of visit, annual mobility numbers, gender, and education levels of the students and staff of the
history and archaeology department participating in the Erasmus + Exchange Program between 2014-2020.
Erasmus+ Exchange Program is a European Union initiative that supports cooperation with higher
education institutions and aims to increase graduates' employment. Erasmus+ Exchange Program aims to
expand and improve the quality of education among universities in European Union member and candidate
countries. In addition, through the Erasmus+ Exchange Program, participants can experience abroad and
learn about different cultures and lifestyles. Opportunities are also provided for individuals to spend time
abroad during their mobility or volunteering programs to study languages and collaborate in project
partnerships in academic and vocational education, adult learning, and European sporting events. Thanks
to the program, students are allowed to study and do internships in different countries. The personnel is
qualified to teach and receive training in contracted higher education institutions. The study was limited to
include years 2014-2020 because of the sending of data covering these years from the European Union
Education and Youth Programs Center. This study is unique because it presents data on the
internationalization of history and archaeology departments by obtaining them from primary sources. In
the study, data analysis was made using document analysis, one of the qualitative research methods.
According to the research findings, it has been concluded that the academic and language acquisitions of
the students participating in the Erasmus+ Learning and Internship Mobility activity are positive. When the
technology uses acquisition of the personnel participating in the Erasmus+ Staff Mobility activity is

evaluated, it is seen that the result is not at a sufficient level.
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Introduction

Erasmus Exchange Program is a program that provides financial support to students and staff
who participate in mobility and study in countries other than their own countries for a certain period.
Exchange programs are held in a framework where students accumulate credits in any European
country for part of their degree and eventually return home to continue their education (Pechar, 2007:
113). The internationalization process in education started in 1979 with the UK accepting students
from abroad with tuition payment registration, started in Europe for the first time in the 1980s based
on higher education (Cepni et al., 2018: 438). These studies continued with the publication of the
Sorbonne Declaration, which aimed to present a standard higher education opportunity in Europe at
a meeting held in the Sorbonne with the participation of France, England, Germany, and Italy in the
Bologna Process in 1988. With the Bologna Declaration announced in Bologna, Italy, in 1999, the
Bologna Process officially started. This declaration aims to create harmonious diplomas and degrees
among higher education institutions to implement the primary objectives such as student and
personnel exchange and the European Credit Transfer and Accumulation System (ECTS) (YOK,
2010: 3). Within the scope of exchange programs, the Bologna Process provides student and staff
mobility, the opportunity to work in transnational countries, joint projects, and academic studies.
ECTS and diploma supplement applications, which paved the way for recognition by preventing the
differences between countries in higher education, ensured the spread of mobility (YOK, 2010: 43-
44). The Bologna Process aims to make the European Higher Education System attractive outside of
Europe and create a transparent European Higher Education Area with harmonious and quality
systems (Pechar, 2007: 113).

Turkey's inclusion in the Bologna Process was realized at the Prague Meeting in 2001 when it
accepted the Bologna Declaration and put it into practice. Turkey quickly adapted to the Bologna
Process and started to make the changes required by the Bologna process in higher education (Korkut
and Mizikaci, 2008: 101-102). With the agreement that Turkey signed with the EU Commission on
27 December 2002, the process of participation in the EU Education and Youth Programs started.
This process became a separate institution from the undersecretaries, which was affiliated with the
State Planning Organization in January 2002 and then entered into force in August 2003, and became
the European Union Education and Youth Programs Center Presidency, or known as the Turkish
National Agency (Unsal, 2008: 29). The Erasmus Exchange Program, which has been implemented
in Europe since 1987, was first included in the Socrates Program in 1995 and within the Lifelong
Learning Program as of 2007 (Kiigiikgene, 2021: 156). The Erasmus Exchange Program, which started
its activities in our country in 2003 with a pilot application, has been officially implemented since
2004. Particularly in the first years of implementation of the program (2004-2007), the participation
rate of universities in exchange programs in our country has increased by 400 percent since the
beginning (Boyaci, 2011: 272).

Erasmus Exchange Program is a program that aims to develop educational cooperation
between countries that are members or candidates of the European Union, to get to know each other,
and to improve educational conditions. With the program, educational activities such as student and
personnel (academic and administrative) exchange, projects, and internships can be carried out
between countries (Ortas, 2008: 250). While increasing the ability and tolerance of the participants
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from different countries and various ethnic origins, the program also adopts the aim of increasing
intercultural interaction (A¢ikgdz, 2020: 164).

Erasmus+ Exchange Program Student Mobility; It can be carried out in two ways learning
mobility and internship mobility. Student learning mobility is carried out with the Erasmus Charter
for Higher Education (ECHE) and the agreements made by the higher education institution between
institutions. Erasmus+ Learning Mobility is the fact that students registered full-time in a higher
education institution perform a part of their education (minimum 3 to maximum 12 months at the
same academic level) in a higher education institution abroad with which the institution has a
contract, excluding the first year of education and post-graduation. Student internship activity, on
the other hand, is carried out in the form of an internship in an enterprise abroad for students
registered in a higher education institution to gain practical work experience in the field of vocational
education. Erasmus+ Internship Mobility can be done for a minimum of 2 and a maximum of 12
months at every education level, including 12 months after graduation (Erasmus Uygulama El Kitabi,
2022: 5-7).

Erasmus+ Staff Mobility is carried out in two ways: staff training and staff training mobility.
Staff teaching mobility is the teaching activity of the personnel who are authorized to teach in a higher
education institution that has ECHE in our country or in another higher education institution that
has ECHE abroad. The personnel training activity is the training activity received by a staff working
in a higher education institution with ECHE in Turkey in relation to their field in institutions or
organizations abroad (Erasmus Uygulama El Kitabi, 2022: 32-33).

The International Standard Classification of Education (ISCED) is used as a reference
classification that organizes education programs and related qualifications according to education
levels and fields. In the ISCED classification, the history and archaeology departments are classified
as a single field with the code 02 and the detailed field under the arts field, which is a sub-field of the
arts and humanities broad field, with the code 0222 (UNESCO Institute for Statistics, 2015: 4-13). In
the activities carried out within the framework of the Erasmus+ Program, the areas of mobility were
determined based on the ISCED classification. In the field classification used by the European Union,
the fields of history and archaeology are accepted as a single field. For this reason, data on the fields
of history and archaeology were also sent by the Turkish National Agency as a single field, and in our
study, evaluations on the fields of history and archaeology were made by accepting them as a single
tield. Apart from the ISCED field classification, from a scientific point of view, history, and
archaeology are two disciplines that cannot be considered independently of each other. The science
of history has provided access to information about the lives of civilizations living in prehistoric times,
thanks to the science of archaeology. In the periods when there was no writing, the two sciences fed
each other to the point of illuminating the developmental stages of culture. These two disciplines
formed the center of the study based on Erasmus+ Mobility. In this context, the research aims to
evaluate the level of participation in Erasmus+ (KA103-KA107) Programs between 2014-2020 and
the gains they gained after participating in the program of students or staff in the history and
archaeology department. The answers to the following questions were sought for the study:
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1. How is the distribution of the students and staff of the history and archaeology department,
according to the countries, within the scope of the Erasmus+ KA103 and KA107 Programs
education, internship, and teaching mobility?

2. How is the distribution of the students who went from the history and archaeology
department within the scope of Erasmus+ KA103 and KA107 Programs according to their
education levels during the process they participated in the activity?

3. What is the gender distribution of students and staff going from the history and archaeology
department within the scope of Erasmus+ KA103 and KA107 Programs?

4. What are the gains of the students and staff who go to Erasmus+ KA103 and KA107 Programs
from the history and archaeology department within the scope of education, internship, and
teaching?

Method

The analysis method used in the study, the population and sample of the study, the tools used
to collect the data, and how the analysis of the obtained findings was made are given in detail below.

Research Pattern

In qualitative research, written and visual materials related to the research problem can be
used in cases where observation and interview are not possible or to increase the accuracy of the
research. Document analysis includes written materials about the phenomenon or phenomena that
are intended to be investigated. Paper and documents such as annual institution reports, public
relations documents, accounting records, strategic plans, marketing strategy documents, internal and
external correspondence, and official documents can be the subject of document analysis (Yildirim
and Simgek, 2004: 153). In this respect, the research was carried out using the document analysis
method.

Study Group

This study, carried out by scanning the documents and related literature from the Turkish
National Agency, does not require ethics committee approval.

Data Collection Tools

The documents related to the research were requested from the Data Analysis Coordination
Unit, which is affiliated with the Turkish National Agency. The countries, years, types of activities,
and genders of the students and staff of the history and archaeology department operating in
Erasmus+ Exchange Programs have been sent by the institution in detail. In addition, the
questionnaires sent to the participants by the European Commission after completing their activities
and answered by the participants were also one of the data collection tools of the study.

Analysis of Data

In the research, the data sent by the Turkish National Agency, the increase/decrease rates of
the activities by years, the gender distribution of the participants, and their education levels were
analyzed using the descriptive analysis method. The answers to the participant surveys of the staff and
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student exchange for the years 2014-2020 by the Turkish National Agency and the achievements of
the participants were analyzed.

Findings

In this part of the research, the findings from the data analysis were presented according to

each sub-problem.
Participation in Exchange Programs of History and Archeology Department Students and Staff

While the KA103 program provides mobility opportunities with 28 European Union
countries and countries, including Iceland, Liechtenstein, Norway, Macedonia, Turkey, and Serbia,
International Credit Mobility (KA107) is a similar program to the KA103 program, the countries with
which partnership is established (Eastern Partnership Countries, Southern Partnership Countries).
Mediterranean Countries, Russian Federation, Asia, Central Asia, Latin America, Middle East, South
Africa, Africa, Caribbean and Pacific Countries, and Other Industrialized Countries) are different
(KA107 Nedir?, 2022). In this context, data are given separately for KA103 and KA107 programs.

The distribution of the students and staff of the history and archeology department within
the scope of Erasmus+ KA103 and KA107 Programs education, internship, and teaching
mobility, by years. The distribution of history and archeology department students within the scope
of Erasmus+ KA103 Study Mobility by years is shown in Figure 1. When Figure 1 is examined, it is
seen that the most mobility in 2014 and 2020 was in Germany (208), Poland (166), and Italy (145).
The total number of mobility in 2014-2020 was 892, and the ratio of these three countries to the total
was 58%. While minor participation was in Ireland (1), Sweden (2), and Estonia (2), it was observed
that no activity was carried out in Latvia, North Macedonia, and Norway over the years. When we
look at the totals of the actions by years, the general average of the number of students who went
within the scope of mobility in the years 2014-2020 is 127. When the participation performances are
evaluated according to the years, the year in which the participants took place the least was 2020.
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Figure 1

Distribution of History and Archeology Department Students Outgoing within the Scope of
Erasmus+ KA103 Study Mobility by Countries by Years
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The distribution of history and archeology department students within the scope of Erasmus+
KA103 Internship Mobility by years is shown in Figure 2. Figure 2 shows the most mobility in 2014-
2020 in Germany (36) and Poland (22) countries. The total number of mobility in 2014-2020 was 168,
and the ratio of these two countries to the total was 35%. Sweden, Norway, North Macedonia, and
Lithuania have minor participation and one-person activity in all years. It has been observed that no
action has been carried out in Denmark, Estonia, Finland, Latvia, Ireland, Portugal, Slovenia, and
Slovakia. Looking at the total activities by year, the average number of students in 2014-2020 is 24.
When the participation performances are evaluated according to the years, the year in which the
participants took place the least was 2020.

Figure 2

Distribution of History and Archeology Department Students Outgoing within the Scope of
Erasmus+ KA103 Internship Mobility by Countries by Years
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The distribution of the academic staff of history and archeology who went within the scope of
Erasmus+ KA103 Teaching Mobility by years is shown in Figure 3. Looking at Figure 3, it is seen that
the most mobility was made in Italy (21), Poland (15), and Romania (12) countries in total between
2014 and 2020. The total number of mobility in 2014-2020 was determined as 108, and the ratio of
these three countries compared to the total was 44%. It has been observed that no activity has been
carried out in Austria, Denmark, Finland, Norway, Ireland, and Sweden in the relevant years. When
we look at the activities totals by years, the general average of the number of personnel going within
the scope of mobility in the years 2014-2020 is 127. When the participation performances are

evaluated according to the years, the year in which the participants took place the least was 2020.
Figure 3

Distribution of History and Archeology Department Staff Outgoing within the Scope of Erasmus+
KA103 Teaching Mobility by Countries by Years
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The distribution of history and archeology department students within the scope of Erasmus+
KA107 Learning Mobility by years is shown in Figure 4. Looking at Figure 4, it is seen that only five
people mobilized in the total of the years 2015-2020. Activities were made in Korea (1), Lebanon (1),
Morocco (1), Russia (1), and Ukraine (1). Erasmus+ KA107 Program started in our country in 2015,
and the KA107 internship mobility program began in 2018. Since the history and archeology
department students did not participate in the KA107 internship program between 2018-2020,

information in this field was not included in the figure.
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Figure 4

The Distribution of the Students of the Department of History and Archeology Outgoing within the
Scope of Erasmus+ KA107
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The distribution of the history and archeology department personnel by years within the scope
of Erasmus+ KA107 Teaching Mobility by country is shown in Figure 5. Looking at Figure 5, it is seen
that 26 people were operating in total for the years 2014-2020. The years with the highest mobility
were nine in 2015 and five people in 2017 and 2018.

Figure 5

Country Distribution of the History and Archeology Department Staft Outgoing within the Scope of
Erasmus+ KA107 Teaching Mobility by Years
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The education levels of the students and staff of the history and archeology department
who went to the Erasmus+ KA103-KA107 Program within the scope of education, internship, and
teaching. Looking at Figure 6, 682 (64%) undergraduate, 254 (23%) graduate, and 128 (12%) doctoral
students of 1065 people who participated in the Erasmus+ Exchange Program (KA103-KA107) as of
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2014-2020 level and one person participated in the activity in the category of other education levels.
Since only one person is in the different education level categories, it is not included in Figure 6.

Figure 6
Education Levels of Erasmus+ Program (KA103-KA107) Participants
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The gender distribution of the students and staff of the history and archeology department
attending Erasmus+ KA103-KA107 Programs within the scope of education, internship, and
teaching. Erasmus+ KA 103 Program are given in detail in Figure 7 by year. Figure 7 shows that 663
of those from the Erasmus+ KA103 Program were men, and 505 were women. According to the
numbers given in Figure 8 for the Erasmus+ KA107 Program, it is seen that 24 of the participants are
male, and seven are female. The rate of men participating in Erasmus+ KA103 and KA107 Programs
between 2014-2020 is 57%, while the rate of women is 43%. It is observed that the gender distribution
of the participants of the Erasmus+ KA107 Program differs significantly. It is seen that 77% of the
participants in the KA107 program are men, and 23% are women.

Figure 7
Gender Distribution of Erasmus+ Program (KA103) Participants
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Figure 8

Gender Distribution of Erasmus+ Program (KA107) Participants
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The Achievements of History and Archeology Department Students and Staff from the Erasmus+
Exchange Program

In this section, the achievements of the students and staff of the history and archeology
department in the Erasmus+ program are examined under three separate headings: academic,
language development, and technology use (Table 1).

Table 1

Erasmus+ Program (KA103) Participants’ Achievements

Language
Academic &las Technology Usage
Answers . Development .
Achievement (%) L Gain (%)
Acquisition (%)

Very Negative 0 1,14 7,84
Negative 11,52 5,68 10,78
Indecisive 9,28 16,67 35,29
Positive 79,20 46,21 27,45
Very Positive 0 30,30 18,63
Total 100,0 100,0 100,0

Academic Achievement. The answers given to the questionnaires sent by the European
Commission to the participants after completing their activities were analyzed by us. The European
Commission's "Did you gain academic recognition for the mobility period? Have you earned or
expected academic recognition from your sending institution for your time abroad? Have you
completed all training components at your receiving institution as outlined in the final version of the
learning agreement (Table A and, if applicable, formal template A2)? Do you expect to complete all
training components at your receiving institution as outlined in the final version of the learning
agreement (Table A and, if applicable, formal template A2)?" questions were asked. The Learning
Agreement mentioned in the questions aims to ensure that students' successful activities abroad
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(study and internship) are recognized. The learning agreement is an essential document that includes
all the learning outcomes the student will likely achieve during the exchange (Learning Agreements,
2022). The percentage of answers given by the participants to these questions was used to measure
the academic achievements of the participants. When the table is examined, it is seen that 12% of the
outgoing students marked their negative, 9% do not know, and 79% have positive options. Very
hostile and very positive choices were not answered.

Language Development Acquisition. Participants who have been active in Erasmus+
Programs for 14 days or more are offered the opportunity to attend courses called Online Language
Support (OLS) before they go abroad and during their stay to improve their language level.
Participants can follow language courses in any of the languages available in the OLS program without
the number and limitation of languages. With this application, participants can make a final
assessment to measure the progress of their language development during their stay abroad when
they return to their host institutions (Online Language Support, 2022). In this context, the European
Commission measures the language development achievements of those who participate in the
KA103 and KA107 learning and internship programs; “Did you find OLS useful for improving your
language level? Do you think OLS has helped you improve your language level? Overall, how satisfied
were you with the OLS experience?” questions were asked. Looking at the table, 1% of the outgoing
students answered very negatively, 6% negative, 17% I don't know, 46% positive, and 30%
unfavorable.

Technology Use Achievement. The European Commission's questions to measure the
technology use gains of the personnel who go to the Erasmus+ KA103 and KA107 Programs as part
of teaching are “Information and Communication Technology tools (e.g., computer, internet, virtual
collaboration platforms, software, ICT devices, etc.) 8% of the person who asked the question “I have
developed my competencies” answered very negative, 11% negative, 35% I do not know, 27% positive
and 19% very positive.

Conclusion

In this study, the participation rates of the students and staff of the history and archeology
department in the Erasmus + Exchange Program between 2014-2020 and the extent of their academic,
language, and technology use gains due to their participation were evaluated. Participation of students
and staff in the programs is determined according to education, internship, and teaching activities
within the scope of the KA103 and KA107 Programs. In this context, our research observed that the
students and staff who went within the size of the Erasmus+ KA103 Program mostly preferred
Germany, Italy, and Poland. At the same time, the activities were less in countries such as Denmark,
Estonia, Finland, Ireland, Norway, and Sweden. Erasmus+ higher education mobility is carried out
through bilateral agreements between universities, and some criteria limit students and staff applying
for mobility. The situation of students and staff directly choosing or not choosing the countries,
institutions, and organizations they want to do mobility is mostly limited. Therefore, it can be said
that the bilateral agreements of higher education institutions with these countries where mobility is
low are not sufficient.
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When we look at the Erasmus+ KA107 Program numbers, which include the education and
teaching program data between 2015-2020, it was determined that 26 people participated in the
mobility. There was no mobility until 2020 in the internship program that started in 2018. When these
data are evaluated, it is understood that Erasmus+ KA107 Exchange Program is preferred at a meager
rate compared to Erasmus+ KA103 Exchange Program in history and archeology departments. This
situation also reveals that the students and staff of the past and archeology department prefer
European countries more than non-European countries. In addition, since the Erasmus+ KA107
Program is more minor in the budget, fewer universities can become KA107 beneficiaries.

For this reason, the mobility supported within the scope of the Erasmus+ KA107 Program was
less than the number of the Erasmus+ KA103 Programme. When the participation rates of Erasmus+
KA103 and KA107 Programs are examined by years, a decrease in activities is observed in the 2019
and 2020 call years. 2019-2020 is the year in which the project application is made as the call year, and
the activities can be carried out within two years and 36 months in projects that have received an
extension due to COVID-19. Therefore, it would be correct to evaluate this project period every year,
as the mobility will become more apparent due to the reports made after the end of the project period.
When the education levels of the participants from Erasmus+ KA103 and KA107 Programs are
examined, it is seen that the highest participation is from undergraduate, graduate, and doctoral
education levels, respectively. While internationalization is expected to be higher in postgraduate
areas, it is noteworthy that mobility in this area is low. When the gender ratios of the participants
were examined, it was observed that the proportion of men attending the KA103 program was higher
than women in each project period. In the Erasmus+ KA 107 Program, it is seen that the rate of women
among the participants is more elevated than men in 2017, and the number of women and men is
equal in 2020. However, considering the total number of both programs, it was observed that the
number of men among the participants was more than women.

When the academic achievements of the participants in the fields of education and internship
in Erasmus+ KA103 and KA107 Programs are examined, it is seen that approximately 79% of the
participants gave a positive answer. These answers show that students mostly get the desired benefit
from the program in terms of academic recognition and successful completion of the courses. These
results also make us think that students will minimize the concerns of possible academic failure or
not recognizing the systems during their participation in exchange programs. As a result, the demand
for participation in the program will increase. As a result of the answers given by the students
participating in the education and internship programs regarding the language development they
gained through OLS, it was seen that approximately 76% of the students who went gave a positive and
very positive answer. When the answers given are evaluated, it is seen that the outgoing students use
online language support very effectively. In addition, when these rates are examined, the positive
effect and contribution of the OLS program in the language development of outgoing students are
seen. The result of the study that the language acquisitions of the students participating in the
Erasmus+ Learning and Internship Programs are positive is in line with the previous studies (Ozdem,
2013; Unal, 2016; Adanir, 2019; Altug, Sezgin, & Onal, 2019; Helm & Acconcia, 2019; Kosmas et al.,
2020; Kuloglu, 2020; Prieto-Arranz et al., 2021). In the study conducted by Bakioglu and Certel (2010)
on undergraduate students participating in the Erasmus+ Exchange Program, the majority of the
students participating in the research stated that the program contributed to them academically and
that they could do other degrees of their education abroad thanks to this experience. Similarly, Juvan
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and Lesjak (2011), Bagc1, Erdem, and Erisen (2018), and Souto-Otero et al. (2022), there are opinions
that the academic achievements of the students participating in the Erasmus+ Exchange Program
positive.

46% of the personnel who went to the questions regarding developing the competencies of the
outgoing personnel in the use of information and communication technology tools within the scope
of the Erasmus+ KA107 and KA103 Lecture Program gave a positive and very positive answer. When
the answers given to the questionnaire are examined, it is concluded that the personnel did not receive
sufficient feedback from the program on the use of technology. Based on this result, it has been
concluded that the host higher education institutions should give importance to the development of
the competencies of the faculty members who go to the scope of teaching and that they should do
some studies on these areas.
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Oz

Bu c¢alismanin amaci, Erasmus+ Degisim Programina katilan tarih ve arkeoloji bolimi o6grenci ve
personelinin 2014-2020 yillar1 arasinda gergeklestirdikleri faaliyetleri; gidilen iilkeler, yillik hareketlilik
sayilari, cinsiyet ve 6grenim diizeyleri dikkate alinarak katilimcilarin programdan elde ettikleri kazanimlari
ortaya koymaktir. Erasmus+ Degisim Programi, yiliksekogretim kurumlarinin birbirleri ile is birligi
yapmalarini destekleyen ve mezunlarin istihdamini artirmay: hedefleyen bir Avrupa Birligi girisimidir.
Erasmus+ Degisim Programi, Avrupa Birligi tiyesi ve aday iilkelerdeki tiniversiteler arasinda egitimde
kalitenin artirilmasi ve gelistirilmesine katkida bulunma amacini tasimaktadir. Bunun yani sira Erasmus+
Degisim Programi araciligiyla katilimcilarin yurt dig1 deneyimi yasamalari, farkli kiiltiir ve yasam tarzlarini
tanima ve 0grenme imkani bulmalari da saglanmaktadir. Bireylere yurt disinda bir hareketlilik veya
goniillillik donemi gegirerek dil egitimi alma, akademik ve mesleki egitim, yetiskin 6grenimi ve Avrupa
spor etkinlikleri alanlarinda proje ortakliklarinda is birligi yapabilmeleri i¢in firsatlar da sunulmustur.
Program ile 6grencilere farkli iilkelerde 6grenim ve staj yapma, personele ise anlagsmali olan yiiksekogretim
kurumlarinda ders verme ve egitim alma imkani verilmektedir. Caliyma, Avrupa Birligi Egitim ve Genglik
Programlar1 Merkezi Baskanligi'ndan (Tirkiye Ulusal Ajansi) 2014-2020 yillarini kapsayan verilerin
gonderilmesi nedeniyle bu yillar1 igerecek sekilde sinirlandirilmigtir.  Bu ¢aligma, tarih ve arkeoloji
boliimlerinin uluslararasilasmasina dair verileri birincil kaynaktan elde ederek ortaya koymas: bakimindan
ozglin niteliktedir. Caligmada nitel aragtirma yontemlerinden biri olan dokiiman analizi kullanilarak
verilerin analizi yapilmistir. Calismada elde edilen bulgulara gore; Erasmus+ Ogrenim ve Staj Hareketliligi
faaliyetine katilan 6grencilerin akademik ve dil kazanimlarinin olumlu oldugu sonucuna ulagilmistir.
Erasmus+ Personel Hareketliligi faaliyetine katilan personelin teknoloji kullanimi kazanimi
degerlendirildiginde ise sonucun yeterli diizeyde olmadig1 goriilmiistiir.

Anahtar Kelimeler: Erasmus+, degisim programy, tarih ve arkeoloji, 6grenci, personel
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Tarih ve arkeoloji béliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:

Giris

Erasmus Degisim Programi, hareketlilige katilan ve kendi iilkeleri disindaki iilkelerde belirli
bir siire egitim alan &grenci ve personele finansal destek saglayan bir programdir. Degisim
programlari, Ogrencilerin derecelerinin bir kismi igin herhangi bir Avrupa iilkesinde kredi
biriktirdikleri ve sonunda egitimlerine devam etmek i¢in evlerine geri dondiikleri bir cercevede
yapilmaktadir (Pechar, 2007: 113). 1979 yilinda Ingiltere’nin har¢ 6deme kayd: ile iilke digindan
ogrenci kabul etmesi ile baglayan egitim alaninda uluslararasilasma siireci 1980’lerde yiiksekogretim
temelinde ilk kez Avrupa’da baslamistir (Cepni vd., 2018: 438). Bu ¢aligmalar, 1988 yilinda Bologna
Siireci'ne Fransa, Ingiltere, Almanya ve Italya'nin katiimi ile Sorbonne’da gergeklestirilen bir
toplantida Avrupa’da ortak bir yiiksekdgretim olanag: firsati sunulmasi amacini tagiyan Sorbonne
Bildirgesi'nin yayinlanmasi ile devam etmistir. Italya’nin Bologna kentinde 1999 yilinda ilan edilen
Bologna Bildirgesi ile Bologna Siireci resmi olarak baglamistir. Bu bildiri ile yliksekogretim kurumlar:
arasinda uyumlu diploma ve dereceler olusturmak, &grenci ve personel degisimi ve Avrupa Kredi
Transfer ve Biriktirme Sistemi (AKTS) gibi temel amaglar1 uygulamak hedeflenmistir (YOK, 2010: 3).
Bologna Siireci, degisim programlar1 kapsaminda 6grenci ve personel hareketliligi, katilimcilara
ulusétesi tilkelerde ¢alisma, ortak proje ve akademik galismalar yapma olanagi saglamaktadir.
Ulkelerin yiiksekogretimdeki farkliliklarinin oniine gecerek taninma saglanmasinin yolunu acan
AKTS ve diploma eki uygulamalari hareketliliklerin yayginlagtirilmasini saglamistir (YOK, 2010: 43-
44). Bologna Siirecinin genel hedefi, Avrupa Yiiksekogretim Sistemi’ni Avrupa disinda da cazip hale
getirerek uyumlu ve kaliteli sistemlerle seffaf bir Avrupa Yiiksek6grenim Alani olusturmaktir (Pechar,
2007: 113).

Tirkiye'nin Bologna Siirecine déhil olmasi, 2001 yilinda Prag Toplantisi ile Bologna
Bildirgesi'ni kabul ederek uygulamaya koymast ile ger¢eklesmistir. Tiirkiye, Bologna Siireci’ne hizh
bir gekilde uyum saglamis ve yliksekdgretimde Bologna siirecinin gerektirdigi degisiklikleri yapmaya
baslamistir (Korkut ve Mizikaci, 2008: 101-102). Tiirkiye’nin 27 Aralik 2002 tarihinde AB Komisyonu
ile imzaladig1 anlagma ile AB Egitim ve Genglik Programlarr’'na katilim siireci baglamistir. Bu siireg,
2002 yili Ocak ayinda Devlet Planlama Teskilati'na bagh olan ve akabinde 2003 yili Agustos ayinda
yliriirlige giren bir kanun ile ilgili miistesarliktan ayr1 bir kurum haline gelerek Avrupa Birligi Egitim
ve Genglik Programlar1 Merkezi Baskanhig1 ya da bilinen diger adi ile Tiirkiye Ulusal Ajans
tarafindan yiritilmistiir (Unsal, 2008: 29). Avrupa’da 1987 yilindan itibaren uygulanan Erasmus
Degisim Programu ilk olarak 1995 yilindan itibaren Sokrates Programi biinyesinde, 2007 yil itibari ile
Hayat Boyu Ogrenme Programi biinyesinde yer almistir (Kiigiikgene, 2021: 156). Ulkemizde 2003
yilinda 6ncelikle bir pilot uygulama ile faaliyetine baslayan Erasmus Degisim Programi 2004 yilindan
itibaren resmi olarak uygulanmistir. Ozellikle programin uygulamaya baslandig1 ilk yillarda (2004-
2007) iilkemizde tiniversitelerin degisim programlarina katilim orani bagladigi tarihten itibaren yiizde
400’liik bir artis gostermistir (Boyaci, 2011: 272).

Erasmus Degisim Programi, Avrupa Birligine iiye veya aday konumda olan iilkelerin egitim is
birliklerinin gelistirilmesini, iilkelerin birbirlerini tanimasini ve egitim kosullarinin iyilestirilmesini
hedefleyen bir programdir. Program ile iilkeler arasinda 6grenci, personel (akademik ve idari)
degisimi, proje ve staj gibi egitim faaliyetleri gerceklestirilebilmektedir. (Ortas, 2008: 250). Program,
farkli ilkelerden gelen ve ¢esitli etnik kokenlere sahip katilimcilarin bir arada yagama becerisini ve
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hosgoriistinii artirirken ayni zamanda Kkiltiirleraras: etkilesimin artirilmasi amacini  da
benimsemektedir (A¢ikgoz, 2020: 164).

Erasmus+ Degisim Programi Ogrenci Hareketliligi; 6grenim hareketliligi ve staj hareketliligi
olmak iizere iki sekilde gerceklestirilebilmektedir. Ogrenci 6grenim hareketliligi, Yiiksekogrenim igin
Erasmus Beyannamesi (ECHE) ve yiiksekogretim kurumunun kurumlararas: yaptigt anlagmalar ile
gerceklestirilir. Erasmus+ Ogrenim Hareketliligi, yiiksekogretim kurumunda tam zamanh olarak
kayith olan 6grencilerin 6grenimlerinin ilk yili ve mezuniyet sonrasi harig tutularak dgrenimlerinin
bir kismini (ayn: akademik kademede en az 3 ile en fazla 12 ay) kurumun anlagsmali oldugu yurt
digindaki bir yiiksekogretim kurumunda gergeklestirmesidir. Ogrenci staj faaliyeti ise yitksekogretim
kurumunda kayitli olan 6grencilerin mesleki egitim alaninda uygulamali is deneyimi elde etmesi i¢in
yurt disindaki bir isletmede staj yapmasi seklinde gergeklestirilmektedir. Erasmus+ Staj Hareketliligi
mezun olduktan 12 ay sonrasi déhil olmak {izere her 6grenim kademesinde en az 2 ve en ¢ok 12 ay
olarak yapilabilmektedir (Erasmus Uygulama El Kitabi, 2022: 5-7).

Erasmus+ Personel Hareketliligi, personel ders verme ve personel egitim alma hareketliligi
olmak iizere iki sekilde gerceklestirilmektedir. Personel ders verme hareketliligi, iilkemizde ECHE
sahibi olan yiiksekogretim kurumunda ders verme yetkisi olan personelin yurt diginda ECHE sahibi
olan bagka bir yiiksekogretim kurumunda ders verme faaliyetini ger¢eklestirmesidir. Personel egitim
alma faaliyetinde ise Tiirkiye’de ECHE sahibi bir yliksekdgretim kurumunda ¢alisan bir personelin
yurt disindaki kurum veya kuruluslarda alani ile iligkili olarak almis oldugu egitim faaliyetidir
(Erasmus Uygulama El Kitabi, 2022: 32-33).

Uluslarararasi Standart Egitim Siniflandirmasi (ISCED), egitim programlari ve ilgili nitelikleri
egitim seviyelerine ve alanlarina gore diizenleyen referans bir siniflandirma olarak kullanilmaktadir.
ISCED siniflandirmasinda tarih ve arkeoloji boliimleri tek bir alan olarak 02 Kodu ile sanat ve begeri
bilimler (Arts and Humanities) genis alaninin alt alani olan sanat alaninin altinda ayrintili alan olarak
0222 kodu ile siniflandirilmaktadir (UNESCO Institute for Statistics, 2015: 4-13). Erasmus+ Programi
cercevesinde gerceklestirilen faaliyetlerde ISCED siniflandirilmasi temel alinarak hareketliliklerin
alanlar1 belirlenmistir. Avrupa Birligi tarafindan kullanilan alan siniflandirmasinda tarih ve arkeoloji
alanlar1 tek bir alan olarak kabul edilmektedir. Bu nedenle Tiirkiye Ulusal Ajans: tarafindan da tarih
ve arkeoloji alanlarina iliskin veriler tek bir alan olarak kabul edilerek gonderilmis olup ¢alismamizda
da tarih ve arkeoloji alanlarina iliskin degerlendirmeler tek bir alan olarak kabul edilerek yapilmistir.
ISCED alan smiflandirmas: diginda bilimsel agidan da tarih ve arkeoloji birbirinden bagimsiz olarak
diistintilmesi miimkiin olmayan iki disiplindir. Tarih bilimi, arkeoloji bilimi sayesinde tarih 6ncesi
¢aglarda yasayan medeniyetlerin yasamlarina iliskin bilgilere erisilmesini saglamistir. Yazinin
olmadig1 donemlerde kiiltiiriin gelisim safhalarinin aydinlatilmas: noktasinda iki bilim de birbirlerini
beslemistir. Bu iki disiplin, ¢calismanin Erasmus+ Hareketliligi temelinde merkezini olugturmustur.
Bu baglamda arastirmanin amaci, tarih ve arkeoloji boliimiinde 6grenci veya personel statiisiinde olan
kisilerin Erasmus+ (KA103-KA107) Programlarina 2014-2020 yillar1 arasinda katilim diizeylerinin ve
programa katildiktan sonra elde ettikleri kazanimlarinin degerlendirilmesidir. Arastirmanin amacina
yonelik su sorulara yanit aranmigtir:
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Tarih ve arkeoloji béliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:

1. Erasmus+ KA103 ve KA107 Programlari 6grenim, staj ve ders verme hareketlilikleri
kapsaminda giden tarih ve arkeoloji boliimii 6grenci ve personelin yillar itibari ile iilkelere
gore dagilimi nasil gerceklesmistir?

2. Erasmus+ KA103 ve KA107 Programlan kapsaminda tarih ve arkeoloji bélimiinden giden
ogrencilerin faaliyete katilim gosterdikleri siiregteki egitim seviyelerine gére dagilimi nasildir?

3. Erasmus+ KA103 ve KA107 Programlari kapsaminda tarih ve arkeoloji boliimiinden giden
ogrenci ve personelin cinsiyet dagilimi nasildir?

4. Erasmus+ KA103 ve KA107 Programlarina tarih ve arkeoloji boliimiinden 6grenim, staj ve
ders verme kapsaminda giden 6grenci ve personelin programlardan kazanimlari nelerdir?

Yontem

Caligmada kullanilan analiz yontemi, ¢alismanin evren ve 6rneklemi, verilerin toplanmasi i¢in
kullanilan araglar ve elde edilen bulgularin analizinin nasil yapildig1 asagida ayrintili bir sekilde

verilmistir.
Arastirma Deseni

Nitel arastirmalarda gozlem ve goriismenin miimkiin olmadig1 hallerde veya aragtirmanin
dogrulugunu artirmak amaciyla, aragtirma problemine iliskin yazili ve gorsel malzemeler
kullanilabilir. Dokiiman analizi, arastirilmasi amaglanan olgu veya olgular hakkinda yazih
malzemeleri kapsamaktadir. Yillik kurum raporlari, halkla iligkiler dokiimanlari, muhasebe kayitlari,
stratejik planlar, pazarlama stratejisi dokiimanlari, kurum ici ve dis1 yazigmalar, resmi belgeler gibi
belge ve dokiimanlar dokiiman analizinin konusu olabilir (Yildirim ve $imsek, 2004: 153). Bu

bakimdan arastirma, dokiiman analizi yontemi kullanilarak gerceklestirilmistir.
Evren ve Orneklem / Calisma Grubu

Tiirkiye Ulusal Ajansi’'ndan temin edilen dokiimanlar ve ilgili literatiir {izerinden yiiriitiilen
bu ¢aligma etik kurul onay gerektirmemektedir.

Veri Toplama Araglari

Aragtirmaya iliskin dokiimanlar Tirkiye Ulusal Ajansina bagh olan Veri Analiz
Koordinatérliigli biriminden talep edilmistir. Erasmus+ Degisim Programlarinda faaliyet gosteren
tarih ve arkeoloji boliimii 6grenci ve personelinin gittikleri iilkeler, yillar, faaliyet tiirleri ve cinsiyetleri
kurum tarafindan ayrintili bir sekilde gonderilmistir. Bunun yani sira katilimcilara faaliyetlerini
tamamladiktan sonra Avrupa Komisyonu tarafindan gonderilen ve katilimcilarin cevaplandirdiklar:

anketler de caligmanin veri toplama araglarindan biri olmustur.
Verilerin Analizi

Arastirmada Tiirkiye Ulusal Ajans: tarafindan gonderilen veriler, yillara gore faaliyetlerin
artma/azalma oranlari, katilmcilarin cinsiyet dagilimlar ve egitim seviyeleri betimsel analiz yontemi
kullanilarak incelenmistir. Tiirkiye Ulusal Ajansi tarafindan personel ve 6grenci degisimine ait 2014-

2020 yillarina ait katilimcr anketlerinin cevaplari ile katilimcilarin kazanimlari analiz edilmistir.
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Bulgular

Aragtirmanin bu béliimiinde verilerin analizi ile ortaya ¢ikan bulgular her bir alt probleme
gore siralanarak sunulmustur.

Tarih ve Arkeoloji Boliimii Ogrenci ve Personelinin Degisim Programlarina Katilim Durumlari

KA103 programi, 28 Avrupa Birligi tlkesi ve Izlanda Lihtengtayn, Norveg, Makedonya,
Tiirkiye ve Sirbistan’in déahil oldugu iilkeler ile hareketlilik olanag: saglarken Uluslararasi Kredi
Hareketliligi (KA107) ise KA103 programina benzer bir program olmasina kargilik ortaklik kurulan
tilkeler (Dogu Ortaklig1 Ulkeleri, Giiney Akdeniz Ulkeleri, Rusya Federasyonu, Asya, Orta Asya, Latin
Amerika, Orta Dogu, Giiney Afrika, Afrika, Karayip ve Pasifik Ulkeleri, Diger Sanayilegmis Ulkeler)
tarklidir (KA107 Nedir?, 2022). Bu baglamda veriler, KA103 ve KA107 programlar1 6zelinde ayr1 ayr1
verilmistir.

Erasmus+ KA103 ve KA107 Programlar1 6grenim, staj ve ders verme hareketlilikleri
kapsaminda giden tarih ve arkeoloji boliimii 6grenci ve personelin yillar itibari ile iilkelere gore
dagilimi. Erasmus+ KA103 Ogrenim Hareketliligi kapsaminda giden tarih ve arkeoloji bolimii
ogrencilerinin yillar itibariyla iilkelere gore dagilimi $ekil 1'de goriilmektedir. Sekil 1 incelendiginde
2014 ve 2020 yillarinin toplaminda en ¢ok hareketliligin Almanya (208), Polonya (166) ve Italya (145)
lilkelerine gerceklestigi goriilmektedir. 2014-2020 yillarinda toplam hareketlilik sayis1 892 olarak
hesaplanmis ve bu ii¢ iilkenin toplama gore orani ise %58 olarak bulunmustur. En az katilim Irlanda
(1), Isveg (2) ve Estonya (2) iilkelerine olurken Letonya, Kuzey Makedonya ve Norveg’e yillar i¢inde
hi¢ faaliyet yapilmadig gozlemlenmistir. Faaliyetlerin yillara gore toplamlarina bakildiginda 2014-
2020 yillarinda hareketlilik kapsaminda giden 6grenci sayilarinin genel ortalamasi 127°dir. Yillara
gore katilim performanslari degerlendirildiginde katilimin en az gergeklestigi yil 2020 olmustur.

Sekil 1

Erasmus+ KA103 Ogrenim Hareketliligi Kapsaminda Giden Tarih ve Arkeoloji Bolimii
Ogrencilerinin Yillar Itibariyla Ulkelere Gore Dagilimi
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Tarih ve arkeoloji boliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:

Erasmus+ KA103 Staj Hareketliligi kapsaminda giden tarih ve arkeoloji bdolimii
6grencilerinin yillar itibariyla tilkelere gére dagilimi Sekil 2°de gériilmektedir. Sekil 2°ye bakildiginda
2014-2020 yullarinin toplaminda en ¢ok hareketliligin Almanya (36) ve Polonya (22) iilkelerine
oldugu goriilmektedir. 2014-2020 yillarinda toplam hareketlilik sayis1 168 olarak hesaplanmis ve bu
iki ilkenin toplama gore orani %35 olarak bulunmustur. Tiim yillarda 1 kisilik faaliyet gerceklestirilen
ve en az katilimin oldugu iilkeler ise Isve¢, Norveg, Kuzey Makedonya ve Litvanya’dir. Danimarka,
Estonya, Finlandiya, Letonya, Irlanda, Portekiz Slovenya ve Slovakya iilkelerine ise yillar icinde hi¢
faaliyet yapilmadig1 gozlemlenmigstir. Faaliyetlerin yillara gore toplamlarina bakildiginda 2014-2020
yillarinda giden 6grenci sayilarinin genel ortalamasi 24’tlir. Yillara gore katihm performanslar:

degerlendirildiginde katilimin en az gergeklestigi y1l 2020 olmustur.
Sekil 2

Erasmus+ KA103 Staj Hareketliligi Kapsaminda Giden Tarih ve Arkeoloji Bolimii Ogrencilerinin
Yillar Itibariyla Ulkelere Gére Dagilimi
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Erasmus+ KA103 Ders Verme Hareketliligi kapsaminda giden tarih ve arkeoloji boliimii
akademik personelinin yillar itibariyla iilkelere gore dagilimi $ekil 3’te goriilmektedir. Sekil 3’e
bakildiginda 2014 ve 2020 yillarinin toplaminda en ¢ok hareketliligin Italya (21), Polonya (15) ve
Romanya (12) iilkelerine yapildig: gértilmektedir. 2014-2020 yillarinda toplam hareketlilik sayis1 108
olarak belirlenmis ve bu ii¢ {ilkenin toplama goére orani %44 olarak bulunmustur. Avusturya,
Danimarka, Finlandiya, Norveg, Irlanda ve Isveg iilkelerine ilgili yillar i¢inde hig faaliyet yapilmadig
gozlemlenmigtir. Faaliyetlerin yillara gore toplamlarina bakildiginda 2014-2020 yillarinda hareketlilik
kapsaminda giden personel sayilarinin genel ortalamasi 127°dir. Yillara gore katilim performanslari

degerlendirildiginde katilimin en az gergeklestigi y1l 2020 olmustur.
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Sekil 3

Erasmus+ KA103 Ders Verme Hareketliligi Kapsaminda Giden Tarih ve Arkeoloji Bolimii

Personelinin Yillar Itibariyla Ulkelere Gore Dagilimi
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Erasmus+ KA107 Ogrenim Hareketlili§i kapsaminda giden tarih ve arkeoloji bélimii
ogrencilerinin yillar itibariyla {ilkelere gore dagilimi $ekil 4’te gortilmektedir. Sekil 4’e bakildiginda
2015-2020 yillarmin toplaminda yalnizca 5 kisinin hareketlilik gergeklestirdigi goériilmektedir.
Faaliyetler, Kore (1), Liibnan (1), Fas (1), Rusya (1) ve Ukrayna (1) iilkelerine yapilmigtir. Erasmus+
KA107 Programi iilkemizde 2015 yilinda, KA107 staj hareketliligi programi ise 2018 yil itibariyla
baslamistir. 2018-2020 yillar1 arasinda tarih ve arkeoloji béliimii 6grencilerinin KA107 staj programi
hareketliligine katilmamasi nedeniyle sekil olarak bu alanda bilgiye yer verilmemistir.

Sekil 4

Erasmus+ KA107 Ogrenim Hareketliligi Kapsaminda Giden Tarih ve Arkeoloji Bolimii
Ogrencilerinin Yillar Itibariyla Ulkelere Gore Dagilimi
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Tarih ve arkeoloji boliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:

Erasmus+ KA107 Ders Verme Hareketliligi kapsaminda giden tarih ve arkeoloji bolimi
personelinin yillar itibariyla iilkelere gore dagilimi $ekil 5'te goriilmektedir. Sekil 5’e bakildiginda
2014-2020 yillarinin toplaminda 26 kisi faaliyet gosterdigi goriilmektedir. Hareketliligin en fazla
oldugu yillar 2015 yilinda 9 kisi, 2017 ve 2018 yillarinda 5 kisi seklinde gergeklesmistir.

Sekil 5

Erasmus+ KA107 Ders Verme Hareketliligi Kapsaminda Giden Tarih ve Arkeoloji Bolimii
Personelinin Yillar Itibariyla Ulkelere Gore Dagilimu
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Erasmus+ KA103-KA107 Programi 6grenim, staj ve ders verme kapsaminda giden tarih
ve arkeoloji boliimii 6grenci ve personelinin egitim seviyeleri. $ekil 6’ya bakildiginda Erasmus+
Degisim Programima (KA103-KA107) 2014-2020 yullar: itibariyla faaliyete katilan toplam 1065
kisinin 682’sinin (%64) lisans, 254’tiniin (%23) yiiksek lisans, 128’inin (%12) doktora diizeyinde ve 1
kisinin ise diger egitim seviyeleri kategorisinde faaliyete katildig1 gériilmektedir. Diger egitim seviyesi

kategorisinde 1 kisi olmasi nedeni ile Sekil 6’da yer verilmemistir.
Sekil 6

Erasmus+ Programi (KA103-KA107) Katilimcilarinin Egitim Seviyeleri
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Erasmus+ KA103-KA107 Programlar1 6grenim, staj ve ders verme kapsaminda giden tarih
ve arkeoloji boliimii 6grenci ve personelinin cinsiyet dagilimlari. Erasmus+ KA103 Programi
kapsaminda gidenlerin cinsiyetleri yillara gore Sekil 7’de ayrintili bir sekilde verilmistir. Sekil 7’ye
bakildiginda Erasmus+ KA103 Programindan gidenlerin 663’tiniin erkeklerden, 505’inin ise
kadinlardan olustugu goriilmektedir. Erasmus+ KA107 Programu igin Sekil 8’de verilen sayilara gore
katilimcilarin 24’tniin erkek ve 7’sinin kadinlardan olustugu goriilmektedir. 2014-2020 yillar
arasinda Erasmus+ KA103 ve KA107 Programlarina katilan erkeklerin orani %57, kadinlarin orani
ise %43’tiir. Erasmus+ KA107 Programina katilanlarda cinsiyet dagiliminin 6nemli oranda ayristig
goriilmektedir. Nitekim KA107 programina katilanlarin %77’sinin erkek ve %23’tiniin kadin oldugu

gorilmektedir.

Erasmus+ KA103 Programi kapsaminda gidenlerin cinsiyetleri yillara gore $ekil 7’de ayrintili
bir sekilde verilmistir. Sekil 7’ye bakildiginda Erasmus+ KA103 Programindan gidenlerin 663’tiniin
erkeklerden, 505’inin ise kadinlardan olustugu goriilmektedir. Erasmus+ KA107 Programu i¢in Sekil
8'de verilen sayilara gore katilimcilarin 24’tiniin erkek ve 7’sinin kadinlardan olugtugu gériilmektedir.
2014-2020 yillar1 arasinda Erasmus+ KA103 ve KA107 Programlarina katilan erkeklerin orani %57,
kadinlarin orani ise %43’tiir. Erasmus+ KA107 Programina katilanlarda cinsiyet dagiliminin énemli
oranda ayrigtigi goriilmektedir. Nitekim KA107 programina katilanlarin %77’sinin erkek ve
%23’tintin kadin oldugu gortlmektedir.

Sekil 7

Erasmus+ Programi (KA103) Katilimcilarinin Cinsiyet Dagilimi
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Tarih ve arkeoloji boliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:

Sekil 8
Erasmus+ Programi (KA107) Katilimcilarinin Cinsiyet Dagilimi
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Tarih ve Arkeoloji Boliimii Ogrenci ve Personelinin Erasmus+ Degisim Programindan Elde Ettigi
Kazanimlar

Bu boliimde tarih ve arkeoloji bolimii 6grenci ve personelim Erasmus+ programinda elde
ettigi kazanimlar akademik, dil gelisimi ve teknoloji kullanimi olmak (Tablo 1) iizere {ig ayr1 baghk
altinda incelenmistir.

Tablo 1

Erasmus+ Programi (KA103) Katilimcilarin Kazanimlar

Teknoloji

Akademik Dil Gelisimi e noton

Yanitlar Kullanimi

Kazanim (%) Kazanimi (%)
Kazanimi (%)

Cok Olumsuz 0 1,14 7,84
Olumsuz 11,52 5,68 10,78
Bilmiyorum 9,28 16,67 35,29
Olumlu 79,20 46,21 27,45
Cok Olumlu 0 30,30 18,63
Toplam 100,0 100,0 100,0

Akademik Kazanim. Avrupa Komisyonunun katilimcilara faaliyetlerini tamamladiktan
sonra gonderdigi anketlere verilen cevaplar tarafimizca analiz edilmistir. Avrupa Komisyonunun,
Erasmus+ KA103-KA107 Ogrenim ve Staj Programlarina katilanlarin akademik kazanimlarini
olgmeye yonelik “Hareketlilik donemi i¢in akademik taninirhik kazandimiz mi? Yurtdisinda
gecirdiginiz siire i¢in gonderen kurumunuzdan akademik taninirhik kazandiniz mi1 veya bekliyor
musunuz? Ogrenim anlagmasinin son versiyonunda (Tablo A ve varsa resmi sablonun A2) belirtildigi
sekilde kabul eden kurumunuzdaki tiim egitim bilegenlerini basariyla tamamladiniz mi? Ogrenim

anlagmasinin son versiyonunda (Tablo A ve varsa resmi sablonun A2) belirtildigi sekilde kabul eden

TURKISH 56

§ HISTPRY EDUCATION

JOURNA



Ozdemir-Ciceklitas, G.

kurumunuzdaki tiim egitim bilesenlerini basariyla tamamlamayr bekliyor musunuz?” sorulari
sorulmustur. Sorularda gecen Ogrenim Anlagmast’nin (Learning Agreement) amaci 6grencilerin yurt
diginda bagar1 ile yaptiklari faaliyetlerin (6grenim ve staj) taninmasini saglamaktir. Ogrenim
anlagmasi, 6grencinin degisim sirasinda elde etmesi muhtemel olan tiim 6grenme ¢iktilarini igermesi
bakimindan 6nemli bir belgedir (Learning Agreements, 2022). Bu sorulara katilimcilar tarafindan
verilen cevaplarin yiizdesi, katiimcilarin akademik kazanimlarini 6l¢gmede kullanilmistir. Tablo
incelendiginde giden 6grencilerin %12’si olumsuz, %9’u bilmiyorum, %79’u olumlu segeneklerini

isaretledigi gortilmektedir. Cok olumsuz ve ¢ok olumlu segeneklerine ise cevap verilmemistir.

Dil Gelisimi Kazanimi. Erasmus+ Programlarinda 14 giin ve fzeri faaliyet gosteren
katilimcilara dil seviyelerini gelistirmek igin yurt disina gitmeden 6nce ve orada kaldiklar: siire
boyunca Cevrim i¢i Dil Destegi (Online Language Support-OLS) adi verilen kurslara katilma imkéan:
sunulmaktadir. Katihmecilar, dil sayisi ve sinirlamasi olmaksizin OLS programindaki mevcut dillerden
herhangi birinde dil kurslarini takip edebilmektedirler. Katilimcilar, bu uygulama ile ev sahibi
kurumlarina dondiiklerinde yurt disinda kaldiklar: siire boyunca dil gelisimlerindeki ilerlemeyi
olgebilecekleri nihai bir degerlendirme yapabilmektedirler (Online Language Support, 2022). Bu
baglamda Avrupa Komisyonu tarafindan KA103 ve KA107 6grenim ve staj programlarina katilanlara
dil gelisimi kazanimlarini 6lgmeye yonelik; “OLS'yi dil seviyenizi gelistirmek igin faydali buldunuz
mu? OLS'nin dil seviyenizi gelistirmenize yardimci oldugunu diisiintiyor musunuz? Genel olarak,
OLS deneyiminden ne kadar memnun kaldiniz?” sorular1 sorulmustur. Tabloya bakildiginda giden
ogrencilerin %1’1 ¢ok olumsuz, %6’s1 olumsuz, %17’si bilmiyorum, %46’s1 olumlu ve %30’u ¢ok

olumsuz cevabini vermistir.

Teknoloji Kullanimi Kazanimi. Avrupa Komisyonu tarafindan Erasmus+ KA103 ve KA107
Programlar ile ders verme kapsaminda giden personele teknoloji kullanim kazanimlarini 6l¢meye
yonelik sorulan “Bilgi ve Iletisim Teknolojisi araglarinin (6rn. bilgisayar, internet, sanal igbirligi
platformlari, yazilim, BIT cihazlari, vb.) kullanimindaki yetkinliklerimi gelistirdim” sorusuna giden
personelin %8’i ¢ok olumsuz, %11’i olumsuz, %35’i bilmiyorum, %27’si olumlu ve %19u ¢ok olumlu

cevabini vermistir.

Sonug

Bu ¢alismada, tarih ve arkeoloji boliimii 6grenci ve personelinin 2014-2020 yillar1 arasinda
Erasmus+ Degisim Programina katilim oranlar1 ve katilimlari sonucunda akademik, dil ve teknoloji
kullanimi kazanimlarinin hangi 6lgiide oldugu degerlendirilmigtir. Ogrenci ve personelin
programlara katilimlar1 KA103 ve KA107 Programlari kapsaminda 6grenim, staj ve ders verme
etkinliklerine goére belirlenmistir. Bu baglamda arastirmamizda Erasmus+ KA103 Programi
kapsaminda giden 6grenci ve personelin yurt diginda ¢ogunlukla Almanya, Italya ve Polonya
tilkelerini tercih ettikleri buna kargilik Danimarka, Estonya, Finlandiya, Irlanda, Norveg ve Isveg gibi

tilkelere faaliyetin az gerceklestigi goriilmiistiir. Erasmus+ yiiksekogretim hareketlilikleri temelde
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Tarih ve arkeoloji béliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:

iniversiteler arasinda gerceklesen ikili anlagmalar tizerinden yiiriitilmekte ve hareketlilige bagvuran
ogrenci ve personeli sinirlandiran baz kriterler bulunmaktadir. Ogrenci ve personelin hareketlilik
gerceklestirmek istedikleri tilke, kurum ve kuruluslar: dogrudan tercih etme veya etmeme durumu
gogunlukla sinirli olmaktadir. Dolayisiyla yitksekogretim kurumlarinin hareketliligin az gergeklestigi

bu iilkeler ile ikili anlasmalarinin yeterli dizeyde olmadig1 séylenebilir.

2015-2020 yillar1 arasinda giden 6grenim ve ders verme programi verilerini igeren Erasmus+
KA107 Programi sayilarina bakildiginda toplam 26 kisinin hareketlilige katildigi, 2018 yilinda
baslayan staj programinda ise 2020 yilina kadar hig hareketlilik bulunmadig belirlenmistir. Bu veriler
degerlendirildiginde tarih ve arkeoloji boliimlerinde Erasmus+ KA107 Degisim Programinin,
Erasmus+ KA103 Degisim Programina kiyasla ¢ok diisiik bir oranda tercih edildigi anlagilmaktadir.
Bu durum ayrica tarih ve arkeoloji boliimii 6grenci ve personelinin Avrupa iilkelerini, Avrupa dist
tilkelere oranla daha ¢ok tercih ettigini de ortaya koymaktadir. Bunun yani sira Erasmus+ KA107
Programi biit¢e tutar1 bakimindan daha kii¢iik bir program oldugundan, ¢ok daha az sayida
tiniversite KA107 yararlanicist olabilmektedir. Bu nedenle Erasmus+ KA107 Programi kapsaminda
desteklenen hareketlilikler, Erasmus+ KA103 Programi sayisina gore daha az olmustur. Erasmus+
KA103 ve KA107 Programlarinin yillara gore katilim oranlar1 incelendiginde 2019 ve 2020 gagr
yillarinda faaliyetlerde azalma gozlemlenmektedir. 2019-2020 ¢agr1 yih olarak proje bagvurusunun
yapildig: yil olup hareketlilikler 2 sene i¢inde gergeklestirilebildigi gibi COVID-19 nedeniyle uzatma
alan projelerde 36 ay iginde de gerceklesebilmektedir. Dolayisiyla hareketlilikler proje siiresi
bitiminden sonra yapilan raporlamalar neticesinde netlik kazanacagindan bu proje siiresini yil
bazinda degerlendirmek dogru olacaktir. Erasmus+ KA103 ve KA107 Programlarindan giden
katilimcilarin egitim diizeylerine bakildiginda ise en ¢ok katilimin sirasiyla lisans, yiiksek lisans ve
doktora egitim seviyelerinden oldugu goriilmektedir. Lisansiistii alanlarda uluslararasilasmanin daha
fazla olmasi beklenirken bu alanda hareketliligin diisiik olmas: dikkat ¢ekicidir. Katilimcilarin cinsiyet
oranlar1 incelendiginde ise KA103 programinda giden erkeklerin oraninin her proje déneminde
kadinlardan daha fazla oldugu gozlemlenmistir. Erasmus+ KA107 Programinda 2017 yilinda
katilimcilardan kadinlarin oranin erkeklerden daha fazla oldugu, 2020 yilinda ise kadin ve erkek
sayisinin esit oldugu goriilmektedir. Fakat her iki programin toplam sayilar1 géz 6niine alindiginda

katilimcilardan erkeklerin sayisinin kadinlardan fazla oldugu gozlemlenmistir.

Erasmus+ KA103 ve KA107 Programlarinda 6grenim ve staj alanlarinda faaliyete katilanlarin
akademik kazanimlari incelendiginde katihmcilarin yaklagik %79 unun olumlu cevabini verdigi
goriilmistiir. Bu cevaplar 6grencilerin akademik taninirlik ve derslerin basari ile tamamlanmasinda
¢ogunlukla programdan istenilen fayday: sagladiklar1 sonucunu vermektedir. Bu sonuglar, bizlere
ogrencilerin degisim programlar: katilimlari sirasinda olasi akademik basarisizlik veya derslerin
taninmamasi endisesini de en aza indirecegi ve bunun neticesinde programa katiim talebinin
artacagini da diisiindiirmektedir. Ogrenim ve staj programlarina katilan 6grencilerin, OLS sayesinde
kazandiklar1 dil gelisimine yonelik verdikleri cevaplar neticesinde giden &grencilerin yaklagik
%76’s1n1in olumlu ve ¢ok olumlu cevabini verdigi goriilmiistiir. Verilen cevaplar degerlendirildiginde

giden 6grencilerin ¢evrim ici dil destegini ¢ok etkin kullandiklar1 goriilmektedir. Bunun yani sira bu
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oranlara bakildiginda giden 6grencilerin dil gelisiminde OLS programinin olumlu etkisi ve katkisi da
goriilmektedir. Aragtirmada elde edilen Erasmus+ Ogrenim ve Staj Programlarina katilan
ogrencilerin dil kazanimlarinin olumlu oldugu sonucu, daha 6nce yapilan arastirmalar ile paralellik
gostermektedir (Ozdem, 2013; Unal, 2016; Adanir, 2019; Altug, Sezgin ve Onal, 2019; Helm &
Acconcia, 2019; Kosmas vd., 2020; Kuloglu, 2020; Prieto-Arranz vd., 2021). Bakioglu ve Certel
(2010)’in Erasmus+ Degisim Programina katilan lisans 6grencileri ile ilgili yaptiklar1 ¢alismada,
aragtirmaya katilan dgrencilerin ¢ogunlugu programin kendilerine akademik olarak katki sagladigini
ve bu deneyim sayesinde egitimlerinin diger derecelerini yurt disinda yapabileceklerini
belirtmislerdir. Benzer sekilde Juvan ve Lesjak (2011), Bagc1, Erdem ve Erisen (2018) ve Souto-Otero
vd. (2022) tarafindan yapilan arastirmalarda da Erasmus+ Degisim Programina katilan 6grencilerin

akademik kazanimlarinin olumlu oldugu yéniinde goriislere yer verilmistir.

Erasmus+ KA107 ve KA103 Ders Verme Programi kapsaminda giden personelin bilgi ve
iletisim teknolojisi araglarinin kullanimindaki yetkinliklerinin gelistirilmesine yonelik sorulara giden
personelin %46’s1 olumlu ve ¢ok olumlu cevabini vermistir. Ankete verilen cevaplar incelediginde
personelin teknoloji kullaniminda programdan yeterli déniitii alamadig1 sonucuna ulasilmaktadir.
Bu sonugtan yola cikilarak ev sahibi yiiksekdgretim kurumlarinin ders verme kapsaminda giden
ogretim dyelerinin bilgi ve iletisim araglarinin kullanimina yonelik yetkinliklerinin gelistirmesine

onem vermesi gerektigi ve bu alanlara yonelik birtakim ¢alismalar yapmas: gerektigine ulagilmistir.

Destek ve Tesekkiir Beyani: Bu arastirmay desteklemek i¢in dis fon kullanilmamuigtir.

Cikar Catismasi Beyani: Yazar, ¢ikar catismast olmadigini beyan eder.
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Tarih ve arkeoloji béliimii 6grenci ve personelinin Erasmus+ degisim programindan elde ettigi kazanimlar:
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